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PECULIARITIES OF PROFESSIONAL DEVELOPMENT
OF MASTER PROGRAMS’ ACADEMICS AT LAW SCHOOLS OF THE USA

ABSTRACT

Professional development of legal scholars and teachers who teach disciplines at
master programsof the US law schools is rather important as in the field of jurisprudence,
new laws, acts and other documents rapidly emerge and disseminate. It leads to the
necessity to adopt curricula to new realia, accordingly, prepare legal teachers to give a
corresponding course at the university. American society provides a collaborative learning
environment for further training of master programs’ legal teachers throughout the entire
period of their pedagogical activity, creates opportunities for their continuous professional
development, where academics are engaged in a challenging course of study, they pursue
their ambitions and contribute to the community as talented scholars and leaders. In the
United States, the problem of professional development of legal academics is solved mainly
through organization of internships at law firms, short-term courses on the basis of large
corporations or professional societies, and summer schools. Teachers of legal disciplines
during their advanced training at a law firm or company get the opportunity to improve
their level of theory, practical skills, face the problems of current legal proceedings,
modern technologies, cybersecurity, and when returning to the workplace, the information
and experience gained benefit the educational process at master programs for future
lawyers. The USA professional societies also have a crucial impact on the development of
American higher legal education. These are voluntary associations of legal professionals,
including professors that encourage their members to participate in conferences, seminars,
lectures on special issues, use specialized materials, and participate in professional
development programs and summer schools. Therefore, US law schools have created a
mechanism of professional development of master programs’ legal teachers at the federal
and state levels that gives them the opportunity to acquire new knowledge and remain
competitive throughout their career.

Keywords: professional development, master program, academic, legal teacher,
US law school, curriculum.

AHOTANIA

IHiosuwenns keanigpixayii HayKosyie ma 6UKIA0AYI8, AKI GUKIAOAIOMb OUCYUNTIHU
Ha mazicmepcokux npoepamax wpuoudnux wikin CLLUA, € documv 6ajiciusum, ocKilbKu 6
eanysi wopucnpyOeHyii weuoko 3’s6AI0MbCsl HOGL 3AKOHU, OUPEeKMUGU, aKmu ma IHui
doxkymenmu. Lle npuzeooume 00 HeobXiOHOCMI adanmyeamu HAGYALbHI NPOSPAMU 00 HOBUX
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peaniil, 8i0N0GIOHO, 20MYy8amu GUKIAOAYI6 00 YUMAHHA HOB020 KYPCY 6 YHisepcumemi.
Amepuxarncoke cycninbemeo 3abesneuye cepedosuuje Oasi NOOATLUI020 HABUAHHA BUKIA0AYI8
MazicmepcvKux npoepam 3 npasa npomsieoM ycb0o2o nepiody ixuvoi nedazo2iunoi OisbHOCMI,
CMBOPIOE MOANCIUBOCME OIS IX NOCMIUIHO20 NPOPECiiHOZ0 PO3BUMKY, WO 00380A€ iM He
e 3a0080abHAMY GIACHT amMOiyil, ane U cmasamu KOPUCHIUUMY 051 2DOMAOU 8 YINOMY.
YV CIIA npobrema niosuwenns xeanighikayii euxnaoauie 0puOUYHUX WKL GUDIULYEMbCS
20N06HUM YUHOM ULISAXOM Op2aHi3ayii CMAadiCy8aHHs 6 OPUOUYHUX Qipmax, Ha
KOPOMKOCMPOKOBUX Kypcax Ha 06azi éenuxux xopnopayii yu npogheciinux mosapucmes ma
AIMHIX wxonax. Buxnadaui opuouynux Oucyuniin nio yac niosuiyenHs Keanigixayii 6
JOpUOUYHINL QhipMI 4U KOMNAHIT OMPUMYTIONb MOACIUBICIb NIOSUUMU PIBEHb MEOPEMUUHUX
3HAHb, NPAKMUYHUX HABUYOK, PO32NAHYMU NPOOIeMU CYOOYUHCIBA MA ANbMEPHAMUBHUX
Cnocobig supiuleHHs Cnopis, HABYUMUCS 3ACMOCO8Y8AMU CYYACHI MeXHON02ii, 0bamu npo
Kibepbe3nexy, a npu nogeprenHi Ha poboue micye ingopmayis ma Habymuii 00c8i0 cnpusc
HABUAILHOMY NpOYecy HA MA2iCmepCbKux npospamax o maudymuix opucmis. Ilpogecitini
mosapucmsea CLLUA makodc maioms SUPIUATbHULL GNAUE HA PO3GUMOK AMEPUKAHCLKOT
suwoi  opuouunoi oceimu. Lle 0obposinvbui acoyiayii wpucmie ma npoghecopis, sKi
3a0X0YYI0Mb CE0IX UleHie Opamu yuacms y KOH(epenyisnx, ceminapax, 1eKyisix, npospamax
npogecitinoco po3eUmKy, JIMHIX WKOIAX, NPU YbOMY GUKOPUCTOBYEAMU CHeYiani308aHi
mamepianu. 3po3yMiNO, WO AMEPUKAHCHKI OPUOUYHT WKOAU CMEOPUIU  eheKmuHuil
Mexamizm nioguuenHs Keanigikayii euxnadavié MacicmepcbKux Npoepam 3 npasa Ha
¢edepanvromy pieni ma Ha pieHi wmamis, wo 0a€ iM MONCIUBICMb 3000y8amu HOBI
SHAHHA MA 3ATUUAMUCA KOHKYPEHMOCIPOMONCHUMU NPOMA2OM VCi€l c80€i Kap ‘epu.

Knrouosi cnoea: niosuwenns xeanighikayii, macicmepcoka npozpama, npogecop,
BUKAOAY TOPUOUYHUX Oucyunin, lopuouyna wxoaa CIIA, naguanvha npoepama.

INTRODUCTION

No matter how good pre-service training for teachers is, it cannot be expected to
prepare teachers for all the challenges they willfacethroughout their careers. Education
systems therefore seek to provide teachers with opportunities for in-service professional
development in order to maintain a high standard of teaching and to retain a high-quality
teacher workforce (The Professional Development of Teachers, 2009).

The way scholars and teachers raise level of their proficiency in the US
universities plays a significant role when educational work is evaluated. Professional
development of legal scholars and teachers who teach at master programsof the US law
schools is also very important. Thus, in the field of jurisprudence, the emergence and
dissemination of new laws, acts and other documentslead to the necessity to update
curricula almost every year or addnew modules and, accordingly, preparelegal teachers to
give a corresponding course at the university.

Taking into account these trends, it becomes obvious that a teacher of a legal
discipline, who graduated from the law school many years ago, will encounter a difficulty
to teach a new module within master program. Professional development allows a legal
teacher to obtain an integral perception of his course and its place among other disciplines,
treat a legal profession in a modern aspect; permits him to act as an experienced mentor and
organize competitive interdisciplinary curricula. Moreover, further training enables a legal
teacher of master program to become interchangeable with other peers. Thus, legal teachers
should be responsible for their own advanced training to maintain a high level of theoretical
knowledge, practical skills and quality of teaching in accordance with changing requirements.
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THE AIM OF THE STUDY

The objective of the article is to describe the peculiarities of professional
development of master programs’ academics at law schools of the USA and demonstrate
that further training of master programs’ legal teachers is an integral part of their
continuous professional development.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The quality of teaching has a crucial influence on teaching-learning process that is
why a great number of scientists in our country and abroad analyze the problem of
assessment of teachers’ professional activities at law schools. Native researchers focus their
attention to various aspects of professional development, problems of personal development,
cognitive abilities improvement, etc. Foreign investigators (N. Khei and K. Wilbur (2018),
U. Teichler (2015), F. O. Larbi and M. A.Ashraf (2019), etc. analysed teacher performance
assessment, evaluated its influence on teaching-learning environment, mobility of
international academics and its advantages to university’s basic goal achievement of
preparing future specialists.

Nevertheless, the problem of professional development of master programs’
academics at law schools of the USA has been less in the limelight in Ukrainian scientific
and methodical publications, it justifies the importance of this issue. To identify the level of
readiness of the current problem the method of analysis and synthesis of pedagogical
methodological, social sources was used. The method of generalization was applied to
conclude the article.

RESULTS

Evidently, American society provides a collaborative learning environment for
further training of master programs’ legal teachers throughout the entire period of their
pedagogical activity, creates opportunities for their continuous professional development,
whereacademics are engaged in a challenging course of study, they pursue their ambitions
and contribute to the community as talentedscholars and leaders. Most of new legal
knowledge is produced by governmental agencies, legislation bodies, globalization
processes, and this affects the activities of governmental institutions, non-profit
organizations, law firms and corporations, therefore they should play a leading role in
organizing special courses for teachers of master programs at the US law schools.
Currently, in the United States, the problem of professional development of legal academics
is solved mainly through organization of internships at law firms, short-term courses on the
basis of large corporations or professional societies, and summer schools. In addition,
American premierlaw schools provide their scholars and teachers with paid annual
sabbatical leave every 6 years so that they could promote themselves as scientists, visit
foreign research centers, universities and generalize their experience. At the same time,
universities bear all the costs of providing travel and accommodation for their employees
abroad. As U.Teichler (2015) states, mobility of academics, personsactive at higher
education institutions and other research institutionsis viewed as very important for
academic progress in general, for international understanding, comparative analysis and as
a counterbalance to parochialthinking in general (p. 7). This is a very effective method of
professional development because it completely directs a legal teacher to research the issue
that matches his academic interests and gives tangible results in the form of monographs,
experiments, discoveries.

Moreover, leading law schools in the USA, on the basis of their faculties, organize
online advanced training courses for law school teachers, what allows them effectively

__ T s 1
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combine professional activities with study. Exchange programs for legal teachers between
universities and enterprises, internships, attraction of practicing lawyers to educational
process in master programs at law schools are widely practiced in the USA.

Teachers of legal disciplines during their advanced training at a law firm or
company get the opportunity to improve their level of theory, practical skills, face the
problems of modern legal proceedings, modern technologies, cybersecurity, and when
returning to the workplace, the information and experience gained benefit the educational
process at master programs for future lawyers.

And what is more, the high level of theoretical preparation of legal teachers of
master programs is often valuable and is used by law firms’employees in solving emerging
problems. At the same time, universities benefit from the fact that during the semester or
throughout the academic year, lectures or seminars are taught by a specialist who obtained
specific experience, knows features of a legal phenomenon, problems and requirements for
training future lawyers.

The USA professional societies also have a crucial impact on the development of
American higher legal education. These are voluntary associations of legal professionals,
including professors, that encourage their members to participate in conferences, seminars,
lectures on special issues, use specialized materials, participate in professional development
programs and summer schools. Fellowship in legal professional associations and organizations
promotes one’s credentials, qualifications, benefits personal and professional development.
The following list of legal professional associations and organizations is a basic tool for
people who pursue professional development or want to connect with legal professionals
who share common interests (Legal Professional Associations&Organizations, 2019):

— American Academy of Forensic Sciences (AAFS) is a membership organization
that provides leadership to advance science and its application to the legal system.

— American Association for Justice (AAJ) provides lawyers with the information
and professional assistance needed to serveclientssuccessfully and protect the democratic
values inherent in the civil justice system.

—American Bar Association (ABA)is a membership organization for
practicingattorneys, in-houselawyers, legal professionals, law students, and more.

— American Health Lawyers Association (AHLA) is the nation’slargest, nonpartisan
educational organization devoted to legal issues in the health care field.

— American Immigration Lawyers Association (AILA) advances the quality of
immigration and nationalitylaw and practice and enhance the professional development of
its members.

— Association of Corporate Counsel (ACC)is the world’slargest organization
dedicated to in-housecounsel.

— Association of Eminent Domain Professionals (ADEP)is an organization of
professionals in a variety of disciplines specializing in the field of eminentdomain.

— Association of Legal Administrators (ALA) is the undisputedleader in the
business of law and law practice management.

— Association of Prosecuting Attorneys (APA) provides valuable training and
technical assistance to prosecutors in an effort to develop proactive and innovative
prosecutorialpractices.

— National Association for Legal Professionals (NALS)is a leader in the legal
services industry.

9
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— National Association of Consumer Advocates (NACA) is a nationwide organization
of morethan 1,500 attorneys who represent and have representedhundreds of thousands of
consumers.

— National Association of Criminal Defense Lawyers (NACDL) is the preeminent
organization in the United States advancing the mission of the nation’scriminaldefenselawyers.

— National Association of Hearing Officials (NAHO) is a membership organization
comprised of individuals involved in the process of administrativeadjudication and others.

Professional societies in the USA have become a leading link in the provision of
continuing education both for practicing lawyers and legal teachers. They cover not only
purely legal or technical issues, but also the implementation of professional management
functions. According to O. Skliarenko, these needs are clearly manifested in the work of
lawyers serving such specialized businesses as IT technologies, pharmaceuticals, agriculture,
tourism, etc. He states that from a once conservative adviser on the application of
legislation, a lawyer has in a fairly short time turned into a consultant who knows and
understands the specifics of his clients’ business and participates in making business
decisions in certain specific situations. (Kak za poslednee desiatiletie izmenilas professiia
iurista v Ukraine?, 2013).

As American practice shows, the more decentralized the national higher education
system is, the more legal teachers tend to voluntary cooperation. At the same time, there are
no formal schemes, thus academic freedoms and university autonomy provide them with
discretion and moral right to voluntary association and choice of methods of association,
therefore, most of the legal teachers at US universities are members of the corresponding
professional associations. United by professional interests, they exchange mutual ideas and
opinions during personal meetings, and via professional journals. This helps control the
development of university science, the quality of teaching, contribute to further skills
development of legal teachers.

Professional associations are organizationally linked, and are semi-officially
governed by the American Council on Education (ACE) (American Council on Education,
2020), the National Research Council (NRC) and the Social Science Research Council
(SSRC, 2020). As a rule, these associations are nonprofit, financially independent
organizations that corroborate legal academics, promoting interdisciplinary research, and
connecting them with politicians and citizens. ACE has turned into an association of
universities and colleges, a kind of an administrative unit that fulfills the functions of an
association of associations. The programs for the annual meetings of these associations
include issues such as violations in the field of university governance, development of the
administrative university system, the state of individual student services, possible
collaborative research projects, verification of mis- and disinformation, etc.

Some professional associations are composed almost entirely of university
professors; others include representatives of other professions. For example, the American
Bar Association focuses primarily on matters of professional practice but, at the same time,
it reflects the long-term trend of organizing an association around a specific discipline that
links higher education with other sectors of economy. In general, the influence of
professional associations on the activities of higher legal education in the United States is
extremely large. US government and legislative bodies at the national or state level apply
for information to the associations of university leaders to found out the state and prospects
of higher education.
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CONCLUSIONS

Therefore, US law schools have created a mechanism of professional development
of master programs’ legal teachers at the federal and state levels that gives them the
opportunity to acquire new knowledge. Thus, in a rapidly developing world, under the
conditions of current economic situation, legal teachers of master programs at US law
schools are forced to make more and more efforts to maintain their competitiveness, gaining
new knowledge and showing the ability to satisfy the ever-increasing demands of society.

A separate research can be devoted to investigation of professional development of
master programs’ legal teachers at the national level at law schools of Ukraine.
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LITERACY AND ESSENTIAL SKILLS DEVELOPMENT
IN THE CONTEXT OF CANADIAN CORPORATE L&D

ABSTRACT

The research is an attempt to analyze the issues of adult literacy and essential
skills (LES) development in the context of corporate education in Canada. Literature review of
official documents and scientific works revealed the importance of functional literacy
development which encompasses literacy in its traditional understanding and other skills
essential for the sustainable development of an individual, company, nation, and mankind.
The important role of the private sector in this respect is undisputable. Since Canada is one
of the most developed countries in the world, its experience in the area of adult LES
development is assumed to be an exemplar for other countries. Because of this, the paper
outlines the state of adult LES promotion and enhancement in Canada focusing on the role
of the private sector in the process. Digital literacy is regarded as one of the essential skills
of the 21" century, thus the experience of Canada in technical upskilling of the working
population is considered as well. The research reveals that increasing investment into
employees’ learning is beneficial for an individual and a company alike. Therefore, significant
attention is paid to the experience of Canadian companies in this area. Cooperation of
various stakeholders is crucial for addressing the issue of low levels of literacy and
essential skills, thus, the paper dwells on some national programs and local initiatives
facilitating cooperation between public and private sectors for advancing the literacy level
of working adults in Canada. The results of the research wrap up with one of the effective
approaches to developing LES training in the corporate context as recommended in the
scope of Advancing Workplace Learning, a wide-scale national project dedicated to
various aspects of corporate L&D in Canada.

Keywords: literacy and essential skills (LES), digital literacy, adult education, skills
gap, workplace learning, learning, and development (L&D), corporate education, Canada.

AHOTANIA
Hocnioscenns € cnpoboio npoananizyeamu npodiemu 2pamMomHocmi 00poCciux ma
po3sumiy ocnoenux nasuuok (LES) y konmexcmi kopnopamugnoi oceimu ¢ Kanaoi. O2na0
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aimepamypu o@Qiyitinux 0OKYMEeHmie ma HAYKOGUX NPAYb GUABUE BANCIUBICIL PO3GUMK)
QDYHKYIOHATLHOL 2DAMOMHOCI, KA OXONTIOE SPAMOMHICIb Y i1 MPaouyitHomy po3ymiHHi
ma MW HAGUYKU, HEOOXIOHI Ol CMAlo20 PO3GUMKY 0CODUCMOCMI, KOMNAHIL, Hayii ma
moocmea. Baoicnuea ponb npusammnozo cexmopy 6 Ybomy SIOHOWEHHI € Oe3nepeuHolo.
Ockinvku Kanaoa € 00uicio 3 HAUpo36uUHeHiwuX Kpain y ceimi, it 00c6io y 2any3i po3eumxy
JIEC 0711 dopocaux 68axcacmuvcsi nPUKIAO0OM OJist iHuux Kpain. Y 36 ’a3Kky 3 yum, y cmammi
3A3HAYEHO NpPo CMAaH Npocysanus ma edockonanenHs 3H3 ons dopocaux y Kawnaoi y
KOHmeKcmi poni npusamuo2o cekmopy 8 npoyeci. L{ugpposa epamomuicme po3enioaemocs
AK 00Ha 3 Hausaxcausiuux Hasuyox XX cmorimms, a momy maxkoxic 6paxoeano 00ceio
Kanaou wooo noxpawenna mexuiunux Hagu4ox npaye3oamnozo nacenenus. Ilokasamno, wo
30inbUeHHS THeeCMUYIl Y HAGYAHHS CNIBPOOIMHUKIE 8ULIOHO K OJis1 OKPEMOT TH0OUHU, MAK |
ona xomnauii. Tomy 3HauHy yeazy npudineHo 00C8i0y KAHAOCLKUX KOMNAHIU Y Yill eanysi.
Cnignpays pisHuUx 3ayiKaeieHux CMOpiH Mac BUPIUIAIbHE 3HAYEHHs Ol GUPIUEHHS
npobaemu HU3bK020 pi6HA epaMOMHOCMI MA OCHOGHUX HA8UYoK. Taxum yunom, cmamms
BUCBIMIIOE OESIKI HAYIOHAIbHI NPOSPAMU MA MICYesl IHIYIAmuey, o CRpUsioms Cnienpayi
0epoHcasno20 ma npueamHO20 CeKkmopis OJis NiOBUWEHHS DIGHS SPAMOMHOCHI NPAYIOIOYUX
dopocnux y Kanaoi. Pe3ynemamu 00CHiONCeHHs NIOCYMOBYIOMb 00UH 13 eqheKmusHUXx nioxooie
00 pospobxu mpenineie LES y xopnopamusHomy kowmekcmi, 5K ye PeKOMEHOOBAHO Y
Ppamkax wupoxomacumabnozo nayionaibno2o npoexmy Advancing Workplace Learning,
NPUCBAYEHO20 PI3HUM ACNEeKMAM KOPNopamueHo20 Hag4yanHa ma 0ocaioxcens y Kanaoi.

Knwouogi cnosa: epamomnicmo ma ocnoeni nasuuxu (LES), yugpposa epamomuicme,
ocgima 00poCaux, HedOCmamus Keanigixayis, Haguanus Ha pobOHOMY MICYi, HABUAHHSA MA
possumok (L&D), kopnopamusna oceima, Kanaoa.

INTRODUCTION

In the turbulent times of constant change, the ability to develop necessary skills is
of immense importance for any individual striving for a decent life. Literacy as a set of
functional skills is a foundation for building up further learning in nowadays society.
UNESCO World Conference of Ministers of Education on the Eradication of Illiteracy in
1965 declared that functional literacy should be a concern not only of formal educational
institutions as the whole society should be involved in the issues related to enhancement
and promotion of it (World Conference, 1965). This placed the private sector of the
economy among key stakeholders in the efforts for expanding functional literacy.

Personnel learning and development is one of the key factors resulting in the
success of any business and, eventually, developed state economy. Similarly, the stronger
pool of skills a country has, the more advanced economy is built on it (OECD & Statistics
Canada, 2005). Corporate learning and development (L&D) function should take literacy
and essential skills of personnel into consideration when elaborating and implementing
strategies for employees’ professional development. Herein, skills gaps analysis becomes a
cornerstone for any L&D function or organization as timely identification and addressing of
insufficient level of literacy and essential skills (LES) result in a more productive and
efficient workforce.

Canada is the state with a highly developed economy. It actively promotes and
enhances LES for the welfare of its citizens as well as in the international arena. As
evidenced by the Survey of Adults Skills results in the scope of the Programme for the
International Assessment of Adult Competencies (PIAAC), Canada reached scores in
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literacy, numeracy, and problem-solving in a technology-enriched environment higher than
the OECD average. Because of this, the experience of Canada in maintaining high results in
adult literacy and its immediate response to skill gaps of the workforce is worth analyzing
for other countries to take up the best practices.

THE AIM OF THE STUDY

The research is an attempt to analyze the issues of adult literacy and essential
skills (LES) development in the context of corporate education in Canada. The following
goals derived from the aim of our study: to outline the main issues of adult LES
development in the Canadian corporate context; to dwell on the role of digital literacy of
the workforce; to consider the ways of addressing LES gaps in the scope of Canadian
corporate education; to conclude the most effective approaches to LES development in the
context of corporate L&D in the researched country.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

There is a growing body of research on the issues of adult literacy and essential
skills development; however, it is still insufficient enough (Beder, 1999; Krudenier, 2002).
According to Comings and Soricone (2007), the following questions require more attention
from LES researchers: target audiences (TA) requiring LES training, approaches that work
most efficiently for various TAs, ways of learning effectiveness evaluation.

Researchers in the field mostly employ the definitions of literacy coined by
international organizations. Recalling education as a fundamental human right, the above-
mentioned UNESCO World Conference (1965) recognized adult literacy as an integral part
of human development influencing economy and welfare not only of a state but of the
whole of mankind. Ten years later the UNESCO member states returned to Iran to reaffirm the
statement that literacy should be regarded as a fundamental human right in the Declaration
of Persepolis (Declaration of Persepolis, 1975). Involvement of the private sector, especially in
its cooperation with the public one, into literacy issues were highlighted in the Framework
for Action to Meet Basic Learning Needs (World Declaration, 1990) and the Hamburg
Declaration on Adult Learning (Adult Education, 1997). The UN Sustainable Development
Goal 4 refers to the necessity of equal education for all and announces common efforts
towards eradicating illiteracy among youth and adults. The Incheon Declaration proclaims a
commitment to “ensuring that all youth and adults, especially girls and women, achieve
relevantly and recognized functional literacy and numeracy proficiency levels...” (Education
2030, 2015, art. 10).

Galloway (n.d.) notes that “definitions of literacy have broadened over the past
half-century” (p. 3). Now it is widely recognized that “countries with lower skill levels risk
losing competitiveness as the world economy becomes more dependent on skills” (OECD,
2013, p.6). Understanding literacy has expanded beyond knowing how to read and write to
learning how to acquire information needed for the prosperity of a person in society (World
Conference, 1965). As defined by UNESCO, literacy enables people “to identify, understand,
interpret, create, communicate and compute using printed and written materials” (Aspects of
Literacy Assessment, 2005, p. 40). A functionally literate person can read, write, and
calculate “for his/her own and the community’s development” (Unesco & General Conference,
1979, p. 18).

An increasing number of studies are dedicated to digital literacy which is essential
for any individual living in the 21% century. Though the nature of the concept is rapidly
changing, attempts to define it and elaborate its classifications were made by some scholars
(Boechler, 2014; Chinien & Boutin, 2011; Stordy, 2015). Some research includes digital

N TR




[MopiBHsIbHA TpodeciiiHa neparorika 10(2-3)/2020

Comparative Professional Pedagogy 10(2-3)/2020

literacy in the broader term of “literacy” (Menial No More, 2011). Digital skills for the
workforce are sometimes differentiated as a separate level of the essential skills which
include office application proficiency, social media, IT language understanding (Digital Skills,
2016). Hadziristic (2017) argues that “there is no single measure of digital literacy” (p. 12)
and claims such wide-scale studies as PIAAC to be imperfect. Since technologies are
constantly advancing, it is difficult to define boundaries of the term, therefore, digital literacy is
widely associated with adaptability to change in a technology-enhanced environment.

A relatively many researches were dedicated to the importance of LES training at
the workplace (Ananiadou, et al., 2004; Gray, 2006; Salomon, 2009); however, Benseman
(2012) claims that few of them are “based on original research studies” (p. 29). The
analysis presented in this paper is based on the publicly available information published by
Statistics Canada, Organisation for Economic Cooperation and Development (OECD),
Conference Board of Canada, Brookfield Institute for Innovation + Entrepreneurship,
Frontier College.

Analytical methods of scientific research are applied in order “to obtain, decode or
make explicit information which is hidden, encoded or entailed by the information in a
preexisting knowledge base” (Kosterec, 2016, p. 84). Methods of systematization and
generalization enabled a thorough analysis of the findings of the above-mentioned
organizations. Induction and deduction led to a more prudent interpretation of specific
concepts and revealing regularities as well as discrepancies among concepts and
approaches. These methods allowed us to retrieve and interpret valuable information on
literacy and essential skills development in the researched country.

RESULTS

Canada is a signatory nation of major international organizations proclaiming
education and thus literacy as a fundamental human right. In 1976 Canada ratified the Bill
of Human Rights which states that fundamental education should be “encouraged or
intensified as far as possible for those persons who have not received or completed the
whole period of their primary education” (/nternational Covenant, 1966). It implies the
importance of LES development in various contexts throughout an individual’s life,
including at the workplace.

The Government of Canada’s Office of Literacy and Essential Skills (OLES)
claim that LES is “needed for work, learning and life”, they are “the foundation for learning
all other skills” and “help people evolve with their jobs and adapt to workplace change”
(Employment and Social Development Canada, 2015a). The Office associates essential
skills with literacy and enlists nine of them: reading, writing, numeracy, thinking, working
with others, document use, oral communication, computer use/digital skills, and continuous
learning (Employment and Social Development Canada, 2015b). Hayes (as cited in Jackson
& Schaetti, 2013) stresses the importance of literacy complexity for “firm and national
prosperity”, but first and foremost for an individual to be “able to participate fully as a
Canadian citizen” (p. 7).

There is a direct correlation between levels of proficiency among the working
population and their wealth. Generally, earnings of literate individuals on average tend to
be 70% higher than those lacking essential skills (Heisz et al., 2016). Additionally, people
with low literacy proficiency are likely to experience long periods of unemployment. The
data from the Programme for the International Assessment of Adult Competencies
(PTAAC) evidenced that Canadians show results that are above average when it comes to
assessing literacy and essential skills. Nevertheless, the authorities are concerned that 17%
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of the population showed the literacy proficiency level one (Heisz et al., 2016). 32% of
adult Canadians demonstrated level two.

The response of Canadian authorities was instant. Currently, the Government of
Canada’s National Essential Skills Initiative funds the National Research Project on
Literacy as a Poverty Reduction Strategy with the main purpose to provide low-skilled
adults “with the knowledge, confidence, resilience, and autonomy they need to overcome
the challenges they face and live productive lives” (Literacy and Essential Skills, 2019,
p.2). The Project puts a lot of effort into collecting and analyzing data for various
stakeholders, including the private sector, for them to make grounded decisions on
increasing investments into LES development of adult Canadians.

Digital literacy of the workforce is an essential issue for talent development and
Canadian organizations pay a lot of attention to its promotion and enhancement. The
OECD’s PIAAC project revealed that Canadians were above average in technology use
(OECD & Statistics Canada, 2005). On the contrary, there is a lack of ICT-skilled talent to
fill in all related positions (Wolfe, 2016). This shortage is addressed by attracting
professionals from abroad: immigrants constitute 40 % of ICT specialists in the country
(ICTC, 2016). Overall, Canada does not have any standards for digital literacy upskilling at
the workplace (Hadziristic, 2017). In 2010 the Ministry of Industry Canada launched the
Digital Economy Strategy Consultation intending to stir discussion for the elaboration of a
national digital literacy strategy. Large companies, such as IBM and Microsoft, were regarded
as important partners in this process (ICTC, 2010). A Government of Canada called for
increasing of “understanding of the relationship between digital skills and relevant labor
market and social outcomes” (Government of Canada, n.d.). The strategy pronounced the
importance of LES development beyond basic education, in the workplace inter alia.

Training, especially on LES development, covered by an employer is beneficial
for both, an employee and business. Some studies demonstrate a strong correlation between
LES development of employees and enhanced performance and job retention (Gyarmati et al.,
2014). Other advantages include “more customers satisfaction, productivity gains, and fewer
production mistakes” (CB Insights, 2014). Because of this, the issue of investing in LES
development at the workplace became a topical issue for Canadian employers. Multiple
types of research of corporate L&D show the trend of increasing investment into
employees’ learning (ATD, 2019; Cotsman & Hall, 2018). During the last decade of the
20" century and by 2010 the average annual sum spent on training of an employee dropped
by 40 %. This tendency changed later and with each year the expenditures increase. However,
these indicators for Canadian companies still lag behind the US ones (Cotsman & Hall,
2018). The research has shown that undertaking corporate learning programs eventually
leads to paying raise by 5-9 %. When low-skilled workers are trained, the salaries increase
by 15 % (Ci et al., 2015). At the same time, companies tend to invest much more (around
70 % of their training budget) into the development of their higher-ranking managers (Ci
etal.,, 2015). This is inconsistent with the fact that the development of a low-skilled
workforce requires more training to create high value in the long term.

The CB Insights names several excuses Canadian companies use for not providing
workplace LES training. The first argument against it is the perception that literacy training
is the responsibility of formal primary and secondary educational institutions. While this is
true and the Canadian government puts a lot of effort into the development of education,
adults of working age might have lacked proper training at school in the past. Another
excuse relates to the fear of losing trained employees. This is irrational since employing
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unprofessional people is much more degrading for the company. Some companies are not
convinced inefficiency of LES training costs, while numerous studies proved the opposite.
And finally, LES training is sometimes regarded as not affordable for business. The
solution to this is launching multiple initiatives to promote adults' LES development and
enable it in various contexts (CB Insights, 2014). As small and medium businesses usually
do not secure sufficient costs to support a well-developed L&D function, there was a
suggestion to subsidize small and medium Canadian businesses to allow them to finance
LES training of employees (Asliturk et al., 2016).

Since literacy proficiency is important for companies as well as for employees’
prosperity, L&D organizations have to put efforts not only into ensuring learning
opportunities but also in motivating and engaging the workforce into self-development.
Windisch (2015) points out that, though workplace learning can help an employee develop
LES, low-skilled adults are not able to find the job motivating or offering proper training in
the area. Additionally, some studies of Canadian work-related training confirm that
motivation from labor unions and all stakeholders at the workplace, like managers and
colleagues, play an important role for low-skilled workers’ desire to develop LES (Bélanger
and Robitaille, 2008).

Cooperation and knowledge sharing between various stakeholders, private and
public sector, is actively encouraged in Canada. One of the initiatives aimed at enhancing
the LES of working adults, especially women, in the Workplace Services Training Program
from the Calgary Immigrant Women’s Association (CIWA). The program is dedicated to
literacy upskilling of adults in communities and cooperation with employers on the
development of LES curricula for workplace learning. In the scope of this cooperation,
specific learning materials, for example, illustrations of objects used during work, are
created to cover the identified needs (Literacy and Essential Skills, 2019).

Another bright example of cooperation between public and private sectors is the
Advancing Workplace Learning project funded by the Government of Canada’s Adult
Learning, Literacy, and Essential Skills Program (ALL ESP). It is a pool of valuable
resources for efficient and effective corporate training.

In the scope of the Advancing Workplace Learning project, the list of
recommendations for companies on LES programs development at the workplace has been
coined. The first step in approaching LES enhancement at the workplace is an analysis of
available resources on LES training, especially from external providers. Very often such
services or materials are offered free of charge. Then, thorough needs and goals assessment
should be conducted either internally by the efforts of corporate L&D or externally by a
specialized local provider. Another piece of advice is to create a team within a company
dedicated to LES development of the workforce. Such a team should include
representatives of various stakeholders: some employees, labor union members, managers,
etc. The next stage of the process is instructional design. The most common learning
formats used for literacy training at the workplace are “classes, small groups, or workshops
taught by instructors from outside the company” (CB Insights, 2014). Budgeting is
essential, so companies have to decide on the approaches best suited to their needs which
are cost-efficient and affordable at the same time. Funding programs from the government
or local specialized organizations might be considered as well. One more important aspect
of LES development at the workplace is the relevant and considerate marketing campaign.
Employees should see the value in undertaking such training. The last recommendation for
employers is to work on creating a culture of continuous learning and integrating it into a
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broader corporate culture. Putting efforts into promoting learning within an organization is
the best solution for any company from a long-term perspective.

CONCLUSIONS

Our investigation has shown the importance of developing literacy and essential
skills in the workplace. The experience of Canada in this respect can be an exemplar for
other countries. Timely response to identified skills gaps is essential for the effectiveness of
LES training. Canadian authorities encourage the research in the area and provide funding
and support to cover the literacy gaps of the adult population.

Digital literacy is usually regarded as an aspect of the broader concept of literacy.
Promotion and enhancement of digital literacy training are of paramount importance in the
rapidly changing 21% century. The shortage of ICT professionals in Canada is partially
covered with attracting foreign specialists. At the same time, there are some programs at
local and national levels dedicated to the technical upskilling of adults and support of
business in this respect.

Enhancement of employees’ LES level has undisputable benefits for the company
as it improves performance, decreases turnover, leads to more happy customers. Therefore,
employers should consider increasing investments in LES learning of low-skilled workers.
Canadian companies show this tendency within the last decade. At the same time, the
government provides financial support for adults who need LES training for their jobs.
Cooperation of various stakeholders is crucial for addressing the issue of low levels of
literacy and essential skills. There are some wide-scale programs and local initiatives
facilitating cooperation between public and private sectors for advancing the literacy level
of working adults in Canada.

Companies should consider the following steps in approaching the development of
LES training for the workforce: resources analysis, learning needs analysis, forming a
dedicated team inside a company, instructional design conducted by a corporate L&D,
external provider, or both, budgeting, marketing of an initiative, constant development of
learning culture inside an organization.

All in all, the presented study reveals some of the Canadian best practices in the
promotion and development of literacy and essential skills of adults in the corporate
context. Other countries should follow the example of the Canadian public and private
sectors in addressing the knowledge and skills gaps of the working population.
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THEORETICAL FUNDAMENTALS OF FUTURE LAWYERS’ PROFESSIONAL
TRAINING AT THE UNIVERSITIES OF CANADA AND GREAT BRITAIN

ABSTRACT

The article presents the results of analysing the main theoretical fundamentals
underlying future lawyers’ professional training in the context of university education in
Canada and Great Britain. It shows that the development of educational and professional
training programs in the field of law in the higher education system of the countries under
study is based on a combination of such philosophical and pedagogical theories as
cognitivism, constructivism, pragmatism and progressivism. The essence of the above-
mentioned theories is revealed and their influence on the organization of educational
activity for training highly qualified lawyers is emphasized. The paper identifies and
characterizes the principle ideas and concepts that are effectively implemented in the
process of legal specialists’ professional training at Canadian and British universities,
namely: active learning, student-centred learning and service learning. In this respect,
attention is focused on the transformation of the role and functions of a teacher and a
student in the educational process. The importance of applying a student-centred approach
to training future lawyers, which shifts the emphasis from teaching to learning, is
highlighted. It is established that the strategy of active training of law students at the
universities in Canada and Great Britain is implemented through the use of discussion,
problem-solving methods, case method and various types of simulations. It is noted that the
concept of service learning is embodied by combining classroom learning with participation in
the work of legal clinics and volunteer programs in these countries. The expediency of
conducting further comparative and pedagogical research on this issue to outline the
possibilities of using constructive ideas and to improve the future legal specialists’ training
in higher legal educational establishments in Ukraine is substantiated.

Keywords: professional training, cognitivism, constructivism, pragmatism, progressivisim,
active learning, student-centred learning, service learning, Canada, Great Britain.

AHOTANISA

Y cmammi npedcmasneno pesynomamu ananizy oCHOBHUX MeOpemuyHux 3acao,
SAKI NOKAAOeHi 6 OCHO8Y Npo@eciunoi ni0como6Ku MatuOYmHuix OpUcCmie 6 ymoseax
yuigepcumemcwvroi oceimu Kanaou ma Benuxoi bpumawnii. 3’sacoeano, wo po3pobka
0CBIMHbO-NPOeCitinuX Npocpam niocomosku haxieyie y eanysi npaea 8 cucmemi suwoi
ocgimu  00CIOANCYBAHUX KpPAiH IPYHMYEMbCSA HA  NOECOHAHHI  makux Qinocogpcvro-
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neoazo2iuHux meopil AK KOSHIMUBIZM, KOHCPYKMUGIZM, NPASMAMU3M [ NPOSPECUBI3M.
Posxpumo cymovuicms suwesasnavenux meopit ma nioKpecieHo ix eniue Ha opeanizayiio
0C8imHbOI OIANLHOCME 051 NIO2OMOBKU BUCOKOKEANIQIKOBAHUX NpaeHuKie. Buokpemneno
Ma nooaHo Xapakmepucmuxy 20A06HUX i0ell ma KOHYenyil, o epekmusHo peanizyiomscs
y npoyeci npogecitinoi nidcomogxu ¢haxieyie 3 nNpasea 6 KAHAOCLKUX MA OPUMAHCLKUX
VHigepcumemax, a came. AKMUBHO20 HABYAHMS, CIMYOEHMOYEHMPOBAHO2O HAGYAHHS MdA
HABUAaHHA Yepe3 CYCHINbHO-KOPUCHY Npayio. Y ybomy KOHmMeKCcmi akyeHmos8auo yeazy Ha
mpancgopmayii poni ma QyHKyilu euxkiadaua ma cmyoeHma 6 HABYANbHOMY NpPOYecCi.
Haconoweno na sascnueocmi 3acmocysamtsi CnyoeHmoyeHmpo8aHo2o nioxo0y 00 ni02omosKu
ManuOymHix ropucmis, Akull nepeobavac 3miujeHHs aKyeHmy 3 6UKIAOAHHA HA HABUAHHAL.
Busieneno, wo cmpameeis akmugsnozo Haguanus 3000y8ayie euuoi 0puoudHoi oceimu 6
yHieepcumemax Kanaou ma Benuxoi Bpumanii peanizyemvcsa  WIAXOM SUKOPUCHAHHSA
OQUCKYCIIH020, NPOOIEMHO-NOULYKOBO20 MEMOOIB, Kelic-Memoody ma pPi3Hux munie cumyuisyill.
3a3zunaueno, wo KOHYenyis HA8UAHHA Yepe3 CYCRIIbHO KOPUCHY NPAYI0 6MINI0EMbCA WAAXOM
NOEOHAHHS  AyOUMOPHO20 HAGUAHHA 3 yuwacmioo y pobomi OpuouyHux KIHIK ma
BOJIOHMEPCHKUX NPOSPam Y 00CHOxCy8anux Kpainax. OOIpYHMOBAHA OOYITbHICMb NPOGEOeHHS
NOOAILULUX NOPIBHATLHO-NEOA202IUHUX O0CTIONCEHb YIET NPOOIEMAMUKY 3 MEMOK0 OKPECIeHHs!
MOdCIUBOCIEN BUKOPUCMAHHS KOHCMPYKIMUGHUX (0etl ma 600CKOHAAEHHS Npo@eciinol
ni02omoeKu MatloymHix ghaxieyie y 2anysi npasa 6 3aKnaoax euwol opuouyHoi oceimu Yxpainu.

Kniouoei cnosa: npoghecitina niocomoexa, KoSHimueiam, KOHCIMPYKMUGIaM, npasmamusm,
npozpecusizm, aKmueHe HAGUAHHA, CMYOEHMOYEHMPOBAHe HABUAHHA, HABUAHHA Yepe3
cycninvro-xopuchy npayio, Kanaoa, Benuka bpumanis.

INTRODUCTION

The beginning of the 21st century is characterized as an era of rapid globalization
and integration processes affecting all spheres of political, socio-economic and cultural life
of mankind. In the context of global challenges, trends in education are aimed not only at
increasing the competitiveness of higher education and the country as a whole, but also at
training highly qualified professionals with advanced knowledge, skills and abilities
acquired in the learning process.

Nowadays Ukraine has faced several challenges related to the processes of
substantial renewal of the legal framework of the state, changing attitudes to human and
civil rights and freedoms, promoting the rule of law and the expansion of international
cooperation. From this perspective, the training of specialists in the field of law has become
especially relevant ensuring the formation, development and functioning of the legal field
of public relations, legal culture and legal awareness of the general population, which is a
condition for the rule of law and civil society.

An important role in improving future lawyers’ professional training in the higher
education system of Ukraine is performed by studying world experience, in particular
Canada and Great Britain, and outlining the possibilities of using progressive ideas in the
higher education system of Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The study of professional training in the field of law necessitated the analysis of
scientific and pedagogical literature considering the specifics of modern higher education in
Canada and Great Britain, the problems of future lawyers’ training in the university
education system of the countries under study: Boon, & Webb, 2008; Bryden, 2014;
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Holloway, 2014; Maharg, 2004; Mwenda, 2007; Bihun, 2006; Proskurniak, 2016; Vorontsova,
2015 and others.

Thorough analysis of the legal and methodological framework of future lawyers’
professional training, documents on legal education quality assurance at Canadian and
British universities as well as educational and professional programs, curricula in law has
been conducted to define theoretical conditions underlying the professional legal training in
Canada and Great Britain.

A set of theoretical and empirical methods, namely: analysis and synthesis of
theoretical research materials of domestic and foreign scientists; induction, deduction and
generalization to identify the specifics of training legal professionals at Canadian and
British universities, have been used in the research process.

THE AIM OF THE STUDY

The article aims at a theoretical analysis of the ideas, theories and concepts that
underlie the development of educational and professional training programs in law at
Canadian and British universities.

RESULTS

Canada and Great Britain possess an effective legal education system and long-
term experience in future lawyers’ professional training. Educators and scholars of these
countries are actively involved in projects on the development of legal education,
conducting research, making reports on global trends in higher legal education, aimed at
optimizing the training of future lawyers in accordance with current tendencies in the
international educational space. Having a positive image in the international arena, Canadian
and British law schools are included in a number of world rankings of higher education
institutions, namely: English Global Universities Rankings, CWUR World University
Rankings, World Reputation Rankings, QS Higher Education System Strength Rankings,
QS World University Rankings by subject, that testifies to the high level of educating
students and the professionalism of their graduates in the labour market, the compliance of
educational and professional programs to the interests of consumers of educational services.

The results of the research have shown that the design of professional legal
training programs at Canadian and British universities (on the example of law schools at the
University of Alberta, the University of Calgary, the University of British Columbia, the
University of Ottawa, the University of Western Ontario, Queen’s University, Dalhousie
University, McGill University, York University (Canada) and the London School of
Economics, the University of Bristol, the University of Cambridge, the University of
Edinburgh, the University of Law, the University of Manchester, the University of Oxford,
Durham University, Glasgow University (Great Britain) is based on a combination of such
theories as constructivism, cognitivism, pragmatism and progressivism with the application
of active learning, student-centred learning and service learning concepts that determine the
aim, content, methods and forms of legal education.

In the context of constructivism theory, the professional training of specialists in
the field of law at Canadian and British universities is interpreted as a process of
independent knowledge construction in the process of educational activity. The student is
considered to be a subject of cognition due to the fact that he or she identifies important
elements of new cognitive experience, compares them with the existing one, then on the
basis of such analysis adapts and modifies his or her own knowledge, i.e. actively generates
rather than passively assimilates information. Within the framework of this theory, social
constructivist theory is distinguished emphasizing the social orientation of future lawyers’
professional training at Canadian and British universities. According to Bruner (Bruner,
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1984), learning is based on personal construction and reconstruction of knowledge, which
occurs under the influence of socio-cultural environment. Thus, the content of education
involves focusing on social issues and problems, active participation of future lawyers in
public life, assistance to socially- disadvantaged groups, which is realized through students’
practical involvement into the activity of legal clinics and volunteer programs.

An important role in the professional training of legal specialists at Canadian and
British universities is played by the theory of cognitivism, which considers the development
of students’ intellectual abilities in the process of properly organized educational activity.
The organization of professional training involves students’ active participation in the
process of cognition, during which the future lawyer has the opportunity to choose
information, generate his or her own hypotheses and make individual decisions, thus
comprehensively developing creative, analytical and practical thinking. As stated by
Gredler (1997), cognitive structures, namely schemes and mental models, provide
meaningfulness and organize the experience so as to enable the student to go beyond the
educational information provided to him or her. Within this theory, the teacher should
consider the students’ initial level of knowledge and their intrinsic motivation, structure and
present the material in such a way as to facilitate students’ understanding; to base new
information on previously acquired knowledge; to coordinate the process of assimilating
new and acquired knowledge; to support and adjust the results of knowledge assessment.

According to the ideas of pragmatism, the purpose of professional training in the
field of law at Canadian and British universities is to ensure the students’ readiness to work
and solve real-life problems. The content of legal education is formed concerning the
usefulness of knowledge, skills and abilities for further professional activity and is
practically oriented. The educational process being focused on the development of students’
general and professional competencies is characterized by integrity; flexibility; selection of
educational material related to real-life situations; activity approach to learning as a way to
ensure the student’s comprehensive development; use of problem-based learning as a
prerequisite for the formation of independent, critical thinking; learning through community
service and a student-centred approach (Dewey, 2009).

Legal training at Canadian and British law schools is based on the principles of
progressivism, which emphasizes the acquisition of personal experience by students as a
result of solving real-world problems. Educational activity is considered to be a continuous
process of reconstructing future lawyers’ experience gained during practical training, thus
contributing to their promotion to a higher level of knowledge. Organization of the
educational process in the institutions providing higher legal education is aimed at students’
independent search for new knowledge through the use of active learning methods,
variability of educational activities, use of group forms of learning, the role of the teacher
as a moderator of the educational process (Ozmon, 2003).

The professional training of future legal specialists at Canadian and British
universities is substantially founded on the concept of student-centred learning, which shifts
the emphasis in the educational process from teaching to learning when the graduate
becomes the centre of the educational process and takes responsibility for learning outcomes.
Changing the role of the student in this type of education causes the transformation of the
role of the teacher, who becomes a facilitator, curator, and motivator of students in the
process of acquiring new knowledge, skills and abilities. Consequently, there appears to be
democratization of the relationships between the teacher and the student, who become equal
subjects of the educational process, that contributes to the formation of students’ personal
and professional qualities necessary for successful professional activity. Student-centred
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learning presupposes expanding the students’ rights and opportunities, developing new
approaches to teaching, learning and curricula that reflect the practical aspect of
implementing a competency-based approach in higher education. The task of student-
centeredness in this respect is to bring education, training, and upbringing of students as
close as possible to their individual abilities and life plans. According to Rashkevych
(2014), student-centred education is based on the idea of maximizing students’ chances to
get the first place in the labour market, increasing their «value» among employers, thus
meeting the current needs of the latter.

Student-cantered approach to learning implies certain demands to the teacher, who
should take into consideration the students’ characteristics and needs; show mutual respect
in the «student-teacher» relationships; recognize the autonomy of the student’s personality
with a simultaneous willingness to help and support; show flexibility in the use of diverse
ways of presenting material, methods and forms of training; perform regular monitoring of
the quality of educational services provided.

The implementation of a student-centred approach in educational and professional
training programs in the field of law in Canada and Great Britain involves the orientation of
the educational process to achieve the learning outcomes reflected in the acquired
competencies. Student-centred learning is aimed at forming a competitive specialist who is
aware of the need and demonstrates readiness for continuous professional development.

The concept of active learning is effectively implemented in the process of
professional legal training in Canada and Great Britain, being targeted at students’
involvement in cognitive activities. In the opinion of Freeman, Eddy, McDonough, Smith,
Okoroafor, Jordt, & Wenderoth (2014), active learning engages students in the learning
process through various activities, discussions and group work, which promotes the
development of critical thinking and problem-solving skills, as opposed to passive listening
to the teacher. This type of learning allows students to develop a high level of independence
and self-control, apply different thinking strategies and cognitive skills to differentiate
important and unimportant information, analyse and compare, construct new knowledge
based on previous experience and think critically, enabling to remember information for an
extended period of time.

Strategies for active learning suggest going beyond lecture note-taking and
following instructions, emphasizing students’ active participation in educational activities,
which allows them to construct their own knowledge and develop skills of scientific work
(Handelsman, Miller, & Pfund, 2007). Examples of active learning activities include
discussion with a group of students, discussion in small groups, debate, asking questions to
students, think-pair-share activities, short written assignments, and surveys in a classroom.
In the context of our study, effective approaches to the implementation of the active
learning concept in future lawyers’ training are joint, problem-based learning, the use of
discussion method, case method and various types of simulations.

According to Berry (Berry, 2008), any form of active learning has four features:
critical thinking, individual responsibility for learning outcomes, participation in open
activities and organization of educational activity by the teacher. Hence, active learning
implies achieving the following objectives by students: a high level of self-regulation and
independence, various cognitive strategies, selective processing of information,
improvement of existing knowledge, critical approach to learning and high creativity. To
attain these goals, law students should independently plan and organize the learning
process, take an active part in it, regulate their learning, control it and persistently continue
their learning activity (Simons, 1997).
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The effectiveness of implementing active learning strategies depends largely on
the teacher and the understanding of his or her own role in this process, which is to plan and
develop classroom situations that would provide active learning. The function of the teacher
is to explain learning objectives, teaching methods and expected results to students.
Involving future lawyers in learning is mainly the responsibility of the teacher, who
becomes less a transmitter of knowledge and more a designer and facilitator to enable
students to realize educational opportunities and gain experience (Smith, Sheppard,
Johnson, & Johnson, 2005).

In the system of legal training at Canadian and British universities, the concept of
service learning makes a significant contribution into integrating learning and community
service that promotes general and professional competences, teaches civic responsibility
and benefits the community. In particular, Bringle, Hatcher, & McIntosh (2006) interpret
service learning as an educational activity related to the curriculum that involves obtaining
a certain amount of credits through student participation in organized community service,
which will help to meet specific societal needs and provide reflection for in-depth
understanding of the course content, a broader perception of the discipline and strengthening the
sense of civic responsibility. Thus, service learning combines three main components: the
application of knowledge, skills and abilities in real conditions, involvement in community
service and reflection on this participation.

Learning through community service can be considered a democratic educational
strategy that promotes academic development, personal growth, and civic education, as well
as the achievement of social goals. Students, in collaboration with community members and
faculty, are engaged in activities addressing both academic issues and issues of public
interest. Through guided reflection, future lawyers critically evaluate their experience and
formulate the achievement of specific practical results of such training (Felten, & Clayton, 2011).

Successful implementation of the concept of service learning provides significant
benefits for law students, namely: helps to combine theoretical learning with practical
activities; develops social and communication skills; increases the level of public activity;
promotes the formation of intercultural competence, leadership qualities and the ability to
work in a team; improves the ability to make decisions and take the initiative; provides
revaluation of personal values and attitudes; gives a sense of care and responsibility for
others; enables students to explore the prospects of various career opportunities; forms
tolerance to different segments of the population; helps to realize oneself as a conscious
citizen and an active member of society.

Service learning in the context of legal training at Canadian and British universities has
been widely used in combination with classroom training and the involvement of future
lawyers in legal clinics and Pro Bono volunteer programs, thus not only preparing them for
future careers, but also contributing to the awareness of the lawyer’s social significance in
society.

CONCLUSIONS

Therefore, future lawyers’ professional training at Canadian and British universities is
based on the application of a set of modern ideas, theories and concepts that significantly
influence the formation of the content and operational components of educational and
professional programs. The prospects for further research include the study of
methodological approaches being used in the process of legal training at the universities of
Canada and Great Britain that contribute to the graduates’ successful professional activity
and competitiveness in the labour market.
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DEVELOPMENT OF BILINGUAL EDUCATION IN UKRAINE AND ABROAD

ABSTRACT

The article is devoted to the development of bilingual education in Ukraine and
abroad. Within the study a comparative analysis of the development of bilingual education
in Ukraine and abroad was conducted. The most appropriate models of bilingual education
for the implementation in the domestic system of high education were identified. Theoretical
[framework of the study is based on the achievements of European scientific school which
was formed in the 90s of the twentieth century and studied bilingualism in terms of
understanding its various phenomena, obtaining special knowledge through native and
foreign languages, multicultural education to facilitate the integration of youth into the
European cultural environment. The achievement of the European school is considered to
be the development of the theoretical foundations of bilingual education as an alternative
way of foreign language learning. We also considered the attainments of American,
Canadian and Russian scholars in the field of educational bilingualism to identify the most
appropriate models of it for the implementation in the Ukrainian system of high education.
We consider content-language integrated learning is one of the most appropriate models of
bilingual education for the domestic system of professional training at the universities and
propose within it to teach special (professional) subjects with the help of foreign language.
Such kind of learning should be based on specially created bilingual curricula in which
both native and foreign languages are used as a tool of education. In this case the
conditions for the introduction of the international aspect to the content of education will
be created. Since the classification of bilingual education models, proposed by O. Shirin
and M. Pevzner, provides in the process of bilingual education a gradual transition from
simpler models that tend to use the native language to more complex, which almost exclude
the use of native language, they are, in our opinion, the most optimal models for domestic
educational system. In the conditions of artificial bilingualism, which is typical for the
territory of Ukraine, we consider the use of such models of bilingual education in high
educational institutions to be the most acceptable.

Keywords: bilingualism, bilingual education, models of bilingual education,
process of education, foreign language, native language, content-language integrated
learning, comparative analysis.

AHOTANISL

Cmamms npucesuena po3sumxy 6inineeanvroi ocsimu 6 Yxpaini ma 3a Kopoomom.
B pamkax Oocnioxcenus Oyno npogedeHo NOPIBHANbHULL AHANI3 PO3GUMKY OB0MOBHOT
ocgimu 6 Ykpaini ma 3a ii mexcamu. Busnaveno naiibinous 8ionogioni mooeni 080MO8HOT
oceimu 018 8NPOBAONCEHHA V GIMUU3HAHY cucmemy euwjoi oceimu. TeopemuuHi pamxu
dociodcents 6a3yomvcs Ha 3000YMKAX €6PONELCHLKOI HAYKOBOL wKoau, wo cghopmysanacs y
90-x poxax XX cmonimms ma eueuana OLNiHeBI3M 3 MOUKU 30pPY PO3YMIHHA PIZHUX U020
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NposGie, OMPUMAHHA CREYIAILHUX 3HAHb Yepe3 PIOHY ma iHO3eMHY MOBU, NOJIKYIbIMYPHY OC8INy
0N cnpusiHHA iHmezpayii Mon00i 8 €gponelicbke KynvmypHe cepedosuwye. ocsacHeHHAM
€8PONENCHLKOT WKOMU 68ANCAEMBCS PO3POOKA MEOPEMUYHUX OCHO8 0BOMOBHOI OC8Iimu 5K
AbMEPHAMUBHO20 CROCOOY BUBYEHHS ITHOZEMHUX MO8. Mu makodic po3ensinyiu 00CACHeHHs
AMEPUKAHCHKUX, KAHAOCHKUX MA POCIUCLKUX HAYKOBYIE V 2any3l HAGUANbHO20 OLNIHGI3MY
015 UBHAYEHHS HAUOLIbW BIONOBIOHUX 1020 MOOelel w000 BNPOBAOINCEHHS 8 YKPAIHCHKY
cucmemy euwoi oceimu. byno ecmamnoeneno, wo npeomemuo-opieHmosane iHmezposane
HABYAHHS € OOHIEI0 3 HAUDIIbUWL NIOX0OAUUX MOOeell 080MOBHOL 0C8imU OISt BIMYUSHAHOL
cucmemu npogheciiinoi ni0comoeku 6 yHigepcumemax i NPONOHYEMO 8 MeHCax MaxKoeo
Haguanusn euxiaoamu cneyiaivii (npo@invui) oucyuniinu 3a 00ONOM0o2010 IHO3eMHOT MOGBU.
Taxuil 6U0 HABUAHHA NOBUHEH DA3Y8AMUC HA CNEYidTbHO CMBOPEHUX OLTIHeBANLHUX HABYATLHUX
npozpamax, 8 AKUX AK pIiOHYy, mak i IHO3eMHY MOBU BUKOPUCHOBYIOMb AK IHCMPYMeHm
Haguanus. Y ybomy eunaoxy 6yo0ymv CmMEopeHi ymosu 07si 6NpoB8aAOICEHHS MIDCHAPOOHO20
acnexkmy 00 3micmy oceimu. OCKiIbKU KIACU@IiKayiss 080MOGHUX MOOeiell OCsimi,
sanpononosana O. Llupinum ma M. Ilegsnepom, nepedbauac é npoyeci OiniHe8aNLHOT OC8IMU
nocmynosuii nepexio 6i0 6Libu nPoCmux Mooeetl, Wo MAarmb MeHOeHYIH0 00 BUKOPUCMAHHS
PIOHOT MO6U 00 OinbUL CKIAOHUX, WO Maldice SUKTIOUAIOMb GUKOPUCMAHHS DIOHOI MO8,
60HU, HA HAUL NO2TISO, € HAUDLILUL ONMUMAIHUMU MOOeIMU OIS GIMYU3HAHOT cucmemu oceimu. B
YMOBAX WIMYYHOI OB0MOGHOCMI, XApakmepHoi Ons mepumopii YKpainu, mu 68aicacmo
BUKOPUCMAHHSL MAKUX MOOeell OiiHe8ATbHOT 0C8IMU 8 YHIBEPCUMemax HAlOLIbI NPUUHSIIHUM.

Knrouoei cnoea: osomosuicme, Oinincéanvua oceima, mooeni 080MO8HOI 0c8imu,
npoyec HABYAHHA, IHO3EMHA MOB8A, PIOHA MO8, NPEOMemHO-OpPIEHMOoBaAHe iHmezposate
HABYAHHS, NOPIGHANbHUL AHATI3.

INTRODUCTION

The modern world has begun to move towards globalization, which in turn has led
to the integration of our country into the European space. In order to be part of the
European community, we must train future specialists in two languages: our native
language and one of the European Union languages, to facilitate the integration of our
specialist in the modern labor market.

In this regard, many scholars advocate the introduction of bilingual education into
the Ukrainian education system.

The concept of "bilingual education” is interpreted differently by different scholars.

One of the most famous theorists of bilingual education, C. Baker, argues that the
term “bilingual education” is sometimes used to describe the education of students who
already speak two languages or study additional languages. He insists that this is an
incorrect interpretation of bilingual education, which arose due to the complexity of the
phenomenon of bilingual education. The scientist himself interprets this phenomenon as a
process in which education is conducted in more than one language, and sometimes more
than two (Baker, 1993, pp. 7-29; Baker, 2011, pp. 412-416).

John Edwards defines bilingual education as "education within which two languages
are used for teaching" (Edwards, 2009).

Bilingualism in education is not a new phenomenon. In general, the history of bilingual

training shows that this problem has been cultivated for a significant historical period.

Thus, in the Russian Empire in the early nineteenth century, noble families were
not limited of teaching children only the Russian language. Even at that time, knowledge of
one language was not enough in terms of career advancement. Learning French was
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compulsory at the time, and knowledge of German or English was approved because
secular, political, and social life required knowledge of those languages. Since there was a real
motivated demand for such specialists in society, the study of foreign languages became
one of the main trends in the education of that period. Such training was provided by
teachers and governors. That is, knowledge of a foreign language at that time was a means
necessary for career success and recognition in society (Sytnyakivska, 2012, pp. 121-124).

In the western part of Ukraine in the period of the 19th — early 20th centuries,
bilingual education was also quite common, due to long being of our country a part of the
Austro-Hungarian Empire (Sytnyakivska, 2012, pp. 121-126).

Looking deeper into history we can say that the ideas of multilingualism have
been developed by prominent scholars and educators since the Enlightenment. Comenius
paid special attention to the study of languages, developing his own linguodidactic concept,
according to which an educated person (philosophers, doctors, theologians) should know
several languages: native, neighboring, Latin, and additionally — Greek, Hebrew and Arabic
(Comenius, 1940).

Bilingual education as a scientific problem began to be actively pursued in the
world in the second half of the twentieth century and not only abroad but also in the former
USSR.

The urgency of its study in Soviet times was determined by the multinational
nature of the Soviet Union and the ideology of introducing the Russian in all national
schools in the vast territory of the former Soviet Union. Education in a significant number
of educational institutions of various types during this period was conducted in Russian.
Russian was the language of interethnic communication. Therefore, during this period a
new direction of research was devoted to the problems of bilingualism as a way of
constructing the educational process in such a way as to use the native language and
Russian (Sytnyakivska, 2012, pp. 121-127).

At the same period in foreign pedagogy theories of bilingual education also
appeared, in particular American (H. Kloss, W. Mackey, J. Fishman), Europian (K. Knapp,
N. Masch) and Canadian (L. Dreiger, J. Cummins, J. Porter) (Fischman, 1976; Kloss, 1997.
pp. 112—134; Knapp K., Knapp-Potthoff A., 1990; Mackey, 1979; Masch, 1993, pp. 303-313).

These scientific schools have investigated and developed bilingual education in the
context of facilitating the integration of ethnic communities of migrants into the dominant
culture. Under the influence of these scientific schools in America and Canada, bilingual
education and upbringing for children from ethnic communities in public schools was
introduced in early 1960s.

It is also worth noting that bilingual education has been cultivated for the last
twenty years in most European countries (France, Holland, Switzerland, Luxembourg,
Belgium, Sweden, Finland, etc.), which have long focused the educational process on
bilingualism, especially in higher education. The main reason for this orientation is the
interdependence of countries, which encourages the study and use of foreign languages.

In this regard, in 1996 the Council of Europe adopted the document "Modern
languages: Learning, Teaching, Assessment: A Common European Framework of Reference.",
aimed at removing language barriers in education ("Modern Languages: Learning,
Teaching, Assessment", 1996).

This document defined the goals, objectives and content of learning foreign
languages; characterized the final levels of foreign language proficiency; the requirement to
speak three languages within the European model of education was determined: native, one
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of the three basic languages of the European Union (English, German or French) and one of
the EU countries languages.

THE AIM OF THE STUDY

The aim of the study is to conduct a comparative analysis of the development of
bilingual education in Ukraine and abroad in order to identify the most appropriate models
for use in the domestic system of high education.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Theoretical framework of the study is based on the achievements of European
scientific school which was formed in the 90s of the twentieth century and studied
bilingualism in terms of understanding its various phenomena, obtaining special knowledge
through native and foreign languages, multicultural education to facilitate the integration of
youth into the European cultural environment. The achievement of the European school is
considered to be the development of the theoretical foundations of bilingual education as an
alternative way of foreign language learning. We also considered the attainments of
American, Canadian and Russian scholars in the field of educational bilingualism to identify the
most appropriate models of it for the implementation in the Ukrainian education system.

Research methods are theoretical analysis of methodological, linguistic and
pedagogical literature on the issues connected with the bilingual education; comparison and
generalization.

Pedagogical research on bilingual education in Ukraine has appeared recently.
Their emergence is generally due to the fact that since the 90s of the twentieth century, new
socio-economic realities, the desire to integrate into the European space has led to a wave
of research on bilingual training, as well as studying foreign experience of bilingual
education searching the opportunities of its adaptation for the domestic education system,
taking into account the existing socio-cultural conditions.

As the problem of multilingualism has recently become important not only for the
countries of the European Union, domestic and post-Soviet scholars are also developing
concepts of multilingualism in their refraction to the study of non-native languages. This
problem became especially acute for the countries of the former Soviet Union, which
turned independent and sovereign in the 1990s and started to strive for European integration.
New socio-political conditions that have developed at the beginning of the XXI century in
multinational countries, as well as new trends in educational systems have sharpened the
attention of scientists to the issue of bilingualism and bilingual education in particular.
Therefore, many domestic and foreign scientific schools, institutions of high education are
busy with the problem of developing and implementing technologies for training specialists
in various fields on a bilingual basis (Sytnyakivska, 2013, pp. 310-314).

A significant contribution to the development of the issue of bilingual education
was made by Russian scientists, who created a scientific school, the main emphasis of
which was the dialogue of cultures in the formation of integrative, communicative skills of
intercultural communication. The formation of this school included three stages: theoretical
understanding of the pedagogical aspects of bilingualism as an interdisciplinary phenomenon
(M. Pevzner, O. Shirin); conceptual substantiation of the integrative model of bilingual
education in the modern Russian school (L. Plieva, N. Sorochkina, Yu. Kodochigov and
others); development of theoretical bases for bilingual educational curricula in high school
as a means of multicultural education (G. Alexandrova, I. Aleksashenkova, I. Dmitrieva,
N. Kuznetsova, O. Orlov, M. Pevzner, N. Shaidarova, S. Shubin) (Sorochkina, 2000,
pp. 39-46; Aleksandrova, 2001, pp. 61-63; Aleksashenkova, 2000; Dmitrieva, Korovina,
2002; Pevzner, Shirin, 1999; Shaidarova, 2008, pp. 72-75).
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A number of other scholars of the post-Soviet space have also made a significant
contribution to the development of methodological aspects of bilingual education in high
school. Thus, I. Bryksina developed the concept of bilingual education in high school (Bryksina,
2009); L. Salekhova presented a didactic model of bilingual teaching of mathematics in
high pedagogical school (Salekhova, 2007); N. Miftakhova developed a system of adaptive
education for students on a bilingual basis in a technological institution (Miftakhova, 2013);
S. Tarusina researched the formation of bilingual competence in customs specialists in the
process of university training (Tarusina, 2015); A. Maleeva described the case method as a
means of forming foreign language communicative competence of students (Maleeva,
2012); M. Melnikova proposed an algorithm for constructing interdisciplinary modular
programs in the system of bilingual education (Melnikova, 2008).

Representatives of the Baltic States and Poland are also joined the introduction of
bilingual education in the practice of high school: R. Aliyev, U. Germanis, N. Kazhe,
N. Novozhilova, M. Multanska, M. Roda, B. Seradska-Bazyur (Aliev, Kazhe, 2005;
Multanska, 2002, pp. 77-82; Roda, 2007; Sieradzka-Baziur, 2008, pp. 133-141).

To date, some experience has been gained in teaching students non-language subjects
based on artificial bilingualism in domestic universities. However, it should be noted that
Ukrainian scholars in their researches paid more attention to multicultural education and
development of foreign language professional competence from a philological point of view.

Thus, N. Mykytenko presented the technology of formation the foreign language
professional competence of future specialists in natural specialties (Mykytenko, 2011);
I. Biletska researched multicultural principles of foreign language education in US secondary
schools (Biletska, 2014); O. Kanyuk substantiated the formation of foreign language skills
of future social workers in the process of professional training (Kanyuk, 2009);
T. Radchenko conducted a study of multicultural principles of organization the educational
process in Swiss universities (Radchenko, 2014); Z. Korneeva presented the method of
future economists English training on the basis of immersion technology (Korneeva, 2006);
R. Devletov developed theoretical and methodological principles of teaching future primary
school teachers of the Crimean Tatar language in a trilingual speech environment (Devletov,
2012); A. Gusak, co-authored with A. Kovalchuk, developed a method of bilingual teaching of
physics (Gusak, Kovalchuk, 2010); L. Tovchigrechka studied bilingual education in US
universities (late XX — early XXI century) (Tovchigrechka, 2012); I. Chernykh presented
linguodictic conditions for the development of speech competence of future doctors (Chernykh,
2012). G. Turchynova's work turned out to be interesting for our research. She developed a
method of preparing future teachers for teaching biology in English (Turchynova, 2006).

However, it should be noted that despite the presence of certain results in the
development of bilingualism by various scientific schools of domestic and foreign
pedagogy, a holistic domestic concept of bilingual education has not been formed yet; only
certain aspects of this issue have been identified.

RESULTS

In the 80-90s of the last century various scientific schools began to use
communicative methods of bilingual education. From that period, this type of education has
gradually acquired specific features, which consist in positive didactic interference within
studying special subjects both native and foreign languages; opportunities to compare,
analyze and contrast the content of subjects in different educational models, which allows
students to adapt and realize their professional and scientific potential in the global
educational space; high level of intercultural communication; opportunities to get acquainted
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with the experience of different countries in the field of professional activity; the
implementation of new techniques and learning technologies (Radchenko, 2014).

Speaking of the typology of bilingual education, we must first describe the two
main models of it identified by J. Edwards and H. Hammerly: transitional (gradual reduction of
the use of one language and the development of another one) and the model of support or
enrichment (two languages are used throughout all period of studying at school or university).
Many scholars also adhere to these models of bilingual education (Hammerly, 1991).

Examples of transitional and supporting models of bilingual education have
existed in European countries and the United States for a long time, because thanks to the
first model, children from national minorities are able to continue their education in English
or another majority language, and with the second model, there is an opportunity to provide
a high level of proficiency in both languages to pupils (students).

The supporting model is widely used in educational systems of Canada, USA,
Wales, Switzerland, where English-speaking students study French, German, Welsh, which
gives them the opportunity to become bilingual, which, in turn, is relevant in bilingual or
multilingual countries. We believe that this model is also relevant for the domestic
education system, as it is associated with current trends in biculturalism, pluralism and
language enrichment in the professional aspect.

The model of immersion as a form of bilingual education appeared in Canada in
the sixties of the twentieth century. Within this Canadian educational experiment, students
developed linguistic communicative competencies in both French and English, ie students
became bilinguals during their studing. Consciously or unconsciously, the motivation for
such training was the economic and employment benefits of bilingualism (Brutt-Griffler, 2002).

There are different types of immersion: by age (early, middle, late immersion); by
amount of time (full, partial immersion) (Garcia & Baker, 2007).

Within this model, there are various programs in Canada, Ireland, and Spain,
according to which bilingual education takes place. In all countries this kind of education is
selective, but it is developing due to economic and cultural factors. In addition, immersion
is not only an educational initiative, factors of its development are also political and
economic rationality.

In Canada, for instance, the main factor influencing the development of immersion
is historical (the existence on its territory of two languages), while in Ireland — it is a
political one (the establishment of Celtic identity).

Within the framework of our study, the immersion can be considered in two ways.
As our country adheres to the European vector of development and is aimed at total
European integration, professional training of bilingual specialists becomes a necessary
condition for international cooperation, harmonization and integration, but such training
cannot be based on a model of immersion, which provides bilingual education from an
early age but not at the high school level.

At the same time, Canadian and American models of bilingual education has
become the basis of Content and Language Integrated Learning (CLIL). The term content-
language integrated learning appeared in scientific circles recently (in the late 90s of the
last century), it was used to describe the process, in which learning took place in two
languages, studying both the language and the subject (Coyle & Baetens Beadsmore, 2007,
pp. 541-701; Marsh, 2008).

European content-language integrated learning is the study of a language and a
subject itself (Eurydice, 2006).
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Such learning involves the study of some subjects (chemistry, physics, geography)
through a foreign language environment — up to 40-50 % of the curriculum within such
learning can be taught in a foreign language.

Despite the fact that content-language integrated learning has many varieties, there
are also typical features, the main of which is that the second language is studied within a
particular subject, and not as a foreign language itself. Within this model of bilingual
learning, great importance is attached to education in general, but not only to language
learning (Coyle, 2008). "Education is a priority, not a desire to prepare a bilingual or
multilingual person, and a high level of second language proficiency is an added bonus that
can be obtained without compromising other knowledge and skills" (Baetens Beardsmore, 1993).

Today, CLIL exists in more than thirty European countries. Given the Europeanization of
our country, which dictates the need for bilingual specialists, such learning is appropriate
for Ukrainian educational institutions and taking into account the specifics of training
future specialists in high school — the most acceptable among existing models of bilingual
education, because it involves learning a second language and professional subject
simultaneously which is important in terms of professional training at the university.

We cannot look at CLIL only from the educational point of view, because it also
has political and socio-cultural aspects: the European Union considers only a multilingual
Europe, where it is possible to function within two or more languages. Due to the blurring
of borders, the growth of international communication, cooperation, trade, there is a need
for multilingual specialists. So, CLIL helps not only global economic development, but also
training of transnational professionals (Coyle, 2007, pp. 543-562).

J. Seikkula-Leino and other researchers highlight a number of advantages of CLIL
over classical one: language learning is faster if it occurs through the integration of
language and subject; the student acquires language competence in the academic sphere,
but not only during social communication; integration of language and subject gives the
chance to receive double result (there is both studying of a language and a subject);
communicative approach to teaching a second language emphasizes semantic and authentic
communication, in which the main purpose is to explain, discuss certain meanings
(Seikkula-Leino, 2007, pp. 328-341).

Thus, the combination of a foreign language and a professional subject provides
the main purpose of using a second language, which reflects the needs of the curriculum
and targeted learning. The presence of bilingual education in an educational institution
cannot be considered as its characteristic, if none of the foreign languages acts
independently as a tool for studying other subjects or subject areas.

Therefore, we propose, based on content-language integrated learning as one of the
most appropriate model of bilingual education, in the domestic system of specialists
professional training at the universities to teach professional subjects with the help of
foreign language, based on specially created bilingual curricula in which both native and
foreign languages are used as a tool of education and self-education and the conditions are
created for the introduction of the international aspect to the content of education, which
will give the opportunity to prepare students for intercultural cooperation in various fields.

It should be noted that as domestic as well as foreign researchers only briefly
presented the ways of organizing bilingual professional training of non-language
specialties. We have analyzed them in terms of sociolinguistic approach (i.e. use of a
foreign language as a means of learning) and didactic-methodological approach (i.e. taking
into account didactic goal setting) regarding the separation a model of training on a

bilingual basis.
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It is worth noting that the sociolinguistic approach, based on the use of a foreign
language as a means of training, is one of the key approaches to choosing a model of
bilingual education in European countries in the late twentieth — early twenty-first century.
The reasons from a social point of view are: the attraction of European countries in this
period to multiculturalism and the globalization of the labor market, from the linguistic
point of view — the possibility of choosing subjects to be studied bilingually, the prospects
of involving students in European and world achievements in a particular field, as well as
achieving a certain level of proficiency in one or more European languages (English,
German, French) (Dyachkov, 2002).

To identify the types of bilingual education models advisable to use in the high
educational system of Ukraine at present, among all existing models of bilingual education
were singled out those related only to the educational process at the universities. Such
models were presented by M. Pevzner, N. Sorochkina, A. Shirin.

Thus, N. Sorochkina, characterizing bilingual education by its intentional, semantic,
operational components distinguishes the following types of models: cognitive-oriented,
personality-oriented and integrative. The characteristics and features of these models made
it possible to argue that bilingual education in domestic educational institutions are based
on a cognitive-oriented model of bilingualism of subject-oriented type (Sorochkina, 2000,
pp. 44-46).

M. Pevzner and A. Shirin presented a wider range of bilingual education models,
taking into account the dominant language of teaching and the peculiarities of bilingual
curricula. In particular, these scientists have identified the following types of models:
duplicate, additive, parity and displacement.

The duplicate model of bilingual education involves the representation of the same
content unit in native and foreign languages. This model contributes to the accumulation of
a fund of language tools that can adequately express the content. In the process of using this
model, students form a stable associative connection between the content unit and the set of
language tools.

The additive model provides for the presentation of additional information in a
foreign language, which partially or significantly enriches the content of the material
studied in the native language. Additional information is usually obtained from foreign
sources and is presented in the form of a teacher's story, printed text, special didactic
material (video fragments, audio recordings). Comparison and discussion of the main and
additional content blocks is in this case in both native and foreign languages.

The parity model provides for equal use of foreign and native languages for the
disclosure of subject content. A necessary condition for the use of this model is the
achievement by students of a relatively high level of language competence. In these
conditions, knowledge of a certain amount of special terms, sufficient mastery of the basic
conceptual apparatus of academic disciplines studied bilingually, even the ability to express
special terms are taken into account.

The displacing model is a type of learning in which a foreign language plays a
dominant role in the context of the disclosure of subject content. The use of such a model is
possible only at the advanced level of bilingual education. Students must know a foreign
language to such an extent that not only to carry out free communication, but also by means
of a foreign language to penetrate deeply into the subject content of educational material
(Pevzner, Shirin, 1999).

T 36 1




[MopiBHsIbHA TpodeciiiHa neparorika 10(2-3)/2020

Comparative Professional Pedagogy 10(2-3)/2020

CONCLUSIONS

We consider content-language integrated learning is one of the most appropriate
models of bilingual education for the domestic system of professional training at the
universities and propose within it to teach special (professional) subjects with the help of
foreign language. Such kind of learning should be based on specially created bilingual
curricula in which both native and foreign languages are used as a tool of education. In this
case the conditions for the introduction of the international aspect to the content of
education will be created.

Since the classification of bilingual education models, proposed by O. Shirin and
M. Pevzner, provides in the process of bilingual education a gradual transition from simpler
models that tend to use the native language to more complex, which almost exclude the use
of native language, they are, in our opinion, the most optimal models for domestic
educational system. In the conditions of artificial bilingualism, which is typical for the
territory of Ukraine, we consider the use of such models of bilingual education in high
educational institutions to be the most acceptable.

Among the prospects for further studies of bilingual education, we see the question
of evaluating and controlling the knowledge of students studying bilingually and applying
innovative teaching methods.
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ABSTRACT

The paper examines historical context and cultural, political, and economic forces
affecting attempts to democratize education in post-Soviet Russia. It has been defined that
long-standing traditions of autocratic rule have cultivated a mentality of habitual
dependence on authority and power, which poses many challenges to a cultural shift
toward democratic values. Lacking experience in functional political democracy or
cultivation of democracy in civil society, modern Russia remains insular, viewing the
democratic West with suspicion and distrust. There have been defined the main
impediments to progress in education democratization, such as cuts in state funding,
deteriorating working conditions for academic staff, decline in prestige of teaching and
higher education, corrupt licensing and accreditation issues, and the discrepancy between
market demands and the capacity of the educational system to meet those needs. Attempts
to introduce democratic principles often flounder in the wake of traditions of authoritarian
rule, stagnation, political hypocrisy and apathy. Despite a simulation of democracy in
Russian institutional processes, tight state control of the media and public skepticism of
outside sources of information hamper efforts to emulate liberal democratic institutions and
practices. It has been outlined that there have been tangible transformations in access to
education and independence from rigid state control, but these have come with new
challenges of coping with decentralization, insufficient funding, antiquated infrastructure,
and the need for modern technology. Corruption and resistance to changes persist, while
piecemeal reforms have lacked systematic strategy. It has been substantiated that civic-
minded, progressive education, sustained by a shift to democratic tendencies in the national
culture, is critical to freeing Russia from its totalitarian past.

Keywords: Russia, democracy, democratization, education, reform,
transformation of education, access to education, decentralization, modern technologies.

AHOTANIS

Y cmammi npoananizoeano icmopuyunuii KoHmexcm ma KynibmypHe, nOJTIMuyHe i
EeKOHOMIYHe niOTpyHms 01 0eMoKpamuszayii oceimu y nocm-padsucekii Pocii. 3 ’sacoeano,
wo oOoszompueani mpaouyii A8MOKPAMUYHO20 NPAGIIHHA CMEOPUIU MeHMAimem
NOCMIUHOL 3aNeHCHOCMI 8i0 81A0U, WO 3HAYHO NEPEULKOOINCAE KYAbIMYPHOMY nepexody Ha
demoxpamuyni yinnocmi. Hecmaua 0ocgioy ¢ynxyionanvhoi nonimuunoi oemoxkpamii ma
KYAbMUBYBAHHA O0eMOKpAMIii y 2pOMAOCbKOMY CYCRIIbCMBI CHPUYUHAE me, WO CY4dcHa
Pocia sanuwaemsca giookpemnenoro ma 3 He008ipOIO CMABUMBCA 00 0eMOKPAMUYHO20
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3axo0y. Buokpemneno ocHoeHi nepewkoou Ha wiiaxy 0o npozpecy & ocsimi Pocii, a came:
SMEHUIeHHA 0epHCaBHO20  (DiHaHCY8aHHA, NOZIPUIeHHA YMO8 npayi 01s HAYKOBO-
nedazociuHo20 NepcoHAny, NAOIHHS NPECMUNCHOCMI GUKIAOAHHA Ma 6uwjoi oceimu,
KOPYMROBAHICIb  NIYEH3IUHUX MA aKpeOUmayiuHux cnpas, Gi0CYmHICMb 36 3Ky MidiC
nompebamu puHKy i CHPOMONCHOCMI 0C8imHboi cucmemu ix 3a0oeonvrumu. Cnpobu
8NPOBAOUMU  OEMOKPAMUYHI  NPUHYUNU YACMO € HEYCHIWHUMU Yepe3  mpaouyii
agmMoOpuUmMapHO20 NPAGIiHKA, NOAMUYHO20 auyemipcmea ma anamii. Heszgaoicaouu ua
cumynayio 0emMokpamii' y pociiCbKux 3axKaadax oceimu, HCopCmrull 0epicagHuti KOHMpOJib
3MI ma epomadcvkuil  CKenmmuyusM w000  306HIWHIX  Odcepenl  iHpopmayii
nepeuKooNcaroms Cnpobam Haciioysamu 1ibepaibiy 0eMoKpamuyny npakmuxy. Boonouac
BU3HAYEeHO Ccymmesi mpancopmayii 8 docmyni 00 0C8imuU MA HE3ANEHCHOCMI Gi0
HCOPCINKO20 0epI*HCABHO20 KOHMPOTIO, ajle pa3oM 3 YuM 3 ABUIUCA HO8I npobiemu,
nog’sizami 3 OeyeHmpanizayiclo,  HeOOCMAMHIM  (QIHAHCYBAHHAM,  3ACMAPINOIO
inghpacmpyxmyporo, nompeboio y Hosux mexuoaoziax. Kopynyis npoysimae, a n0oOUHOKUM
peopmam  me sucmauvae cucmemnocmi. Ilpoepecuena oceima, cnpsamosana Ha
2poMaocuKicmp, HA nepexio 00 OeMOKPAMUYHUX MEHOEHYIl V HAYIOHANbHIN KYIbmypi, €
HeoOXiOHO10 07151 38ibHeHHs Pocii 810 momanimapro2o MuHyn020.

Kniwouoei cnosa: Pocis, Oemoxpamis, Oemokpamuszayis, ocseima, pe@opmu,
mparcgopmayis ocgimu, docmyn 00 0cimu, OeYeHMpaAni3ayis, CyYYacHi MexHoI02Il.

INTRODUCTION

Almost two centuries ago, Alexis De Tocqueville observed that “... the Russian
centers all the authority of society in a single arm. The principle instrument [of Russian
society] ... is servitude” (Rutland, 2005). Because of its historical experience, geopolitical
conditions and political traditions, Russia has never experienced functional democracy or
the cultivation of civil society (Rutland, 2005). G. Diligensky and S. Chugrov (2000) traced
Russian’s “traditional adherence to non-freedom” and “intrinsically aggressive attitude
toward neighboring countries” to centuries of isolation and despotism. Russian history is
filled with the juxtaposition of authoritarian restrictions with sporadic and reluctant top-
down “reforms” that ultimately strengthened the privileges of the elites or suppressed
dissent (Curtis, 1996).

Despite persistent suppression — or perhaps because of it — there have always been
“seeds of liberal freedoms” at the local level, dating back to feudal Russia, through
traditions of veche, the town assembly, zemskysobor, local self-management, and mir, the
peasant community culture of “sacrificing individual rights for the sake of the collectivistic
values” (Diligensky&Chugrov, 2000). Ironically, the stoic perseverance of the mir culture
ultimately cemented the unquestioning acceptance of iron-handed authoritarian rule.

The 1917 October Revolution attempted to overthrow autocracy, but the Russian
mentality, habitually dependent on authority and power, resisted the necessary cultural
shift. During the Civil War of 1918-1920, Lenin consolidated power under the monolithic
dictatorship of the Communist Party (Curtis, 1996), whose decisions were nominally by
consensus of party leaders. In reality, freedom was tightly controlled by the Cheka, or
secret police (Trueman, 2016), who denounced and imprisoned or exiled potential rivals
(Curtis, 1996). When Stalin succeeded Lenin in 1924, he brutally maintained and reinforced
this dictatorship for three decades with labor camps, forced collectivization, famine, and
executions (Keller, 1989). The intelligentsia were virtually extirpated, either imprisoned,
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exiled or killed. Those who could fled the country to escape “the most...deep-rooted system
of authoritarian rule the world has ever seen.” (Rutland, 2005, p. 3).

The Cold War decades after World War II only served to strengthen the
ideological and cultural isolation of Russia and its satellites. Soviet leaders created the
image of an omnipresent enemy to justify further isolation and repression. Despite all
evidence to the contrary, party leaders skillfully manipulated public opinion, perpetuating
the illusion that Russians lived in the best democratic country the world had known, while
western countries were portrayed to be suffering from exploitation and inhumane practices
(Keller, 1989).

Yet, great discrepancies existed between Communist slogans and the realities of
Soviet life. Empty pretenses staved off genuine democratic changes (Diligensky&Chugrov,
2000), since serious engagement of the Russian people represented a threat to those in
power. Any deviation in practice was considered alien and dangerous. Democracy remained
rudimentary at best and slight transformations in the pattern of state government never
softened the rigidity of decades of iron rule (Denton, 2006). Bombarded by massive
communist propaganda, the population was encouraged to reject liberal freedoms and self-
governance (Bonicelli, 2014) that would have been necessary to establish and maintain
successful Western-style democratic societies (Sidorkin, 1998).

THEORETICAL FRAMEWORK AND RESEARCH METHODS

A lot of research has been dedicated to the study of Russian education and its
movement towards democratization (L. Gokhberg (2014), A. Osipian (2012), O. Ozerova
(2014), N. Shugal (2014), A. Sidorkin (1998)). P. Bonicelli (2014), G. Curtis (1996) and
A. Denton (2006) studied Russian political culture in relation to education. “The west” in
Russian mentality was a subject for research by G. Diligensky and S. Chugov (2000).
Changes in higher education were studied by P.Heyneman (2010), B. Holmes,
N. Voskresenskaya (1995). T. Klyachko, O. Kovbasyuk, A. Kuznetsova (2012) and V. Mau
(2007) dedicated their works to modernization of higher education in Russia. Problems of
Soviet school education were considered by A. Makarenko (1965), A. Petrov (2008),
M. Ostapschuk (2012). In spite of the wide range of scientific research concerning the
issue, the problem of democratization of Russian education is still very up-to-date and
urgent and requires further consideration.

For the research we have used a range of general scientific methods (including
study and analysis of reference, scientific educational print and on-line sources), as well as
systematization and generalization. Our research is qualitative (descriptive) and includes
observation, document analysis, and narrative inquiry.

THE AIM OF THE STUDY

The paper is aimed at studying the historical context and cultural, political, and
economic forces affecting attempts to democratize education in post-Soviet Russia; analysis
of tangible transformations in access to education and independence from rigid state
control; the outline of its main barriers to democratization and steps made in the direction
of reforms aimed at civic-minded, progressive education, sustained by a shift to democratic
tendencies in the national culture.

RESULTS

Soviet apologists have portrayed education as one of the highest achievements of
the Soviet Union. Before the October Revolution, Russia had been a country of almost total
illiteracy, but under Soviet rule this was completely reversed by decades of free general
primary, secondary, vocational and higher education (Klyachko&Mau, 2007). However,
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this achievement was always subordinate to the greater goal of indoctrination in the social
norms of the totalitarian regime. The collectivist values of Soviet society, especially
prevalent in the 1960s, stressed a “unity of expectations” of both teachers and students,
producing obedient individuals who would more effectively perpetuate the ideas of
communism (Sidorkin, 1998).

The Soviet educational system was highly centralized, characterized by tight
control over all educational policies and practices as dictated by the ruling Communist
Party with its systematic control in each sphere of life. Marxist-Leninist principles
permeated the curriculum, regardless of subject and level of education (Endo, 2003). Each
textbook began with a pompous tribute to party leaders, and citations of Marx, Engels and
Lenin were used generously in the explanation of subjects as unrelated as Darwin’s theory
of natural selection and Mendeleev’s table of chemical elements. Charged with transmitting
Communist Party ideology unabridged and unedited, teachers were closely watched and
purged if suspected of teaching students to challenge the leaders or values of the soviet
system.

Despite the steady suppression of democratic educational practices in Soviet
schools at all levels, some potentially democratic tendencies pushed their way through the
thick layer of official oversight. Pedagogues such as Anton Makarenko and Vasiliy
Sukhomlinsky advocated collectivism as a social force in a child’s upbringing, pioneering
the use of structured activities for children through purposeful social engagement (Sidorkin,
1998). Makarenko wrote “We want to bring up a cultured Soviet workingman...teach him a
trade...discipline him, and make him a politically developed and loyal member of the
working class, the Komsomol and the Bolshevik Party”.

The Communards movement, begun in the late 1950s, also emphasized group
identity and moral norming through periodic retreats and summer camps. These self-
organizing groups focused on democratic decision-making and social activism but never at
the expense of the welfare and interests of collective. Although “democracy and
authoritarianism coexisted” in most schools, “democracy and civic life in education was
many times larger than in the rest of the society” (Sidorkin, 1998). However, this
simulation of democracy was often just a pretense, as the children were closely watched
and directed by their teachers, required to be ideologically correct and act as they were told
to “because our elders behave this way” (Makarenko, 1965). Nevertheless, the students
were involved in elections of leaders and in distribution of duties within the classroom and
school (Sidorkin, 1998).

Mikhail Gorbachev has been credited with starting the process to “put Russia on
the road to democratization” (Denton, 2006). Terminology such as “democratization,”
“humanization,” “diversification,” “development of individual character,” and “creation of
life-long education system” was first incorporated into education policy at the Plenary
Meeting of the Central Committee of the Communist Party in 1988. This was followed by a
draft version of the Basic Law on Education, based on principles of humanism and
democracy (Endo, 2003). Unfortunately, the USSR collapsed before these changes could be
adopted and piecemeal efforts to reform education were hampered by numerous
impediments accumulated over the long years of Soviet authoritarian rule (Sidorkin, 1998).

The main concepts of the Basic Law on Education were carried forward by the
Russian Federation. The Ministry of Education was directed to revise curricula and develop
a new paradigm of educational guidance with more focus on the arts, humanities and social
sciences. Teaching methodologies were updated and the culture of the classroom was
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changed, repudiating the principles of socialism in favor of a new system oriented on a
Western style market economy and democratic society (Endo, 2003). However, the demand
to align education to the “basic mechanisms and values of the free market economy”
(Koybasyuk&Kuznetsova, 2012) proved to be self-defeating as educational systems could
not keep up with rapid changes in economic demands, leaving them “unable to provide
labor markets with employees who were equipped with the necessary qualifications in
contemporary technologies”.

Despite widespread pressure to reform, pockets of resistance persisted at the grass-
roots level. After so many years of governmental imposition of what to teach and how to
teach, few educators wanted to accept any kind of pressure to conform to any government
imposed ideology. There was little interest in how to construct a new model of knowledge
and traditional political structures of favoritism and personal allegiance resulted in fierce
political fighting that drove policy decisions and reform programs on the basis of who
formulated them, rather than intrinsic merits. (Holmes, et al., 1995).

Russian education is perceived by 72% of Russians to be “corrupt or extremely
corrupt” (Transparency International, 2015). In 2003, the Ministry of Education launched
the Unified State Examination (USE) for higher education, as an attempt to eliminate
corruption in admissions. However, the USE failed to end deeply rooted dishonest practices
in education (Samedova&Ostapschuk, 2012). Bribery and embezzlement erode what little
trust exists for public education, compromising the development of democratic initiatives
(Osipian, 2012).

As early as 1988, it became obvious that decentralization would be required to
provide the freedom of choice required to meet local needs (Holmes et al., 1995). The
Education Act of 1992 introduced a system of local financing and administrative control
that provided freedom to control local school earnings, with the independence to define
ideals of individualism, set goals, and determine structure. The success of these reforms
depended on fundamental changes in institutional organization, infrastructure, personnel
policy, content standards, educational technology, and quality assessment (World Bank,
1995).

Secondary education was restructured to raise the quality of preparation of
secondary school students. The required level of general education was increased to eleven
years. In 2003, the Ministry of Education introduced a system of “study orientations” or
“profiles” that enabled senior secondary students (years 10 and 11) in general education
schools to specialize in subject areas. This was intended to increase content rigor for
general education students and to equalize opportunities for higher quality education. The
Ministry of Education also initiated articulation agreements between secondary schools and
universities, to better coordinate curriculum expectations (Nordic Recognition Network,
2005).

By 2000 the number of universities increased by 86%, students by 72%, and
faculty by 25%; the number of private universities increased by 37% and the number of
students in them by 10%. By 2007, the number of private universities further increased by
40% and the number of students in them by 17%. However, the growth in the number of
universities and student enrollment was not matched by increases in faculty or resource
support and in many cases represented low-quality distance education initiatives, which
resulted in an overall decline in quality of educational services. In 2004-2005, Russia was
still ranked 79th worldwide in terms of educational quality (Klyachko& Mau, 2007).
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The introduction of the Unified State Examination further taxed the higher
education infrastructure as universities were flooded with applicants. The new emphasis on
passing the centralized exam also eroded curricular standards across the country and forced
universities to “make up for the gaps” in students' secondary education, which “cuts the
time needed for advanced learning”. At the same time, there has been little provision for
additional funds to meet growing demands. Expenditure for education initially increased
from 2.9% of GDP in 2000 to 4.1% but quickly levelled off, fluctuating around 4%
(Abdrakhmanova et al., 2014). Since 2013, the Russian economy has significantly
contracted across the board (Trading Economics, 2016) and long-term, endemic national
recession, education threatens additional shortfalls, eroding quality even more.

Adequacy of school infrastructure, including maintenance of up-to-date equipment
and technology, is directly dependent on school financing. The Soviet school was known
for its adherence to austerity and minimalist policies, so educational technology integration
has not been an easy process in Russia. There is also a reluctance of the older generation of
“minimalists” to broaden the array of tools in the classroom (Heyneman, 2010). However,
educational leaders realize that effective use of technology enhances motivation for
learning, raises the quality of knowledge, and can even compensate in part for aging and
inadequate physical resources in a struggling economy (Powell& Kuzmina, 2010).

The Russian Ministry of Education has recently demanded better engagement of
educational technologies into teaching (Gazeta Vestnik Kavkaza, 2014). For example,
electronic versions of textbooks are now required along with hard copies. A strong
preference has been expressed for using teaching materials in both printed and electronic
variants in order to embed technology into traditional. Technology has also been integrated
into teaching in distance education programs in several institutions of higher education
(Kovbasyuk& Kuznetsova, 2012).

CONCLUSIONS

Thus, it is quite clear that there have been tangible transformations in access and
independence that represent the first steps on the long road to modernization and
democratization of Russian education. Many impediments to progress remain, however,
including cuts in state funding, deteriorating working conditions for academic staff, decline
in prestige for teaching and higher education, corrupt licensing and accreditation issues, and
the disconnection between market demands and the capacity of the educational system to
meet those needs. Endemic problems of corruption continue to plague education, just as
they threaten Russian political and economic systems as a whole.

The globalizing impact of technology has lifted the “iron curtain” separating
Russia from the rest of the world. However, the Russian government has clamped down on
internal communications, especially TV and radio news, flooding the airwaves with a
heavily filtered, propaganda-driven “information war” that systematically skews and even
falsifies reporting into a “pseudo-reality” to delegitimize any competing view. It is hardly
possible, with all of the existing means of communication, to isolate a whole country unless
the country wishes such an outcome for itself, yet that appears to be exactly the case in
Russia. A survey by the Center for Global Communication Studies reported that 42% of
Russians believe that the Internet is being used by foreign countries against Russia and
almost half believe foreign news on the Internet should be censored.

“Backsliding” on early democratic initiatives has clearly slowed motivation for
reform. However, civic-minded, progressive education, sustained by a shift to democratic
tendencies in the national culture, is capable of freeing Russia from its “totalitarian

o




[TopiBHAIbHA npodeciiina negarorika 10(2-3)/2020 f”"
Comparative Professional Pedagogy 10(2-3)/2020 C"‘;" :

nightmare”. The willingness of the Russian populace to act in accordance with democratic
values depends on the quality of independent and accessible public education.

Prospects of further research include study of the ways to increase the efficiency
of Russian education system by means of increased reliance on the information
technologies in all areas of teaching, learning, and research, combining efforts of
democratization and informatization.

REFERENCES

1. Abdrakhmanova, G., Gokhberg, L., Kovaleva, N., Kovaleva, G., Kuznetsova,
V., Ozerova, O., Shugal, N., & Zabaturina, N. (2014). Digest of education statistics in the
Russian Federation, 2014. Moscow: National Research University.

2. Bonicelli, P. (2014). How Russian culture enables Vladimir Putin's global
aggression. The Federalist. Retrieved December 3, 2016, from
http://thefederalist.com/2014/11/12/how-russian-culture-enables-vladimir-putins-global-
aggression/.

3. Curtis, G. (1996). Russia: A country study. Washington: GPO for the Library of
Congress. Retrieved January 9, 2016 from http://countrystudies.us/russia/.

4. Denton, A. (2006). Russian political culture since 1985. Vestnik, the Journal of
Russian and  Asian Studies. Retrieved December 12, 2015, from
http://www.sras.org/russian_political culture since 1985.

5. Diligensky, G., Chugov, S. (2000). “The west" in Russian mentality. Office for
Information and Press, Brussels. Institute of World Economy and International Relations,
Moscow. Retrieved on December 22, 2015 from http://www.nato.int/acad/fellow/98-
00/diliguenski.pdf.

6. Endo, T., (2003). Decentralization and educational reform in Siberia and the
Russian Far East. International Review of Education, 49 (1-2). Retrieved June 20, 2015
from
http://www1.worldbank.org/publicsector/decentralization/Feb2004Course/Background%20
materials/Endo.pdf.

7. Gazeta Vestnik Kavkaza (2014). New tendencies in Russian education.
Retrieved January 4, 2016 from http://vestnikkavkaza.net/articles/society/58777.html.

8. Heyneman, S. P. (2010). A comment on the changes in higher education in the
Post-Soviet Union. European Education, 42(1), pp. 76-87.

9. Holmes, B., Read, G. H., & Voskresenskaya, N., (1995). Russian education:
Tradition and transition. New York: Routledge.

10. Kaplan, V. (2007). The History of Reforms in Russian Higher Education.
European Education, 39(2), pp. 37-59.

11. Keller, B. (1989) Major soviet paper says 20 million died as victims of Stalin.
The New York Times. Retrieved March 28, 2016, from
http://www.nytimes.com/1989/02/04/world/major-soviet-paper-says-20-million-ied-as-
victims-of-stalin.html.

12. Kovbasyuk, O., & Kuznetsova, A. (2012). The Modernization of Higher
Education in Russia: An interview with Dr. Alla G. Kuznetsova. The International HETL
Review, (2), Article 3. Retrieved June 15, 2015 from https://www.hetl.org/modernization-
of-higher-education-in-russia/.

I PTI



http://thefederalist.com/2014/11/12/how-russian-culture-enables-vladimir-putins-global-aggression/
http://thefederalist.com/2014/11/12/how-russian-culture-enables-vladimir-putins-global-aggression/
http://countrystudies.us/russia/
http://www.sras.org/russian_political_culture_since_1985
http://www.nato.int/acad/fellow/98-00/diliguenski.pdf
http://www.nato.int/acad/fellow/98-00/diliguenski.pdf
http://www1.worldbank.org/publicsector/decentralization/Feb2004Course/Background materials/Endo.pdf
http://www1.worldbank.org/publicsector/decentralization/Feb2004Course/Background materials/Endo.pdf
http://vestnikkavkaza.net/articles/society/58777.html
http://www.nytimes.com/1989/02/04/world/major-soviet-paper-says-20-million-ied-as-victims-of-stalin.html
http://www.nytimes.com/1989/02/04/world/major-soviet-paper-says-20-million-ied-as-victims-of-stalin.html
https://www.hetl.org/modernization-of-higher-education-in-russia/
https://www.hetl.org/modernization-of-higher-education-in-russia/

[MopiBHsIbHA TpodeciiiHa neparorika 10(2-3)/2020

Comparative Professional Pedagogy 10(2-3)/2020

13. Klyachko, T., & Mau, V. (2007). Tendencies in the development of higher
professional education in Russia. Educational Studies. Moscow, (3), pp. 46-64.

14. Makarenko, A. S. (1965). Problems of Soviet school education. Moscow:
Progress Publishers.

15. Mikkel, E. (2006). The Russian party system. Academic Center for Baltic and
Russian Studies. Retrieved May 24, 2016 from
http://www.ut.ee/ ABVKeskus/?leht=prognoosid&aasta=2006&keel=en&dok=partysys.

16. Nisbet, E. C., &Mikati, S. (2015). Russians don’t trust the Internet — and it’s
making the country worse. The Washington Post.

17. Nordic Recognition Network. (2005). The system of education in Russia. The
Danish Centre for Assessment of Foreign Qualification (DK- ENIC/NARIC). Retrieved
January 12, 2016 from http:// http://norric.org/files/education-systems/Ruslandsrapport-
feb2005.pdf.

18. Osipian, A. L. (2012). Education corruption, reform, and growth: Case of Post-
Soviet Russia. Journal of Eurasian Studies, (3)1, pp. 20-29.

19. Petrov, A. V. (2008). The value preferences of young people: Diagnosis and
tendencies of changes. Russian Education and Society, (50)9, pp. 53-67.

20. Powell, D., & Kuzmina, S. (2010). Distance teacher education. Language,
Education, Culture: Integration Processes in the Modern World. International Internet
Student Conference, Vinnytsia Pedagogical University. Vinnytsia, Ukraine p.15.

21. Rutland. P. (2005). Why is Russia still an authoritarian state? (Or, what would
De Tocqueville say?). Government Department Wesleyan University, paper prepared for
American Political Science Association, Washington D.C., September 2-4, 2005. Retrieved
June 10, 2015 from http://prutland.web.wesleyan.edu/.

22. Samedova, E., Ostapschuk, M. (2012). Russia: An educational system in crisis.
Retrieved June 10, 2015 from http://www.dw.com/en/russia -an- educational-system-in-
crisis/a-15906118.

23. Sidorkin, A. (1998). Authoritarianism and education in Soviet schools. Rhode
Island College. Retrieved December 14, 2015, from http:/digitalcommons.ric.edu/
facultypublications/18/.

24. Torossian, R. (2016). Russia is winning the information war. The Observer.
Retrieved May 31, 2016 from http://observer.com/2016/05/russia-is-winning-the-information-war/.

25. Trading Economics. (2016). Russia GDP growth rate, 1995-2016. Retrieved
May 31, 2016 from http://www.tradingeconomics.com/russia/gdp-growth.

26. Transparency International (2015). Global corruption report: Education.
Retrieved July 7, 2015, from http://files. transparency.org/content/download/675/2899/file/
2013 GCR_Education EN. pdf.

27. Trueman, C. N. (2016). The Russian civil war. Retrieved March 28, 2016 from
http://www.historylearningsite.co.uk/modern-world-history-1918-to-1980/russia-1900-to-
1939/the-russian-civil-war/.

28. World Bank. (1995). Russia: education in the transition. Report #13698-RU.
Washington, DC, the World Bank, Europe and Central Asia Country Department III,
Human Resources Division. Retrieved May 25, 2016 from http://www-wds.world/
bank.org/external/default/WDSContentServer/WDSP/IB/1995/12/01/000009265 39610190
95647/Rendered/PDF/multi_page.pdf.

i



http://www.ut.ee/ABVKeskus/?leht=prognoosid&aasta=2006&keel=en&dok=partysys
http://norric.org/files/education-systems/Ruslandsrapport-feb2005.pdf
http://norric.org/files/education-systems/Ruslandsrapport-feb2005.pdf
http://prutland.web.wesleyan.edu/
http://www.dw.com/en/russia -an- educational-system-in-crisis/a-15906118
http://www.dw.com/en/russia -an- educational-system-in-crisis/a-15906118
http://digitalcommons.ric.edu/facultypublications/18/
http://digitalcommons.ric.edu/facultypublications/18/
http://observer.com/2016/05/russia-is-winning-the-information-war/
http://www.tradingeconomics.com/russia/gdp-growth
http://www.historylearningsite.co.uk/modern-world-history-1918-to-1980/russia-1900-to-1939/the-russian-civil-war/
http://www.historylearningsite.co.uk/modern-world-history-1918-to-1980/russia-1900-to-1939/the-russian-civil-war/
http://www-wds.worldbank.org/external/default/WDSContentServer/WDSP/IB/1995/12/01/000009265_3961019095647/Rendered/PDF/multi_page.pdf
http://www-wds.worldbank.org/external/default/WDSContentServer/WDSP/IB/1995/12/01/000009265_3961019095647/Rendered/PDF/multi_page.pdf
http://www-wds.worldbank.org/external/default/WDSContentServer/WDSP/IB/1995/12/01/000009265_3961019095647/Rendered/PDF/multi_page.pdf

[TopiBHAIbHA npodeciiina negarorika 10(2-3)/2020 f“’
Comparative Professional Pedagogy 10(2-3)/2020 C"‘;". :

DOI: 10.3189/2308-4081/2020-10(2-3)-6

PhD in Pedagogy, OLGA KOMOCHKOVA
Khmelnytskyi National University

Address: 11 Instytutska St., Khmelnytskyi, 29016, Ukraine
E-mail: olgal807komochkova@gmail.com

FRAMEWORK OF FUTURE LINGUISTS’ RESEARCH ACTIVITIES:
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ABSTRACT

In the UK, research training of future linguists plays a rather important role in
developing their scientific culture and mindset, research stance and also fosters respect for
scientific contributions from other members of the scientific community within and outside
the UK. Research training of future linguists in British universities is characterized by diversified
research activities (linguists projects, bachelor / master dissertations, organization of student
scientific conferences, compilation of research bibliographies); prevalence of independent
research activities over classroom work. Linguistic projects can be compulsory and optional.
Research training in linguistics with their help covers all years of study. The structure of
bachelor and master dissertations in linguistics is not significantly different and usually
consists of the following components: a) title page; b) abstract; c) introduction; d) analysis of
recent publications; e) research methodology; e) output data and their analysis; e) discussion;
g) conclusions; h) sources used. British universities also involve candidates in departmental
research projects. This allows future linguists to work side-by-side with their lecturers,
promote their own research portfolios, participate in modern linguistic research and gain
the valuable experience they will apply in their professional activities, in particular in the
research field. The authors of the article believe that it is also important to establish
linguistic circles, which should include meetings with the leading linguists. Based on the
analyzed data, one can determine the following characteristics of future linguists’ research
activities in British universities: a) diversification of research activities (implementing linguistic
projects, writing bachelor / master dissertations, organizing student scientific conferences,
compiling research references); b) prevalence of independent work over classroom work
(1:2); ¢) active collaboration of British higher education institutions with the Linguistics
Association of Great Britain; d) introduction of financial and individual incentives into
research activities, e) involvement of future linguists in departmental research projects in
linguistics; f) effective development of future linguists’ research portfolio (improving their
skills in using information technologies, teamwork skills and organizational skills).

Keywords: linguistics, linguist, research, research activities, the UK, lingustic
project, bachelor / master dissertation.

AHOTANISA

Hayxoso-0ocnionuyvka niocomoska maubymuix ¢haxieyie 3 JaiHe8icmMuku 6
yHigepcumemax Benuxoi bpumanii eidiepae HA036uYalHO 8aXCIUSE 3HAYEHH 8 Npoyeci
opmysanns ixuboi HAYKOBOI Kyibmypu ma ceimoensidy, 00CIiOHUYbKOI no3uyii, a markooic
BUXO0BYE 8 HUX N08A2Y 00 HAYKOBUX OOPOOKI8 IHULUX YUACHUKI8 HAYKOBOI CNiTbHOMU He Nulie
Ha mepeHax Benukoi bpumaunii, a 11 y ceimi. B ynieepcumemax Benukoi bpumanii Haykogo-
docnioHuyvbKka nid2comoska Mauodymuix ¢paxisyie 3 niHesicmuku Hacamneped nepeddavac
BUKOHAHHA MOBHUX (niHegicmuuHux) OocniOHuybkux npoekmis («language projects») Ha
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baxanaspcokomy pieni, nanucanms oucepmayii («dissertation») — na dakanaspcokomy i
Maeicmepcvkomy pignsx. Kpiv moeo, Gpumancoki yHieepcumemu 6npoeaoicyions pisHOMAHIMHI
docnioHuybKi Mooy, Jlinesicmuuni npoexmu 6ysaroms 0606 3x06i ma eubipkosi. Cmpykmypa
baxanagpcbkoi U Mazicmepcokol oucepmayivl y 2ay3i JIH2GICMUKU CYMMEBO He GIOPI3HAEMbCS,
3a36Udail, MICMumbs Maxi CKIAOHUKU: a) MUMYIbHUU apkyui, 0) anomayis; ) GCMYH,
2) aHANi3 OCMAHHIX 00CHIOJdCeHb | NyOniKayitl; 0) Memooono2isi OOCHIONCEHHs, €) GUXIOHI
Oani ma ix aumanis; €) 062080peHHs Pe3yIbMami6 OOCLIONCEHHA, IIC) BUCHOBOK, 3) CNUCOK
suxopucmanux oicepe. /eski ynigepcumemu pekomMeHOyioms nepeobauumu 6 oucepmayii
aHaniz Memooonocii OOCIIONCEHHS, XapaKmepucmuKy JiHeGICIMUYH020 KOPNYCy, NEPCREeKmusU
nooanvwux cmyoiu. Cmpykmypa oucepmayii, wjo niaHyloms Npo8eOeHHs T eKCHEPUMEHMY,
cymmeso GIOpi3HAEMbCA Ul NOBUHHA MICMUMU MAKi KOMHOHEHMU: a) MUmyIbHUll apKyus,
0) 6cmyn, 8) Memo0o0a02ist OOCTIONCEHHS, &) VUACHUKU eKCNEPUMEHMY;, 0) YMOBU eKCNEPUMEHIY,
e) xio pobomu;, €) pe3yrbmamu 00CAIONCEHHST;, JC) 002080PEHH; 3) BUCHOBKU; U) O0OAMKU.
YV bpumancoxux yunisepcumemax npaxmukyromo 3anyyeHHs CmyO0eHmie 00 OOCTIOHUYbKUX
npoexmie, Hao sKkumu npayroe kagedpa. Lle dae smoey maubymuin gaxisysim npayroeamu
nAN-0-NiY 30 C80IMU SUKIAOAYAMU, NPOCYBAMU 6]IACHE OOCHIOHUYbKe nopmeonio, bpamu
Yuacmo y CyYACHUX JIHSGICMUYHUX QOCTIONCEHHAX U OMpumMyeamu Oe3yiHHuil 00c6io, KUl
3Hadobumuvcs im y npogeciiinitl OisnbHOCmI, 30Kpema 8 Haykogil. Ha nawy Ooymky, we
OOHIEI 80ANION IHIYIAMUBOIO € 3ACHY8AHHS JIHSGICIIUYHUX 2YPMKIS, KI nepeddayanoms
3ycmpiui 3 npogionumu inegicmamu. Ha niocmasi 6ukiady euokpemumo maxi ocoonusocmi
HAYK080-00CTIOHUYLKOT NIO20MOBKU MAUOYmHix gaxisyie 3 AiHeGiCMUKU 8 YHIgepcumemax
Benuxoi bpumanii:ousepcugixayisi Haykoso-00CaioHuybkoi disimonocmi (GUKOHAHHS MOBHUX
NpOeKmis, HANUCAHHs OAKANABPCHKUX / MALICMEPCOKUX OUCEpMANill, OP2aHi3ayis CmyOeHmMCbKUX
HAYKOBUX KOHpepeHyill, po3poonerHst OOCTIOHUYbKUX Oioiocpapiil); nepesaicants camocmiiHol
HAYKOBO-00CTIOHUYbKOT JislibHocmi HAO ayoumopnoro (1:2); akmusHa cnienpays OpumaHcoKux
3axnadie suwjoi oceimu 3 Acoyiayicio ninegicmuxu y Benuxiu Bpumanii; 3anposadicenns
cucmemu 3a0X0YeHb MAUOYmMHIX (axieyie 3 JIHeBICMUKU 00 NPOBAONCEHHS HAYKOBO-
O00CTOHUYBKOT OBLIBHOCMI; 3AIyHeHHs. MatlOymHix axieyie 3 JH2GiCMuKu 00 KagheopaibHux
00CTIOHUYbKUX Npoekmie y eany3i JiHeGICMUKU, e@eKmuerHe CHpUsSHHS DO3GUMKOGL
nopmeonio Odocnionuxka maubymuix @axieyie 3 aiHegicmuxu (YOOCKOHANEHHS HABUYOK
BUKOPUCMAHHS IHOPMAYIUHUX MEXHONO02IU, HABUUOK pobomu 6 epyni ma iHOU8i0yaibHo,
OpP2aHi3amopCcbKUX HABUYOK MOUJO).

Knwouosi cnosa: ninesicmuka, ninegicm, 00CaioxNcenHs:, 00CTIOHUUbKA OISIbHICMD,
Benuxa bpumanis, ninegicmuunuii npoexm, 6axaiaepcovka / mazicmepcovka oucepmayis.

INTRODUCTION

In the UK, research training of future linguists plays a rather important role in
developing their scientific culture and mindset, research stance and also fosters respect for
scientific contributions from other members of the scientific community within and outside
the UK. The analysis of scientific sources on comparative pedagogy has shown that the
raised problem has not become the subject of special studies yet. This confirms the research
relevance and causes the need to study innovative ideas of the UK experience in order to
justify the prospects for their creative use in global educational space, in particular in the
context of future linguists’ research training.

To begin with, research training of future linguists in British universities is
characterized by diversified research activities (linguists projects, bachelor / master
dissertations, organization of student scientific conferences, compilation of research
bibliographies); prevalence of independent research activities over classroom work; active
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collaboration of British universities with the Linguistics Association of Great Britain; a
system of financial and individual incentives for future linguists with the aim to enhance
the quality of research; effective development of future linguists’ research portfolios.

THE AIM OF THE STUDY

Therefore, the research aims to analyze the framework of future linguists’ research
activities in the context of the UK experience.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Linguistic projects. Linguistic projects can be compulsory and optional. The
number of CATS points ranges from 15 to 30, which corresponds to 7.5-15 ECTS credits.
As a rule, hours are distributed between classroom and individual work in the ratio of 1:2.
The number of words planned for language projects ranges from 3.000 to 9.000. Research
training in linguistics with the help of linguistic projects covers all years of study
(University of Leeds, 2017; University of Southampton, 2017; Bristol University of the
West of England, 2017; SOAS, University of London, 2017).

For one, the University of Leeds offers Language Projects (LING 1060) in
semester 2 as part of a Bachelor of Arts Degree in Linguistics and Phonetics. Enrollment in
this module is possible after successful completion of the module on Language: Structure
and Sound in semester 1. Thus, Language Projects is designed for a total of 36 students and
is equal to 20 CATS points (10 ECTS credits) (University of Leeds, 2017).

20 CATS points include 200 hours, including 20 hours for the preparatory seminar
and 180 hours for individual work. The module tutor forms three groups of students
(12 individuals each), who are expected to work on three group linguistic projects during
the semester. The topics are focused on the languages students have never studied in the
context of syntax, morphology and phonology. It must be noted that students can use
different information resources (the Internet, libraries, linguistic corpora, etc.), as well as
conduct their own surveys among speakers of the language under study. This kind of work
is allocated 60 hours. Students should report on their findings in a written form (1000-word
report) or at departmental seminars with PowerPoint presentations or posters (flipchart).

The next kind of work is allocated 20 hours and includes some research and
organization. Students are divided into pairs and prepare some abstracts of articles related
to the linguistic project, which they will present at the First Year Linguistics and Phonetics
Research Conference. These abstracts should be accompanied by PowerPoint presentations
(8 minutes) or posters (flipcharts) (4 minutes).

Subsequently, students are expected to implement their individual linguistic
projects. This type of work is allocated 90 hours. In addition, students must prepare a list of
relevant literary sources. It must be noted that such projects teach future linguists to explore
those topics, which most fully reflect their scientific interests in linguistics and help to
develop their research skills.

The authors of the article believe that this module is rather effective in terms of
structure and content. Despite the fact that hours are distributed with an obvious
predominance of individual work (90 %), the module tutor regularly monitors scientific
progress of future linguists by means weekly seminars since this way allows correcting the
trajectory of linguistic projects in case of some difficulties. Different information resources
enable future linguists to collect and analyze linguistic data, in particular unfamiliar languages,
prepare lists of research references, improve skills in using information technologies
(PowerPoint, Word, etc), teamwork skills, organizational skills, research skills, etc.
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The University of Southampton implements a similar module as part of a Bachelor
of Arts degree in English Language and Linguistics titled Group Research Project (ENGL
1087). This module is also offered in semester 2, but it is optional and allocated CATS
points (7.5 ECTS credits). The module structure involves writing a group essay (2,000
words), preparing a group presentation and compiling an individual report on the
implemented project (1.000 words). In addition, the module includes introductory lectures
aimed at familiarizing future linguists with advanced research methods (University of
Southampton, 2017).

Students are divided into several groups, normally of six people. Under the
supervision of the module tutor, they choose the project topic, formulate its goals and
objectives and prepare a plan. After completing the project, they should choose a way of its
presenting, namely personally, on tape or online. The authors of the article state that the
main advantage of this module is that when working on the project, students improve their
skills in using the virtual environment, since all the corrections should be done online. That
also helps students to develop skills in critical thinking, share their experience with other
participants and make effective decisions.

At the Bristol University of the West of England, the implementation of linguistic
projects is planned for Year 3 within a Bachelor of Arts degree in English Language and
Linguistics. Future linguists can choose from two types of projects, namely a theoretical
empirical linguistic study (9,000 words) or a linguistic project. It must be noted that
linguistic projects cover 20 days during which future linguists should keep a special diary,
which records the stages of linguistic research, as well as their own comments (3,000 words). In
addition, they are expected to prepare their own projects (6.000 words), which should
justify aspects of the experience gained during linguistic research. The success of such
projects depends on the selection of bibliography. If necessary, they can contain some
elements of empirical research. A precondition for the above-mentioned projects’
implementation is students’ writing of research proposal (500 words), which must be
approved by the module tutor (Bristol University of the West of England, 2017).

Linguistic projects are allocated 30 CATS points (15 ECTS credits), that is 300
hours, including 10 hours for workshops and tutorials and 290 hours for individual work,
and are optional.

During tutorials, future linguists are provided with up-to-date information on the
recommended list of literary sources, which are directly related to the topic of research. In
addition, they can use the university library and some relevant databases (The Linguistics
and Language Behavior Abstracts, MLA Bibliography, etc.). Recommendations for the
effective use of scientific literature are provided in the Module Handbook. In the form of e-
mail messages, students receive a list of electronic references, including electronic
scientific journals. However, students can also add their own references.

The authors of the article indicate that such multifacetedness within one activity is
a significant advantage for future linguists since it helps them to choose the research
paradigm, which best suits their scientific interests and reveal their own scientific potential.

As evidenced by some research, British universities actively develop this type of
modules. In the School of Oriental and African Studies of University of London, future
linguists enroll on the Extended (5,000 words) Essay module (152900097), in Years 2 and 3
(15 CATS points — 7.5 ECTS credits) or work on an individual research project in
linguistics (10,000 words) in Year 3 (SOAS, University of London, 2017).
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The University of Portsmouth introduces linguistic projects in year 1; University
of Bedfordshire and Kent University — in Year 2; Anglia Ruskin University, the Manchester
Metropolitan University, York St John University, University of Essex and Ulster
University — in Year 3.

Therefore, linguistic projects allow future linguists to implement supervised team
and individual projects, learn to express their own views in the context of research,
generalize and systematize linguistic data, organize academic activities, develop oral and
written skills, work with information technology, enhance interpersonal and communication
skills, promote initiative, build self-confidence, etc. General characteristics of language
projects within the framework of future linguists’ research activities in the UK are
presented in Table 1.

Table 1
General characteristics of linguistic projects in the UK
Criterion Characteristics

Academic degree  |Bachelor’s degree

Module type Compulsory / optional

Study year 1-3

CATS points 15-30 (7.5-15 ECTS credits)

Forms of work Classroom work (10 %) / individual work (90 %)

Types of work Writing group or individual reports (3,000-9,000 words), creating
presentations (digital or otherwise), organizing conferences, preparing
lists of relevant literary sources

Source: systematized by the authors.

Characteristics of bachelor and master dissertations in linguistics. In British
universities, research activities of future linguists also involve writing a dissertation, either
at bachelor’s or master’s levels. It must be noted that bachelor and master dissertations have
some common and distinct characteristics described below. Most universities offer a
bachelor dissertation as a compulsory module (Bangor University; Birkbeck, University of
London; University of Brighton; Lancaster University; University of Leeds). Some
universities still view it as an option (Newcastle University; The University of Aberdeen;
The University of Essex; York St John University). In the University of York, University of
Ulster, University College London (University of London), such a module is unavailable.
The number of CATS points ranges from 30 to 40 (15-20 ECTS credits), which is related to
educational policies of higher education institutions. However, a master dissertation is
always compulsory and corresponds to 60 CATS points (30 ECTS credits).

Some universities require undergraduate students to justify the choice of a
bachelor topic and write a research proposal. As for a master dissertation, a research
proposal is always compulsory. Its structure for both types of dissertations is similar and
should contain the following components: abstract, contents, general characteristics of the
research (introduction, goals and objectives of the research), analysis of recent publications,
research methodology, completion deadline, conclusions. The number of words varies from
1,500 to 2,000. The topic of the dissertation should be relevant, of scientific and practical
value and correspond to scientific interests of candidates. It must be noted that candidates
are entitled to choose the topic of the dissertation independently. However, they must first
consult with the lecturers of their department, from whom they can choose a scientific
supervisor. Scientific interests of candidates and scientific supervisors should coincide
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since this is an important condition for a successful defense of the dissertation (Guide to
Undergraduate Dissertations, 2017).

J. Biggam (2015) indicates that the level of complexity of bachelor and master
dissertations in linguistics depends on the conceptual framework of bachelor’s and master’s
levels of higher education. Thus, the Bachelor of Arts degree involves gaining general
knowledge in the chosen field, whereas the Master of Arts degree implies that the candidate
has scored at the advanced level of knowledge in this field.

Indeed, a bachelor dissertation confirms future linguists’ level of general
professional training, their knowledge of professional terminology and concepts and ability
to formulate conclusions based on scientific research and the obtained data. A master
dissertation confirms their level of general and specialized professional training, as well as
knowledge of specialized research tools and the ability to employ them (Candlin, & Plum,
1999; Chiseri-Strater, 1991; Goodfellow, 2005; Kress, 2007).

The structure of bachelor and master dissertations in linguistics is not significantly
different and usually consists of the following components: a) title page; b) abstract;
¢) introduction; d) analysis of recent publications; e) research methodology; e) output data
and their analysis; e) discussion; g) conclusions; h) sources used. Some universities require
that candidates suggest a potential analysis of research methodology, describe a linguistic
corpus and include the prospects for further research on the problem under study. The
structure of dissertations with experiment consists of the following components: a) title
page; b) introduction; c) research methodology; d) experiment participants; e) experiment
conditions; e) procedure; h) findings; g) discussion; c) conclusions; i) appendixes (UKEssays,
2017; The University of Edinburgh, 2017b).

Table 2
Comparing requirements for bachelor and master dissertations in linguistics in the UK
Criterion Bachelor dissertation Master dissertation
compulsory / optional compulsory
Requirements 1,500-2,000 words
for research Structure: abstract, contents, general characteristics (introduction,
proposal goals and objectives of research), analysis of recent publications,
research methodology, completion deadline, conclusions.
Requirements Research topic should be relevant, of scientific and practical value and

for research topic |correspond to scientific interests of candidates
Research should consist of the following: title page, abstract, introduction,
analysis of recent publications, research methodology, output data and
their analysis, discussion, conclusions, sources used, appendixes

or
title page, abstract, introduction, analysis of recent publications, analysis of|

Rficrlliler::;reégs research methodology, description of linguistic corpus, research methodology
structure data collection / results / discussion, conclusions / prospects for further
research, sources used, appendixes
or (for experiment)

title page, abstract, introduction, research methodology, experiment
participants, experiment conditions, procedure, results, discussion,
conclusions, sources used, appendixes

Words number 7,000-9,000 10,000-20,000

CATS points number 3040 (1520 ECTS credits) 60 (30 ECTS credits)

Source: systematized by the authors.
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The number of words for bachelor and master dissertations also significantly differs.
The minimum number of words for a bachelor dissertation amount to 7,000, whereas the
maximum number — 9,000. It must be noted, however, that a master dissertation should
contain no less than 10,000 and no more than 20,000 words. British universities normally
publish special reference guides, which contain general information about a course in
linguistics, modules and tips for dissertation preparation in particular.

The comparison of characteristics of bachelor and master dissertations in
linguistics in the context of the UK experience is presented in Table 2.

British universities also involve candidates in departmental research projects. This
allows future linguists to work side-by-side with their lecturers, promote their own research
portfolios, participate in modern linguistic research and gain the valuable experience they
will apply in their professional activities, in particular in the research field. The authors of
the article believe that it is also important to establish linguistic circles, which should
include meetings with the leading linguists.

The role of The Linguistics Association of Great Britain in the development of
Sfuture linguists’ research activities. The collaboration between British universities and the
Linguistics Association of Great Britain (LAGB) is important for research activities of
future linguists. Thus, the LAGB invests a part of its profits to support research activities of
its own student committee (The LAGB Student Committee). Currently, the committee members
are students from the Cambridge, Edinburgh, Sheffield and Surrey Universities. The committee
seeks to organize student forum and student scientific conferences on linguistics. The
LAGB allocates over £1800 to the organization of conferences, workshops and other academic
events. By February 1/ November 1, organizer students must fill out an online application,
which should include personal information (name, surname, affiliation, e-mail), as well as
the information on the course they study, the study year they are in and the organizing
committee. In addition, they must specify both the university and department hosting the
event, the name and goals of the conference and the planned budget. The main requirement
is a written agreement of the head of the hosting department (LAGB, 2017b). It must be
noted that the LAGB also requires that potential participants should be full-time members.
Thus, the two-year membership in LAGB for undergraduate students costs £37 with subscription
to the Journal of Linguistics and £10 without it. The annual membership in LAGB for
postgraduate students costs £28.5 with subscription to the Journal and £15 without it.

The LAGB has also developed a system of bursaries for students who wish to
attend the Annual Meeting of the LAGB and present their own researches. They are the
following: Best Student Abstract Bursary; Presenter Bursary; Attendance Bursary.

The Best Student Abstract Bursary is given to those students whose abstracts received
the most positive feedback from the international peer review committee. The bursary
includes free registration for the entire conference, conference dinner, reimbursement of
accommodation costs (up to £250) and UK-internal travel costs.

Students whose abstracts are chosen for public presentation are awarded the
Presenter Bursary. The bursary grants the right to free registration for the entire
conference, reimbursement of accommodation costs (up to £50) and UK-internal travel
costs. Students who do not fall into any of these bursaries receive the Attendance Bursary.
It includes free registration for the entire conference, reimbursement of UK-internal travel
costs (LAGB, 2017b).

The LAGB has launched a series of cash prizes for significant achievements in
research activities to undergraduate students. “The Outstanding Undergraduate Dissertation
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in Linguistics” prize consists of a £100 cash prize and annual free membership of the
LAGB. Such an initiative has attracted many British linguistics students who are willing to
act as full-time members of the UK scientific community and further develop their research
potential (LAGB, 2017a).

Since 2016, the LAGB has provided official support to the Undergraduate
Linguistics Association of Britain (ULAB). Since 2017, the LAGB has rewarded students
for the Best Student Presentation at the ULAB. The prize gives the annual free membership
in the LAGB, free registration for the Annual Meeting of LAGB, as well as free
consultations from the committee members.

Doctoral students can win a cash prize of £500 for the best essay in linguistics.
The manuscript must be original. The total number of words cannot exceed 10,000,
including tables, diagrams, appendixes, references, etc.

The author of the article believe that such a system of bursaries can really motivate
future linguists to engage in various scientific projects in linguistics, develop their research
potential and actively expand the scope of linguistics.

RESULTS

Providing future linguists with financial and individual incentives with the aim
to more involve them in research activities. In view of today’s global commercialization of
higher education, it is rather timely to provide future linguists with financial and individual
incentives in order to enhance the quality of research activities. The developed countries
systematically reconsider the mechanisms for developing their research sectors and
implement effective grant and scholarship programmes. One should pay particular attention
to the UK experience since the Linguistics Association of Great Britain has developed a
system of scholarships for bachelor, master and doctoral linguistics students not only for
major achievements in the development of linguistics as a science but also for an attempt to
expand their own research portfolios through the participation in linguistic conferences,
writing of essays on linguistic topics, delivery of speeches in linguistic forums, etc.

Thus, the innovation of the UK experience is rooted in the fact that all their efforts
are aimed at cultivating conscious motivation in future linguists to participate in scientific
events related to linguistics and its branches. The authors of the article believe that most
linguistics students might be interested in such an initiative since it can help them to
develop scientific culture of the researcher, become motivated, realize the significance of
linguistics, strengthen positions in the scientific community, reveal research potential and
improve career perspectives. Therefore, when provided with financial and individual
incentives, future linguists will be willing to effectively conduct research activities and
improve the theory and practice of linguistics and its branches.

Diversifying research activities of future linguists. The experience of British
universities proves the effectiveness of diversifying research activities of future linguists
since it allows them to promote their research portfolios, participate in modern linguistic
research and gain the valuable experience they need to become in high-quality specialists,
in particular in the scientific field. In addition, they can choose the research paradigm,
which best suits their scientific needs and interests. This can potentially motivate them to
critically analyze their scientific potential. The authors of the article believe that it is vital to
implement linguistic research projects in research training of future linguists. Indeed,
linguistic projects can help future linguists to implement supervised group and individual
projects, learn to express their views in the context of research, generalize and systematize
linguistic data, organize academic activities, develop oratory and writing skills, work with
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information technologies, enhance interpersonal skills and communication, initiative, self-
confidence, etc.

CONCLUSIONS

Based on the analyzed data, one can determine the following characteristics of
future linguists’ research activities in British universities: a) diversification of research
activities (implementing linguistic projects, writing bachelor / master dissertations,
organizing student scientific conferences, compiling research references); b) prevalence of
independent work over classroom work (1:2); c¢) active collaboration of British higher
education institutions with the Linguistics Association of Great Britain; d) introduction of
financial and individual incentives into research activities; e) involvement of future
linguists in departmental research projects in linguistics; f) effective development of future
linguists’ research portfolio (improving their skills in using information technologies,
teamwork skills and organizational skills, etc.).

Therefore, research training of future linguists in British universities proves its
correspondence with the current challenges of science commercialization and consideration
of significance of future specialists’ research image. This leads to a thorough analysis on
the mechanisms for assuring quality of future linguists’ professional education.
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PRACTICAL TRAINING OF HUMAN SERVICES SPECIALISTS IN THE USA

ABSTRACT

The article deals with the analysis on the peculiarities of practical training of
human services specialists in the USA. It shows that practical training of human services
specialists in the USA is of proactive nature and follows the principles of the human
services at various levels. Such training prepares future specialists to implement different
economic, financial and organizational techniques to support socially vulnerable groups
and individual citizens. The article specifies that the human services sector in the USA aims
to meet human needs through an interdisciplinary approach to acquiring knowledge,
prevent and mitigate the existing problems and enhance the quality of life in general.
Besides, it claims that the US human services sector has evolved into a wide network of
programmes and agencies that provide an array of services and has promoted effective
preparation of human services specialists by means of internships, fieldwork. It clarifies
that an internship is understood as a form of experiential learning integrating both the
knowledge and theory mastered during the educational process. In this context, an
internship is viewed as one of the most efficient ways to prepare students for a career in
human services. The article proves that the structure of internships varies among academic
programmes in human services. Still, it shows that the most common of them are early
internships (along with other related academic courses), internships after completing
traditional academic courses on human services and at-the-end-of-degree internships. In
the USA, human services students are offered a wide range of internships and fieldwork
experience which can boost their motivation towards professional activities and encourage
to engage in continuing professional development. Thus, the article concludes that
practical training of prospective human specialists in the USA meets all the requirements of
today and serves as an integrative experience in the context of field experience in human
services. Further research should aim to study the characteristics of research activities of
prospective specialists in the human services sector in the US emwmykuwen practice.

Keywords: human services, internship, fieldwork, field experience, practical
training, the USA, human services specialist.

AHOTANIA

Y ecmammi npoananizoeano ocobausocmi npaxkmuunoi niocomosxu Gaxisyis 3
coyianvHozo 3abe3neyenna y Cnonyuenux [lImamax Amepuxu. 3asHaueHo, wo npakmuyna
niocomoeka ¢ gaxisyie 3 coyiamhoeo 3abesneuenns y CIIA nocums innosayitinuil xapaxmep i
8ION0GIOAE YCIM NPUHYUNAM HAOAHHA COYIATbHUX NOCTYe HA Pi3Hux pieusax. Taxa niocomoska
eomye Maubymuix ¢haxieyie 00 6NPOBAONCEHHS PIZHUX EeKOHOMIYHUX, (DIHAHCO8UX ma
OP2aHI3aYitiHUX Memo0ie NIOMPUMKU COYIANbHO BPA3IUGUX SPYI MA OKPEMUX SPOMAOsH. Y
cmammi 6Kkazano, wjo cekmop coyianvHux sabesneuenns y CLIA npacne 3a0o6onvHumu
nompebu 0OUHU 3a 0ONOMO20K MINCOUCYUNTIHAPHO2O0 NIOX00Y 00 3000ymmsi 3HAHb,
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3ano0bizauHa ma Nom AKUIeHHs ICHYIOUUX npobdiem ma RIOBUWEHHA AKOCMI HCumms 8
yinomy. Kpim moeo, eusmaueno, wjo amepuxanHCoKuii cexmop COYianbHux 3abe3neyeHHs
OXONTIOE WUPOKY Mepedcy NPpocpam md a2eHmcmes, wo HAdarme piHOMAHIMHI nocayau,
ma cnpusie egekmusHitl nid2omosyi axieyie 3 COYIANbHO2O 3A0e3NeUeHHS WISIXOM
cmaoicyéanus ma eupobnuuoi npakmuku. Tlosicneno, wo nio cmasicy8aHHAM po3yMiloms
@opmy exchepumeHmanbHO20 HABYAHHS, AKe [HmeSpye 3HAHHA | meopilo, 3ac80€EHi nid uac
ocsimubomy npoyecy. Y ybomy KOHMEKCMI CMANCYBAHHA PO32IA0AEMbCS K OOUH i3
HatlepekmusHiux cnocobdie niocomoexu cmyoenmie 00 Kap’'epu y cepi coyianbHozo
3abesneuenns. JlosedeHo, Wo CIMpYKmypa cmaxcyéans pisHUMbCA 3A1eHCHO 8i0 aKaoeMiuHux
npoepam y cepepi coyianvHoeo 3abesneuents. 3a3Ha4eHO, Wo HAUNOWUPEHIWUMU 3 HUX €
PanHe cmadxcysautsa (nopao 3 iHWUMU CYNYMHIMU AKAOEMIYHUMU KYPCAMU), CIMANCYBAHHS
nicask ONany8anHs mpaouyiiHux aKaoeMivHux OUCYUNIIH 3 COYIANbHO20 3a0e3neuents ma
cmadxcysanna Ha cmapuux kypcax. Y CLLIA cmyoenmam nponoHyemsca wupoxuii cnekmp
cmasicyéansb ma UpPOOHUYOL NPAKmMuKy, sKi 0036015Mb NIOBUWUMYU IXHIO MOMUBAYIIO 00
Manuboymuvoi npoghecitinoi disibHOCMi ma Ccnowykamu 00 HoOaIbUo20 HPOQeciiiHo2o
poseumxy. Takum uuHoM, 3p0OIEHO BUCHOBOK NPO mMe, WO NPAKMUYHA NIO20MOBKA MAIOYMHIX
Gaxisyie 3 coyianvnoeo 3abesneuenns y CILIA ionogidae ycim cywacHum umozam i
CAYIACUMb  [HMESPAMUBHUM OOCBIOOM Yy KOHMEKCMI Npakmuynoi nidzomosku y cgepi
coyianvbHoeo 3abesneyenns. Tlooanvuii HAYKOGI pO3GIOKU NOBUHHI Oymu CHpIMOBAHI HA
BUBYEHHST 0CcoOaUBOCIEl OOCTIOHUYbKOI JisibHOCmi MatOymHix gaxisyie 3 coyiaibHo2o
3abe3neuenns y npaxmuyi ynieepcumemis CLIIA.

Knwuosi cnosa: nociyzu 0na HaceneHHs, CMAdXCY8AHHA, SUPOOHUYA NPAKMUKA,
BUPOOHUYULL D0CBI0, npakmuuna niocomoska, CIIA, gaxiseys 3 coyianvhoi peabirimayii.

INTRODUCTION

Currently, the system of human services in Ukraine is in the process of change:
searching for an optimal structure; shaping basic functions and leading activities at various
levels; implementing economic, financial, organizational and technical tools and levers to
support socially vulnerable groups and individual citizens. Besides, the principles of the
human services system rely not only on Ukrainian legislative acts but also on the
international legal obligations of the country. Ukraine is a party to several fundamental
international agreements in the field of social human rights. In this aspect, the
implementation of norms of international law in national legislation, as well the application
of the provisions of ratified international legal acts as norms of direct action require utmost
attention. However, it is the solution of these problems that determines Ukraine’s full
transition to the effective model of developing the system of human services.

According to the National Organization for Human Services (2020) in the USA,
the rather broadly defined field of human services fulfils such important objectives as
meeting human needs through an interdisciplinary approach to acquiring knowledge,
preventing and remediating the existing problems and enhancing the quality of life. The
human services profession promotes and improves service delivery systems since it
addresses the quality of direct services and aims to cultivate coordination, responsibility
and accessibility among relevant specialists and agencies.

The human services profession will be needed as long as society exists and is a
response to modern societal challenges. Thus, the relevance of practical training in human
services is difficult to overestimate. It helps students to combine academic work and real
professional experience, reflect on their professional development and become competent

and successful human services specialists.
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Therefore, one should pay particular attention to practical training (internships,
fieldwork) of human services specialists, especially in the USA, since the systematic training of
human services specialists in this country dates back to 1897. Thus, the US practice of
preparing such specialists does accumulate some powerful insights. They should be considered
when organizing and realizing practical training of human services specialists in Ukraine.

THE AIM OF THE STUDY

The article aims to analyze the peculiarities of practical training of human services
specialists in the USA.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Over the years, human services in the USA have evolved into a network of
programmes and agencies that provide an array of services. The one feature shared by all of
these services is that they are designed to meet human needs (Burger, 2008, p. 2).

One can find many definitions of the term “internship” in scientific literature.
Given that internships are included in almost every field of study, the National Association
of Colleges and Employers (2011) views an internship as “a form of experiential learning
that integrates knowledge and theory learned in the classroom with practical application
and skills development in a professional setting”. Thus, this definition proves that
internships help students make connections between the workplace and learning in the
classroom by exploring their professional field of interest.

The Council for Standards in Human Service Education and Training (2013)
considers the integration between theory of practice to be central to the internship experience. It
uses such terms as “internships” and “fieldwork™ as synonyms. As stated by the National
Standards for Human Service Worker Education and Training, “field experience can be
described as “an environment and content to integrate the knowledge, theory, skills and
professional behaviours that are concurrently being taught in the classroom. It must be an
integral part of the education process (Council for Standards in Human Service Education
and Training, 2013, p. 10).

Kiser (2015), too, claims that one of the most efficient ways to prepare students for
a career in human services is fieldwork. The latter implies engaging in daily work of human
service agencies. It is important to note that field experiences are considered the most
important and professionally valuable aspect of human services degree programmes.

At the same time, the structure of fieldwork component may vary among degree
programmes in human services in terms of duration and modes. Still, the following
fieldwork components of such programmes are the most common:

1) an early start of fieldwork, which takes places along with other related
academic courses (mostly referred to as “field practicum” or “service-learning project”);

2) the prerequisite for engaging in fieldwork is completing traditional academic
courses on human services (it is necessary to teach students to apply their previous
theoretical knowledge in fieldwork and thus understand the specifics of a career in human
services better);

3) fieldwork (often referred to as “internship) at the end of degree programmes (in
such a way, students can apply and text their available knowledge, abilities and skills and
acquire new ones) (Kiser, 2015, p. xxi).

Woodside (2016) believes that a field-based experience in human services acts as a
powerful learning tool. First, it is a time when students have the opportunity to use their
academic knowledge under real-life working conditions. Second, it is also a time when they
can recognize themselves as human services specialists and confirm their professional
identity (Woodside, 2016, p. xxi).
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The National Organization for Human Services (2020) defines the statements most
relevant human services internships. They are the following:

1) understanding the nature of human systems: individual, group, organization,
community and society, and their major interactions;

2) understanding the conditions which promote or limit optimal functioning and
classes of deviations from desired functioning in the major human systems;

3) skills in identifying selecting interventions which promote growth and goal
attainment;

4) skills in planning, implementing and evaluating interventions;

5) consistent behaviour in selecting interventions which are congruent with the
values of one’s self, clients, the employing organization and the human services profession;

6) process skills which are required to plan and implement services.

Kiser (2015) suggests that making use of knowledge, rather than possessing it, is
the biggest challenge for students in the context of field experience in human services.
Indeed, the field component is the core of the educational process and serves as an
integrative experience.

It must be noted that internships impose on students certain responsibilities to their
educational institution and their placement site, which is the location of the internship
experience (Woodside, 2016).

Still, the most important feature of internship as a process is not the arrangements
or modes, but the quality of reflection and application of the previously acquired
knowledge, abilities and skills, as well as other forms of critical thinking incorporated in
the internship experience (Kiser, 2015).

Given the above-mentioned aspects, research methods involve analysis and
synthesis, generalization and systematization.

RESULTS

In the USA, prospective specialists in human services are offered a wide range of
internships and fieldwork experience which can boost their motivation towards professional
activities and encourage to engage in continuing professional development.

U.S. Department of Health & Human Services offers (2019) organizes student
academic internship programme (SAIP). This programme covers different areas of
activities of the Office for Civil Rights (OCR) and aims to develop professionally important
legal and professional skills in students. OCR provides students with an access to human
services with the help of public education, policy development, investigations, voluntary
compliance efforts, enforcement and technical assistance. Besides, it teaches students to
protects health information and promotes the compliance with federal laws, thus protecting
conscience and prohibiting coercion.

It is important to note that prospective specialists in human services are
familiarized with various activities of Civil Right Division. They have the opportunity to
acquire diverse experience in civil rights by working on different legal and policy matters
which are of paramount importance. They are entitled to consider federal legislative
proposals, take part in investigations on complaints, give written recommendations and
work on special projects with senior staff. In such a way, students consolidate their
knowledge of civil rights, develop their legal research, analysis and writing skills and
become ready to prioritize several projects simultaneously.

Importantly, all participants in the programme can be offered to work at the U.S.
Department of Health and Human Services. The programme is available both full-time
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(summer) and part-time (autumn) to comply with term-papers and schedules (U.S.
Department of Health & Human Services, 2019).

Virtual Student Federal Service (VSFC) (USA) (2020) offers a wide range of projects
within Health and Human Services Department (HHS), including “Help Define the Future
of IT at HHS”, “Communication Intern for the Heartland”, “Putting the Human in Health
and Human Services”, “Covid-19 Project Manager”. Given the current health-related crisis
all over the world, the author of the article believes it necessary to focus on the latter.

Thus, this internship is of great relevance now since the pandemic negatively affects
many sectors, such as education, labour, commerce, and, especially the human services
sector. It is organized by the the Administration for Children and Families, which is part of
the Department of Health & Human Services (Region 10 — Alaska, Idaho, Oregon,
Washington and 272 federally recognized tribes within those states). Interns are supposed
to work together with emergency management specialists and regional administrators on all
the Covid-19-related issues. It must be noted that this internship is mainly aimed at
managing the partnership between federal agencies in terms of identifying, mitigating and
preventing the impact of Covid-19 on human services in the mentioned states. Therefore,
students are to take part in weekly meetings, take notes of all the discussions and suggested
measures and also develop effective strategies, interact with federal partners and report to
regional and national emergency management bodies (Virtual Student Federal Service
(VSFC), 2020). Besides, they can represent the Administration for Children and Families
(ACF) at these meetings, inform about the updates in the programmes proposed by the ACF
and implement them in regions. Importantly, they have the opportunity to develop various
communication programmes for regional leadership. Those students who wish to pursue
such an internship are required to have well-developed data analysis skills, economic
analysis skills, editing and proofreading skills, research and writing skills.

It is important to note that electronic portfolios play an essential role in
professional development of prospective specialists in human services. Indeed, they serve
as tools which enable students to document and reflect on their achievements. Archiving
one’s learning experiences is a crucial part of the educational process since it becomes a
product of learning which can be assessed by peers and teachers and, most importantly,
prospective employers. Some universities require students to prepare such portfolios so that
the faculty can assess their progress, give feedback and motivate them to reflect on their
learning (Kiser, 2015).

CONCLUSIONS

Thus, practical training of human services specialists in the USA is of proactive
nature and follows the principles of the human services at various levels. It teaches future
specialists to be able to implement different economic, financial and organizational
techniques to support socially vulnerable groups and individual citizens. In the USA, the
human services sector aims to meet human needs through an interdisciplinary approach to
acquiring knowledge, prevent and mitigate the existing problems and enhance the quality of
life in general.

Besides, the US human services sector has evolved into a wide network of
programmes and agencies that provide an array of services and has promoted effective
preparation of human services specialists by means of internships, fieldwork. It must be
noted that an internship is understood as a form of experiential learning integrating both the
knowledge and theory mastered during the educational process. In this context, it is viewed
as one of the most efficient ways to prepare students for a career in human services. The
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structure of internships varies among academic programmes in human services. Still, the
most common of them are early internships (along with other related academic courses),
internships after completing traditional academic courses on human services and at-the-
end-of-degree internships. In the USA, human services students are offered a wide range of
internships and fieldwork experience which can boost their motivation towards professional
activities and encourage to engage in continuing professional development.

Thus, one can conclude that practical training of prospective human specialists in
the USA meets all the requirements of today and serves as an integrative experience in the
context of field experience in human services.

Further research should aim to study the characteristics of research activities of
prospective specialists in the human services sector in the US practice.
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CAMBRIDGE ENGLISH TEACHING FRAMEWORK AS A MEANS
FOR CONSISTENT LANGUAGE TEACHERS’ PROFESSIONAL DEVELOPMENT

ABSTRACT

The paper concerns an important issue of language teachers’ professional development,
namely its consistent, logical and effective organization and implementation which is
especially urgent in view of new professional development policy that is being introduced in
developing countries, a so-called “‘accumulative system of professional development hours/credits”.
Due to it teachers received more freedom in selection of professional development forms,
activities, places but frequently they chaotically choose available professional development
forms without thorough consideration of their effectiveness and usefulness. It has been
defined that teachers need some direction to move on their development. In this respect
special attention should be paid to Cambridge University which has elaborated Cambridge
English Teaching Framework (CETF) according to which teachers’ professional development
organization and consistent implementation is fulfilled. It outlines categories of teachers’
professional development (Learning and Student; Teaching, Learning and Assessment;
Language Abilities, Language Knowledge and its Awareness for Teaching; Professional
Development and Values) and stages of their professionalism (Foundation, Developing,
Proficient and Expert). It has been substantiated that this framework can be used by developing
countries to optimize and rationalize language teachers’ professional development.

Using this framework, teachers can determine the category and the stage of their
current professional development and understand what their next goal in this process is.
Besides, Cambridge University team has elaborated professional development activities for
each category and stage organized into 4 groups: 1) methodical videos; 2) printed matter;
3) teachers’ self-development such as search of new methods of teaching, attendance of
conferences, seminars, webinars, downloading resources etc.; 4) enrolling into educational
courses elaborated for each stage and level of professionalism.

Keywords: language teacher, professional development, Cambridge University,
Cambridge English Training Framework, category of teacher professional development,
stage of teacher professionalism, language teaching.

AHOTANIA

Y cmammi poskpumo npobaemy 3abesneuentss nOCAOOBHOCMI, NOSIYHOCMI MA
egpexmusHocmi npoghecitino2o po3gUMKY 84UMeENi6-MOBHUKIB, WO € OCOOIUBO AKINYATbHUM
3 0210y HA HOBY NOMIMUKY Npoecitinoco po3eumky 64umeinia, AKa 8npo8aodN*CYEMbCA Y
Kpainax, wo po3eusaromuvcs, Mak 36aHy «HAKONUYYBANbHY CUCMEMY 200UH/Kpeoumie
npogecitinoco pozeumky (nidsuwjenus keaniQixayii)». 3agosaku i euumeni ompumanu
oinbuty 60600y 8ubOpY 6udis, Popm, micyv 30IUCHEHHA NPOPECIIHO20 PO3BUMKY, NPOme
4ACMO B0HU XAOMUYHO SUOUPAIOMb HAAGHI «3PYUHI» POPMU NPOPECIliNO20 PO3BUMKY, He
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dymarouu npo ix eghexmuenicmo i doyinbricmo. Takum YUHOM, CYHACHUM GUUMETIM NOMPIOEH
6eKmop 01 30ilCHenHs. AKICHO20 npogeciiinoeo 3pocmanns. 3’1c06aHo, W0 3HAUHI
HANpaylo8ants y ybomy Hanpami 30ilcHeHo Komanoow Kembpuodccokozo ynisepcumemy.
Opeanizayis i nocii008He BNPOBAOICEHHS NPOGECIIHOZ0 PO3GUMKY 30IICHIOEMbCSL BIONOBGIOHO 3
Cambridge English Teaching Framework (CETF) — ceoepionozo aneopummy npogeciiinoeo
PO36UMKY OISl GUUMENIG-MOBHUKIB, AKUM OKPeCieHO Kamez2opii npoghecitinozo po36umky
(«Hasuanna ma cmyoenmuy, «BUKiadauHs, HAGYAHHS, OYIHIOGAHHAY, «MogHI 30ibHOCMIY,
«3nanms mosu ma yceioomieHHs npoyecy sukiadantsy, «lIpogecitinuii po3eumox i YyiHHOCMi»)
ma emanu ybo2o npoyecy Gi0N0GIOHo 00 pieHs ix KomnemeHmHocmi (uumenb-noYamKiseyy,
uUmMeNb, AKULL PO3BUBAEMbCS, 00CBIOYeHUll BYUmeNb, suumenb-npogpecionan). 3’scosano, wjo
yetul aneopumm moduce Oymu UKOPUCMAHUL KPATHAMU, WO PO36UBAIOMbCS, OJisl ONMUMI3ayii
ma payionanizayii npogecitinoco po3gumky euumenie. Takum 4uHOM, YYumeni MO*Cyms
BUSHAYUMU 8TACHY KAMe20pilo ma eman npoghecitiinozo po3eumky i Okpeciumu nooanbuli Oii.
ObrpyHmosano npaxmuyHi nepesazu GUKOPUCMAHHS ANOPUMMY, SIKI NOTAAIONb ) PO3POONICHUX
Komanooro Kembpuooiccokoeo yrigepcumemy gopmax npoghecitinoeo po36umky OJsi KOWCHOT
Kamezopii ma emany, siki MOJNCHA YMOGHO Kaacu@ixysamu 3a 4-ma epynamu: 1) memoouyni
6i0eo, 2) Opykoeari Oxcepena inghopmayii; 3) camonasuanis euumenie (O3HAUOMICHHS 3 HOGUMU
MEMOOUKamMu BUKIAOAHHS, GI0BI0Y8AHHS KOHpepeHYill, cemMiHapis, 6eOIHaAPIE, 3A6aHMANCEHHS
pecypcie mowo); HagyanHs Ha oceimHix Kypcax Kembpuooiccokozo ynieepcumemy.

Kniouosi cnosa: euumeni-mosnuku, npogecitinuii po3sumox, Kembpuodoiccokuil
VHigepcumem, Kamezo0pia Npoghecilinozo po38UMKY, eman npogeciiinozo Po38UMKY,
BUKNIAOAHHS MOBU.

INTRODUCTION

Modern approaches to organization and implementation of language teachers’
professional development (PD) all around the world envision constant improvements and
optimization. Accumulative system of teachers’ PD that is widely spread in developed
countries is becoming more and more common in developing countries. It presupposes
teachers’ freedom to choose a place, kinds, forms and subjects of in-service training; a
unified approach to getting higher qualification and using in-service teachers’ professional
development programs which may also include participation in seminars, trainings,
webinars, workshops in spite of their duration. The only condition is to get a definite
number of credits/hours for a definite number of years. Thus, teachers have more freedom
in terms of their PD planning and realization, in selection of PD activities according to their
interests and needs but there appears a big problem — how to make this process logical,
consistent, appropriate, so as not just to be in pursuit of collecting “hours/credits” but to
organize this process accordingly and make it effective. It is quite clear that it is teachers’
responsibility to plan, control and fulfill this process appropriately. But to do it teachers
must have good analytical, critical, organizational and self-control skills but sometimes
they really need help in logical and consistent realization of their PD. In this respect we
have conducted a substantial research concerning ways of helping teachers in their PD.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

A lot of scientific papers and researches have been dedicated to different aspects
of this issue. Problems of PD organization and fulfillment as well as provision of its
effectiveness are highlighted in studies of D. Burke (2013), K. Connaly (2016), L. Darling-
Hammond (2017), L. Desimone (2013), M. Hyler (2017), M. Gardner (2017), M. Tooley
(2016). New approaches to this process and policies concerning its realization are
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considered in works of D. Burke (2013), L. Darling-Hammond (2011), L. Easton (2008),
M. Fullan (2007), T. Ganser (2010), J. Margolis (2008), M. McLaughlin (2011). Substantial
theoretical researches in teacher PD are carried out by M. Beisiegel (2013), H. Hill (2013),
R. Jacob (2013) and others. Forms of teacher PD, its online (virtual) and face-to-face forms
as well as individual and cooperative activities are described in scientific studies of
W. Cajkler (2014), M. Cho (2013), J. Eberhardt (2013), M. Koehler (2013), M. Lundeberg
(2013), T.McConnell (2013), J. Norton (2014), J.Parker (2013), D.Pedder (2014),
G. Rathbun (2013), P. Wood (2014). Dependency between teacher PD and students’
achievements is considered in works of S.Buczynski (2010), H. Ellsworth (2013),
C. Hansen (2010), K. Meissel (2016), J. Parr (2016), S. Shaha (2013), H. Timperley (2016).

In terms of this issue special attention should be paid to the research of leading
educational institutions, teacher professional organizations and state agencies of Europe and
the USA. Thus, U.S. National Commission on Teaching and America’s Workforce (2016) works
out and elaborates policies and recommendations concerning teachers’ activities, their
improvements and lifelong PD. It has also been defined that Cambridge University is profoundly
involved in theoretical research and practical implementation of teacher PD. In this respect
it is necessary to mention the studies of Cambridge University team concerning teachers’
PD that is carried out in accordance with Cambridge English Teaching Framework (CETF).

For the research we have used a range of general scientific methods (including
study and analysis of reference, scientific educational print and on-line sources), as well as
systematization and generalization. Our research is qualitative (descriptive) and includes
observation, document analysis, and narrative inquiry.

THE AIM OF THE STUDY

The paper is aimed at studying the experience of Cambridge University in
organization and consistent implementation of language teachers’ PD in accordance with
CETF that outlines categories of teachers’ PD and the stages of their professionalism. The
results of the research presented in the paper can be used by developing countries to
optimize and rationalize language teachers’ PD.

RESULTS

Cambridge University offers a number of resources, materials and qualifications
for teachers to help them outline their own PD. CEFT is the core document that defines the
categories of teachers’ PD, so that they can understand what skills they possess, and stages
of their professionalism. On defining their category and stage of PD teachers can
understand where they are in their PD and what their next step is. Then they can outline
activities and ways of moving to that next step.

According to CEFT there can be four stages of teachers’ professionalism (from
Foundation to Expert) and five categories of teaching skills necessary for effective teaching
at each stage (Cambridge Assessment English, 2020). It is worth describing shortly the
content of these categories to get acquainted with requirements to teachers’ knowledge and
skills in each category.

Category 1. Learning and Students.

This category concerns basic theories of language learning and main languages
concepts, understanding of different preferences in learning and ability to use this
understanding for planning and promotion of language learning. This category provides
conceptual and theoretical basis according to which teachers consciously or unconsciously
develop professionally in terms of teaching and learning. It also includes teachers’ knowledge of
general learning theories (humanism, behaviorism, constructivism etc.), notion of motivation,
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experimental learning, language perception and factors that influence it. Teachers finding
themselves in this category must demonstrate practical application of language learning and
teaching, theories of learning a second foreign language, classroom practice, language
teaching approaches and methods (grammar-translation, communicative, task-based, audio-
lingual etc.), understanding of students, their differences and educational contexts
(beginner/advanced, child/adult, monolingual/multilingual) (Buczynski & Hansen, 2010).

Category 2. Teaching, learning and assessment.

This category presupposes improvement of teachers’ skills in planning and management
of a language learning and effective use of educational resources, understanding of teaching
as a process and teaching of language systems, as well as assessment of learning. This
category is rather wide, and teachers’ skills can be roughly divided into the following groups:

1) planning of language learning, lesson planning and main concepts and principles of
this process (defining students’ needs, setting goals, outlining difficulties, timing, selecting
resources and materials, knowledge of interaction styles, differentiation of students etc.),
elaborating, following and adapting samples of separate lessons or a series of lessons; practical
demonstration of language learning and teaching in the process of planning in the classroom;
understanding the importance of effective teaching for learning; ability to react appropriately to
the course of a lesson and learners’ feedback; planning courses with consideration of main
organizational principles (needs’ analysis, setting goals, consistency, evaluation, practical
demonstration of language learning and teaching during the lesson and course planning that
presupposes creative work even within the limits of a syllabus) (Burke, 2013).

2) using resources and materials, their selection, adaptation, supplementing and
use on the basis of core principles for critical analysis in the process of using a course book
and supplementary materials; practical demonstration of these principles for a certain
course book or educational materials in a certain context to achieve desired learning
outcomes; ability to improvise when certain materials, resources or technologies are
limited, inaccessible or don’t work; using learning tools and basic techniques that
presuppose the use of a board, visuals, audio equipment as well as teaching techniques
without these tools; using digital tools (interactive whiteboard, PowerPoint etc.); practical
demonstration of ability to use all above mentioned effectively in a certain context for
engagement and motivation of students; using digital resources; applying core concepts
related to digital teaching or learning (blended learning, flipped classroom etc.), principles
and techniques of using digital online resources if possible (digital videos, Moodle
platform, podcasts, downloading tasks onto mobile devices etc.), practical skills of using
computer, typing, Internet search, using social media etc. (Darling-Hammond et al., 2017).

3) language learning management skills: creating and maintaining constructive
learning environment and student-based teaching, providing support, class management,
keeping discipline, creating positive learning environment, motivating, engaging, keeping
attention on the task, maintaining appropriate tempo, transition between stages of a lesson,
feedback to students, using different patterns of cooperation (class, groups, pairs),
understanding students’ differences, their preferences and difficulties; practical application
of this knowledge to achieve desired results of learning; arrangement and management of
classroom kinds of activities (formats of work at the beginning and at the end of the lesson,
giving instructions and checking, allocation of time for preparation, students’ grouping,
encouragement to cooperation and interaction, providing feedback to students concerning
their oral speech (correction by a teacher, self-correction, peer correction) and written
speech (drafts, peer checking, etc.) (Easton, 2008; Shasa & Ellsworth, 2013).
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4) language systems teaching skills:

vocabulary teaching — core principles and techniques for introducing and
practising vocabulary (creating context, drilling, revision, using visuals, concordances etc.),
basic knowledge of corpus linguistics, notions of synonymy, antonyms, collocations etc.,
practical demonstration of these skills;

grammar teaching (core principles and techniques for introducing and practising
grammar);

phonology teaching (core principles and techniques for introducing and practising
phonology of oral and written speech, core notions for description of sounds, stress,
discourse, intonation etc.);

discourse teaching (core principles and techniques for introducing genres,
coherence, cohesion, speech acts, etc. and core terminology such as substitution, ellipsis,
conjunction etc.) and practical demonstration of their use;

5) language skills teaching:

listening (pre-, while-, post-listening); understanding different genres, types of texts
for listening, their purposes, students’ difficulties; ability to select the necessary texts etc.;

speaking (correcting oral speech, understanding of different genres, types of speech,
their functions, formality level, difference between oral and written speech, students’ difficulties;
ability to choose appropriate models and tasks; practical demonstration of these skills);

reading (understanding of different genres, types of texts, their functions,
formality level, students’ difficulties; ability to choose appropriate models and tasks, practical
demonstration of these skills);

writing (knowledge of core principles of genres, types of texts, pre-/while-/post-
writing tasks; giving feedback to students concerning their writing; knowledge of stages of
writing; peer checking; drafting; levels of formality; understanding students’ difficulties;
ability to select appropriate models and tasks; practical demonstration of these skills)
(Meissel et al., 2016).

Category 3. Language abilities.

This category estimates teachers’ understanding of language points that are studied
at different levels of Common European Framework of Reference for Languages (CEFR).
Development at this category will improve teachers’ ability to use language appropriately,
precisely, communicating with students and other teachers. It presupposes ability to use
English efficiently and appropriately in everyday life. This category concerns classroom
language (introduction of a topic, instructions to tasks, class management, explaining in
English, helping students, talking about their progress etc.), effective use of language for
different situations and practical demonstration of teachers’ ability to react accordingly to
students’ participation in classroom activities (answering their questions, correcting speech
in planned and unplanned kinds of activities, spontaneous work) (Desimone, 2009). It also
presupposes awareness of language models which demonstrate teachers’ practical ability to
provide exact language patterns. Teachers finding themselves at this category can recognize
students’ mistakes and practically demonstrate this recognition in class and in written home
assignments, that is to be able to determine whether students’ work is precise or it doesn’t
correspond to the given instructions and requirements. Teachers must be able to cooperate
with other professionals in different contexts (in a staffroom, at the meetings, while
planning lessons, attending seminars, conferences etc.). They must demonstrate practical
application of these skills in terms of giving advice and suggestions to other teachers,
talking to them, evaluating their lessons, taking part in face-to-face or online discussions.
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Category 4. Language knowledge and its awareness for teaching

This category requires understanding of core terminology and concepts, which are
used for language description, application of strategies for development of language
awareness as well as ability to apply this knowledge in practice to promote language
learning. This is a linguistic basis on which teachers develop their personal understanding
of teaching and learning and play role in promoting classroom learning.

Language awareness is the ability to analyze oral and written speech, its forms,
meanings at the level of a word, sentence, discourse; to plan and teach written speech; to
analyze classroom language that is used by teachers and students; to demonstrate this ability and
awareness of language learning and teaching in the process of planning in the classroom
(Buszynski & Hansen, 2010; Ganser, 2010). This category of skills includes terminology for
language description (its form, meaning, use, phonology at the level of a word, sentence,
discourse) and ability to use reference materials — being aware of a number of available
appropriate printed and digital resources for studying the form, meaning, use and pronunciation.

Category 5. Professional development and values.

This category presupposes theoretical and practical aspects of teachers’ training
(observation in the classroom, professional development activities and critical reflection).
Skills in this category are aimed at providing connection between existing knowledge and
awareness of teachers, their current ability to use knowledge and awareness of classroom
teaching as well as future aspirations. They also provide means for improving teachers’
activities in classrooms, their professional satisfaction and their students’ learning
outcomes. These skills include classroom observation of different kinds (peer observation,
self-observation, observation by a more experienced colleague, mentor etc.), recognition of
the professional development importance, developing a habit of being in a pursuit of new
opportunities for constructive feedback; learning and developing on the basis of such a
feedback (Cambridge Assessment English, 2020; Fullan, 2007).

Teachers finding themselves in this category reflect on teaching and learning
(know core notions and concepts related to teachers’ learning (critical reflection,
experimental practice, meta-cognition); reflect on and critically analyze current views on
teaching and learning (especially those which contradict to good teaching practice or one’s
own experience of teaching); critically reflect on teaching and its free realization; develop a
habit of constant reflection (while and after the lessons) and use these reflections as a basis
for planning activities of one’s own professional development; recognize the importance of
students’ feedback and evaluation; develop a habit of regular search of feedback and act
according to its results to improve learning (Cajkler et al., 2014; Tooley & Connally, 2016;
McConnell et al., 2013).

Teachers must be good at planning one’s own development, be aware of a number
of available options and means for professional development; recognize the importance of
being aware of one’s individual needs; develop a habit of evaluating one’s own PD in terms
of career aims and choose appropriate forms of PD (formal qualifications such as DELTA,
TKT, CELTA, MA, courses, seminars, conferences, webinars, observations, readings etc.).,
actively participate in them to achieve one’s aims.

Teachers’ research is an essential part of this category and presupposes the
knowledge of core notions and concepts related to teachers’ researches (action research,
experimental teaching, reflective practice, classroom research, formal research); recognition
of teachers; research (formal or informal) which can improve teaching; realization of small
scale non-formal teachers’ researches aimed at learning and improvement of one’s own
teaching or that of colleagues (Cho & Rathbun, 2013; Darling-Gammond & McLaughlin,
2011; Hill et al., 2013).
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Team work and cooperation presuppose understanding of the importance of team
work and cooperation in teachers’ professional life (teachers in different contexts often
share classes, have to cooperate to plan lessons, exchange activities, events, materials);
communication skills and cooperation with other teachers, students, supporting staff,
administration; looking for help and support from others, providing advice and help to
those who need it; promotion of effective team work and cooperation in favor of a
personality, others, school, educational institution.

Professional roles and responsibilities — teachers must be aware of: their professional,
social, moral responsibility in modern system of education; issues related to education,
school administration (role of a teacher in an educational institution, concept of
professionalism, professional behavior etc.); opportunities at a school/institution (being a
mentor, senior teacher, head of a department etc.) and within a wider profession (attending
conferences or joining a professional association); possibilities to contribute into
school/institution effectively and actively search and take responsibility and roles according
to one’s interests, skills, level of development (National Commission on Teaching and
America’s Workforce, 2016; Margolis, 2008).

These are the categories which provide teachers’ PD according to Cambridge
English Teaching Framework. They are elaborated to help teachers to define where they are
in their PD and help them and employers to understand what their further direction should
be and what to do to achieve it. Each category shows skills of teachers in different stages of
their PD from Foundation to Expert (table 1) (Cambridge Assessment English, 2020).

Table 1
Stages of teachers’ professionalism according to categories of PD
Stages Foundation Developing Proficient Expert
Learning Teachers have basic Teachers have good | Teachers have Teachers have
and students |understanding of definite |understanding of a substantial profound understanding

concepts related to
language, demonstrate this
understanding a little in
the process of lesson
planning and teaching

number of concepts
related to language,
demonstrate some of
this understanding in
the process of lesson
planning and teaching

understanding of
definite concepts
related to language,
demonstrate this
understanding frequently
in the process of lesson
planning and teaching

of concepts related
to language, demonstrate
this understanding
constantly in the
process of lesson
planning and
teaching

understanding of students’
needs with the use of main
teaching techniques; can
use available tests and
basic procedures of
assessment to support and
promote learning

good understanding of
students’ needs with
the use of a number of
teaching techniques;
can create simple tests
and some procedures
of assessment to
support and promote
learning

lessons with substantial
understanding of
students’ needs with
the use of a wide range
of teaching techniques;
can work out effective
tests and use a range of
assessment procedures
to support and promote
learning

Teaching, Teachers have basic Teachers have reasonable | Teachers have good Teachers have deep
learning and | understanding of some understanding of some |understanding of core |understanding of core
assessment | core principles of teaching, |core principles of principles of teaching, |principles of teaching,

learning and assessment; |teaching, learning and |learning and leaming and assessment;
can plan and deliver assessment; can plan |assessment; can plan |can plan and deliver
simple lessons with basic |and deliver lessons with |and deliver detailed detailed and complicated

lessons with thorough
understanding of
students’ needs with
the use of a substantial
number of teaching
techniques; can work
out a wide range of
effective tests and
use individual
procedures of
assessment to support
and promote learning
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and awareness

can answer students’
simple questions with the
help of reference materials

core terms to describe
language, can answer
the majority of students’

Stages Foundation Developing Proficient Expert
Language Teachers provide good Teachers provide good| Teachers provide good | Teachers provide good
ability teaching of language at the|teaching of language |teaching of language at | teaching of language

levels Al and A2, using |at the levels Al and  |the levels A1-B2, using|at the levels A1-C2,
basic language in the A2 and B1, using language in the classroom, | using a wide range of
classroom, which is language in the which is consistently |language in the class-
generally precise classroom, which is | and permanently precise |room, which is precise
generally precise during the whole lesson | during the whole lesson
Language Teachers know some core | Teachers have reasonable | Teachers have good Teachers have deep
knowledge  |terms to describe language, |knowledge of many  |knowledge of terms to |knowledge of core

describe language, can
answer students’
questions with the

terms to describe
language, can answer
students’ questions in

detail without
reference materials

questions with the help
of reference materials

minimal help of
reference materials

Professional |Teachers can analyze Teachers can analyze |Teachers can critically |Teachers can
development |lessons with the help of  |lessons without help  [analyze lessons and constantly critically
and values colleagues and learn from |of colleagues and actively look for analyze lessons,

their feedback. They need
help in self-evaluation of
their own needs

positively respond to
colleagues’ feedback.
They can perform self-
evaluation of their
own needs and
determine areas for
improvement

colleagues’ feedback.
They can define their
strong and weak
teaching points and
support other teachers.

observe colleagues’
work and are
dedicated to
professional
development. They
are well aware of
their strong and weak
points, actively
support professional
development of other
teachers.

Using this framework, teachers can easily define the category of PD they are at and the
stage of their professionalism (from foundation to expert), evaluate their accomplishments
and see what their next stage presupposes and requires of them. One great advantage of
Cambridge university online teacher PD is that using their official website teachers can find
a number of activities for each category and stage which are organized into 4 groups: 1)
methodical videos, 2) printed matter 3) teachers’ self-work like search of new methods of
teaching, attendance of conferences, seminars, webinars, downloading resources etc.; 4)
enrolling into educational courses elaborated by experts of Cambridge University.

CONCLUSIONS

Thus, in the result of the research and thorough study of language teachers’ PD
offered by Cambridge University we have come to the conclusion that this process is
consistent, logically organized and effective. Realization of PD in accordance with Cambridge
English Training Framework is especially valuable for developing countries where a new
accumulative system of PD has been recently introduced. Using this framework, teachers
who have got complete freedom to select PD forms can do it in a logical, consistent,
appropriate and effective way. They will be able to estimate their strong and weak points and
have a number of suggested activities for moving to the next stage of their professionalism.

Still, to guarantee consistency of this process with CETF it is necessary to carry
out further research of practical realization of this process in developing countries to see
how suggested forms and activities of PD can promote teachers from one stage of their
development to another one.
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PECULIARITIES OF TEACHERS’ MEDIA TRAINING
IN THE US FORMAL EDUCATION

ABSTRACT

Today media competence has become very significant for every person,
particularly for teachers. Their media education skills can help their students feel safely
and comfortably in media information space, develop their critical thinking and also
protect teachers themselves. Media educated countries, including the USA, have a relevant
experience in developing the required skills of teaching staff. Thus, the aim of the study is
to analyze the US experience of media training for teachers. The focus is put on higher
school media training of future teachers. The methodology of the study involves a set of
theoretical and applied methods, the integrity of which can give the most reliable scientific
results. It was found out that media training of teachers in the USA is carried out within the
framework of formal, non-formal, and informal education. A complex analysis of the first
option demonstrated that future teachers obtain media training in formal education as
special training in communications,; as a separate (compulsory or optional) training course
(classical or online); as a component of each course taught at the university. The results of
the analysis were illustrated with examples from US university and college practice. They
showed that media training of a higher school student, a future teacher, is projected for
his/her further practical activity. The elements of such training are: theoretical foundations
of media education either separately or within most of disciplines; practice in the audience
to consolidate media skills; practice outside the classroom, in a real school environment
with real students, creating a media product. The progressive ideas of the US experience
can bring a lot of benefits to Ukrainian educational system, particularly to the process of
media training of future teachers.

Keywords: teachers’ media training, higher school students, formal education, the
USA, progressive ideas.

AHOTANIA

Cb0200HI Media KOMREMEHMHICMb CMAAA OYAHCe BANCIUBOI O/l KOWCHOI THOOUHU,
ocobnueo Ona euumenis. Ix mediaoceimmi HasuUKU MOJICYMb OONOMOMU VUHSIM NOYYEAMUCS
be3neuno ma KomMpopmuo 6 inghopmayiinomy npocmopi meodia, po3euHymu ix Kpumuue
MUCTEHHS, A MAKOIC OONOMOdICYymb YOe3neuumu camux euxiadadis. Meodiaoceiueni kpainu,
sxniouaiouu CILIA, maromob 6e3yinnuil 00c6i0 3 poO36UMKY HEOOXIOHUX HABUUOK Y BYUMEIE.
Taxum yuHoM, Memor 00CriodicenHs € ananiz 0oceidy CILIA 3 gopmyeanns mediaoceimmix
Hasu4ok yyumenie. OCHOBHY y8azy npuodineHo mediaoceimuiil nid2omosyi cmyoeHmia suujoi
wiKoau, maubymuix yuumenis. Memoouxka 0ocniodicenns nepeddayae CyKynHicms meopemudHux
ma NPUKIAOHUX Memooie, YIliCHICMb SKUX Modice 0amu HAUHAOTIHIWUI HAYKOGI pe3yibmamu.
byno ecmanoesneno, wo medianiocomosxka guumenie y CILLIA 30ilicHioemvcst 6 Mexcax GopmanbHoi,
Hepopmanvroi ma ingopmayivinoi oceimu. Komnaexcnuil aunaniz nepuioco eapianmy
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NpoOOeMOHCMPY8As, WO MAUuOYmHi yuumeni Ompumyroms MmeodiaoCeimuio ni020moeKy 6
opmanvHitl oceimi K cneyianbhy ni020moeKy 3 KOMyHiKayill, sk oxkpemuil (0606 a3xo6uil
abo gpaxynemamueruil) HaguanbHull Kypc (KIacuyHuil abo OHAAUH); K CKIAO08Y KOICHO20
KYpCy, Wo GUKIA0AEmbCsi 8 yHisepcumemi. Pesynbmamu ananizy npoinocmpoani npukiadamu
i3 OLAILHOCMI AMEPUKAHCLKUX YHIgepcumemis i Koneddxcie. Bonu nokasamu, wo mediaoceimus
nio2omosKa cmyoeHma U0l WKOIU, MAlOymMHb020 8UKIA0AYA, 30IUCHIOEMbCS 3 RPUYLIOM
Ha 1020/ii nodanvuily npakmuuny OisneHicmy. Enemenmamu maxoi niocomosxu e:
meopemuuni 0CHOBU Mediaocsimu, Wo BUKIAOAIOMbCS OKpeMo, abo 6 medxcax Oinbutocmi
OUCYUNTIH, NPAKMUKA 8 ayOoumopii 08 3aKpinienHss MeOiaoC8ImHIX HABUHOK, NPAKMUKA
no3a ayoumopiero, 8 pedaibHOMY WKIIbHOMY cepe008Ui 3 pearbHUMU VUHAMU, CMBOPEHHS
Mmedianpooykmy. Ilpoepecueni idei amepuxancoko2o 00C8i0y MOJICYmMb Cmamu 8 HA200i
VKPAiHCbKiti 0C8ImHill cucmemi, 30kpema, Mediaoc8imuil nio2omosyi MatiOymHix yyumesnis.

Kniouosi cnosa: mediaoceimus niocomoska yuumenie, cmyoeHmu suoi Ko,
dopmanvna oceima, CLLIA, npoepecusHi ioei.

INTRODUCTION

Nowadays media competence has become very significant for every person. The
attention to its development has constantly been paid to, since the beginning of the 20"
century. The special focus was made on children, schoolchildren, senior students of full
secondary and vocational schools as well as students of universities. Yet, the question of
young people’s media competency has still been very urgent despite the availability of
learning resources, adequate pedagogical methodology which has been worked out both by
scholars and teachers in their close cooperation. However, there are a plenty of issues to be
solved. One of them is the media education of teachers themselves and the development of
their media education skills.

A number of striking examples from the teaching practice show the pedagogical
staff are greatly lacking such skills even in such a media educated country as the USA.

Michael Marshall, a Richmond Hill teacher (USA), was fired in 2015 after posting
comments on Twitter. There he expressed his views on various social and national
populations, including the fact that he is saddened by wearing hijabs in public. The network
immediately responded to his comments. Numerous community members have stated that
these publications are highly offensive, racist, and unacceptable to the teacher. Complaints
were made to the school board. As a result, M. Marshall was dismissed (Lipinski, 2017).

Another case of the teacher's lack of awareness of his or her responsibility for
speaking out in the media happened in 2016. The principal at Sir Wilfrid Laurier Public
School in Markham (Canada) under the name Ghada Sadaka is alleged to share an
Islamophobic post in Facebook calling for a ban on burqga in Europe just because bikinis are
banned in Muslim countries. In addition, there was a link to website “The Rebel”, which
aimed to tell the whole “truth about refugees”. The comments to the articles on this web-
page are full of prejudice against potential Muslim-origin migrants in Canada as they all
“sympathize with terrorists”. Since then, Ms. Sadaka has repeatedly apologized, stating that
she was not aware of that even a small message on social networks could have a great
impact and how it could change her own life and the lives of those around her. The
principal was forced to go on a year-round leave for her careless statements (Javed, 2016;
Lipinski, 2017).

These are only few examples illustrating the importance of development of media
education skills and a sense of responsibility of teachers. Moreover, the problem of
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providing media training for teachers has only been exacerbated in the digital age. Thus, the
question of developing media competence of those who teach young generation, has been
rather important and needs more careful attention.

THE AIM OF THE STUDY

In view of the above said, the aim of the study is to analyze what has been or is
being done to improve media training of teachers in the USA, one of leading media
education providers in the world. The analysis will be performed through the prism of
expediency of borrowing the progressive ideas and implementing them in Ukrainian
practice of training teachers.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The described cases with the principal G. Sadaki and teacher M. Marshall
demonstrate that the risks of insufficient media training for teachers can be significant. The
literature overview on the problem shows that governmental educational organizations,
administration of educational institutions, scholars and teachers themselves are aware of
direct connection and interdependence of the pedagogical education with media training of
a teacher him/herself. For example, the American researcher of media education V. Domine
(2011, p. 194) stated that the results of basic teacher’s education should be measured
precisely within the framework of media education, since its multidimensional nature
allows to conceptualize the future teacher’s desire for technological mastery, to realize the
pedagogy of perfection and strengthen the democratic ideals and goals of public education
in the United States. American scholars D. Bishop, S. Giles, S. Bryant, K. Bryant,
S. Domitrovich, M. Greenberg point out that the critical component of the effectiveness of
each media education program is the appropriate training of teachers for its implementation
(Bishop, Giles et al, 2005, p. 4-5; Domitrovich 2000, p. 193). Our research is based on the
analysis of the US higher school experience in media training of future teachers.

The research methodology is based on a complex of such theoretical methods as
analysis and synthesis, structural and systematic approaches, comparison and compatibility.
They are supported with a set of applied methods (observing, questioning, interviewing).
The integral unity of both theoretical and applied methods can give reliable scientific results.

RESULTS

The analysis of cases like the ones described above shows that teachers themselves
have a lack of awareness that:

— members of the community in which they live and work can see their posts on
social networks;

— for some members of the community, their messages will appear offensive or
threatening;

— a teacher should be responsible for everything, not only when he/she is at work
at school;

— speaking outside the workplace can have the same serious consequences as in
the workplace.

It could be assumed that such cases became possible due to the sporadic media
training of teachers. According to the empirical results by American scholars L. Stuhlman
and A. Silverblatt (2007), it was found that only 65% of US colleges and universities that
teach teachers, offer media education courses to their students, future K-12 teachers.
Moreover, only 14 % of these educational institutions teach the basics of media education
within the discipline of “Education”, the rest do it in the context of the disciplines
“Communication”, “Journalism” and others. As a result, it happens that most teachers
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simply do not have the time ... to understand how to use media texts or media questions to
develop critical thinking of their students (Hobbs, 2004, p. 56).

Logically to assume, if teachers are unable to provide proper media education for
learners, the results can be irreversible and, as noted by US scholars, will even “lead to the
loss of democracy in society” (Wineburg et al., 2016).

Obviously, the essential skills of a media competent teacher should be the same as
those of his/her students — the ability to distinguish a fact from a thought, the ability to
carry out an accurate analysis or a deep deconstruction of the media message. It is these
skills that create the foundation for teachers’ and students’ critical thinking and equip them
with the knowledge and practical skills to filter information and prepare them for lifelong
learning (CML, 2020).

According to the analysis of relevant literature (web sites of US universities,
electronic educational platforms, scientific literature, etc.), media training of teachers in the
USA is carried out:

— within the framework of formal education, when future teachers receive the first
and second levels of higher education;

— within the framework of non-formal education, when practicing teachers acquire
the media skills they need through various scientific and methodological events organized
by the school administration, professional public associations, which are a manifestation of
their professional development;

— within the framework of information education, engaging in self-development
and self-improvement of their professional skills.

The limits of the article do not allow to dwell upon on every way of teachers’
media training. That is why, we will focus our attention on the first way — how future
teachers’ media training is provided in colleges and universities.

The international research TALIS (Teacher and Learning International Survey)
conducted by Organization for Economic Co-operation and Development (OECD, 2015)
found that 60 % of teachers need digital and media skills, above all. The cause of such an
extreme need is their lack of primary media training (Blackwell, 2014, p. 1-2), that is in
college or university.

In the United States, according to the data by Center for Media Literacy (CML,
2020), there are now more than 3 million teachers, not including religious mentors, youth teachers
in churches, temples, synagogues. In addition, leaders of scout organizations, coaches and
organizers of extracurricular facilities, sports sections and other pedagogical staff are engaged in
teaching children and the younger generation. The primary task of modern teachers is not
simply to convey a certain amount of information to their students, but to unobtrusively
direct their efforts to find information in the right direction (Stuhlman, Siverblatt, 2007).
Currently, the priority in the modern teachers’ activity is the facilitation of the educational
process, cooperation with students on the principles of equality, humanism and democracy.

US universities and colleges that train teaching staff take these changes into account
and develop curricula accordingly, including transformations of media training for future
teachers. Teaching future teachers in the formal education system is referred to in the US as
“pre-service” (CML, 2020) and is considered the first stage of their professional development.

An analysis of the official sites of US universities has highlighted the following
ways for future teachers to obtain media training in formal education:

— as special training in communications;

— as a separate (compulsory or optional) training course (classical or online);

— as a component of each course taught at the university.
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The importance and effectiveness of the latter cannot be underestimated. Media
education elements in every course of the teacher training curriculum do not destroy its
content, but can bring many benefits to the future teacher. However, the effectiveness of
this method depends entirely on the creativity of the university teacher, and its analysis
seems quite problematic, since it requires generalization of the practical activity of teachers
of different disciplines of different specialties and specializations. Besides, not all teachers
are networking and sharing their experience of incorporating media education into the
educational process within a specific training course.

Instead, the first two ways can be easily analyzed from information posted on the
official websites of US institutions of higher learning. For example, the College of
Education in University of Massachusetts (2018) prepares teachers for elementary, middle,
and junior high and high school in subjects such as English, history, math, political science,
or political philosophy, natural sciences and foreign languages (Chinese, French, Italian,
Portuguese, Spanish). Special training in media education, in particular in the field of
communications, at this university has 3 levels:

—basic, which includes 5 courses in the study of concepts and theories of
communication, qualitative and quantitative research methods, an introductory course in the
basic specialty and 1 credit of seminars;

— central, designed for 600-700 hours;

— advanced, 800-hour seminar cycle for a narrow graduate specialization.

Media training for future teachers is provided in an online format of 51 elective
courses (UMassOnline, 2018), some of which are: media analysis, communication workshop,
gender and communications, information and personal communication technologies; introduction
to communication theory; love, sex and media influence; new media and personality; political
communications; Internet communication, women and media; advertising in the media;
introduction to film studies; introduction to media culture, etc. In addition, there are also
courses that focus on media training for students, such as: climate change; creativity,
technology and education; creation of inclusive educational environment; development of
strategies: child-adult; the dynamics of cultural change; education of different categories of
population, etc.

Another alternative to media training for future teachers at the University of
Massachusetts is an online media education course that is recommended for those who plan
to work at K-12 school or community-based organizations. This course introduces students
to an overview of media education theories, concepts, problems, and perspectives; practical
and analytical research in this field. It is important that this course has the necessary
component of civic engagement, that is, students work with the youth community,
participate in various youth projects related to the development of media literacy skills. The
Media Education course, named in the curriculum as COMM 427 (communication) covers
4 credits, and is scheduled for the summer semester (May-June). Its cost is $ 402 per credit,
but the teaching materials are free. The course is a necessary prerequisite for obtaining a
Certificate of Education and meets the requirements of an integrated Bachelor of Arts
training experience.

The University also has a Center for Online and Digital Learning, which offers
prospective teachers ongoing support in how to teach, using digital media. In addition, each
class has an online component: lectures and seminars are recorded, enabling absent students
to join online or later via remote access; students use tablets and laptops, receive and send
completed assignments in online format, use group video chats to communicate.
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In the belief of M. Koehler and P. Mishra (Koehler, Mishra, 2006), the media
training of the teacher, before he/she enters the class, must pass according to the formula
TPCK (Technological Pedagogical Content Knowledge). Indiana University Bloomington
keeps to this formula. It trains different educational specialists: junior, middle, senior, and
high school teachers, counselors, school psychologists, educational leaders, curriculum
developers, journalists, and scholars at the School of Education (2018).

In addition to special courses for future educators, Indiana University provides a
number of useful media-related services on campus, such as Information Technology and
Innovation Teaching and Training Centers. Besides, students can get advice from an
experienced instructor in the departments of communication and culture; arts,
telecommunications, theater and drama, etc.

However, a distinctive feature of the university is the provision of media training
for future teachers through the library that directly provides media services, helps learn
more about media training and why to develop critical thinking skills, directs strategies and
resources to integrate media into curricula. Media Services Center staff (MSC, 2018)
advises future educators on how to complete a media task, teaches how to incorporate
media into the school’s learning process. In general, understanding the importance of future
educators’ media training and the difficulty of incorporating media training into
pedagogical practice, the activities of the MSC are organized in the context of 3 media
education approaches which are distinguished by scholars D. Kellner and J. Schare
(Kellner, Share, 2007, p. 59-69): media arts education approach, media literacy movement
approach, critical media literacy approach.

As part of the first approach (teaching to appreciate aesthetic qualities and art through
media), the University Library provides guidance, materials to help students express their
opinions creatively by producing their own, competitive media product, such as a multimedia
presentation, video, photo collage, and more. Furthermore, the Library staff encourage instructors
and students to share their completed digital products with the greater academic community.

By implementing the second approach (more general level of media literacy
concepts and outcomes), the University Library encourages a diverse use of sources,
challenging students to consider the information being conveyed regardless of form (“read”
images, sound), and to always consider the authority of a source within course and
discipline contexts. Though some are critical of this approach, this level of media literacy is
appropriate in many courses. Fundamental media literacy skills are an important foundation
for becoming a critical consumer of media. Students should, at minimum, understand how
media is used within their discipline contexts (in all forms), how to access relevant media
resources, how to analyze information in multiple forms and evaluate its influence.

Realizing that each discipline has its own characteristics and that media tools
greatly influence the entire learning process, instructors and librarians encourage students
to develop their own critical thinking in the context of their specialization. They can aid in
students’ development of critical media literacy skill sets by encouraging critical analysis of
how discipline specific issues are represented in the field and mass media. For example,
students can be asked to consider the following: Who is conveying this message? What
incentive might they have to convey information from this perspective? What language and
media tools (text, audio, video, graphics, etc.) are used to convey the message? What audience is
this message intended to? How can the media and language of this message confirm or
break the available stereotypes? To what extent are these points true or contrary to the facts?
What communication strategies and representations could turn real information into fakes?
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The results of the students’ collaboration with instructors and librarians, including
multimedia projects on various aspects of media education, lesson plans and
methodological support are stored in the electronic university repository and are available
to the general academic community online.

Baylor University in Texas has the most typical ways of developing future
teachers’ media literacy skills. Popular courses among students are: Fundamentals of Public
Communication, Speech for Business and Professional Students, Argumentation, Discussion
and Debate, Introduction to Mass Communication, Media and Society, International
Communication, Gender, Race & Media, Law and Ethics of Journalism. The courses in this
list will highlight the importance of not only the message, but also the messenger. They will
help students use communication media more effectively and to control better the media’s
impact on themselves and others (Communication, 2020).

Not only special media courses are offered for Baylor University students. General
courses also include media education elements. For instance, the course “Introduction to
Secondary Education” has a set of media training opportunities. First-year students in
Pedagogical faculty are required to take this course. At the beginning of the semester,
students are introduced to a variety of topics, including adolescent development,
assessment, multicultural education, lesson planning, and more. During the theoretical
preparation, each student becomes a tutor for two students from a rural high school whose
task is to develop students’ reading comprehension skills. The future teacher has to work
out a mini-lesson that is considered to be a part of his/her tutoring experience.

As modern children widely use mobile phones, Internet, video games, TV and
other digital gadgets, future teachers also have to understand the essence of digital and media
literacy. University teachers explain the importance of digital and media competencies to
their future colleagues and familiarize them with the key questions to be asked when
reading and analyzing various media messages. In this course, Baylor faculty members
address the key media literacy concepts and principles. The pedagogical technology
involves the following steps. Students watch a short video about school reform and practice
by asking who created the message, whose voice was ignored, and more. After practicing in
an instructor-led classes, trainee students integrate these questions and concepts into their
tutoring activities, that is, teach others critical reading. As a rule, they start with the common
exercises (deconstruction of advertising texts, analysis and evaluation of articles from magazines and
newspapers). Then they can pass on to acquaint their high school students with the methods
of persuasion which are commonly used in media. Finally, they may ask their students to
create a media product, such as commercials or a magazine cover for a particular pop star
or a well-known athlete, so that they can implement their media skills into practice. To do
this, students search and retrieve information from the Internet, asking critical questions.

During the semester, trainee students acquire their own skills in critical perception
of information, including various pedagogical issues and curriculum development. In
addition to their own study and application of methods of critical analysis and evaluation of
information, students acquire the necessary skills of a professional teacher who is ready to
work in a diversified school environment.

CONCLUSIONS

The experience of the future teachers’ media training outlined above, it should be
noted that the media training of a higher school student, a future teacher, that is carried out
by the US universities, is projected for his/her further practical activity. Thus, the elements
of such training are: theoretical foundations of media education either separately or within
most of disciplines; practice in the audience to consolidate media skills; practice outside the
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classroom, in a real school environment with real students; creating a media product. These
progressive ideas when used in complex can bring a lot of benefits to Ukrainian educational
system, particularly to the process of training future teachers. It is planned that the
perspectives of the further research are the examination of how the media training of
teachers, including future teachers as well, is performed in the US non-formal education.
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ABSTRACT

The research is devoted to the topical issue of positioning strategies of the world's
leading universities, in particular the countries of Western Europe. A theoretical analysis
of strategies for positioning the world's leading universities in the international information
space on the basis of scientific papers on economics, sociology, organizational management,
public administration, etc is done. This article focuses on the steps to model an effective
positioning strategy as part of a university strategy that is subordinate in nature because it
is designed to concretize and support the university-wide strategy and creates strategic
advantages over competitors. The definition of the essence of strategies for positioning the
leading universities of Western Europe in the international information space and the
definition of external factors in the analysis of process strategies are considered. The need
to universalize the higher education systems of Western Europe is found out, considering
the nature of the new government. As a result of the study, it was found that for the
successful operation of educational institutions, it is necessary to form and use positioning
strategies properly. Therefore, according to the researcher, in order to achieve high rankings
and remain competitive among other higher education institutions, in our time of rapid
development, universities need to monitor changes in educational activities regularly and
respond in a timely manner and eliminate shortcomings. After all, in today's world, education is
a sphere of productive investment and one of the most influential levers of long-term action
used by governments for economic development. The global education market is highly
competitive, as education is increasingly becoming a means of advancing the country in the
globalized labor market and the international market for new technologies.

Keywords: education, educational space, strategies, positioning, leading, university,
international, rating, information space.

AHOTANIA

HaykoBe nocmi/ukeHHsT TpHCBSYEHE akTyalbHId mpoOiemi mmiomo crpareriit
MO3UI[IOHYBaHHS TIPOBIIHUX YHIBEPCUTETIB CBITY, 30Kpema KpaiH 3aximHoi €Bporu.
3po0IIeHO TeOpEeTHYHMI aHai3 CTpaTerii NO3UI[IOHYBaHHS IIPOBIHUX YHIBEPCHUTETIB CBITY
B MDKHapoJHOMY iH(OpMaliifHOMy NpOCTOpi Ha OCHOBI HayKOBHUX POOIT i3 €KOHOMIKH,
coIiofiorii, MEHEHKMEHTY OpTaHi3amii, aepKaBHOro ympaBiaiHHA Tomo. Ll crarTs
(hOKyCYEThCS Ha KpOKax Il MOJENIOBaHHS e(DEeKTHBHOI CTpaTerii MO3WIiOHYBAaHHS, SK
CKJIaJIOBOI CTpaTerii yHIBEpPCHUTETy, M0 Ma€ MINOPSIAKOBAaHUHA XapakTep, TOMY IO
po3poliieHa ISl KOHKpeTH3alii 1 MiATPUMKH 3araJbHOYHIBEPCHUTETCHKOI cTparterii Ta
CTBOPIOE TIepe]l KOHKYPEHTaMH CTPATEerivHi mepeBard. Po3risHyTO BH3HAYEHHS CYTHOCTI
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CTpaTeriii TIO3UIIIOHYBaHHS MPOBITHUX YHIBEpCUTETiB 3axigHOi €BpOnHM B MIKHAPOJTHOMY
iHpOpMAIIHHOMY TPOCTOpi Ta BU3HAYECHHS 30BHIIIHIX (PAKTOPIB aHANi3y CTpaTeriii Mmporecy.
3’sicoBaHO HEOOXIAHICTH yHiBepcaiizaulii cuCTeM BHIIOI OCBITH KpaiH 3axixHoi €Bpory,
BPaxOBYIOUH CYTHICTh HOBOTO JIEPXKaBHOTO YNpaBiliHHS. B pe3ynbrari nocmimpkeHHs Oyio
BCTaHOBJICHO, 10 JUISl YCHIIIHOI AiSUTHHOCTI 3aKNIa/iiB OCBITH, IOTPIOHO MPaBWIILHO CHOPMYBaTH
Ta BHUKOPHCTOBYBATH HAJIS)KHMM YHHOM CTparerii Mo3uLioHyBaHHA. ToMy, Ha IyMKY
JOCITiTHUKA, 100 TOCSTTH BUCOKUX PEHTHHTIB Ta 3aJIMIIATUCS HA KOHKYPEHTOCIPOMOKHIN
TIO3UIII Cepell IHIMX 3aKIajiB BHINOI OCBITH, B HAIIl Yac, CTPIMKOTO PO3BHUTKY, YHIBEpCHTETaM
MOTPiOHO PETryIAPHO TPOBOAWTH MOHITOPHHI 3MiH B OCBITHIM AisUTFHOCTI Ta BYACHO
pearyBaTH i JIIKBiZIOBYBaTH HEJOJIKA. AJlKE B CyJaCHOMY CBITi, OCBiTa SBISETHCS cHeporo
MIPOAYKTUBHUX 1HBECTHUIIIH Ta OJHUM i3 HAMBITMBOBIIIINX Ba)KEeNiB JOBFOTPHUBAJOL /i, IKUH
BHKOPHUCTOBYIOTh YPSIU KpaiH Uil €KOHOMIYHOTO pO3BUTKY. CBITOBHI OCBITHIH PHHOK €
BHCOKOKOHKYPEHTHHUM, OCKIJIBKH OCBIiTa BCE YACTIIIE CTAaE 3acO00M MPOCYBaHHS KpaiHH Ha
r7100a1130BaHOMY PHHKY ITpalli Ta M>XKHAPOJHOMY PUHKY HOBITHIX TEXHOJIOT1H.

INTRODUCTION

The rapid development of the modern world presupposes the introduction of
constant changes in the educational space, associated with the need to form new, more
advanced strategies for positioning higher education institutions. Since, in our time of
information overload and the latest technologies, consumer demands in general, and in
particular regarding the quality of education, are significantly increasing. Under such
conditions, for higher education institutions the achievement of maintaining and maintaining a
certain position among other higher education institutions (HEIs) is of the greatest importance.
Success in positioning is not easy and fast. Applying different positioning strategies — we
increase the level of education quality and rating. And the interest of applicants allows you
to see whether the strategy used has led to the desired state in higher education.

One of the main means of marketing management is the system of educational
positioning. Therefore, it is important for universities not only to form the right positioning
strategy, but also to monitor the changes taking place in the field of education. Maintain a
position that would increase the number of consumers of services, and most importantly
correct mistakes in a timely manner or improve this strategy, in order to maintain or
increase the rating among competitors in the education market in general.

Education is a sphere of productive investment and one of the most influential
long-term levers used by governments to develop the national economy. The global
education market is highly competitive, as education is increasingly becoming a means of
advancing the country in the globalized labor market and the international market for new
technologies. Therefore, the competition for leadership in the world education system in
modern society is one of the most effective tools for influencing international events
[Kharkivska, 2013, s. 3].

THE AIM OF THE STUDY

To analyze research on strategies for positioning the world's leading universities in
the international information space.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Many scientists today deal with the issue of positioning strategy of leading
universities, such as: D. Aaker (1982), N. Avsheniuk (2015), J. Beneke (2010), K. Binytska
(2018), Cati Kahraman (2016), T. Fumasoli (2020), L. Harrison (2009), A. Kharkivska
(2018), D. Kucherenko (2011), J. Lowry (2001), S. Pepchuk (2015), H. Polishko (2015)
and others. To achieve these goals, general and special methods of scientific research were
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used: theoretical, monumental and problem-based analysis of philosophical, scientific and
pedagogical, special literature, Internet resources.

RESULTS

The main trend in the development of modern higher education is the creation of a
competitive strategy for positioning the university. To correctly define the essence of the
strategies of positioning the world's leading universities in the international information
space, it will be appropriate to consider the monograph "Training of future primary school
teachers in Eastern Europe" by K. Binytska (2018). In her work, the author highlighted the
contextual, institutional and educational factors that influence the transformation of the
training of future primary school teachers. Contextual factors depend on the education
system of a particular country, their structure and national traditions, the political platform
of social change. Institutional factors are characterized by the influence of public
institutions on teacher training and are determined by the structure and duration of
educational programs, taking into account different types of schools, ensuring quality
standards. The educational factors include the fact that all programs of professional training
of primary school teachers have three common components: the study of pedagogical
theory, professional pedagogical training and pedagogical practice (Binytska, 2018).

To determine the external factors in the analysis of process strategies, we took into
account national traditions, educational policy, funding in a particular country, the
compatibility of educational programs and other factors. Therefore, next we consider the
work of N. Avshenyuk (2015), "Trends in the development of transnational higher education in
the second half of XX — early XXI century." In this monograph, the researcher analyzed the
period of the second half of the twentieth — early twentieth century in Australia, Great Britain,
Canada, the USA concerning development of tendencies of transnational higher education.
The scientist argued its originality at the pedagogical, political-economic, strategic and
socio-cultural levels. She highlighted the quality assurance of transnational higher
education and the legal framework for its operation in Australia, Great Britain, Canada, and
the United States. She conducted a historical and pedagogical analysis of the formation and
development of transnational higher education in English-speaking countries.

Analyzing this monograph, we understand the need to universalize the higher
education systems of Western Europe, given the essence of the new government, which is
based on: "1) modeling of national higher education systems as economic markets;
2) competition between institutions under the supervision of the government and competition
between academic units of institutions under the supervision of management; 3) partial
decentralization of responsibility for administration and attraction of financing; 4) stimulating
cost reduction and the formation of entrepreneurial style of behavior; 5) introduction of new
or expansion of existing value indicators; 6) stimulating ties with business and industry;
7) measurement of results and financing on the basis of efficiency; 8) establishing quasi-
corporate relations with financial structures (introduction of contracts, reporting and audit
procedures). It is obvious that the implementation of the new public administration in the
organization of free economic education in different countries has contributed to the
universalization of higher education systems, that means their acquisition of a unified form
and organizational and managerial practices" (Avshenyuk, 2015). This helped to make a
monumental analysis of the strategies of positioning the leading universities of Western
Europe in the international information space.

The researcher also emphasizes that the globalization of higher education is not a
universal phenomenon, it has certain features according to the localization of the event
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(local, national, regional or global level), the use of language and academic culture, as well
as the type of educational institution. In a global online environment, where information
about each university and national higher education system is open and instantly accessible,
it is no longer possible to stay away from the effects of globalization. However, the
consequences of the impact are significantly different for different types of educational
institutions" (Avshenyuk, 2015).

D. Kucherenko & O. Martyniuk (2011) in their monograph "Strategies for the
development of educational systems in the world" noted that the current century, according
to economists, philosophers and sociologists, should be a time of education and
information. The growth of the intellectual potential of society, meeting the modern needs
of the individual in obtaining educational services are components of the goals of state
policy in the field of education. The education system today must meet the challenges of
the XXI century, which include: asymmetry of socio-economic development both between
countries and at the level of society; environmental threat; low level of morality; increased
stress level of personality in modern society, etc. Addressing the issues of forming a
strategy for the transformation of the education system will help improve the state of the
social sphere. Researchers have shown, on the example of countries with different income levels,
how the education system develops, what are the innovations in the higher education system and
the main factors of effectiveness of higher education development strategies in the
transnationalization of the educational space. In the third section "Foreign experience in
financing the higher education system" the authors attributed the pricing strategy to the subject
area of the strategy of positioning the leading university in the international information space.

Also, we considered the strategies of positioning the leading German universities
in the work of A. Gavrilyuk (2014) "Development of classical universities in united
Germany." The researcher notes that the effectiveness of the positioning strategies of
Germany's leading universities is influenced by the availability of education, the
classification of tuition fees and the close connection between university research and
industry. They also drew attention to the reforms that took place in higher education in the
united Germany. First, the education sector has been modernized under the Bologna reform.
Secondly, market mechanisms were used to increase the competition of universities in the
educational segment.

The results of research in the specialty "world economy and international
economic relations" were still quite useful for us.

D. Ilnytsky (2015) in his work put forward conceptual solutions to the scientific
problem of revealing the patterns of formation and opportunities to use the potential of the
global scientific and educational space in the economic interests of scientific education,
innovation systems, regional and sectoral development systems under exacerbation global
competition and the formation of the world knowledge economy, the logic of which
involves the conscious management of intellectual resources and intellectual capital.

His own observations and special studies in this regard have shown that the
scientist did not take into account the impact of positioning strategies on global competition
in the scientific and educational space.

No less useful for us will be the scientific work "Globalization as a prerequisite for
branding in the world" G. Polishko (2015), where the author gave a theoretical
generalization and a new solution to the scientific problem of forming the globalization of
national branding, developing a conceptual model of successful national brand. We agree
with the author that "for the successful development of the country in global competition is
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important not only the ability to mobilize internal and external resources, but also the
international image, which significantly affects the internationalization of national markets
for goods, services, investment, innovation".

Considering other research on this topic, we drew attention to the scientific work
of A. Zaprovodyuk (2017) "Corporate innovation ecosystems in the United States: the
essence and venture component." Analyzing this study, we note that it is important for us to
interpret the essence of the concept of "venture business strategy" as a comprehensive
program of long-term business structures of high-risk financing of breakthrough
technologies aimed at ensuring high competitive status, including financial sources and
implementation mechanisms: direct and indirect, foreign and domestic investment; venture
mergers and acquisitions; joint ventures and the rationale for this strategy as an effective
tool for increasing the global competitiveness of the corporation, and achieving high
competitive positions in various segments of the global market.

After analyzing special studies of the university's development strategy, we saw
opportunities to address topical issues of the company's production strategy in the process
of positioning the leading universities of Western Europe in the international information
space. Positioning strategy was considered as a component of the university strategy, which
has a subordinate character, because it is designed to specify and support the overall
university strategy and creates strategic advantages over competitors.

In his work "Strategy of positioning the region and tools for its implementation" S.
Pepchuk (2015), shows that the positioning strategy of higher education should be
considered as part of the development strategy of the university and analyze it as a set of
actions and measures.

Next, we will consider articles on the analysis of strategies for positioning the
leading universities of Western Europe in the international information space.

O. Tkachenko (2015) "The essence and features of positioning of higher education
institutions" explores and reveals approaches to defining the concept of "positioning",
draws attention to its ambiguity and relationship with the concept of "branding", which is
considered as a process that includes positioning. The researcher clarified the features of
positioning of higher education institutions, positioning is considered as an element of
communication strategy, which is the basis for attracting consumers of educational services
and partners, defines the concept of "positioning" of famous researchers, points to the need
to find new opportunities and directions strategies.

According to A. Kharkivska (2018), the positioning of free economic zones is an
important element in a competitive environment. Positioning is created in accordance with
the needs of the target audience and the provisions of the strategic map of the market. The
introduction of a marketing strategy is associated with the need to make changes in the free
economic zone: in its structure, corporate culture, which will help ensure its
competitiveness in the labor market and in the market of educational services. The main
strategic priorities of free economic zones within their market activity, modern unstable
environment, intensification of competition between them are to achieve a stable position in
the market of educational services by developing new directions of educational and
scientific activities, expanding the range of services provided. This requires new
knowledge, competencies, skills from the participants of the educational process and can be
successfully solved through the development of a strategic management system for the
development of market opportunities and effectively provided, primarily through their use
of marketing management principles, effective market (marketing) strategy. The key task in
the development of marketing strategy is to determine the position of free market in the
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market and effectively communicate this position to the target market. It is the presence of
a clear position that ensures the coherence and consistency of all strategic decisions and
actions, allows to determine priorities in the development of new areas of free economic
development and to decide on expanding the range of services provided. This determines
the importance of the positioning strategy. As a result of studying various sources, we came
to the conclusion that the concept of "positioning" takes into account the strategies of
pricing, communication and positioning of services.

According to O. Marukhlenko (2017) in the article "Strategic planning in higher
education" the strategy of higher education is a comprehensive, long-term plan of systemic
actions and their actual implementation based on a comprehensive study of all patterns,
external and internal circumstances, goals and objectives. Ensure the effectiveness of higher
professional education institutions. The strategy of the university envisages multidimensional,
long-term, well-thought-out, active, persistent and corrective, as needed, actions of
management and all staff, providing step-by-step effective solution of tasks, achievement of
goals, fulfillment of higher education institution mission and noted that "... promotion of
universities and achievement of strategic goals will contribute to the development of the
university and increase its competitiveness".

Thus, analyzing the above scientific literature, we can conclude: positioning is
long-term — proving the benefits of the product in the minds of consumers takes time, this
process is difficult to carry out in the short term. Therefore, positioning should be called a
strategic rather than a tactical goal of the enterprise / organization. In addition, the benefits
that a company can get from successfully positioning itself or its own product are also long-
term, sustainable; positioning always occurs in the minds of consumers. It does not matter what
the company really is if the consumer does not agree. The image in the minds of consumers
is built on "tangible" attributes, which include the price of the product, level of quality, level of
service, as well as the image that is formed by building advertising and PR-campaigns;
positioning is based on the benefits received by the consumer. The essence of positioning is
to turn the strengths of a product or company into a major competitive advantage for the consumer.
If the company has a high production technology and positions itself based on this, the
consumer receives a high quality product, which will be a benefit for him in this case, i.e.
the reason for the purchase; the position of the product in the minds of one consumer may
differ from the position of the same product in the minds of another consumer. This statement is
based on the fact that all people have different ideas about quality, reasonable price and level
of service. These characteristics are quite subjective for the consumer, as well as the benefits
they seek. That is why it is customary to conduct positioning in different segments. It is
important to determine the type of consumer that best suits the company and position your
product depending on the subjective attitudes inherent in a given type, i.e. segment.

CONCLUSIONS

Thus, the theoretical analysis of the literature made it possible to conclude that the
problem of positioning the world's leading universities in the international information
space was considered in various fields of science.

For universities to succeed, you need to formulate properly and use positioning
strategies properly. In modern educational development, all higher education institutions
constantly monitor changes in educational activities and respond quickly and eliminate
shortcomings in order to remain competitive.

An additional conclusion derived from this research is the fact that higher
education institutions often highlight advantages in the content that are oriented toward the
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general public and not directly toward potential students, to whom they should primarily be
communicated. Therefore, it is necessary to examine whether potential students find
communication strategies adequate, in particular — whether they receive the necessary
information in suitable ways.
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TRENDS IN INCLUSIVE EDUCATION IN THE USA AND CANADA

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3naxig)

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

AHOTANIA

Y emammi npoananizoeano 3apy6isicHuii 00C8i0 YNpOBAONCEHHs [HKIHO3UGHO20
HaguanHa Ona Oimeu 3 ocobausumu ocgimuimu nompedoamu 6 CLIA ma Kanaoi.
Cxapaxmepu3068aHo HOPMAMUBHO-NPABOGY OCHOBY V Chepi IHKIIO3UBHOT OCBIMU 8 3apYOINCHUX
Kpainax. IIpogionoro memoro 8 OOCHIONCEHHAX AMEPUKAHCLKUX | KAHAOCLKUX HAYKOBYIE
CMOCOBHO PeqhopMY8aHHsL CREYIATbHOL 0C8imu CMas pyx y Hanpsami opeanizayii iHKo3ii, wo
nepeobavac nocmynosuil nepexio 6i0 i304ayii dimeil 3 0COONUBUMU OCBIMHIMU NOMPebAMU
00 BKNIOUEHHA iX Y cepedosuye 3aKaadis 3a2anvHoi cepeonvoi ocsimu ... (1800 3naxie)

Knrouoei cnoea: dimu 3 ocobnusumu oceimmivu nompebamu, iHKUO3is, THKIIO3UBHA
oceima, IHKII03U6He HABYAHHA, CheyialbHa 0C6ima.

INTRODUCTION

Nowadays, one can observe an increasing number of people who refuse to
participate in social, political, economic and cultural life of their societies. Such a society is
neither efficient nor safe. The first education for all movement originated after the
conference on education for all was held in Jomtien, Thailand in 1990 ...
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THE AIM OF THE STUDY

The paper aims to theoretically analyze the trends in development of inclusive
education in the USA and Canada.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The origination and development of inclusive education in North American countries
have been studied by S. Alokhina, J. Andrews (2000), V.Bondar, E. Danilavichiutie,
L. Danylenko, A. Gartner (1997), A. Kolupaieva (2009), O. Kryvonosova, D. Lipsky (1997),
J. Lupart (2000; 2010), S. Lytovchenko, Yu. Naida, M. Orlansky, T. Sak (2010), L. Savchuk,
N. Sofii, Ye. Synova, O. Taranchenko, C. Webber (2010), S. Wilks, M. Winser, V. Zasenko
etal. ...

RESULTS

Over the last few decades, developed countries have undergone significant
changes in the attitude towards low-mobility groups of the population and providing quality
educational services for children with special educational needs. Therefore, an inclusive
model of education is becoming ever more acute. In view of the above, it is rather
imperative to study foreign experience of those countries that have already achieved
significant progress on this matter. Foreign law and inclusive practice are an important
source of ideas about possible ways to solve the problems of implementing inclusive
education in Ukraine ...

CONCLUSIONS

So, theoretical analysis of American and Canadian scientific literature proves that
the changes in legislation and education policies of North American countries aim to
achieve the highest level of educational progress in regular education and provide children
with special educational needs with the opportunity to obtain special education ...
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TEHAEHIIIT PO3BUTKY THKJIFO3UBHOI OCBITH B CIIIA TA KAHAJII

AHOTANIA

Y cmammi npoananizosano 3apyoisicnuii 00Cc8i0 YNPOBAONCEHHs THKIIOZUBHO2O
Haguanus 0as Oimeti 3 ocobausumu ocgimuimu nompedvamu 6 CIIA ma Kawnaoi.
Cxapaxmepuz08ano HOPMAMUBHO-NPABOBY OCHOGY V Chepi IHKO3UBHOL 0Cceimu 6 3apyOidNCHUX
Kpainax. IIposioHor memoro 6 00CTIONHCEHHAX AMEPUKAHCOKUX | KAHAOCOKUX HAYKOBYIE CIOCOBHO
pedopmysanns cneyianvbHoi oceimu cmagé pyx y HANPSAMI OpeaHizayii [HK03i, uo
nepedbavac nocmynosuil nepexio 6i0 i304ayii dimeil 3 0COONUBUMU OCBIMHIMU nOmMpebaMmu
00 BKIIOUEHHS IX Y cepedoguiye 3aKaadis 3a2anvHol cepednvoi ocsimu ... (1800 3naxie)

Kniouosi cnosa: oOimu 3 ocobaueumu ocgimHimMu nompedoamu, IHKO3IA;
IHKIO3UBHA 0CGIMA; IHKIIO3UBHE HAGYAHHS, CNeYidlbHA 0C8Iima.

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3naxie)

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

BCTYII

CporofiHi mepe;| CBITOM TOCTa€E Mpo0OiIeMa 3pOCTaHHsI KUTBKOCTI JIFOJIEH, sIKi BiipBaHi
BiJl aKTHBHOI y4acTi B COL[IaJIbHOMY, IOJIITAYHOMY, EKOHOMIYHOMY 1 KYJIbTYPHOMY JKHTTI
CBOiX cycnibecTB. Take cycHiIbCTBO HE € aHi epeKTUBHMM, aHi Oe3eYHnM. YIIepIe pyx 3a
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OCBITY IS BCiX pO3MOYaBCS 3 MOMEHTY NPOBEICHHS KOH(EpeHIii 3 OCBITH Ui BCiX y
Jxomtheni (Taimanm) y 1990 pori ...

META JOCJIIKEHHS

MeTta cTaTTi — TEOPETHYHO NPOAHANI3ZYBATH TCHICHIN PO3BHUTKY I1HKIFO3UBHOL
ocsitu B CIITA ta Kanani.

TEOPETHUYHA OCHOBA TA METOIU JOCJIIIKEHHSA
CraHOBNEHHST I pPO3BUTOK IHKIIO3WBHOI OCBiTH B KpaiHax [liBHiuHOI AMepukun
nociimkyBanu HaykoBmi C. Ampoxina, k. Auapec (J. Andrews), B. bormap, Y. Be66ep
(C. Webber), C.Binc (S. Wilks), M. Biacep (M. Winser), A.Taptaep (A. Gartner),
JI. lanunenko, E. JlaninaBiutote, B. 3acenko, A.KomymaeBa, O. KpuBoHOcOBa,
C. JlutoBuenko, /. Jlincki (D. Lipsky), JIx. JIymapt (J. Lupart), ¥O. Hatina, M. Opmnancki
(M. Orlansky), JI. CaBuyk, T. Cak, €. CuanoBa, H. Codiit, O. Tapandenko Ta iHii ...

BUKJIAL OCHOBHOI'O MATEPIAJTY

OcTaHHI JECATHIITTS B PO3BMHYTHX KpaiHax CBITY BifOYJHCSI CYTTEBI 3MiHH B
CTaBJIEHHI 10 MaJOMOOUIBHHMX TpyN HACENICHHs W HaJaHHI SIKICHUX OCBITHIX MOCIYT JUIs
IiTel 3 0coONMMBMMHU OCBITHIMH moTpebamu. Jlemanmi Oinpmioi aAuHAMiku HaOyBae U
IHKJTFO3WBHA MOJICNIh OCBITH. 3HAYYIIUM AaCIEKTOM CTa€ BHBUCHHS 1HO3EMHOTO JOCBITY
KpaiH, sKi KPOKYIOThb Yy I[bOMY HampsMKy. |[HO3eMHE MpaBO Ta IHKIIIO3MBHA MPAKTHKA —
BaXIJIMBI JDKepela iell Mpo MOMXIIMBI IUISXH PO3B’A3aHHS MPOOJIEM YIPOBaKECHHS
THKITIO3WBHOI OCBITH B YKpaiHi ...

BUCHOBKH

VYHacmimok aHamizy aMepHKaHChKOi Ta KaHAJChKOi HAyKOBOI JIiTepaTypH
MiJICYMOBAHO, 0 3MiHM B 3aKOHOAABCTBI M OCBITHIM TOJNITHII TiBHIYHOAMEPHUKAHCHKUX
KpaiH cTIpsIMOBaHi Ha JOCATHEHHS HAMBHIIOI YCHIITHOCTI BCiX KaTeropii AiTel y 3aranpHii
OCBITI Ta CTBOPEHHsS PIBHUX MOXJIHMBOCTEH 3700yBaTH OCBITY ISl BCIX YYHIB — ¥y
creniajibHiil OCBITI ...

JITEPATYPA

1. bonnap T. 1. Inkmo3nBHa ocBita Kananu: mossTiiiHO-KareropianbHuUil anapar /
T. I. bonnap // HaykoBmii BicHWK Yxkroponckkoro yHiBepcutery. — Cepist: «Ilemarorika.
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3. Komymaeea A. A. Iukmo3uBHa oOcBiTa: peami Ta TEpCHeKTHBH  /
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Ilpuknaou oghopmnenna nocunans ma cnUcKy aimepanmypu
6 AH2NIOMOGHIN cmammi 32i0H0 3 GUMO2AMU MIXCHAPOOHO20 CHIUTIO
Amepuxancokoi ncuxonoziunoi acouiayii (APA Style)

APA ctuip nepenbavae BUKOPUCTaHHS NOCHIIAHb Y TEKCTI pOOOTH 10pa3y, KOJIU
BH ITUTYETE JDKEpeIo, Oyap To mapadpas, UTaTa BCepennHi psAaKa 9 OJIOKOBa ITUTATA.

BHyTpIIHFOTEKCTOBE TOCHIAHHS MICTUTH 1H(OpMaLilo Ipo: aBTOpa Mpari
(penakTopa/ykiagaya/Ha3By LIMTOBAHOTO JPKEpeNia, KO aBTOP BiACYTHiH), 110 UTY€EThCS,
piK BWJAaHHA Ta CTOPIHKOBHH iHTEpBall (HOMEpPH CTOPIHOK, i3 SKHX B3ATO ITUTATY).
CTopiHKOBHH iHTEpBall JO3BOJLIETHCS HE BKAa3yBaTH, SIKIIO BH HE LIUTYETE, a BUCIIOBIIOETE
SIKYCh 1JICI0 YM TIOCHJIAETECh HAa POOOTY B LILJIOMY.

IMapadpa3. He Geperbes B nanku. [IpizBuimie(a) aBropa(iB) MoOKe 3’ IBUTHCS:

1) Ge3mocepeHBO B PEUEHHI, TOAI MICIA HHOTO B KPYIJIHMX JTYXKKaX 3a3HAYAETHCS
piK BUIaHHS,

2) y my)kKax micis mapadpa3y pa3oM i3 poKOM BUAAHHSA (Uepe3 KoMy ).

Hanpuxnao:

The publishing process consists of several stages of editing (Tymoshyk, 2004).

YV  penmakmiitHO-BUIAaBHHYOMY TIPOIECI ICHYE KijbKa eTamiB penaryBaHHS
(Tumomuk, 2004).

According to M. Tymoshyk (2004), the publishing process consists of several
stages of editing.

3a Tumomnkom (2004), y penakuiifHO-BHAaBHUUOMY IIPOLIEC] ICHY€E KiJIbKa eTarliB
penaryBaHHs.

OOuyBa nocuIaHHs BKa3yloTh Ha Te, IO iH(opMalis, sika MICTUTBCS B pPEUCHHI,
Moxe OyTH po3ramoBaHa y npani Tumomnnka, Buganiit 2004 poky.

Bbimem posropuyTta iHdopmaris po 3ragaHe JKepeno Oye MICTUTHCS y CITHCKY
BUKOPHUCTAHUX JIKEPEIL.

IMurara Bcepeauni psinka. beperncs B manku. [IpizBumie(a) aBropa(iB) Moxe
3 IBUTHCA:

1) Ge3mocepeHBO B PEUEHHI, TOAI MICIA HHOTO B KPYIJIHMX TYXKKaX 3a3HAYAETHCS
piK BUIaHHS, a MICIsI IIATATH B KPYTJIMX Ty)KKaX 3a3HAYAETHCS CTOPIHKOBUH 1HTEpBAT,

2) y AyXKax IICJs [ATATH Pa3oM i3 pOKOM BHIAHHS Ta CTOPIHKOBUM 1HTEPBAJIOM
(aepes komy).

Hanpuxnao:

W. Wordsworth (2006) claimed that poetry was “the spontanenous overflow of
powerful feelings” (p. 263).

Bopaceopt (2006) 3asBUB, IO pPOMaHTHYHA TMOe3is Oyna BiJ3HAYCHA SIK
«CTIOHTAHHWH TEPESTUB CHIIBHUX TOYYTTiBY» (C. 263).

Poetry is “the spontanenous overflow of powerful feelings” (Wordsworth, 2006,
p. 263).

PomaHTH4HA 10€3is XapakTepPHU3YEThCS «CIOHTAHHUM IEPEIMBOM  CHIIbHHX
nouyTTiB» (Bopacsopt, 2006, c. 263).
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OO6uaBa NOCWIAaHHS BKa3yIOTh Ha Te, IO iHpOpMaris, Ska MICTHTBCS B PEUCHHI,
po3TamoBaHa Ha cTopiHmi 263 TBopy 2006 poky, aBTOpoM sikoro € BopmcBopt. Bimbim
PO3TOpHYTY iH(GOPMAIIIIO PO 3rajlaHe PKEPESI0 MOXKHA OTPUMATH 31 CIIMCKY BUKOPHUCTAHUX
JOKEpEL.

BiiokoBa muTara (CKIanaeTses i3 TphoX 1 Ounbine panxiB). [lomaerses B TekcTi 3
HOBOTO psiika 3 a03alHMM BiACTYNIOM sl BCie€l IUTaTH, He OepeTbess B JIAIKH.

MixpsnkoBuid iHTepBan — moABIHHWKA. [licis TEKCTy IMTATH CTaBUThCS Kpamka i
BKa3YETHCS BUXiTHE DKEPEIIO B TY)KKaX.
Hanpuknao:

In publishing, the concept of editing is primarily used to refer to types of work
directly related to the activities of the press. Modern editing is associated with sociocultural
professional activities aimed at analyzing and improving linguistic works during their
preparation for reproduction by means of printing, or broadcast (Khoniu, 2006, p. 45).

Y ramy3l BHAABHUYOI CHpaBM MOHATTS  «PEIaryBaHHS»  HacaMIepen
BUKOPHCTOBYETBCS ISl IIO3HAYEHHS BUJAIB pPOOOTH, Oe3mocepeHbO MOB’SI3aHUX 13
JUsUTbHICTIO opraHiB Jpyky. CydacHe penaryBaHHs HaJeXHTh a0 cdepH CyCHUIbHO-
KyJIBTYpHOI npodeciiiHoi MisuIbHOCTI, IO CTIpsIMOBaHa Ha aHalli3 1 BAOCKOHAJICHHS MOBHHUX
TBOpIB Mijx 4Yac iXHbOI MIATOTOBKM 10 BIATBOpeHHs 3acobamu mosirpadii, abo 1o
Tpancisnii (Xonro, 2006, c. 45).

IMocuiianHs HAa PoOOTY KiTbKOX aBTOPIB (pegakTopiB/yK/aaga4diB)

BHYTpIlIHEOTEKCTOBE TOCHIIAHHS Ha POOOTY KUILKOX aBTOPIB 3aJeKUTh Bil iX
KUTBKOCTI:

1) 2-5 aBTOpiB. Y BHYTPIMIHEOTEKCTOBOMY MOCHIIaHHI HEOOXiTHO mepepaxyBaTH
Npi3BHINA BCiX aBTOpPIB (4epe3 komy). Ilepen ocTaHHIM aBTOPOM MHIIETHCS 3HAK «&»,
SIKIO aBTOPH IEPEPaXOBYIOTHCS B JIy)KKax, a00 CJIOBO «Ta», SKIIO aBTOPHU
MepepaxoBYIOThCS B PEUCHHI, a PIK BUIAHHS Ta CTOPIHKOBHUH IHTEPBANI y TyXKKaX.

Hanpuxnao:

(Kernis, Cornell, Sun, Berry, & Harlow, 1993) aéo (Kernis, Cornell, Sun, Berry, &
Harlow, 1993, p. 199)

Research findings by L. Boiko, S. Hrechka & N. Pavliuk (2010) prove ...

Pesynmbratn gociimkenns boiiko, I'peuxu, Ta IMaBmioka (2010) miaTBepHKyIOTH

abo
L. Boiko, S. Hrechka & N. Pavliuk (2010) state, “Biology is a system of
sciences...” (p. 5).
JI. boiiko, C. I'peuka Ta H. Ilomimyk (2010) crBepmkytors: «bionoris — ne
cucrteMa Hayk...» (c. 5).

2) 6 aBTOpiB i OiNbIIe. Y BHYTPIIIHBOTEKCTOBOMY ITOCHJIaHHI HEOOXIHO BKa3aTH
TIPI3BHUILE TIEPLIOTO aBTOPA 1 CIIOBO «Ta iH.».

(Jones et al., 1998) abo (Jones et al., 1998, p. 7)

(Boiko et al., 2005) a6o (Boiko et al., 2005, p. 10)

Research findings by O. Velychko et al. (2014) prove ...
Pesynbsrat nocnimkenns O. Benuuko Ta iH. (2014) miaTrBepKyOTh ...
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abo
0. Velychko et al. (2014) indicate, “Biology is a system of sciences ...” (p. 10).
O. Bennuko Ta iH. (2005) ctBepmxkytoTh: «biosoris — e cucrema Hayk...» (c. 10).

IMocuiianHs HA AeKiJbKa po0iT Pi3HUX ABTOPIB (0AHOYACHO)

Sxuro mapadpa3z cTocyeThes KUIbKOX poOiT pi3HUX aBTOPIB, TOAI Micis napadpasy
HEeoOXi1/THO BKa3aTyu Mpi3BUILE aBTOPA OJHIET KHUTH 1 PIK BUIAHHS, MICISI 3HAKY «;» BKa3aTH
NIPi3BHILE aBTOPa APYTrol KHUTH 1 piK BUIAHHS.

Hanpuknao:

Many researchers consider literary editing to be one of the most important stages
of text processing (Feller, 2004; Rizun, 2002).

Yumasio  JOCHIAHWKIB BB&XAIOTH JITEpaTypHE pemaryBaHHs OJHUM i3
HallBaXIMBIMINX eTariB 00pooku Texcty (Pemrep, 2004; Pizyn, 2002).

IMocuiianns Ha po6OTY HEBiAOMOT0 aBTOpa

Sxmo aBtopa (pemakropa/ykiajada) Tpani BCTAHOBHTH HEMOXKIIMBO, CIIiJ
NPOLUTYBATH JDKEPEJIOo 3a HOro Ha3Bol ab0 BHKOPHCTATH ITEPIIl [Ba CJIOBA B JYXKKaX.
HasBu kHUT 1 JOTOBizEH ci1iJ yKa3aTH KypcHBOM a00 MiAKPECIUTH; Ha3BU CTAaTeH, pO3IiIiB
1 BeO-CTOPIHOK Y3SITH B JIANKU.

Hanpuxnao:

A similar study was done of students learning to format research papers (“Using
APA”,2001).

AHaJoriyHe ONMUTYBaHHS OYJIO TIPOBEICHO CEpell CTYACHTIB, sIKi BUBUAIOTH (opMaT
HaykoBux npails («Using APA», 2001).

SIK1o aBTOpOM BHCTYIIAa€ OpraHizauis abo Jep)kaBHA YCTaHOBA, CJiJl yKa3aTH
Ha3BY IIi€l opraHizarii a6o B3sTH 1i y AyKKH, KOJIM IUTYIOTb yIepIle.

Hanpuknao:

According to the American Psychological Association (2000), ...

3rifHO 3 BUMOTraMu AMEPHUKAHCHKOI ICUX0oriynoi acomiarnii (2000), ...

MMocuiaHua Ha AeKiJibKa PodiT pi3HUX aBTOpiB
3 OTHAKOBHMH NPi3BHIIAMH

SAxmo gBa abo  Oinblme  aBTOpPiB  MalOTh  OJHAKOBI  Mpi3BHINE, Y
BHYTPIITHLOTEKCTOBOMY TIOCHJIAHHI HEOOX1THO BKa3aTH TaKOX IepIi iHiriamm (abo HaBiTh
MTOBHE 1M s, SIKIIIO Pi3HI aBTOPYW MAIOTh OJHAKOBI 1HIIiaN).

Hanpuknao:

There are different opinions on the effects of cloning (R. Miller, 2012; A. Miller, 2014).

IcHytOTB pi3HI JyMKH 00 HACTiAKIB KioHyBaHHs (P. Mimnep, 12; A. Miuurep, 46).

While some medical ethicists argue that cloning will lead to ... (R. Miller, 2012),
others point out that the benefits of medical researches deny such reasoning (A. Miller, 2014).

Xoua nestki Mequ4aHiI (paxiBIli 3 €THKH CTBEPIKYIOT, IO KIOHYBAHHS MPU3BEIE 10
nuzaiiHepcbkux aitei (P. Muwmtep, 2012), iHmn BiA3HA4aloTh, IO IIEPEBArd MEANYHHUX
JOCITIKEHB TIEPEBEPIIYIOTH 11e MipKyBaHHS (A. Mimep, 2014).

YrnopsiAKyBaHHSI CIHMCKY BHKOPHCTAHMX JIKepes
CHmcoK BUKOPHCTaHUX JDKEPEN TOMAETHCS MIiCIsl OCHOBHOTO TEKCTy CTaTTi 1
MOBUHEH MICTUTH iH(pOpMaliio, HeOOXiHY AJIs TOro, mo0 3HaiTH i oTpuMarH OyIb-sKe

96




[MopiBHsIbHA TpodeciiiHa neparorika 10(2-3)/2020

Comparative Professional Pedagogy 10(2-3)/2020

MponuToBaHe pkepesio. KoxkHe TpoIuToBaHe B poOOTI JPKEPENo MOBHHHO 3’ SIBUTHCS Y
CIIMCKY BHMKOPHCTAHHMX JDKepel. BinnoBigHO, KOXEH 3allic y CHUCKY BHKOPUCTaHUX
JOKEpeI IOBUHEH OYTH 3raJJaHuM y TEKCTi pOOOTH.

[{uroBanuit MaTepian nomaeTbesi B andaBiTHOMY MOPSAAKY 3a MPI3BHINEM aBTOpa
(penakropa/ykianada, SKIIO HeMae aBTopa). SIKiio Marepias He Mae aBTopa, HOro
HEOoOXi1THO pO3IOIUINTH 32 MEPLIOIO JITEPOr0 HOro Ha3BH.

Sxuo B 6i6miorpagiuHOMy OMUCI 3a3HaY€HO KUIbKA POOIT OJHOro W TOro X
aBTOpa, peaakropa abo YHOPSIHHKA, TOMl 3aIMCH PO3TALIOBYIOTHCS 38 POKaMU BHAAHHS B
HOPSAKY 3pOCTaHHS.

IIpaBuia 6idaiorpadgiuHoro onucy AJIsi CMUCKY BUKOPUCTAHUX JIZKepeJT

SIxmo B myOmikarii 3a3HaueHO He OibIle ceMu aBTOPiB (peaakTOpiB/yKiamadis,
SIKIIO KHHATA 0e3 aBTopa), TO B IOCHJIAHHI HEOOXITHO BKa3aTH yCiX aBTOPIB.

Sxuro B my6urikauii 3a3HaueHo BiciM Ta Oinbllle aBTOPIB (PeAaKTOPiB/yKiIaadiB), y
MOCHJIaHHI HEOOXiJHO IepepaxyBaTy iMeHa IepIINX MECTH aBTOPiB, a HOTIM BCTABUTH TPH
Kparku (...) Ta 10JaTH iM’si OCTaHHBOT'O aBTOPA.

HasBu kHuT, )XypHaiB 3a3Ha4al0THCS 0€3 CKOPOYEHb.

1. Knura: 1-7 aBTopiB

MpizBumel, Imimiamml, [pizBume2, Iwimiamm?2, IlpizBume3, Inimianu3,
[pizBume4, Inimianu4, TlpizsumeS, Iwimiamus, IlpizBume6, Inimianu6, & IlpizBumie7,
Iwimiam7. (Pix). Hazea «xwuueu: Ilionazéa (HOMep BHAaHHS). Miclle BUIAHHA:
BunaBauITRO.

Bragg, S. M. (2010). Wiley revenue recognition: Rules and scenarios (2nd ed.).
Hoboken, NJ: Wiley.

Tymoshyk, M. V. (2004). Vydavnycha sprava ta redahuvannia. Kyiv: In Yure.

Hubbard, R. G., Koehn, M. F., Omstein, S. 1., Audenrode, M. V., & Royer, J.
(2010). The mutual fund industry: Competition and investor welfare. New York, NY:
Columbia University Press.

2. Kumnra: 8 i 6libine aBTopiB

Mpizsumel, Imimianul, IIpizBume?2, Inimiamm2, IlpizBume3, Inimiamnu3,
[pizBumed, Ininianud, IlpizeumeS, Inimiamus, IlpisBumie6, IHimianu6 ... Ilpiseume
OCTaHHBOTO aBTOpa, IHimiamm. (Pix). Hasea xnueu: Ilionazeéa (Homep BuumanHs). Micrie
BUIAaHHS: BUIaBHHUIITRO.

Zinn, H., Konopacki, M., Buhle, P., Watkins, J. E., Mills, S., Mullins, J. W. ...
Komisar, R. (2008). A people’s history of American empire: A graphic adaptation. New
York, NY: Metropolitan Books.

Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O.,
Polishchuk, O. O. ... Bondar, H. R. (2004). Matematyka. Kyiv: Osvita.

3. Kuwura 3a peaaxkuicro

IIpisBume penakropa, Inimiamm. (Pen.). (Pix). Haszsa knueu: Ilionazeéa (HOMeEp
BHIaHH:). Miclie BUAanHs: BumaBHAITBO.

McNamara, R. H. (Ed.). (2008). Homelessness in America. Westport, CT: Praeger
Publishers.
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Ophir, A., Givoni, M., & Hanafi, S. (Eds.). (2009). The power of inclusive
exclusion. New York, NY: Zone.

Fihol, N. (Red.). (2009). Ukrainska mova. Kyiv: NTUU “KPI”.

Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O.,
Polishchuk, O. O. ... Bondar, H. R. (Red.). (2004). Matematyka. Kyiv: Osvita.

4. Kuwura: aBTrop-oprasizamis
Ha3zra opranizanii. (Pix). Haszsea xunueu: Ilionazsa (Homep Bunauus). (Homep 3BiTy
(saxwo ye dopeuno)). Mictie BuIanHs: BunaBHHAIITBO.

Peace Corps. (2006). 4 life inspired. Washington, DC: Author.
Instytut svitovoi ekonomiky ta mizhnarodnykh vidnosyn. (2012). Derzhava v
ekonomitsi Yaponii. Kyiv: Nauka.

5. Kunura 6e3 aBTopa
Hasea knueu: Ilionassa. (Pix). (Homep Bunanus). Micuie BunaHHs: BunaBHUITBO.

Twenty-four hours a day. (2010). Miami, FL: BN Publishing.
Ukrainska mova. (2009). Kyiv: NTUU “KPI”.

6. YacTHHA KHUTH

[pi3Bumie apropa riaBw, Iwimiamu. (Pix). Ha3zea rmaBu: Ilimmassa. B Iwimianu
[pizBume penakropa abo ykiagada (BIANOBIZAIBHICTE CKOPOUYEHO), Hazea KHueu:
ITionaszea (Homep BuaHHs). (CTOpiHKOBHH iHTepBai). Micie BuiaHHA: BunaBHUITBO.

Grosman, D. (2009). Writing in the dark. In T. Morrison (Ed.), Burn this book
(pp. 22-32). New York, NY: HarperCollins Publishers.

Farrell, S. E. (2009). Art. In D. Simmons (Ed.), New critical essays on Kurt
Vonnegut (p. 91). New York, NY: Palgrave Macmillan.

Balashova, Ye. (2014). Stratehichni doslidzhennia. V A. Sukhorukov (Red.),
Priorytety investytsiinoho zabezpechennia (2-he vyd.). (S. 5-9). Kyiv: Naukova dumka.

7. BaraToTroMHi BUIaHHSA

[IpizBuiie aBropa Oararoromuoi mnpamni, Inimiamn, & IlpisBuie penakTopa,
Imimiamn  (Pen.). (Pix). Haszea 6acamomomnoi npayi: Ilionazea (HOMEp BHIAHHS).
([diamazon TomiB). Micue BunanHs: BugaBHULITBO.

Milton, J. (1847). The prose works of John Milton (Vol. 1-2). Philadelphia, PA:
John W. Moore.

Oliinyk, B., & Shevchuk, S. (Red.). (2006). Vybrani tvory (T. 1-2). Kyiv:
Ukrainska entsyklopediia.

8. baratoromHe BugaHHs (OKpeMHii TOM)

[IpizBume aBTopa Tomy, Imimiamm. (Pik). Hassa tomy: Ilimmassa. B Imimiamm
[pizBumie penakropa (Pen.), Hazsa b6acamomomnoi npayi: Ilionazeéa (HOMep BUIAHHSA).
(Homep Tomy, cTopinkoBuii inTepBain). Micue BuianHsA: BugaBHuiTBo.

Niehuis, S. (2008). Dating. In J. T. Sears (Ed.), The Greenwood encyclopedia of
love (Vol. 6, pp. 57-60). Westport, CT: Greenwood.

Oliinyk, B. (2006). Pereklady. Publitsystvka. V. D. Pavlychko (Red.), Vybrani
tvory (T. 2, S. 60-61). Kyiv: Ukrainska entsyklopediia.
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9. ABTtopedepar ado qucepTrauisi
Ipizume, Irimianu. (Pix). Hazéa pooomu: Ilionazea. (Tun pobOTH 3 BKa3iBKOIO
HAYKOBOTO CTYIICHsI aBTOpa). YHIBEPCUTET, y SIKOMY 3aXHIICHO TUcepTaiito, MicTo.

Mylott, E. (2009). To flatten her sphere to a circle, mount it and take to the road:
The bicycle. (Master’s thesis). University at Albany, State University of New York, Albany.

Salenko, O. (2001). Naukovi osnovy vysokoefektyvnoho hidro rizannia. (Dys.
kand. tekhn. nauk). Natsionalnyi tekhnichnyi universytet Ukrainy “Kyyivskyi
Politekhnichnyi Instytut”, Kyiv.

Zaitseva, 1. (2001). Rozvytok estetychnoi kultury maibutnikh uchyteliv zasobamy
teatralnoho mystetstva. (Avtoref. dys. kand. ped. nauk). Tsentralnyi instytut
pisliadyplomnoi pedahohichnoi osvity APN Ukrainy. Kyiv.

10. Marepiaaun koHpepeHuii

Mpizsuie, Inimianu. (Pix). Hassea éucmyny, BinomocTti npo xoudepeniito. Micie
BU/IaHHS: BUaBHUIITBO.

Josang, A., Maseng, T., & Knapskog, S. J. (Eds.). (2009). Identity and privacy in
the Internet age, 14th Nordic conference on secure IT systems, NordSec 2009. Heidelberg,
Germany: Springer Berlin.

Polishchuk, O. (Red.). (2008). [Inzheneriia prohramnoho zabezpechennia,
Materialy konferentsii molodykh vchenykh. Kyiv: Nauka.

11. 3akoHu, CTaTyTH, HAKA3H
Hazpa 3akony, cratyty abo nakasy. Homep 3akony § Homep po3samimy HOMep
cratTi. (Pik 3aTBepIKCHHS).

Serve America Act. 42 U.S.C. § 12501et seq. (2009).
Pro Natsionalnu politsiu. Ne 580-VIII § rozd. II st. 6. (2015).

12. YpspoBi ny6aikaunii
Hasga odiuiiinoro oprany. (Pix). Ha3sa ypsinoBoro mokymenta: IlinzarosioBok.
Micue ny6utikarii: Bumasers.

U.S. Department of Justice, Federal Bureau of Investigation. (2009). The FBI
story. Washington, DC: GPO.

13. IlateHT
[pizBuiie BuHaxigHuka, Inimianu. (Pix myGumikanii). Homep narenrty (Bkasatu
kpainy). Micue Bunanus: [lareHTHe BijoMCTBO.

Le Van Meautte, V. (2003). U.S. Patent No 6,601,955. Washington, DC: U.S.
Patent and Trademark Office.

Matsko, H. (1999). Patent Ukrainy 26933. Kyiv: Derzhavne patentne vidomstvo
Ukrainy.

14. Crarrs 3 )KypHaIy

IpizBume, Inimiamm. (Pik). Haspa crarti: [limnaszea. Haszea owcypuany, Homep
KypHaiy, CTOpiHKOBHII iHTepBaI.
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Rowe, I.L., & Carson, N.E. (1981). Medical manpower in Victoria (4). East
Bentleigh (AU): Monash University, Department of Community Practice.

Roik, M. (2014). Suchasnyi stan reiestratsii predstavnykiv rodu Salix.
Bioenerhetyka, 1 (5), 21-23.

15. Crarr4 3 raseru
[pizume, Ininiamu. ([Jara Bunycky). Hassa crarri: Ilinnassa. Haszea cazemu,
CTOpPIHKOBHII IHTEPBAJL.

Itzkoff, D. (2010, March 31). A touch for funny bones and earlobes. New York
Times, p. C1.

Ali, A. H. (2010, April 27). “South Park” and the informal Fatwa. Wall Street
Journal, p. A17.

Lykhovyd, I. (2016, Sichen 15). Medychnyi proryv. Den, s. 2.

16. EnextponHi pecypcn

BO nokymenra*. Basro 3 http: abo DOI:

*3a npuxnadamu, HagedeHumu euwje (KHUSU, JHCYypHALy, 2azemu i m.o., aie 6e3
gidomocmell npo micye 8UOAHHS i BUOABHUYNEO)

Ingwersen, P. (1992). Information retrieval interaction. Retrieved from
http://www.db.dk/pi/iri.

Musés, C. A. (Ed.). (1961). Esoteric teachings of the Tibetan Tantra. Retrieved
from http://www.sacred-texts.com.

Hsueh, C. (2010). Weblog-based electronic portfolios. Educational Technology
Research, 58(2), 11-27. doi:10.1007/s11423-008-9098-1.

Itzkoff, D. (2010, March 31). A touch for funny bones and earlobes. New York
Times, p. C1. Retrieved from www.nytimes.com.

Dakhno, 1. (2014). Pravo intelektualnoi vlasnosti. Kyiv: TsUL. Vziato z
http://culon-line.com.ua/full/959-pravo-intelect-vlasn_dahnopdf.html.

Heranpuime: MizkHapoaHi nmpaBmjIa HUTYBAaHHS Ta NMOCHJIAHHA B HAYKOBHX
podorax : MeTommuHi pekoMmeHmauii / aBTopu-ykmamadi: O. boxenxo, 0. Kopsm,
M. ®enmopents  ; penkonerisi: B. C. IlamkoBa, O. B. BockoboiiHikoBa-I'y3eBa,
4. €. Commnaceka, O. M. bpyii ; HaykoBo-texniuyna 6iOmioteka im. I'. 1. [leHucenxka
HarmioHaleHOTO TEXHIYHOTO YHiBepcUTeTy YKpaiHu «KWiBCHKHMI MOMITEXHIYHUH 1HCTHTYT
imeHi Iropst Cikopcbkoro» ; Ykpainceka Oibmioreuna acomiamis. — KuiB : YBA, 2016. —
Enextpon. Bun. — 1 enextpon. ont. auck (CD-ROM). — 117 ¢. — ISBN 978-966-97569-2-3.

3BEPHITDH YBATI'Y!

B aHrnomoBHi# crarTi yKpalHCBKI JpKepena IOJAOThCS TpPaHCIITEpOBaHO Oe3
nepexyiasy. BinmoBimHI 3pa3ku HPOIOHYIOThCS Y TpHKIanax Oo(GOpMIICHHS IOCHIAaHb Ta
CIMCKY JITEpaTypu B aHIJIOMOBHIM CTAaTTi 3riJHO 3 BUMOTaMH MDKHApOJHOIO CTHIIIO
AMepHuKaHChKOT TICHX0JIoTiuHO] acorriarii (APA Style), mpeacraBieHuX BHIIE.

3 YMHHUMU TpaBWJIAMHU BIOPSIKYBAaHHS TpaHCIiTepallii yKpaiHChKOTo angaBiTy
JATUHMICIO MOXKHA O3HAHOMHUTHCS Ha CalTi:

http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF.

http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF
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