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ORGANIZATIONAL AND PEDAGOGICAL FORMS
OF SOCIAL CARE FOR ORPHANS IN CHINA AND UKRAINE

ABSTRACT

The article analyzes the organizational and pedagogical forms of social care for
orphans in the People’s Republic of China: children’s villages-communes, Children’s
Towns — SOS, boarding schools, boarding schools of religious orientation. It is proved that
the commune-settlement named after V. Korolenko was taken as a model for the creation of
children’s settlements-communes. Children’s villages are located in the countryside, in
nature. In children’s villages there are children of different ages (from 3 years to 16-18),
who must take care of each other. Children’s villages are considered a personnel reserve
for China’s agricultural sector. SOS Children’s Villages is a charity project to support
orphans, children left without parental care and children at risk of losing their families. It
is a charitable organization that exists solely at the expense of sponsors. The organization
is united in a mini-community of 11-15 houses, in each of which live 6-8 children of
different age together with the SOS-mother. In China, there are boarding schools organized
by local communities opened at the initiative of the local community in rural economically
backward areas. Subjects taught in the boarding schools are Chinese, Local Language,
Mathematics, Basics of Agriculture or Handicrafts, Basics of Politics and Laws of the
People’s Republic of China. Children between the age of 5 and 12 live permanently on the
boarding school, and older children attend Sunday lessons and receive additional
education in their free time.

The purpose of the article is to theoretically analyze the organizational and
pedagogical forms of social care for orphans in the People ’s Republic of China.

As a result of the analysis of scientific works dedicated to the problem of social
care for orphans in the People’s Republic of China, we can state that the main forms of
social care for orphans in China are: children’s villages, “Children’s Towns — SOS”,
boarding schools, orphanages and boarding schools with a religious orientation.

Keywords: orphans, children’s settlements-communes, SOS Children’s Villages,

system of social care, boarding schools.
7



mailto:intensiv3000@meta.ua
https://orcid.org/0000-0002-7981-3578
mailto:bugina.irina@gmail.com

[TopiBHsIbHA Ipodeciiina neparorika 12(1)/2022
Comparative Professional Pedagogy 12(1)/2022

OPT'AHIBAIIIHI TA IEJAT O TYHI ®OPMHU
COLIAJILHOI'O MIKJIYBAHHSI ITPO JITEA-CUPIT B KUTAI TA YKPAIHI

AHOTANIA

Y cmammi npoananizosano opeanizayitino-neda2oiuni @popmu  coyianrbHo20
niknyseauns npo Oimeti-cupim 6 Kumaticoxiti Hapoowiu Pecnybniyi: oumsaui cenuwa-
xomynu, Qumaui micmeuka — SOS, wikonu iHmepHamHo20 muny, WKOIU iHMEPHAMHO20
muny penieiiinoi cnpamoganocmi. JJosedeHo, w0 3a 3pa30K CMEOPeHHS OUMAUUX CeluLly-
KoMyH Oyna e3ama Komyna-nocenenns imeni B. Koponenxa. [Jumsayi cenuwa pozmauwiogani
8 CinbebKill micyegocmi, Ha NPpupodi. B oumsauux cenuwax 3Haxoo0amvcsa Oimu pizHo2o 8iKy
(6i0 3 poxie 0o 16-18), saxi nosunni nixaysamucs 0OuH npo 00HO20. J{umsui cenuwa
86AHCAIOMBCS KAOPOBUM pe3ep8oM 071 azpapHozo cekmopy Kumaro. «/[umsaue micmeuxo —
SOS» (anen. SOS Children’s Villages) — ye 6nazo0itinuii npoekm 3 niompumxu oimeti-
cupim, dimetl, AKI 3anUWUIUCA Oe3 NIKLY8AHHA OAMbKIG, i Oimell, AKUM 3A2POACYE 8MPaAma
cim’i. Lle bnazooitina opeanizayis, axa iCHye 8UKTIOYHO HA Kowimu cnoucopis. Opeanizayis
00’conana @ mini-komynu 11—15 6younkis, y KodiCHIll 3 AKUX dcugymov 6—8 dimeil pizHo2o
8ixky pasom 3 SOS-mamor. B Kumai icuyroms wkoau inmepHammoz2o muny, opeamizo8awi
Micyesumu epomMadamis, Ki 8iOKpUSAIOMbCA 3d THIYIAMUBOIO MICYEBOI 2POMAOU 8 CLTbCbKUX
eKOHOMIUHO giocmanux pationax. Ilpeomemu, AKi UKIAOAIOMBCA 8 THIMEPHAMI. KUMANCbKA
MOo8a, Micyesa MO08d, MAMEMAMUKd, OCHO8U 3emaepobcmea abo pemecid, OCHOSBU
noaimuuno2o 1ady ma 3axouie Kumaiicoxoi Hapoownoi Pecnybnixu. [[limu 6ikom 6i0 5 0o 12
POKI8 NOCMIUHO NPONCUBAIOMb HA Mepumopii inmepHamy, a cmapwi Oimu 6i08ioyromy
HeOLNbHI YPOKU 1l OMPUMYIOMb 000AMKO8Y 0C8IMY Y 8LIbHULL 8i0 poOOmMU Yac.

Mema cmammi — meopemuyHoO RPOAHANIZYEAMU OP2AHIZAYIUHO-Ne0ac02iuHi
Gopmu coyianvrozo niknysanna npo dimeti-cupim ¢ Kumaiicokiti Hapoowiti Pecnyoniyi.

Yuacniook ananisy npaye euenux, wo susuanu npobiemy coyianbHo2o nikiy8aHHs
npo Odimeti-cupim 6 Kumaiicvkiti Hapoouiti Pecnybniyi, modxcemo KOHCmMamysamu, ujo
OCHOBHUMU (opmamu coyianbHo2o NIKLyeanHs npo Oimei-cupim ¢ Kumai e: oumsui
cenuwa-komyuu, «dumsaui micmeuxka — SOS», wKoau iHmepHamuozo muny, Oumsayi
6YOUHKU Ma IHMePHAMU, Wo MAmMy peiciiiny CAPIMOBAHICIb.

Knrouosi cnosa: oimu-cupomu, oumsaui cenuwja-komyHu, umsde micmeuxo —
SOS, cucmema coyianbHo20 NiKny8aHHA, WKONU IHMEPHAMHO20 MUNY.

INTRODUCTION

At the beginning of the third decade of the 21% century, it is important to analyze
the main forms of social care for orphans in the People’s Republic of China. Chinese
science and government do not recognize the country’s problem of social orphanhood,
although the number of children who due to various circumstances, such as parental divorce
or unemployment, are not raised in a biological family ranges from 15% (in large cities) to
65 % (in provinces) (Wang, 2008).

Under Chinese law, only children whose parents have died are officially recognized as
orphans. The People’s Republic of China reserves the right to build its own policy on
orphans based on its own historical traditions and economic situation (Lian, 2010).

N. Zhgun in his scientific works analyzes the specialization among graduates of
Chinese pedagogical institutions of higher education (primary school teachers, high school
teachers, social educators) (Zhgun, 2012). Chinese practice of training young teachers
involves their 2-year internship as a junior teacher. Their responsibilities include attending
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lessons in the subject, maintain supervisory documentation on the psychological and
pedagogical situation in the classroom, perform the duties of a teacher's assistant for
selection and practical development of lesson materials, and conduct educational work with
students. All of them can be fully attributed to the institutions working in the field of social
care for orphans in the People’s Republic of China.

THE AIM OF THE STUDY

The purpose of the article is to theoretically analyze the organizational and
pedagogical forms of social care for orphans in the People’s Republic of China.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problem of studying organizational and pedagogical forms of social care for
orphans in the People’s Republic of China is the subject of research by a Chinese scholar
professor Wang Itao (2008) on the organization of education for “children raised”
(analogous to the Ukrainian term “social orphans”). Important for our study is the scientific
research of Wang Xuetai (2006), who reveals in his works the main directions of Chinese
education and upbringing. Among Ukrainian researchers, the scientific works of the team
of M. Yevtukh, M. Nosko, S. Hryshchenko (2016) on the study of care for orphans and
their education and upbringing in orphanages in modern China should be singled out. Also,
important are the studies of N. Zhgun (2012) on the organization of the system of training
future teachers for educational work at school and scientific research of modern Ukrainian
scientist L. Kalashnik (2013, 2014) on the system of education and upbringing of orphans
in modern China Republic.

According to the Ukrainian scientist S. Gala, it is important to study the
experience of reforming Chinese higher education (Gala, 2011), which allows us to
characterize important aspects of teacher training to work with social orphans. Many
domestic scholars study the development trends of school education in the EU, USA and
China at the present stage (Lokshina et al., 2021).

Ukrainian scientists T. Zavgorodnya and 1. Strazhnikov in their works studied the
main problems of education and training in China in their scientific research (Zavgorodnya &
Strazhnikova, 2019). Among the documents regulating education and upbringing of
orphans in Ukraine in our study we rely on theses on the protection of children in need of
special attention of society (Child Protection, 2018). We also consider important the works
of L. Slyusar on the current state of the problem of social orphanhood in Ukraine and ways
to solve it (Slyusar, 2014).

The research was carried out with the use of general scientific methods (study,
analysis and synthesis of reference, overview of scientific educational print and on-line
sources), as well as systematization and generalization.

RESULTS

The term “people’s commune” appeared in the Chinese press in early July, 1958.
The commune was conceived as a universal form of social organization of society in China
in the middle of the twentieth century. It was planned to spread to both rural and urban
areas. During the same period, modern children’s villages appeared, mostly on the site of
former agrarian communes. In that area there was an infrastructure for coexistence and
work of groups of people.

V. Korolenko’s commune-settlement was taken as a model. On the initiative and
with the help of V. Korolenko in Poltava in October 1918 the charitable public organization
“League for the Salvation of Children” was founded. The tasks of this organization were to
take care of orphans and homeless people, save them from hunger, promote physical,
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mental, moral education, and develop issues of legal and social protection of children. “To
solve these problems, the Salvation League was to supply children with food and clothing,
organize shelters, colonies, hospitals, schools, sanatoriums, nurseries and kindergartens,
open reference labor offices” (Yevtukh et al., 2016).

The League declared the creation of agricultural and industrial children's
communes as a form of work with children. In the People’s Republic of China, the creation
of children’s settlements-communes is considered a promising form of maintenance for
orphans. The advantage of this model of care for orphans over the traditional boarding
school is that children’s villages are located in rural areas. Children live in nature, in a clean
ecological zone. It was also considered positive that children do not see all the temptations
offered by the city that lead to an increase in juvenile delinquency in the country. Children
are surrounded by their peers, and therefore, they do not develop a complex of inferiority in
relation to their own orphanhood. Important is the fact that in children’s villages there are
children of different age (from 3 years to 16-18), who are to take care of each other.
According to Chinese educators, this is what instills in children responsibility for the
younger ones, the ability to live and build relationships in the team. Researchers claim that
children’s villages are located in rural areas and children, working on the land from an early
age, get used to agriculture and remain working in the agricultural sector. Sometimes
children’s villages are under the patronage of law enforcement agencies (Ministry of
Emergency Situations, Ministry of Internal Affairs, and Army). It should be noted that as a
result, these structures receive a highly motivated personnel reserve.

Our scientific research has shown that the form of social care for children in the
form of children’s villages is not a purely Chinese invention. As a form of work with
children, staying in children’s villages is also common in correctional institutions in
Norway, Finland, Germany, but is used mostly in the penitentiary practice of these regions.
So-called “difficult” adolescents, who do not pose a threat to society, may be temporarily
housed in special educational centers, which are usually located in remote regions of the
country. There, these children are placed in the conditions of “self-survival”, when they
have to take care of their own lives, find a common language between themselves and the
locals, and so on. It is believed that being in such centers has a positive effect on the values
of adolescents, their self-esteem and behavior. Norwegian social services also use stays in
such Centers as a measure to influence the family as a whole. The idea of social partnership
is quite successfully implemented in the practice of social care for orphans in the People’s
Republic of China. All institutions described in our study are part of the state system of
social care for certain groups of the population as social partners.

Ukrainian scientist L. Kalashnyk states that “in addition to the craft specialty,
children’s villages usually develop creative abilities in their pupils. The most prominent
teachers, artists, musicians, high-ranking civil servants consider it a matter of honor to give
lectures and hold master classes in children’s villages. In total, 8,750 orphans are brought
up in children's settlements-communes (there are currently 15 of them in the People’s
Republic of China). Their lives are built on the principle of being in a labor camp: children
are divided into groups according to their age, share meals in canteens, live in dormitories.
Each detachment is assigned an agricultural plot, the harvest is collected to feed the
Communards, and the surplus is sold. Children from 4-5 to 14-15 years old are brought up
in communes. To ensure the proper level of education in the villages there are schools that
give graduates certificates of state education” (Kalashnik, 2014).

However, it should be noted that the level of education provided by schools in
communes is quite low and does not allow its graduates to continue their studies.
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Usually, there are also craft shops in the villages, which provide the commune
with everything they need and give the pupils basic knowledge and skills in working
specialties. In recent years, there has been a practice of using agricultural settlements-
communes for the needs of the penitentiary system in cases where the juvenile offender is
not a threat to society, as well as to influence difficult adolescents.

Important for our study is the fact that children’s villages are considered a human
resource reserve for China’s agricultural sector. Accustomed to working on the land from
an early age, the former Communards, with extensive practical experience, remain almost
100 % in the countryside. In the modern People’s Republic of China, children’s settlements
are created not only by the state, but also by local communities and non-governmental
organizations. Over the past 10 years, there have been children's villages designed by Home
of Hope, Shepherd’s Field Children’s Village, and Research-China.org. For the most part,
these children’s settlements, based on the principle of children’s lives, copy children’s
settlements created by the state, but there are some differences. We must state that “such
institutions are financed by donations from both Chinese and foreign citizens and
organizations”. Researchers of the problem also state that “not only orphans are admitted to
such a village, but all children who find themselves in difficult life circumstances”. The
Government of the People’s Republic of China does not object to this form of child care,
but notes that “such shelters and orphanages are a forced transitional form of state care for
orphans, which today has the right to exist in economically backward regions” (Yevtukh et al.,
2016; Kalashnik, 2014).

As a form of social care for orphans in the People’s Republic of China, within our
scientific research we will consider “SOS Children’s Villages” — a charity project to
support orphans, children left without parental care, and children at risk of losing their
families (Yevtukh et al., 2016).

The independent, non-governmental international development organization of the
same name works to meet the needs and protect the interests and rights of children. The
acronym SOS in the name of the organization is an abbreviation of the phrase “social
support”, which also corresponds to the international symbol of the SOS danger signal and
symbolizes the urgent need of the most vulnerable members of society — children — for help
and protection. The international form of the organization, “SOS Children’s Villages” —
“SOS-Kinderdorf International” — was founded in 1960, after national associations were
established in France, Germany and Italy in addition to the basic Austrian one. “SOS
Children’s Villages” is a charity that exists solely at the expense of sponsors, but accepts
not only monetary donations, but also material (children’s furniture, appliances etc.). “SOS
Children’s Villages” is a group of 11-15 houses united in a mini-community, in each of
which 6-8 children of different age live together with SOS-mother. As in a normal family,
the SOS-mother takes care of and raises children, teaches them everything she can and what
they need in independent adult life — from cooking and cleaning the house to budget
planning and shopping. Children from “OS Children’s Villages” go to regular kindergartens
and study in regular schools, which help them to adapt to society at an early stage. In
addition, each of the two houses has an “aunt” — a nanny, mother’s assistant. To become a
“mother” in a children’s camp, that is to take responsibility for several children living in
one of these institutions, candidates must undergo special introductory courses lasting 7
months. First, the woman is offered to work as an aunt. Women are paid and have days off
for their childcare work. Mom and aunt take turns on weekends and holidays. Another
important difference between “SOS Children’s Villages” and traditional children’s
orphanages or family-type orphanages is the attention to the child’s biological family. It is
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important that siblings are never separated, as is often the case with the distribution of
orphans of different age in orphanages. Children’s connections with the biological family
are also maintained: relatives can visit them and spend time with them in the SOS
Children’s Campus. The first “SOS Children’s Villages” opened in 1949 in Imst (Austria)
for children who lost their parents during World War 11. The founder of the organization
and the first town is Hermann Gmeiner (1919-1986). The first prominent supporter of the
ideas of “SOS Children’s Villages” was Beatrice von Boch, a Briton of German descent,
the wife of the largest shareholder of the concern for the production of ceramics
“Villeroy&Vosn”. In 1959, she donated part of her personal fortune to the organization of
the first children’s town “SOS Kinderdorf” in Germany. She also used her husband’s
political connections to promote the idea of “SOS Kinderdorf” among both British and
German industrialists and local government. Today, there are more than 500 “SOS
Children’s Villages” in 133 countries around the world, as well as 1,500 different programs
and projects to help children in difficult life situations (including humanitarian disasters),
strengthen the family and prevent social orphanhood. Under the auspices of the Project
there are SOS Youth Homes, programs to strengthen family relationships, help families
from different risk groups, train foster parents and help orphanage graduates, protect the
rights of orphans and SOS KDI educational programs, launch 192 schools in in all
developing countries, medical centers and programs for homeless children, child soldiers
and victims of disasters. The first Chinese orphanages under the “SOS Children’s Villages”
project were established in Tianjin and Yantai (Shandong Province) in 1985. In the last
20 years, thanks to the joint efforts of the Chinese government and the international
organization “SOS Children’s Villages”, the organization of such orphanages and compact
living of such families has grown into the construction of children’s camps, which currently
number 9 and raise more than 1,500 orphans.

According to statistics, among the orphans living in the “SOS Children’s
Villages”, about 300 have reached adulthood, and the rest are still in school. The children’s
camps of the Children’s Campus SOS differ in their organization from the children’s
settlements-communes traditional for the People’s Republic of China because they are
actually family-type orphanages (families with one parent in which all children in the
family must be of the same sex). There are now boarding schools organized by local
communities in almost all around China. As a rule, such orphanages and boarding schools
are opened at the initiative of the local community (self-government bodies) in rural
underdeveloped and economically backward areas, among settlements of national
minorities, as well as where communication with large and medium-sized cities is difficult.
The rural community may decide to establish a boarding school for children from remote
areas, single-parent families and those families who are in a difficult economic situation.
Such boarding schools are fully funded by the community or donated. Children are
recommended by the local community to enter the boarding school. As a rule, an enthusiast
who has a basic higher pedagogical education runs the boarding school. The teaching staff
is formed of graduates of pedagogical educational institutions (not lower than the level of a
pedagogical college). They are natives of this area who entered educational institutions out
of competition, belong to a local community and graduated from education department of
the appropriate level. Vacancies are willingly filled by graduates of higher education
institutions, who, after 3-5 years of work in such a school, will have great employment
benefits in more prestigious areas of China. Once a decision has been made to establish a
boarding school, the community must obtain permission to open a boarding school at the
appropriate level and apply for school staff. The list of subjects taught in such boarding
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schools is usually not large — Chinese, Local Language, Mathematics, Basics of Agriculture
or Handicrafts, Basics of Politics and Laws of the People’s Republic of China. If a parent or
community wants a full course of school subjects for a particular child, the child is sent to
the nearest public school. As a rule, children aged 5 to 12 live permanently on the territory
of the boarding school, and older children attend Sunday lessons and receive additional
education in their free time.

There are also orphanages and boarding schools in the People’s Republic of China.
Today, there are officially only two children’s educational institutions in China that have a
strong religious orientation — the Tibetan Children’s Town and the Shelter for Orphans of
the Temple of the Heart of God. In 1959, Dalai Lama, the spiritual leader of Tibet, fled into
exile in the Indian city of Dharamsalu, accompanied by 100,000 of his followers, many of
whom left children in their homeland to follow their spiritual leader. Dalai Lama
established a shelter for such children, the Tibetan Children’s Village, and made his sister,
Jetsun Pemu, known as the “Mother of Tibet”, responsible for the settlement. In this “resort
of Tibetan culture and tradition” and its branches (some of which are located abroad), more
than 7,000 children live and study the Tibetan language and beliefs, as well as professions
and crafts. The Church of the Sacred Heart belongs to the Anglican Church and was built in
1869 in the village of Damin, Handan District, Hebei Province. The same year, a shelter
was opened at the Temple for orphans and children of peasants who wanted to send their
children to school. The only condition for entering the school was acceptance of the
Catholic or Anglican faith. The institution in the village of Damin continued to operate
even during the Cultural Revolution (it served as a “business card” that proved the loyalty
and religious tolerance of the New Chinese government). Today, Damin religious boarding
school educates 25 orphans who complete their schooling, take exams and remain in
theology for further work as pastors, where they work with Chinese Diasporas.
Representatives of the Anglican Church in the People’s Republic of China elect new
students to the school (Kalashnik, 2013).

However, many schools and boarding schools organized by local communities
also pay close attention to the religious and traditional beliefs that exist in the area. The
government is loyal to such manifestations, considering them part of the campaign to
ensure constitutional norms of religious freedom and the preservation of life and beliefs of
national minorities of the People’s Republic of China.

For our study, the thesis defended by the Chinese researcher Wang Xuetai, is very
important. He states that “education reforms in the late 80s — early 90s of the 20" century
make the pedagogical science of China meet the need to create a unique system of
education, which would take into account three important factors: borrowing international
experience, maximizing the use of traditional Chinese pedagogy and taking into account the
official ideology of the country. The main focus in the country is not on training but on
education, as the priority is still to master the vast majority of the population in working
professions” (Xuetai, 2006).

CONCLUSIONS

In the result of the analysis of scientific works dedicated to the issue of social care
for orphans in the People’s Republic of China, we can state that the main forms of social
care for orphans in China are children’s villages, “SOS Children’s Villages”, boarding
schools, orphanages and boarding schools with a religious orientation.

We consider the study of the system of upbringing orphans with the use of
traditional pedagogy to be the prospects of further scientific research.
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HISTORICAL AND PEDAGOGICAL PECULIARITIES
OF ADULT EDUCATION DEVELOPMENT
IN THE USA IN EARLY 20™ CENTURY

ABSTRACT

The aim of the article is to analyse historical and pedagogical peculiarities of
adult education development in the USA in the early 20" century in the context of
reforming educational system of Ukraine. For fulfilment of the mentioned aim the following
methods have been applied: a system of general theoretical methods (analysis, synthesis,
comparison, abstraction etc.), and concrete scientific methods, namely term analysis and
historical genetic analysis. Functioning of moonlight schools has been depicted.
Determinants of the development of adult education in this period, in particular, such
historical events as World Wars, the period of prosperity, the Great Depression and socio-
economic factors have been singled out. The influence of industrialization and the
introduction of new agricultural technologies on adult education has been presented.
Legislative basics of adult education have been singled out, namely: Smith-Hughes Act
(1917), which was aimed at vocational training at schools and colleges; George-Reed Act
(1929), which emphasized the training of specialists in the field of home economics and
agriculture; George-Deen Act of Vocational Education (1935), which provided additional
funding for programs in agriculture, home economics, and industry; George-Barden Act
(1946), which was flexible in the distribution of funding for education, provided money for
teacher training; Bill of Rights (1944), called the Soldiers’ Bill of Rights because it dealt
with loans for education and housing for demobilized soldiers; Employment Act (1946).
Results of the conducted research work give opportunity to state that American experience
in the field of adult education can help to create harmony between national traditions and
world achievements on the basis of humanism and democracy; to give high quality
educational service to adults, synchronize national system of adult education with world
tendencies, provide conditions for adult education development and its influence on
economic development of state.

Keywords: adult education, USA, American Association of Adult Education, world
war, moonlight schools.

ICTOPUYHI TA NEJAT'OTTYHI OCOBJIMBOCTI
PO3BHUTKY OCBITH JOPOCJIUX Y CIIHA HA IIOYATKY XX CTOJITTSA

AHOTANIA
Memotwo cmammi € ananiz icmMoOpuyHUX i NeOA202iYHUX 0COONUBOCMEN PO3GUMK)
ocsimu dopocaux y CLIA y nepwii norosuni XX cmonimms y KoHmexcmi pegpopmyeanHsi
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VKPAincoKoi 0ceimHuboi cucmemu. [na peanizayii U3HAYEHOI Memu GUKOPUCMAHO MAKi
Memoou. cucmema 3a2aibHOMeopemuyHux Memoois, a came ananis, cunmes, abcmpazyeanis,
NOPIGHSAHHS, MA KOHKPEMHO HAYKO8L MemooU, a came MepMIiHONOSTYHULL AHAN3 ma iCmopuKo-
ceHemuynuti ananiz. Onucamo @QYHKYIOHYBAHHA WIKIA MicAuHO20 cimaa. Budineno
demepMiHaHmu Po38UMKY 0C8Iimu 0OPOCIUX Y 03HAYeHUll nepiod, a came iCmopuyHi nooii:
C8ImMO6i GiliHU, enoxa NPOYSIManHs, 6eIuUKa 0enpecisa ma coyiaibHO-eKOHOMIYHI hakmopu.
TIpodemoncmposarno eniug indycmpianizayii ma HOGIMHIX CLIbCLKO2OCHOOAPCLKUX MEXHON02Il
Ha cucmemy oceimu O0opocaux. Budineno zaxonooasui zacadu oceimu 0opociux: 3aKou
Cmima—Xaeca (1917), sxuii 6ye uayinenuii Ha npoecitino-mexuiuny ni020mogky y
wikonax ma Koneoxcax, 3axon Jicoposca—Pioa (1929), y sxomy axyemmysanacs yeaea Ha
nioeomosyi axieyie 3 eKOHOMIKU Ma CLIbCbKO20 eocnodapcmaa, 3axown [icoporca—/lina
npo npogpeciiiny oceimy (1935), y sxomy nepedbauanocs dodamkose Ginancysanns
npospam 3 CilbCbKo20 20Cno0apcmea ma exonomixu, 3axon Jicoposca—badena (1946), y
AKOMY AKYEHMY8anacs yeazd HA SHYYKOCMI @DiHaHCY8aHHA OcGimu O0opociux ma
3abe3neuysanocs QiHancy8anHa niozomosku yuumenis, bino npo npaea, 32i0HO 3 AKUM
nHadasanaca @inancosa O0onomoza coNOAMAM HA  OMPUMAHHA  OCEIMHIX NOCTYe.
Buoxpemneno menoenyii pozeumxky oceimu dopocaux y CLIA na nouamky XX cmonimms
(6usnanus ma 3ameepodicenHs MEPMIHY «OC8ima 00POCIUXY; NyOLIKAYis IPYHMOBHUX NPAlb
3 NUMAHb 0CEIMU OOPOCAUX; YCEIOOMIEHHS 2POMAOCLKICIIO PO MA 3HAYEHHs OCEImu
odopocaux;,  OOMIHYBAHHA — HehopmanbHoi  oceimu  OopoCcIux; HNOYAMOK CHEOPEHHS
3aK0H00a8u0i bazu 01 0Ceimu 0OPOCIUX; npiopumem 3a2albHOKYILIMYPHUX, COYIANbHUX
yineti ocsimu,; YC8IOOMIEHHSA HeOOXIOHOCmI 6OpomvOU 3 HeNUCbMEHHICIIO, PO3UUPEHHS
MepedxCi HABUANbHUX 3aK1adie mowo). Pesynomamu npoeedeno2o 00ciioxncenns 0aroms
niocmasu cmeepodNCysamu, Wo AMEePUKAHCLKULL 00C8I0 Y chepi oceimu 00poCiux Modice
cuyeygamu 0JCepeiom 2apMOHI3ayii Midc HAYIOHATbHUMU MPAOUYisMU mMda C8IMOGUMU
HAObaHHAMU HA 3acadax ZcyMawismy ma O0eMOKpamii, CHUXPOHI3Yeamu HAYIOHATbHY
cucmemy 0ceimu 00pOCIUX 3i C8IMOBUMU MeHOeHYiamU, 3a0e3neyumu ymoeu OJis PO3GUHIKY
ocgimu dopocaux ma ii 6nIU6 Ha piGeHb eKOHOMINHO20 PO3GUMKY Y OEPIHCABU.

Kniouosi cnosa: ocsima odopocaux, CILIA, Amepuxancvka acoyiayis oceimu
odopocnux, Ceimosa GitiHA, WIKOIU MICAYHO20 CEIMIA.

INTRODUCTION

Globalization and integration have necessitated introduction of lifelong learning
concept, according to which adult education is an important factor in social development
and training of highly qualified professionals. The application of American experience in
the field of adult education is important for Ukrainian pedagogical science, as our country
seeks to improve education system in accordance with international standards and is
considered a democratic European country. Adult education is not only a tool for self-
improvement and self-development, but also a means of forming civil society, as it
contributes to the formation of active citizens.

THE AIM OF THE STUDY

The aim of the article is to analyse historical and pedagogical peculiarities of adult
education development in the USA in the early 20" century in the context of reforming
educational system of Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Ukrainian comparativists such as N. Bidyuk, I. Litovchenko, L. Lukyanova,
O. Ogienko, N. Terekhina and foreign researchers such as W. Cook and M. Knowles
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studied peculiarities of the American education system functioning. Historical peculiarities
of adult education were studied by A. Rose and T. Lidell.

To achieve the goal, we used a number of general theoretical methods, namely
analysis, synthesis, abstraction, comparison and generalization, which allow to clarify the
state of problem development, to form the starting points and conclusions; specifically
scientific methods, namely, terminological analysis, which allows to clarify the definition,
reveals the essence of basic concepts, historical and genetic analysis, which allow to trace
the genesis of adult education, the method of scientific extrapolation, which allows to
develop recommendations for creative usage of American and Canadian experience in
Ukrainian education.

RESULTS

Development of adult education in the USA in early 20" century was due, on the
one hand, to the rapid intensification of industry and agriculture, and on the other hand due
to the large influx of immigrants. For example, in 1900 there were more than 400 industrial
trusts in the USA, the country became a leader in technical equipment, as well as a leader in
the production of meat, grain and cotton. The country's population reached 96 million, of
which 49 million were immigrants, which is 55 million more than in 1870.

Immigration and urbanization have brought new challenges, stimulating the need
for adult education as a resource for resettlement and acculturation. At the same time,
industrialization and the introduction of new agricultural technologies required a large
number of educated skilled workers that also highlighted the need to develop adult
education in the early 20" century.

Along with libraries, museums, fairs and exhibitions, the university movement of
knowledge dissemination played a special role in raising the educational level of adult
population. Its mission was to enable the general public to listen to lectures at the
university. Some universities conducted short-term courses, opened farmers' institutes, and
summer schools for teachers.

At the end of World War I, the Congress passed the Smith-Lever Act (1914), that
provided funding for agricultural colleges, as well as for the establishment of university
knowledge networks to provide knowledge about innovation in agriculture, home
economics, politics, leadership, etc. (Liddell, 2014). This contributed to the dissemination
and support of the dissemination of knowledge by federal, state and local universities. In
the 1930s, not only universities6 but also colleges offered evening courses for their
communities and held discussion groups.

The fight against illiteracy is a red line through the development of adult education
in the United States, but it has not been systematic. According to T. Cook (1977), the
official beginning of the fight against illiteracy can be considered the launch of the
illiteracy program, which was opened in 1911 by Cora Wilson Stewart in Kentucky. It was
aimed at opening the Moonlight schools. Schools operated only at moonlight nights so that
people could easily find their way to school. Volunteer teachers from day schools for
children worked at schools. C. Stewart was convinced that adults should not use the same
materials as children to learn to read, so she developed a newspaper for adult students with
short sentences and lots of repetitions. In teaching writing, she focused on teaching adults
to write their own names, believing that it was an effective way to develop what we would
now call self-esteem. The success of the moonlight schools contributed to their spread, and
in 1914, the governor set up an illiteracy commission, the first in the United States of
America (Cook, 1977).

17




[TopiBHAIbHA NpodeciiiHa neparorika 12(1)/2022 ﬁ“?
Comparative Professional Pedagogy 12(1)/2022 _‘ A

K. Stewart continued to work. After her emotional and thorough presentation at
the National Association of Education conference, she was invited to chair the Illiteracy
committee, which was interested in the americanization of immigrants and the literacy of
illiterate indigenous people. From 1916 to 1926, C. Stewart organized numerous illiteracy
activities, led a crusade in Kentucky to eradicate illiteracy, wrote the First Soldier's Book
for World War 1 recruits, and headed the lIlliteracy Eradication Section of the General
Federation of Women's Clubs, initiated the National Crusade of Illiteracy in 1926 (Nelms, 1997).

The events that affected all spheres of American society were the First (1914-1918)
and Second (1939-1945) World Wars and the Great Depression (1929-1933). Adult
education was not left out, as it had the potential to respond to challenges in times of crisis.

The First World War hardly affected the United States of America. Its human
losses were much smaller than in other countries. And, according to historians, the war
contributed to increased investment in industry, reducing the unemployment rate. In 1920,
the country became the leader in many positions in the world (Zinn, 2015).

In 1920s, the demand for adult training and personal development grew. This has
led to the widespread usage of school facilities, attracting local budgets for adult education.
Emily Griffith School of opportunity was opened in Denver, Colorado, offering training for
all who wanted to study; Frank Manley's school, which was opened during non-business
hours and offered both educational and entertainment programs. The school has become an
example of the implementation of the community education model. Adult education centers
were opened with educational programs for the vulnerable strata of life: unemployed, immigrants,
indigenous peoples, African-American and Latin American minorities, and others, and
associations were formed, including the Association of Correspondence Courses (1915).

The rapid development of industry has become a prerequisite for the emergence of
corporate adult learning. Although apprenticeships and mentoring remained the basis of
professional training, large corporations (Westinghouse Electric, Ford, and General Motors)
began to develop in-house courses to develop the professional skills of their employees to
meet the requirements and needs of the corporation. Certified courses and programs
appeared at the same time. Particular attention was paid to military training.

A significant impetus for the development of adult education was the development
of the first standardized intelligence tests for literate, illiterate and non-English-speaking
soldiers, sponsored by the American army. Their findings are an objective confirmation that
a large number of both Native Americans and immigrants need literacy, language, and
Americanization assistance. In response, the government passed Immigrants Act (1917),
which prohibited people over the age of 16 who could not read enter the country (Cook,
1977); created “development battalions™ for literacy training, in which 5,000 illiterate and
non-English-speaking servicemen were trained in 1919 (Stubblefield & Keane, 1994);
launched programs for immigrant education, which were offered both in evening and public
schools; created the Department of Education for Immigrants (1920) that in 1924 was
renamed the Department of Adult Education, as it began to deal with adult education in
general (Knowles, 1977).

The development of adult education took place quite intensively during the “era of
prosperity”, which lasted 10 years (until 1929) and was characterized by economic growth,
improving human welfare and reducing unemployment, migration and urbanization,
democratic civic society.

According to our study, adult education movement (Knowles, 1983) covered
business and industry, colleges and universities, consulting services, government agencies,
social services, centers, unions, libraries, media, museums, private and public schools,
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religious institutions and public organizations, associations, etc. This shows that adult
education played a significant role in the life of American society and was seen as a tool for
adapting and renewing public life. Adult education was especially supported by
educational, civic organizations and various associations. The Carnegie Endowment for
International Peace, established in 1911, played a key role in the development of adult
education in the United States of America. In 1918, experts from one section of the
foundation, the section for the culturing of immigrants in American society, conducted a
study devoted to the possibilities of adult education in the americanization and assimilation
of immigrants. After receiving positive research results, the foundation in the 1920s began
funding adult education projects and participated in the formation of educational policy in
this field of education, and in 1924 initiated the American Association of Adult Education,
headed by Morse Cartwright.

American Association of Adult Education has paid special attention to the
development of libraries as an educational institution, a provider of adult education. It
initiated and provided financial support for the Targeted Reading project, one of the forms
of which was the creation of discussion groups which reflected the needs of both the
individual and the community; actively cooperated with teachers for adults, conducted
research, implemented projects in the field of adult education, launched a journal of adult
education, contributed to the official recognition of the term “adult education”. With its
support, the first Department of Adult Education was opened at Columbia University in
1930, which began training teachers for adults.

The American Association of Adult Education actively supported the establishment
of public high schools, which were based on the ideas of the Danish philosopher and historian
N. Grundtvig about education as “spreading light”, as “awakening to life”, as “enlightenment
for life” based on life experience, study of history, epic, language; freedom as the basis of
human life, its interaction with others, based on respect, mutual understanding; the living
word as a means of knowing oneself, one’s national uniqueness, national spirit, spirituality;
belief in the natural talent of people, man as a source of enlightenment. N. Grundtvig believed
that the high public school should be a school for life, a light for the people (Kulish, 1984;
Ogienko, 2008).

Such schools appeared in the United States of America in 1920s and 1930s. The
most famous were the John C. Campbell folk school (1925), the Poconos People's college in
Pennsylvania (1924), the Waddington People's college in West Virginia (1927) and the
Highlander school in Tennessee; Boston center for adult education (1933), which mission was
to support democracy; J. Studebecker's Forum (1935), which focused its activities on forming
an active position of community members. For example, the J. Campbell folk school offered
classes in art, music, dance, cooking, traditional crafts, and more. The main mission of the
school was to gain adult experience of non-formal learning and community life through joyful
and lively communication. The Campbell public school will soon celebrate its 100th
anniversary. Today, the school holds more than 800 classes that can be attended every day or
only on Sundays. It is an adult school that provides accommodation and food. Singing folk
songs is a must. Six thousand students of all ages come each year to find the same “bright,
creative force”, live communication, experience (O’Keefe, 1986).

Analysis of public schools shows that a significant percentage of its students are
marginalized and, therefore, through language and civic literacy, they are involved in
community life, feel their opportunities to participate in building democratic society.

Of particular interest is Highlander folk school. Its founder Miles Horton went to
Denmark to learn the experience of public schools. This gave him opportunity to
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understand their peculiarities, determine the purpose and objectives of future Highlander
school. The main purpose of its work was to motivate adults to learn, develop skills and
desire to learn, the desire for self-development, self-improvement and awareness of
opportunities to solve their own problems and communities. The school offered several
programs: “Cooperation”, which was aimed at developing skills of interaction,
cooperation, and provided permanent residence of students for six months; “Resolution of
social conflicts”, which was practice-oriented; “Life in the community”, which was aimed
at discussing and solveing community problems, political and economic issues, leisure.
Today, Highlander continues to work to promote social justice.

During Great Depression, the government initiated creation of new organizations,
passed laws, launched projects and programs aimed at improving educational and
professional level of the unemployed and their employment, including: Federal Emergency
Relief Act, which emphasized adult education; New Deal program, which was aimed at
employing adult teachers; the project “Work”, which was aimed at the the problems of
literacy and citizenship, as well as education at the college level; National Department of
Youth Affairs, which provided an opportunity to acquire professional skills and abilities of
unemployed youth; Civil Corps, which promoted on-the-job training and employment;
Student Bureau, which provided an opportunity to master the working professions; opening
of information and counseling agencies that provided information on available courses and
programs for adults; creation of the Association of Evening Colleges.

In the early 20™ century, the Congress passed a number of laws, which, in our
opinion, were the basis for creation of legislative support for adult education. They include:
Smith-Hughes Act (1917), which was aimed at vocational training at schools and colleges;
George-Reed Act (1929), which emphasized the training of specialists in the field of home
economics and agriculture; George-Deen Act of Vocational Education (1935), which
provided additional funding for programs in agriculture, home economics, and industry;
George—Barden Act (1946), which was flexible in the distribution of funding for education,
provided money for teacher training; Bill of Rights (1944), called the Soldiers' Bill of
Rights because it dealt with loans for education and housing for demobilized soldiers;
Employment Act (1946).

During World War II, as in World War 1, it was found out that hundreds of
thousands of American adults were uneducated and functionally illiterate, that is, their
literacy skills were lower than those of a fifth-grader (Cook, 1977). Poorly educated,
functionally illiterate adults, according to General D. Eisenhower, commander of the Allied
forces during the war, pose a threat not only to national security and economic development
in general, but also were a waste of human talent. Therefore, after retiring from the army
and taking over the presidency at Columbia University, he launched the Human Resources
Conservation Project, which was aimed at developing and preserveing the nation's human
resources. To support adult education in the 1940s, the “adaptation to life” movement
became widespread, offering educational programs and courses for adults without
secondary education. At the same time, Tests of general educational development (GED)
were worked out to enable servicemen who interrupted their training and went to the front
to obtain a certificate of secondary education (Rose, 1990).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the early twentieth century was a very difficult period in the life of
American society. Determinants of the development of adult education in this period were
definite historical events, such as: World Wars (1914-1918; 1939-1945), the period of
prosperity (1922-1929) — stabilization and prosperity, the Great Depression (1929-1933);
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socio-economic factors: along with the rapid growth of economy, the development of
private business, the emergence of new industries and its renewal, the economic and social
crisis of the Great Depression, Roosevelt's program “New Deal”; urbanization,
immigration; socio-cultural factors: population migration, acculturation and Americanization,
involvement of citizens in solving community problems, civic education, etc.

Trends in the development of adult education in the United States of America in
the early 20" century are the following: recognition and approval of the term “adult
education”; release of thorough works on adult education; public awareness of the role and
importance of adult education; the dominance of non-formal adult education; the beginning
of the creation of a legislative framework for adult education; the beginning of teacher
training for adults at the university; the emergence of in-house training; dissemination of
movements “People's School”, “Women's Movement”; priority of general cultural, social
goals of adult education with emphasis on community education, education for democracy,
education for Americanization and acculturation; low level of adult literacy; awareness of
the need to combat illiteracy; expanding the network of educational institutions.

The results of the conducted research show that American experience in adult
education will harmonize national traditions and world heritage on the basis of humanism
and democracy, provide high quality educational services for adults, synchronize domestic
adult education system with global trends, provide effective education.

We consider conducting comparative and pedagogical research on the problem of
recognizing the results of non-formal adult education in foreign countries as prospects for
further research.
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EDUCATION FOR PEACE: LATIN AMERICAN CONTEXT

ABSTRACT

This article presents the results of a pedagogical research, which objective was to
find out through a documentary-bibliographic study how education for peace in Latin American
research space is currently conceptualized. The authors found that there exist two main
lines in the approach to peace education: realist-pragmatic-positivist and idealist-critical.
The representatives of the first line (Vera-Poseck, Carbelo-Baquero, Vecina-Jiménez, 2006,
Landazabal-Cuervo, Cardona, Ruiz-Manzanares, 2009, Cajigal-Molina, 2017; Caldera-Montes,
Aceves, Reynoso-Gonzdlez, 2016, among others) choose to promote the peace culture through
different academic and cultural events (courses, workshops, forums, conferences, colloquiums,
seminars, festivals, exhibitions, cultural weeks, talks, etc.), which purpose is basically to
explain to the population the negative effects of conflict, violence and the benefits of “living
in peace and harmony”. They conceptualize peace education from the positivist position,
pragmatic pedagogy, educational technology, resilience pedagogy, among others.

Educational researchers who are supporters of the second line (Freire, 2012, Jares,
2001, Pérez-Viramontes, 2018, Quiroga-Trigo, 2012, Savater, 1997, among others) operate from
the categories of dialectical philosophy and neo-Marxism, the historical-cultural approach,
the critical theory, the radical or critical pedagogy and theories of cultural reproduction,
the resistance pedagogy, the pedagogy of the oppressed, the border pedagogy, the complex
thinking and pedagogy in complexities, the intercultural pedagogy and cultural relativism.
They seek for man to build his own systems of ideas, knowledge, theories, to be a subject
from his real perspective, a concrete and contextualized ecosocial minimum (microsystem)
related to the whole through intercultural communication and logical pluralism. They
consider that the conflict is natural, it is not negative in itself and it has an enormous
possibility for development; that violence is not an evil phenomenon but an element of the
human condition that needs to be reasonably attenuated by the use of no less natural
impulses of cooperation, harmony and peaceful order; that insubordination is a sign of
vitality and intelligence, which should be channeled towards social creativity and not
towards violence.

Keywords: education for peace and peace education, Latin American pedagogical
space, realist-pragmatic-positivist and idealist-critical approaches to peace education.
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OCBITA 3APA/TA MUPY: TATUHOAMEPUKAHCHKHUI KOHTEKCT

AHOTALIA

Y cmammi npeocmaeneni pesynomamu Hayko80-nedazo2iuHo20 00CNIOHCEHHS,
Memoio AK020 OYN0 BUABUMU TEOPEMUKO-MEMOO0NI02IYHI 3aCalu, HA SKUX TPYHMYEMbCs
ocgima Ona Mupy 6 JAMUHOAMEPUKAHCLKOMY OOCHiOHUYybKoMy npocmopi. Llnsaxom
00KYMeHmMAanbHO-0i0i0cpapiunoe0  00CHiOdNHCEHHA | AHANIZY ICHAHOMOBHUX HAYKOBUX
ooicepen aemopu  3’sicysamu, wo y npoyeci po30y0osu oceimu O0ns MUpy HAYKO8Yi
Jlamuncekoi Amepuxu cnuparomscs Ha maki nioxoou 5K peaniCmuyHO-npazMamuyHu ma
ioeanicmuyno-kpumuynul. Ilpedcmagnuxu peanricmuuno-npazmamuiHozo davents oceimu
ons mupy (Bepa-ITlocex, Kapb6eno-Baxepo, Becina-Ximenec, 2006, Jlanoazabans-Kyepso,
Kapoona, Pyic-Manyanapec, 2009; Kaxieanv-Monina, 2017; Kanvoepa-Monmec, Acesec,
Peiinoco-T'oncanec, 2016 ma in.) poszersioaioms o0cgimy 3 RNO3Uyiil NneoazoziKu
npazmamusmy, HO3UMUGIZMY, OCGIMHIX MEXHONO2I Mad 68aAXHCAIOMb, WO KYIbmypa Mupy
VCBIOOMIIOEMbCA  Yepe3 AKMUBHY YHACHMb Y DISHOMAHIMHUX OCBIMHIX U KYJIbMYPHUX
saxooax (cneyianbHux Kypcax, maicmep-kiacax, (opymax, memamuiHux KOHpepeHyisx,
KOJLOKGIYMAX, CEMIHAPAX, ecmueaisx, UCMABKAX, MUJICHAX KYIbmypu, 6ecioax mowo),
Mema AKUX noseac 8 momy, wob nOACHUMU YYaACHUKAM He2amueHi HACTIOKU KOHGIIKmIE,
HACULCMBA A Nepesazil «iCUmmsi ¢ Mupi ma 31a200iy».

Tpuxunbruku i0eanicmuyHo-Kpumuuno2o Hanpsamky 6 oceimi oas mupy (@peiipe,
2012, Xapec, 2001, Ilepec-Bipamonmec, 2018, Kipoea-Tpico, 2012, Casamep, 1997 ma in.)
onepyroms Kamezopisimu Olaiekmuynoi @inocoii ma HeoMapKcusmy, CNuparmvcs Ha
icmopuKo-KyibmypHuil nioxio, KpumuuHy meopito, paouKaibhy 4u KpumuuHy neoa2oeixy,
meopii 6I0Meopents Kyibmypu, nedazoeiky onopy, neoazoziky npueHoOIeHux, KOMNIeKCHe
MUCTIEHHS, MIJCKYIbMYPHY Nedazoeiky i KylbmypHuti peismugizm. Bowu esadcaioms
BAJCTUBUM 8 OCGIMHLOMY Hpoyeci, wob MoOUHa Haguunacs O6y0yeamu GAACHi CUCmeMU
ioetl, 3Hanb, meopii, w06 oyra cy6’ckmom (a He 06’ €KmMOM) 0C8imuU 3i C8OEI0 PEAIbHOIO
NepCcneKmueolo, KOHKpemHUM U  KOHMEKCMYANi308aHuUM eKOCOYIANbHUM — MIHIMYMOM
(mixpocucmemoro), nos szanum i3 Yinum yepes MidiCKyIbmypHy KOMYHIKAYI0 ma Jo2iYHuil
nuopanism. Y ioeanicmuduno-Kpumudnii  0ceimi Oas MUpy KOH@LIKMU 86aAHCAIOMbCS
NPUPOOHUM AGUWEM, SIKe caMe No coDi He € He2amuBHUM, a HAGNAKU 0a€ JIOOUHI GeNUKi
moocausocmi 0as pozeumky. [L[ooo nacunbemea, mo 60HO € KOMNOHEHMOM JIOOCLKOL
NCUXIKU, TOAC 3A60AHHAM OCEIMU 0N MUPY € CHPAMOGYBAMU HE2AMUGHI IMHYIbCU HA
BUKOHAHHA NO3UMUBHUX Oili 34 OONOMO20I0 He MeHul HPUPOOHUX HABUYOK CHignpayi,
eapmonii ma nopsoxy. LlJo cmocyemobcst HenoKipHocmi 0esikux yunie, mo 60Ha € 03HAKOIO
HCUMMEBOL CUNU MA THMeENeKmMY, MOMY ii Cli0 OpIEHMY8amu Ha COYIiANbHY MEOPUIiCMb, a He
Ha HACUTLCMEBO.

Knwuogi cnosa:. oceima 01s mupy, JIAMUHOAMEPUKAHCLKUL Ne0a202iyHUll
npocmip, peaniCmuyHO-NpAeMaAmuyHUll ma i0eaniCmuyHO-KpUMUYHUll nioxoou 0o oceimu
OJisL MUDY, BUXOBAHHS Yepe3 MINCKYIbIMYPHY KOMYHIKAYII0 Ma J02IYHUL NIIOPALIZM.

INTRODUCTION

Today, education for peace is not another option but a need that the school must
assume, just as it has to be promoted from different contexts. This topic has been addressed
since the works of Jan Amos Comenius and the New School. Also, in the late 20th century —
second decade of the 21st century, this issue continues to arouse the interest of researchers
at international and national levels and presents a significant theoretical development as
well as practical action.
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THE AIM OF THE STUDY

In this work, we set out to analyze through a documentary-bibliographic method
(or sophisticated literature review), how education for peace in Latin American research
space is currently conceptualized. It is important to note that the results of the documentary-
bibliographic study (or sophisticated literature review) that are presented in this article, are
part of a research project called “The construction of a culture for peace from education” registered
under the key UAZ-2019-37944 at the Autonomous University of Zacatecas, Mexico.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The documentary-bibliographic method (or sophisticated literature review) is an
obligatory part of any scientific research that is explained by the fact that the integrity of
science consists in the point that it always starts not only from the knowledge of reality, but
also from the existing scientific knowledge; it is the product of earlier scientific activity and
the method of later scientific activity (Volkov, 1980).

This method allows elaborating new understandings and interpretations that
theorists and researchers have built; it gives rise to a recreation of existing developments in
an area, topic or problem of knowledge; favors the identification of trends and gaps in
knowledge; encourages the approach of perspectives and lines of work in the field under
study (Londofio-Palacio, Maldonado-Granados, Calderdn-Villafafez, 2016, p. 27). According to
Ladron-de-Guevara, “[...] each investigation takes into account previously constructed
knowledge. Therefore, each investigation is part of the already existing theoretical structure”
(Ladron-de-Guevara, 1978).

Moreover, in words of D. Boote and P. Beile in their article “Scholars Before
Researchers: On the Centrality of the Dissertation Literature Review in Research
Preparation” (2005), “[...] sophisticated literature review is the foundation and inspiration
for substantial, useful research. The complex nature of education research demands such
thorough, sophisticated reviews”.

Hence, it is pertinent to carry out the analysis of existing research, confront the
results and opinions, classify the works by stages, approaches and theories used to deal with
the same topic, generalize and extract the data that support the investigation. The
limitations of this method are related to the time and space of the research and hence, a
strict organization and work discipline of the research group. There were also some
difficulties in acquiring the necessary bibliographic material.

The choice of bibliography for the analysis traced the following steps. In the first
place, the heuristic phase: the greatest possible and pertinent information on the subject of
education for peace in the Latin American region was collected. The search criteria were
expressed in keywords, the proper combination of which allowed the identification of the
sources. This information was recorded in files, which allowed to study and interpret the
selected bibliography; select the fundamental points and systematize the information
(classify the types of text, the authors, the frames of reference, the concepts, establish
convergences and divergences).

The next phase was exploratory and consisted of analytical and comprehensive
reading of the texts. The information was sought in high-impact journals such as Espacio
publico, Cuadernos de pedagogia, Revista Historia de la Educacién Latinoamericana,
Revista de Paz y Conflictos, Thémata: Revista de filosofia, Universitas. Revista de
Filosofia, Derecho y Politica, Revista del Colegio de Estudios de Posgrado de la Ciudad de
Meéxico, La Revista Iberoamericana de Educacion, among others. In addition, we analyzed
the books of prominent researchers such as P. Freire, F. Savater, Z. Bauman, S. Herrero-
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Rico, A. Ocejo, V. Hernandez, G. Pérez-Viramontes, E. Blanco-Bosco, G. Dietz, among others,
and government documents, those of NGOs, educational materials and manuals, presentations at
conferences and seminars. The third phase was descriptive, which presupposed extracting
the units of analysis from the documentary material, the pertinent data, and submitting them
to a review, review, and description process. Finally, the formulation or generation of basic
ideas and indicators was carried out from the information found.

The original thesis or argument of this work is that the authors consider that in the
educational field of Latin American two main positions about peace education exist: realist-
pragmatic-positivist and idealist-critical.

The article is made up of the introduction, three sections (“Conceptualization of
peace in contemporary studies”, “Education for peace in Latin America” and “Latin
American researchers about the notion of peace education”), conclusions and the list of
bibliography. The first section (or preparatory/foundation section) served to analyze
different theoretical positions regarding the concept of “peace” and to understand the
complexity of this phenomenon.

The second section explores the actions of the Latin American governments (and
in more detail the Mexican government as an illustration of the efforts undertaken that
concern the entire region) and the NGOs relating to the implementation of the peace culture
in Latin America. The results obtained from this analysis allow to visualize important
actions in favor of peace. However, these actions did not reduce the violence in the region,
the high rates of insecurity, armed conflicts, homicides, etc. which prevail in these
countries. Given such situation, Latin American researchers try to find alternatives to the
“traditional” solutions to the problems of violence. Many of them conceptualize education
for peace from the idealist-critical point of view. Therefore, in the 21% century Latin
American scientific pedagogical space, two positions are maintained regarding education
for peace: official (realist-pragmatic-positivist) and alternative (idealist-critical).

RESULTS

The revision of peace education literature allows us to maintain that the
phenomenon of peace has been analyzed by thinkers since antiquity. Thus, Aristotle speaks
about moderate peaceful and jus ad bellum; the Roman pax was around the stability of the
Roman Empire and its maximum territorial expansion at the cost of other nations. Peace in
Christianity supposed “the love to others”, austere life and delivered to others. In the 17%
century, the Father of Pedagogy Comenius considered that peace can be achieved through
the moral, political and Christian renewal of humanity, he called for a harmonious human
with himself, with others and with the surrounding world. In the 18" century, the great
French philosopher Rousseau acclaimed peaceful coexistence, respect of free citizens. In
the same century, the eminent German philosopher Kant discerns peace as a legal
prevention of violence and injustice. In the 19" century, Mexican President Benito Juarez
proclaims that peace is respect for foreign law. In the 20" century, as of the First and
Second World Wars, peace was considered as opposed to the conflict, the war. In the
1960s, Johan Galtung develops his theory about structural violence. In the 1990s,
international organizations suggest that peace culture presupposes the compliance of human
rights, democracy, disarmament, human development. In the 21% century, there persists the
approach of the peace culture as opposed to the conflict, the war. At the same time it arises
a new conceptualization of the culture for peace. This perspective is based on complex
thought, intercultural communication and logical pluralism.
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In contemporary studies on peace, the following versions of this phenomenon are
visualized: direct peace, which is the non-violent resolution of conflicts; cultural peace,
which refers to the existence of minimum values that are shared; the structural peace that is
the one concerning the profile structure to achieve a minimum level of violence and the
maximum social justice; and intercultural peace conceived from the complex thinking and
the cultural relativism approach. Likewise, the concepts of positive peace, negative peace,
imperfect peace and impossible peace are built.

The positive peace is the most genuine, since it is not only opposed to the absence
of war or any kind of armed confrontation, but it contrasts segregation, violence or dictatorship
that frees the development worthy of individuals. Ideally, it is established in all orders and
existential realities. Negative peace, on the other hand, was coined in early 20" century and
refers to non-aggression between states. The peace is substantially negative when determined as
the absence of warlike conflict. Imperfect peace is one that brings together all the practices
and places where problems are regularized peacefully (Salazar-Mastache, 2009).

Impossible peace was built by the most Latin American states with a desire to
exclude the ethnic and cultural diversity of the country, and thus erect an analogous nation
where multiplicity was only part of tradition. Therefore, impossible peace has been
extremely segregational with indigenous people, because it has denied them their
fundamental rights as: the right to territory, self-government, to possess legal and
regulatory systems, to have their own education, language and culture, and above all, the
right to be part of a pluricultural society (Salazar-Mastache, 2009).

In the late 20" century, the concept of interculturality and intercultural peace was
created. This happened due to the problems of multiple global context, with Europe where
multi-ethnic populations coexist because of migration and America where survive
autochthonous, aloctonous (those who have come from another part) and mestizas groups.
This concept arises to interlace bridges of mutual consensus with a pretension to generate
respect, acceptance and empathy between different groups, which is of vital importance,
since the acts of racism and xenophobia continue to be present in the populations.

The interculturality is defined as the interrelation and impartial interaction between
numerous approaches and social, political, economic and cultural experiences.
Interculturality involves a profound renewal of the dominant structure to build a truly
equitable nation. Likewise, it seeks articulate ethnic, class, gender, regional option and
sexual preference contrasts, among others, without a hegemonic center that is constituted as
a point of universality. To prosper in the formation of an intercultural society it is
inescapable to begin by recovering minimum values of coexistence such as respect,
cordiality and tolerance. Similarly, the construction of interculturality involves enormous
challenges, such as the improvement of a type of citizen that exceeds the conception of
parity of the individuals before the law, because equality does not exist, since society is
established on a basis of inequality (Quiroga-Trigo, 2012).

Another challenge is the recognition of the differences between human beings in
its broadest sense, because it is not only about observing expressions of adjective nature.
For this to be carried out, first the human will have to have a full encounter with the Other
so that “[...] an experience of admiration or amazement that makes discovering the alterity
of nature and the intersubjective presence of other human beings. This discovery of land
belonging can be a symptom of fragility that is afraid” (Martinez-Guzman, 2015).

The way to react to fear that causes that collision is through the acts of coercion,
for example, the knowledge sealed by the white, Western, adult and masculine race
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becomes the only valid. In this sense, that Other that is perceived as a stranger, a foreigner,
thus, there emerges the differentiation and symbolic construction of the enemy. Therefore,
fear of alterity causes violence. Another way to respond to fear is that people assume their
humility, fragility and the relational and intersubjective nature of human relations, and
promote policies based on that relational nature.

In early 21% century, investigations for peace resume the “interculturality” concept
and make up intercultural peace, which is used to help understand multicultural and
intercultural discourse. Interculturality represents an opportunity to respond to the challenge
of establishing links between cultures with respect to them to coexist and enrich each other.
Thus, “[...] peace and interculturality are related, complements and feedback at the same
time, so we intend from different peace (negative, positive and neutral) lead the
interculturality to school” (Jiménez-Baulista, 2016).

From this tenor, intercultural peace is conceptualized as an active involvement to
reduce cultural and symbolic violence, based on a new redefinition of economic policy
imposed by capitalism, of education, so that it contributes to the school that teaches
individuals to think critically and particularly, constructing and reconstructing the way of
thinking: their epistemological, axiological, ontological, anthropological and sociopolitical
beliefs (Jiménez-Bautista, 2016).

Then intercultural peace constitutes, apparently, an effective project to abate the
contexts of violence and generate a solidary citizenship, because it focuses on social
reorganization that sponsors the disappearance of votes of power and articulates
pluricultural and multiethnic societies so that they can coexist in peace. For the case of
Latin America, it represents an opportunity to travel towards authentic coexistence and
understanding not only between cultures and ethnic groups, but also between classes, races,
collectives, etc.

In relation to the foregoing, it is worth mentioning that the challenge of the
construction of intercultural peace in Latin America is quite complicated, since, according
to the Canadian philosopher Will Kymlicka, currently in the region prevails
multiculturalism (or multisociety relationships), which accepts diversity only to the extent
that it does not affect the pre-eminence of particularism from the hegemonic sectors
presented as universalism. It does not propose a transformation of the power relations and
leaves the situation of poverty and exclusion of marginalized populations (indigenous, poor,
women, etc.) (Tapia, 2002).

It is necessary to specify that multiculturality, which is characterized by the existence
of several groups with different cultural codes that do not necessarily interact with each
other, or interact partially, not equitably, is one of the most elementary levels of modern
social organization. It follows the second level, the pluriculturality or recognition of the
heterogeneous nature of society, in which different actors have different cultural codes; it is
based on the principle of respecting differences, but criticizing the inequalities and violation
of human rights. Likewise, the interculturality is at the summit of human relations.

In the words of the Bolivian sociologist Maria-Soledad Quiroga-Trigo (2012),
interculturality is not a current reality, but a project to develop that implies a deep
transformation of power, the domination system, and the formation of a genuinely equitable
and fair society. It supposes development of a different type of citizenship: intercultural
citizenship that should ensure that the individual is not subsumed in the collective and that
the collective is not subordinated to the individual, but both are articulated and
complemented. It also provides for the recovery of minimum values of coexistence, such as
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tolerance, respect, trust between different groups and sectors of society and the acceptance
of dissent (Quiroga-Trigo, 2012).

Therefore, in the analyzed literature, the conceptualization of peace (key concept)
as something contrary to conflict and violence predominates. Nevertheless, several
researchers consider conflict and violence as a natural human condition and call for
“directing” this energy towards peace (not fighting it, not “preventing it”). It is where the
open debates between the representatives of one and another position begins. So, different
methodologies (realist-pragmatic-positivist and idealist-critical) led to different theses
about the concept “peace” in the existing literature.

The idea of this section is to show the scope of the Latin American governments in
the task of reducing violence and building a peace culture in the region based on the
example of Mexico in order to support the thesis that all the efforts undertaken so far, have,
unfortunately, not reduced the conflict.

The issue of education for peace in Latin American countries, is still in the process
of growth. Only some joint efforts with organizations from other regions can be mentioned.
Thus, in 2004, the Eurosocial movement invited 21 representatives of the Latin American
education institutions to Malaga, Spain, for training them in peace formation. Following
this action, the governments of some Latin American countries began to incorporate the
elements of the peace culture into their educational programs. For example, the Secretariat
of Public Education of Mexico, added the following aspects:

1) themes on human rights and non-violent resolution of problems, intended to
develop schoolchildren’s skills and moral action capabilities through the reflection and
critical analysis of their personalities and surroundings;

2) formation of capabilities that allow students to develop their personal potential,
so that it is satisfactory and responsible;

3) fortifying a democratic political culture in childhood, with its active
concentration on matters of social interest for the formation of equitable, intercultural and
solidarity forms of life (Abrego, 2010).

Also, in 2000, the program against violence called Educate for peace for me, for you
and all over the world, was created. From 2000 to 2006, this project was promoted up by
the Secretariat of Public Education of Mexico and the United Nations Fund for Children
(UNICEF) to the schools of the marginalized zone of Mexico-city (Abrego, 2010).

On the other hand, it is important to note that the institutionalization of peace
education in Latin American countries has promoted the emergence of civil societies in
support of peace. Thus, in Mexico as a response to the failure of local and federal
authorities to restrain violence and organized crime, national marches emerged in 2008 and
2011, from which, with the support of various civil organizations, the Peace with Justice
and Dignity movement was created. As a result, the participating organizations announced,
in Ciudad-Juarez, Chihuahua, a National Citizen Pact against Insecurity and organized the
Dialogues for Peace with the Federal Government. Likewise, in 2013 the General Law on
Victims came into force and the Executive Commission for Attention to Victims began its
operation, provided for in this Law (Red Nacional de Organizaciones Civiles de Derechos
Humanos, 2017).

In 2013, a group of professionals interested in contributing to the construction of
peace in Mexico, moved by the situation of violence in the country, created the Center for
Research and Social Action (CIAS) “Jesuits for Peace”. Among its activities stands out the
Forum for analysis and reflection “Educational approaches, a social perspective”, organized in
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2018 in coordination with the National Confederation of Private Schools (CNEP), the
Mexico University Center (CUM), the Federation of Private Schools of the Federal
District, the Latin American Institute of Educational Communication, the Mexican Institute
of Christian Social Doctrine, La Salle University and the Ibero-American University.

The theme of the Forum focused on the reflection of an education that is capable
of integrating the individual and social dimensions in an articulated way, in order to
become a training process that impacts the harmonious development of people and that
permeates the construction of a more just, equitable, inclusive and co-responsible society
with its community and the environment. The Forum participants stated that in the face of
violence in Mexico, [...] the school has become an important space for the construction of
peace, since it can summon a diversity of actors in order to create processes to strengthen
coexistence, and begin to spread the skills of problems” resolution for the family, neighbors,
work agencies, the government and also the churches, thus creating circuits of inclusive
relationships that allow good coexistence (Centro virtual de la pedagogia ignaciana, 2019).
Similarly, the speakers expressed the need to create innovative pedagogical strategies to
strengthen the construction and exercise of citizenship from the perspective of sensitive
education or education through art, in order to promote culture and the collective
construction of coexistence agreements.

In 2014, as a result of the disappearance of 43 students from the Rural Normal
School of Ayotzinapa, Guerrero, again thousands of people in Mexico mobilized to demand
the resolution of the case. This event prompted the publication in 2017 of the General Law
on Forced Disappearance of Persons, Disappearance by Individuals and the National
System for the Persons’ Search.

Currently, the Federal Register of Civil Organizations (CSOs) of Mexico includes
2,500 active civil organizations that carry out actions promoting the strengthening of the
social and citizen security; about 5,500 CSOs refer to the culture of peace or the issue of
violence as part of their corporate purpose, and 160 CSOs carry these concepts (peace
against violence) in their names (Red Nacional de Organizaciones Civiles de Derechos
Humanos, 2017).

Thus, the activity of the aforementioned civil organizations was one of the triggers
that outlined the new national policy. Therefore, the National Development Plan 2019-2024
of the new Mexican Government (2018-2024), defines great objectives and goals related to
the coverage and quality of Mexican education: “Review the plans and programs in all
types and levels of the national education system, promoting sustainable, artistic, scientific,
technological, financial, environmental, sexual, indigenous, intercultural and community
education, which guarantee the right to equality gender, non-discrimination and elimination
of violence” (Poder Ejecutivo Federal, 2019).

Likewise, derived from the National Development Plan 2019-2024, the Sectorial
Education Program 2020-2024, education for peace is mentioned among priorities of
Mexican educational system, as well as six specific objectives that will guide the
Government’s efforts in order to achieve an equitable, inclusive, intercultural and
comprehensive education are reveled: education must be excellent, pertinent and relevant,
focused on learning, with teaching-learning process of different types, with social inclusion
and the promotion of healthy lifestyles. It is intended at “[...] promoting different support
programs to promote access and the permanence of students from low-income families, for
example, with basic, superior and upper medium scholarships, such as a strategy to not
leave anyone behind, not leave nobody outside [...] guaranteeing a compulsory education of
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quality with relevance, universally, inclusive, public, free and secular as a fundamental
human right” (SEP, 2020). It is also noted that education must respond to the needs of the
new national and global context, especially at the level of human development.

It is worth mentioning that the document is based on human rights (in particular,
quality education) embodied in different international instruments: Universal Declaration
of Human Rights (1948), International Covenant on Economic, Social and Cultural Rights
(1966), Convention on the Child’s Rights (1989), Convention on the Elimination of All
Forms of Discrimination against Women (1979), Convention on the Rights of Persons with
Disabilities (2006), Agenda 2030 for the Sustainable Development of the General Assembly
of the United Nations Organization (2015). It is also grounded on the rights that recognizes
the Political Constitution of the United Mexican States: the right to non-discrimination
(Article 1); the right to education and the right to enjoy the benefits of the development of
science and technological innovation (Article 3); the right to access culture and the right to
physical culture and the practice of sport (Article 4); the right to access information and
communication technologies (Article 6); the right to freedom of ethical convictions, of
conscience and religion (Article 24) (SEP, 2020).

Therefore, according to the example of Mexico, peace education is disseminated
by the Government. Likewise, it is necessary to recognize that academic activities related to
this objective organized by the Mexican Government are offered free of charge. However,
the multiple national and international NGOs that operate in Mexico and Latin America
promoting the culture of peace, organize their academic events (courses, seminars,
certifications, etc.) to “train peace educators”, charging excessive sums. Among these, the
following NGOs can be enlisted: Pax Humana & EPP Ibero-America, COMNAPAZ
Mexico, Foundation La Paz begins with children AC, Education for Peace, International
Institute Education for Peace, Carlos Slim Foundation among others. The question arises:
to learn to live in peace and treat conflicts in a non-violent way, do we have to reimburse
the significant amounts of our income? Apart from that, will not this organization be
manipulating us at their convenience? Will there be another way of instructing us so that we
stop being violent?

In addition, in these academic events, the construction of a “common good” is
addressed. For whom will this “common good” constructed? Is it possible to speak of a
“common good”, truth or justice in a world without justice for most and with the only truth of a
few (those who are in power), in a world where corruption, inequality, xenophobia prevail?

It is important to note that in spite of all these steps that Latin American
governments as well as NGOs undertake, no positive changes are visualized in educational
practice, nothing seriously has been specified regarding education for peace: projects and
programs simply continue in the inkwell. To contribute to the construction of a pacific
future, the Latin American educational researchers handle different proposals. Let’s discuss
some of these.

What concerns peace education, Associated Schools Project of the United Nations
and UNESCO as its modern antecedent, which incorporated education for human rights and
disarmament in the 40s of the 20™ century (after the World War I1), should be mentioned.
Later, in the 60s of the 20" century, peace education is enriched with the contributions of
Paulo Freire who links education with the nations’ development and overcoming social
inequalities, as well as with proposals and social-pedagogical practices of Mahatma Gandhi
based on teachings of truth and non-violent action and the development of personal autonomy

and disobedience to unfair structures (Zhizhko, 2019).
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In the 80s of the 20" century, the peace education turns to practical approaches and
emphasizes coexistence within the nearby community (the classroom, school, neighborhood,
etc.). Thus, it’s perceived as an alternative to violent, excluding and intolerant human
behaviors in peaceful relations (Grasa, 2000). In the 90s of the 20" century, the peace
education is related to intercultural education. Thanks to new information and
communication technologies, contacts are made between different nations and people with
diverse experience and access to materials, centers and people working in peace education
in very different contexts and situations of conflict and violence. In 1995, the UNESCO
General Conference proclaimed the Declaration and the Integrated Action Plan on Education
for Peace, Human Rights and Democracy, which in its Article 8 states: “education must
develop the ability to recognize and accept the values that exist in the diversity of
individuals, genders, nations and cultures, and develop the ability to communicate, share
and cooperate with others. The citizens of a pluralistic society and a multicultural world
must be able to admit that their interpretation of situations and problems follows from their
own lives, from the history of their society and from their cultural traditions and that,
consequently, there isn't a single individual or group that has the only answer to the
problems, and there may be more than one solution for each problem. Therefore, people
should understand and respect each other and negotiate on an equal footing with a view to
finding common ground. Thus, education should strengthen personal identity and favor the
convergence of ideas and solutions that reinforce peace, friendship and fraternity between
individuals and nations” (UNESCO, 1995).

Therefore, the conceptualization of peace education has gone from the vision of an
instruction in human rights, disarmament, and global responsibility. It involves the
understanding of the need for teaching dialogue and attention to the student’s integral
development; contemplates the improvement of positive, analytical, transformative,
conciliatory, tolerant attitudes; the ability to forgive and reconcile, respect the Other, handle
aggression, anger, hate. It provides for the acquisition of knowledge for the critical analysis
of reality, creativity in the search for solutions, the development of skills to think critically
(to know how to process existing information, understand the conflict and prevent it, deal
with it, resolve it, know how to mediate, reconcile and generate peaceful solutions to
conflicts, know how to empathize with the different divided parts and build peaceful
coexistence environments). It calls to form values (freedom, equity, justice, solidarity,
cooperation, autonomy, critical reflection, creativity, decision making). It aims to transform
society, motivate and create new conceptions of the world.

In the late 20™ century — second decade of the 21% century, the Latin American
researchers, who study the problems of peace education, traced its main features:

—based on a human rights issue (Nastae, 1986; Tuvilla, 1994, 1998, 2000, 2004;
Alba, 1998; Jares, 2002; Blanco, et al., 2007; among others);

—implies educating for global responsibility (Reardon, 1988, 1999; among others);

—achieved by teaching dialogue according to Montessori method (Duckworth,
2006; among others);

—achieved by means of complying with the pedagogical framework of Vigotsky’s
sociocognitivist model (Vidanes-Diez, 2007; among others)’

—based on philosophy of making peace (Herrero-Rico, 2012; among others);

—presupposes an ethical-political proposal of democratic emancipation carried out
on the basis of Freire’s popular pedagogy (non-violent popular resistance) (Ospina, 2010,
2015; Ribotta, 2011; Walsh, 2015; among others);
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—attained through conflict controlling teachings (Cascén, 2004; Smith, 2011;
Hernandez-Arteaga, Luna-Hernandez and Cadena-Chala, 2017; among others);

—is a way of teaching values (Hernandez-Arteaga, Luna-Hernandez and Cadena-
Chala, 2017; among others).

Since the early 21 century, in Latin American educational thinking, basically two
large trends regarding the perception of education for peace are observed. One of them can
be called “officialist”. It is the approach in which the key components of an effective peace
education are the following: it considers peace as opposed to conflict, violence; it aims to
“[...] change violent, exclusive and intolerant human behaviors in peaceful relationships,
participate actively and responsibly in the construction of a peace culture acting from one’s
own community with non-violent conflict treatment programs” (Grasa, 2000).

This “officialist” tendency about peace education arose in early 20" century, in the
context of the World War |, when the need to work for an international understanding that
would allow tensions and hostilities between states to be overcome was underlined. At the
end of the conflict, an educational movement was produced characterized by the idea of
avoiding war, as well as by its strong internationalist component. Likewise, it initiates the
mission of “instructing the masses in peace” (or so-called peace education).

Its primordial part is developing of resilience capacity. It is important to note that
resilience, the key category of this instructive paradigm, is the capacity of a system, a
community or a society exposed to a threat, to resist, absorb, adapt, transform and recover
from its effects in a timely and efficient manner, in particular, by preserving and restoring
their basic structures and functions through risk management (Vera-Poseck, Carbelo-
Baquero, Vecina-Jiménez, 2006; UNISDR, 2017).

The resilience pedagogy epistemologically ascends to system theory, pragmatic
pedagogy, active pedagogies, and educational technology and foresees planned and
organized teaching in the form of an algorithm and the active use of technological resources
(Cajigal-Molina, 2017; Caldera-Montes, Aceves, Reynoso-Gonzalez, 2016). It is the ideal
approach to serve the vigilante capitalism of the early 21% century, since it “cultivates” the
“ideal man” according to their needs: a “good citizen”, an “honest and virtuous father of a
family” and a follower of the consumerism culture (who does not usually question the
actions of governments or people in power).

Thus, the “officialist” tendency about peace education appeared in early 20"
century, with international policies on the culture of peace and institutional studies on peace
taking their rise in the 1940s. Consequently, we are talking about more than a hundred
years of intensive real work and joint efforts (both intellectual and financial investment) of
various countries for the sake of building a peace culture in the world, preventing wars and
violence. However, the wars continue, the suppressions are more cruel and massive, the
weapons are increasingly sophisticated and destructive, the family disintegrates, it is even at
risk of disappearing as a social institute, bullying in schools is already common, suicides of
young people and adolescents increase, the world, in general, becomes more cruel and ruthless.

In short, the current context is far from being defined as an environment of peace.
We must recognize that we continue to live in a world permeated by violence, cruelty,
crime, fanaticism, terror, intimidation. Henceforth, in late 20" century — early 21 century,
debates arise among scholars who address the issue of the peace education, and the new
“alternative” tendency in the conceptualization of peace education appears. It is based on
the idealist-critical philosophical vision.

So, understanding the dynamic, non-linear, multidisciplinary, heterogeneous,
multiform and transversal nature of the task of peace culture building from the educational
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field (that definitely implies a diversity of challenges), many Latin American educational
researchers acquire a different position regarding this phenomenon. This position can be
called “alternative”.

The key components of an effective peace education according to this “alternative”
position are the following: scholars believe that in order to educate young generations to
live in peace, it will be necessary to reconstruct the conceptions of the State and the nation
that the Western tradition has erected, as well as review the relations between the State and
contemporary societies, analyze the intercultural processes of integration and differentiation
that occur in them. Education will only have significance, impact and value when it is
critically assumed as a pedagogical-political-social-epistemic-ethical act and as a de-
colonial pedagogy that seeks to intervene in the “re-founding of society”, as Paulo Freire
said (2004). It is about “rethinking its structures that racialize, inferiorize and dehumanize
and trace out paths for a different praxis” (Walsh, 2015).

In the opinion of Pérez-Viramontes (2018), to build an authentic and effective
education for peace, a cultural disarmament is necessary, which will be done through a
global criticism that makes it possible to renounce the embankments in which modern
Western culture has entrenched itself, which principles are based on acquired and unalterable
values such as freedom, progress, technology, science, the world economic market, etc.
Therefore, transcending evolutionary thinking that conceives the evolution of history as a
linear process requires deep analysis to deconstruct the myth of the totality of scientific
knowledge and thus introduce new levels of values in which the other is recognized with all
its cultural, philosophical and experiential universe (Pérez-Viramontes, 2018).

Hence, the mission of education for peace is to originate a true anti-belligerent
school idiosyncrasy to form leading, reflective and critically committed citizens in the
reconstruction of a world civilization. It is a social practice that arouses values, that tries to
raise positive emotions such as empathy, affection, care and respect and encourages the
deconstruction of words and concepts related to the subjects (Pérez-Viramontes, 2018).

Likewise, in the proposal by Hernandez-Arteaga, Luna-Hernandez, Cadena-Chala
(2017), education for peace is built on the basis of the possibility of exploring the conflict
by channeling it to meet educational objectives, since, following Savater (1997), violence is
not an evil phenomenon but an element of the human condition that needs to be reasonably
attenuated by the use of no less natural impulses of cooperation, harmony and peaceful
ordering (Savater, 1997).

Undoubtedly, a culture without violence will be condemned to suffer from apathy,
since every act of change will be promoted through violent mobilization. However, to what
level is it adequate if the scenario in Latin American countries is drawn as the epicenter of
street and domestic brutality? They are considered as countries where bullying inside
schools has escalated to shootings by minors. In this framework, it is essential to educate or
re-educate for peace and to learn acts of harmony, empathy, compassion, love and dialogue.

In the opinion of Hernandez-Arteaga, Luna-Hernandez, Cadena-Chala (2017), it is
necessary to use mediation and diplomacy in the face of a conflict, since traditionally in the
educational context the conflict has been stigmatized and denied. This is because it is seen
as synonymous with mismanagement and the student or teacher is perceived as a
troublesome person. In this way, the conflict is presented as an inconvenience that must be
prevented. In this situation, it is believed that healthy coexistence is the one that is free of
conflicts. However, according to Jares (2001), the conflict is natural, it is not negative in
itself, and it has enormous educational potential (Jares, 2001).
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Consequently, we must break with archaic ideologies in which the school system
is held responsible for the deterioration of social coexistence, since the school is not guilty
of evils nor should it be seen as a panacea. Its real challenge is the configuration of spaces
for coexistence, which requires a global approach in which different elements of the
curriculum are affected. From these assumptions, the following challenges must be
addressed to build convivial educational centers: cultivation of intercultural relationships,
democratic discipline and democratic school management, introduction of affective
education and education for human rights, learning of resolution strategies and skills
(Hernandez-Arteaga, Luna-Hernandez, Cadena-Chala, 2017).

For this educational model to be possible in the Latin American countries, it is
important to initiate a deep metamorphosis of what is taught in school, that is, we must
rethink the values of the masculine over the feminine and of the victors over the defeated,
demystify the history of bronze and the history of the victors. For the first, the Manichean
vision of national heroes and villains will have to be demolished. For the second purpose, it
is necessary to stop telling the story through “winners and losers” orientations.

In this new model, in the groups of students, teachers and administrators, peaceful
relations, mutual understanding and the collective interest over their own must prevail;
affective education must occupy a preponderant place, since it is an object with educational
value as a development to achieve a respectful and peaceful coexistence. What concerns
discipline, it also constitutes an essential part in any educational process, however, it is not
a traditional discipline, but one based on self-discipline and mutual respect. Likewise, non-
violent conflict resolution is internalized by learning negotiation strategies.

On the other hand, for Blanco (2007) and Herrero-Rico (2012), education for
peace must ensure the full exercise of democratic rights and social affinity through
participation; the basic competencies for an educated and responsible citizenry; the
construction of a scientific culture for all and the cultivation of affective values and
attitudes. Equally, it is a process based on a holistic vision of the human being and the
world, on equality and non-discrimination, the purpose of which is not the transfer of
knowledge, but the collective foundation of the same, from the affirmation and respect for
diversity guided by the search for real and potential solutions to the problems that societies
must respond to (Herrero-Rico, 2012).

In the same way, Arboleda, Herrera and Prada (2017) define education for peace
as a compendium of attitudes, traditions, values and behaviors based on respect for life and
the practice of non-violence through education, dialogue and collaboration. For this reason,
education for peace is conceived not only as the absence of war or conflict, but as an
authentic, dynamic and participatory process in which dialogue and the resolution of
controversies originate, in a spirit of understanding and mutual participation (Arboleda,
Herrera, Prada, 2017).

Thus, the pedagogy that is based on the construction of a culture of peace
encourages changes in the way people and societies relate to each other through social
justice practices that circumscribe harmonious relationships of inclusion, tolerance, and
respect for the human rights, conciliation, interpersonal and intercultural encounters, among
others. Also, it integrates one’s own experience with reality, inspires the evolution and
overcoming of generational violence and fosters peaceful and creative routes to transform
conflicts, examine them, dialogue, debate, help, mediate, recognize individual and
collective interests and needs.

Educating for peace represents providing individuals and social groups with
sufficient autonomy to be able to discern and reason about reality and freely decide to
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defend their own rights and those of others; the approval of discrepancies and divergences
in a non-violent way, where the diversity and particularities of different groups that make
up the nations are also recognized and valued (Arboleda, Herrera, Prada, 2017).

Likewise, following Ospina (2010), education for peace must be an ethical-
political proposal of democratic emancipation carried out from the popular pedagogy. It
must be the result of a progressive reform movement determined by the pluralism of
institutions and pedagogical projects. Equally, in the words of Freire (2007), their duty is to
develop in society the ability to govern and propose a true alternative to capitalism and
despotic socialism. In this space, the teacher must assimilate that the insubordination of the
student is a sign of vitality and intelligence, which must be channeled to direct it towards
social creativity and not towards violence (Freire, 2007).

Following Freire (2012), the ultimate goal of education will be to free oneself
from oppressive reality and injustice, its objective will be the radical metamorphosis of
reality to modernize it, to make it more human. Education must allow a critical look at the
world, the unfinished world. To transform hostile situations of oppression, education must
take root in the popular culture. But it is not about encouraging the population to rebel, it is
about challenging popular groups so that while working specifically on each one they
discover, in critical terms, the violence and deep iniquity that characterizes their specific
environment (Freire, 2012).

For his part, Dietz (2012) points out that education for intercultural peace through
complex learning aims to educate society as a whole and not only minorities. Similarly, the
author makes a rescue of the notion of empowerment. At the same time, he recovers the
school space as a focus of action. Regarding the specifically pedagogical task, he points out
that this “[...] will consist not only in thematization of the existing heterogeneity in the
classroom, but even in taking advantage of it to generate intragroup mechanisms of
formulation, negotiation and conflict resolution among the students” (Dietz, 2012).

Concerning intercultural competences, these are mutually acquired through group
interaction and will be used to develop cooperative learning. However, this model, focused
on generating experiences of interculturality lived jointly by schoolchildren, calls for
profound reforms, because “preparing for an intercultural society also requires carrying out
profound transformations in the process of construction of knowledge and the norms that
define school culture: giving the student a more active role in this construction, teaching to
recognize the positive nature of the doubts and conflicts as engines of growth, helping to
face high levels of uncertainty and providing experiences that allow living heterogeneity as
a source of development and progress. And for education to achieve these reasons, it is
necessary to change the traditional method, excessively focused on the activity of the
teacher, and give students more power and more responsibility in their own learning”
(Dietz, 2012).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the study carried out allows us to maintain that in the Latin American
pedagogical space, the peace education phenomenon is analyzed from different
epistemological and theoretical positions: rationalism, empiricism, positivism and
neopositivism, pragmatism, idealism, and radicalism. However, the specific contribution of
this article is that basing on this research we can distinguish two main trends in the
approach to peace education: realist-pragmatic-positivist (or “officialist”) and idealist-
critical (or “alternative”, “progressive”). The representatives of the first trend visualize
peace education from the rational-practical point of view, implementing pragmatic
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solutions (sometimes superficial) in conditions of the given current socioeconomic
situation. They choose to promote the peace culture through different academic and cultural
events (courses, workshops, forums, conferences, colloquia, seminars, festivals, exhibitions,
cultural weeks, talks, etc.), the purpose of which is basically to explain to the population the
negative effects of conflict, violence and the benefits of “living in peace and harmony”.
They conceptualize peace education from the positivist position, pragmatic pedagogy,
educational technology, resilience pedagogy, mindfulness pedagogy, among others.

Educational researchers, who are supporters of the second trend, operate the
categories of dialectical philosophy and neo-Marxism, the historical-cultural approach, the
critical theory, the institutional analysis, the critical curricular approach, the radical or
critical pedagogy and theories of cultural reproduction, the resistance pedagogy, the
pedagogy of the oppressed, the border pedagogy, the complex thinking and pedagogy in
complexities, the intercultural pedagogy and cultural relativism.

The representatives of the idealist-critical position intended to build the new
educational ideal: a free, innovative, reflective and self-reflective human being (the one that
understands the Other through self-understanding), critical, plural, capable of self-training,
self-organization, living in a multicultural environment, knowing how to listen, understand,
be sensitive to the experience and condition of the Other, be perceptive with the environment.
They seek to build education based on complex thinking that tries to understand the world
and form the ability to establish different dimensions with reality; grounded on the ideas of
interculturality, which are embodied in a non-discriminatory integrative system; supported
by cultural relativism that admits as valid any practice for the sole fact of being the
production of a social group; the one that considers the conflict as an indispensable part of
the human being and knows how to channel it to create good, initiate dialogue and
negotiation; the one that involves the family and society in the educational process.

It is about the new school model where peaceful subjects will be educated, away
from the homogeneous idea of culture and ideological hegemony; where humans aware that
thought is complex, non-linear, horizontal, will be trained; with individuals who value the
dialectical units of the simple and the complex, chance, uncertainty, chaos, disorder,
indeterminacy and emergence, who build their own systems of ideas, knowledge, theories,
who are subjects from their real perspective, concrete and contextualized related to the
totality through intercultural communication and logical pluralism acting when necessary in
a non-traditional way and finding alternative steps to fulfill daily or professional tasks, who
are citizens capable of critically exercising their citizenship and building a life project.

This new education aims to lead human to “overcome the limits”, transgress the
borders to know the Other in their own sense, create “an area on the fringes of the border”,
generate the intercultural mechanisms for the formation of their socio-cultural experience; it
leads them to the equitable articulation of a different without a hegemonic center.

Our future research should focus on finding out the specific features of education
for peace, in particular, through a detailed comparative analysis of the characteristics of the
peace education and education for peace in the Latin American educational space.
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UKRAINIAN AND CANADIAN EXPERIENCE
OF IMPLEMENTATING HEALTH CARE INTO THE PROFESSIONAL
TRAINING OF FUTURE PRIMARY SCHOOL TEACHERS

ABSTRACT

The article analyzes the problem of the need to train highly qualified specialists in
pedagogical specialties in the field of health care, who are able to act at the level of the
requirements of international professional standards for the formation of a healthy lifestyle.

The article highlights that the regular process of health care for future primary
school teachers contributes to the assimilation of new knowledge and skills of both future
teachers and primary school students, helps to avoid psychological injuries and
professional challenges and to comply with the rules that exist in higher education
institutions of Ukraine and Canada.

It was determined that a professional future teacher who works in an elementary
school and is engaged in health care activities is a subject of professional activity with a
high level of professionalism, self-efficacy, has a professional and social status, is
constantly aimed at self-development, personal and professional achievements in the
formation of a healthy lifestyle of primary school students.

The purpose of the article is to theoretically analyze the Ukrainian and Canadian
experience of introducing health care into the system of professional training of future
primary school teachers.

In the result of the analysis of scientific literature dedicated to the problem, we
can state that in the process of professional training of future primary school teachers both
in Ukraine and in Canada, universities follow directions that have a positive effect on the
formation of a healthy lifestyle in general and health care in particular. There is a need to
create a platform for the active involvement of educators (students of higher pedagogical
institutions and teachers) in the formation of a healthy lifestyle during university studies. It
has been proven that there are specific components of healthy lifestyle formation of
Ukrainian youth studying at higher education institutions. This field of activity is given
attention to in Canadian universities that train primary school teachers.

Keywords: future primary school teachers, Ukraine, Canada, health care,
competences, students of higher pedagogical institutions.
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YKPAIHCHKUM TA KAHAJICbKHI TOCBIJI BIIPOBAIKEHHSI
3/J0POB’SI3BEPEJXKEHHSI B CACTEMY IPO®ECIMHOI MIITOTOBKHU
MAMBYTHIX BUUTEJIB IOYATKOBOI LIKOJIH

AHOTALIA

Y emammi npoananizoearo npobnemy neoOXioHOCmi NI02OMOBKU BUCOKOKBANIQIKOBAHUX
haxisyie nedazociunux cneyiaibHocmeli 8 2any3i 300p08 ‘130epexcentss, 30amnux OisImu Ha
PIBHI 8UMO2S MINCHAPOOHUX NPOQEeCiuHUX CMAaHOApmie GOpMyEanHs 300pP08020 CHOCODY
orcumms. 3’5c08aH0, wo pezynsipHull npoyec 300pos s130epedicents MauOymHix euumenie
NnoYamKo80i WKOMU CAPUAE 3ACE0EHHIO HOBUX 3HAHb | HABUYOK, AK MAUOYMHIX 8uumenis,
max i 3000y8auie NOYAmMKOGOl oceimu, O0ONOMA2A€ YHUKHYMU HNCUXONOSIYHUX MPAsm i
npoghecitinux BUKTUKIE Ma OOMPUMYBAMUCH NPABUT, AKI ICHYIOMb Y 3aK1A0AX ULOI 0ceimu
Yxpainu i Kanaou.

Busnaueno, wo maiubymuili euumens, AKUU NPAYE 8 NOYAMKOBIU WKOL ma
3aUMAEMbCA 300p08 "A30epeXcy8anbHoI0 OiAlbHICMIO — Ye cyd ekm npogecitinoi disnbHocmi 3
BUCOKUM DigHeM NPOGECIOHANIZMY, CAMOepHEeKMUEHOCII, KU MAE Npopecitinull i coyianbHuil
cmamyc, NOCMIUHO CHNPAMOBAHUL HA CAMOPO38UMOK, HA 0cobucmicHi i npogecitini
00Cs2HEHHSL Y POPMYBAHHI 30008020 Cnocoby cummsi 3000)6auie NOYAMKOB0I 0ceimu

Mema cmammi — meopemuyHo NpPOAHANIZY8aAmMU YKPAIHCoKULL MA KAHAOCLKUU
00C8i0  8NPOBAONCEHHA 300p08 ‘A30epedceHHs 8 cucmemy npogheciinoi nio2omosKu
MatioymHix gUUmenié noYamKo8oi WKoIu.

B pezyremami ananizy naykosux npayv 3 npodremu OOCHIONCEHHS MONCHA
KOHCmamyeamu, wjo 8 npoyeci npogheciiinoi nio2omoexku MatOymHix 64umenie nOYamro8oi
wikonu sk 8 Ykpaini, mak i 6 Kanaoi, ynieepcumemu 00mpumyomscsi Hanpsmie, wo no3umueHo
BNIUBAIOMY HA (POPMYBAHHS 300P0BO20 CROCODY HCUMMSL 83A2ANl MA 300P08 A30epediCenHs
30Kkpema. Icnye neobxionicme cmeopents niamgopmu 01 aKMUHO20 3ALyUeH s OCBIMAH
(3006ysauie euwoi nedacoziunoi oceimu ma euxiadayis) 00 Gopmysanns 300pP08020
cnocoby scumms 8 nepioo Haguawus 6 yuigepcumemi. [logedero, wo icHyromos cneyugiuni
CKA008i hopmy8ans 300p068020 cnocoby Hcumms YKpaincbKoi Mo00i, Wo HABUAEMbCA Y
3aKknadax euwoi oceimu. Bonu exaouarome akmugne SUKOPUCIANHA PECYPCI8 HABUANLHUX
3aK1a016; CNPUAHHA NPOBEOCHHIO KYIbIMYPHO-0CEIMHIX, CEAMKOGUX MEMAMUYHUX 3aX00i8,
CHpAMOBaHUX Ha 30epedcents 300p08 s, i3 3ANYYeHHAM GUKAA0AYis i CIMyoeHmis uujux
neoazoeiuHux 3axkiadie 01 OpMYBaHHA 300P0OB020 CROCODY HCUMMSA MA NPOPLIAKMUKU
wKionueux 36uyox. ILlbomy mHanpamy OisibHOCMI npudileno yeacy 6 YHieepcumemax
Kanaou, wo comyroms euumenié nouamxogoi wikonu.

Knrouosi cnosa: maiibymni euumeni nouamxosoi wixonu, Yxpaina, Kanaoa,
300p08 ’s130epedcents, KomnemeHmnocmi, 3000y6aui uujoi nedazociunoi ocgimu.

INTRODUCTION

Ukraine’s inclusion into the Bologna process should support the state’s desire to
develop and acquire new qualitative features while preserving the best national educational
assets and traditions. In our opinion, the development of professional training in general
and the professional training of future teachers for health care activities in particular will
contribute to the improvement of the quality of training of specialists in the field of
education, their social protection in the conditions of the market economy and integration
into the educational community of the united Europe. The need to train highly qualified
specialists in pedagogical specialties, capable of acting at the level of the requirements of
international professional standards, is determined by the context of Ukraine’s entry into
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the world educational space and the Bologna process in particular, which is characterized
by complexity and multidimensionality and involves the modernization of the educational
process system.

THE AIM OF THE STUDY

The purpose of the article is to theoretically analyze the Ukrainian and Canadian
experience of introducing health care into the system of professional training of future
primary school teachers.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problem of researching the Canadian experience of introducing health care
into the system of professional training of future primary school teachers was studied
fragmentarily in the works of foreign researchers. The subject of research by M. Siporin
(1975) and K. Wiegand (1979) is competence in the process of professional activity of
future teachers of primary education. Studies of B. Bubb and P. Early (2007) highlighted
learning and career growth processes, both formal and informal, in Canadian universities.
A. Maluccio and M. Libassi (1984) characterized professional competencies that future
primary school teachers should possess.

Important for our research are scientific elaborations of Yu. Rashkevich (2015)
who reveals in his works that professional competences are formed in various academic
disciplines of higher education institutions.

Among Ukrainian researchers, the scientific works of M. Nosko, S. Hryshchenko,
and Yu. Nosko (2013) should be singled out in the context of studying the process of
forming a healthy lifestyle of Ukrainian youth. Also, important are the studies of the
domestic authors S. Arkhipova, N. Hayduk, and S. Stavkova (2019) regarding continuous
professional training of social workers for supervisory activities in Canada.

The research was carried out with the use of general scientific methods (study,
analysis and synthesis of reference, overview of scientific educational print and on-line
sources), as well as systematization and generalization.

RESULTS

Health conservation as a pedagogical technology is primarily based on the value-
ethical principles of pedagogy and applies to specialists in the field of education who work
in primary schools. It was determined that the regular process of health care for future
primary school teachers contributes to the assimilation of new knowledge and skills of both
future teachers and those seeking education, helps to avoid psychological injuries and
professional challenges and to comply with the rules that exist in higher educational
institutions of Ukraine and Canada.

In the context of our research, it is necessary to consider concepts that are used in
domestic pedagogical science and are directly related to health care and the formation of a
healthy lifestyle, namely “competence” and “competencies”. According to the Law of
Ukraine “On Higher Education” (dated 01 July 2015, #1556-V1I), “competence” is defined
as a dynamic combination of knowledge, abilities and practical skills, ways of thinking,
professional worldview and civic qualities, moral and ethical values that define the ability
of a person to successfully carry out professional and further educational activities and is
the result of studying at a certain level of higher education (Law of Ukraine on Higher
Education, 2014).

Continuous professional training of future primary school teachers (both bachelors
and masters) in Ukraine and Canada is a self-directed process that requires future
professionals to take responsibility for their own professional development and
improvement. Therefore, in all economically developed countries, it has become a common
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concern of citizens. As of 2008, roughly a quarter of Canadian adults aged 25 to
64 participated in some form of non-formal, work-related education and training. This
places Canada among countries with a well-developed system of education and vocational
training in accordance with the latest standards.

In the Methodological Recommendations for the development of higher education
standards, approved and put into effect by the Order of the Ministry of Education and
Science of Ukraine dated 01 June 2016 No. 600, the term “competence” coincides with the
above-mentioned (Methodical Recommendations for the development of higher education
standards, 2016).

Competencies, according to Yu. Rashkevich’s definition, are a dynamic combination
of knowledge, understanding, skills, and abilities. The development of competences is the
goal of educational programs. Competencies are formed in different educational disciplines
and are evaluated at different stages (Rashkevich, 2015).

General and special competences are distinguished. General competences are
understood as universal competences that do not depend on the subject area, but are
important for successful further professional and social activities acquired in various fields
and for personal development. Special (professional, subject) competencies depend on the
subject area and are important for successful professional activity in a certain specialty
(Rashkevich, 2015).

“Competences are a combination of characteristics related to knowledge and their
application, abilities, skills, values and personal qualities and contribute to the performance
of professional duties at a high level” (Luniacek, 2013). Competence, in turn, means the
correspondence of the level of knowledge and skills to the content of the performed job
duties, as well as the ability to achieve the goal. Competence is provided by formal
education, self-education in the process of practical activities, learning experience,
advanced training at courses and seminars (Model of a specialist in social work, 2017).

Therefore, the issues related to the classification of key competencies are still not
resolved. Competences widely recognized are communicative, cognitive, social, general
cultural, linguistic, and informational. However, some scientists combine communicative
and speech competence into one, the same applies to language and linguistic competence.
Informational competence acts as a part of cognitive or speech competence; and general
cultural and social competence can be represented as sociocultural. What concerns health
care competence, it was insufficiently studied in scientific works of both Ukrainian and
Canadian researchers (Nosko et al., 2013).

According to M. Siporin (1975) and K. Wiegand (1979), competence is the use of
knowledge and skills by specialists in the field of education in the process of professional
activity in such a way that it causes positive changes in the lives of both students of higher
education in pedagogical specialties and students of primary schools. We believe that these
changes are taking place due to the competence of teachers working in primary schools in
Ukraine and Canada. Therefore, competence covers: (1) knowledge, abilities and skills; (2)
motivational factors; (3) environmental quality. It is the result of compliance with the
norms of effective and ethical practice in the pedagogical field (Maluccio & Libassi, 1984).

M. Golovan gives a definition of competence as “...a given requirement for a
person’s training in order to acquire knowledge and practical experience in a certain field”.
According to the scientist, competence is “manifested in effective activity and includes a
personal attitude to the subject and product of activity. It is integrative personality
formation that combines knowledge, abilities, skills, experience and personal attributes
that determine the desire, ability and readiness to solve problems and tasks that arise in
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real life situations, while realizing the importance of the subject and the result of
activity” (Holovan, 2008).

Nowadays, educational process in higher education is no longer limited to
educational institutions — it has expanded to organizations that have become educational.
The professional training of future teachers both in the new Ukrainian school and in
Canadian universities is embodied in formal and informal processes of learning and career
growth. According to the definition of B. Bubb and P. Earley, it is “...a continuous process
that includes formal and informal educational experiences that enable staff to reflect on
their activities, expand the range of knowledge and skills, and improve service delivery»
(Bubb & Earley, 2007).

On the grounds of the scientific research of the authors’ team of T. Zhuravel and
S. Kiyanitsa (2017), and research by S. Arkhipova, N. Hayduk, and S. Stavkovich (2019),
we can state that health care both in educational institutions and in territorial communities
of Ukraine have definite tasks. They include:

— ensuring a deeper understanding of health care among people who have different
Views;

— finding ways for positive changes regarding the formation of a healthy lifestyle
of youth in Ukraine;

— formation of groups of activists in various areas of health preservation
(including physical education and sports);

— creation of a platform where everyone can express themselves and hear each
other regarding health care in one educational institution or one territorial community;

— development of the responsibility of education seekers or community members
in the process of forming a healthy lifestyle (Zhuravel & Kiyanytsia, 2017; Arkhipova
et al., 2019).

Students of higher education in Ukrainian universities must learn to solve tasks in
the field of health care. This is especially important for students of pedagogical specialties.
We should note that motivation is a necessary component of the health care process.

Within the framework of our research, we have to determine theoretical foundations
on which health care is based in the process of professional training of future teachers of
the New Ukrainian School and educators of Canada who teach in primary school. These
foundations presuppose:

—analysis of future specialists’ training from the standpoint of the ecosystem
approach, i.e. in the social environment (oneself, family, friends, colleagues, educational
institution, church, and community);

—determination of the content of a healthy lifestyle and components that require
professional intervention in order to harmonize relationships (for example, child — parents,
child — peers, child — teachers);

—cooperation in the process of health care (teacher — student) based on the tolerant
attitude with consideration of cultural, racial, national, religious, sexual characteristics and
differences;

—focusing on the strong features of both future teachers and those seeking
education in order to equip, support, encourage, activate and direct them in finding
constructive ways to solve health problems (Hayduk et al, 2007).

The main requirement for the professional training of higher education applicants
at the bachelor’s level and future teachers of both the New Ukrainian School and future
primary school teachers in Canada is their preparation for admission to master’s degree studies.
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Today, obtaining higher education by university graduates of teaching specialties
in Canada is based on the philosophy of lifelong learning. As already mentioned in our
research, it is important to understand that the development of continuous professional
training is largely determined by the conditions of the labor market, therefore, continuous
professional training is developing rapidly (Statistics Canada, 1991).

It is appropriate to note that, despite theoretical scientific research on the problems
of professional training of future teachers of the New Ukrainian School and primary school
teachers in Canada for health-preserving activities and the formation of a healthy lifestyle
as a field of professional activity in pedagogy, it has been only partially covered. The
results of the analysis proved that the studied problems in Canada’s experience were not the
subject of special studies in Ukraine (Archipova et al., 2019).

We have identified the important general components of healthy lifestyle
formation and health care of students of higher education in pedagogical specialties. They
include involvement of students of educational specialties in active life at the university and
in the territorial community; the specifics of forming a healthy lifestyle for young people;
prevention of negative phenomena and risky behavior; promotion of positive family values.

Our research has proven that there are specific components of healthy lifestyle
formation of Ukrainian youth studying at institutions of higher education. These
components are:

— resources of the educational institutions and the territorial communities aimed at
creation and functioning of groups and clubs for young people (for example, a club of
foothall players or a group against tobacco smoking);

— assistance in the organization of cultural, educational, festive thematic events
aimed at health protection, with the involvement of teachers and students of higher
education and members of the territorial community;

— “conducting trainings, thematic meetings for students of higher education in
pedagogical specialties on issues of healthy lifestyle, prevention of negative phenomena
and socially dangerous diseases (family meetings with the participation of children and
parents can be held)” (Zhuravel & Kiyanytsia, 2017).

Research has proven that in the process of professional training of future teachers
it is important to follow directions that positively affect the formation of a healthy lifestyle
in general and health care in particular. These directions include:

— the production and distribution of social advertising;

— support of informational and educational groups and mass events to form a
positive attitude towards a healthy lifestyle and understanding of its needs;

— the creation of a platform for the active involvement of educators (students of
higher educational institutions and teachers) in the formation of a healthy lifestyle in
educational institutions and territorial communities;

— the organization of sports competitions and mass events aimed at attracting
students of pedagogical specialties to the joint solutions of the problems related to healthy
lifestyle to provide better outcomes for all participants of the educational process;
involvement of higher education applicants of the master’s degree in assistance to
applicants of higher education at the bachelor’s level (Zhuravel & Kiyanytsia, 2017).

In the scientific discourse on competences in the field of health care, in particular
in the domestic one, the concept of “a professional” is also considered. Thus, a professional
(a teacher or future teacher working in a primary school and engaged in health care
activities) is a subject of professional activity with a high level of professionalism, self-

_ T a6 1




[TopiBHAbHA NpodeciiiHa neparorika 12(1)/2022 ﬁ‘?
Comparative Professional Pedagogy 12(1)/2022 5

efficacy, professional and social status. This person is constantly focused on self-
development, personal and professional achievements that have positive social meaning in
the formation of a healthy lifestyle of education seekers (defined by the authors of the
research, according to Arkhipova & Smerechak, 2013).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

In the result of the analysis of scientific works dedicated to the studied problem,
we can state that in the process of professional training of future primary school teachers
both in Ukraine and in Canada, universities follow directions that have a positive effect on
the formation of a healthy lifestyle in general and health care in particular. There is a need
to create a platform for the active involvement of educators (students of higher pedagogical
education and teachers) in the formation of a healthy lifestyle during university studies. It
has been proven that there are specific components of the formation of a healthy lifestyle of
Ukrainian youth studying in institutions of higher education. They include resources of the
educational institutions; promotion of cultural, educational, festive thematic events aimed at
of health preservation in organizations, with the involvement of teachers and students of
higher pedagogical institutions in the formation of a healthy lifestyle and prevention of
negative habits. This field of activity is given attention to in Canadian universities that
provide training of primary school teachers.

We consider the study of educational programs of universities in modern Canada
regarding the implementation of health care for future primary school teachers as prospects
for further scientific research.
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PECULIARITIES OF POLICE CORPS OFFICERS’
PROFESSIONAL TRAINING AT
THE POLICE CORPS ACADEMY OF THE SLOVAK REPUBLIC

ABSTRACT

The article is devoted to the disclosure of the peculiarities of the professional
training of Police Corps officers of the Slovak Republic, and the professional education at
the Academy of the Police Corps of the Ministry of Internal Affairs of Slovakia in
particular. The content of the professional training of future Police Corps officers of the
Slovak Republic in the departmental educational institution has been analyzed. It has been
established that at the Academy, cadets of higher education undergo training at three levels
of education (Bachelor, Master and Doctorate) in accordance with generally accepted European
standards of professional training of border guards and the adopted Unified Basic Level
Curriculum for the training of border guard specialists (Common Core Curriculum)
developed by the FRONTEX agency (European Border and Coast Guard Agency).

It has been defined that Police Corps officers obtain higher education at three
levels of education. Thus, the Bachelor's degree lasts for 3 years full-time and 4 years part-
time. Police officers also obtain the Master’s degree in both forms of education. The term
of study is 2 years (full-time) and 3 years - part-time, respectively. In addition, Masters’
students take an oral exam to obtain a Doctor of Philosophy. Doctoral students study 3
years (full-time) and 4 years (part-time), respectively. The education received by the
graduates of the above-mentioned departmental educational institution is equivalent to that
which prepares the personnel of other police agencies of the EU countries. This ensures the
mobility of graduates not only within Slovakia, but also within the European Union.

A detailed analysis of the accredited training curricula “Law Enforcement
Insurance of the Security of People and Facilities” and “Law Enforcement Services in
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Public Administration” has been carried out. It has been determined that the training at the
Police Corps Academy in Bratislava is conducted in accordance with them.

The structure of the above-mentioned professional training has been characterized,
namely forms of education (full-time and part-time), training terms and educational workload
(list of academic disciplines, their distribution by semesters and types of classes, etc.).

Keywords: professional training, educational curricula, training of Police Corps
officers, Academy of the Police Corps in the city of Bratislava; the Slovak Republic.

OCOBJHUBOCTI NPO®ECIHOI NIIFTOTOBKHA
CHNIBPOBITHUKIB MOJIENCHEKOTO KOPIIYCY
B AKAJEMIi HOJIIIENCHKOTO KOPITYCY CJIOBAIILKOI PECITYBJIKHA

AHOTANIA

Cmamms npucesyena po3Kpummio ocobausocmei npogecitinoi nio2omosxu
cniepobimuuxie Iloniyeticokoeo kopnycy Cnosayvkoi Pecnybnixu, 30kpema ocobausocmeti
npogeciinoi oceimu 6 Axademii Iloniyeticbkoco kopnycy Minicmepcmea 6HympiuHix
cnpas  Cnosayuunu. Ilpoananizoeano 3micm npogecitinoi niocomoeku mauOymuix
cnigpobimuuxie [loniyeticokoeo xopnycy Crnogauuunu y 8i00MYOMY HABYANbHOMY 3AKIAOI.
Bcmanosneno, wo 6 Axademii 3006y8aui euwoi ocgimu npoxoo0sims ni020MOBKY HA MPbOX
pisnsx ocsimu (06aKanaspcokoMy, MAa2icmepcbKomy ma OOKMOPCbKOMY) GiONO8IOHO 00
3a2anbHONPUITHAMUX EEPONENICLKUX CIMAHOAPMIE NPOPeCilinoi ni020moeKU NPUKOPOOHHUKIE Ma
npuiinamoi Yuigixosanoi npoepamu 6a306020 pisHs 0/ ni020MoOSKU (axieyié 3 0XopoHU
xopoony (Common Core Curriculum), pospob6renoio acenyicio FRONTEX (€sponeiicokoio
Azenyicto 3 npuxopoonnoi ma 6epe2osoi oxopouu). Ilpedcmasneno Oemanvhuti ananis
axkpeoumosanux oceimuix npozpam «lIpasooxoponne 3abesneuenns Oesneku ocib ma
06’ckmiey ma «lIpagooxopouni cuyxcou 6 0eprHcagHOMY YNPAGHIHHIY, 34  AKUMU
30iticHIOEMb st nidzomogka 8 Axademii Iloniyeticokoeo kopnycy 6 bpamucnasi.

Bemanoeneno, wo cnispobimnuku Iloniyeiicokozo xkopnycy 3000y8aiomo Uy
ocsimy 3a mpvoma pisnamu oceimu. Tax, na baxanraspami HaguanHs mpueac 3 poku Ha
OenHiti popmi ma 4 poku — Ha 3aouniu. Iloniyelicoki 3000y8aroms Keanigikayiro macicmpa
maxkodic 3a oboma opmamu nasuanus. Tepmin nasuanus — 2 poxu (na Oenmiti opmi
Haguanust) ma 3 poku — Ha 3a04Hili 8i0nogiono. Kpim moeo, mazicmpu cknadaome ycHuil
eK3aMen Ha ompumanHs 0okmopa ginocogii. ¥ dokmopanmypi naguanns mpusae 3 poku
(na oenniti hopmi) ma 4 poxu (na 3a0unii hopmi) 6i0nosIOHO.

Oxapaxkmepuzo8ano cCmpykmypy 3a3nadeHoi npogecilinoi niocomosxu, a came:.
Gopmu nasuanns (Oenna ma 3a04Ha), MEPMIHU NIO2ZOMOBKU MA HABYAbHE HABAHMAICEHHSL
(nepenix nasuanbHUx OUCYUNIIH, POZNOOIN IX 3a CeMeCmpPamu Ma GUOAMU 3AHSMb MOUJO).

3’acosano, wo oceima, Ky OMpUMYIOmb 8UNYCKHUKU BUUE3AZHAUEHO20 GI0OMYO20
HABYANbHO2O 3aKAA0Y, € PIBHOYIHHOIO Mill, AKA 20MYE KAOPU IHUWUX NONTYEUCbKUX 8i00MCME
kpain €C. L]e 3ab6e3nevye mMobinbHicmb 6UNYCKHUKIE He auuie 8 medxcax Crosauuunu, a iy
mexcax €sponeticokozo Coio3).

Knrwuosi cnoea. npogecitina nidcomoska, o0cgimui npoepamu, nid20mosKka
cnigpodimuuxie Iloniyeticoxoco ropnycy, Axademis Iloniyeiicokoeo kopnycy y micmi
bpamucnasa, Crnosayvka Pecnyonika.
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INTRODUCTION

One of the main priorities of our country is integration into the European
community which also concerns the State Border Guard Service of Ukraine (hereinafter —
SBGSU). Priority for SBGSU is improvement of the system of selection and professional
training of personnel, including the introduction of European education standards, as well
as borrowing positive experience from border guard educational institutions of the European
Union’s member states. It is especially important for the training of professionals in the
border field who would combine practical training and fundamental theoretical knowledge
with the constantly growing current requirements in their professional activities. The
experience of the Slovak Republic, as a neighboring European country, is of great interest
to our border guard agency, since this country not only has similar border realities, but also
introduced European standards of professional activity and best practices for police training.

Therefore, there is a necessity to study the peculiarities of the country's
professional training, namely its content, which includes modern trends in the training of
European border guards in accordance with the Common Core Curriculum (hereinafter —
CCC), developed by the agency FRONTEX (European Border and Coast Guard Agency).

THE AIM OF THE STUDY

The goal of the article is to reveal the peculiarities of the professional training of
the Police Corps officers in the Slovak Republic at the Academy of the Police Corps
(hereinafter — PC) in the city of Bratislava.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problem of professional education abroad constantly drew attention of local
and foreign researchers of comparative pedagogy: P. Altbach (Altbach, 1991), O. Anweiler
(Anweiler, 1999), J. Kelly (Kelly, 1992), O. Lokshyna (Lokshyna, 2010; Lokshyna, 2007),
A. Sbruieva (Sbruieva, 2004). The study of the theory and practice of professional training
of specialists in EU countries is carried out by local scientists N. Bidiuk (Bidiuk et al.,
2018), T. Desiatov (Desiatov, 2005), N. Nychkalo (Nychkalo, 2011), L. Pukhovska
(Pukhovska et al., 2014), N. Avsheniuk (Avsheniuk, & Bidiuk, 2021) and others.

A number of scientists addressed the problem of professional training of border
guard specialists, in particular I. Bloshchynskyi (Bloshchynskyi, 2016; Bloshchynskyi,
2017), O. Khamaziuk (Khamaziuk, 2020; Khamaziuk, 2021), O. Didenko (Snitsa et al.,
2021; Shumovetska et al., 2021), K. Izbash (Izbash, 2013) and others. However, the
peculiarities of the professional training of Slovakia’s Police Corps officers require a more
detailed and thorough research and specification.

To achieve the purpose of the research, a range of theoretical methods have been
used — analysis, synthesis, generalization, systematization of data from scientific literature
and educational and methodological documentation to study the experience of professional
training of border guard officers in Slovakia.

RESULTS

PC Academy in the city of Bratislava provides higher education at all three levels
under accredited educational curricula “Law Enforcement Insurance of the Security of
People and Facilities” and “Law Enforcement Services in Public Administration”. The
concept of the first makes it possible to provide higher education in the educational
curriculum on security and legal protection of people and facilities for all three levels of
higher education.

This educational curriculum is intended for cadets preparing to serve in the PC and
other law enforcement services. The concept of the second educational curriculum provides
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the preparation of officers for Bachelor’s, Master’s and Doctoral levels of higher education
and is intended for cadets preparing for service in public administration.

To be admitted to study either of Bachelor’s curricula, the entrant submits a
separate electronic and paper questionnaire with the necessary attachments for studying one
of these curricula.

The number of admitted applicants and specific requirements for admission to
training are approved by the Ministry of Internal Affairs of the SR in accordance with the
needs of the PC and other law enforcement services, which are based on the proposal of the
rector of the Academy. Enrollment of an applicant for training is also grounded on the
recommendation of his chief in accordance with personnel competence, taking into account
the needs of PC and other law enforcement services (Podmienky prijimacieho konania
2021/2022, 2021).

Every citizen of the Slovak Republic who meets the conditions can apply for
training. Admission conditions apply both to foreign applicants from EU member states and
to applicants from the SR.

Nowadays, the Academy provides education at all levels of study according to
accredited curricula (Akreditované §tudijné programy, 2021).

Full-time undergraduate study under the curriculum “Law Enforcement Insurance
of the security of people and Facilities” with the specialty “Sciences in the Field of Security”
lasts for 3 years (Profil absolventa studijného programu 9205R00 — BOOM - Bc., 2021).

The total number of hours for the first academic year is 1674 hours. The volume
of classroom training in the first semester is a total of 300 hours (30 credits) and the time
for independent study and independent creative activity is 534 hours. Cadets study the
following disciplines: Constitutional Law of the SR, Theory of the State and Law, Theory
of Law Enforcement Activities, Psychology, Sociology, Informatics, History of the State
and Law and Law Enforcement Services, Professional Ethics, Practical Informatics,
Methods of Professional and Physical Training.

In the second semester, the volume of classroom training is 300 hours (30 credits)
and the time for independent study and independent creative activity is 540 hours. The
following disciplines are taught: Administrative Law, Civil Law, Protection of Public
Order, Activities of the Traffic Police, Management, Economics, Law Enforcement
Services of the SR, Protection of Human Rights, Professional and Physical Training,
Foreign Language (English, German, Russian) — Learning the professional terminology, as
well as Practice (by specialty) (2 credits).

The total number of hours for the second academic year is 1746 hours. The
volume of classroom training in the third semester is 312 hours (30 credits) and the time for
independent study and independent creative activity is 564 hours. The following disciplines
are expected to be studied: Criminal Law, Administrative Law, Civil Law, Foreign
Language (English, German, Russian) — Professional Communication, Protection of Certain
People and Facilities, Border Regime and Regime Foreigners’ Stay, Labor Law, Law
Enforcement Technologies, Social Communication, Professional and Physical Training, as
well as Practical Police Shooting (3 credits).

The amount of classroom training is 312 hours (30 credits) and the time for
independent study and independent creative activity is 558 hours in the fourth semester.
Cadets master the following disciplines: Criminal Procedural Law, Forensic Science,
Criminology, Operative Search and Intelligence Activities, Protection of Public Order,
Foreign Language (English, German, Russian) — Professional Communication, Police
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Canine and Hippology, Forensic Technique, Penology, Professional and Physical Training,
Modern Methods of Information Processing, as well as Practice (by specialty) (2 credits).

The total number of hours for the third academic year is 1572 hours. The volume
of classroom training in the fifth semester is 276 hours (30 credits) and the time for
independent study and independent creative activity is 510 hours. Cadets are expected to
study the following disciplines: Forensics, Investigation, Protection of Certain People and
Facilities, Seminar on Bachelor's Work, Activities of the Traffic Police, Border Regime and
Regime Foreigners’ Stay, Execution of Criminal Punishment, Penitentiary Psychology and
Pedagogy, Slovak Migration Law, Forensic Tactics, Professional and Physical Training,
Theory of Creation of Legal Norms, Economic Crime, Foreign Language (English,
German, Russian) — Written Communication, National Intelligence.

The amount of classroom study is 168 hours (30 credits) and the time for
independent study and independent creative activity is 618 hours in the sixth semester.
Cadets study the following disciplines: Investigation, Special Activities of PC Services,
Law of the European Union, Informatics, Protection of Public Order, Activities of the
Traffic Police, Protection of Certain People and Facilities, Border Regime and the Regime
of Foreigners’ Stay, Operational Search and Intelligence Activities, Penitentiary
Psychology and Pedagogy, Investigation Practice, Forensic Psychological Propaedeutics,
National Intelligence, as well as subjects that are taken for state exams: Development of a
Bachelor's thesis and its defense, Administrative Law, Criminology, and one compulsory
elective discipline (Theory and Practice of Public Order Protection, Theory and Practice of
Traffic Police Activity, Theory and Practice of Protection of Certain People and Facilities,
Theory and Practice the Border Regime and the Regime Foreigners’ Stay, Theory and
Practice of Operational Search and Intelligence Activities, Theory and Practice of
Execution of Criminal and Executive Punishment).

Part-time education involves mastering of the same academic disciplines as full-
time education, but the training lasts for 4 years and has the following distribution of the
academic load: the first academic year is 1196 hours, the second is 1188, the third is 112,
and the fourth is 848 hours (Khamaziuk, 2020).

Full-time Bachelor’s study under the curriculum “Law Enforcement Services in
Public Administration” with the specialty “Sciences in the Field of Security” also lasts for 3
years (Profil absolventa $tudijného programu 9205R00 — BSVS — Bc., 2021). The total
number of hours for the first academic year is 1638 hours. The volume of classroom
training in the first semester is a total of 300 hours (30 credits) and the time for independent
study and independent creative activity is 534 hours. Cadets study the following
disciplines: Constitutional Law of the SR, Theory of the State and Law, History of the State
and Law, Psychology, Sociology, Informatics, Psychological and Social Work, Professional
Ethics, Practical Informatics, Physical Training. The amount of classroom training in the
second semester is a total of 288 hours (30 credits), and time for independent study and
independent creative activity is 516 hours. The list of disciplines in this semester is as
follows: Development of Public Administration, Administrative Law, Civil Law, Criminal
Law, Management, Economics, Law Enforcement Services of the SR, Protection of Human
Rights, Physical Training, Foreign Language (English, German, Russian) — Learning the
professional terminology, as well as Practice (by specialty) (2 credits).

The total amount of hours for the second academic year is 1632 hours. The
volume of classroom training in the third semester is 288 hours (30 credits) and the time for
independent study and independent creative activity is 510 hours. The following disciplines
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are studied: Administrative Law, Civil Law, Labor Law, Foreign Language (English, German,
Russian) — Professional Communication, Protection of Public Order, Criminal Law, Criminal
Procedural Law, Customary Law, Crime Prevention, Social Communication, Physical
Training, Introduction to Criminology.

The amount of classroom training is 300 hours (30 credits) and the time for
independent study and independent creative activity is 534 hours in the fourth semester.
Cadets master the following disciplines: Administrative Law, Crisis Management,
Environmental Law, Labor Law, Law of the European Union, Foreign Language (English,
German, Russian) — Professional Communication, Information Systems of Crisis Management,
Protection from Hazardous Substances, Penology, Physical Training, Modern Methods of
Information Processing, Crisis Communication and Psychological Support of SNP
Activities, as well as Practice (by specialty) (2 credits).

The total amount of hours for the third academic year is 1548 hours. The amount
of classroom training in the fifth semester is 276 hours (30 credits) and the time for
independent study and independent creative activity is 486 hours. The following disciplines
are taught: State Law, Crisis Management, Civil Law of the EU Countries, Civil Law of the
SR, Protection of the Population of the SR, Fire Protection and Rescue Services, Seminar
on Bachelor's thesis, Fire Protection and Rescue Work, Organization of Civil Security,
Theory of Creation of Legal Norms, Foreign Language (English, German, Russian) —
Written Communication, National Intelligence.

The amount of classroom study is 168 hours (30 credits) and the time for
independent study and independent creative activity is 618 hours in the sixth semester.
Cadets study the following disciplines: Public Administration of the SR, Civil Protection,
Fire Protection and Rescue Services, Informatics, Organization of Civil Protection,
National Intelligence. Besides, there are training courses that are included into state exams.
They are Development of a Bachelor’s thesis and its defense, Crisis Management,
Administrative Law and one mandatory elective (Theory and Practice of Public
Administration, Theory and Practice of Traffic Police, Theory and Practice of Civil
Protection, Theory and Practice of Fire Protection).

In part-time study, cadets study the same academic disciplines as in full-time
study, but the duration of study is 4 years, with the following distribution of the study load:
the first academic year is 1176 hours, the second is 1084, the third is 1092, and the fourth is
924 hours.

Full-time Master’s study lasts for 2 years. Education is provided in the same
specialties (Profil absolventa studijného programu 9205T00 — BOOM — Mgr., 2021; Profil
absolventa $tudijného programu 9205T00 — BSVS — Mgr., 2021).

Thus, according to the curriculum “Law Enforcement Insurance of the Security of
People and Facilities”, the total amount of hours for the first academic year is 1668 hours.
The volume of classroom training in the first semester is 300 hours (30 credits) and the time
for independent study and independent creative activity is 534 hours. Master’s students
study the following disciplines: Criminal Law, Theory of Investigation, International Law,
Financial Law, International Security, Philosophy and Ethics, Basics of Police Topography
and Pyrotechnics, Security and Protection of Secret Information, Information Security,
Foreign Language (English, German, Russian) — Basics of Communication, Professional
and Physical Training.

The amount of classroom training is 300 hours (30 credits) and the time for
independent study and independent creative activity is 534 hours in the second semester.
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The list of disciplines in this semester is as follows: Criminal Procedural Law, Civil Law,
Economic Law, Crisis Management, Theory of Law Enforcement Sciences, Tax Law,
European Criminal Law, Criminal Law Protection of Society against Corruption, Foreign
Language (English, German, Russian) — Basics of Communication, Professional and
Physical Training, as well as Practice (by specialty) (2 credits).

The total amount of hours for the second academic year is 1608 hours. The
volume of classroom training in the third semester is 300 hours (30 credits), and the time
for independent study and independent creative activity is 540 hours. Master’s students
study the following disciplines: Civil Service Law, Public Administration, Criminology,
Security Management, Forensic Psychology, Foreign Language (English, German, Russian) —
Special Training, Master's Thesis Seminar, Theory of Public Order Protection, Theory of
Traffic Safety, Theory of Protection of Certain People and Facilities, Theory of the Border
Regime and the Regime of Foreigners’ Stay, Theory of Operative and Investigative
Activity, Theory and Methods of Investigation, Theory of Penitentiary Treatment and
Protection of TSOS Facilities, International Organizations, Theory of Criminology.

The amount of classroom training is 156 hours (30 credits) and the time for
independent study and independent creative activity is 612 hours in the fourth semester.
The following disciplines are taught: Schengen Legislation, Forensic Medicine and
Forensic Psychiatry, Management Methods and Techniques, Theory of Public Order
Protection, Theory of Traffic Safety, Theory of Protection of certain People and Facilities,
Theory of Border Regime and Regime Foreigners’ Stay, Theory of Investigative Activity,
Theory and Methods of Investigation, Theory of Penitentiary Treatment and Protection of
TSOS Facilities, Practice of Investigation (2 credits). Besides, subjects that are included
into state exams are taught: Development of a Master’s Thesis and its Defense,
Management, Criminal Law and one compulsory elective discipline (Investigative Theory
or Financial and Tax Law).

In part-time study, Master’s students study the same academic disciplines as in
full-time study, but they study them for 3 years and have the following distribution of the
study load: the first academic year is 968 hours, the second is 1036, and the third is 872
(Khamaziuk, 2021).

Under the “Law Enforcement Services in Public Administration” curriculum, the
total amount of hours in the first academic year is 1626 hours. The volume of classroom
training in the first semester is 300 hours (30 credits) and the time for independent study
and independent creative activity is 528 hours. Master’s students study the following
disciplines: Public Sector Economics and Finance, Crisis Legislation, International Law,
Financial Law, International Security, Philosophy and Ethics, Security and Protection of
Classified Information, Information Security, Foreign Language (English, German,
Russian) — Basics of communication, Physical Training, as well as Project Management
and Financing (2 credits).

The amount of classroom study is 300 hours (30 credits) and the time for
independent study and independent creative activity is 528 hours in the second semester.
Applicants study the following disciplines: Special Proceedings, Tax Law, Civil Law,
Economic Law, Social Communication, Political Science, Fire Engineering, Criminal Law
Protection of Society against Corruption, Foreign Language (English, German, Russian) —
Basics of Communication, Physical Training, and also Practice (by specialty) (2 credits).

The total amount of hours for the second academic year is 1644 hours. The
volume of classroom training in the third semester is 300 hours (29 credits) and the time for

55




[TopiBHAIbHA NpodeciiiHa neparorika 12(1)/2022 ﬁ“?
Comparative Professional Pedagogy 12(1)/2022 _‘ A

independent study and independent creative activity is 540 hours. Students study the
following disciplines: Security Risk Theory, Anti-crisis Management in Public Administration,
Information Management, Asylum Legislation and Migration Policy, Criminology, Foreign
Language (English, German, Russian), Special Training, Master's Thesis Seminar (3
credits), Theory of Public Administration, Theory of Public Order Protection, Theory of
Fire Safety, Public Procurement, International Organizations.

The volume of classroom training is 168 hours (31 credits) and the time for
independent study and independent creative activity is 636 hours in the fourth semester.
Applicants study the following disciplines: Management Methods and Techniques, Anti-
crisis Management in Public Administration, Theory of Security Risks, Theory of Public
Administration, Theory of Fire Protection, and Public Procurement. The following academic
subjects are included into state exams: Master’s Thesis and its Defense, Theory of Security
Risks, Management and one elective subject (Investigation Theory, Civil Law, or Tax Law).

In part-time study students study the same academic disciplines to get the Master’s
degree as in full-time study, but they study for 3 years and have the following distribution
of the study load: the first academic year is 1012 hours, the second is 1052, and the third is 808.

In addition, the PC Academy also trains Master’s students under the curriculum
“Law Enforcement Insurance for the Security of People and Facilities — enhanced course”,
which lasts for 4 years (Profil absolventa $tudijného programu 9205T00 — BOOM — Mgr. —
konverzny, 2021). Only part-time form of study is provided. In general, the structure of the
curriculum is similar to the curriculum of the same name, but more specialized subjects are
added. The distribution of the study load is as follows:

— the first academic year is 1172 hours (244 hours of classroom training and 928
hours of independent study and independent creative activity);

— the second academic year is 1296 hours (256 hours of classroom training and
1040 hours of independent study and independent creative activity);

— the third academic year is 1390 hours (280 hours of classroom training and
1110 hours of independent study and independent creative activity);

— the fourth academic year is 1178 hours (236 hours of classroom training and
942 hours of independent study and independent creative activity).

The PC Academy in the city of Bratislava provides higher education at the
doctoral level in the specialty “Sciences in the Field of Security” (code 9205V00) under the
curricula “Law Enforcement Insurance of the Security of People and Facilities” and “Law
Enforcement Services in Public Administration”. Studying under the curricula lasts for 3
years (180 credits) full-time and 4 years part-time. The doctoral student is required to
choose at least three elective subjects according to the curriculum in each semester. As a
rule, it is done on the recommendation of the scientific supervisor in accordance with the
topic of the thesis. Upon completion of the study and thesis defense, the doctoral student
receives the scientific degree “Doctor of Philosophy” (PhD) (Profil absolventa Studijného
programu 9205V00 — BOOM - PhD, 2021; Profil absolventa S$tudijného programu
9205V00 — BSVS - PhD, 2021).

The total amount of hours of full-time study under the curriculum “Law
Enforcement Insurance of the Security of People and Facilities” for the first academic year
is 1,632 hours. The amount of classroom training in the first semester is 240 hours
(30 credits) and the time for independent study and independent creative activity is
576 hours. Applicants study the following disciplines: Methodology of Science, Law
Enforcement Insurance of the Security of People and Objects, Concepts of Security
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Systems of EU Countries, Statistical Methods, Methodology of Sociological Research,
Methodology of Security Research, Theory of Cognitive Processes in Police Sciences.

The amount of classroom training is 240 hours (30 credits) and the time for
independent study and independent creative activity is 576 hours in the second semester.
Doctoral students study the following disciplines: Strategic Management, Concepts of the
Development of Security Technologies for the Protection of People and Facilities,
Modeling of Protection Systems, Scientific Propaedeutics, Criminological Research
Methodology, Forensic Research Methodology.

The total amount of hours for the second academic year is 1500 hours. The
amount of pedagogical practice is 96 hours (60 credits) and the time for independent study
and independent creative activity is 1404 hours. Applicants study the following disciplines:
Pedagogical Practice, Publishing Activity, Thesis Examination, Management of the
Student's Scientific Work, Management of the Final Theses of the Bachelor's Thesis, Active
Participation in the Solution of the Scientific Research Project, Membership and Activity in
Organizational and other Committees of Scientific Events.

The total amount of hours for the third academic year is 1800 hours. The amount
of pedagogical practice is 96 hours (60 credits) and the time for independent study and
independent creative activity is 1404 hours. Doctoral students study the following
disciplines: Pedagogical Practice, Publishing Activity, Thesis Preparation and its Defense,
Student Scientific Research Supervision, Bachelor Final Thesis Supervision, Active
Participation in the Solution of a Research Project, Membership and Activity in
Organizational and other Committees of Scientific Events.

In part-time study under this curriculum, doctoral students study the same
academic disciplines as in full-time study, but they study for 4 years and have the following
distribution of the study load: the first academic year is 1008 hours, the second is 1204, the
third is 1116 and the fourth is 1416.

The total amount of hours for the part-time study under the curriculum “Law
Enforcement Services in Public Administration” for the first academic year is 1008 hours.
The volume of classroom training in the first semester is 96 hours (24 credits) and the time
for independent study and independent creative activity is 408 hours. Doctoral students
study the following disciplines: Methodology of Science, Concepts of Security Systems of
EU Countries, Statistical Methods, Methodology of Sociological Research, Methodology of
Security Research, and Concept of Development of Public Administration Systems.

The amount of classroom training is 96 hours (24 credits) and the time for
independent study and independent creative activity is 408 hours in the second semester.
Applicants study the following disciplines: Strategic Management, Modeling of Security
Systems, Scientific Propaedeutics, Critical Infrastructure of the EU and the SR, Concepts of
Developing an Integrated Rescue System.

The total amount of hours for the second academic year is 1204 hours. The
volume of classroom training is 48 hours (42 credits) and the time for independent study
and independent creative activity is 1156 hours. Doctoral students study the following
disciplines: Legal Regulation of Anti-crisis Management in Public Administration, Security
Risk Management, Publishing Activity, Management of Final Theses of a Bachelor's
Thesis, Active Participation in the Solution of a Research Project, Membership and Activity
in Organizational and other Committees of Scientific Events.

The total amount of hours for the third academic year is 1116 hours. The amount
of time for independent study and independent creative activity is 1116 hours. Applicants
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study the following disciplines: Thesis Examination, Publication Activity, Management of
the Student's Scientific Research, Management of the Final Theses of the Bachelor's Thesis,
Active Participation in the Solution of the Research Project, Membership and Activity in
Organizational and other Committees of Scientific Events.

The total amount of hours for the fourth academic year is 1416 hours. The amount
of time for independent study and independent creative activity is 1416 hours. Applicants
study the following disciplines: Thesis Development and its Defense, Publishing Activity,
Management of the Student's Scientific Research, Management of the Final Theses of the
Bachelor's Thesis, Active Participation in the Solution of the Research Project, Membership
and Activity in Organizational and other Committees of Scientific Events.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, the article systematizes and presents a general description of the content of
professional training of Police Corps officers in Slovakia at the PC Academy in the city of
Bratislava. Its peculiarities have been presented in relation to the specifics of obtaining
education under two curricula — “Law Enforcement Insurance of the Security of People and
Facilities” and “Law Enforcement Services in Public Administration”. There have been
defined the forms of education (full-time and part-time) and terms of training in accordance
with the levels of higher education and the volume of education workload (list of academic
subjects, their distribution by semesters and classes, etc.). It has been established that PC
officers obtain higher education at three levels of education. Therefore, the Bachelor’s
degree lasts for 3 years full-time and 4 years part-time. Police officers also obtain the
Master’s degree in both forms of education. The term of study is 2 years (full-time) and 3
years part-time, respectively. In addition, Masters’ students take an oral exam to obtain a
Doctor of Philosophy. Doctoral students study 3 years (full-time) and 4 years (part-time).

The education received by the graduates of the above-mentioned departmental
educational institution is equivalent to that which prepares the personnel of other police
agencies of the EU countries. This ensures the mobility of graduates not only within
Slovakia, but also within the European Union.

The direction of further research of the training of future employees of the Border
Police of Slovakia is the study of forms, methods, means and techniques of training, as well
as the model of professional training of Slovak police officers.
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TRENDS IN THE DEVELOPMENT
OF HIGHER EDUCATION IN AUSTRALIA

ABSTRACT

The study of foreign experience is necessary for innovative modernization of
domestic higher education. Education in Australia guarantees successful studying,
mastering of the latest technologies, promising development, and successful employment of
graduates in the future. That is why interest in the development trends of higher education
in this country is justified. The purpose of the article is to outline the main trends in the
development of higher education in Australia. In the preparation of the article a number of
theoretical methods were used. Among them are general scientific (analysis, synthesis,
comparison, generalization, specification, which contributed to the identification of the
main ideas for determining the key trends in the development of higher education in
Australia) and specific scientific (cause and effect analysis, which helped to study the
influence of international and state educational policies on the development of higher
education in the country). The following main trends in the development of higher
education in Australia have been identified: higher education sector is developing with
state funding and on the basis of forward-looking government laws, improving conditions
for the provision of educational services; the Australian system of higher education
successfully cooperates with the European Higher Education Area, whose integration is
based on thorough observance of national traditions and trends; there is close cooperation
among enterprises and universities, support and development of scientific research; The
National Workforce Strategy (2022-2027) defines a coordinated approach to solve the
problem of personnel control (student employment and further professional development);
lifelong learning is a link to educational success. Highlighting the main trends in the
development of higher education in Australia will help to further determine the specifics of
the professional training of specialists in English Philology at the country’s universities.

Keywords: Australian higher education, educational integration, National
Workforce Strategy, continuing education, scientific research, cooperation between
enterprises and universities.
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TEHJIEHIIIi PO3BUTKY BHUIIIOI OCBITH B ABCTPAJIII

AHOTANIA

Busuenns 3apybiscnozo 0oceidy € HeobXiOHUM O01A IHHOBAYIUHOI MOOepHIZayii
simuusnanoi euwoi oceimu. Ocgima Ascmpanii capanmye ycniuine Hag4aHus, 080J00IHHSA
HOGIMHIMU MEXHONO2IAMY, NEPCNEKMUBHULL PO3GUMOK, 80dle NPAYesIauiny8aHHs GUNYCKHUKIG
Y MatiOymHboMy, Wo 3YMOGIIOE Ihmepec 00 MEeHOeHYIL PO36UMKY GUUOL 0c8imu yiei Kpaitu.
Mema cmammi — OKpecleHHs OCHO8HUX MeHOeHyill po3eumKy euwoi oceimu Aecmpanii. /s
nid2omoeKu cmammi UKOPUCIAHO MeOPEeMmUYHL Memoou, d came 3a2aibHonayKkosi (ananis,
cunmes, NOPIGHAHHS, Y3A2ANbHEHHS, KOHKPemU3ayis, Ki CNPUsiyu 6UOKPEMIEHHIO OCHOBHUX
iOetl Ost GUBHAYEHHS! KIIOHOBUX MEHOEHYIT PO36UMKY uujoi ocgimu Aecmpainii) ma KOHKpemHo-
Hayko8i (puuUHHO-HACIIOKOSUT AHANL3, WO OONOMIZ OOCAIOUMU 6NJUE MINCHAPOOHOI Mma
0epacasHoi  0CceimHbOI NOMMUKU HA PO3GUMOK 6uwyoi oceéimu 6 Kpaini). Busnaueno
XapaxkmepHi pucu oceimuvboi nonimuxu Agcmpanii: oceima 3aimac npiopumemue micye 8
CMPYKMYpi  cOYianbHO-eKOHOMIYHO20 PpO38UMKY; NOCMIlHA npogecilina nid2omoska
BUCOKOKBANIQIKOGAHUX cneyianicmie; HAOIIHA HOPMAMUBHA 6aA3a SIK NOKA3HUK BUCOKO20
pisHsa ascmpaniticokoi cucmemu ocgimu. Busigneno maxi ocHO8HI meHOeHYii po36UmKY euuyoi
oceimu Ascmpanii: cekmop 8uwjoi 0ceimu po36UBAEMbCA 30 0EPAHCABHO2O IHAHCYBAHHS
Ma HA OCHOGI 3AKOHIB YPsOY, WO NPAYIOIONb HA NEPCHEKMUBY, BO0CKOHANCHHS YMO8 3 HAOAHHS
OCIMHIX NOCye; ABCMPANIICOKA CUCIEMA 8UWYOT OCBIMU YCHILUHO chisnpayroe 3 €8poneticoKum
npOCMOpoM 6UWOi oceimu, uus inmezpayis OA3VEMbCA HA TPYHMOBHOMY OOMPUMAHHI
HAYIOHANBHUX MPaouyill i meHOeHYill, HAA8HA MICHA CRIBNpays NIONPUEMCING MA YHIBEpCUmemis,
nIOMpUMKa i po3eUMoOK HAyKo8ux 0ociioxcenv, Hayionanvhoio xadposoio cmpamezi€lo
(2022-2027 pp.) susnaueno ckoopounosanuii nioxio Ons eupiuieHus npooieMu KOHMpPOJio
xaopie (npayesrawmyeanns cmyoenmie ma ix nooanvuie npogheciine CMAHOGLCHHS);
3aNOPYKOI0 0C8IMHBLO20 YCNIXY € HABYAHHA 8NPOO0BXHC dHcumms. Buokpemnenns ocnoenux
meHOeHYill po36uUmKy 6uwjoi ocgimu Ascmpanii 0onomodice 8 NOOATLULOMY GUIHAYUMU
0cobaugocmi nideomosKu Paxisyie 3 anenicvrol Qinonoeii 6 ynigepcumemax Kpainu.

Kniouosi cnosa:. suwa ocsima Aecmpanii, oceimus inmeepayis, Hayionanoha
Kaoposa cmpameeis, HenepepeHa 0ceima, HaAyKosi 00CHIONCeHHs, CRIeNpays NiONPUEMCIE
ma yHigepcumemie.

INTRODUCTION

In contemporary world, the system of domestic higher education is developing
rapidly, being exposed to the influence of external globalization. The progressive
experience of the developed countries of the world is the driving force behind the
development of the innovative educational process, the key to improving the methodology,
content, and organization of education in higher education institutions of Ukraine. Today,
higher education is an indicator of human existence. In order to master all stages of its
dynamics, it is advisable to thoroughly study the trends in the development of the education
sector in successful countries of the world. The results of the comparative analysis can be
extrapolated to the Ukrainian system of higher education in order to reform it and improve
the quality of professional training. The study of positive foreign experience enables the
globalization and integration impact of educational changes on domestic pedagogical
practice as well. The cultural-intellectual potential of acquired knowledge and skills
obtained as a result of analysis and search for new ideas and concepts also becomes
important. In view of the above and taking into account modern challenges of the scientific
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world, its essence and orientation onto integration, the dynamic nature of changes, it is
appropriate to study (with further integration into the national educational system) the
experience of higher education of one of the most progressive countries in the world —
Australia. Education in this country guarantees successful studies, mastering of the latest
technologies, promising development and successful employment in the future.

THE AIM OF THE STUDY

The aim of the article is to outline the main trends in the development of higher
education in Australia. The goal was achieved by completeing the following tasks: to
identify the features of the country’s state policy in the field of education; to clarify the
legislative framework for the functioning of the higher education system; to determine
strategic trends in its development, integration with the world educational space, internal
arrangement for improving the provision of educational services.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

A number of theoretical methods were used, in particular general scientific
methods of analysis, synthesis, comparison, generalization, specification (which provided
the possibility of formulating initial provisions, highlighting the main ideas for determining
key trends in the development of higher education in Australia), as well as a specific
scientific method of cause-and-effect analysis, which contributed to the study of the
influence of international and state educational policy on the development of higher
education in the country.

The analysis of scientific sources made it possible to consider various stages of the
development and formation of education in Australia, to single out the fields of scientific
interest of researchers, identify aspects of professional training to which the attention of
comparativist scientists is drawn. Not only domestic, but also foreign scientists have shown
considerable interest in these issues. They are M. Absalom, M. Barker O. Bondarchuk,
M. Debych, A. Deiliand, K. Elliot, L.Hlushok, F. Khuanh, Yu. Kobiuk, L. Kostina,
H. Kraucher, S. Kyrychenko, V. Lokk, L. Movchan, H. Slozanska, K. Suhimoto, K. Vadura,
H. Yaremko, E. Yenken. In our opinion, H. Slozanska’s research on the peculiarities of the
development of social education in Australia in the period of globalization is relevant to our
research (Slozanska, 2011). The researcher studied the peculiarities of Doctoral Degree
training programs for social workers in the Higher Education Institution of Australia, which
made it possible to reveal predominantly theoretical orientation of their content. It has been
defined that there are 2 types of doctoral degrees in Schools of Social Work in Australia:
Research Doctorate and Professional Doctorate. Upon completion of doctoral studies,
candidates are awarded the qualification of Doctor of Philosophy in Social Work, Doctor of
Social Work or Doctor of Social Policy. Yu. Kobyuk (2020) studied the problems of
training future primary school teachers in the universities of Australia, singled out common
and distinctive features of higher education institutions in Ukraine and Australia and found
out that it is carried out according to the principles of consistency, logic, and compliance
with curricula and state programs. Features of professional training of preschool education
specialists in Australian universities were highlighted by L. Hlushok (2013). L. Movchan
(2012) considered the training of bachelor's degree students in agriculture at universities in
Australia. In his monograph, M. Debych (2019) analyzed theoretical foundations of the
internationalization of higher education in various regions of the world, including Australia.
K. Sugimoto (2006) represented strategies for quality assurance in Australian transnational
higher education in the Asia-Pacific region.

63




[TopiBHAIbHA NpodeciiiHa neparorika 12(1)/2022 ﬁ“?
Comparative Professional Pedagogy 12(1)/2022 _‘ A

The analysis of domestic and foreign literature on the problem of the development
of higher education in Australia, the study of the regulatory and legislative framework of
the higher education sector functioning in this country allowed us to determine the main
trends in the development of higher education in Australia.

RESULTS

Today, Australia is the third largest provider of educational services after such
countries as the USA and Great Britain. This is due to the fact that the Australian
government supports the development of this field in every possible way. The main goal of
Australian higher education institutions is to improve the level of qualifications, support
and develop qualified professionals through close cooperation of educational institutions
and the professional environment. This helps to evaluate prospects in the educational field,
improve the provision and availability of services, and promotes the employment of
graduates. Australian Prime Minister, Malcolm Turnbull (2015-2018) said: “Our job as
Members of Parliament is to legislate with a long-term future in mind, to look beyond the
next election and make sure that what we are doing today will make Australia a better
place, a safer place for generations to come” (Malcolm Turnbull, 2010). It is precisely in
these forward-looking activities that the Australian attitude to many things lies — reasonable
expediency of accumulating all efforts to obtain educational and political balance. And
today’s Australian government is also passing laws that work for people and improve the
conditions for the provision of educational services aimed at results. Moreover, this applies
not only to the system of higher education. Australians have found their place in global
education policy, following global rules and trends. However, they first set their own
research goals and defined educational interests and priorities. The reasons for such
prosperity in the education industry of Australia are:

— this is a highly developed country, where education occupies a priority place in
the structure of socio-economic gradation;

— professional training of highly qualified specialists is carried out with
consideration of increasing flows of international exchange of professionals;

— the principle of methodological individualism is taken into account (a person is a
free, rational, autonomous, self-interested individual);

—high level of Australian education is provided by a reliable regulatory
framework, transparent mechanisms and accountability (Kobyuk, 2020).

Australia is known for its particularly favorable geographical location and climatic
conditions, highly developed infrastructure, high standard of living and multinational population.
Despite the fact that Australia is geographically distant from other continents, higher education
system of this country has deep roots of successful cooperation both with the systems of
individual European countries and with the European Educational Area in general.

At the same time, taking into account certain regularities of successful educational
integration, we should note that integration is based on the thoroughness of national
educational traditions and trends. Australia has national features of the development of the
education sector, in particular higher education, as well as features of trends in the
development of education in general. We consider it necessary to describe them in detail.

First of all, it should be mentioned about higher education management in
Australia. The management apparatus is represented by the State Department of Education
and Agency for Quality and Standards of Higher Education. The Australian Department of
Education is responsible for the allocation of research and teaching budgets for each
university. The Tertiary Education Quality and Standards Agency (TEQSA) is responsible
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for the licensing of higher education institutions (HEISs) and their compliance with federal
government requirements (the Australian Qualifications Framework). These rules
determine the type and nature of the qualifications that the HEI is entitled to provide. Under
TEQSA's regulatory framework, the implementation of higher education policy and the
setting of criteria for higher education providers is carried out by the Associate Secretary
for Higher Education. The specified criteria relate to aspects of registration, accreditation of
courses and studies and are determined by a group of experts (Chmutova, 2017).

Another trend is that the Australian government provides public funding for the
higher education sector. The legislative framework for this education sector is based on the
Higher Education Support Act (HESA, 2003). The key tasks of the Law are: to approve the
register of higher education institutions that provide educational services; form state
funding; provide loans to students; and deal with administration and reporting.

Analyzing the issue of financing Australia’s higher education sector, we found out
that the state budget of the country for 2022-2023 allows to outline the perspective of
further development progress, strengthening the future of Australian citizens, in particular
in the field of education. In general, this progress presupposes the expansion of the number
of jobs, reduction of the unemployment rate (below 4 %); permanent investments in health
care, education, women’s safety and the provision of other vital services; providing
assistance to citizens regarding the cost of living and supporting small businesses; investing
in stronger defense and security. This document consolidates important directions of
development, support of various spheres of life of the “green continent”, which is the
financial basis for successful training of higher education applicants of various degrees,
expansion of the qualification network of future specialists according to the Budget (2022)
(Australia’s plan for a stronger future, 2022).

Analyzing the key trends in the development of higher education in Australia, we
should mention the development and expansion of its international sector. At the
international level, the State Department of Education provides policy guidance and
coordination of education at all levels of government. In addition, the Department builds
partnerships by engaging with leading partner countries to advance Australia’s international
education sector and position. Australia’s partner countries in the field of higher education
are the countries of North Asia (China, Japan and the Republic of Korea), South Asia
(Bangladesh, Bhutan, India, Maldives, Nepal, Pakistan and Sri Lanka), Southeast Asia
(Indonesia, Malaysia, Thailand and Vietnam), Latin America (Brazil, Mexico, Colombia,
Peru, Chile and Argentina), and Europe (including OECD and ILO) (Parliament of
Australia, 2022).

International Department of the State Department of Education deals with the
establishment and deepening of external educational contacts of institutions of higher
education in Australia. Its activities focus on finding key opportunities in the field of
education, training and research. The department supports the steady growth of the
international education sector, while contributing to Australia’s economic growth, maintaining
its status as a recognized world leader in international education. The priority areas of
International Division of State Department of Education are: reducing barriers faced by
Australian education providers; promoting stronger political ties; expanding opportunities
for innovative services; promoting the exchange of knowledge and best practices;
determining Australia's position as the best partner for cooperation in international
education, training and research (Sugimoto, 2006).
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A significant trend in the development of higher education in Australia is its
functioning based on the updated National Workforce Strategy for 2022—-2027. The strategy
defines a consistent, coordinated approach to solving problems related to personnel control.
This applies in particular to students’ employment and further professional development. In
compliance with the Strategy, the Government of Australia is creating a legal framework
for monitoring and informing personnel, controlling the relevance of future professions,
which is a prerequisite for successful employment of higher education graduates. Australia
faces both short-term and long-term labor utilization challenges. Increasing globalization,
technological progress, and digitalization of the workplace, along with changing social
norms, are driving changes in the forms and methods of government, business, and
individual collaboration (Australian Government, 2022).

Labor shortages in some sectors of Australia’s economy will be a key issue in the
nearest future, particularly given the lingering challenges of the impact of COVID-19 on
the labor market. Despite disruptions and setbacks, the labor market has recovered well. Job
openings hit a record high of 396,100 in November 2021, while the unemployment rate fell
to 4.0 % in February 2022. However, businesses in some sectors and regions of Australia
have reported increasing difficulties in finding suitable workers according to the National
Workforce Strategy (2022). In Australia, as in other highly developed countries, there is a
structural shift towards high-skilled jobs. Changes in technology have reduced the need for
routine work functions and increased the need for skills that are not easily replicated by a
machine, such as communication skills, creativity and reasoning. The National Workforce
Strategy offers the Government a plan to ensure that Australia’s workforce continues to be
dynamic, meeting the needs of both contemporary and future life. The immediate focus is to
create a whole-of-government approach to workforce issues that aligns the actions of
government leaders on strategy priorities; provides sectoral strategies correspondence to the
framework set out in the National Workforce Strategy; strengthens partnerships with
industry, employers and education providers; implements approved initiatives to solve
problems in the short term. In addition, today, when companies use the experience of
universities and the results of research by their scientists, there is an increase not only in the
profits of companies, but also in strengthening of the national economy (Ternbull, 2010).

Another trend that has been identified in the development of higher education in
Awustralia is close cooperation of enterprises and universities. New modeling from Cadence
Economics confirms that formal collaborations of Australian businesses and universities
directly benefit firms by an impressive $10.6 billion per year. This joint activity has
contributed to the creation of approximately 30,000 additional Australian jobs worldwide.
Figures from the Australian Bureau of Statistics confirm that around 16,000 Australian
companies have formal partnerships with universities according to the Universities Australia:
Clever collaborations (2016). This only strengthens the economic potential of the country
(Australian Government. Federal Register of Legislation, 2003; Budget (2022—2023), 2022).

An equally significant trend affecting the development of higher education in
Australia is the support and development of scientific research. The Government has
developed the Higher Education Research Promotion scheme (HERP). The HERP scheme
supports activities aimed at understanding the importance and promotion of research in
social sciences or humanities in Australia. The HERP scheme was created under the Higher
Education Support Act in 2003. HERP provides funding annually to seven nonprofit
organizations that promote research. They are five scientific academies (the Australian
Academy of Sciences; the Australian Academy of Technology and Engineering; the
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Australian Academy of Humanities; the Australian Academy of Social Sciences; the
Australian Academy of Health and Medical Sciences) as well as the Australian Council of
Science Academies, and the Australia-New Zealand Association for the Advancement of
Science. Australia’s universities are at the world’s forefront of research in a huge number of
professional fields. Almost 90 % of research is rated at or above world standard (Australian
Government. Department of Education, Skills and Employment, 2022).

An important trend in the development of higher education in Australia and a
pledge to educational success is the introduction of so-called continuous education or
lifelong learning. The principle of continuous education is now considered fundamental for
achieving social, cultural, technological and structural changes, as well as for future
economic development. The national system of education and training, which is based on
the principles of lifelong learning, creates a range of educational opportunities. Among
them are lifelong learning of each person; systematic acquisition, updating, improvement of
knowledge and skills that have become necessary in the constantly changing conditions of
modern world; self-realization of each individual as the ultimate goal; increasing the ability
and motivation of people for independent educational activities. It should be noted that the
institutions of state education management in Australia have confirmed lifelong learning as
a fundamentally necessary attribute of the national education system. Training in Australia
is based on the above understanding of this process according to the Lifelong Learning and
Its Implications for Education and Training Policy (Universities Australia, 2016).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Therefore, Australia is a multicultural state that was built on the concepts of
intercultural dialogue, which in turn, under the conditions of modern educational trends,
provides a wide range of opportunities for further development. Characteristic features of
Australia’s educational policy are: education that takes a priority place in the structure of
socio-economic gradation; permanent professional training of highly qualified specialists; a
reliable regulatory framework as an indicator of the high level of the Australian education
system. The leading trends of higher education in Australia include: the provision of public
funding for the higher education sector by Australian government; representation of
Australia’s higher education management apparatus by the State Department of Education,
the Higher Education Quality and Standards Agency, which is responsible for licensing
HEIs and their compliance with federal government requirements; development and expansion
of Australia’s international sector; development of the National Workforce Strategy for
2022-2027, which includes close cooperation of enterprises and universities; support and
development of scientific research; implementation of so-called continuous education or
lifelong learning. The country’s higher education is in a state of constant transformation and
is aimed at adapting the goals, content and methods of education to the needs of society.

The prospects of our further scientific research are related to studying features of
professional training of specialists in English Philology in institutions of higher education
in Australia and outlining the main trends in the development of philological education in
the country.
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ABSTRACT

The article is dedicated to the study of BA, MA and PhD programs in Applied
Linguistics at the universities of the USA. Special attention has been paid to Georgetown
University where professional training of future specialists in Applied Linguistics has its
specific features and experience that can be studied and borrowed into educational systems
of developing countries. Special feature of Applied Linguistics study at the university is the
ability of students to complete an accelerated Master’s degree program, write a Senior
Honor Thesis and participate in inter-disciplinary research in cognitive science, which
allows students to combine the study of language with broader study of human mind.

The curriculum of Bachelor’s degree program has been analyzed and academic
disciplines constituting it have been defined. Requirements to students’ knowledge, abilities
and skills have been characterized. It is a notable fact that in American universities and in
Georgetown in particular it is a privilege for students to write an Honors Thesis. Only a
limited number of students in Applied Linguistics can be bestowed an honor to write it in
their senior year of Bachelor’s study. The procedure of writing the Thesis and its
presentation have been thoroughly described.

Accelerated Master’s degree program that allows students to complete Bachelor’s
degree training and start Master’s degree training simultaneously has been analyzed.

Traditional Master’s degree program in Language and Communication — a two-
year professional program that is based on Applied Sociolinguistics and provides training
to students necessary to become professionals capable of using linguistic skills in business,
government, non-profitable, technical and educational branches has been presented and its
curriculum analyzed. Compulsory and elective academic disciplines have been characterized.

It has been defined that after obtaining Master’s degree, students can submit
application for PhD degree program in one of the following branches: Applied Linguistics,
Computational Linguistics, Sociolinguistics, Theoretical Linguistics, and General Linguistics.

Keywords: Applied Linguistics, Bachelor’s degree program, Master’s degree
program, thesis, professional training, accelerated Master’s degree program, research, and
sociolinguistics.

OCOBJIMBOCTI HIIAI'OTOBKH ®AXIBIIIB
3 NPUKJIATHOI JITHTBICTUKH B YHIBEPCUTETAX CIIIA

AHOTAIIA
Cmamms npuceauena 6UEUEHHIO NpOpPaM RPUKIAOHOI NIH2GICMUKU OCBIMHIX
pienis «baxanaepy ma «mazicmp» 6 ynieepcumemax CIIIA. Ocobaugy ysacy npuoiieHo
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JDicoposcmayncokomy yHigepcumemy, Oe npogheciiina nioeomoska maudymuix gaxieyis
NPUKIAOHOI TIHEBICMUKU MAE €80T 0CODIUBOCMI, AKI 8APMO 8USYAMU, MA 00CEI0, SAKULL C1i0
3ano3uuyeamu 6 0cimmui cucmemu Kpaiu, wo poszeusaromvca. Ocobaugicmio npocpam
NPUKTIAOHOT IHEGICIUKY 8 VHIBepCUMEMI € MONMCIUBICINb CIYOEHMI8 3a8epuimu BPUCKOPEHY
MazicmepcvKy Ni020mogKy, Hanucamu «nodecHy» 0aKanaepcbkKy OUNIOMHY pobomy ma
83AMU YUACMb Y MIHCOUCYUNTTHAPHUX OOCHIONCEHHAX V 2aNY3I KOSHIMUGHOI HAYKU, WO
003607151  CIMYOEHMAM NOEOHYBAMU  GUGHEHHS MOBU 3 Oilbld WUPOKUM GUEHEHHM
MOACIUBOCHEN THOOCLKO20 PO3YMY.

Ipoananizosano HasuarbHull NIAH OCEIMHBLOIL NPOSPAMU NIO2OMOBKU OAKANABPIE 3
«lIpuxnaonoi ninesicmuxuy» ma eusHaueno ii komnounenmu (HAGYANLHI OUCYUNTIHLL).
Oxapakmepuz08ano UMO2U 00 3HAHb, YMIHb | HABUYOK CHLYOEHMIS.

Ocobnugicmio baxanagpcvkoi npozpamu nid2omosku 6 [HcoporcmayHcbKomy
YHigepcumemi € npuginei oOpaHUxX CMyOeHmie HANUCAMU «NOYECHY» OUNIOMHY poOOmY.
Jloknadno onucano npoyedypy HanucCanHst makoi OuUnIomMHoi pobomu ma ii npezenmayii.

Ilpoananizosano HasyamHa 3a NPUCKOPEHOIO MA2ICMEPCLKOI NpocSpaAMoN, AKA
00360751 cMyOenmam 3a6epuiumu HAGUAHHA 30 cmynewem 0axanagpa ma posnoyamu
HABUAHHA 3a cmynenem mazicmpa oonodacHo. Taxooc onucano ocobausocmi peanizayii
mpaouyitinoi macicmepcokoi npoepamu 3 «Mosu ma KomyHikayii» — 080piuHoOi npoepamu
npogecitinoi nid2omoexu, sKa 6azyemvcs Ha NPUKIAOHIL coyioninegicmuyi ma 3abes3neuye
ni020MOBKY CHyOeHmi8, 30AMHUX BUKOPUCIIO8Y8amU TIHeGICMUYHI HABUYKU 6 OI3HeC], Ypa0osill,
HenpuOymKositl 2poMaoCcebKill OILIbHOCMI, MeXHIYHil ma oceimuit eanyssax. Y cmammi
0emanbHo ONUCAHO MA NPOAHANI308AHO HABYANBHUU NAAH Yi€i oCc8IMHbOI npoepamu,
oxapakmepuzoeano 0606’ A3K061 ma UOIPKOGI HAGUAIbHI OUCYUNIIIHU.

3’acoeano, wo nicis OmMpuUMaHHA CMYNEHsA Maz2icmpa cnyoenmu MOXCyms nooamu
3aA6Ky HA npozpamy niocomoseku 0oxkmopa ¢hinocoii 6 oOHil i3 eanyzell. NPUKIAOHA
JiH2BICMUKA, KOMN TOMepHA NIHe8ICIMUKA, COYIONIHSBICMUKA, MeopemuyHa JIiHe8IiCMUKaA,
3aeanvHa NiHeGicmuKa.

Knrwowuogi cnosa: npuknaona ninegicmuxa, 6akaiaepcbka npoepamd, Mazicmepcoka
npocpama, OUNIOMHA poboma, npogecilina nio2omosKa, NPUCKOPEHa Mazicmepcbka npospama,
00CNi0NCEeH s, COYIONIHEBICMUKA.

INTRODUCTION

One of the most prestigious specialties for students who want to combine their
future profession with intercultural communication and information society is Applied
Linguistics. Students who acquire degree in this profession obtain special knowledge and
skills and are capable of performing professional activities in educational, translation,
information, organizational and management branches. Professionals can also adapt to
related areas of professional activity such as research, marketing, information technologies
and analytics.

In spite of the fact that the main aspect of applied linguistics is practical
application of linguistic data, yet every practical action should be based on clear
scientifically grounded theoretical foundations. Therefore, applied linguistics should
logically develop not only as educational specialty, but also as a scientific one (Wingfield &
Connell, 2022).

Considering the fact that in developing countries not so many educational
institutions provide professional training of Applied Linguistics specialists and those that
do must constantly keep in touch with the groundbreaking international experience, the
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issue of studying foreign experience and introducing it into educational systems of
developing countries is up-to-date and urgent. It is necessary to systematize the methodology of
teaching Applied Linguistics in higher educational institutions of the leading countries,
revise and improve the curricula of the faculties, define the science (narrow specialization)
that can be applied to linguistics, create new information and analytical centers whose
specialists would be engaged in the development of linguistic support for certain industries
(Andringa & Godfroid, 2020). All these steps will make it possible to provide more
effective transition of developing countries to the level of information society.

THE AIM OF THE STUDY

The purpose of the article is to analyze the groundbreaking experience of
American universities, namely Georgetown University, in order to optimize and improve
Applied Linguistics training programs at the universities of developing countries to make
them competitive at the labor market.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

General theoretical issues of applied linguistics have been studied by a number of
domestic and foreign scientists: A. Baranov, N. Bardina, V.Korniyenko, S. Andringa,
L. Connell, S. Eames, Ch. Ferguson, J. Fishman, A. Godfroid, J. Greenberg, M. Holliday,
D. Hymes, M. Petray, H. Widdowson, C. Wingfield, L. Milroy and others.

However, optimization of the professional training of Applied Linguistics
specialists requires a thorough analysis of practical implementation of successful training
programs at the leading universities (normative documents, curricula, syllabi etc.). For our
study, we concentrated our attention on the USA as one of the leading countries in
providing qualitative training of future applied linguists. In the process of research, we
conducted thorough analysis of BA and MA programs in Applied Linguistics at the
universities of Ohio, Brock, Portland and Georgetown (Applied Linguistics. Brock
University, 2022; M.A. in Applied Linguistics, 2022; Undergraduate programs. Portland
State University, 2022). They are similar in general with some differences in curricula and
organization. We decided to focus on Georgetown University that has some peculiarities
that are worth studying and adapting for developing countries. Special feature of Applied
Linguistics training at the university is the ability of students to complete an accelerated
Master’s degree program, write a Senior Honor Thesis and participate in inter-disciplinary
research in cognitive science, which allows students to combine the study of language with
broader study of human mind (Wingfield & Connell, 2022). Courses offered satisfy
students’ demand for general and professional development.

While conducting the research a range of general scientific methods such as study,
analysis and synthesis of reference, scientific educational resources, as well as
systematization and generalization, have been applied. The research is qualitative
(descriptive) and includes observation and narrative inquiry.

RESULTS

Linguistic Department of Georgetown University offers BA, MA and PhD programs
in Applied Linguistics. To enter the BA program students have to meet the requirements to
the degree which are presented in an annual College Bulletin. According to the information
presented in College Bulletin (2022), applicants must have general understanding of
linguistics as a science studying language and a range of academic subjects related to the
language: Phonetics, Grammar, and Language History. Professional training of future
applied linguists at the university also presupposes studying aspects common to all the
languages. Among them are the role of a language in society, in large groups, nations and
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interpersonal communication; the ways a language is learned by adults and children; how
the language is processed by the brain; the use of linguistic knowledge in language
teaching, computer science and other branches. Linguistics is an interdisciplinary study
related to cognitive science, computing, philosophy, psychology, sociology and anthropology
(Petray et al., 2021).

Students studying at the Bachelor’s degree program must complete the following
Courses:

—Level 1: Introduction to Language

—Level 2: 4 general courses which provide the overview of linguistic theory and
methods: Language Sounds; Grammar Analysis; Language Study; Language and Society

—Level 3: 2 specialized courses aimed at developing profound understanding of
linguistics and possibilities of research in one or more linguistic branches.

Besides, students choose three elective linguistic disciplines, which are offered
each semester and can be chosen with the help of the faculty counselor.

In addition to these requirements, students of BA program in Applied Linguistics
must obtain 12 credits for Ancient or Contemporary Language study.

Bachelor’s degree program in Applied Linguistics sets a number of requirements
to what students must know:

—approaches to language analysis;

—types and variations of languages and erroneous stereotypes about them;

—complexity and basic systematization of languages;

—the role of language diversity (within the same and different languages) in
linguistic theory and practice;

—connection between the language and different social contexts;

—peculiarities of a native and foreign language study;

—the structure of the languages and their social meaning;

—computational and cognitive processing of a language.

Bachelor’s degree program in Applied Linguistics sets a number of requirements
to what students must be able to do:

— to analyze linguistic data;

—to analyze, critically evaluate and integrate traditional and contemporary
research in linguistics and apply it to modern theoretical and practical issues;

— to compile coherent and clear linguistic analytical data;

— to elaborate, conduct and report on original research projects on urgent and up-
to-date linguistic issues;

—to combine linguistic data with other scientific and educational branches
(Undergraduate Program. Georgetown University, 2022).

It is a notable fact but in American universities and in Georgetown in particular it
is a privilege to students to write an Honors Thesis. Only a limited number of Bachelor’s
degree students in Applied Linguistics can be bestowed an honor to write it in their senior
year of study. The choice of such students is made on the basis of the final academic score
for the spring semester of their junior year of study. Students interested in writing a thesis
have to apply for it preliminarily. If their application is approved, they are invited to the
Honors Thesis Seminar, after which they start the process of writing their research and
presenting it. They undergo a special course aimed at ensuring additional support in writing
the paper. Students are assigned a mentor responsible for checking the content of the
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research and assessing the final version of the work. Other teaching staff and peers also
help with the research, providing feedback concerning the work and the process of its
writing, assist with the organization of the research and its structuring, and help to correct
and avoid mistakes, assist with coherent presentation of the work, controlling the adherence
to the schedule. At each stage of the work writing, the progress and the problems are
discussed, resources (printed and online), peer reviews, discussions and considerations of
previous works at the seminars are provided. Seminars take place once in two weeks.
Bachelor degree students get 3 credits for this course. While undergoing the course students
who write the paper have access to research papers of the previous years of the similar
themes. Students are supposed to read them and come to the next seminar ready to discuss
some definite parts of these works weekly. Students are not assessed on the grounds of the
final content of the research paper — at the end of the semester the mentor decides whether
the work corresponds to the requirements to such research papers. At the end of the course,
the students get a grade on the grounds of their participation in the seminars, ability to give
and receive constructive feedback, to work within the schedule and present their work
properly (Undergraduate Program. Georgetown University, 2022).

The grade (100 %) for the Thesis is a cumulative of the following components:

1. Attending and participating in the discussion of the group (20 %). Students have
to come to the seminar ready with what they were supposed to read and discuss during the

seminar.
2. Preparation course (10 %).
Topics that are covered by the course are:
— research planning; — strategies for data analysis;
— becoming a researcher; — reporting on the results of the research;
— choosing the theme — creating informational tables,
for the research; graphs and diagrams;
— formulation of the theme; — making conclusions;
— study of scientific literature; — writing a summary;
— ethics of research; — giving and receiving
— arguments and evidence; constructive feedback;
— hypothesis formulation, — effective presentation.
its checking and proving;
3. Submitting the drafts timely (30 %).
4. Peer reviews (20 %) — timely and constructive comments on the works of other
students.

5. Final presentation (20 %) — 20-minute presentation with invited mentors, peers etc.

One more specific feature of studying at Applied Linguistics at Georgetown
University is the possibility to complete an accelerated Master’s degree program that allows
students to complete Bachelor’s degree training and start Master’s degree training
simultaneously. Students apply for this program of study in autumn of their last year of
Bachelor’s study and the decision about their acceptance is made in spring. It should be
mentioned that some courses in Linguistics, which students study during this time, are
counted for their Bachelor’s degree and some — for Master’s degree. Such courses are
called double-counted. Students meeting all the requirements to the degree obtain it
automatically without taking the final leaving exam.

Besides this accelerated Master’s degree program, there is also a traditional
Master’s degree program in Language and Communication — a two-year professional
program that is based on Applied Sociolinguistics. It provides students’ training necessary

N 7




[TopiBHAbHA NpodeciiiHa neparorika 12(1)/2022 ﬁ‘?
Comparative Professional Pedagogy 12(1)/2022 v

to become professionals capable of using linguistic skills in business, government, non-
profitable, technical and educational branches. The program is focused on application of
linguistic theory, research and methods in a wide range of career possibilities that are
accompanied by intensive professional development. Every student has an opportunity to
adjust the program to their academic and professional interests and goals. The program
allows students to work part-time and easily combine it with studying. The program covers
the following aspects of linguistics:

—artificial intelligence; — social communication;

—business and consulting; — voice and speech technologies;
—leadership and advocacy; — conservation policy;

—applied research; — user experience research and design;
—international governing; — marketing and branding.

Students can choose between two programs of study:

— 30-credit study (10 courses);

— 24-credit study (8 courses) and a Master’s Thesis (6 credits).

Compulsory courses for the Program include:

1. General linguistic disciplines: students who do not have substantial preliminary
training in linguistics have to focus on one of such disciplines during the first year of study.
Besides, it is better to make the choice not by oneself but in cooperation with a consultant.
This is not required of the students who have Bachelor’s degree in Linguistics but is
desirable as well. General linguistic disciplines include Phonetics, Syntax, Semantics,
Pragmatics, and Phonology (Master’s Degree Programs. Georgetown University, 2022).

2. Professionalization Seminar — a unique professional course aimed at
demonstrating how linguistics can be used in professional context. Overall, students at
Georgetown University are obliged to take part in professional development events during
the year and this professional development event is designed for graduates of MA program
in Linguistics to demonstrate how and where they can apply skills and training obtained at
the university, branches in which these skills are the most required and valued. The course
is aimed at increasing motivation of students and revealing the values and privileges of their
profession. The lessons are structured as a dynamic combination of lectures, discussions and
interactive tasks. Students develop their vision of how to use sociolinguistics professionally
through lectures and presentations of the invited lecturers who have experience of
combining theory and practice of sociolinguistics. Students choose the branch of their
professional interest on which they concentrate during the course, considering and
practically applying their training in the chosen branch of science. Students create their
professional portfolio (resume, application letter, online portfolio etc.) which in future can
be used while searching for a job (Eames, 2022). Students communicate among themselves
during professional events, attend Career Fairs, interview each other (simulating job
interviews) to practice their skills of combining professional training with their interests
and values in a chosen place of work (Andringa & Godfroid, 2020).

3. Three basic courses that form fundamental methodological, theoretical and
analytical competences in Sociolinguistics. The most popular here are the following
disciplines of the curriculum: Discourse Analysis, Intercultural Communication,
Sociolinguistic Methods, and Sociolinguistic Variations (Applied Linguistics. Georgetown
University, 2022).

Other courses of the Program are elective and cover different branches of
Linguistics: theoretical, applied, computational and sociolinguistic. Choosing them,
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students have an opportunity to deepen their knowledge in a definite branch of linguistics
(e.g. discourse analysis), obtain additional specialization (e.g. Computational Linguistics)
or get the general view of the profession. The most popular elective courses are:

— Forensic Linguistics; — Task-Based Language Teaching;

— Discourse of Social Media; — Second Language Acquisition and Bilingualism;
— Institutional Discourse; — Natural Language Processing;

— Language Data Analysis; — Communication, Culture and Study Abroad.

— Language Policy;

As in the case with general linguistic disciplines, it is advisable to select elective
courses together with the faculty consultant.

What concerns Master’s degree thesis, students have to apply for its writing and
the application must be approved. The application is to be submitted until the end of the
first year of studying. If it is approved, students give their suggestions as to the theme and
the plan of writing to the mentor. The work is read and revised by the faculty counselor.

After obtaining Master’s degree, students can submit application for PhD program
in one of the following branches: Applied Linguistics, Computational Linguistics,
Sociolinguistics, Theoretical Linguistics, and General Linguistics.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Thus, in the result of thorough study of BA, MA and PhD programs in Applied
Linguistics in American Universities, namely in Georgetown University, we can make a
conclusion about availability of groundbreaking ideas concerning their implementation that
are unique and useful for universities of developing countries and can easily be transferred
into their educational systems. Among the most notable are the ability of students to
complete an accelerated Master’s degree training, write a Senior Honor Thesis and
participate in inter-disciplinary research in cognitive science. Special attention should be
paid to compulsory and elective academic disciplines in the curriculum and possibilities for
practical application of the obtained skills and abilities.

The prospect of further research is the realization of PhD program at the
university, its peculiar features, curriculum, syllabi and practical implementation of
students’ acquired knowledge and skills in the applied branch of science and workplace.
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IMPLEMENTATION OF IMMERSIVE TECHNOLOGIES
IN FOREIGN LANGUAGE LEARNING: ANALYSIS
OF FOREIGN AND DOMESTIC (UKRAINIAN) EXPERIENCE

ABSTRACT

The use of modern immersive technologies in the educational process is due to
changes in the development of information and communication technologies and the challenges
of the pandemic, which forced learning and working remotely. The article summarizes the
Ukrainian and foreign experience of using immersive technologies in education in general
and in the process of learning foreign languages in particular. A general description of the
concepts “virtual reality”, “immersion” and “immersive technologies” in the context of
their use in the educational process has been presented. The advantages of using immersive
technologies over traditional ones have been defined and proved. They are visibility,
concentration, involvement and effectiveness It has been determined the expediency of
using immersive technologies in the process of learning foreign languages as a method and
technology of long-term immersion of students in a foreign language space based on a
foreign language or bilingual education, which involves the use of video, audio, and text
information by students to form relevant professional competencies.

The research of scientists and their main results related to the selection and
application of immersive technologies in teaching foreign languages have been analyzed.
Virtual applications that can be used for learning a foreign language have been analyzed.
The conclusion has been formulated that immersive technologies provide the formation and
development of a new information method of presenting and learning educational material,
which positively affects the formation of basic and professional competencies of students
studying a foreign language. The opinion about the possibility of combining immersive
learning methods with other interactive methods has been substantiated.

Keywords: virtual reality, immersion, immersive technologies, foreign language
training, educational technology.

BIIPOBA/I’)KEHHS IMEPCUBHMX TEXHOJIOT T
Y IPOIIEC HABYAHHSA IHO3EMHHUX MOB:
AHAJII3 3APYBI’KHOTI'O TA BITYN3HAHOI'O JOCBIAY

AHOTANIA

Buxopucmanna cyuacnux imepcugnux mexmono2ii 6 oceimmubomy npoyeci 3yMo6neHo
SMIHAMU Y PO3GUMKY THHOPMAYIIHO-KOMYHIKAYIUHUX MEXHONIOZIAX MA SUKTUKAMU NAHOeMil,
WO 3MYCUNA HABYAMUCS | NPAYI08amu OUCMAaHYitiHo. Y cmammi y3a2anbHeHo YKpaincoKul
i 3apy0ixcHUll 00C8I0 BUKOPUCMAHHS IMEPCUBHUX MEXHONO02I Y HAGYAHHI 3a2aloM ma )
npoyeci 6U84eHHs [HO3eMHUX M08 30Kpema. lIpedcmasieHo 3azanvHy Xapaxkmepucmuxy
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NOHAMY «BIPMYANLHA PEATbHOCMIY, IMEPCIA) Ma «IMEPCUGHI MEXHON02IL» 6 KOHmeKcmi ix
BUKOPUCMAHHA 6 HAGUANbHOMY npoyeci. Y pesyrbmami auanizy 6IMuusHAHO20 ma
3apy0idcHoco 00C8i0y GUKOPUCIAHHS IMEPCUBHUX MEXHONO2IU Y HAGYATLHOMY Npoyeci,
BU3HAYEHO MA OOIPYHMYEAHO Nepedazil iXHb020 SUKOPUCMAHHA HAO MPAOUYIUHUMU, a
came: HAOYHICMb, 30CEPeOINCEeHiCMb, 3ANYYEHICMb, pe3yTbmamueHicms. 3’c08aHO, WO
Maxi MmMexHon02ii NOKpawyyioms HABUANbHULL Npoyec, poonayu 1020 Oilbi HAOYHUM |
MOOIIbHUM, NIOSUWYIOMb THMEPeC | HABUATIbHY MOMUBAYII0 CIYOeHMIE 00 [HO3eMHOI MOBU,
YOOCKOHANIOIOMb HABUANBHUL Npoyec 3a PAXYHOK GUKOPUCMAHHA [HHOBAYWIUHUX (DopMm
pobomu, noKpawyoms YCRiWHICMb CIYy0eHmia, 00NOMA2arms 30cepedumu ixHio yeazy Ha
KOHKpEeMHUX ~ 3A60AHHAX, PO36UBAIOMb  JIIH2GOKYILIMYPONIOSIUHUN  ACHEeKM — HAGUAHMHSL.
Busnaueno OoyinbHicme SUKOPUCAHHA IMEPCUBHUX MEXHONO2IN 8 npoyeci 6ueueHHs
IHO3eMHUX MO8 AK CROCOOY Ui MEeXHON02ii MPUBAN020 3aHyPeHHs CIYOeHmis 8 iHUOMOBHUT
npocmip Ha 3acadax iHWOMOBHO20 Hu OiNiH28ANLHO20 HABYAHMA, WO Nepeodavaiomo
BUKOPUCMANHA CIYOeHmamul 8ideo, ayoio, mekcmogoi ingopmayii 3 memoro Gopmysanns
8ION0BIOHUX NPOGheCiliHuX KoMnemeHyil.

Ilpoananizoeano 0ocniodcenHss HAyKosyie ma IXHi OCHOGHI pe3yibmamu, uo
CMocyomuvcs nidbopy ma 3acmocy8aHus IMEPCUBHUX MEXHON02I NPU HABUAHHI CIYOeHMi6
inozemuux mogam. IIpoananizo8ano 6ipmyanvHi 000AMKY, WO MONCYNMb GUKOPUCTIOBYBAMUCS
ons euguenns inosemnoi mosu. Cpopmosano 6UCHOBOK, W0 IMEPCUBHT MeXHONORIN 3abe3neyyionts
Gopmysannss ma po36umox HO6020 IHGOpMayiliHo20 chocoby NOOAHHA MA 3ACE0CHHA
HABYANLHO20 MAMepIany, wo NO3UMUEHO 6NIUBAE HA (opmysanHs 6a308ux i npoghecitinux
KOMnemeHyiti cmyoenmie, AKi 6uUguarOmv IHO3eMHY Mo8y. PozenaHymo moociugicme
NOEOHAHHS IMEPCUBHUX MEMO0I8 HABUAHHS 3 IHUUMU IHMEPAKMUSHUMU MemOoOamu.

Knrouosi cnosa: sipmyanvua peanvHocmi, imepcis, iMepcusHi mexHonozii, Haguanms
[HO3eMHIU MOBI, OCEIMHI MEXHONO02II.

INTRODUCTION

In modern digitalized society the search for new forms of education caused a rapid
implementation of virtual reality technologies in this sphere. These are powerful
technologies that allow us to replace real life with the perception of virtual life, artificially
stimulating our senses and deceiving our bodies into accepting a different version of reality
(Augmented and virtual reality survey report, 2020). L. Freina and M. Ott define this term
as “a perception of being physically present in a non-physical world by surrounding the
user of the virtual reality system created with images, sound, or other stimuli” so that a
participant feels they are actually “there” (Freina & Ott, 2015).

According to the researchers, virtual reality devices will be used in everyday life at
the level of mobile phones. With the help of such devices, users will be able to have fun, make
purchases, and learn. And this means that virtual reality will significantly expand the possibilities
of almost all spheres of our life (Augmented and virtual reality survey report, 2020).

Since the field of education has been the most affected by the COVID-19
pandemic, according to some analysts of the web technology market, this can become a
kind of stimulus for the use of virtual reality in education, because it can help students
experience lessons with their own eyes without the need for face-to-face learning in class.
With virtual reality technologies in the classroom, learning becomes more fun and exciting
(Biocca & Delaney, 1995).

Besides, virtual reality has been described as the learning aid of the 21st century
(Rogers, 2019). A study that students remember more information after attending virtual
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reality lessons (Makransky et al., 2019). Taking it into account, it is understandable why
researchers, tutors, and educators nowadays use this technology so often in the education process.

THE AIM OF THE STUDY

The paper aims to analyze the state of the application of immersive technologies in
the educational process in domestic and foreign researchers’ works and to find out the
existing methods of using the technologies mentioned above for foreign language learning.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Analysis of research on this problem shows that many scientists have paid
attention to the problem of applying immersive technologies in the educational process.
Thus, studies of the use of virtual reality technologies in the education process are reflected
in the works of such domestic researchers as: V. Klymnyuk (2018), V. Volynets (2021),
and others. Researchers L. Dashko and O. Dubytska (2019) put forward the idea of using
virtual reality technologies within the educational process and its superiority over
traditional teaching methods.

A large number of foreign studies have been devoted to the possibilities and
problems of using virtual reality tools in the educational process. For example, Z. Merchant
et al. (2014) focus on the effectiveness of virtual reality-based instruction on students’
learning outcomes while L. Jensen and F. Konradsen (2018) emphasize the application of
virtual reality technologies. The work of F. Biocca and B. Delaney (1995) is devoted to the
analysis of immersive virtual reality technology. The aspects of student learning using
virtual reality and how it applies to education and training have been disclosed in the works
of L. Freina, M. Ott (2015), K. Lee (2012) and G. Makransky (Makransky et al, 2019).
Besides, L. Jensen and F. Konradsen (2018) suggest an additional perspective concerning
the positive effects of immersion and presence on learning outcomes.

However, despite the significant contribution of these studies, they do not fully
reveal all the problems of using immersive technologies in language learning, but only
reflect certain issues of the application of elements of virtual technology in education at
different educational levels. The use of immersive virtual reality in foreign language
education is still reported to be one of the least published research topics. There are only a
small number of studies that have previously investigated this theme. T. Lin and Y. Lan
(2015) studied the research trends in language learning in a virtual reality environment.
R. Hein, C. Wienrich and M. Latoschik (2021) focused attention on the implementation of
immersive virtual reality in foreign language teaching and learning.

The research was carried out with the use of general scientific methods (study,
analysis, and synthesis of reference, overview of scientific educational print and online
sources), as well as systematization and generalization.

RESULTS

There are various definitions of the term “virtual reality” (VR) in scientific
research. VR can be defined as “the sum of the hardware and software systems that seek to
perfect an all-inclusive, sensory illusion of being present in another environment” (Biocca
& Delaney, 1995). Also, VR is defined as a “system that aims to bring simulated real-life
experiences, providing topography, movement, and physics that offer the illusion of being
there” (Lin & Lan, 2015).

Currently, there are several choices of virtual reality systems:

—ordinary (classical) virtual reality — a highly developed form of computer
simulation that allows the user to immerse himself in the artificial world and directly act in
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it with the help of special sensor devices that connect him with audiovisual effects and
allow interaction with the virtual world;

—augmented, or computer-mediated reality, which superimposes computer-
generated sensory information in the form of text, audio, or computer graphics onto
physical objects, thus creating a real-time, simulated by technical means of depicting the
real environment;

—mixed (hybrid) reality — reproduces the fusion of real and virtual worlds to create
new environments and visualizations, and demonstrates the parallel coexistence and
interaction of physical and digital objects in real time.

Basically, researchers (Klymnyuk, 2018; Volynets, 2021) note four components of
virtual reality: user that is a person (user), virtual digital world, behavioral interfaces, and
immersion in the virtual environment in real time. The main characteristics of virtual reality
are interactivity, immersion, and a sense of presence. The term interactivity can be
described as “the degree to which a user can modify the VR environment in real-time”
(Lan, 2020). The term immersion means the “extent to which the computer displays are
capable of delivering an inclusive, extensive, surrounding, and vivid illusion of reality”
(Slater & Wilbur, 1997). More precisely, this includes the degree to which the physical
reality is excluded, the range of sensory modalities, the width of the surrounding
environment as well as the resolution and accuracy of the display (Slater & Wilbur, 1997).
A sense of presence is a consequence of immersion and interaction.

This study focuses on immersive VR, which is often associated with the use of
head-mounted displays and contrasted with non-immersive (desktop) VR (Makransky,
Terkildsen, & Mayer, 2019). Scientists have proven that the use of immersive technologies
in the educational process of higher education contributes to the in-depth study of subjects
and the qualitative assimilation of knowledge, the development of spatial thinking, and the
strengthening of the motivation of students, effective involvement in the educational
process, etc. (Volynets, 2021; Lee, 2012). It has been established that immersive
technologies increase the level of digital competence through the interaction of learners
with various objects in three-dimensional space (Biocca & Delaney, 1995). The results of
the reviewed studies show that learners who used immersive technologies in the
educational process were more engaged, spent more time on the learning tasks, and
acquired better cognitive, psychomotor, and affective skills.

Today, the organization of events in various formats is possible with the help of
digital immersive tools. Conducting training, lectures and practical classes, quests,
conferences, joint viewings of thematic films, product presentations (educational, real) with
networking, gamification of educational modules, organization of business/role-playing
games, etc.

The above allows us to state that VR technologies can potentially become an
important tool in education and be actively used for educational purposes. Moreover, VR is
a promising arena for language learning because it can provide an immersive and authentic
environment to socially interact with native speakers (Lin & Lan, 2015), as it provides
learners with a special channel of interpersonal communication. Learners can explore the
contexts and interact with the objects, avatars, and other learners. What is more important is
that highly immersive virtual technologies help learners achieve a strong sense of presence,
which increases learners’ positive feelings during performing the task (Makransky et al.,
2019). Besides, students can learn a foreign language with an intercultural experience
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beyond geographical limitations without leaving the classroom or their countries.
Therefore, the specific features of VR have great potential for language learning.

Furthermore, the positive effects of immersive technologies on students’ foreign
language learning include improving the effectiveness of their language skills in professional
activities, increasing motivation and engaging students to work with each other, and with
native speakers of the foreign language being studied by students (Lan, 2020).

According to Paul Driver, some of the key benefits of using immersive
technologies in the language learning process include: learning within the demanded
context and making learning activities situated; physical activities of the body are as much
important as current mental processes; Paul Driver names this coherence as “Embodied
interaction”; VR ensures users’ active control over their moves and directions; VR and
digital games provide “Spatial Affordance” hence they are the most spatial form of media
available to use in language training (Hytner, 2017).

In the research of Rebecca R. Hine, C. Wenrich, and M. Latoszczyk the attention
is focused on the implementation of immersive virtual reality in foreign language teaching
and learning. Scientists have analyzed how full immersion can influence the development
of students’ intercultural communicative competence (Hein et al, 2021). Scientists
analyzed a lot of sources for the period from 2001 to 2020, which were related to the role of
immersive technologies in teaching students a foreign language. They determined that most
of these studies were about the comparative analysis of traditional teaching methods with
blended learning that includes the use of VR. The main characteristics of these technologies
that support foreign language learning are the promotion of vocabulary learning, the
development of speaking skills, intercultural competence, motivation of students to learn a
foreign language, and overcoming anxiety and discomfort when speaking a foreign
language. Scientists have identified the main advantage of VR over traditional teaching
methods in the fact that the student is given the opportunity to feel, rather than imagine, an
object, situation, or scenario that cannot be demonstrated or described using traditional
teaching methods (Hein et al., 2021).

The practice of implementation of immersive technologies in foreign language
learning will enable students to feel themselves an integral part of the professionally
oriented situation which is designed specifically to prepare the course participants for
communication within. Having their legends and terms of existence within VR task
students get used to psychological challenges as well as apply existing speaking skills in a
foreign language to perform their roles stipulated by the tasks (Dashko & Dubytska, 2019).

Educational activities in VR encourage students’ spontaneity and therefore entail
the maximum possible immersion of every single or multi-user within virtual environments.
It increases students’ interest in following tasks and their motivation to achieve better
results in a training course. VR applications solve the problem of immersion in the
language environment, psychologically prepares students to use existing professional skills
and knowledge and motivates their further study. VR based tasks also clearly demonstrate
situational models of possible daily life circumstances for foreign language communication.
Moreover, improving students’ communication skills is one of the most wanted benefits of
immersion into interaction with presumable partners because of the resemblance of
emotions and feelings got by native speakers when communicating with each other within
their natural language environment (Makransky et al., 2019).

There are various applications of VR including entertainment and educational
purposes. The most important is the possibility to create “authentic” contexts in which
learners can immerse themselves by using different technics (Lan, 2020).
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Using applications based on Google Expeditions and Discovery VR students can
be involved in activities that go beyond the classroom and develop language skills mediated
by technology. Google Earth VR is used to develop the writing skills of learners in English
(Chen et al, 2019). D. Parsons (Parsons et al, 2019) suggested using Cardboard VR and
Google Expeditions in combination with Google Tour Builder to create learning activities
through which students can navigate using QR codes or GPS locations. Google Expeditions
has developed over 100 VR trips for cultural visits, available to the public.

Another category of VR applications that could be used for foreign language
learning offers the opportunity for real-life-like interaction. Students can participate in role-
playing and interpersonal social interactions in the contexts they have created (Lan, 2020).
VRSpeech and VR Learn English are examples of applications of this group. A user is
engaged in real-life situations: buying things in the shops, making orders in restaurants,
presentations, job interviews, etc. The specific features of these applications are high-
quality speech recognition and context-specific interaction.

The application that combines VR reality with chatbot technology and speech
recognition for studying foreign languages is Mondly. Students can practice real-life
conversations in 30 languages, get instant feedback on their pronunciation in virtual reality
and build the confidence to speak new languages in real life. Mondly includes reading,
listening, writing, and speaking activities. The distinguishing feature of the application is
the possibility of taking part in the conversation with virtual characters on the given topic of
real-life situations (making friends, ordering dinner, taking a taxi ride, etc.).

Applications VirtualSpeech and AltspaceVVR allow users to apply their learning
with practice in online exercises or VR scenarios. Applications allow users to attend,
participate in and organize numerous events like live shows, conferences, classes on
different disciplines, presentations, comedy shows, festivals, tech talks, and team meetings.
The main peculiarities of these applications are their realistic venues, such as virtual rooms
with the audience, the presence of noise, and distractions to fully immerse a user into the
event. The function of speech analysis allows participants of the event to get feedback on
their speeches, record all the speeches, and get the progress results. In addition to these,
AltspaceVVR is a social platform where individuals can gather, talk, collaborate, and co-
present in small to large groups. The applications can be used in English courses for
undergraduate and postgraduate students.

Thus, immersive technologies provide a new paradigm of teaching materials,
which has a positive impact on the formation of basic and professional competencies of
students who learn a foreign language.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

In conclusion, it should be stated that VR is an inevitable tool in the education of
the nearest decades as it has many advantages of using it for foreign language training. It
enhances learning process by making it more visual and mobile, increases the interest and
learning motivation of students to the foreign language, improves educational process
through the use of innovative forms of work with students, improves student performance,
helps to focus the user’s attention on specific tasks, contributes to the support of the
linguistic and cultural aspect in the education of students.

Thus, VR provides the formation and development of a new information method
of presentation and assimilation of material, which is high-tech didactic tools. Immersive
technologies can be effective when used in blended learning that combines distance, onling,

traditional, and self-directed learning of languages.
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Future research should also explore the potential educational value of VR
applications for both language learning and learning in different disciplines through large
scale, longitudinal studies.
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MAIN CHARACTERISTICS AND STEREOTYPES OF GENERATION Z:
ANALYSIS OF FOREIGN EXPERIENCE

ABSTRACT

The article considers and analyzes a new generation of students who have specific
abilities and skills to work with modern digital devices. The term «digital nativesy,
determined by the American researcher M. Prensky, has its synonyms — generation Z or
network generation. Each generation is distinguished by certain values inherent in its
representatives, has its own objectively determined, spontaneously formed social program,
which depicts the state of material and spiritual culture, type of social relations, specific
material and ideal relations through which the generation is formed. Generation Z also has
its values and features. The aim of the study is to analyze the views of foreign researchers
on the main characteristics and stereotypes of Generation Z as a new generation of
students of higher education. Therefore, it is not surprising that many scientists, both
practitioners and theorists (including psychologists, educators, and methodologists) pay
close attention to the development of digital technologies and their impact on worldviews,
relationships with other people, life in general. A number of characteristic features of
Generation Z has been highlighted and characterized: freedom, personalization,
information control, honesty, cooperation, entertainment and satisfaction, speed, desire for
innovation. Two approaches to assessing the capabilities of modern students — Generation
Z have been presented, and both positive and negative stereotypes of the generation
(distraction syndrome, Internet addiction, health problems, social immaturity, low
motivation, selfishness, narcissism, etc.) have been analyzed. Each subsequent generation
(generation Z, Alpha) will always be different from the previous generation, because there
are many different factors (external or internal) that affect the formation of the generation.
The task of modern education is to study and analyze the changes taking place in ICT, the
educational process, society and to predict the impact of these changes on the educational
process and on students.

Keywords: digital natives, Generation Z, main characteristics and stereotypes,
network generation, learning, multitasking.

OCHOBHI XAPAKTEPUCTUKHU i1 CTEPEOTUIIX HOKOJIIHHA Z:
AHAJII3 3APYBI’KHOI'O JTOCBIAY

AHOTALIA

Y cmammi pozensamymo ma npoananizosano Hoee NOKONIHHSA CMYOeHmis, SKi
Maioms cneyu@iumi 30i0HOCMI MA HABUYKYU POOOMU 3 CYHACHUMU YUPDPOSUMU NPUCIIPOSMUL.
Tepmin «yudposi myoinoyi», eusHaUeHUull amepukaHcokum oocrionuxom M. IIpencoxum,
MaAe cB0I CUHOHIMU — ROKOMiHHA Z abo mepedicege nokoninHuA. Koowne noxoninms
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BUDI3HAEMbCA NEGHUMU YIHHOCMAMY, NPUMAMAHHUMU 1020 NPeOCMABHUKAM, MAE CB0I0
00'€EKMUBHO 3YMOBIIEHY, CIUXITHO CQOPMOBAHY COYIANbHY NPOSPAMY, AKA 300paANCYE CMAH
MmamepianbHOi ma OyX08HOI KyIbmypu, mun CyCRilbHUX 8iOHOCUH, KOHKPENHI MAmepianibHi
ma i0eanvbHi GIOHOCUHU, 3ABOSKU SKUM Popmyembcsi nokolinus. Tlokoninus Z medc mae
c60i yinnocmi ma ocobausocmi. Memow 00CriOdcenHss € aHani3 noziadié 3apyOinCHUX
YUEHUX HA OCHOBHI XapaKmepucmuKu ma cmepeomuny NOKONIHHA Z 5K HO8020 NOKOIHHS
CMyOeHmi6 GUUUX HaABYATbHUX 3aKaadis. Tomy He OUBHO, W0 6a2amo 64eHUX K RPAKMUKIE,
Max i meopemuxis, 30Kkpema NCUXono2u, nedazocu, Memooucmu, nPUOLIIOMs NULLHY Y8azy
PO36UMKY YUPDPOBUX MEXHONO2IH Ma IX GNAUBY HA CEIMO2IA0, CHOCYHKU 3 THUUMU TH00bMU,
orcumms 3a2anom. Budineno ma cxapakxmepuzo8ano pso xapakxmepHux 03HAK NOKOMIHHA Z,
a came c80600a, nepcoHanizayis, KOHMpOb inpopmayii, yuecnicms, cnignpays, posgazu ma
3a0060/1eHHS, WEUOKICMb, NpacHeHHs 00 HHogayill. IIpedcmasneno 06a nioxoou 00 OYiHKU
MOodCIUBOCMEN CYHACHUX CMYOenmie — NOKONIHHA Z, mad NPOAHANI308aHO SIK NO3UMUGHI,
mak i necamueHi cmepeomunu NOKOLiHHA (CUHOPOM PO3CIAHOL yeazu, 3anedCHiCmb 8i0
Iumepnemy, npobremu 3i 300pos’am, coyianbHa He3pinicmyv, CiaOKA MOMUBAyis, e20i3m,
Hapyucuzm mowo). Koowne nacmynue noxoninus (noxoninns Z, Anegpa) 3aedxcou 6yde
BIOPI3HAMUCS 610 NONEPeOHbO20 NOKONIHHA, OCKLIbKU ICHYE Oazamo pizHuUX haxmopie
(s06Hiwnix wu enympiwinix), sAKi 6NAUSAIOMb HA GOPMYSAHHA NOKOAIHHA. 3a680aHHAM
cyuacHoi oceimu € 8uBYeHHs ma awaniz 3miH, wo eiobysaiomecs 6 IKT, ocsimuvomy
npoyeci, cycnintbCmei ma npocHO3Y8aHHs GNAUBY YUX 3MIH HA HAGUANILHUL Npoyec ma Ha
yunie. Hazonoweno na momy, wo nepeo g4yumensmu cmoimo 3a60aHHs — 3pO3YMIMU MOSY,
SAKOI0 KOPUCMYEMbCA NOKOAIHHA Z, UKOPUCOBYEAMU CMUL CRIIKY8AHHA MA HAGYAHHA,
munosuii 01 Yyupposux suxioyis y Kiaci, adanmysamu mamepian 00 Mo8U NOKONIHHA Z,
iHaKuwe npipea misc 080Ma NOKOLIHHAMU ROTUOUMBCAL.

Knrouosi cnosa: yughposi ypooicenyi, nokoninus Z, mepesiceée noKOMIHHI, OCHOBHI
Xapaxmepucmuxyu ma cmepeomuni, Ha8uanus, 6a2amo3aoayHicms.

INTRODUCTION

The current explosion of digital technologies has led to a new generation of
students who have specific abilities and skills to work with modern digital devices. They
are called “digital natives”. The term was first used by American learning technology
promoter and education expert Mark Prensky in 2001 (Prensky, 2001). In “Digital Natives,
Digital Immigrants” the author called a group of young students who are easy to master
computers, digital media, video games and various programs, and because they were born
in the age of information technology.

So, “digital natives” are those who were born in the age of digital technology. The
most popular names for this audience today are the term “Generation Z” or “Network
Generation”. An important aspect of Generation Z is the widespread use of the Internet
since a young age. This is a generation that cannot remember a time without the Internet,
computers and the Google search engine.

Each generation is distinguished by certain values inherent in their representatives.
According to N. Howe and W. Strauss (2007), values can change throughout the life, but
the value “core” formed in childhood and adolescence remains unchanged. That is, each
generation has its own objectively determined, spontaneously formed social program,
which depicts the state of material and spiritual culture, the type of social relations, specific

material and ideal relationships through which the generation is formed.
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THE AIM OF THE STUDY

The article aims to analyze the main characteristics and stereotypes of Generation
Z as a new generation of students which is based on the views of foreign researchers.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

It is important to note that Generation Z, which grew up with computers, Internet,
mobile phones, digital cameras, iPads, smartphones (iPod, iPad) and other digital
communication devices that store information in small casing with larger functions, is
absolutely different from others generations. Therefore, it is not surprising that many
scientists and practitioners (including psychologists, educators, teaching methodologists)
pay close attention to the development of digital technologies and their impact on
worldview, relationships with other people, life in general.

The guidelines of their research are quite broad — from general statistics on the
development of ICT and their use in higher education — to the impact of these technologies
on the human brain. Thus, D. Batorski (2010), G. Penkowska (2010) analyze a wide range
of resources (potential), which are almost completely ignored in the process of traditional
learning. M. Bartoszewicz and H. Gulinska (2013), E. Lubina (2009) draw their attention to
the problems associated with the introduction of distance learning in higher education
institutions.

In this perspective, we can assume that the quality of the built and dynamically
changing learning environment, including virtual, largely depends on the competence of a
teacher as an organizer and moderator of the teaching and learning process.
K. Kaliszewska-Czeremska, S. Laconi (2015) and others point out that the important issue
of their research is the readiness of teachers to teach today's young generation, which is
developing at a previously unknown speed due to the technological revolution. The
teachers' readiness for distance learning is a key factor in creating an environment of
distance education of appropriate quality. What past generations have called “technology of
the future”, Generation Z sees as an integral part of everyday life. This is the main
difference which distinguishes them from previous generations, whose childhood passed to
the “technological boom”, which not only significantly changed their way of life, but also
their worldview.

Foreign researchers prove that children born in the digital age are naturally
adapted to multitasking. Given this, M. Ledzinska, E. Cherniawska (2013), I. Mokwa-
Tarnowska (2014) believe that the organization of the educational environment needs
interdisciplinary, integrated approach taking into account the achievements of the relevant
branches. It is especially useful in the training of future teachers of English, given its
multifaceted (comprehensive) nature, as well as in forming the ability to take into account
the individual approach to the formation of the worldview of each participant in the
educational process.

The following methods were used to realize the issue of the study: analytical
method for collecting, processing and systematizing scientific information on the research
problem, study and generalization of foreign scientists' experience, interpretation and
comparative analysis.

RESULTS

Since the early 2000s, topics related to generational theory, their attitudes toward
new media, today's youth, and the network have become a trend for Western science and
social discourse. At the same time, the palette of network generation assessments is
becoming more diverse: from admiration for their abilities, creation of so-called “myths”
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about their extraordinary technological potential, to their complete debunking and
indignation about their lost opportunities. Thus, in the modern scientific field there are two
approaches of assessing the capabilities of modern students — Generation Z. Proponents of
the first of them declare that the digital generation uses new technologies more creatively
and efficiently than previous generations (Nosova, 2012; Tapscott, 2008). Proponents of the
second approach, on the other hand, argue that modern students are no different from those
born earlier, except that they played on tablets from an early age (Kirschner,
Bruyckere, 2017; Carr, 2008).

Emphasizing that the new media have changed the patterns of behavior of
Generation Z and affected some brain functions, D. Tapscott (2008) evaluates many of
these changes as positive. In particular, permanent multimedia experience has led to the fact
that the consciousness of this generation has become «sharper» in the perception of visual
objects and orientation in space. Video games have improved the coordination of their
hands and eyes, which is very important for them to make quick decisions. The amount of
operative memory has not increased (perhaps even decreased), but the amount of
technological knowledge, skills and speed of their use has increased. This gives them the
opportunity to instantly find the necessary information, “sift and sort” it, evaluate and turn
it into knowledge. At the same time, he emphasizes that video games, on the one hand,
develop peripheral vision, recognition of visual images on the screen, systematic thinking
and performance skills, on the other hand, suppress the activity of the frontal lobes of the
brain that control memory and emotions. The author argues that in chronic gamers, the
frontal lobes are switched off even after they stop playing (Tapscott, 2008).

Agreeing with the previous author, S. Nosova (2012) adds that the new generation
has a completely new set of social skills. The activity of their life position is realized not in
participation in mass socio-political events (demonstrations, rallies, etc.) that support existing
social and political institutions or oppose such, but in the use of photo and video cameras of
their mobile devices (iPhones, iPods, iPads). etc.) for documentary recording of certain
events for the purpose of their placement and discussion in the network (Nosova, 2012).

American researchers point to the phenomenon of multitasking, which a new
generation has. Media multitasking involves the use of at least one additional device to
work with a specific digital medium. Research shows that Generation Z is spending more
and more time on media use and its duration has almost doubled in the last ten years. In
tests that examine the cognitive skills needed to perform many tasks simultaneously,
multitasking achieves much weaker results in people who usually focus on only one task.
They have difficulties in the case of frequent changes of tasks and it was noted in a
situation typical of this group of people. Researches also note that the process of attention
changes under the influence of learning. However, multitasking leads to more superficial
and less efficient information processing.

Referring to the research of scientists from the British Library in London,
M. Spitzer (Spitzer, 2012; Spitzer, 2013) draws attention to several important conclusions
arising from the above research. Firstly, Generation Z is able to use the Internet for
searching any information and for learning. Secondly, the Internet plays a very important
role in their lives when it comes to communicating with friends and acquaintances.
Communication via the Internet also encourages the development of language competences
(they communicate in a foreign language). Thirdly, the Internet is an entertainment for
them, including music and games. Especially it is important for them in the time of rapid
development of online games, which are usually called electronic sports games (e-sports).
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In general, describing the main characteristics of the new generation, national and
foreign researchers identify a number of characteristic values: freedom (they expect and
demand freedom, choice and diversity in all areas of their lives); personalization (in
contrast to previous generations, who are accustomed to consuming mass products, they
prefer an individual style not only in consumption but also in the organization of their jobs);
control (acting in the presence of a huge number of media channels, learned to control
information, instantly recognizing hoaxes and lies); honesty (they expect honesty from
everyone, they can forgive mistakes, but not deception); cooperation (which often goes
beyond joint work and common social actions and takes the form of co-creation) — is their
natural state; entertainment (so important and necessary that they always want to have fun
while working and do not see clear boundaries between their work and play); speed (with
high-speed computer technology, they expect only quick answers, decisions and actions;
the absence of them makes their work dull, restless and irritable); the desire for innovation
(being in a continuous stream of technological change, they want to have the latest
technical “toys™) (Nosova, 2012; Tapscott, 2008).

Instead, there is a different view of digital natives / Generation Z. Studies
conducted by independent teams in countries such as Austria, Australia, Switzerland, the
United States, Canada, the Netherlands, and Belgium call into question the existence of the
digital generation. Thus, P. Kirschner and P. Bruyckere (2017) put forward the antithesis:
digital natives are a myth. The results of their research showed that most young people are
not more advanced in modern technology or in the possession of extraordinary abilities. In
fact, most of them are just passive consumers of the media. This is confirmed by a study
conducted among first-year students at the University of Hong Kong in 2013, which
showed that Generation Z can use technology on a huge scale, but mainly for
entertainment, communication, contact with friends and the world. Most of them are
ordinary consumers, not creators of Internet content (Kirschner & Bruyckere, 2017).
However, the results of a report by the European Union show that only about a quarter of
respondents used websites that allow them to create files or write blogs themselves. Most
respondents used ready-made content on the Internet (Wyniki Raportu europejskiego EU
Kids Online, 2011).

The authors of these studies argue that modern students do not have in-depth
technological knowledge, but only superficial knowledge of basic computer programs, and
use the Internet mainly to access social networks or send e-mail. As M. Bullen (Bullen et
al., 2008) points out, these students know nothing about the additional capabilities of the
devices they use every day. Although there was no evidence that students have in-depth
knowledge of technology, and interviews showed that students use technology in a very
contextual sense. In terms of learning, they use these technologies quite passively: reading
information from Wikipedia or downloading files with lecture content. The conclusions of
M. Bauerlein, is in line with this. On the example of American youth, the author claims
that, despite all the opportunities provided by the network to the younger generation, young
people have become neither more educated nor more literate in terms of obtaining
information. Moreover, young people read less and write worse. The period from the late
20"—early 21% century was quite successful, optimistic about providing this generation with
money, civil rights, which in general made them positive. But the Internet, which seemed to
be supposed to expand the boundaries of the mind, on the contrary, narrowed the minds of
young people to the limits of their own social circle. The whole world entered them through
the network, depriving them of the need to “go out into the world”. Their minds refuse the
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cultural heritage of the whole world, they are engaged in census (borrowing) of texts,
pictures, videos, etc. Despite of it, M. Bauerlein clarifies that his negative assessments do
not apply to the behavior and values of young people, but only to their intellectual abilities
(Bauerlein, 2009).

Neurobiologists, including the previously mentioned M. Spitzer and J. Bauer,
indicate that in their studies they did not find any evidence that digital media accelerates or
deepens the process of brain development or in any other positive way affects its
development. Describing the transformation of his own thinking under the influence of the
Internet and networking technologies, N. Carr notes that even an adult who frequently uses
the Internet now has to struggle with himself to force himself to read a relatively long text
to the end. What can we say of teenagers who are almost constantly “connected” to
computers or mobile support with web support? (Carr, 2008).

Polish researchers agree with them. W. Sikorski (2015) confirms that the use of the
Internet and new media leads to greater superficiality. Instead of deep reading, today they
have casual reading, and instead of immersion in learning, Gen Z is now surfing the
network. Deep mental work, which is the main condition for learning, has been replaced by
digital sliding in the net, and surfing and browsing are superficial processes that leave little
information in the brain. In this context, G. Chorab (2016) draws attention to the external
side of using social networks: viewing Twitter, Facebook or other forms of Internet
communication is depthless and attention is always focused on the next stimulus (Sikorski,
2015; Chorab, 2016).

M. Zylinska (2012) proves that digital dementia is a neurological result of the
excessive use of digital technologies in information processing. In the age of the Internet,
where any problem is solved by a search engine, and the recipient makes these decisions
uncritically, some mental abilities, such as problem and creative thinking, have no room for
existence and consolidation. Prolonged overload of digital technologies and mass media
leads to technological brainwashing. As a result, the overload of tasks and information
caused by a constant connection to the Internet makes it impossible to analyze information
and develop appropriate behavior (Zylinska, 2012).

D. Tapscott (2008) summarizes all the negative stereotypes that have developed in
modern society about the representatives of this network generation. According to him,
these people:

— cannot concentrate, suffer from distraction syndrome;

— cannot communicate in the real world;

— have a network dependency,

— spend time online instead of going for sports,

— avoid personal communication,

— have health problems;

— have passion for video games that can be compared to alcohol and drug addiction;

—are socially immature, unable to live independently — live with their parents;

— do not respect authors' rights and infringe it;

— used to insult others online with impunity;

— have weak motivation;

— do not know how to set goals;

— suffer from selfishness and narcissism;

— Social networks and You-Tube give them the opportunity to feel in the spotlight

(Tapscott, 2008).
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At the same time, according to D. Tapscott (2008), the network generation is not
only “unlost” and has no “fatal flaws”, but makes the world a better place. We are
impressed by this position and we also believe that traditional education is not suitable for
them. Because they can access information instantly online, and the amount of knowledge
becomes obsolete very quickly in any profession, modern education should not focus on the
transfer of knowledge, but on how to learn (Tapscott, 2008).

As we can see, that modern students are not easy. S. Jones (2013) says that the
active use of the Internet and new technologies has caused a generation gap (Jones, 2013).
Generation Z perceives the world and the phenomena that take place in it differently, makes
different choices of content and gives it different meanings. These differences cause many
problems in education.

CONCLUSIONS

As practice shows, for understanding to be possible, teachers must first understand
the language used by Generation Z. They must move towards each other in order to
continue to walk together. M. Prensky (2001) recommends using the style of
communication and learning typical of digital natives in the classroom, although it does not
mean that it should be unique or dominant. In his view, it is necessary to adapt the material
to the language of Generation Z, otherwise the gap between the two generations will deepen.

Thus, no matter how the generation of students is called, it will always be different
from the previous generation, because there are many different factors (external or internal)
that affect the formation of the generation. The task of up-today education is to study and
analyze changes taking place in ICT, in the educational process, society and to predict the
impact of these changes on the educational process and on the learners.

Further research should be dedicated to a more detailed study on Generation Z in
higher education institutions of Ukraine.
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IMPOBJIEMA BUBUEHHS POCIMCBKOI JITEPATYPHU
B KYPCI ICTOPIi 3BAPYBI’KHOI JIITEPATYPU B YKPAIHI
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Y ®OPMYBAHHI IPOI'PAM JITEPATYPO3HABUMX JUCLUILIIH
I3 BKJIFOUEHHAM HIMELBKOI JIITEPATYPU

AHTOTALIA

Y cmammi npodemoncmposano ynikanehe micye imepamypu 8 Kyibmypi no0cmea
SK 00KA3 HAUBUW020 DYHKYIOHYBAHHSA MOBU | OOHO20 3 OCHOGHUX O3HAK QOpMY6anHs Hayil
ma Oepoicasu. [losedeno axmyanvhicme 00CaiodcenHs 6 ymosax Pociticbko-ykpaincorol
gitinu 2022 p. ma npoananizoeano icmopiio cmocynxie Pocii' i Yxpainu sk ko 00 posyminus
npupoou yiei 8iliHuU.

B yeumpi Oocnioscenus poseisHymo NOHAMMA — «2eHOYUOY», 3 Memor
npooeMoHCmpysamu o4esuoHi napaneni y 00l YKpaiHCbKoeo ma €8pelicbKo2o Hapoolis. Y
OO0CHIONCEHHI  MAKOJC PO3KPUMO 0COOAUGI KYIbMYPHI mMa ICMOPUYHI  Acnekmu, sKi
BNIUBAIOMb HA NIOOIP Ma opMyEanHst IHOUBIOYANbHUX HAYKOBO-NEOA202IHHUX NIOX00i8 00
sanyyennsn nimeyvkozo (011 I3paino) ma pociiicokozo (01 Ykpainu) xomnonenmis y xypc
icmopii 3apybixcHol nimepamypu ma HAYIOHATLHUX AIMEPamypo3Hasyux Hayk. ¥ cmammi
NPOAHANi308AHO HAYKOBO-Nedazo2iuHull 00cgio I3painio y hopmysanui ocHOBHUX Ni0X00i8
00 OoCniOXdCeHHs ma KOHYenyii usueHHs HiMeybKoi nimepamypu K 6 I3paini, max i y ceimi.
Pozensanymo winaxu 3anyuenus HiMeybko20 KOMNOHEHMY 8 NpOo2pamu Jimepamypo3Haeuux
Hayk. Bce ye 3pobneno na 0CHO8I IpYHIMOBHO20 ONPAYIOBAHHS MARICIMEPCHLKUX MA OAKANIABPCLKUX
npoepam pisHUX Qakyibmemis, @I00iNi6 I Kageop 2SYMAHIMAPHUX mMa KIACUYHUX
yHigepcumemia I3painio, a makodic Ha OCHOBL Npayb NPOBIOHUX I3PAINLCOKUX U CEIMOBUX
O00CIOHUKIB 8 HANPAMKY icmopii, timepamypu ma nedazoziku.

Ak 8i0n08i0b Ha 3anum cycniibCmea, y Cmammi po3Kpusamsbcs OCHOBHI gaxcei,
sAKI Ci0 8paxo8y8amu npu 3AnyHeHi Y BUTYYeHi POCIlICbKO20 KOMNOHEHMA 3 Npocpam
8UBueHHA 3apyOidiCcHOT nimepamypu ma YKpaincekoi aimepamypu. 3anponoHo8aHo
VKPAIHOYeHMpU4Hy KOHYEenyiio, 6paxoeyruu i3pailbCokutl 00C8i0, 3 6iON0GIOHUMU
HAYKOBUMU, JiMepantypo3HASUUMU, NeOA2O0IUHUMU, ICMOPUYHUMY, COYIATbHUMU, K)IbNYPHUMU,
NOAIMUYHUMY ~ MeXanismu pobomu 3 pOCIUCbKUM JTiMmepamypHumM KOMNOHEHMOM 8
VKPAiHCbKOMY HAYKOBO-0CBIMHbOMY NOJI.

Knrwouosi cnosa: icmopis 3apy6idxcHoi iimepamypu, nedazocika, Hayko8o-nedazoeiuna
KOHYenyis, YKpaiHcbKa Jimepamypa, €8pelicbKa limepamypa, Aimepamypo3Haeyi HAYKu,
pociticoka nimepamypa, HiMeybKa Jimepamypa, 2eHoyuod, 0epicasomeopya Hayisi,
Pociticoxo-yxpaincoxa sitina 2022 p.
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THE ISSUE OF STUDYING RUSSIAN LITERATURE IN THE COURSE
OF THE HISTORY OF FOREIGN LITERATURE IN UKRAINE
IN THE CONTEXT OF THE 2022 RUSSIAN-UKRAINIAN WAR: STUDYING
EXPERIENCE OF ISRAEL IN THE FORMATION OF THE PROGRAMS
OF LITERATURE STUDIES WITH THE INCLUSION OF GERMAN LITERATURE

ABSTRACT

The article demonstrates the unique place of literature in human culture as a proof
of the highest functioning of language and one of the main features of the formation of a
nation and a state. The relevance of the research in the context of the Russian-Ukrainian
war of 2022 has been proven and the history of relations between Russia and Ukraine has
been analyzed as a key to understanding the nature of this war.

In the center of the study, the concept of “genocide ” is considered, with the aim of
demonstrating obvious parallels in the fate of the Ukrainian and Jewish peoples. The study
also reveals special cultural and historical aspects that influence the selection and
formation of individual scientific and pedagogical approaches to the inclusion of German
(for Israel) and Russian (for Ukraine) components in the courses on the history of foreign
literature and national literary sciences. The article analyses scientific and pedagogical
experience of Israel in the formation of the main approaches to research and the concept of
studying German literature, both in Israel and in the world. Ways of involving the German
component in the programs of literary sciences have been considered. All this has been
done on the basis of a thorough study of Master’s and Bachelor’s programs of various
departments of humanitarian and classical universities in Israel, as well as on the basis of
the works of leading Israeli researchers in the field of history, literature and pedagogy.

As a response to society's request, the article reveals the main levers that should
be taken into account when involving or removing the Russian component from the
programs of studying foreign literature and Ukrainian literature. A Ukrainian-centric
concept is proposed, taking into account the Israeli experience, with appropriate scientific,
literary, pedagogical, historical, social, cultural, political mechanisms for working with the
Russian literary component in the Ukrainian scientific and educational field.

Keywords: history of foreign literature, pedagogy, scientific and pedagogical
concept, Ukrainian literature, Jewish literature, literary sciences, Russian literature,
German literature, genocide, state-building nation, Russian-Ukrainian war of 2022.

BCTYII

JlireparypHe mHTaHHSI OCOONMBO BAXKJIWMBE IJISI YTBEP/UKECHHS iCHYBaHHSA TOI UM
iHIOT KyapTypH Ta Hapoxy. IlosiBa jiTrepaTypu, 30KpeMa BUCOKOI — Iie  Oe3nepedHuil 1oka3
KyIbTYPHOI 3piIOCTi Hapoay Ta Aep>KaBH, a/PKe NOBOJAWUTH 3IAaTHICTH MOBH (OPMYBATH
TEKCT OYHb-IKOTO pIBHSA: PO3MOBHHUM, OQIMifHO-AUIOBHN, HAYKOBWH, JiTepaTypHUH,
nyoinucTryHuit Tomo. OKpiM TOTO, 3riAHO OCHOBHOI CyTi (iocodii MOBH, MOBa € OJJTHUM
3 OCHOBHHX C€JIEMEHTIB Mi3HAHHS CBIiTYy Ta TBOPYOTO IIPOILECY, BOHA € KIIOYEM [0
PO3YMIHHSI MUCJICHHS Ta CTPYKTYpYBaHHS 3HaHb SK JIIOJUHH, TaK 1 LUIOT IpynH Jrojen
(Hapoxy) i TYT Cii MPOBECTH JIOTTYHUN BEKTOP BiJl MOBH 0 JITEPATYPH, sIKa y)KE BUpaKA€e
ocoOymBOCTI HOCITB eBHOT MOBH. Lleii 38’130k Jyke IpyHTOBHO ommcaHo y npausx «IIpo
MucieHHs 1 MoBy» (1795), «IIpo BIUTMB pi3HOTO XapakTepy MOB Ha JITEpaTypy i LyXOBHHIA
po3sutok» (1821) aBcrpiiickkoro miHrBicTa i oxHOTO 3 OaTHKIB Qinocodii MoBu B. don

I'ymGonbara.
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Tox, Ha Tii Pociiicbko-ykpaincekoi BiftHm 2022 poKy, NTUTaHHS BHBYCHHS
pociiiceKkoi JiTeparypu y Kypci icropii 3apyoiknoi siteparypu y 3CO ta BH3 — Bkpaii
aKTyaJibHE 1 TPH LIbOMY CYyNEpewIMBe, a/PKe TOPKAEThCs Oe3rocepeHbo HayKH, sika 3a
CBOEIO CYTTIO Mae OyTu 00’€KTHBHA, HEYIEpeKeHa i, BOJHOYAC, Y3TOKEHA 13 3aKOHOM,
MOpAJUIIO, SIKI HEMOMJIMBO OMHUHYTH Yy Cy4acHOMY IJIo0anbHOMY, iH(opMmauiiiHOMy CBiTi.
Came ToMy HamIa po3BiTka JOCHThH CKIaJHA CTPYKTYPHO Ta KOHTEKCTYaJIbHO KOMIUIEKCHA,
OCKUIBKH TOPKA€EThCS TIIMOWHHMUX NUIAKTHYHUX, MENaroriyHuX, COLIAIBHHUX, ICTOPHYHHUX,
pENirifHNX, KyNbTYpHUX, TPOCBITHUIBKAX, [IUIUIOMAaTHYHUX, IIPABOBHUX, CTHYHHX,
€CTeTHYHHUX IUTaHb B YKpaiHi Ta [3paini sk HalOLIBII NOTHYHOI, 32 COLIOKYJIBTYPHOIO Ta
ICTOpPUYHOIO MTPOOIEMaTHKOI0, KpalHu 0 YKpaiHu.

META JOCIAKEHHSA

Meroro cTarTi € O00’€KTHBHE PpO3KPUTTS TNPOOJEMH BHBUYEHHS pOCIHCHKOT
jmiTepatrypd B Kypci icTopii 3apyObkHOI JiTepaTypu B cydacHii VYxpaini depe3
MOpIBHSUIBHUN ~ aHadi3 MpoOJIieMH BHBUCHHS  HIMCIBKOi JIiTepaTypu B  Kypcax
JTepaTypOo3HABYMX JUCHUIUTIH B I3paini.

TEOPETUYHA OCHOBA TA METOAU JOCJIAKEHHS

VY cBOiif pO3BiL MU OIMPAEMOCS Ha JOCUTDH Pi3HI [Kepeia Ta TCOPSTHUHY a3y,
KyId BXOJATH JITEPaTypO3HABIl, IEIarord, iCTOPHKH, KYJIbTYPOJIOTH, MOBO3HABII],
MOJIITHKKM Ta JXypHaiictd. Came Taki JpKepesa J03BOJIAIOTH HaM OKPECIUTH HAWOUIBII
00’eKTHBHY KapTHHY NpoOieMH, ii IMOXOIPKEHHS, OCHOBHI IOCTYNaTH, apryMEHTH Ta,
3BICHO K, I03BOJISIFOTH CQOpPMYBaTH KOHKPETHI BEKTOpH BUpileHHs. Toxk opieHTyeMocs Ha
Tpami TaKuX JAOCHiTHUKIB: AHTOHA Baiic-Benar (Anton Weiss-Wendt), Pyra Baiic (Ruth R.
Wisse), MupocnaBa Bosonryka, Cepris I'pomenka, Enn Enmen6om (Anne Elizabeth
Applebaum), Amipa Emens (Amir Eshel), Pagana Jlemkina (Rafal Lemkin), Jlecni Mopic
(Leslie Morris), Ha-ama Pokem (Na’ama Rokem), Timoti Chaiinepa (Timothy David
Snyder), Ha-ama lleddi (Na'ama Sheffi).

3rigHO 3 O0COONMBOCTAMH HAIIOi TEeMH MH BHUKOPHUCTOBYEMO TaKi METOIH
JOCTI/DKCHHS: JIAXPOHHUHM, CHHXPOHWU, NEAYKTHMBHHNA Ta IHIyKTUBHUMN, aHATITHYHHUH,
OiorpadiuHmii, ONHCOBUH, TOPIBHSIBHO-ICTOPHYHUI 13 3aCTOCYBaHHSIM €JICMEHTIB
HaWHOBIIOTO MiIXoxy «MynbTUQpOHTHPY» (Bomomyk Tta iH., 2022), a Takox Kpoc-
KYJIbTYPHHI METOJ| SIK HAaOLUIbII aKTyaIbHUH y Cy4acHIl ryMaHiTapHii Hayli.

BUKJIAL OCHOBHOI'O MATEPIAJTY

Bigoma Te3a neiinmmsbkoro mpodecopa O. Ilemenss 3Byuuth Tak: «bureu
BHUTPalOTh KUTbHI BuuTeni» (I'pomenko, 1 gepBHs 2022). Icropuk C. ['pomeHKo 3BepTae
yBary Ha Te, mo «Pocis 1e po3ymie i roTyerscs...». Jlo TOro , AOCIIIHUK BBaXae, 10
came OCBITSHM Ta iXHS TiSUTBHICTH — II€ Ta JIaHKa, «sIKa He 30poifHO uM opraHizamiiiHo, a
MEHTAJIFHO 3B’SI3y€ BOSIKIB 13 JepkaBoro» (I'pomenko, 1 uepBHs 2022). Orxe, npobiema
MPUCYTHOCTI POCIACHKOTO KOMIIOHEHTa B MPOrpaMax YKpPaiHCHKUX JITEpaTypO3HaBUNX
JIVCOUIUTIH OCOONMBO BaXKJIMBA B COIIOKYABTYPHOMY, TII€HAarOTiYHOMY, IIOJTITHIHOMY
acrieKTax, aJpKe Jireparypa — 1€ M SKUi 1 HeHaB si3MBUi crocid popMyBaHHS MOTIISAIB,
CMaKiB, ieaniB CyCHiTbCTBA.

KirouoBuM y HamomMy MOpPIBHSJIBHOMY aHalli3i 13 i3palibChbKMM KYJIbTYPHO-
MOJITUYHUM CTaBJIEHHIM 0 HIMELBKOTO JITEpATypH € MOHATTS «renouum (Weiss—Wendt,
2019) y Bcbomy Horo mupokomy oxormieHi (Enmiabom, 2018). Came renoumpy o0’ennye
€BpeiicbKuil Ta yKpalHChKUI Hapoau He jumie y XX CTOJITTi, KOJHM Iie Habylno O3HaK
BiBEpTOTO0 BWHHWIICHHS HApPOIIB, aji¢ i BOPOJOBXK OaraThOX CTOJNITh, IO MEpEAyBaIH
tparenii XX croxnitt4 i mo 3HoBYy nosropuiocs y XXI cromirri 2022 piky B YkpaiHi.
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Ictopuxkunsa E. Enmnbom BBaxkae, mo P. JleMkiH - aBTOp TepMiHY «TE€HOIHI,
po3yMiB (akT rojogomMopy B YKpaiHi, SIK «KJIACHYHE MIATBEPIPKCHHS CBO€i KOHIEMIi
rerounay» (Enmiabom, 2018), amke BiH CTBEpIKyBaB, IO «IEHOIM], BUHHIICHHS HE
TUTBKH OKpeMUuX 0ci0, ane i KynbpTypH 1 Harib» (Emmidom, 2018).

CydacHa KoHIemnisl, sika 3akianeHa B ocHoBl koHBeHLiT OOH «IIpo 3amobiranus
37I0YMHY TEHOIMIy i TMOKapaHHS 3a HHOTO» Iependadae ByKUe MOHATTS T'€HOLHIY, SKe
CToCcyeTbCs Jiniie (I3MYHOro BHHHUILEHHS a00 3HAYHOTO YIIKOJDKEHHS 370POB’I0
(Konsenmiss OOH mpo 3anoOiraHHs 3M0YMHY T€HOUMAY i MOKapaHHA 3a Hboro. o 75-x
pokoBuH ["onogomopy B Ykpaini. [HctutyT nocmimkenas rongoxomopy, 2020). Tox mpaBose
BHU3HAUEHHA MiSIHb, 110 BU3HAIOTHCS K TE€HOLW[, HE € TUM IIMPOKUM BH3HAUEHHSM, IO
3anpornonyBaB P. JIeMKiH SK TOJIOBHHH iZ€OJIOT «CBITOBOTO JAMCKYPCY IIPO TEHOIM)
(Weiss-Wendt, 2019). Ane Hac Hapa3i LiKaBIIATH 0OW/IBA BapiaHTH: BusHaueHHs P. Jlemkina ta
kxouBeHIiss OOH «IIpo 3amobiranHs 3;7109YMHY TeHOLMUAY 1 MOKapaHHS 32 HHOTO», aJKe SIK
3II0YMHM TapchKkoi Pocii mpoTu ykpalHCHKOTO HapoJy, Tak i cTalmiHcbkoi Pocii, 30kpema
¢axT romogomopy 1932-1933 poxki Ta Pociiicbko-ykpainceka BiitHa 2022 poKy, TOBHICTIO
MiAMAgalTh K Tin By3bke Bu3HaueHHs OOH, Tak i mim Horo mupoke poO3yMiHHS
chopmynboBane P. JIeMKiHOM.

I'enommy eBpeiicbKoro Ta yKpaiHCBKOTO HapOAiB MaloTh (PaKTUYHE ITITBEP/DKEHHS 1
HE MIJa€ThCsl CYMHIBaM. Alle y JaHOMY JOCIIDKEHHI 3yMHHUMO CBid MOTJISA Ha MUTaHHI
3nificHeHHsT Poci€lo akTy TeHOIuIy NpOTH YKPaiHCHKOTO HAapoxay, CIPSIMOBAHOTO Ha
3HUIIEHHS Ta IIOBHE 3allepeueHHs] ICHYBaHHS YKpalHCHKOT'O €THOCY, KYJbTYPH, MOBH,
nireparypu. Pempecii Pocii B pi3HmMX ii imocracsx, 3aBxam Oynu 1 € HampaBleHI Ha
3HUIIEHHS OyIb-IKNX (I3MYHMX 1 AYXOBHHUX IMOPYXiB 0 chopMyBaHHS YKpaIHISIMH CBOET
JepKaBH KOJMCH Ta icHyBaHHA ii 3apa3. Icropukunsa E. Enmnbom 3a3Hauae, mo «ictopis
TlononoMopy He 0OMeXyeThCs BIIaCHE TOJ0A0M... [IyOniuHo Oyno 3acy/pKeHO, yB SI3HEHO,
3acjaaHo 10 TPYAOBUX TabopiB ab0 CTpadeHO YCiX, XTO OYB MPUYETHHH 10 HEIOBrOBIYHOT
VYxpaiacekoi Hapomguoi Pecmy6Omiku, a Takok THX, XTO pO3BHBAB YKPaiHCBKY MOBY,
JiTeparypy, MuctenTBo Ta icropito» (Emmibom, 2018). BilickkoBe BTOPTHEHHS, BOEHHI
3JI0YMHH Ta 3J0YHMHH MPOTH JIOACTBA, IO BinOymucs 3 24 motoro 2022 poky — me
mpooBxkeHHs reHounay 1932—1933 pp.

Came y TakoMy CBITJII 3HHUIIEHHS YKpPalHCBKOTO E€THOCY SIK HOCIIB BKpaii
HeOe3MeYHoi KyIbTypH, 00 MiIpHBarOTh JDKe-(GyHIAMeHT mepmiocti Pocifickkol immepii,
omnucaina y cBoiii kHu31 «UepBoHnwuii ronoa. Biitna Cranina npotu Ykpainu» E. Enmnbom
(Enmnoom, 2018), amke, sk 3a3Ha4ae icropuk C. I'poMeHko: «came YKpaiHa — CIpaBxKHs
cmaakoemuns Pycu... Pocis mparHe IMOBHICTIO NPHUBJIACHUTH icTopito Pycum — 1 Tum
BOCKPECUTH TIpEeTeH3ii Ha «colipaHie 3eMens pycckix» B onHil nepxasi» (I'pomenxo,
19 kitHs 2022). I Tyt BapTo nonaru nuraty T. CHaiiepa o0 BiTHOIICHHS POCIACHKOL
KOH IOHKTYpH 110 YKpaiau: «YKpaina Oyina BUMYIIEHHM JPYroM, BOPOroM OyB TOM, XTO HE
po3yMiB, MmO YKpaiHIli — YacTWHA pociiicekol muBimizamii. dms IlyriHa «emHiCTh Tymn»
pocisH 1 ykpaiHiie Oyia BoJicto bora, 3axWICHOI0 aKTOM HACHIIBCTBA, IO OYHIIYE»
(Cuaiimep, 2022). B mpuponi Takoi IpyXOM — HACHIBCTBO SK NMPHUMYCOBAa ACHMUIAIIS
YKpaIHCBKOTO HApOJy 3 IparHeHHSIM BiIiOpaTH Ty iCTOpIfO i TOW KYJIBTYpHHUI CHaJoK, L0
JIOBOJIUTH TSTIICTh YKpaiHChKOI icTopii Bif yaciB KuiBcbkoi Pycwu i Toi, Ae mie He 3By4aTh
MIOHATTS «yKpaiHeub», «YKpaiHay, a Juile «pycun», sike Pocis Tpakrye, sik (akT cBOTrO
cnanky. IlinTBep/uKeHHsIM LIBOMY € Te, IO 3a JepKaBHUM craHmapToMm Pocii, icropito
KuiBcpkoi Pycu pocisHu BHB4YAIOTH, SIK BIAacHy 1, BIANOBITHO, YCi JOKYMEHTH TOTO
nepioay: JITONMCH Ta JITEPaTYpHI MaM’ITKU TPaKTYIOThCS K pociiichki. Hampuknan, y
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HaBYAJBHIA Mporpami pocilicekoi JitepaTypw NpUCYTHI Taki TBopu: «CIIOBO O TMOJKY
IropeBimy», «IloBicTe BpeMsHUX iy, «OKutTs bBopuca i I'mibay, «[loBuanus Bomomumupa
Monomaxa» Tomo. Takox, SIK YaCTUHY POCIHCBHKOT JITepaTypu, pOCiiichbKi y4HI Ta CTYAEHTH
BuBYarOTh TBOpUicTs M. ['oromns (IIkinmeHa mporpama mo Jirepatypi B Pocii, 2022), sxwii
MIPOKUB YaCTHHY XUTTA B Pocii 1 mucaB pociiicbkoo MOBOIO, aje po YKpaiHy.

B Mexax TeMH HamIoro JOCHIDKSHHS, HE MOXXHAa OMHHYTH IHTaHHI
KOHTEKCTYyaJbHOTO HAllOBHEHHS MporpaM i3 3apyODKHOI JiTeparypu y pPOCIHCBKHX
yHIBepcUTeTaxX Ta MIKOJAaX, A€ 3apyODKHOIO BBAXKAIOTHCA JIITEparypa ycix KpaiH, OKpiM
JiTepaTypu mocTpaasHchkux kpaiH (ToamauoB Ta iH., 2003), mo cBig4iTh NPO 3BEPXHICTH
POCIHCBKOTO JIITepaTypO3HABCTBAa Y BU3HAHHI iICHYBaHHS YKpPAiHCBKOi, a TAKOX JiTEpaTyp
KpaiH koJjumHboro PagsHcbkoro Corosy, mpo cTpax mepel HalioHaTbHHMHE JIITepaTypaMu
K JI0OKa3 «BHCOKOTrO» CJIOBa LUX HApoOJiB 1, y BHNaAKy YKpaiHH, NPO KYJIbTYpHY
y3ypHarlifo TyXOBHOTO CIIAJIKy Ta YaCTHHHU IiCTOPIi.

Tox y muTaHHI TOBHOTO YM YaCTKOBOTO BHIIYYEHHS POCIHCHKOTO KOMIOHEHTa 3
mporpaMm JITepaTypo3HABUMX AWCIUIUIIH B YKpaiHi, HAM CIiJ TOTJISHYTH Ha JOCBIJ
13paiIbCcbKUX KOJIeT, Xo4a He 0e3 ypaxyBaHHS YHIKaJbHOCTI €BPEWCHKOrO NHTAHHS Ta
YKpaiHChKOT0, CAaMOOYTHICTh SIKOTO 3yMOBJICHA IMO€AHAHHSAM 0COONMBOrO reorpadiqHoro
kommoHenty (Enmmbom, 2018) i3 ¢dakropom «B3aeMoii Ha CTHKY KUTBKOX NPHHIIHIIOBO
BIIMIHHHX COILIaIbHUX CTPYKTYp» (Bojomyk ta iH., 2022), 010 BU3HAYAIOTh BUHATKOBICTH
ICTOPHUKO-KYIbTYPHHUX, TOJITUIHHX, COMIATEHUX MIPOIIECIB.

[3painbchkuil HAYKOBO-TEXHIYHHUH JIOBIHUK JeNapTaMeHTIB (PLI0IOTriYHMX HAyK
(Departments of Language Studies, 1999-2022), mictuts iHdopmariito mpo yci GpakynbTeTH
¢inonoriyHOr0 HampsIMKy B KJIACHYHMX Ta TyMaHITapHUX YHiBepcuTerax I3paimio.
OrnsHyBIIM 32 JOBITHUKOM Binminu Ta Kadeapu TaKUX YHIBEpCHUTETIB: YHIBEPCHUTET IMEHI
Bbap-Inana y M. B Pamar-I'ane (Bar-Ilan University), Yuisepcuter imeni ben I'ypiona B
Heresi y m. beep-1lleBa (Ben Gurion University), Tenb-ABiBcbkuii yHiBepcuteT y M. Telb-
AgiB (Tel Aviv University), Xaiidcpkmii yHiBepcuter y M. Xafida (University of Haifa),
€speiicbkuii yaisepcuter y M. €pycanum (Hebrew University of Jerusalem), mu 3’sicyBanu,
0 JIMIIE Y ACIKUX € OKPeMO BHIICHE Micue s HiMenbkoi ¢imosorii: y XalBcbKOMy
yHiBepcuteTi - LeHTp HiMeupkux Ta eBpomeichkux gocuimkens (The Haifa Center for
German and European Studies (HCGES) 3 oxHOWMEHHOI0 MaricTepChKOIO MPOrpaMor0
(The Haifa Center for German and European Studies (HCGES) is a joint project of the
University of Haifa and the German Academic Exchange Service (DAAD), 2022) ta y
€BpeiicbkkoMy yHiBepcuTeTi €pycanmma - Kadenpa HiMenpkoi miteparypu 1 MOBH
(Department for German Language and Literature), ne roryioTh OaxajaBpiB 3a
BimnosigauM HarmpsmkoMm (Programs. Department for German language and literature of
The Hebrew University of Jerusalem, 2022).

Y meperniky 3ampoONOHOBAHUX JIiTepaTypo3HABUMX KypciB uIsl OakanmaBpi Ta
MaricTpiB kKadempu mireparypu ['ymanitapHoro dakymnprery Jlecrepa ta Camni AHTIH
Tenb-ABIBCBKOTO YHIBEPCHUTETY, MOXKEMO MOOAaYUTH TEHAEHIII0 JOCUTH TPaAUIIHHOTO
BHCBITIICHHS HIMEIBKOI JITEpaTypH y TEOPETHYHHX JITEpaTypHHX KypcaxX 3a >KaHpaMmH,
CTHJSIMM, HamlpsIMKaMH, XpOHOJIOTI€I0 Ta  COLIOKYJIBTYPHHM, T'€pPMEHEBTHYHHUM,
KOMITApaTUBICTUYHUM TiaxoaaMu. Tako 3 AaHOTO TMepeNiky y po3aini «BcTymHi Kypcuy»
MU 3HaiLM Kype «Himeuunna» npogecopa I'. lllaxapa ([eranbHa iHdopmartist mpo Kypcu
y Bicuuky Tamma ['ymanitapHoro ¢axynerery Jlecrepa ta Camni Anrtin Tens-
AgiBcpkoro yHiBepcuteTy, 2022). I ock TyT Cllig 4iTKO pO3YMITH, IO HiAXiJ 10 BUBUYCHHS
HiMeupKoi JirepaTypu B I3paini € HOCHTH CBOEPITHMM 1 Ii€, 3BICHO X, IOSCHIOETHCS
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icropieto T'omokocTy Ta cmenn¢ikoio XHUTTA €BpPEeHCHKOTO Hapoxy B €Bpormi Ta #oro
acUMUIAIi€ero 1 qucuMuTaniero Tam. OTxe, sl OKPECICHHST 0COOIHMBOI JIiTEpaTypO3HABUOL
KOHLIENIIi Y LBOMY HampsMKy, MU B3sUIM 32 II0KA30BUIl 3pa30K IOSCHEHHS BLIILTY
HIMETIFKOT MOBH Ta JIiTepaTypu €BPEeHChKOr0 YHIBEPCUTETY B €pycannmi, ie [T abiTypieHTIB y
BKJIJMI 1MiJ] Ha3BO «HaBilo BUBYATH HIMELBKY JIITEpaTypy?» CTPYKTYpOBaHO 3a3HA4YEHi
OCHOBHI BiJIIOBIi, IO MICTATH HAIlIOHATbHI HAYKOBO-TIEATOTIYHI ACIICKTH.

[epmmit acniexkt nossirae B tomy, mo «Himerpka nireparypa Garatro B 4omy
yuikanpaay (Why study German Literature? Department for German language and
literature of The Hebrew University of Jerusalem, 2022) i cBoiMH TIIHMOOKHMMH MUTaHHAMH
Ta PO3AyMaMH BIUIMBAa€ Ha HIMEIBKO-€BPEWUCHKY JliTeparypy. JlireparypHi Ta KymbTypHIi
muTaHAs HiMeddnmHHM B3a€MOIOB’s3aHI i OepyTh CBill modaTok «Bin IlpocBiTHHITBA 1O
XVIII cronitrst Ta pyiiHyerbesi B karactpodi Tpervoro Peiixy (Why study German
Literature? Department for German language and literature of The Hebrew University of
Jerusalem, 2022). Tox «HimeuunHa micnst JIpyroi cBiTOBOT BiliHH, B OLTYKaX MPUMHUPEHHS
31 CBOIM MHHYINM, BCE III€ MparHe A0 HOBOi KyJIBTYPHOI 1IEHTHYHOCTi, OCOOIMBO IIiCIIs
o0’enmnannss ®PH ta HJIP pamkax HoBoi €Bpomm» (Why study German Literature?
Department for German language and literature of The Hebrew University of Jerusalem, 2022).

Jpyruii acniekt HaroJsionrye Ha Tomy, 1o «Himerpka siteparypa 3HaXOUTHCS Ha
PO3IOPDKKI TITMOOKMX IMPOTUPIY MDK YTOIIEID Ta iCOJIOTI€I0, MDK YHIBEpCaTi3MOM i
HaI[IOHANI3MOM, MDK peNiri€l0 1 CeKyISpHICTIO, MDK paJWKaIbHAM MOJEPHIZMOM 1
POMaHTHUYHHUM IParHEHHsM JI0 CEpPEeIHbOBIYHOTO MHHYIJIOTO, MIXK ifeasioM 1 katacTpodoro.
L« Hampyra BimoOpakeHa He JHINE B HIMEIBKii JiTepaTypi Ha BCIX pIBHAX ii 3MiCTy:
(dopmax Ta xaHpax, y JpamMaryprii, poMaHi Ta 1moesii, aje TakoX i B eCTETHUHIH Teopii Ta
ocobmmBo y ¢imocodii...» (Why study German Literature? Department for German
language and literature of The Hebrew University of Jerusalem, 2022)

Tepriit acriekT yxe CTOCYeThCsl Cy4acHOT HIMEIIBKOT JIITepaTypH, ake Y 13palibChbKuX
JTepaTypO3HABIB CBiif OCOONMBHI MigXin 30pi€HTOBaHWI Ha Cy4YacHY TEHJCHIIIIO
riobaizanii CBITOBOI KyJIbTYpH: «OYEBHIHO, HIMELbKa €BpeWChKa JiTepaTypa ChbOTOAHI
MOX€ CIYXKHTH IapajurMol0 I OCHOBHUX IHTaHb, IO CTOCYIOTBCS MDKKYIBTYPHOCTI,
KYJIbTYPHOTO JHaoTy Ta KOHQIIIKTY MDK KyJIbTypamu Oureinocti tTa MeHmmH» (Why study
German Literature? Department for German language and literature of The Hebrew University
of Jerusalem, 2022), 0coOMMBO 1ie BITHOCUTHCS 0 XBHIIb «TYPEIBKOI, CXiTHOEBPOIEHCHKOT
Ta ChOTOJHI apabChKOT IMMIrpailii, sIKi CTBOPWIJIM HOBI IPOOJIEMH KYJIBTYPHOT iHTErpaii ta
CHITKYBaHHS, a TaKOXX MOXIIUBY HANPYTy MDK PENIrifHOI iCIaMCBKOIO KYIBTYPOIO i
cBircekor0 siemokparieto» (Why study German Literature? Department for German
language and literature of The Hebrew University of Jerusalem, 2022).

UerBepTHii acreKT HAroJIONIye Ha YHIKaIbHOMY Micli y i3paiibehbKiil Jiteparypi
HIMEIIbKUX TBOPIB HallMCAaHWX IMCbMEHHUKAMHU €BPESIMH, aJUKE «9acTO €BPEHCHKi aBTOPH
(YHKIIOHYBANK SK MDKKYJIBTYPHI TpPaHCIATOPH Ta TPEACTABHHUKH IIi€l KYyIbTypH 3a
mexxamu Himewuwnn. Big [enpixa [eitne no ®panua Kadpku, Bin Bansrepa benbsimina mo
Eme3u Jlackep Lronep eBpeichKi MICEMEHHUKH PO3MIPKOBYIOTH TIPO KYNBTYPY 3 YHIKaIBbHOI
YYTIMBOI Ta KPUTHYHOT TOUYKH 30Dy SIK IIPO MEHLIICTh, ayTcaiiiepiB 41 IMOBIpHOTO BOpOTra,
o0 dYacTo BimoOpakae OCOONUBUN €BPEHCHKUN TMOTJISA] Ha IXHIO CHTYyalil0 MK
aKyNnbTypalli€lo Ta €MaHCHUIIAIli€l0, BUTHAHHSAM Ta MeciaHCbKkolo Haziero» (Why study
German Literature? Department for German language and literature of The Hebrew
University of Jerusalem, 2022).Tox yce 1ie 703BOJISIE 3pailIbCBKUM CTYIEHTaM «TJIMOOKO
3pO3YMITH HIMEI[bKOMOBHUII KyJIbTYpHHUIl CBIT, K BiH PO3BHUBAaBCS B HOTr0 iCTOPUYHOMY,
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COIIATBHOMY, TOJITHIHOMY Ta TreorpadiuHoMy kKoHTekcTtax» (Programs. Department for
German language and literature of The Hebrew University of Jerusalem, 2022).

OTKe, MU pPO3IJSIHYJIM Tporpamu (QUIONOriYHHUX (akyabTeTiB Ta BIIALIIB 1
TIOMITHIIA TI€BHI TEHACHIIl: KyIbTYpHI Ta iCTOPUYHI 3B’s3KH MiK [3paineMm Ta cydacHOO
HimeuyunHOIO ICHYIOTH, ajle 3aBISKH YIiTKOMY BIIMEXKYBaHHIO HIMEUbKOI KYJIBTYpH,
niteparypu, ¢inocodii Bix Tperiit Pefixy sk 3anemany HiMeddnHHN; TakoX TPUAUIIETHCS
ocobOnuBa yBara BinpoipkeHHI0 HiMewuwHu i ii momrykam HOBHUX I[IHHICHUX OPIEHTHPIB
micist {pyroi cBiToBoi BiifHY i, e gyxue, micns o6’ exnanas @PH i H/IP.

BinmosinHo 10 ocBiTHIX mporpam B I3paiii, sSiKi I'PYHTYIOThCS Ha YK€ 3a3HAUCHHUX
acrieKkTax, HIMEIbKi JITepaTypHI TBOPHM NHCbMEHHHKIB €BPEHCHKOTO ITOXOKCHHS
BHUBYAIOThCA B Kypci €Bpeichkoi Jiteparypu. Takok poOHWThCS BUpPaKEHWH akKIEHT Ha
BIUIMB €BPEUCHKOI KYJIBTYpH, Yepe3 JIiTeparypy, Ha PO3BUTOK LUBLI3ALIHHUX NPOLECIB Y
€BPOIMEHCEKOMY KyIBTYPHOMY IIPOCTODI 1 3a Hioro reorpadiganmu Mexxamu (B AMepuii). B
LIOMY KOHTEKCTI CITiji 3arajaTv po KoHuenuiro P. Baiic posrisuyry y npani «CydacHuit
€BPEUCHKUI JIITepaTypHUIl KaHOH: MOJOPOK MOBaMH Ta KpaiHaMW», SKa 3a3Hadae€, IIo
YacTO «€EBPEHCHbKI aBTOPHM HaJeXaTh PIBHOYACHO /O pisHOMOBHMX KyiabTyp (P. Kadxa,
C. bennoy, 1. babens, I1. Llenan Tomio), mpoTe HE MOBa Bifirpae MpoBiAHY poOJb Yy iXHiil
MIPUHAJISKHOCTI 0 BIANOBIZHOTO KaHOHY, a BJIaCHA ETHOKYJIbTYpHa Ta JyXOBHa
inentudikanis» (Kebonmzuk, 2009).

[Mono minTBep/KEHHS BIUIMBY €BPEHCHKHX aBTOPIB HA HIMELBKY JIITEpaTypy Ta
MoBY, TO A. Emrens ta H. PokeM 3BepraroTh yBary, o caMme 3aBJsKU SIKICHOMY IepeKiIaty
Bbiomii M. MeHnensCOHOM, HIMEUBKHHA Ta 3aXiTHUH YHTAa4 MAalOTh 3MOTY 3pPO3yMITH
€BpeICchKi XapaKkTepyu — Iie Mepuli sKiCHI JIHIBICTHYHI IPOHUKHEHHS €BPEHCHKOT KYJIBTYPH
y HiMenbKy. TakoxX JOCTIAHUKU JOJAIOTh, IO «y HAWOUTBIIMHA HIMEIIbKOMOBHHX MICTax,
takux sKk: bepnin, Bimenp, XaiimempOepr 3’SBISIOTBCS HAWOUTBII BaXIIMB1 €BPEHCHKI
nucbMeHnHukn: M. 1. bepauuescokuii, JI. Fonpabepr, 1. . ArnoH, JI. Borenb,
V.-1I. I'pinbepr, A. ben-Iuxak Ta iH. SIk apryMeHTH IPOHUKHEHHS €BPEHCHKOI KYIbTYypH B
Himenpky, A. Emewm ta H. Pokem mpuBomsATH y NpuKian nepexiafanbky IisubHicTh O.
Po3zenmBeiira, skuil epeKiIagaB CepeJHHOBIYHY €BPEICHKY MOE3iI0 Ta 3arajioM €BPEUCHKY
JITEpaTypy 1 B JIiTEpaTypO3HABCTBI IIeH MPOEKT Ha3BaIN KIIPUHECEHHS €BPEHCHKOTO IyXY Y
HimenpKy MoBY» (Eshel & Rokem, 2015).

Takox T™Ipo B3aEMOBIUIMB HIMEIBKOI Ta €BPEHCHKUX KyJIbTYp WIETBCS Y
nocnipkenHsx icropukuai H. Ileddi, 30kpema y mnpami «EBpeichbke TOTIMHAHHS
HiMenbKoi JiTeparypu y luryB» (Sheffi, 1999) ta B amepukancekoi gocmigauti JI. Mopic y
npani «['epmaHicTHKa Ta romaika: cum0io3 nBox cdep» (Morris, 2016), mo geMoHCTpYE
CBITOBHI TOTY)XKHHH BIUIMB €BPEHCHKOi iCTOPMKO-KYIBTYPHOI INKONH Ha CTAaBICHHS 1
PO3YMIHHSI IIPUPOAN BITHOCHH €BPEMCHKOI Ta HIMENBKOI KYJbTYp HAyKOBUMH HIKOJIAMH
3apyOiKHUX KpaiH.

3BICHO TICIs OTJAMY OCOONHMBOCTEH i3palTbChKOTO MIMXOAY A0 HANOBHEHHS
JITEpaTypO3HABUMX JUCHUILIIH HIMEIBKMM JIITEPATypHUM KOMIOHEHTOM, MYCHMO
BH3HATH, 10 CHUTYAIlil yKPaiHCEKOTO HApOAy Ta i3pailbChKOTO BiAPI3HSIOTH B MEPINY Yepry
YacOBMMH IPOMDKKAMHM Ta BH3HAaHHSM KpalHH arpecopa CBO€I NMPOBWUHH 1, BiJIIOBiIHO,
CIIPUSHHAM HAJIAroJDKEHHIO KYJIBbTYPHHUX, TIOJITHYHHUX 1 HAYKOBUX B’S3KIB Ha MiJBATMHAX
PIBHOCTI Ta ICTOPUYHOI TATJIOCTH TPAJMIlii B3aEMOBIUIMBIB KYJIBTYp 10 Hepioay Tperhoro
Peiixy ta micis. Came Tomy I3painbchbka OCBITHS CHCTEMa HE BHKJIIOYAE HIMEIBKY
KyJIbTYpY, HIMEIBKY JIITEpaTypy K 3 HAayKOBHX 3alliKaBlIeHb, TaK 1 3 OCBITHIX Iporpam,
X04ya 1 poOUTH 1€ y CBili OCOONHMBHIA CHOCIO, BIAMOBIAHO 0 HAyKOBO-TIEIArOTi4HOT
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KOHIEeNii, o cpopMOBaHA HABKOJIO 30EpekKEHHS €BPEHCHKOi KyIbTYpH Ta IOKa3iB ii
YHIKaJBHOTO BIUIMBY Ha iHINI KyIbTypH Ta AepkaBH. Takoxk I[3paie po3poOuB cBOIO
JepPKaBHULIBKY MO3HLII0 1010 HiMeuunnu yxe micns 1945 p. i micis cTBOpEHHS AepKaBH
I3paine (1948 p.), a Ykpaina x, HaBOaku, came 3apa3 nepeOyBae y CTaHi BiliHH, Oymaydn
JCPXKABOI0 1 1€ TEX CTBOPIOE OCOOJIMBI YMOBM Ta BIUIMBAaE€ HAa LUIAXW BUPILIEHHS
YKPaiHCHKOTO MMUTAaHHS.

BUCHOBKHU TA NEPCIIEKTUBH IMTOJAJBINUX PO3BIIOK

OTxe, BpaxoByOUH JAOCBim [3paimo Ta 0coOIMBOCTI YKpaiHCBKOi BOEHHOI,
TeOIOJIITUYHOT, COLIOKYIBTYPHOI, reorpadiuHoi TOmO cUTyallii, MifiCHO, II€BHI acHeKTH
LUTKOM MOJKJIFBO HMOYEPIHYTH, 30KpeMa 070 PO3POOKH HAYKOBO-TIEAATOTI9HOT KOHIICTIIIi1
y MiOXOMi A0 3aIy4eHHsI POCIHCHKOTO KOMIIOHEHTY B KypCH 3apyOiKHOI Ta yKpaiHCBKOI
sirepaTypy (11010 aBTOPIB YKPaiHCHKOTO MOXOKEHHs). SIK BIIOMO, JIesiKi KPOKH Y IbOMY
HaNpsMKy BXXe €, X04a B JIEYOMY JOCHTb PaJHKAIbHI, SIK OT «KYJIbTypa CKacyBaHHS»
(«cancel culture») ycporo pociiicbkoro, mo 3yMOBJIECHO BiHCHKOBUM BTOPIHEHHSM Ta
3nounHamu Pocii mpotu Yipaiau y 2022 portri.

3BicHO, OTPIOHO BPaxoBYBaTH JAYMKY CYCIUIBCTBA, @ HaATO B YMOBaxX aKTHBHOI
¢da3u BiiiHM, KOJMM OUIBLIICTH YKpAiHIIIB CIIOBHEHHI 3HEBaru 1 OTHIM JI0 POCIHCHKOT
KynbTypu. Ta «KynbTypa cKacyBaHHS» — HE BHUpIIIEHHs, 00, B KOHTEKCTi mpodeciiHol
OCBITM HayKH, Takuil NiAXil He BIINOBINAaE pPEAILHOCTI Ta O3HAaKaM HayKOBOCTI:
VHIBEpPCAIBHOCTI, 3arajlbHO3HAUYYIIOCTi, (PparMEeHTapHOCTI, 3HEOCOONCHOCTI, CIaIKOEMHOCTI,
KPUTUYHOCTI,  JOCTOBIPHOCTi,  I103aMOpP&IbHOCTi,  pAlliOHAJBHOCTI  TOIO,  aJKe
JTepaTypo3HABCTBO — II¢ HayKa, SKa Ma€ BUBYATH BCE PO3MAITTS JIITEPAaTYpHOTO CBITY i
comiyMmy. B cBoro uepry, iirepaTypHe MHTaHHS — KOMIUIEKCHE, OCOOJIMBO B Yac BiifHH, 1
OXOIUTIOE Pi3HI BEKTOPH: OCBITY (3HAaHHS Ta BHUXOBAHHSA), INCHXOJOTI0 (0COOMCTICTH),
KYIbTypy (Tpamuilii), COIONOriF0 (IyMKH TpOMaIChKOCTI), MOMITHKY (IOOiIOBaHHS Ta
npomnaraizia), npaBo (3akoH), eTHKy (mMoBemiHKa), ¢inocodiro (iIeooriFo Ta YSIBICHH),
icropiro (akrn), penirito (Bipa), TOX BHUPINIYBaTH IMUTAHHS 3 POCIHCHKIM KOMIIOHEHTOM B
JITepaTypo3HaBUMX MUCHUILIIHAX YKpaiHU Tpeba, aie JIMIIe 3 ypaxyBaHHSIM LUX BEKTOPI,
00 #nmerecs mpo JiTeparypy KpaiHM arpecopa Ta okymaHta. OpiM Toro, Cyro B
JIep’)KaBHULIBKOMY KJTIOUi, BOpOTa MOTPiOHO 3HATH, 1100 NMepeMOorTH He JIMIIE Ha 110l 0010,
ajle 1 B KyJIbTYPHO-OCBITHBOMY IpOcCTOpi, 00 y Bumnanky Pocii, ii mireparypa — ue ii
17Ie0JTOTi9HEe Ocepis i, BOJAHOYAC, YACTHHA CBITOBOI JIITEpaTypH.

Tox MM NpPONOHYEMO 3alpOBaJUTH, HA Yac BIMHU Ta IICISBOEHHOTO IEPIOIY,
CHCHmiaNbHAN Kypc M MaiOyTHIX Ta IifodnX (QUIONOTiB i memaroriB, po3poOrieHuit
HAYKOBIISIMH PI3HHX, yXK€ 3TaJlaHuX, HaIlpsMIB, SKUH CTOCYBaTUMETHCSI METOJIUKH POOOTH 3
pOCIfiCBKIMH TBOpaMH y HEOOXImHINi Ta KOPHCHIN IepXaBi YHIKaNbHIM KOHIIEMIii, 10
MOEAHYE YKPAiHOLEHTPUYHICT Ta 00 EKTUBHICTh HAYKH.

OTxe, HAyKOBIII MalOTh 3alPONIOHYBATH CYCITIILCTBY CTally HAyKOBO-TIEJAroTiyHy
KOHIIETIIIi0, BiMMOBITHO M0 HEl MiJXOAW IO BHBYCHHS POCIHCHKHX TBOPIB Ta pO3POOUTH
nporpamy IMiATOTOBKHM (CHEUKypc) s MaWOyTHIX Ta [irounx axiBuiB, Ha 0asi
HaBYABHUX YHIBEPCHTETCHKUX IPOTPaM Ta KypCiB IiIBUIICHHS KBaiQikallii megaroris.
Le Bkpaii BaxnBO, 11100 TapPMOHIHHO TOTPUMYBATUCS CYTTi HAYKH, BiZICTOIOBAaTH IHTEpPECH
JIepKaBU Ta OTPUMATH MpodeciiHuX (axiBIliB y MIKOJIAX Ta YHIBEPCUTETAX, SIKi 3HATUMYTh
Ta BMITUMYTB IIPAIIOBATH 3 POCIHCHKOIO JIITEpaTyporo Oe3 KoM co0i, CTyIeHTaM, YUHIM
Ta JIepKaBi.

OxpiM 3a3HaYCHUX PEKOMEHIALIH, [0 YK€ BCTAHOBIIOIOTh BEKTOP IOJAJIbIIOTO
PO3BHUTKY HalIOl TeMH, Pe3yibTaTd Ta ifei, mo Oyiau BUCYHYTI y CTarTi, MOXKYTb MaTu
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MIPOJIOBXKECHHS B OUIBII TPYHTOBHUX MOCTIDKCHHAX IEBHHUX AaCIIEKTiB, 30KpeMa, II0I0
BHUBUYCHHS IMIIXOMY i3pailbCbKOi BHIIOi OCBITH IO JIITEpaTYpPO3HABUYMX AWCIUILIIH Ta iX
Oe3nocepeIHbOro 3B’SI3KY 3 CYCHUIBHUMH HayKaMH, IO BIUIMHYJIO Ha CTPYKTYPY
TyMaHITapHUX (PaKyJIbTETIB Ta HAMIPAMIB MiATOTOBKU (haxiBI[iB-(LI0IOTIB, IEIATOTIB TOIIO.
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THE ISSUE OF FUTURE TEACHERS’ ASSESSMENT COMPETENCE
IN FOREIGN COUNTRIES AND UKRAINE

ABSTRACT

The article analyzes the problem of assessment competence of future teachers in
foreign countries and in Ukraine. The article proves that assessment competence is a
structural element of professional competence of future teachers in general and physical
education teachers in particular.

The purpose of the article is to theoretically analyze the problem of assessment
competence of future teachers in foreign countries and in Ukraine.

In the result of the analysis of scientific elaborations of foreign and domestic
scientists, we can state that the comparison of European and domestic models of
assessment competence showed a number of differences. They exist due to socio-economic
factors (in Ukraine today we cannot name a large number of educational programs with
foreign language teaching, high mobility scientific and pedagogical staff and applicants for
higher education in various specialties who participate in exchange programs) and teaching
traditions (giving preference to basic education over vocational and economic-oriented).

In European educational programs, there are no separate courses on mastering
higher education students’ assessment competence, but there are three types of master's
programs in assessment (assessment “in general”’; assessment with a focus on statistical
and sociological methods; assessment in specific areas of governmental policy); additional
education programs (advanced training courses) and assessment courses in undergraduate
programs.

Regarding the Ukrainian system of bachelor’s degree training for teachers in
general and physical education teachers in particular, its research showed that in the
absence of separate courses on mastery of assessment knowledge and skills, some
programs contain elements of control and assessment activities and concise information
blocks of assessment. In the Ukrainian educational system, evaluative information is
insufficiently systematized and considered in the context of various educational disciplines.

Keywords: assessment competence, future teachers, assessment skills, students of
general secondary education.

®OPMYBAHHS OIIHIOBAJIbHOI KOMIIETEHTHOCTI
MAMBYTHIX YUUTEJIB Y 3APYBIKHUX KPATHAX TA YKPAIHI

AHOTANIA
Y cmammi npoananizoeano npobremy oyinosanbHoOi KomnemeHmHocmi Manoymuix
suumenie 6 3apyoincHux kpainax ma 6 Ykpaiuni. Y cmammi dosedeno, wjo oyinoeanivha
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KOMnemeHmHicms € CMPYKMYPHUM — eNeMeHmoM Npogecitinoi  KomnemeHmuHocmi K
MAUOYmMHb020 8uUmMeNns 3a2ai0M, MAK i guumens Qi3UUHOI Kyibmypu 30Kpema.

Mema cmammi — meopemuuno npoamanizysamu npooaemy OyiHI08ANbHOI
KOMnemeHmHOCmi MatuOymHix 64umeinis 8 3apyOidcHux Kpainax ma 8 Yxpaii.

YV pesynomami ananizy npayso 3apy0incHux ma eimuUsHAHUX HAYKOBYIE MONCEMO
KOHCMamygeamu, w0 HNOPIGHAHHA €8PONELCbKOI ma 6imyusHAHOI modeneli (opMy8anHs
OYIHIOBATIbHOI KOMNEMEHMHOCMI NOKA3AN0 HAAGHICMb HU3KU GIOMIHHOCMEU, 3YMOBLEHUX
coyianvro-exonomivnumu paxmopamu (8 Ykpaini cvbo200Hi He MOXNCHA 2080pumu npo
HAABHICMb 8EIUKOL KLILKOCHE OCSIMHIX NPO2PamM 3 GUKIAOAHHSAM [HO3EMHOK MOBOK), GUCOKUM
pigHem MOOITbHOCMI HAYKOBO-nedazo2iuHux Kaopie i 3000y6auié uwoi oceimu pisHUX
cneyianbhocmetl, sKi Oepymb yyacmv 8 Npospamax 0OMIHY) mda MpaouyisiMU HAGHAHHS.
(Haoamnns nepesazu hynoamenmanvhiil ocsimi neped npopecitino- 1l eKOHOMIUHO-OPIEHMOBAHOIO).

B esponeiicokux ocgimmuix npocpamax okpemi Kypcu 3 080100iHHA 3000y8auamu
eUWOl 0CEIMU  OYIHIOBATILHOK KOMNEMEHMHICIIO 8IOCYMHI, npome ICHYIOMb OKDPEMO,
HE3ANEHCHO 810 NEOA2O2IUHUX, MPU MUNU MAICIMEPCLKUX NPOSPAM 3 OYiHI0eanHs (OYIHIOBAHHSA
«B8 YLIOMY»; OYIHIOBAHHS 3 (DOKYCOM HA CIMAMUCIIUYHI MA COYLONIOSIYHI MemOOU;, OYIHIOBAHHS 8
KOHKDEmHUX chepax 0epicasHoi nomimuxi); npospami 000amxoeoi oceimu (Kypcu niosuuyenist
Keaniixayii); Kypcu 3 oyinioganns 6 npoepamax 6axanaepamy. ILlodo ykpaincokux
cucmem 6aKaiaspcbKoi Ni02OMOGKU GUUMENIE 3a2aloM mda 64umenie QizuuHol Kyavmypu
30Kpema, mo ixHe 00CHIONCEeHH 3AC8IOUUNO: 30 GIOCYMHOCII OKPeMUX KypCi8 3 080100iHH S
OYIHIOBATILHUMU 3HAHHAMU MA YMIHHAMU, 0K poOoui npocpamu pazmenmapHo Micmsimo
eneMenmi  KOHMPONbHO-OYIHIOBAbHOI  OlslbHOoCmi  ma  cmucii  ingoopmayitini - 610KuU
OYIHIOBAILHORO Xapakmepy. B ykpaincokomy oceimmuvomy npocmopi oyinrosanvua ingopmayis
HEOOCMAMHbO CUCMEMATNUZ0BAHA Ul PO32TA0AEMbCSL 8 PO3PI3T PISHUX OCBIMHIX OUCYUNTIH.

Knrwouosi cnosa:. oyinrosanvha KOMReMeHMHICMb, MAUOYMHI 8UUmeni, OYiHIOBAIbHI
VMIHHA, 3000V8a4i 302a1bHOI cepednboi 0cgimu.

INTRODUCTION

Education has always been a special function of society and the state aimed at the
formation and development of socially significant qualities of each person as a member of
society and a citizen of the state.

We consider the problem of forming assessment competence in a future teacher in
general and physical education teacher in a general secondary education institution, in
particular, as one of the important tasks of bachelor's degree training, both in Ukraine and
abroad. The assessment technologies of foreign countries and methods introduced into the
domestic education system function effectively, periodically undergoing adequate
adjustments as needed. They are not final in the general list of existing assessment tools,
but the mastery of them by future physical education teachers in Ukraine requires the
opportunity to improve the experience gained in practice. According to domestic researcher
A. Kryvoruchko, “assessment competence is a set of knowledge, skills and abilities of the
teacher that ensure the successful and effective implementation of the process of assessing
student achievement”. We agree with this definition (Kryvoruchko, 2011).

For our study, it is important to define assessment competence as a structural
element of professional competence of both future teachers in general and physical
education teachers in particular. The term “assessment” under the influence of competence
approach got a new interpretation and transformed from “specific activity” into a “personal
quality of the specialist” that is “assessment competence”.

105




[TopiBHAIbHA NpodeciiiHa neparorika 12(1)/2022 ﬁ“?
Comparative Professional Pedagogy 12(1)/2022 _‘ A

In our study, we rely on the thesis proposed by prominent domestic scientists
S. Sysoeva, and T. Krystopchuk: “Ukraine’s integration into the world educational space
and globalization, as well as accession to the Bologna process have radically changed the
philosophy of education and the concept of its development. The education system itself is
able to influence globalization, forming a line of future culture, economy, politics of the
region, and the state” (Sysoeva & Krystopchuk, 2012).

THE AIM OF THE STUDY

The purpose of the article is to theoretically analyze the problem of assessment
competence of future teachers in foreign countries and in Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The issue of certain aspects of forms and methods of assessing academic
achievements of applicants for both higher and general secondary education is the subject
of research of such domestic scientists and practitioners as A. Kryvoruchko (2011),
S. Kurtas (2014) and others.

The focus of their work is on attracting foreign experience in the organization of
assessment activities in educational institutions. Important for our study is the scientific
research of T. Kanivets (2012) on the fundamentals of pedagogical assessment in Ukraine
based on foreign experience. O. Lokshina (2000) reveals general information about the
assessment of academic achievements of applicants for general secondary education in
foreign schools. Among Ukrainian researchers should be noted the scientific works of
S. Hryshchenko (2021) which reveal the importance of assessment competence in the
development of professional success of future teachers (Hryshchenko, 2021).

Materials from the websites of evaluation societies (American Evaluating
Association, 2012; Australasian Evaluation Society Inc., 2012; International Development
Evaluation Association (IDEAS), 2012; European Evaluation Society, 2012) are devoted to
the definition of theoretical problems of assessment in the United States and Australia,
which is considered as one of the methods of pedagogical stimulation.

While conducting the research a number of general scientific methods, such as
study, analysis and synthesis of reference, scientific pedagogical sources, as well as
systematization and generalization have been used.

RESULTS

As for the preparation for the assessment of academic achievement, Spanish
teachers acquire relevant skills during the two-year basic course for a bachelor’s degree
(BUP) and a university training course (COU) in four areas: science and technology;
biology and health; special sciences and humanities; language. They use a 10-point system
for assessing academic achievements: 10 (matricula de honor), 9-9,9 (sobresaliente), 7-8,9
(notable), 5-6,9 (aprobado), below 5 (suspenso). Education reform has modernized the
higher education system and created the Institute of Evaluation System, which aims to
improve the quality of future professionals’ training, evaluate research and the scientific
system to increase the motivation of teachers to improve personal professionalism and
quality of teaching materials. In the absence of targeted assessment training courses in
Spanish teacher training programs, we note that as an alternative to them, the University of
Madrid has a special master’s program, which provides training for assessment in
economics, politics, sociology (Kurtas, 2014).

Based on T. Kanivets’ (2012) research on the theory and practice of assessment in
European countries, we note that the improvement of approaches to assessment of learning
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outcomes is exacerbated by integration processes in Europe and the need to find some
consensus on the conceptual framework of assessment. In order to define the main criteria
for improving the assessment system in the European Union at the present stage, the
following key concepts are being developed: the basis for assessment; its standards
(evaluation against the criterion); means of verification that are necessary to establish the
plausibility of evaluation decisions; ensuring the quality of the assessment process
(Kanivets, 2012).

Successful solution to these problems will allow to build a common coherent
system for diagnosing the level of education of the younger generation in Western
European countries, which will be an important step to ensure a dramatic improvement in
the quality of secondary education. The most common form of performance appraisal for
general secondary education is that teachers assess each other’s knowledge on a daily basis
considering their answers to questions or physical exercises, if they are physical education
teachers, by grading each type of work. Such daily internal assessment (at the class or
school level) consists of “normative” and “criterion” components. The achievements of
each student are assessed against a certain norm, which is taken as the average achievement
of a group or class, and against the average social criterion, which is presented in normative
documents at the level of the region or the state (national standard). Another type of
performance assessment in European countries is external assessment, which makes it
possible to compare and obtain data on the level of knowledge of applicants at the regional
or national level and take measures to improve overall educational attainment. Due to the
need to improve the quality of students’ knowledge, skills and abilities in the education
system in general, the development of assessment is especially important because it allows
to identify the level of achievements of students at a certain stage of learning and take
timely measures to improve outcomes. The transition from class to class in European
countries is based mainly on the results of continuous assessment of knowledge, skills and
abilities of students by the teacher in the classroom. Periodic assessment (exams at the end
of the school year and a series of tests at regular intervals during the school year) often play
only a supporting role. According to foreign experts, continuous assessment (rather than
periodic) provides a more realistic picture of student progress. In the study of O. Lokshina
(Lokshina, 2000) and T. Kanivets (Kanivets, 2012) it is noted that “in the presence of
common trends in the development of approaches to assessing the performance of
secondary school students in Western European countries, each of them has its own
national system, which has developed and functioned for a long time. In Austria, for
example, continuous assessment, which includes a block of examinations conducted and
assessed by a teacher, is a rule of the education system. The assessment is conducted
according to a five-point system: 1 — “excellent”, 2 — “good”, 3 — “satisfactory”, 4 —
“passed”, 5 — “failed”. A key factor of the assessment in Germany is the availability of
separate assessment courses in German bachelor’s degree programs (e.g. in Konstanz,
Koblenz-Landau, Humboldt educational institutions, Guttenberg and Eberhard), as well as
analysts who are able to effectively assess regulatory impact (e.g. at the universities of
Bern, Salzburg, Gottingen, Miinster, and Tibingen; at the German Higher School of
Management in Speyer, the Lokkum Evangelical Academy, the Darmstadt University of
Applied Sciences) (Kurtas, 2014).

It should be noted that in American higher education institutions, in contrast to
Ukrainian ones, higher education students independently plan their own educational
program and there is a lack of significant lecture overload of the educational process. The
preparation process involves the use of various forms and methods of teaching, including
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assessment methods of conducting authentic interviews, keeping educational diaries
(learning journal), writing analytical (autobiographical) essays and concise “minute” works
(one minute papers), organizing group discussions (brainstorming, buss groups), presentation of
projects, modeling of pedagogical situations, use of a case method, creation of a portfolio.

The grade scale used in secondary schools in Greece is characterized by
differentiation in terms of the level of education — primary and secondary school, and the
peculiarity is the absence of negative grades in primary school. Thus, in grades 3—4 of
primary schools, students receive: A — “excellent”, B — “very good”, C — “good”, D —
“good enough”. In grades 5-6, the rating scale looks like this: 9, 10 — “excellent”; 7, 8 —
“very good”; 5, 6 — “good”; 3, 4 — “quite good”. In high school, students of general
secondary education are transferred to the next grade, provided that the final grade in each
subject is 10 points out of 20 possible. The introduction of the assessment system in France
was aimed at making it possible to obtain information about the achievements and failures
of each individual student of general secondary education at the beginning of the school
year. It is done in order to introduce corrective measures before teaching new material and
to make national data available to the public and thus provide better assessment, starting at
the class level and ending at the national level. In addition, the annual assessment provides
better monitoring of the development of the education system and the implementation of
control procedures.

The practice of assessing the achievements of French students in general
secondary education testifies to the successful implementation of the tasks of assessment.
Thus, in the secondary school of France, diagnostic assessment is widely used at the
beginning of the school year. As one can see, the rating scales are quite diverse, do not
depend on any separate criterion. Countries use both numerical and alphanumeric
indicators, sometimes using a scoring system. Summarizing the analyzed material on the
practice of assessment in the world, we can say that the assessment scale is determined by
the national characteristics of the education system of each country (Kanivets, 2012). The
level of quality of knowledge and skills of students, as well as the degree of effectiveness of
the educational system as a whole, do not depend on the form of the evaluation indicator,
the number of points and their placement in the assessment scale. A significant number of
European countries continue to use the 5-point scale and the vast majority of Western
European countries use negative assessments to assess works that do not meet the
requirements of the standard, when basic knowledge is incomplete and there is no
opportunity to overcome the shortcomings. Approaches to assessing the achievements of
general secondary school students in primary and secondary schools in many countries are
differentiated — there are options for no assessment in primary school or using different
assessment scales at two levels of education. In general, assessing the success of students in
general secondary education plays an important role in the educational process of foreign
countries. It provides the necessary information on the level of knowledge and the degree of
progress of students, provides better monitoring of the quality of education at the local,
regional and national levels (Kanivets, 2012).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Comparison of European and domestic models of assessment competence showed
a number of differences because of socio-economic factors (in modern Ukraine there is not
a large number of educational programs with foreign language teaching, high mobility of
scientific and pedagogical staff and graduates of various specialties participating in
exchange programs) and learning traditions (giving preference to basic education over
vocational and economic-oriented).
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In European educational programs there are no separate courses on mastering
assessment competence by higher education students, but there are three types of master’s
programs in assessment (assessment «in generaly; assessment with a focus on statistical and
sociological methods; assessment in specific areas of governmental policy); additional
education programs (advanced training courses); and assessment courses in undergraduate
programs. Regarding the Ukrainian system of bachelor’s degree training for teachers in
general and physical education teachers in particular, its research showed that in the
absence of separate courses on mastery of assessment knowledge and skills, some programs
contain elements of control and assessment activities and concise information blocks of
assessment. In the Ukrainian educational space, evaluative information is insufficiently
systematized and considered in the context of various educational disciplines.

We consider the study of specific control and evaluation activities of future
physical education teachers in the process of bachelor’s training to be the prospect of
further scientific research.
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AHOTANIA

Y cmammi o3naueno ennue migcnapoouoi cnienpayi na peanizayilo 0C8ImMHIX
pedopm 6 Yrpaini, 3aKyeHmosano yeacy Ha HeOOXIOHOCMI NOCUNEHHS Yiel CKIadosoi 5K
8AJCIUB020 (hakmopa IHmMeepayii HAYIOHATbHOI cucmemu OCeimu 6 C8imoeuil OCGImHIl
npocmip ma NOCUNEHHs il KOHKYPEHMOCHPOMOICHOCI HA PUHKY OCBIMHIX NOCY2.

Ha npuxnaoi Ipoepamu «/[emokpamuuna wixonay, saxa cmaia npoepamoro niOmpumKku
oceimuix peghopm 6 Yrpaini, npoananizoeano maxi Hanpsamu cnienpayi: pospooxa epoicagnux
cmanoapmis nowamkoeoi ma 6azosoi cepednvoi ocsimu, NiGUWeHHsL KeaipIkayii suumenis 3a
00NOMO20I0 OHIAUH-PECYPCIB, (DACUNIMOBAHUX KYPCI6 mMa 0eMOKpAmu3ayis 3aKiadie oceimu
Yrpainu. Tax, ona Oemoxkpamusayii wxonu excnepmamu ma mpenepamu Ilpoepamu
«[demoxkpamuuna wkonra» 6yn0 cmeopeno IHcmpymenm OeMOKPAMUYHO2O PO3BUMK)
WKONU, W06 OONOMOSMU BUBYUIMY MA ONUCAMU CUMYAYI0 8 WKOLL, i0eHmugiKysamu K
00CsACHeHHs, MaK i npobiemMu ma UKIUKU, 002060PIOIOYU IX BIOKPUMO, BUSHAYUMU MONCIUBI
Hanpsamu po3eumky; 30IUCHIO8AMU MOHIMOPUHE MA OYIHKY OOCASHYMUX 3MIH, Cnpusmu
YCMANeHHI0 0eMOKPAMUYHUX NPpaKmuK y 3axiaoax ocgimu. OKpiv moeo, cnienpays mixc
lleporcasnoro cayacooro sxkocmi ocgimu  Yrpainu ma €eponelicokum yewmpom imeni
Bepeenanoa cnpusmume niosuwennio sikocmi oceimu ma saKocmi 0c8imuvoi OisibHOCHI,
BNPOBAOINCEHHIO OeMOKPAMUYHUX 3dcald (QyHKYloHysanHa cghepu ocsimu 6 YKpaini,
PO3POONICHHIO  §  6NPOBAONCEHHIO  CMAHOAPMIE MA  PEeKOMEHOayil woo00  OpeaHi3ayil
GHYMPIWHBOI cucmemMu 3a0e3neyents AKOCMI 0C8IMuU 3aK1a0i6 3a2anibHOl cepedHboi 0ceimu.

3pobaeno sucnosku, wo mixcHapoona cnienpaysa Yxpainu y cgepi ocsimu cnpuse
PO36UmMKy ma peanizayii 0ceimHix pegopm, a yuacmov 3aK1adi6 3a2aibHOi CcepeoHboi
0C8imu Y MIHCHAPOOHUX NPOSPAMAX Ma NPOEKMax inmezspye Ykpainy y ceimosuii 0cgimtii
npocmip. Poswiupenus MidcHapoOHux KOHMAKMIE 34 PAXYHOK VKIAOAHHA Y200 ma
30TUCHEHHS CRIIbHUX NPOEKMIE NOCUTIOBAMUMe Npoyec 0OMIHY 00C8I0oM ma iHopmayicio
3 NpoGIOHUMU Kpainamu ceimy y cgepi ocsimu, wo cnpusmume NO2AUOIEHHIO HAAGHUX
36 'A3KI8 A HANA200HCEHHIO HOBUX KOHMAKMIS.

Knrouosi cnosa: 3azanvha cepeOus 0cC8ima, MIJCHAPOOHE CRiBPOOIMHUYMEO,
MIDICHAPOOHA Cchignpays, THHOBAYILIHULL PO3BUMOK, CMpame2iuHull npiopumem, €8pONEUCLKULL
oceimuil npocmip, iHmezpayis, MoOLIbHICIMb, KOHKYPEHMO30amHICMb.
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INTERNATIONAL COOPERATION OF UKRAINE AS A FACTOR
IN IMPLEMENTING EDUCATION REFORMS IN SECONDARY SCHOOL
(WITH REFERENCE TO THE “DEMOCRATIC SCHOOL” PROGRAM THAT
SUPPORTS EDUCATION REFORMS IN UKRAINE)

ABSTRACT

The article highlights the role of international cooperation in the implementation
of education reforms in Ukraine. Particular attention has been paid to the importance of
improving this aspect as an essential factor in integrating the national education system
into the global educational space and increasing its competitiveness in the market of
educational services.

Based on the model of the Democratic School Program, which has become a
support to education reform in Ukraine, such areas of cooperation as the development of
the National Standards for Primary and Basic Secondary Education, teacher advanced
training via online resources, facilitated courses, and democratization of educational
institutions in Ukraine have been studied. The Democratic School Development Tool was
created to democratize the school. It aims to help examine and describe the existing school
situation; to identify and openly discuss achievements as well as problems and challenges;
to define possible development options; to monitor and evaluate the changes achieved; and
to promote the establishment of democratic practices in schools. Furthermore, the
cooperation of the State Service of Education Quality of Ukraine and the European
Wergeland Center will improve the quality of education and training activities, help
implement a democratic framework for the functioning of education in Ukraine, as well as
develop and implement standards and recommendations for the organization of the
National Quality Assurance System for general secondary education institutions.

It has been concluded that the international cooperation of Ukraine in education
supports the development and implementation of education reforms, while participation of
general secondary education institutions in international programs and projects integrates
Ukraine into the global educational space. Developing international contacts by concluding
agreements and implementing joint projects will enhance cooperation with the world's
leading countries in the field of education, improving existing partnerships and forging new ones.

Keywords: general secondary education, international cooperation, innovative
development, strategic priovity, European educational space, integration, mobility, competitiveness.

BCTYII

I'moGamizaniiini mpomecu, mo BiTOYBalOTBCSI B CYYacCHOMY CBITi, HaOyBarOTh
XapakTepy Karajizaropa TpaHc(hOpMaliiHUX mpoueciB cucremu ocBith. OcBira crae
IHCTPYMEHTOM B3a€MONPOHMKHEHHsI HE TUTbKM 3HaHb 1 TEXHOJIOTIH, aje ¥ OOpoThOM 3a
PUHOK, pO3B'S3aHHS TEOMONITHYHUX 3aBHaHb. OOHUM I3 TPIOPUTETIB CTPATETIIHOTO
PO3BHTKY JiepKaBU BU3HAHO il iHTerpaiio B €Bponelchke CIIBTOBAPUCTBO. Sk 3ayBaxye
B. Angpymenko (2011) «...HUHIIHIA eTam CYCHIIBHOTO MPOTpecy IOBEPHYBCS 10
iHTepeciB, IHTENEKTY, JIFOJCHKOTO po3yMy. BU3HAUMBINM IHTENIEKT SIK CTPATEriyHUi pecypc
PO3BUTKY, €BPOTIEHChKA IIUBLTI3AIlis IEPIIOYEPTOBY yBary MpHUIUISLE OCBITI i HayIi» (c. 3).
€Bporelicbka OCBITa BIAKPUTA W MPO30pa, HANAIITOBaHA Ha OULIBLI LIIMPOKI MDKHApOAHI
KOHTaKTH i JOCsIria y IbOMY CEpHO3HHUX YCIIXIB.

Came ToMy VYKpaiHa Mae y3rOAWTH Ta HaOJIM3WTH CBOi COLIAJIIHO-EKOHOMIUHI
iHcTUTYLIi 70 cTanpapriB kpaiH €C BiNOBIIHO 1O 3arajJbHOEBPONEHCHKHX BHMOT, IO
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moTpebye TPOBEOCHHA HHU3KM pedopM, CIPSMOBAHMX HA MIABHINEHHS DPIBHA OCBITHIX
MOCITYT, 3a0e3MeUYCHHsT PIBHOTO JOCTYILy TPOMAaJsIH [0 SKICHOI OCBITH, MOJICpHI3aIiro
3MICTY OCBITH BIANOBIIHO 110 MOTPeO Cy4acHOrO PUHKY Ipalli, aJpKe OCBITa € KIIFOUOBOIO
IHBECTHUITIEI0 B PO3BHUTOK JIFOACHKOTO MOTEHINiay, CTPATEriyHUM pPEeCcypcoM MOJIMIICHHS
JI00po0OyTY rpoOMaIsiH, 3aXMCTY HAIIOHAIBHUX IHTEPECIB, 3MIIIHCHHS aBTOPHTETY JACPIKaBU
Ha MDKHApOJHil apeHi. Baromoro 3HadeHHs1 HaOyBae 3arajibHa cepeHs OCBiTa K OCHOBHA
JIaHKa B OCBITHIN cucTeMi Oynb-sKOi KpaiHM Ta OCHOBaA JUIsS YCHIIIHOTO 3J00YTTSI OCBITH
HACTYITHHX PiBHIB # CAMOOCBITH IPOTATOM YCHOTO YKHUTTSI.

META JOCIAKEHHS

Merta pocnmimkeHHs — poaHalli3yBaTH MDKHAPOIHY CIIBIPAIl0 YKpaiHHU B Tramy3i
ocBiti Ha mpukiani [Iporpamu miaTpUMKH OCBITHIX pedopMm B YkpaiHi «/lemokpaTmaHa
mkoia» (mami — Ilporpama «/leMokpaTHyHa MmIKOJa») SIK BaXJIMBOro Qakropa
pedopMyBaHHS Ta MOAEPHI3allii HAIOHATHFHOI CHCTEMH OCBITH.

TEOPETUYHA OCHOBA TA METOAU AOCJIIKEHHSA

[IpoGmemMu mepCTIEeKTHBH PO3BUTKY OCBITH B KOHTEKCTI IHTErpaIlii 10 €éBpPOMIEHCHKOro
OCBITHBOTO IIpocTOpy Ta MbkHapoaHoi cmiBnpani BuB4anu O. basunb, 1. Kosunenps,
O. Kykuin, C. CokoJoB Ta iH. YuyacTh YKpaiHCbKUX 3aKJa/liB BUIIOT OCBITH Y MDKHAPOIHUX
OCBITHIX NPOEKTaX € MPEAMETOM HIOPIYHUX 00roBopeHs. Cepen 3apyOiKHHUX JOCIHITHUKIB
o npobiemy BUcBiTIIOOTE O. AHapymikesud, JI. XKynesa, /. ManukeBuu Ta iH. [Turanus
MDKHAPOTHOTO CIIBPOOITHHNITBA B Taly3i OCBITH MJOCHIIKYIOTH B. AHApyIIEHKO,
T. AnTontok, B. Bakipos, JI. bapanosceka, M. bapanoscekuii, H. Bimok, M. Bornapenko,
I. Baxkapuyk, FO.Topobemp, M. 3rypoBcekmii, O.IBanoB, B. Kpemens, [I. Tabaunuk,
M. lly6aproBchkuii Ta iH.

JUIs  [OCATHEHHS TOCTaBJIEHOI METH BHKOPHCTAHO TEOPETHYHUN  METOJ
JOCITI/DKEHHST — aHalli3, CHHEeTe3, NMOPIBHAHHS, IHTEPIpEeTAallis, y3aralbHEHHS OQIiifHIX
JDKepen, a came caiity MiHicrepcTBa Hayku 1 ocBith Ykpainm Tta IIporpammu
«JleMOKpaTHYHa IIKOIa» Ta iH.

BUKJIAJL OCHOBHOI'O MATEPIAJTY JOCJIAKEHHSA

CpOTOAHIIIHE TTOKOJIIHHS CYTTEBO BiPI3HATHCA Bif CBOiX momepenHuKiB. [laBatu
mpocrto iHGOpMAaIil0o HHUHI 3aMallo, TOMY HEOOXIJHO BYMTH KOPHUCTYBATHCS HEIO,
nepeTBoproBaTy ii Ha KopucHi 3HaHHs ([anbroBa Ta IMutpudenko, 2019). [ToctmaiinanHa
VYkpaina norpedyBaia 3MiH, 30KpeMa i B OCBITI, a TacjoM TOTO TEpioJy MO>KHA BBaXKATH
YacTO IIUTOBAaHE TBEPPKEHHS NPO T, IO «HEMOXJIMBO Hapuatu aitedl XXI cromirts y
mrkonax XX cromitts merogamu XIX cromittsi» (IIporpaMa minTpuMKH OCBITHIX pedopM B
Vkpaini «J/lemokparnuna mkona», 2022). Pedopma posmouanmacs 3 06roBOpeHHS
Konnenmii «HoBoi ykpaiHcpkoi mkomm», a BIpoBaKkeHHS HoBOi yKpaiHCHKOI HIKOIH
(HVYII) crano 3acagunyoro peopmoro MiHicTepcTBa OcBiTH 1 Hayku Ykpainu. OcHOBHA
MeTa — CTBOPUTH HIKOJY, B sIKili OyJe MPUEMHO HaBYATHCA W AKa JaBaTHME YYHSIM YMIHHS
3aCTOCOBYBATH 3HAHHA y peasbHOMY JKUTTI. Ilimxomu 10 HaBYaHHS Ta 3MICTY OCBITH
TpanchopmyroThes, amke meta HYIII — BuxoBatu iHHOBaTOpa Ta TPOMaAsSHUHA, SIKHIA BMi€
YXBaJIOBAaTH BiINOBiNaNbHI pilleHHs Ta OpaTH Ha ceOe BiAMOBITANBHICTS 32 IX BUKOHAHHS.
(JIa3eOHa, 2018).

Po3bymoBa HoBoi ykpaiHChKkoOi IIKoJIM — Tporec JOBroTpuBanuil. IIpiopureTom
TYT € PO3BUTOK KOMIIETEHTHOCTEH LIKOJIAPIB, IO nependavyae HaOYTTS HUMH KOMOiHamii
3HaHb, YMiHb, HABUYOK, CIIOCOOIB MHCICHHS, MOIJISAAIB, IIHHOCTEH Ta IHIIMX OCOOMCTHX
SIKOCTEH, $KI BHU3HAYAKOTh 3JAaTHICTP OCOOM YCIINIHO COIANi3yBaTHCS, IIPOBATUTH
npodeciiiny Ta/abo moaanblly HaBYAIbHY AisUIbHICTE. T0OTO (HOPMYETHCS SAPO 3HAHB, HA
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AKE HaKJIaJaTUMEThCSl YMIHHSA MMM 3HaHHSAMH KOPHUCTYBAaTHCS, a TAaKOX I[IHHOCTI Ta
HaBUYKH, [0 3HANOOIATHCS BHMITyCKHMKAM YKpPAiHCBKOI IIKONMHM Yy mpodeciiiHoMy Ta
npuBatHoMy kuTTi (Konrenis «HoBoi Ykpaiucbkoi ko, 2016).

VYcBigoMimroroun cBoi moTpeOw, YKpaiHa MparHe YTBEPAWUTHCS SK HOBITHS
JEMOKpaTU4Ha JiepkaBa. Bin Toro, ski BHYTPILIHI NEpEeTBOPEHHS. MU 3IIHCHUMO, BiJl YOTO
BIIMOBMMOCS ¥ IO NpHIMEMO B HALlIOHAIBHY CHCTEMY OCBITH B €BpPOTEHCHKHX
cTaH/apTiB, Oyne 3ajexarTd piBeHb HAIIOl HAayKH 1 OCBITH, CTaBJIEHHS J0 Hac 3 OOKy
CBITOBOT CITUTBHOTH. (AHTOHIOK, 2013)

IMporpama «J/leMOKpaTn4yHa MIKOJa» CTaja IPOTPaMOI0 ITATPUMKH OCBITHIX
pedopm B YkpaiHi, axa peanizoByerscs €Bporneiickkum Lertpom imeni Bepremanaa (Ocno,
Hopgeris) 3a migrpumkn MinicTepeTBa 3aKkopAoHHHX crpaB Hopgerii y cmiBmpami 3
MiHicTepcTBOM OCBIiTH 1 Haykn YKpainu, Pagoro €Bponu, 6narosiiiHoi opraunizanii «LlenTp
OCBITHIX iHiIliaTHB» Ta Beeykpaincekoro hormy «Kpok 3a Kpokomy. €BpOTeHCHKUH IEHTP
imeni Beprenanna (nani — I{eHTp) — €éBpomeHChKUil eKCIEPTHUN LIEHTP Y cdepi OCBITH s
JEMOKPaTUYHOTO TPOMAJSHCTBA, MpaB JIOAMHM Ta MDKKYJIBTYPHOTO IOPO3yMIHHS,
3acHoBaHMi Panmoro €Bponu ta Hopgeriero y 2008 poui 3 MeTOI0 HagaHHs MIATPUMKH
neprkaBaM-wiecHaM Pagu €Bpomu y peanizallil MoiTHKY Y 3raganiii cdepi.

LlenTp BinkpuTHii 10 criBmpatli 3 ycimMa 47-Ma niepxaBamu-aiieHamu Pagu €Bporu
1 IPOTIOHYE LTy HU3KY HaBYAJIBHUX MPOTPaM, PECYpPCIB Ta 3aXOMIB JUIsl OCBITSH, TPEHEPIB,
HAyKOBIIiB, TOJNITHKIB Ta TPOMAJCHKOCTI 3araioM. MeMopaHIyM TpO CIIBIPAIO OyIo
nianucaHo 26 yepHst 2018 poky B Mexax Bceykpaincbkoi koH(epenii «/lemokpaTnyna
mkonay B Kuesi, Ha skifi [Tocon KopomnisctBa Hopgeris B Vkpaini Yne T. Xopmepcrazg
Bil3HAYMB, 1[0 «II€ O/HA 3 HAHOUTBIIMX HporpaM, Ky miarpumye ypsa Hopserii B Ykpaini»
(ITporpama minTpuMKu ocBiTHIX pedopm B YkpaiHi «JlemokparnyHa mkomnay, 2022).

ITporpama nomydmiiacs 10 po3poOKH HHU3KH JIEpKaBHUX AOKYMEHTIB, 30KpeMa U
Jlep>kaBHOTO CTaHIAPTY MOYaTKOBOI OcBiTH, KoHIenIii po3BUTKY rpOMaisIHCHKOT OCBITH B
VYxpaiHi, Jlep>kaBHOTO CTaHAapTy 0a30BOi CEPEIHBOI OCBITH, a TAKOXK TICHO CITIBITPAITIOE i3
HepxaBHoto ciyx00to sikocti ocith (JICSO) mono iHcTpyMmeHTiB ayauty. Tak, min vac
IHCTUTYLIHOTO ayJuTy Yy IPOLEC] CIIOCTEPEKEHHS 33 HaBUYAIBHIMH 3aHATTAMHU E€KCIEPTH
3BEpPTaTUMYTh yBary Ha Te, SKi KIIOYOBI KOMIIETEHTHOCTI BJAJIOCS PO3BHUHYTH Ta SKi
Hackpi3Hi 3MicToBi JiHIT peanizyBatu ([epxkaBHa ciyx0a sKOCTI ocBiTM YKpaiHu.
MixHapoaHe ciBpoOiTHHITBO, 2022).

JlepxaBHUI CTaHIApT, 32 SIKMM Y)K€ HaBYAIOThCS MEPIIOKIACHUKH 3 1 BepecHs
2018 p. Oymo 3atBepmkeHo Ha 3acimanni KaOiHeTy miHicTpiB Ykpainu 21 mortoro 2018 p.
VYnepuie B Ykpaini JlepkaBHUI CTaHAapT CTBOPIOBABCS i3 3aJy4CHHSIM MIMPOKOTO KOJja
¢axiBUiB i3 pi3HKUX cepemoBuml. lle memarorm-iHHOBAaTOpPHM 3 PI3HHUX PETIOHIB YKpaiHH,
MIPEACTaBHUKU TPOMAJICBKOTO CEKTOpY, HAYKOBI[i, OATbKH. 32 OCHOBY B35TO JOCBIJ CEMHU
KpaiH, a came: @imnsnnii, Cinranypy, Ipmannii, [lotnanzaii, ®@pannii, Kanagu ta [Tompmri.

Jlo po3poOku JlepkaBHOTO cTaHIapTy 0a30BOi cepeHBOT OCBITH 3aTBEPHKEHOTO
30 Bepecus 2020 poky, Oyiam 3aimydeHi MDKHApOIHI ekcreptd 3 mpoekTie «Homa
ykpaincpka mkona — 2» (Ilompma), «®iHckka minTpuMka peopMu YKpaiHCHKOT IIKOJIFDY
(Diansauais) Ta [Iporpama «JleMokpaTniHa IIKOJIaY.

Crnmcok KOMIETEHTHOCTEH, SIKHX HaOyBaTHMYTh Y4YHI, yXKe 3aKpilieHo 3aKOHOM
Vkpainun «IIpo oceity» (IIpo oceity, 2017). Bin cTBOplOBaBcs 3 ypaxyBaHHIM
«Pexomennanii €Bponeiicbkoro Ilapaamenty ta Pagm €Bponu mono ¢opmyBaHHS
KIIFOYOBHX KOMITETEHTHOCTEH OCBITH BIPOJOBX XUTTs» (Bix 18.12.2006 p.):

— BiTbHE BOJIOAIHHS IEPKABHOIO MOBOIO;
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— 3/aTHICTH CHOUIKYBaTUCS pimHOO (y pasi BIAMIHHOCTI Bim JepXaBHOi) Ta
1HO3EMHHUMHU MOBaMH,

— MareMaTu4Ha KOMIIETCHTHICTB;

— KOMITETCHTHOCTI y TaTy3i IPUPOTHUYNX HAYK, TEXHIKH 1 TEXHOJIOTIIA;

— IHHOBAIIMHICTB;

— €KOJIOTIYHa KOMIIETEHTHICTB,

— iH(pOpMAIlIIfHO-KOMYHIKaI[iiiHa KOMIICTEHTHICTh;

— HaBYaHHS BIIPOJOBIK JKUTTS;

— TPOMAISHCBKI Ta COIliaJibHI KOMIICTCHTHOCTI, TOB’s3aHI 3 iIesIMH JEMOKpATIi,
CIPaBEINTUBOCTI, PIBHOCTI, MpaB JIOAWHHU, AOOpoOyTy Ta 340pPOBOTO CrocoOy >KHTTS, 3
YCBIJOMIJIEHHSIM PIBHHX IIPaB 1 MOKJIMBOCTEH;

— KyJIbTYpHa KOMIICTCHTHICTB;

— mignpueMiuBicTe Ta (iHancoBa rpamoTHICTh (IIpo ocHOBHI KoMmmeTeHIl st
HABYaHHS IPOTATOM YChOT0 XUTTS, 2006).

3aBngku minTpuMIli €Bpomeichkoro (oHIY OCBiTH, 3a Oe3mocepeaHbOl ydacTi
MIPOBITHUX €BPONEHCHKUX EKCIEpPTIB, 1i peKOMEH/alii Ta MOB'sI3aHi 3 HUMH €BPOTIEHCHKI
JokyMeHTH («PaMKi KOMIIETEHTHOCTEW») peTelibHO OmpalboByBajla KOMaHIa aBTOPIB
nokyMeHTa. CHOUTBHUMH UTS BCIX KOMITETCHTHOCTCH € Tak 3BaHi HACKPI3HI BMIHHS: YATAHHS 3
PO3YMIHHSIM, YMIHHSI BHCJIOBJIIOBATH BJIACHY AYMKY YCHO 1 HHCBMOBO, KPUTHYHE Ta
CHCTEMHE MHUCJICHHS, 30aTHICTh JIOTIYHO OOTPYHTOBYBATH ITO3MIIFO, TBOPYICTH, IHIIIATUBHICTD,
BMIHHS KOHCTPYKTHBHO KEPYBaTH €MOIIISIMH, OLIHIOBATH PH3HMKH, NPUHMATH DillleHHS,
PO3B’s3yBaTH MPOOJIEMH, 3JaTHICTh CIIBIPAITIOBATH 3 IHITNMH JIFOIbMH.

Jis HaOyTTS IMX KOMITCTCHTHOCTSH IKOJISAPI HABYAIOTHCS 32 IISUTBHICHUM
migxonom. Konnenmis HYIII npomnoHye Takok BIPOBaIKyBaTH IHTEIPOBAHE Ta MPOEKTHE
HaByaHHA. Lle crmpuse ToMy, IO y4HI OTPUMYIOTH LUTICHE YSBICHHS PO CBIT, alpKe
BHBYAIOTh SIBUILA 3 TOYKH 30pYy PI3HMX HAyK Ta BUYAThCS PO3B’SI3yBaTH peabHi HpoliemMu
3a JJOTIOMOTOI0 HA0YTHUX 3HAHD.

Cawme IIporpama «J/lemokpaTuiHa IIKOJIa» CIIPSIMOBAaHA Ha peaji3allilo CHCTEMHUX
JEMOKPATUIHUX pedOopM IIKUIHHOI 1 JOMIKUTEHOI OCBITH B YKpaiHi I mpaIfoe 3a TaKuMH
HarpsiIMaMHu:

— po3po0Ka OCBITHBOI MOJIITUKU 3aBISKH Y4acTi Y eKCIEPTHUX pOOOYMX rpyrax,
iHinifioBaHMX MiHICTEPCTBOM OCBITH 1 HAyKH YKpaiHu;

— po3poOKa TMOJITHKH 3a0C3MEUCHHS SKOCTI OCBITH IIJISIXOM  HaJaHHS
KOHCYNbTAIIIM Ta MOpaJ, a TAKOX 4epe3 OOMIHM KpalliMHU NPAKTHKaMH MK YKpaTHCHKHMH
Ta MDKHApOJIHUMU €KCIIepTaMH;

— MOmUpeHHs pe3ynbTaTiB podotn Ilporpamu «/lemoxpaTHdHa MIKOIa», iCTOPIil
yCIliXy, JOOpHX MPaKTHUK, HABYAJIbHUX MaTepialliB JUIs IIeJaroriB Ta J0CBiMy MDKHAPOIHUX
EKCIePTIB i 3a0e3MMeYeHHsT CHCTEMHHX 3MIiH Ta BHCBITJICHHS mIporpecy pedopMyBaHHS
CHCTEMH OCBITH YKpaiHH;

— po3poOka HOBHMX OHJIAH-MaTepialiB Ta MACOBUX BIIKPUTUX OHJIAHH-KYpCIB ISt
nmexarorie Ykpainu (IIporpama miarpuMku ocBiTHIX pedopm B Ykpaini «/lemokpatnyHa
urkosiay, 2022).

Tak, na mmatdopmi Prometheus (maptHep Ilporpamm) omprirogHEHO OHIIANH-
Kypen 13 mukity «30 kpokiB 1o HoBoi ykpaiHCBhKOT IIKONIM: HABYAEMO TPOMaJTHUHAY, SIKi
MICTATh NPAKTHYHI MOPaAX VISl KIIOUOBHX pedOpM y IIKOJI: 3aMpOBADKEHHS I[IHHICHO-
OpIEHTOBAHOTO KOMIIETCHTHICHOTO HaBYaHHs, PO30yJOBH SIKICHOTO OCBITHBOTO CEpEIOBHILIA,
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HACKpPi3HOTO PO3BUTKY KOMIIETEHTHOCTEH, 30KpeMa rpoMaasHChKoi. LIk KypciB Takox
OpiEHTOBaHO Ha PO30yJOBY IEMOKPAaTUYHOTO BPSAYBAaHHSI, MOTJIMOJICHHS pealbHOl ydacTi
YYHIB 1 HAJIaroKeHHs MapTHepCTBa 3 0aThbKaMu Ta rpoMajiolo.

[Tuxn ckmamaerbest 31 BCTymHOro Kypcy «CTapTyeMo 10 YCHIIIHOI IIKOJIM» Ta
YOTHPBOX TEMAaTHIHUX KYpPCIB!

1. «Cexpery yCHIIIHUX TUPEKTOPA 1 AUPEKTOPKM IS IIKUTBHUX aIMIHICTPaTOpiB.

2. «YcrilHe BUUTENIOBAHHS — IPOCTI PELENTH Ha MOEHb JUIs IIeJaroris.

3. «llIkosia i rpomMaga IS AUTHHU» ISl TPOMAIH, SKa XOU€ CIIBIIPAIIOBATH 31
LIKOJIOIO.

4. «llximpHE SKATTS OHJIAWH» JUI1 IATPUMKH IIKUIBHOT CHUTBHOTH Y
BIIPOBA/PKEHHI Ta BUKOpUCTaHHI udpoBux texHosorii ([Iporpama minTpuMKH OCBITHIX
pedopm B Ykpaini «/lemoxparnyna mkomiay», 2022).

KoskeH 3 miux KypciB gae 3MOTy OTpuMaTH cepTudikat nmpo 30 ToanH MigBUIIEHHS
kBanigikauii. IIpornonyerbest iHTepakTHBHUI MociOHUK «30 kpokiB 10 HoBoi ykpaiHchkoi
IIKOJIM: HABYAEMO TPOMAISHUHAY», SKUH MICTHTh CTPYKTYpOBaHI HaBYaJIbHI MaTepiain Juis
BuuTeniB. Okpim Toro mikaBuM € Tymbokc — 30ipka BIIpaB Ta MaTtepiamiB ajs (opMyBaHHS
Ta OLIHKH IPOMAaJSIHCBKUX KOMIIETCHTHOCTEH YYHIB Ha Pi3HUX IMpeAMeTax y IIKOJi Ta B
pamMKax mo3aypodvHOI 1 Mmo3amkinmepHOi mporpamu. Bei Bmpasw, BukiameHi y TymOoxci,
po3pobreHi abo MomudikoBaHI BUUTEISIMHU-NPAKTHKAMHU, KOHTAaKTHa IH(pOpMAIlS SKUX
MICTUTBCS Y KOXKHOMY JOJAQHOMY Marepiaii Ta € YMHHMMH BifIIOBIIHO 10 Hporpam i
CIIPHSIIOTH PO3BUTKY IPOMAISTHCHKHUX Ta MPO(eCiiiHIX KOMIIETEHTHOCTEH Ieiarora.

Komanpa mporpamu miaTpUMKH OCBITHIX pedopm B VYkpaini «J/lemokparnuHa
IIKOJa» 3a3Hayae, mo 70 THcsd ocid yke NMpOWIIIM Ield OCBITHINA LUKI, a JIBa KypcH —
«CrapTyeMo [0 YCIIMIHOT HIKOMW» # «YCIIIHE BYUTETIOBAHHA — MPOCTI PEHenTH Ha
LIOZIEHb» YBIMIUIM B JECATKY HalmomymsipHiMX KypciB Ha Prometheus 3a 2021 pik.
KinpkicTh cepTr(hikoBaHIX BUITYCKHHIb i BUTYCKHUKIB KypciB mukiy «30 kpokiB 1o HoBoi
YKpaiHCHKOI IITKOJIM: HABYAEMO TPOMAISHUHA» CATHYIa BXe 22,5 THCAY 0oci0, a 3aranbHa
kitbkicts — 70 Tcsu (ITporpama minTpuMkH OcBiTHIX pedopM B YkpaiHi «/leMokpaTnyHa
mkonay, 2022). Amke caMe pearizallisi KOMIIETCHTHICHOTO TIXOAY y 3aKJIaJax 3aralbHol
CepeIHbOT OCBITH 3aJICKUTh BiJl BUUTEIIIB.

ITporpama «/leMokpaTH4YHa INIKOJIA» MPOIOHYE TaKOX 3MillaHE IUCTaHIIHHE
HaBYaHHSA JUIA MEJAroriB, sKe nepeadadae BifOip 32 MOTUBAIIFHIME aHKETaMH CITyXadiB 1
CITyXauoK Ta caMOCTIiiHe OITaHyBaHHsI HaBYaJIbHOTO Marepiaiy, Horo ampoOartito Ha MpaKkTHIl Ta
CIIiIbHE OOTOBOPEHHS pEe3yJbTaTiB BHKOHAHHS 3aBJaHb IIil Yac OHJIAWH-3aHATH 3a
MATPUMKH KOMaH¥ eKcrepTiB-gacuititaTopiB. BuB4eHHs Teopii 3Be1eHO 0 HEOOXiqHOTO
MIiHIMyMy, HaTOMICTb IlepeBara HaJaeThCsl NPAKTHMYHO OpieHTOBaHii iH(opmauii Ta
BUKOHAHHIO 3aB/aHb. J11 HaBUaHHS BHKOPHCTOBYETHCS Iutargopma LleHTpy, e po3mimieHo
HaBuasbHI Martepiany. Ha ceoroaHi QyHKIIOHYIOTE TpH (acuIliTOBaH] OHIAHH-KYPCH:

1. «PO3BHTOK TI'pOMaJSHCHKHX KOMIIETEHTHOCTEH Ha PI3HUX IIpeaMerax» Juisi
BUYHUTEIIB-TIPEIMETHUKIB.

2. «PO3BUTOK TIpOMaISHCHKMX KOMIETEHTHOCTEH uepe3 poOOTy Y4YHIBCHKOTO
CaMOBpSIyBaHHS» I KEPIBHUKIB 3aKIaiB 3arajbHOI CEpeIHbOI OCBITH Ta 3aKialiB
npodeciiinoi (mpodeciiHo-TeXHIYHOT) OCBITH, iXHIX 3aCTYIMHHKIB 3 BHXOBHOI POOOTH,
KJIACHUX KEPIBHUKIB, MIEIarOriB OPraHi3aTopiB Ta IHIIKMX OCBITSH, SKi OPraHi30BYIOTh POOOTY
YYHIBCHKOTO CaMOBPSAYBaHHS B IIKOJI.

3. «Slk po3BHBaTH NIEMOKpaTH4YHE BPSIyBaHHS B ILIKOJI?» Ui KEpIBHUKIB Ta
3aCTYITHUKIB KEPIBHMKIB 3aKJIa/IiB 3araibHOi CepeAHbOI OCBITH Ta 3akjaiiB MpodeciiiHoi
(mpodeciitHo-TexHIYHOT) OCBITH Ta iH.
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s mepeHeceHHs poOOTH i3 IeMOKpaTH3alii 3aKiIagy OCBITH Yy MPaKTHUHY ILIO-
IIMHY eKCIIepTH Ta TpeHepH [IporpaMu po3poouim IHCTpyMEHT IeMOKPAaTHYHOTO PO3BUTKY
mkoimu (nanmi — I[HCTpyMeHT). 3a OCHOBY JOKYMEHTY B3ATO TMOJIOKEHHS C€BpomneichKoi
KOHBEHIIIi 3 mpaB moanHu, KoHBeHIil mpo npasa autuHU, XapTii Pagun €Bponu 3 ocBith
JUIs IEMOKPAaTUYHOTO TPOMAJSHCTBA 1 NpaB JIOAMHM, PaMOK KOMIIETEHTHOCTEH Juisi
JEMOKpaTH4HOi KyJIbTYpPH, fKi po3pobneni Pamoro €Bpomu, €Bpomnelchkoi xapTii mpo
y4acTb MOJIOJi B MICLIEBOMY Ta PETiOHAILHOMY JKHTTI Ta IHIIMX peKoMeHAalid y cdepi
OCBITH JIS IEMOKPAaTHYHOTO TPOMA/ISTHCTBA 1 TIPaB JTIOAUHH.

Bigrak, [HcTpymMeHT BusHauae 25 1eMOKpaTHYHHUX CTaHAAPTIB Y TPhOX OCHOBHHUX
HamnpsIMKax: PO3BUTOK JEMOKPATHYHOTO INKUIBHOTO CEpPENOBHINA Ta JEMOKPATHIHOTO
IIPOIIECY BPSAYBaHHS y IIKOJI, BKIIOYEHHS OCBITH IJIsl IEMOKPAaTHYHOTO IPOMAASHCTBA i
IpaB JIIOAWHK B OCBITHIM MpOIIEC, yCTaJeHHs MapTHEPChKUX 3B’A3KIB 13 rpomano. Bin
CIIyTy€ OCHOBOIO JUIS CAaMOOI[IHKM IIKUI, BOJHOYAcC MPOMOHYIOYM HAMpSIMH Ul
MOJIATIBILIOTO IEMOKPATHYHOTO PO3BHUTKY I JOMIOMarae MOHITOPUTH PyX IIKOJIM Y HAIPSIMKY
pO3BUTKY KymnbTypu aemokparii (IIporpama miaTpuMku OCBiTHiIX pedopMm B VYkpaiHi
«demoxparuuna mkomua», 2022).

BUCHOBKHU TA NEPCIHEKTUBU MO JAJIBIINX PO3BIJOK

TakuM 4MHOM, y CTAaTTi 03HAUYEHO BIUIMB MDKHApPOJHOI CIIIBIpali Ha peanizamiio
OCBITHIX pedopM B VYKpaiHi, 3aKICHTOBAHO yBary Ha HEOOXIIHOCTI MOCHJICHHS Iliel
CKJIAJIOBO1 SIK BaYKJIIMBOTO (paKTOpa iHTEerpamii HaIioHAIBHOI CHCTEMH OCBITH B CBITOBHM
OCBITHIH IPOCTIp.

3a pe3yapTaTaMy IPOBEACHOTO aHANI3Y BCTAHOBJICHO, III0 MDKHAPOIHA CITIBIIPAIls
VYkpainn y cdepi OCBITH cIlpusie PO3BHTKY Ta peanizalii OCBITHIX pedopM, a ydacThb
3aKJIa/IiB 3arajbHOi CepelHBOI OCBITH Y MDKHAapOIHHX IPOTpaMax Ta MPOEKTAX IHTETPYeE
VYkpaiHy y cBiToBHH OCBiTHIH mpoctip. ToOTO, HEOOXiTHO PO3MIMPIOBATH MDKHAPOAHI
KOHTaKTH 32 paXyHOK YKJaJaHHs Yroj Ta 3[IHCHEHHS CHUIbHUX MPOEKTIB, MOCUIIOBATH
mpoiec oOMiHy JOCBiOM Ta iH(opMaIliero 3 MPOBITHUMH KpaiHaMHU CBITY y cdepi OCBiTH,
IO CIIPUSTHME MOTJIMOIEHHIO HAssBHUX 3B’SI3KIB Ta HAJIAr0JDKEHHIO HOBUX KOHTAKTIB.

Y mepcmeKkTHBI HACTYITHHUX PO3BIOOK Yy IBOMY HAaIpsMi IUIAHYEMO PO3KPUTH
IIpoIiec CHIBITpaIli yKpaiHChKHMX 3aKJIaJ(iB OCBITH IOJO peaiizaiii [HcTpymeHTy; 3’scyBatn
(opmH, CTYITiHB, PE3yJIbTATUBHICTD CITIBIIPALll; TIPOAHATI3yBaTH JACTAIbHIIIIE OCBITHI POrpamMu
CHIBIpAIli Ta NIIAXH IX pealizallii B yMoBax peopMyBaHHs YKPaiHCHKOT CHCTEMH OCBITH.
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YUHHAM BHMOI'AM, JO JIPYKY HE NPUHUMAIOTHCS 1 HE
INOBEPTAIOTBHCHI!

Texuiuni xapakrepucruku: Microsoft Word, mpudt — Times New Roman;
inTepBai — 1,5; kernb — 14; Bigcryn ad3amy — 1,25 cM; mosist: JiBOpyd — 2,5 ¢M; paBopyd —
1,5 cm; 3Bepxy — 2,5 cM; 3HU3Y — 2,5 cM.

OO00B’SI3K0B1 CKJIaJHUKA CTATTI:

—AHOTALIA / ABSTRACT (oGcsrom 1800 japykoBaHHX — 3HAKiB,
AHIJIIMCBKOIO TA YKPATHCBKOIO MOBAMM);

— KJIIOYOBI CJIOBA / KEYWORDS (ue mewie 8);

—BCTVYII / INTRODUCTION (mocraroBka npoOieMu B 3arajlbHOMY BUTIISIAL Ta
i1 3B’SI30K i3 Ba)KIMBUMH HAYKOBUMHM a00 MPAaKTHYHUMHU 3aBIaHHIMN);

—META JOCJIIAKEHHS / THE AIM OF THE STUDY;

—-TEOPETUYHA OCHOBA TA METOAM JOCJIIKEHHS /
THEORETICAL FRAMEWORK AND RESEARCH METHODS (mwxepena, Ha siKi
aBTOp TOCHUJIAETHCS B TEOPETHYHIA OCHOBI NOCTIIKCHHS, TIOBUHHI OYTH TMPEICTaBICHI B
JIITEPATYPI; 060B’I3K0BO BKa3aTH METOIH JIOCITIKEHHS);

—BUKJIAL OCHOBHOI'O MATEPIAJIY/RESULTS (Bukiax OCHOBOTO
Marepialy HOBUHEH OyTH YiTKUM, iH()OPMAaTUBHMM 1 JIEMOHCTPYBATH BJIACHI PE3YJIbTaTH
JOCITIPKEHHST aBTOPIB);
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3BEpHITH yBary, o0 CTaTTi aHTIIHCHKOI0 MOBOIO MarOTh NU(POBHUil ineHTHDIKaTOP
DOIl, sxwmit HamaeTbcs KOXHIM craTTi penkoneriero kypHamy. Lo crocyerbes
YKpalHOMOBHHUX CTaTeil, aBTOpHU MOBHHHI camocTiiiHo BkazaTu Y JIK.

CTATTI MPOXOJSITh MEPEBIPKY B MIXKHAPOJIHIH CHCTEMI
AHTUIITATTAT.

3A JOCTOBIPHICTb BUKIAJEHUX ®AKTIB, HUTAT I IOCUJIAHb
HECYTb BIINOBIJAJIBHICTD ABTOPH.

AcnipaHTH MOJAKOTh CTATTi 3 PeUeH3i€l0 HAYKOBOro KepiBHHKA; aBTOpH 03
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CHEaJIbHOCTI.

HaykoBi npaiti JOKTOpPIB HaYK JPYKYIOTHCS B )KypHalli O€3KOLITOBHO.

Omiata 3a CTaTTIO 3IMCHIOETHCS IIICHS TOBIMOMIICHHS PEIKOJICTii Ipo
BIMOBIIHICTB CTATTI BUMOT'aM Ta JI03BOJIY JIO APYKY. Bapricth my6mnikaii oqniei cropinku — 80
IPH.

Crartrti Ta BITOMOCTI ITPO aBTOpa HAACUIIATH Ha EJIEKTPOHHY CKPUHBKY
comprofped@gmail.com

3a [ONATKOBOIO IH(OPMAIIEI0 TPOCHMO 3BEPTATHCS [0 BiANOBITaIHHOTO
cekpetaps Canosens Oseci Bonogumupieau (Mo6. 067-288-36-73).
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TRENDS IN INCLUSIVE EDUCATION IN THE USA AND CANADA

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3naxis)

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

AHOTANIA

Y emammi npoananizosano 3apy6ixchuil 00c8i0 YNpo8aAONCEHHS IHKIHOIUBHO2O0
Haguanna 0na Oimeil 3 ocobausumu ocgimuimu nompedvamu 6 CIIA ma Kanaoi.
Cxapaxmepuz08ano HOPMAMUBHO-NPABOBY OCHOBY Y Chepi IHKIIO3UBHOL 0C8imU 6 3apyOidnCHUX
Kpainax. [Ipogionoro memoio 8 OOCHIONCEHHAX AMEPUKAHCLKUX | KAHAOCbKUX HAYKOBYIE
CMOCOBHO pehopMYBAHHS CReYiaIbHOI 0C8IMU CMas PyxX V HANpAMI OpeaHizayii iHK03i, wo
nepeobauac nocmynosuil nepexio 6io i301ayii dimeil 3 0COONUBUMU OCBIMHIMU NOMpebaAMU
00 6KTIOUEHH: IX Y cepedoguiye 3aK1adig 3a2aabHoi cepeonvoi oceimu ... (1800 3naxie)

Knrouosi cnosa: dimu 3 ocobnusumu OCGImHIMU nompedamu,; THKIO3IS, THKIIO3UBHA
oceima, IHKM03UHe HA6YAHHA, CheyialbHa 0C6Ima.

INTRODUCTION

Nowadays, one can observe an increasing number of people who refuse to
participate in social, political, economic and cultural life of their societies. Such a society is
neither efficient nor safe. The first education for all movement originated after the
conference on education for all was held in Jomtien, Thailand in 1990 ... .
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THE AIM OF THE STUDY

The paper aims to theoretically analyze the trends in development of inclusive
education in the USA and Canada.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The origination and development of inclusive education in North American countries
have been studied by S. Alokhina, J. Andrews (2000), V. Bondar, E. Danilavichiutie,
L. Danylenko, A. Gartner (1997), A. Kolupaieva (2009), O. Kryvonosova, D. Lipsky (1997),
J. Lupart (2000; 2010), S. Lytovchenko, Yu. Naida, M. Orlansky, T. Sak (2010), L. Savchuk,
N. Sofii, Ye. Synova, O. Taranchenko, C. Webber (2010), S. Wilks, M. Winser, V. Zasenko
etal ....

RESULTS

Over the last few decades, developed countries have undergone significant
changes in the attitude towards low-mobility groups of the population and providing quality
educational services for children with special educational needs. Therefore, an inclusive
model of education is becoming ever more acute. In view of the above, it is rather
imperative to study foreign experience of those countries that have already achieved
significant progress on this matter. Foreign law and inclusive practice are an important
source of ideas about possible ways to solve the problems of implementing inclusive
education in Ukraine ...

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

So, theoretical analysis of American and Canadian scientific literature proves that
the changes in legislation and education policies of North American countries aim to
achieve the highest level of educational progress in regular education and provide children
with special educational needs with the opportunity to obtain special education ... .

REFERENCES
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TEHAEHIIII PO3BUTKY THKJIO3UBHOI OCBITH B CIIIA TA KAHAJI

AHOTANIA

Y cmammi npoananizosano 3apyoixcnuil 00c8i0 YNpoBaAOMNCEHHs THKIIO3UBHO20
HasuanHs Ons Oimetl 3 ocobaueumu oceimuimu nompedoamu ¢ CIIA ma Kanaoi.
Cxapaxmepuz08aHo HOPMAMUBHO-NPABOBY OCHO8Y ) cqhepi IHKIO3UBHOI OC8ImU 8 3apYOidiCHUX
Kpainax. IIposionoro memoro 8 O0CHIOHCEHHAX AMEPUKAHCOKUX | KAHAOCLKUX HAYKOBYIE CHIOCOGHO
pepopmysanns cneyianvbHoi oceimu cmag pyx y HAnpsami oOpeaHizayii IHK03I, wo
nepedbauac nocmynosuil nepexio 8i0 i301ayii dimetl 3 0COOIUBUMU OCBIMHIMU nOMpebamu
00 6KIIOYeHHs IX Y cepedosue 3aknadis 3a2anbHoi cepednvoi ocsimu ... (1800 3naxis)

Knrouosi cnosa: dimu 3 ocobnueumu ocgimuimu nompebamu, IHKI03is, [HKIO3UGHA
oceima, IHKII03UBHE HABUAHHA, CneyialbHa oceima.

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3naxis).

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

BCTYII

CroromHi miepe]; CBiTOM TocTae mpoodiieMa 3pOCTaHHs KUTBKOCTI JIIOZEH, SKi BimipBaHi
BiJl aKTMBHOI y4acTi B COL[iaJIbHOMY, ITOJIITUYHOMY, EKOHOMIYHOMY i KyJbTYPHOMY JKUTTI
CBOIX cycminbeTB. Take CyCIiIbCTBO HE € aHi epeKTUBHMUM, aHi Oe3MeuHnM. YTepine pyx 3a
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OCBITY Ul BCIX PO3MOYABCS 3 MOMEHTY HpOBEACHHS KOH(EPEeHIll 3 OCBITH IUIA BCIX y
Jlxomrbeni (Tainanm) y 1990 pori ... .

META JOCJIAKEHHS

Mera cTarTi — TEOPETUYHO IPOAaHANI3yBaTH TEHIEHII] PO3BUTKY IHKIIIO3UBHOL
ocsitu B CIIA ta Kanani.

TEOPETUYHA OCHOBA TA METOJU JOCJJIAKEHHS
CraHOBIEHHST W PO3BUTOK IHKIIO3MBHOI OCBITH B KpaiHax [liBHIUHOT AMepHKH
nociimkyBanmn HaykoBii C. Anpoxina, J[x. Arapec (J. Andrews), B. Bonmap, Y. Be66ep
(C. Webber), C.Binc (S. Wilks), M. Bincep (M. Winser), A.Taptaep (A. Gartner),
JI. Janunenko, E. laninaBiurore, B. 3acenko, A. KomymaeBa, O. KpuBoHocoBa,
C. JlutoBuenko, /1. Jlincki (D. Lipsky), [x. Jlynapr (J. Lupart), }O. Haiina, M. Opnancki
(M. Orlansky), JI. CaBuyxk, T. Cak, €. Cunrsosa, H. Codiit, O. Tapandenko Ta iHmIi ... .

BUKJIAL OCHOBHOI'O MATEPIAJTY

OcTaHHi AECATUIITTS B PO3BUHYTUX KpaiHaxX CBITY BimOYNHCS CYTTEBI 3MiHH B
CTaBIICHHI 10 MaJOMOOUTPHUX TPYI HACEJCHHS W HaJaHHI SKiCHUX OCBITHIX MOCIYT JUIS
nIiTeil 3 0COONMBHMH OCBITHIMH mMoTpebamu. Jlemani OuTbIoi MUHAMIKH HaOyBae i
IHKJTFO3MBHA MOJIENIb OCBITH. 3HAUYIINM AacleKTOM CTa€ BHBUYCHHS IHO3EMHOTO IIOCBiTy
KpaiH, sAKi KPOKYIOTh y IIbOMY HampsMKy. [HO3eMHE MpaBO Ta IHKJIIO3WBHA MpPAKTHKA —
BAXIMBI JDKepeNla iged MIpo MOMIIMBI NUISXH PO3B’SI3aHHA MPOOIEeM YIPOBaHKEHHS
IHKJTFO3UBHOT OCBITH B YKpaiHi ... .

BUCHOBKH TA INEPCIHEKTHUBHU IMOJAJIBIIINX PO3BIAOK

VYHacHmioK aHami3y aMepUKaHCHKOI Ta KaHAJChKOI HAyKOBOi JIiTepaTypH
MiJICyMOBAHO, IO 3MIHU B 3aKOHOJABCTBI W OCBITHIH MOMNITHII MIBHIYHOAMEPUKAHCHKHX
KpaiH CIpsIMOBaHi Ha TOCATHEHHS HAMBUINOI YCITIITHOCTI BCiX KaTeTOpil AiTel y 3aranpHiit
OCBITI Ta CTBOPEHHS DIBHUX MOXMIIMBOCTEH 37400yBaTH OCBITY /IS BCIX Y4YHIB — Y
creriaipHiil OCBITI ... .

JITEPATYPA

Ilpuknaou oghopmnenns nocunans ma cCRUcCKy aimepamypu
32I0H0 3 BUMO2AMU MINCHAPOOHO20 CIUITIO
Amepukancokoi ncuxonoziunoi acouiauii (APA Style)

APA ctunp nepenbadae BUKOPUCTAHHS MOCHJIaHb Y TEKCTI poOOTH IIOpasy, KOJn
BHU LIUTYETE JDKEPENo, Oynb To napadpas, HuTaTa BCEpeuHi psiika 4u OI0KOBa UTATA.

BHyTpIlIHBOTEKCTOBE TIOCWIAHHS MICTHTh 1H(pOpMALiI0 Mpo: aBTopa mpari
(pemakropa/ykiagada/Ha3By IUTOBAHOTO [DKEpeENa, SIKIIO aBTOP BIICYTHIN), IO IIUTYETHCS,
pPIK BHJIAHHS Ta CTOPIHKOBMH IHTepBan (HOMEpPH CTOPIHOK, i3 SIKUX B3ATO LIUTATY).
CropiHKOBHI IHTEPBAT AO3BOJISIETHCA HE BKa3yBATH, SIKIIO BH HE LUTYETE, a BUCIOBIIIOETE
SIKYCB 17I€10 UM ITOCHIIAETECh Ha poOOTY B IIIIOMY.

Iapadpas. He 6eperscs B manku. [1pizBumie(a) aBropa(iB) MoxkKe 3’ IBUTHCS:

1) Ge3nocepeaHbO B PEUCHHI, TOAI MICJs HBOTO B KPYIJIHX JYXKKaX 3a3HAYa€THCS
PIK BUJAHHS;

2) y myxKax micis mapadpasy pazoM i3 pokoM BUIaHHs (depe3 KoMy).
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Hanpuxknao:

The publishing process consists of several stages of editing (Tymoshyk, 2004).

Y  pemakuiiiHO-BHJaBHHYOMY TMpolieci ICHYe KibKa eTamiB peJaryBaHHs
(Tumornmuk, 2004).

According to M. Tymoshyk (2004), the publishing process consists of several
stages of editing.

3a Tumomtkom (2004), y penakuiifHO-BHIaBHIYOMY TIPOIIECi iCHY€E KibKa €TamiB
penaryBaHHsI.

OOuaBa MOCHIIaHHS BKa3yIOTh Ha Te, IO iH(OpMAIis, sIKa MICTUTHCS B PEYCHHI,
Moske OyTHu po3ramoBaHa y mpari Tumornrka, Bugadiit 2004 poky.

Binbm posropryra iHdopmais npo 3ragaHe JHKepeao Oyne MICTHTUCS Y CHHCKY
BUKOPHCTAHUX JKEPEIL.

IutaTa Bcepenunui psiaka. beperbcs B mamku. [lpisBuie(a) aBropa(iB) Moxe
3’ SIBUTHUCSL:

1) Gesnocepe]HRO B PEUCHHI, TOAI MICHs HBOTO B KPYIJIMX AYXKKaX 3a3HAYAETHCS
PIK BUJaHHSI, a ITICJISl LUTAaTH B KPYIIIMX AY>KKaX 3a3HAYa€ThCS CTOPIHKOBUI IHTEpBaI;

2) y IMy)KKax ICIsl IIATATH Pa3oM i3 pOKOM BHIAHHS Ta CTOPIHKOBHUM iHTEPBAIOM
(uepe3 KoMmy).

Hanpuxnao:

W. Wordsworth (2006) claimed that poetry was “the spontanenous overflow of
powerful feelings” (p. 263).

Bopaceopr (2006) 3asBuB, 110 pOMaHTHYHA TMOe3is Oyia Big3HaueHa SIK
«CTIOHTAaHHWI NEPENUB CHIFHUX IMOYYTTIBY (C. 263).

Poetry is “the spontanenous overflow of powerful feelings” (Wordsworth, 2006,
p. 263).

PoMaHTHYHA TOE3i1 XapaKTEPU3YETHCS «CIIOHTAHHUM IIEPEIMBOM  CHIIBHHX
nouyrTiB» (Bopacsopr, 2006, c. 263).

OO6uaBa moCHITaHHS BKa3ylOTh Ha Te, IO iH(opMaIlis, sika MiCTUTBCS B PEUCHHI,
po3TamioBaHa Ha cropiHmi 263 TBOopy 2006 poky, aBTOpoM sikoro € BopacBopt. Bimbm
PO3ropHYTY iH(GOPMAIIIIO PO 3rajlaHe HKEPEI0 MOKHA OTPUMATH 31 CIIMCKY BUKOPHUCTAHUX
IDKEperl.

BuiiokoBa nmurarta (cxiasaetbes i3 TphoX 1 Oinblie psijikiB). [logaeTbest B TEKCTi 3
HOBOTO psiAKa 3 a03amHAM BiACTYyIIOM Uil Bciel IUTAaTH, HE OepeThcs B JIATIKH.

MixpsiakoBuil iHTepBanm — mnoxBiHuWE. Ilicnst TekcTy nMTaTH CTaBUTbCS Kparka i
BKa3Y€ThCs BUXIHE PKEPEIIO B AyXKKax.
Hanpuxnao:

In publishing, the concept of editing is primarily used to refer to types of work
directly related to the activities of the press. Modern editing is associated with sociocultural
professional activities aimed at analyzing and improving linguistic works during their
preparation for reproduction by means of printing, or broadcast (Khoniu, 2006, p. 45).

vy rany31 BI/I,ZLaBHI/I‘ﬂIO'l' CIIpaBu NOHATTA «peAaryBaHHsD» HacaMIIE€pe] BUKOPHUCTOBYETHCS
JUIS TIO3HAYEHHS BHIIB POOOTH, Oe3MocepeIHO OB’ A3aHUX i3 MISUTBHICTIO OPraHiB APYKY.
CydacHe penaryBaHHS HaJleXHThb JO cdepu CycninbHO-KYIbTYpHOI mpogeciiHoi
IBUTBHOCTI, IO CIPsAMOBaHA HA aHANI3 1 BIOCKOHAJICHHS MOBHHX TBOPIB Iija Yac IXHBOT
MATOTOBKY JI0 BIITBOPEHHS 3acobamu modirpadii, abo mo tpaucsmii (Xorto, 2000, c. 45).
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ITocuaanus Ha podoTY KiIbKOX aBTOPIB (pegaKTopiB/yK/Iaga4iB)

BHyYTpIIIHROTEKCTOBE MOCHIAHHS Ha POOOTY KUTBKOX aBTOPIB 3aJCKUTHh BII iX
KUIBKOCTI:

1) 2-5 aBTopiB. YV BHYTPIIIHBOTEKCTOBOMY TOCHIIAHHI HEOOXIIHO MepepaxyBaTH
npi3BUILa BCiX aBTOpiB (4epe3 komy). Ilepea ocTaHHIM aBTOPOM NHMIIEThCS 3HAK «&»,
SKIIO aBTOPH IIEPepaxoBYIOThCI B JOyXKKaX, a00 CJIOBO «Tay, SKIIO aBTOPH
NepepaxoBYIOTHCS B PEYEHH], a PiK BUAAHHs Ta CTOPIHKOBUH IHTEPBAJ Y AYKKax.

Hanpuxknao:

(Kernis, Cornell, Sun, Berry, & Harlow, 1993) aéo (Kernis, Cornell, Sun, Berry, &
Harlow, 1993, p. 199)

Research findings by L. Boiko, S. Hrechka & N. Pavliuk (2010) prove ...

Pesynbratu pocmimkenHs boiiko, ['peukn, Ta IlaBmoka (2010) migrBepmkyoTh

abo
L. Boiko, S. Hrechka & N. Pavliuk (2010) state, “Biology is a system of
sciences...” (p. b).
JI. Boiiko, C. I'peuka ta H. IMomimyk (2010) crBepmkyroTh: «biomoris — 1e
cucreMa Hayk...» (c. 5).

2) 6 aBTOpIB i 6inbIIe. Y BHYTPIIHEOTEKCTOBOMY MTOCHJIAHHI HEOOXITHO BKa3aTH
IPI3BHIIIE TIEPLIOTO aBTOPA 1 CIIOBO «Ta iH.».

(Jones et al., 1998) ado (Jones et al., 1998, p. 7)

(Boiko et al., 2005) ado (Boiko et al., 2005, p. 10)

Research findings by O. Velychko et al. (2014) prove ...
Pesyneratn nocmimkenns O. Bennuko Ta iH. (2014) minTBEpKYIOTH . ..
avo
O. Velychko et al. (2014) indicate, “Biology is a system of sciences ...” (p. 10).
0. Benmuuko Ta iH. (2005) cTBepmKyroTh: «bionoris — me cucrema Hayk...» (c. 10).

IHocnianHsa Ha AeKinbKka poliT pi3HUX aBTOPIB (0IHOYACHO)

Sxmo mapadpas cTocyeTbest KUITBKOX poOiIT pi3sHUX aBTOPIB, TOMI Micis mapadpazy
HEOOXIJHO BKa3aTH MpI3BHIIE aBTOPA OJHIET KHUTH 1 PIK BUJIAHHS, MICIIs 3HAKY «;» BKa3aTH
MIPI3BHIIIE aBTOPA APYrol KHUTH 1 piK BUAAHHS.

Hanpuxknao:

Many researchers consider literary editing to be one of the most important stages
of text processing (Feller, 2004; Rizun, 2002).

UuMano OOCHIAHWKIB BB@KAIOTh JIiTEpaTypHE pemaryBaHHA OJHUM i3
HaMBaXJUBIMIKX eTariB 00pooku Tekcry (Pemnep, 2004; Pizyn, 2002).

IMocunanust HAa poGOTY HeBiIOMOro aBTOpa

Sxmo aBropa (penakropa/ykiazada) Ipali BCTAaHOBUTH HEMOXKIHMBO, CIIIJ
MIPOLUTYBATH [DKEPeTo 3a HOro Ha3Bor a00 BHUKOPUCTATH IIEpIIi IBa CJIOBA B JYXKKax.
Ha3Bu xHHr 1 ZOTIOBINEH CiTi yKa3aTH KypcHBOM a0o0 MiAKPECIUTH; Ha3BU CTAaTeH, PO3JILTIB
1 BeO-CTOPIHOK Y3SITH B JIAIKH.

Hanpuknao:

A similar study was done of students learning to format research papers (“Using
APA”, 2001).
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Amnanoriuge onuTyBaHHA OYyJIO TIPOBEICHO Cepel CTYIEHTIB, SKi BUBYAIOTH (popmar
HaykoBuX npaib («Using APA», 2001).

SIKmo aBTOPOM BHCTyHae oprafizamis abo Aep:kaBHA YCTaHOBA, CIIII yKa3aTH
Ha3By 1€l opraxizaiii a0o B3sTH 11 y Jy)KKH, KOJIU LIUTYIOTh yIEpIIe.

Hanpuknao.

According to the American Psychological Association (2000), ...

3rifiHO 3 BUMOTaMU AMEPUKAaHCHKOT MCUX0JIoTiuHO1 acomiariii (2000), ...

IlocnianHs Ha AeKinbka podiT pi3HUX aBTOPIB
3 0AHAKOBUMH NPi3BUIIAMH

Sxkmo pmBa abo Oimemme  aBTOpiB ~ MalOTh  OJHAKOBI  TpI3BHINA, V
BHYTPIIIHBOTEKCTOBOMY ITOCHJIaHHI HEOOXIHO BKa3aTH TaKOX Mepili iHinianum (ado HaBiTh
MTOBHE iM S, SKIIO Pi3Hi aBTOPH MAIOTh OJHAKOBI iHIITIaNN).

Hanpuxknao:

There are different opinions on the effects of cloning (R. Miller, 2012; A. Miller, 2014).

IcHyIOTE pi3HI MyMKH 11010 HacTiAKiB KnoryBanHs (P. Mimnep, 12; A. Mimep, 46).

While some medical ethicists argue that cloning will lead to ... (R. Miller, 2012),
others point out that the benefits of medical researches deny such reasoning (A. Miller, 2014).

Xoua neski MequuHi (axiBIli 3 €THKHA CTBEPPKYIOTH, 0 KIIOHYBAaHHS PU3BE/IE JI0
mm3aitaepebkux miterd (P. Mimmep, 2012), iHmi Bifg3HAYarOTh, IO MEPEBardM MEAUIHHUX
JOCITIIKEHB TIepeBEpUIYIOTh 11e MipKyBaHHs (A. Miep, 2014).

VYnopsiiKyBaHHSI CIUCKY BUKOPHUCTAHUX JKepeJt

CHUCcOK BHUKOPHCTaHUX JDKEPEN IMOMAETHCSI MIiCIHs OCHOBHOTO TEKCTy CTATTi i
ITOBMHEH MICTUTH iH(POpPMaIio, HEOOXiOHY I TOTO, MO0 3HANTH W OTpUMAaTu Oyab-sKe
MpOIMTOBaHe pKepesio. KokHe mponuToBaHe B POOOTI JUKEPENO TMOBHUHHO 3’SIBUTHCS Y
CHHMCKY BHUKOPUCTAHHMX JDKEpel. BIIMOBIiIHO, KOXEH 3aluC Yy CIUCKY BHKOPUCTAHHX
JDKEepell TIOBUHEH OYTHU 3raJlaHUM y TEKCT1 pOOOTH.

LuroBanuii MaTepiai MoJaeTbes B an(aBiTHOMY MOPSAIKY 33 MPI3BHIIEM aBTOpa
(penmakTopa/yknanada, SKIIO HEMae aBTopa). SIKImIO Marepiall HE Mae aBTopa, HOro
HEOOXiTHO PO3MOIUTUTH 3a MEPIIO0 JIITSPOIO HOTO HA3BH.

Sxmo B OiGmiorpadiuHoMy OIMHMCI 3a3HAYCHO KiTbKa POOIT OMHOTO H TOTO XK
aBTOPa, pefakTopa abo YIOpsAHUKA, TOAI 3aUCH PO3TAIIOBYIOTHCS 32 POKAMHU BUAAHHS B
MOPSIZIKY 3pOCTaHHS.

IIpaBuiia 6i6iorpadgiuynoro onucy JUIsi CIUCKY BHKOPHUCTAHUX JKepeJ

Sxmo B mybmikarii 3a3HadeHO He OibIe ceMHu aBTOPIB (pedaKTopiB/yKiIagadis,
SIKIIIO KHHTa 0e3 aBTopa), TO B IOCHIIAHHI HEOOXITHO BKA3aTH YCiX aBTOPIB.

Sxmo B myOmikartii 3a3Ha4eHO BiciM Ta OUTBIIE aBTOPIB (peIakTOpiB/yKiIamadiB), y
MOCWJIaHHI HEOOX1THO MepepaxyBaTH iMeHa NEPIINX IIEeCTH aBTOPIB, a MOTIM BCTaBUTH TPHU
Kpariky (...) Ta I0JaT iM’s OCTaHHBOT'O aBTOPA.

Ha3Bu KHHT, )KypHAIIB 3a3HAYAIOThCs €3 CKOPOYCHB.

1. Knura: 1-7 aBTopiB
[pizBumel, Imimiamul, IIpizBume2, Inimiamm2, IlpisBume3, IHimiamm3,
Mpizeuined, Inimianud, I[pizpumieS, IuimianuS, [Mpi3pumie6, Iximianu6, & IIpi3Burie7,
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Imimiamu7. (Pix). Hazeéa «uueu: Ilionazea (HoMep BuIaHHA). Miclle BUAAHHS:
BupaBuuurso.

Bragg, S. M. (2010). Wiley revenue recognition: Rules and scenarios (2nd ed.).
Hoboken, NJ: Wiley.

Tymoshyk, M. V. (2004). Vydavnycha sprava ta redahuvannia. Kyiv: In Yure.

Hubbard, R. G., Koehn, M. F., Omstein, S. I., Audenrode, M. V., & Royer, J.
(2010). The mutual fund industry: Competition and investor welfare. New York, NY:
Columbia University Press.

2. Knwnra: 8 i 6iib1ie aBTopiB

[pizBumel, Iwimianul, TlpizBume2, Inimianu2, I[pizBume3, Inimiamm3,
Mpizeume4, Iuinianud, IpizBumeS, Inimiamus, IlpizBuiie6, Iximianu6 ... Ilpi3Bumie
ocraHHbOro aBTopa, luimianu. (Pik). Hazea kuueu: Ilionazeéa (Homep BupaHus). Micie
BHIaHHS: BUIaBHUITBO.

Zinn, H., Konopacki, M., Buhle, P., Watkins, J. E., Mills, S., Mullins, J. W. ...
Komisar, R. (2008). A people’s history of American empire: A graphic adaptation. New
York, NY: Metropolitan Books.

Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O,
Polishchuk, O. O. ... Bondar, H. R. (2004). Matematyka. Kyiv: Osvita.

3. Kuwnra 3a penakmicro

[pizeume penmaktopa, Iuimianmu. (Pexn.). (Pikx). Haszea xuueu: Ilionazea (HOMEp
BUaHHs). Miclie BUIaHHs: BuaaBHUIITBO.

McNamara, R. H. (Ed.). (2008). Homelessness in America. Westport, CT: Praeger
Publishers.

Ophir, A., Givoni, M., & Hanafi, S. (Eds.). (2009). The power of inclusive
exclusion. New York, NY: Zone.

Fihol, N. (Red.). (2009). Ukrainska mova. Kyiv: NTUU “KPI”.

Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O,
Polishchuk, O. O. ... Bondar, H. R. (Red.). (2004). Matematyka. Kyiv: Osvita.

4. Kumura: aBrop-oprasizamist
Hasga opranizanii. (Pix). Haszsea xnueu: Ilionazea (Homep sunanus). (Homep 3BiTy
(axwo ye oopeuno)). Micue BunanHs: BunaBHUITBO.

Peace Corps. (2006). A life inspired. Washington, DC: Author.
Instytut svitovoi ekonomiky ta mizhnarodnykh vidnosyn. (2012). Derzhava v
ekonomitsi Yaponii. Kyiv: Nauka.

5. Kumura 6e3 aBTopa
Hasea xkuueu: Ilionazea. (Pix). (Homep BumanHs). Miciie BunaHHs: BunaBHUITBO.

Twenty-four hours a day. (2010). Miami, FL: BN Publishing.
Ukrainska mova. (2009). Kyiv: NTUU “KPI”.

6. YacTMHAa KHUTH

[pizBume aBtopa rmaBw, [Himiamm. (Pik). Hasa rmaBu: Ilignassa. B Imimiamu
[IpizBumie penakropa abo ykiagaya (BiIMOBiZaNbHICTH CKOpoueHo), Hazeéa xuueu:
ITionazea (HoMep BUOaHH:). (CTOpIHKOBHIA iHTEepBas). Miclie BUmaHHs: BunaBHUIITBO.
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Grosman, D. (2009). Writing in the dark. In T. Morrison (Ed.), Burn this book
(pp. 22-32). New York, NY: HarperCollins Publishers.

Farrell, S. E. (2009). Art. In D. Simmons (Ed.), New critical essays on Kurt
Vonnegut (p. 91). New York, NY: Palgrave Macmillan.

Balashova, Ye. (2014). Stratehichni doslidzhennia. V A. Sukhorukov (Red.),
Priorytety investytsiinoho zabezpechennia (2-he vyd.). (S. 5-9). Kyiv: Naukova dumka.

7. BararoroMHi BUIaHHA

[pizBuiie aBropa OararoroMHOi mpaui, IHimianu, & Ilpi3Buine penakropa,
Inimiamm  (Pen.). (Pik). Haszsa 6acamomommoi npayi: Ilionazeéa (HOMep BUIAHHS).
([Tiama3zon ToMiB). Miciie BuaHHsA: BHIaBHUTITBO.

Milton, J. (1847). The prose works of John Milton (Vol. 1-2). Philadelphia, PA:
John W. Moore.

Oliinyk, B., & Shevchuk, S. (Red.). (2006). Vybrani tvory (T. 1-2). Kyiv:
Ukrainska entsyklopediia.

8. BararoroMHe BHAaHHA (OKPeMUIl TOM)

[pizBume aBTopa Tomy, Imimianu. (Pik). Hasa Tomy: Ilimnaspa. B Inimianu
[pizeume pemakropa (Pen.), Hazea 6acamomommuoi npayi: Ilionazeéa (HoMep BUIAHHS).
(Homep Tomy, cTopinkoBuii inTepBan). Micue BumanHs: BugaBHuITBO.

Niehuis, S. (2008). Dating. In J. T. Sears (Ed.), The Greenwood encyclopedia of
love (Vol. 6, pp. 57-60). Westport, CT: Greenwood.

Oliinyk, B. (2006). Pereklady. Publitsystyka. V. D. Pavlychko (Red.), Vybrani
tvory (T. 2, S. 60-61). Kyiv: Ukrainska entsyklopediia.

9. ABTopedepar ado qucepramist
IIpizBume, Iaimianu. (Pik). Hazsa pobomu: Ilionazéa. (Tun poOOTH 3 BKa3iBKOIO
HAyKOBOTO CTYIICHS aBTOPA). YHIBEPCUTET, y STKOMY 3aXHIICHO TUCEPTaLito, MicTo.

Mylott, E. (2009). To flatten her sphere to a circle, mount it and take to the road:
The bicycle. (Master’s thesis). University at Albany, State University of New York, Albany.

Salenko, O. (2001). Naukovi osnovy vysokoefektyvnoho hidro rizannia. (Dys.
kand. tekhn. nauk). Natsionalnyi tekhnichnyi universytet Ukrainy “Kyyivskyi
Politekhnichnyi Instytut”, Kyiv.

Zaitseva, |. (2001). Rozvytok estetychnoi kultury maibutnikh uchyteliv zasobamy
teatralnoho mystetstva. (Avtoref. dys. kand. ped. nauk). Tsentralnyi instytut
pisliadyplomnoi pedahohichnoi osvity APN Ukrainy. Kyiv.

10. Marepiann koH(pepeHuii

[pizuie, Iuiianu. (Pik). Hazeéa sucmyny, Bigomocti mpo koHgepeniiro. Miciie
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(3 mepeKJIajioM YV KBAAPATHUX JV:KKaX). BinmoiaHi 3pa3ku MPONOHYIOTECS y MPUKIAaX
o(opMIIEHHS NOCHJIaHb Ta CIIMCKY JIITEPaTypH B aHTJIOMOBHIH CTATTi 3riJHO 3 BUMOTaMH
MDKHAPOTHOTO CTHIIO  AMEpPHKaHCBKOI —TicHxojoriunoi acomiarii  (APA  Style),
MPEACTABICHUX BHIIE.

3 YMHHUMH MpaBUJIaMH BIIOPSIKYBaHHS TpaHCIHITepalii yKpaiHChKOTro angasiTy
JATUHHLIEIO MOYKHA O3HAHOMMTHCS Ha CaTi:

http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF.

http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF

130



http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF
http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF

@NG T x5

0%%....
Bai@® =i

(T |CY THE CENTRAL EUROPEAN JOURNAL
\LJJI | OF SOCIAL SCIENCES AND HUMANITIES

Google s

Scholar

The latest Journals Tables of Contents

7 N\
ExLibris c readcube

Primo Central

= NAVIGA TDNet
f — o
L(’)\ WorldCat




Address of the Editorial Board:
Center of Comparative Professional Pedagogy,
Khmelnytskyi National University,

11 Instytutska St., room 4-427,
Khmelnytskyi, 29016, Ukraine
http://khnu.km.ua/angl/j/
e-mail: comprofped@gmail.com

Ajnpeca penakuii:

HenTp nopiBHATRHOT TpodeciiiHOT meaaroriku
XMeNbHUIBPKUH HAIlIOHATBHUH YHIBEPCHUTET,
Bya. [HcTHTYyTCBKA, 11, ayn. 4427
M. XMEJIbHULIbKUHI
VYkpaina, 29016
Od. caiit: http://khnu.km.ua/angl/j/
e-mail: comprofped@gmail.com

IMign. no npyxy 01.09.2022. Ym. npyk. apk. — 10,48. O61n.-Bux. apk. — 10,32.
Manip odcernuii. pyk pizorpadiero.
Haxknan 100, 3am. Ne 105/22

BingapykoBaHo y penakuiifHO-BUIABHHIOMY Bi il
XMeNbHALBKOTO HALLIOHAIBHOTO YHIBEPCHTETY.
29016, M. XMenbHALBKHH, BYII. [HCcTHTYTCBKE, 7/1, Ten. (0382) 77-33-63.
CaizourBo nmpo BHeceHHs B [lepkaBHuii peectp, cepist K Ne 4489 Bix 18.02.2013



133



