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BLENDED LEARNING AND INNOVATIVE TECHNOLOGIES IN TRAINING
OF FUTURE SPECIALISTS IN FOREIGN HIGHER EDUCATION INSTITUTIONS

ABSTRACT

The article characterizes one of the most promising models of blended learning in
higher education institutions. The article describes the peculiarities of improving the education
process, the formation of motivational and professional competency of future specialists as
well as the usage of one of the models of blended learning — “flipped learning”, within
which the personal-oriented approach is implemented and the interaction between teacher
and student significantly increases. On the basis of the analysis of specialists’ training in
higher education institutions in the USA, Germany, Austria, South Korea by means of the
blended model with the usage of the “‘flipped” and ubiquitous learning, it has been found
out that specialists’ training using these technologies will facilitate the absorption of
significant amounts of information, the realization of individual and cooperative activities
of students, teaching by project technologies that enables to develop communicative skills
of students. All this makes it possible to train future specialists to work in the informational
society in accordance with the requirements of labour market.

Key words: e-learning, blended learning, competency, teaching methods, “flipped”
learning, professional competency, project technologies, ubiquitous learning.

INTRODUCTION

To find the ways to improve education in terms of significant increasing of
amounts of information is an important issue to obtain competencies and possibilities of
their usage in different conditions. Therefore, scientists, teachers and methodologists around the
world are working on the problem of improving the process of their obtaining, transferring
and absorbing. Educators have to solve one of the most important issues, namely, receiving
a significant amount of knowledge during training in higher education institutions and in
addition to that the main emphasis is transferred to a student. Classes in higher education
institutions are mostly oriented toward a student as an active participant in the education
process; therefore, there is problem of improving the forms, methods and means of training.

One of the promising models of learning is blended learning, which is called
differently — hybrid learning, corporate learning, portion learning. However, regardless of
the name, the essence of it is to combine elements of electronic and traditional learning that
allows using the advanced learning technologies in the education process in higher
education institutions without abandoning the traditional technologies and methods. This
makes it possible to make the learning process more efficient and productive, to increase

motivation and interest of students, to form professional competencies.
7
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THE AIM OF THE STUDY

The purpose of the article is to examine the experience of the scientists from the
USA, Germany, Austria, Canada, South Korea about the problem of blended learning in
higher education institutions using the technology of “flipped” learning, ubiquitous learning
as a promising model of training future specialists in higher education institutions.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problems of training by means of blended learning in higher education institutions
have been covered by scientists Ye. Andropov, V. Bykov, N. Dmitriievska, Yu. Kapustin,
Ye. Konrakova, V. Kukharenko, M. Kurvits, O. Spivakovskyi, V. Tykhomirov; the usage
of “flipped” learning has been considered in works of J. Bergmann and A. Sams (USA, 2000),
J. Khandke, Ch. Shpannehel (Germany, 2008).

The implementation of ubiquitous learning in the education process of higher
education institutions has been described by such scientists as B. Bruce, B. Cope,
M. Kalantzis, D. Sung.

For the purpose of the study a set of such theoretical methods has been used:
analysis, synthesis and generalization of scientific literature and Internet sources on the
issue of future specialists’ training in higher education institutions with the help of the
blended model.

RESULTS

Within today’s globalization and integration processes in education, as N. Nychkalo
indicates, the burning issue is the interconnection of education systems of different
continents, their multidimensionality, comparability and mutual recognition of the product —
an individual who is trained for active highly professional activities in different spheres
(Huukaio, 2010). Exactly the implementation of innovative approaches to the organization
and learning process in higher education institutions will provide an opportunity to train
competent highly professional specialists.

Our experience shows that blended learning is such an innovative model of
specialists’ training.

Blended learning includes:

—classroom and extracurricular students’ independent work using a learning
management system LMS, that is an information system used to create, collect, save and
transfer the content;

—a wide range of educational materials;

— interactivity;

— control of students’ self-learning;

— flexible system of assessment of students’ achievements.

The practical reorganization of the models of blended learning as a tool to improve
the modern education involves the creation of new educational methods based on the
integration of traditional approaches to the education process.

In the activities of a modern educator the ability to organize networking
community takes a special place, namely, the possibilities to use Web 2.0 and Web 3.0
services, such educational technologies as electronic learning (e-learning), mobile learning
(m-learning), “flipped” training (f-learning), ubiquitous learning (u-learning) in professional
activities. The most common of these are electronic, “flipped” and ubiquitous learning. We
would like to consider these technologies within this paper.

“Flipped” learning is a kind of blended learning which proposes to change the
traditional learning, work at home and in the classroom. Instead, students watch short video

__ I s 1
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lectures online — independently studying theoretical material, and all classroom time is used
to do practical tasks, to discuss some issues of the course.

“Flipped” learning has a certain resemblance to forestalling self-study when students
study new educational material before its presentation by a teacher in lectures or practical
classes. The main difference is that in forestalling proactive independent work a student
independently performs search and creative activities outside the classroom, while in
“flipped” learning students learn new material by means of information and communication
technologies (ICT) and the teacher virtually is present and controls this process (video
explanations, test questions, etc.).

Thus, “flipped” learning is a pedagogical model where the typical presentation of a
lecture turns into its discussion, during which projects, debates, practical tasks and others
are discussed.

As it is known, the authors of the technology of “flipped” learning are teachers of
Chemistry Aaron Sams and Jon Bergmann (USA). In 2008 they began to record videos of
their lectures and offer the students to study them at home.

In 2010 Clintondale High School in Detroit (USA) became the first “flipped”
school, which completely works on the principle of “flipped” learning.

The development of network learning and appropriate technologies led to the
usage of online learning where the synchronous interaction is in real time and all members
of the education process are using the joint service. It can be live video transmissions,
conference calls, Skype or chat, webinars. The asynchronous communication includes: email,
forums, blogs, Facebook, Twitter and other social networks.

What does “flipped” learning give? It has been found out that:

—firstly, it contributes to better understanding of educational material, significantly
improves the interaction with a teacher and other students and develops critical thinking;

— secondly, the classroom time is rationally used.

Educational videos, interactive classroom work, observations — feedback, assessment
are used for effective implementation of “flipped” learning. It is clear that each of these
components requires the development of additional educational and test materials.

How is this process going on? Students receive educational materials that can be
placed on You Tube, Web-portal or Web-sites containing the texts of lectures, electronic
guides, video lectures. This allows each student to learn the theoretical basics of a subject in
any place, time and own pace. During the class, the educator gives practical tasks and
additional materials required. While doing the tasks the students work individually, in pairs
or groups, and the teacher only consults, explains complicated issues and assesses the
students. Consequently, the students from being passive listeners move to participate
actively in obtaining knowledge and it allows to take the responsibility for their knowledge,
to control the education process and as the final result to control their own success.

While getting ready with video educational materials a teacher should take the
following into consideration:

— the duration of the video should be 5-7 minutes;

— the video must contain one or two questions (tasks);

— video explanation should be interactive.

In “flipped” learning not only video lectures play an important role. Reviewing of
sites, blogs, presentations, projects on topics under discussion and others are of particular
importance.

So, while studying the topic “Interactive Educational Technologies” the students
during a Web-quest on the subject are discussing the issues of the interactive technologies
of cooperative learning, such as the work in pairs, rotation in threes, two-four-all together;

9
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and also the interactive technologies of group learning such as “brainstorming”, while teaching |
study; situational modeling; controversial issues; information and communication technology of
study and others.

The discussion of the technologies mentioned above is based on the examples in
professional subjects, with corresponding traditions of using these technologies in the
education process. The students offer their own critical attitude to solve the given problem.

Thus, while studying the issue of implementation of ubiquitous learning (u-learning) in
higher education institutions the students participate in the project by means of the
technology of Web-quest called “Ubiquitous learning”. During this project the students get
acquainted with wireless educational technologies via Internet sources which are located on
the site of this project, they do the tasks, answer the questions and it enables them to
explore, discover and present the key information, to design and present it in the proper
way and also to prove and defend their point of view.

Thus, while performing such activity the students are in the center of the learning,
during which they use not only their knowledge, but also can further explore the issue, learn
complicated material with the support of the teacher.

During this work the responsibility is assigned to a student, all students can control
the process of mastering the educational material, assess the results.

The idea of “flipped learning” is practiced together with such a type of learning
that has been carried out for over six years by the teachers of the department of innovation
and information technologies in education in Vinnytsia State Mykhailo Kotsiubynskyi
Pedagogical University, namely, the students get acquainted with the new educational
material previously at home which is located in electronic educational complexes, and then
in class they consider problematic moments, consolidate the theoretical knowledge and
develop practical skills. The assessment of mastering new educational material can be
made, for example, by computer testing.

Currently 2/3 of educational material is studied by students independently, so it is
important to use modern means of learning that makes it possible to absorb this amount of
educational material and students can also develop stable practical skills that are difficult to
implement by the traditional means of classical pedagogy. So, it is necessary to look for the
ways of intensification of performance classes. The proposed “flipped learning”, in
particular, rejects the traditional inefficient forms within the limited time in classes, such as
students’ reports, frontal questioning, dictating of ready-made notes, watching movies,
presentations and so on.

This approach enables students to view course materials repeatedly at any time.
Also, having a blog on the web-page of a particular subject enables to ask your own
questions in the comments and receive answers.

In order to identify students’ understanding of educational material at the beginning of
the class, the teacher gives a number of questions, tasks that students have to answer. It
gives the possibility to distinguish the questions that need to be scrutinized.

If there are electronic educational aids, the connection can be done to each video
for a particular part of the guide and it can give students the opportunity to view video clips
to each part of the guide many times.

Instead, the elements of cooperation education are introduced: a teacher acts as a
colleague, a counselor. Students master the course material, largely through independent
study that promotes cognitive activity and independence. The main elements of the proposed
method are:
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— the use of concise electronic aids, guides;

— preliminary familiarization of students with new educational material out of class;

— a brief explanation of the new educational material from the textbook in class;

— assessment of students’ skills while they are performing practical tasks;

—to develop and check the skills based on the educational material in the current class;

— grading as combined point for the knowledge of the theory and practical skills;

— permission for students to use information materials during their work;

— introduction the means to prevent cheating;

— individual protection of students’ practical papers;

The assessment is carried out at each session according to ECTS scale.

In the context of the “flipped learning” one can raise a question: how can students
be interested in studying the educational material for the implementation when they
perform common tasks not always well? Perhaps the only way to solve this problem is that
video tutorials, video lectures or electronic guides used in this method should be interesting,
rich and clear not only for teachers but also for students. The role of a textbook has changed
fundamentally in the modern world today.

A textbook ideally should not only contain the actual material of the next lesson
which, by the way, can be found anywhere on the Internet, but it should be interesting and
understandable, it should correspond to the age peculiarities of information perception,
take into consideration the interdisciplinary connections, contain videos and so on.

Electronic aids are very often composed by narrow specialists without consulting
with programmers, designers, psychologists and without the level of educational achievement in
other subjects taking into account. Therefore, it is important to create interactive electronic
guides, to use sources of the Internet as well as to simulate the processes and phenomena
that they consider.

In the process of using “flipped learning” by a teacher as an effective way to
deliver the content he must be warned against the following errors:

1.2 or 3 short videos are better than one long video during which the main
purpose is lost. It should not take more than 10 minutes to watch one video, the connection
must be done to the appropriate section.

2. In order to focus students it is necessary to pay special attention to the colors of
images and questions.

3. Sessions should be of gradual continuous nature and answer the question: why
are they actual, what questions should be answered.

4. Sessions should be well organized and effective. Multiple viewing video and an
electronic text or electronic guide will facilitate the combination of course material with the
reality.

5. Grading of the results in an electronic register or Google form will help to
monitor students’ achievements.

6. Connecting of the external resources such as videos, web-links, etc. will help to
ensure that students will see the significance of the material which is being studied.

Thus, the term “flipped learning” is based on active learning, engaging students in
joint activities, combined system of training, podcast. The value of it lies in the ability to
use educational time for group sessions where students can discuss the content of a lecture,
test their knowledge and interact with each other in their own practical activities. During
the training sessions the teacher’s role is to act as a tutor encouraging students to
independent research and collaboration. Currently there is no common model of “flipped
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learning”; it is a term that is widely used in reviewing records of lectures followed by
discussion in the classroom. Short-term training video lectures allow students to move
through a topic in the pace comfortable for them, focusing on those moments that cause
some difficulties and skipping those ones they are already familiar with. This will help to
ensure that the students come to the class prepared, have the opportunity to participate in
creative projects, Blog-quests and others. The technology of “flipped learning” allows
students to control fully the course of lectures, common performance of projects; it helps in
social interaction among students facilitating the process of information perception. In this
process teachers’ role and students’ role are changed placing the responsibility on the
students and encouraging them to experiments. In this process there is a shift of priorities
from simple presentation of educational material to work on its improvement.

CONCLUSIONS

Thus, the experience of the USA, Germany, Canada, Austria and other countries as
well as our own in training future specialists in higher education institutions by means of
the blended learning model with the usage of the technology of “flipped learning” and
“ubiquitous learning” enable students to receive qualitative knowledge and skills, to solve
problems independently, to take and defend their own point of view, to be ready for the
implementation of independent research.

The prospects of further research are the implementation and adaptation of the
blended model of learning using innovative technologies in training competitive specialists
in higher education institutions.
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ABSTRACT

Trends in development of folklore studies in the research and education space at
Ukrainian and foreign universities have been analyzed. They are fundamentalization, synthesis of
academic science and educational practice, professionalization, institutionalization,
humanitarization, anthropoligization, interdisciplinarity. It has been defined that in
Ukrainian and foreign folkloristic discourse of the 20" — the beginning of the 21" centuries,
folklore is studied through the prism of functional, communicative, anthropological,
context-based approaches that is partially realized in the official definition of folklore
according to the 1989 UNESCO Recommendation on the Safeguarding of Traditional
Culture and Folklore. It has been found out that while structuring the content of folkloristic
disciplines as well as directing future specialists’ researches the multivectoring of folklore
studies allows instructors to use the achievements of folkloristic directions that were formed in
historical retrospective and actively developed at the modern stage: linguofolkloristics,
ethnomusicology, folk therapy (folk music therapy, fairytale therapy, folk dance therapy), etc. It
has been justified that folklore studies in Ukrainian and foreign research and education
space is being developed as an interdisciplinary science based on the historical and
pedagogical experience and taking into account modern integration processes that define
the problematics of the content of folkloristic, culturological training of future pedagogue-
researcher who is to be educated as a man of culture, nationally aware and, at the same
time, multicultural personality.

Key words: folklore, folklore studies, university, trends, historical and pedagogical
experience, interdisciplinarity, fundamentalization.

INTRODUCTION

Transformational changes in modern educational space are connected with the need
for forming a new type of future pedagogue-researcher — a man of culture, nationally aware
and, at the same time, multicultural personality, a multiculturally sensible man.
Consequently, education should adapt to modern sociocultural conditions based on the
historically formed scientific experience and traditions of educational practice as well as
take into account modern trends in development of certain scientific and educational fields
in the international context. This problem is rather topical for folklore studies — the
philological, culturological, humanitarian, anthropological science that studies folklore as a
syncretic phenomenon of culture in its genre and specific variety, regional and international
dimensions, defines methodological tools for analysis of folklore texts, explores the activity
of well-known and unknown folklorists. In terms of university education, folklore studies
as a science developed during 19™-20" centuries in Ukraine and abroad. Within
universities scientific folklore schools appeared, traditions of interdisciplinary researches
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on folklore developed as well as professional folklore foundations for training of future
philologists, folklorists, culture experts, ethnographers were formed.

THE AIM OF THE STUDY

The aim of the study is to analyze trends in development of folklore studies in the
research and education space at Ukrainian and foreign universities based on taking into
account theoretical and practical experience in the study of folklore traditions in terms of
university education formed in historical retrospective and modern vectors in development
of humanitarian, philological and anthropological scientific and educational fields.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

In Ukrainian and foreign folkloristic discourse of the 20" — early 21" centuries,
folklore is studied through the prism of functional, communicative, anthropological,
context-based approaches that is partially realized in the official definition of folklore
according to the 1989 UNESCO Recommendation on the Safeguarding of Traditional
Culture and Folklore (UNESCO, 1989). Polish (J. Bartminski, V. Krawczyk-Wasilewska),
Ukrainian (V. Davydiuk, S. Hrytsa, O. Kychenko) and Russian (K. Chystov, B. Putilov,)
scholars-folklorists and pedagogues scientifically justified these approaches. At the same
time, the historical-pedagogical analysis of theory and practice of folklore studies at
Ukrainian and foreign universities proves that in terms of interdisciplinarity and integration
of sciences one can define leading trends in development of folklore studies in Ukrainian
and foreign research and education space.

Based on the comparative analysis of main principles of culturological, axiological,
systemic and multicultural approaches we can define leading trends in development of
folklore studies in the research and education space at Ukrainian and foreign universities
taking into account national and foreign achievements of humanitarian, philological,
anthropological sciences and educational traditions.

RESULTS

The leading trend in development of modern higher education and, in particular, the
folkloristic environment, is fundamentalization that, according to O. Meshchaninov, is
regarded as an element of “proactive learning, i.e. the fundamental foundation for transition
towards sustainable development” (Memasnizos, 2005). In the context of forming theory
and practice of folkloristic studies, fundamentalization is a defining trend in the activity of
Ukrainian and foreign universities. This is best illustrated by the development of folkloristic
centers in Lviv and Kyiv as well as the forming of one in Cherkasy. The folkloristic center
in Lviv is developed on the basis of ideas, theoretical and methodological approaches to the
study of regional folklore, ethnomusicological problematics justified in works of scholars-
pedagogues from Lviv University, namely, I. Denysiuk, A. Fisher, Ya. Holovatskyi, F. Kolessa,
T. Komarynets, O. Ohonovskyi and others. Theories, conceptions, practical experience in
exploring the folklore tradition by instructors from Kyiv University (V. Boiko, M. Dashkevych,
L. Dunaievskyi, M. Hrytsai, O. Kotliareskyi, A. Loboda, M. Kostomarov, V. Peretts) is
based on functional, context-based, anthropological approaches to the study of folklore.

In Poland there are certain scientific schools based on universties: Warsaw (the main
directions of activity are based on the systematization folklore phenomena, study of the
relations between folklore and literature as well as the history of folklore studies (the
students of prof. Yu. Krzyzanowski)); Opole, headed by D. Simonides (its scientific
interests consist in field-based collecting materials, publishing texts and studying folklore
studies as an environement of social diagnostics); Wroclaw (it studies the problems of
historical semantics of culture, admits the complexness of methods and sources of
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historical, sociological, philological type (the students of prof. C. Hernas); Lublin (it is
engaged in analyzing the problems of linguistic stereotype, a cultural symbol, poetics of an
oral text, narratology, a linguistic image of the world (the followers of prof. J. Bartminski’s
ideas) (Paptmunbckwuid, 2004).

The fundametality of scientific and educational traditions in the study of folkloristics
is revealed in the context of synthesis of university education and academic science. In Ukraine
the activity of academic folkloristic centers (the department of foreign and Ukrainian
folkloristics at the Rylskyi Institute of Art Studies, Folkloristics and Ethnology of the
National Academy of Sciences of Ukraine, the department of folkloristics at the Ethnology
Institute of the National Academy of Sciences of Ukraine, etc.) is directed at improving the
system of future philologists and folklorists’ folkloristic training; composing reference
guides, monographs, recommendations on the activization of research activities, publishing
periodicals in folklore and ethnography (such as “Narodna tvorchist ta etnologia” (Folk Art and
Ethnology), “Folklorystychni zoshyty” (Folkloristic Notes), “Narodoznavchi zoshyty” (Ethnological
Notes), “Mifologia i folklor” (Mythology and Folklore), etc.). In the Center of Folklore
Typology and Semiotics at the Russian State University for Humanities, the training of
future specialists is connected with research activities within a “live” folklore or academic-
folkloristic environment (Poccuiickuii rocy1apcTBeHHbIM r'yMaHUTapHbId yHUBepcutet, 2017).

The trend of institutionalization is observed in functioning of folkloristic centers,
namely, those establishments, institutions where folklore is studied in the context of
different subfields (source criticism, textology, linguofolkloristics, ethnomusicology, etc.)
in association with allied sciences, different types of art. As a result, they publish various
periodicals, series of folkloristic works, collections of articles as well as organize
international, all-Ukrainian, regional conferences on the problems of folklore studies, etc.

Ukrainian folkloristic centers include specialized departments at universities (the
Filaret Kolessa Ukrainian folklore studies department at Ivan Franko National University of
Lviv, the department of folklore studies at Petro Tchaikovskyi National Music Academy of
Ukraine, the department of folklore music at Rivne State University of Humanities, etc.);
academic centers; centers of folklore, laboratories at universities (the Center of Studies on
Bukovyna at Yuriy Fedkovych Chernivtsi National University, the laboratory of Ukrainian
folklore studies at Ivan Franko National University of Lviv, the Center of Ethnology in
Cherkasy Region at Pavlo Tychyna Uman State Pedagogical University, etc.). In addition,
there is the Ukrainian Society of Folklore and Mythology Researchers (Lviv) and they
publish the periodical “Mifologia i folklor” (Mythology and Folklore).

In foreign scientific and educational space there is a range of societies, organization
engaged in folklore studies, whose activity caused traditional and innovative foundations in
the study of folklore. Particular attention deserves the experince in studying the folklore
tradition in the USA, that is connected with the activity of the American Folklore Society
founded in 1888 in Massachusetts with the participation of Mark Twain and R. B. Hayes,
the President of the USA at that time. Nowadays, this is a professional society that unites
famous young scholars-pedagogues of anthropology, folklore studies, ethnology and
culturology (The American Folklore Society, 2017). At Memorial University, Canada, there
is the MUN Folklore Society that contributes to involving students in discussions around
academic problems while studying folklore (Memorial University, 2017). In Great Britain
there is the Folklore Society founded in 1878 in London that is aimed at studying folklore
around the world (The Folklore Society, 2017).

One of the forms of institutionalization in the field of folklore studies is a cultural
museum. The historical and pedagogical analysis of folklore studies development at
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Ukrainian universities proves that functioning of ethnographic museums and museums of
antiquity at universities is connected with forming of professional foundations in the
organization of folkloristic (folklore) practice as well as the activization of students’
research activities (Kharkiv University, Lviv University). Currently, within universities and
academic centers there are the museums that have their own historical tradition (the
Museum of Archeology and Ethnography of Slobidska Ukraine at V. N. Karazin Kharkiv
National University, the Museum of Ethnography and Arts and Crafts at the Ethnology
Institute of the National Academy of Sciences of Ukraine, etc.).

Foreign experience in organizing the museums aimed at preserving popular
traditions, material culture proves the context-based study of folklore. In particular, at the
University of Cambridge there is the Museum of Archeology and Anthropology engaged in
the study of culture, legends, music and choreographic art in the UK (The University of
Cambridge, 2017). Since 1948 the Folklore Society has been functioning at the University
of Oxford. Its main aim consists in collecting, recording and studying regional folklore as
well as folklore around the world (Oxford Reference, 2017).

Professionalization is associated with the trend of systematization, i.e. classification
of folklore material, presentation of results of folkloristic activity with the use of modern
information technologies and techniques. Systematization in folklore studies is revealed
through creation of e-databases, e-archives and e-labs. The first e-lab of folklore studies,
where the most significant works on the history of forming scientific and folkloristic
schools, traditions of collecting folklore texts are presented, was established by instructors
from the Filaret Kolessa Ukrainian folklore studies department at Ivan Franko National
University of Lviv (JIbBiBchbkuii HalioHanbHU# yHiBepcuteT iMeHi [Bana ®pawnka, 2017).
With the participation of Polish folkloristic and culturological centers various periodicals are
published systematically presented in electronic libraries (“Etnolinhvistyka” (Ethnolinguistics),
“Pamiatnyky literaturni” (Literary Monuments), “Literaturoznavstvo. Kulturologia. Folklorystyka”
(Literary Studies. Culturology. Folklore Studies), “Literatura narodna” (Folk Literature),
etc.) and being a unique resource of modern theories, conceptions and traditions of Polish
folkloristic thought.

One of the most important trend in folklore studies development in foreign and
Ukrainian educational and scientific practice is humanitarization that presupposes taking
into account such theoretical and content aspects of education as the need for understanding
the world’s cultural and historical heritage, comprehending the national cultural experience
of previous epochs and modernity, personality self-development and self-actualization by
enhancing their professional, spiritual and creative levels, etc. The trend of humanitarization
within the folkloristic research and education space is manifested in the differentiation of
folkloristic disciplines at Ukrainian and foreign universities. In the context of these
disciplines folklore is studied through the prism of functional, communicative,
anthropological, context-based approaches that is proved by the official definition of
folklore according to the 1989 UNESCO Recommendation on the Safeguarding of
Traditional Culture and Folklore (UNESCO, 1989).

At this period, one can observe “anthropologization” of folklore studies, which is
why methods and techniques of allied fields (the theory of communications, cognitology,
psychology, sociology, etc.) are used as an analytical toolset. Thus, in Polish research space
understanding of folklore varies between two definitions, namely, philological or linguistic
one, that, first of all, reveals the verbal aspect of analysis of folklore texts and its
interpretation according to the culturological and semiotic conceptions that encompass both
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the verbal layer of culture and beliefs, rituals, elements of visual arts, clothing, dwelling,
that, in other words, is folk culture in general. Scholars justify the theories of identification
of folklore studies with culturology (baprmunbckuii, 2005).

At Harvard University folkloristic and ethnological disciplines are basic in the
historical and philological training of future specialists. The problematics of these
disciplines lays the basis for problem-based courses and special courses that involve the
study of main forms of folklore (myths, legends, epic works, beliefs, rituals, celebrations),
justification of theoretical foundations of their analysis, investigation of the problems of
transferring national, ethnical and cultural identity through the prism of folklore, analysis of
its impact on everyday life, determination of specifics in functioning of folkloristic
traditions within social, ethnical groups (The Harvard University, 2017).

Such an approach can be traced in the context of future philologists and folklorists’
folkloristic training at classical universities in Ukraine. Since the beginning of 1990s at
Taras Shevchenko Kyiv National University, lvan Franko National University of Lviv the
content of courses and special courses is structured based on the study of folklore in the
context of anthropology as well as conducting a comparative analysis with other cultural
phenomena, art works, psychology, modern philosophy and functional figurativeness.

The differentiation of folkloristic disciplines in training of future pedagogues-
researchers is connected with the trend of integration. Analysis of modern state of foreign
and native theory and practice of folklore studies proves that integration processes have
defined the problematics of culturological, anthropological, ethnological disciplines and
topicality of scientific studies. In particular, over the last decades folklore studies in Poland
have been directed at the study of folklore in the context of allied disciplines (literary
studies, linguistics, religious studies, musicology, theatre studies, ethnography, sociology,
culturology). The leading direction of Polish folklorists is Ethnolinguistics founded on the
traditions of W. von Humboldt, E. Sapir, developed by Moscow researches such as
V. Ivanov, V. Toporov, M. Tolstoi and others. In Poland this direction is based on
cognitivism and cultural anthropology (baprmuubckwuii, 2005).

Professional training of philologists, historians, ethnologists at at the University of
Oxford pressuposes free choice courses and special courses in philology, folkloristics,
ethnology based on the integration relations with other cultural fields and scientific
directions. The content of the courses is based on the analysis of cultural and artistic factors
of folklore studies in historical retrospective (Oxford Reference, 2017).

The specifics of future philologists and folklorists® folkloristic training at Ukrainian
universities is the study of folklore from the angle of different sciences based on
interdisciplinarity that creates opportunities for a multiaspectual analysis of Ukrainin and
foregn folkloristic experience. While structuring the content of folkloristic disciplines
multivectoring of folklore studies allows instructors to use the achievements of folkloristic
directions that were formed in historical retrospective and are actively developed at the
modern stage: linguofolkloristics, ethnomusicology, folk therapy (folk music therapy,
fairytale therapy, folk dance therapy), etc.

CONCLUSIONS

The determination of trends in folklore studies at Ukrainian and foreign universities
has allowed to define the following: folklore is studied through the prism of functional,
communicative, anthropological, context-based approaches that defines its integrative
essence as a reviving source of cultural, art, scientific and educational development of
society. The trends of fundamentalization, professionalization, synthesis of academic science
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and educational practice, institutionalization, humanitarization, anthropoligization,
interdisciplinarity being defined by the experience in studying folklore studies at Ukrainian
and foreign universities determine the conditions for training of a future competitive
pedagogue-researcher as a man of culture who has a formed nationally conscious and
multiculturally vulnerable position, is axiologically aimed at professional folkloristic
(scientific or pedagogical) activity during their lifetime.
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THE DIRECTIONAL SPECTRUM OF PEDAGOGICAL ACTION
IN THE CONTEXT OF FOREIGN SCHOLARS’ VIEWS

ABSTRACT

The article deals with the study of crucial features and functions of the direction of
pedagogical action in educational practices of Ukraine and the Russian Federation. Using
the descriptional characteristics presented by scientists and pedagogues-scholars from the
mentioned countries we have defined common and distinct features of the phenomenon
under study, compared its structure and components. The analyzed definitions suggest that
the direction of pedagogical action is based on the synthesis of theatrical and pedagogical art.
The direction of pedagogical action is oriented toward methodical provision of modern
trends in the development of humanistic education and creates relevant emotional field for
the comprehensive development of personality. As a result, we have found out that the
direction of pedagogical action in the Russian Federation is practice-oriented and is used as a
method of emotional influence on pupil while solving educational tasks of a comprehensive
secondary school. More common is the spectrum of using the direction of pedagogical
action in the national systems of secondary and higher education where this phenomenon is
mostly associated with the development of teacher professionalism, their pedagogical
mastery that contributes to the organization of the educational process at a new level — a
creative function that is oriented toward the establishment of efficient pedagogical
interaction. Based on the results of the comparative analysis, we have concluded that
comprehending the efficiency of using the direction of pedagogical action in the systems of
secondary and higher education in Ukraine and the Russian Federation will contribute to a
new level of organization of free pedagogical interaction where the author’s position of
teachers may surely help to meet personal educational needs of their pupils and students.

Key words: phenomenon, direction of pedagogical actions, pedagogical interaction,
synthesis of theatrical and pedagogical art, creative function, freedom of personality.

INTRODUCTION

Progressive changes that took place in the national systems of secondary and
higher education (“The 2015 Law on Higher Education”, “The 2016 Concept of the New
Ukrainain School”) give promise for the mentioned educational fields not only to be
updated but also recognized at the international level. European education systems have
oriented Ukraine toward such priority directions as autonomy of a higher education institution,
academic mobility, academic freedom, pedagogical partnership, etc. The realization of the
mentioned strategic tasks needs, first of all, readiness of teachers and instructors for
pedagogical action based on radically new principles, namely, a free cultural, professional
interaction with all the participants of the educational process. Perspective pedagogy of
partnership may be successful provided personal freedom of both pupils and teachers is
taken into account. To implement such a programme a modern teacher should be ready to
realize a new function of pedagogical interaction — the direction of pedagogical action.
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THE AIM OF THE STUDY

Taking into account the connection between the direction of pedagogical action with
certain pedagogical notions and terms, the aim of our study is to conduct the comparative
analysis of the phenomenon in the context of Ukrainian and Russian education systems.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Analysing the origin and development of the phenomenon “the direction of
pedagogical action”, one should pay attention to the native and foreign scholars’ studies of
the development of future teachers’ ability to direct pedagogical interaction at different stages of
their professional activity (S. Boyd, O. Bulatova, L. Dubyna, V. Kan-Kalyk, B. Kessler,
O. Kniaziev, G. Koch, Ye. Kopulets, L. Kramushchenko, O. Lavrinenko, L. Lymarenko,
O. Otych, M. Schewe, S. Shvydka, V. Zahviazynskyi, O. Zadorina, |. Ziaziun and others) as
well as scientific-methodic justification of the direction of a lesson (V. Bukatov,
O. Yershova and others).

The main methods we have used in our study are description, comparison and
generalization that are typical for methodology of comparative pedagogy.

RESULTS

Modern pedagogical practice at different levels of scientific justification is often
viewed as the art of pedagogical interaction. This suggestion can be proved by the fact that
humanistic and creative principles dominate in modern professional education. The priority
of anthropocentrism in modern society development will surely prefer those ways where
personality with their impressions, thoughts, positions, beliefs, culture, erudition takes first
place. The most common form of understanding the pedagogical interaction organization is
the synthesis of theatrical and pedagogical practice. It should be mentioned that
pedagogical theory includes a scientific approach that regulates inner and outer factors of
the mentioned synthesis, i.e. a drama-based hermeneutic approach. Expressiveness and
efficiency of such an approach have ensured its vast popularity in many education systems
around the world. In certain pedagogical practices (Germany, France, Great Britain, etc.) it
still remains the synthesis of theatrical art and pedagogy having formed an alternative
methodology, namely, drama-based pedagogy, that can be proved by the conducted analysis of
foreign scholars’ works (Boyd, Schewe, 2012; Kessler, Kiippers, 2008; Koch, 2011).

In Ukrainian and Russian pedagogical practice, however, the mentioned approach
has transformed into hermeneutic pedagogy with the forming of a new artistic pedagogical
function — the direction of pedagogical action. The defined fact can be easily explained:
theatrical pedagogy formed as a practical component of actor training at the end of the 19"
century in the Russian Federation. In addition, a long period of the historical development
in both countries involved geographical, political and ideological co-existence that certainly
influenced education. After becoming independent in 1991 Ukraine simultaneously
acquired the right of authorship on original ideas and concepts in pedagogy.

Further exposition of main results requires that the essence of the comparative
analysis is determined and the main demands for its conducting in the context of pedagogical
research are adhered. Justifying the methods of pedagogical research, S. Honcharenko
indicates that “the method used for comparing the studied objects and determining their
similarities and differences is called “comparison” (Ionuapenko, 2008). Explaining the
essence of the notion “comparison” O. Novikov emphasizes that “comparison always includes
analysis as it is necessary to single out relevant features of comparison. Comparison is one
of theoretical methods-operations that are inherent in any activity” (HoBukos, 2013).
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Taking into account the abovementioned recommendations, we have defined
relevant features in order to study them in the suggested scientific positions regarding the
direction of pedagogical action as a method or representation of the phenomenon as a
function that corresponds to a certain level of professional training — pedagogical mastery.

First of all, we would like to start our analysis of the phenomenon based on the
achievements of native scholars. 1. Ziaziun was first who openly stated about the expediency of
teachers’ mastering acting and directing skills. In his work “Pedagogical Mastery” the
scholar indicated that “the direction of pedagogical action is viewed as teacher’s ability to
construct and build micro situations of interaction with pupil (or pupils) according to a task
and logic of a pedagogical idea” (3s3toH, Kpamymienko, Kpusonoc, 2008). However, more
general is the scholar’s definition of pedagogical direction presented in his monograph
“Philosophy of Pedagogical Action” where the author emphasizes the fact that “being
directors teachers perform such functions as analysis, goal-setting, planning, organization,
design, motivation, evaluation, communication, etc. (3s3t0m, 2008).

One should also pay attention to the works of those native scholars who investigated
pedagogical achievements of the founders of Ukrainian pedagogy. Thus, analyzing
A. Makarenko’s pedagogical heritage in the context of mastery of the pedagogical action
direction, L. Kramushchenko concludes that “art of building the logic of teacher’s activity
presupposes a certain sequence of different situations, namely, mise en scene, that ensures
solving pedagogical tasks and is defined by the notion “the direction of pedagogical
interaction” (Kpamymienko, 2008). Studying the prominent personalities in pedagogical
theory and practice, L. Dubyna distinguishes V. Sukhomlynskyi’s pedagogical talent and
indicates that “a high level of mastering both strategy and tactics of pedagogical interaction
as well as acting and directing skills allow to consider him not only the outstanding scholar-
humanist but also director of pedagogical action” (dyouna, 2001).

As for modern researchers on the phenomenon, it should be mentioned that certain
scholars view the direction of pedagogical action as an artistic and pedagogical function of
professional interaction between teacher and partcipants of the educational process. Thus,
justifying the foundations of forming art and culture teachers’ pedagogical mastery,
L. Lymarenko concludes that “using the art of theatre in the educational process art and
culture teachers play several roles: they are playwrights as they organize their lessons in
accordance with the laws of drama, directors as they follow the laws of direction and actors
as they use the art of stage action” (JIumapenko, 2006).

Taking into account the previous positions regarding the essence of pedagogical action
direction, the author of this paper has his own interpretation that characterizes the phenomenon
according to teacher’s creative function directed at ensuring the efficiency of pedagogical
interaction within the realization of tasks that occur during the educational process.

In our opinion, quite interesting are the achievements of Russian scholars. For instance,
O. Yershova studied pedagogy as practical direction and stated that “no matter the state a class
may be in at the beginning of the lesson, teachers must always know how to communicate
with pupils, ease the tension between them, quickly evaluate the situation in the class and
correct not only the lesson plan but also their own behaviour as it should be expressive and
proper for the pupils as well as encourage them to work. In other words, teachers have to
direct their lessons in accordance with new concrete conditions” (Epuiosa, Bykaros, 2010).

Of scientific interest is also the interpretation of the essence of “pedagogical
direction” presented by O. Bulatova. The author states that “the direction (pedagogical)
means planning a lesson as a detailed score: skillful logic design of the interaction between
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the participants of the educational process; the ability to encourage valuable attitude
towards the object of the study; organization of moral influence on pupils; selection of main
influential episodes of the lesson, their production; inner combination of all the shades of
the lesson, all the kaleidoscope of events, all the spectrum of expressed feelings; planning
and organization of pace and rhythm of the lesson; revelation of central moments of the
lesson in the space-time continuum (Bynarosa, 2001).

Quite practice-oriented is O. Kniaziev’s approach as it justifies direction and
management of edutainment technologies. Characterizing these, the author states that “under
such direction one means the activity that is oriented toward the production of edutainment
technologies as while realizing them teacher is responsibile for organization, content
building, using the playing techniques (Kusize, Onuniosa, 2008).

In the context of the abovementioned views, the most profound definition of
“pedagogical action direction” is given in “The Pedagogical Dictionary” edited by
V. Ziahviazynskyi. The scholar views pedagogical direction as “the activity of the teacher,
who has considerable humanistic and pedagogical potential, is directed at development and
implementation of the idea of the lesson, that includes forming pupils’ integrated notions
and relatively complete means of activity; pedagogically justified structure of the lesson
with singling out the main influential emotional episodes; defining logic of the interaction
between the participants of the educational process, conditions for expressing relevant
feelings in these situations, content and emotional dominants of the interaction, conditions
favourable for encouraging valuable attitude towards the object of the study; organization
of moral influence on pupils; planning and organization of the pace-rhythm image of the
interaction, revelation of central moments during the lesson (meeting, presentation) in time
and space of pedagogical mise en scene; search for the variants of using different verbal and
non-verbal languages for expressing thoughts and feelings that reveal the significance of the
fragment of education content; motivation towards common creative search, positive mood, at
most favourable conditions for children’s intellectual activity” (3sres3unckuii, 2008).

Comparing scientific approaches to the essence and functionality of pedagogical
action direction in Ukraine and the Russian Federation, we can make relevant
generalization of the defined features of the phenomenon. Thus, along with the notion of
pedagogical action direction native scholars use the notion of pedagogical mastery that
actively uses the synthesis of theatrical and pedagogical art in forming theoretical and
practical foundations for the realization of effiicient pedagogical action/interaction. Such an
approach has widened the direction of pedagogical action in the context of scientific and
pedagogical development, namely, the creative artistic and pedagogical function with relevant
structure and components. We cannot state that we have presented “panacea” to solve the
main problem of the educational process — to overcome personality (child, pupil, student)
resistance to the process of learning/upbringing. However, in the context of the realization
of the approaches to freedom of personality development in modern education space the
defined function may be considered as one of the variants to improve the approaches to the
organization of pedagogical action based on democratic principles that are recognized by
the international pedagogical community. The expediency of such activity can be proved by
“The 2016 Concept of the New Ukrainian School” where the majority of presented key
components concern the creation of subject-subject interaction within comprehensive
secondary schools. As for the positions of Russian pedagogues-researchers, we can state about
the clearly defined practical vector of pedagogical action dicrection. We do not
underestimate the significance of this scientific achievement, but its practical orientation
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(lesson direction, emotional richness of single stages of the lesson, educational events, etc.)
fundamentally limits functionality of the studied phenomenon in the context of development of
pedagogical theory and practice humanization.

CONCLUSIONS

So, the conducted comparative analysis of the phenomenon “the direction of
pedagogical action” in Ukrainian and Russian education systems has allowed to single out
common and distinct features in its interpretation. The obtained results suggest that the
direction of pedagogical action is mostly associated with comprehensive secondary
education of the mentioned countries, namely, the functionality of the studied phenomenon
is connected with the creation of relevant emotional background (adjustment, infusion, etc.)
during the organization of learning/upbringing. At the same time, comprehending the
efficiency of using the direction of pedagogical action in the systems of secondary and
higher education in Ukraine and the Russian Federation will contribute to a new level of
organization of free pedagogical interaction where the author’s position of teachers may
surely help to meet personal educational needs of their pupils and students.

Perspectives of further researches have oriented us toward comparing the approaches
to future teachers’ training for the direction of pedagogical action in Ukraine and European
experience in training future drama teachers.
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THE STIMULATION OF STUDENTS’ INTEREST IN THE TEACHING
BY COMPETENCY-BASED APPROACH: LATIN AMERICAN PERSPECTIVE

ABSTRACT

This article presents the results of scientific-pedagogical research, which consisted in
identifying, what are the best strategies of stimulation of students’ interest in the teaching
by competency-based approach studying the works of Latin American scientists. With
support in the pedagogic-comparative study the author has found out that in the Mexican
education system the competency-based approach has been implemented since 2009
through the new national educational policies and Reform of Basic Education in which
documents it is argued that competence means putting in play knowledge, attitudes, skills
and values for achieving purposes in certain contexts and situations. One of the key tasks of
the teacher is to lead and keep the attention of his/her students towards certain goals.
Motivation to learning represents the socio-emotional or psychosocial variables (social
identity, attitude to the subject, motivation), involved in learning on par with the
educational variables (teacher, methodology, learning context); individual variables
(subject learning abilities, aptitudes, needs, personality); socio-demographic variables
(student’s age, sex, socio-economic and socio-cultural level); sociopolitical context variables
(importance in the society of knowledge that provides the subject). The study has showed that
the best strategies for stimulation of students’ interest in the learning by competency-based
approach, following the Latin American scientists, are, among others, modeling, adapting,
making the content of the studied discipline “accessible” to the student’s needs, developing
students’ autonomy in learning, promoting conscious learning; establishing dynamic and
equitable system of interrelations in the class; creating positive psychological environment;
raising the illustrative and dynamic teaching; ensuring the self-control and self-regulation;
using the error as part of the learning process (and not as punitive).

Key words: motivation in learning, stimulation of students’ interest in the classroom,
teaching by competency approach, Latin American education.

INTRODUCTION

In the Mexican education system the competency-based approach has been
implemented since 2009 through the new national educational policies and Reform of Basic
Education in which documents it is argued that competence means putting in play
knowledge, attitudes, skills and values for achieving purposes in certain contexts and
situations (Secretaria de Educacion Publica, 2011).

One of the principles of competency-based teaching approach is to stimulate
students’ motivation in order to obtain more satisfactory learners’ academic performance,
because as Skinner said “[...] What good is building more schools, train more teachers and
compose better educational materials if students do not want to study?” (Skinner, 1957). To
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get it is considered necessary to organize and structure the teaching and academic activities
so as to contribute to the achievement of this goal, taking into account the personal and
contextual factors influencing the students’ interest in learning, in other words, the
motivational elements.

THE AIM OF THE STUDY

The aim of this paper is to report the results of comparative scientific-pedagogical
research, which consisted in identifying what are the best strategies of stimulation of
students’ interest in the teaching by competency-based approach studying the works of
Latin American scientists.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

It is importantly to note, that to the problem of motivation and the ways of its
stimulation close attention pay psychologists and teaching methodologists: B. Ananiev (1969);
C. Carnegie (2000); Yu. Galperin (1966); R. Gardner (1985); J. Hamers (1981); A. Leontiev
(1977); A. Maslow (1991); P. Pintrich and A. De Groot (1990); L. Vygotskyi (1985), et al.

Besides, to this issue the following Latin American scientists devoted their works:
A. Barca-Lozano (2012); M. Carretero (2009); E. De Corte (1995); M. De la Barrera and
S. Croatto (2002); D. Donolo and M. De la Barrera (2000); M. Espi and M. Azurmendi
(1996); G. Gonzalez Cabanach (1996); P. Marins de Andrade (2010); J. Ospina Rodriguez
(2006); J. Nufiez (1995); J. Tapia-Alonso (2001); G. Vallejo Portuondo (2011); et al.

This work is a documentary-bibliographic study, which was performed under the
critical-dialectical approach, using research methods of analysis, synthesis, comparison and
generalization that were necessary to study the original texts and official documents,
organization of the studied material and its exposure.

RESULTS

Motivation (from Latin movere, “move”) is conceptualized by modern psychology
(Bekh, 2004; Barca-Lozano, 2012; Carnegie, 2000; Carretero, 2009; Hamers, 1981;
Tapia, 2005, et al) as the effort consented by an individual to achieve a goal. It belongs to
the impulses that are learned (secondary needs that guide human behavior, namely, the
acquired social needs). Attitudes determine motivation. Whenever motivation is discussed,
emphasis is placed on the intentional nature of the conduct. When an individual is
motivated to achieve a goal, his/her activity is directed towards it.

Both primary and secondary needs motivate people to behave in a way that will
achieve the goals that meet those needs. An individual is motivated when he/she reveals by
words or actions, that he/she wants to achieve some goal. Motivate someone means to
increase their drive to achieve a goal or create a need that did not exist previously. The goal
is the incentive for motivated behavior, and the specific need is the reason for it (Hamers, 1981).

Current theories of motivation posit three types of basic needs: power, affiliation
and achievement. The intensity of each of these three elements varies from person to person,
depending on his/her social and cultural experiences, creating very different motivational
states. That is, all human beings tend, to a greater or lesser extent, to meet our needs to
control the behavior of others (power), feel members of a group (affiliation) and get materials or
other goods (achievement) (Carretero, 2009).

The achievement motivation is the most important for learning. The tendency of a
person to act to learn depends on the following issues: the intensity of his/her motivation in
this regard; his/her expectation of getting what is proposed; the reward expected. The
motivation to learn, is a combination of desire to learn, the effort made in this direction and
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favorable attitudes toward learning. One of the key tasks of the teacher is to lead and keep
the attention of his/her students towards certain goals (Gardner, 1985).

Motivation to learning represents the socio-emotional or psychosocial variables
(social identity, attitude to the subject, motivation), involved in learning on par with the
educational variables (teacher, methodology, learning context); individual variables (subject
learning abilities, aptitudes, needs, personality); sociodemographic variables (student’s age,
seX, socio-economic and socio-cultural level); sociopolitical context variables (importance
in the society of knowledge that provides the subject) (see figure 1) (Azurmendi, 1996).
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Figure 1. Place of Motivation among the Variables, which Determine the Learning Process

Among the individual variables are student’s needs:

The need to succeed. This need can be considered as a personality trait that manifests
as a desire to succeed or win in a particular activity (in this case, learning). The specific
activity does not really matter; the individual with an intense need to succeed seeks success
in a career as when playing chess, studying for a test or working. For him/her, an activity is
the opportunity for achievement rather than something that stands on its own. The failure
before any attempt is much more painful for him/her than for any other student who does
not have this kind of need. A high level of aspiration is typical in people with a strong need
for success, set goals and difficult struggle to obtain its. Early parental pressure for
independence and achievement is a primary factor in the development of the need for
success. Those individuals who put emphasis on success, achieved more effectively than
others because they persist in tasks that others tend to drop when success is not immediate.
The need to succeed is an important determinant of school performance and future life. An
essential component of success is the awareness that the extra effort will produce better
results (Barca-Lozano, et. al., 2012).

The need to adapt to the group norms. It is important for students not be different
from their peers in behavior, dress and many other aspects, because in our society an
individual is rewarded by the fact think and act the same way as his/her peers. The students
feel safe in their identification with the group and fear any possibility of exclusion.
Conformism, unfortunately, has acquired some negative connotations. When a person
described as “conformist”, the picture that emerges is of rigidity, conventionality and lack
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of imagination. Actually, it is possible and desirable for an individual showing conformism
in some ways but not in others. A man can obey the law, conform to social mores and yet
being a creative scientist whose work is completely original (Carretero, 2009).

The need for self-realization. Students are highly motivated to achieve goals that
are compatible with their self-concept. Attitudes towards specific subjects to the school,
and the perception that the student has of himself, have significant consequences on
learning. Of these three factors, the perception that students have of themselves, is the most
powerful. It is important to note that the perception that a student has of himself (his
academic self-concept) is not innate, but is the result of his/her school learning experience.
The history of successes and failures and the positive or negative effects creates, brightens
or darkens the future learning. The conviction that one can improve if tries, encourages
progress, both in intellectual performance and manual skills. The role of self-confidence in
this aspect of motivation is obvious. If a student does not believe to be able to improve
his/her school performance, he/she will not make the effort (Vallejo Portuondo, 2011).

For the study of motivation in learning, it is important to consider the following
categories: perceived competence (causal attributions), goals and intentions with which a
student is involved in performing a task (the focus of motivation), the affective-emotional
reactions that occur therein and self-concept (already mentioned above) (see figure 2)
(Pintrich, De Groot, 1900).

The first concerns the interpretations and assessments done by one person of his/her
academic results and those that determine his/her motivation. The second has to do with the
type of cognitive resources that triggers the subject when dealing with the various learning,
the type of strategies to use that will achieve meaningful learning. The third and fourth refer
to personal and subjective assessment that the student makes about the other (matter, teacher,
peers) and about himself, and that determine the success or failure in his/her studies.

MOTIVATION IN LEARNING I

.Aﬂ\

oals and
intzntions

§

Sel-co

Figure 2. The Categories to be Considered for the Study of Motivation in Learning

So, academic self-concept and causal attributions directly influence the
motivational orientation of the student or his/her adoption of different types of goals, that,
in turn, determine the type of learning strategies that will launch the student, prescribing in
this way learning outcomes is getting. Here arises the question: what is the teacher’s role in
this process of student’s academic self-concept building and development of his/her
motivation in learning and how could the teacher activate and press this process? Let us
analyze right away the position thereon of Latin American methodologists using research
methods of analysis, synthesis, comparison and generalization that were necessary to study
the original texts and official documents, organization of the studied material and its exposure.
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The study showed that according to the Latin American methodologists (A. Barca-
Lozano (2012); M. Carretero (2009); E. De Corte (1995); M. De la Barrera and S. Croatto
(2002); D. Donolo and M. De la Barrera (2000); M. Espi and M. Azurmendi (1996);
G. Gonzalez Cabanach (1996); P. Marins de Andrade (2010); J. Ospina Rodriguez (2006);
J. Nufiez (1995); G. Vallejo Portuondo (2011); et al), to form the positive attitude of the
students towards the studied matter, from which comes motivation and hereinafter their
successful learning, the teacher must lead and hold the attention of students towards certain
goals taking into account their interests, expectations, hopes, their psychological,
physiological specificities, age, nationality, social and economic particularities.

In addition, it must be taken into account the importance of the fruitful interaction
of the three components of the teaching-learning process: students with their learning
reasons (prior knowledge); professor with his/her methods, techniques, means and methods
of teaching (support instrument to establish the relationships between prior knowledge of
students and learning new material); matter and its units (new knowledge).

The construction of knowledge in the classroom depends on exchanges between
teacher and student around the learning content; it is necessary to analyze the interactions
established between the three vertices of the triangle of knowledge construction process. In
the course of these interactions are explained, take shape, and eventually change not only
the prior knowledge of students, but also their attitudes, expectations and motivations to
learning. During these interactions, the teacher conducts mediating role between student’s
activity and culturally organized collective knowledge (Ospina Rodriguez, 2006).

The results of the analysis also allow us to affirm that a close relationship between
the motivational aspects of behavior and the effectiveness of the methods of teaching and
learning exists. Stimulating students’ motivation is achieved through the problematic nature
of the exercises and teaching situations; control and self-control of acquired knowledge,
abilities and skills; the use of cognitive games and audiovisual material; the introduction of
students in an independent study; fostering collective work; creation of positive
psychological atmosphere in the classes (Marins de Andrade, 2010).

The teacher’s task is to develop the internal motivation of students, which comes
from the same learning activity and has crucial importance as it defines the position of the
student facing discipline (positive, neutral, negative) and ensures progress in learning.

When the same learning activity encourages students to continue studying (for
example, they like the act of reading, seek additional information, learn more about the
object/subject studied), it is clear that the students have a positive attitude towards the study
of this or that matter. Under these conditions, the students are ready to move forward and
achieve success in their learning, and the work of the teacher is to keep this motivation and
increase it (Barca-Lozano, et. al., 2012).

Latin American scientists believe that motivating students in their learning means
that teacher must show interest, enthusiasm for students’ achievement. The student’s
interests direct his/her activities and keep his/her attention. When learners perceive the
interest of the teacher for his/her subject, for the content that teaches, they are also
interested in this topic, they want to know more about it, and this intrinsic need is met by
learning, creating motivation to approach.

Stimulate students’ interest in learning means also create a positive climate in the
classroom. If student associates the classroom with stress and unpleasant events, endeavor not
go to school as often as possible, he/she can learn to “be sick” to stop concur or may even
decide he/she does not want to continue studying, in other words, presents trends avoidance.
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To create in student the confidence in himself, his own performance, discard his
fear of failure and possible ridicule, it is necessary to set the intermediate goals and give
him the opportunity to reward for the partial success. It is also important to take into
account the existing interests of the students and find ways to relate its which the subject to
be taught, scanning the appropriate method for each situation, articulate theoretical
knowledge with practical exercise as a strategy to maintain the motivation to learn. It is also
substantial to create new interests as a result of classroom experiences which will motivate
learners; arouse interest through concrete experiences applicable to situations of life and/or
daily practice (Carretero, 2009).

In addition, an intimate relationship exists between the interests and curiosity of
the student. When the student experiences curiosity about certain scientific phenomenon or
the result of a problem of everyday life, his/her interest is maintained and his/her behavior
is oriented towards satisfaction of such curiosity. It is important that the student’s curiosity
is satisfied and rewarded; otherwise, his/her tendency to ask and formulate questions will
decrease. The teacher should praise students for a “good question” as much as for a correct
answer. The positive reinforcement of well thought question can contribute to an
atmosphere of much more interesting learning than occurs in a class where the correct
answer is the norm (Vallejo Portuondo, 2011).

The students’ curiosity can wake direct sensory experiences (like curiosity is the
desire to manipulate, to act on what surrounds). The student is interested in handling
objects, carry out experiments and control the effects of a situation. The desire to model the
clay itself in the pottery class is not very different from doing an experiment without direct
help. Whenever possible, students should be allowed to carry out experiments, build models
related to the subject and experience things directly, at least through abstract analysis.

The teacher must be alert for opportunities to provide students with direct sensory
experiences. Innovations are one of the ways to arouse curiosity: young people are
motivated to participate in new activities, different from their previous experiences.
Sometimes, however, student bores even though the material is new, because the teaching
method is not relevant. Audiovisual materials, multimedia programs and various practical
activities can awaken and/or sustain student’s interest. This does not mean that teachers
have to prepare a range of original activities for each class, but rather, innovation should be
introduced where possible. The teacher should seek to present the material in each class in
the way that is most meaningful and interesting for students, plan activities, demonstrations,
audiovisual materials so as to enrich the presentation of the issue and draw attention to its
fundamental elements (Marins de Andrade, 2010).

We have also identified that regarding the relationship of goals with motivation,
Latin American methodologists support that teachers should encourage the achievement of
goals that are reasonable, that is accessible to the student’s ability, whether the need for
success is high or low. The teacher as facilitator of learning has to guide the student to an
appropriate effort, seek satisfactions and no frustrations; submit responsive to students’
abilities to maintain a share of challenge goals.

It is inconsistent that the teacher promotes compliance with certain standards and
encourages the same time, originality and independence. The impulse to conformism
facilitates the process of teaching and learning when the student is motivated to participate
in activities because his/her peers do. When the teacher can show students that certain goals
are within reach, they can accept and feel, while motivated to get them in order to realize
the new concept of themselves (Ospina Rodriguez, 2006).
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In order to motivate higher performance in students, the teacher can encourage
competition between them, but following the strategies that do not limit the number of
winners and that the competition is interesting in itself and does not dominate the activity.
Competition between teams can be used in some situations because no individual is a loser.

A very useful stimulus for competition is the desire to improve one’s own past
performance. A person, who competes with his own past performance, has a reasonable
hope of success, since he only needs to do things a little better than has already been able to
do. Even if the absolute level of performance is not high, the student should receive praise
and approval by the fact that his relative performance has increased. If the teacher keeps
work samples, he/she can show the student how he/she has improved, which impresses
more to say simply that it is better doing things. Since any student can improve, it is not
necessary to have losers in this kind of competition (Marins de Andrade, 2010).

We found out besides that Latin American scientists pose that to greater effort in
learning can motivate also qualifications, but as long as the teacher provides an objective
analysis of results of the work for which the students were obtained these qualifications. In
these circumstances the students are motivated to perform activities in the classroom and
study at home in order to receive high scores or other symbolic rewards.

In general, the qualifications possess certain attributes of resources that stimulate
motivation, but also present some problems. A qualification obtained at the end of a school
year or other period that lasted very long, does not serve as useful for the organization of
future performance feedback. On the other hand, the qualifications are often not specific,
provide general information that the performance was excellent, enough or low, but do not
indicate exactly what was wrong or right. The qualifications to be useful must be frequent
and be accompanied by clear explanations about its meaning, should not become a source
of competition in the classroom and acquire a special meaning oblivious to the learning task
(Vallejo Portuondo, 2011).

In the process of students’ learning the teacher must also provide for the so-called
reduced stress caused by low motivation, boredom, frustration, fatigue, dissatisfaction with their
progress. When the effort does not entail an advance, students, especially younger ones,
quickly accept defeat and not make more efforts. One cause of the feeling that “there is no
progress” is the fact that the yield does not increase steadily during learning. However, it is
a natural part of learning and the teacher should encourage students to continue their efforts.

One of the most important factors in low motivation is the distance between the
individual and his/her goal. Often goals are psychologically too distant to support this
effort. To sustain motivation, it is essential to establish intermediate, closer goals, and
convinced students that the eventual reward justifies the current effort (Carretero, 2009).

CONCLUSIONS

So the pedagogic-comparative study allows us to conclude that the best strategies
for stimulation of students’ interest in learning by competency-based approach, following
the Latin American scientists, are:

— managing the learning process through its programming, systematizing, organizing
cyclically and evaluating each cycle;

—modeling, adapting, making the content of the studied discipline “accessible” to
the student’s needs;

— providing the problematic nature of learning material;

— individualizing the learning process, taking into account that each student is an
individual who possesses certain common and particular capabilities (personal experience,
context, interests, emotions and feelings, own world view, status in the group);
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— developing students’ autonomy in learning;

— ensuring that the content and its organization are novel;

— promoting conscious learning;

— providing the means to meet existing needs in students so that they may comply
simultaneously with the objectives of teaching content;

— establishing dynamic and equitable system of interrelations in the class;
promoting a communicative teaching: establishing fruitful communication between student
and teacher, intergroup, with other teachers, etc.; creating positive psychological environment;

—raising the illustrative and dynamic teaching through audio material, videos,
photos, drawings, ICT and other materials;

— providing students direct sensory experiences, allowing them carry out experiments,
build models related to the subject and experience things directly;

—ensuring the self-control and self-regulation; using the error as part of the
learning process (and not as punitive).

From the work done, it is considered that the perspectives of future research on
motivation in learning may be specific strategies to motivate different contingents of
students, in particular, marginalized learners, higher education students, etc.
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COMPARATIVE ANALYSIS OF FUTURE COOKS’ TRAINING
IN VOCATIONAL INSTITUTIONS IN UKRAINE AND ABROAD

ABSTRACT

The article deals with comparative analysis of conceptual approaches and content
of cooks’ training in Ukraine, European countries, the USA and Eastern Partnership countries. It
has been found out that national vocational education is grounded on education standards
and activity-based approach to forming the training content, subject-based structure of
curricula and, surely, needs to become competency-based. It has been revealed that in
Eastern Partnership countries there is a normative base of cooks’ vocational training and
it is accorded with the competency-based approach. However, such states as the Russian
Federation, the Republic of Belarus, the Republic of Kazakhstan implement study programs
for training cooks in traditional institutions of formal vocational training of Post-Soviet
type. At the same time, the training of future cooks in European countries is mainly oriented
toward the concept of continuing education and is variable, multilevel, wide-profile, at
most approximated to the needs of catering trade. The level-based curricula and dual
system of cooks’ training in vocational schools of France, Austria and Italy have been
characterized. In addition, the authors have defined the common feature of professional
practical training of cooks in culinary schools in the USA, that is its organization under the
conditions of real production that ensures a wide professional competency of future cooks,
their acquiring knowledge and skills needed for professional activity. It has been concluded
that positive aspects of foreign experience may assist in defining prognostic directions for
the development of cooks’ vocational training in Ukraine.

Key words: cook, vocational training of cooks, conceptual approach to training
specialists, competency-based approach, dual system, vocational institution, vocational
schools, foreign experience.

INTRODUCTION

Today, catering trade plays an important role in modern society as nutrition meets
vital needs of people and is one of the main components of their existence. The efficiency
of modern catering establishments is based on the implementation of many new services
and products. Thus, service culture and competitiveness of the mentioned establishments is

closely connected with profound vocational training of catering specialists.
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One of the most popular and prestigious professions of catering training all over
the world is cooking. No wonder, since the monthly wages of highly skilled cooks in the
EU is about $4,500, and the starting salary of a certified cook in the USA is from 15,000 to
$20,000 per year. Later on, when cooks become owners or co-owners of restaurants, their
income increases to $100,000 per year (BOtmyck.ru, 2017).

Under the conditions of Ukraine’s intergration in Europe, it is important to
approximate educational paradigms, fundamental principles, methodological approaches to
designing the content and implementing innovative pedagogical and production technologies to
ensure the quality of future catering specialists’ training. In this context, top-priority are
comparative researches, since it is necessary to search for new forms and methods of cooks’
vocational training, including foreign pedagogical experience as well as its creative application.

THE AIM OF THE STUDY

The aim of the study is to conduct comparative analysis of conceptual approaches
and content of future cooks’ training in vocational institutions in Ukraine and abroad.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The idea of comparative researches is not new in pedagogy. First comparative
researches were conducted by such outstanding perdagogues as J. A. Komensky, K. Ushynskyi
and L. Tolstoi, who were of the view that borrowing from foreign pedagogy was possible
only within individual learning methods and simultaneously categorically opposed to borrowing
other’s education systems, they indicated that it was necessary to have one’s own education
system which would correspond to historical and national peculiarities of the people’s lives.

Comparative pedagogical aspects in the development of modern foreign systems
of vocational education have been studied by such Ukrainian researchers as N. Abashkina
(German vocational education), N. Bidyuk (training engineering at British universities),
T. Desiatov (continuing education in Eastern European countries), L. Hrynevych (trends in
decentralization of basic education regulation in Poland), A. Kaplun (agricultural vocational
schools in Poland), N. Nychkalo (vocational education and training in the European Union),
V. Parzhnytskyi (training of skilled workers for machine-building in post-socialist and
European countries), S. Sysoieva (continuing vocational education in the documents of the
European Union), S. Zaskalieta (agricultural training in the European Union) and others.
The problem of cooks’ training in vocational education institutions abroad has not been the
subject of scientific researches yet.

While researching we have used theoretical and empirical research methods, the
study of normative and legal documents, education standards, syllabi that regulate the
training of future cooks, Internet resources, practical experience of vocational education
institutions abroad to single out the approaches and directions of their implementation in
vocational education in Ukraine.

RESULTS

At the beginning of the 21% century a group of researchers and practitioners from
Ukraine led by V. Radkevych started working on a new concept of future cooks’ training.
After being publicly discussed and approved it became the basis of the State Standard of
Vocational Education (DSPTO-5122-N0.55.3.5-2007) for Training Cooks of Categories 3-6
(MiHicTepcTBO OCBITH 1 Haykn Ykpainu, 2007).

This standard set the duration of cooks’ training in vocational education institutions of
first certification level, namely, the 3rd category is equal to 894 hours, the 4th category —
1085 hours, the 5th level — 700 hours, the 6th category — 460 hours.
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Vocational education institutions, enterprises, establishments and organizations
engaged in training cooks were given the right to determine a variable component of the
content of vocational education curricula (up to 20 % within total time) and syllabi (up to
20 % of time for mastering subjects and industrial training) in accordance with the changes
in technical devices, technology, labour organization.

The content of future cooks’ vocational training (categories 3-6) is divided into
general and vocational, vocational and theoretical, vocational and practical training. General and
vocational training provided for introducing students to information technologies, the basics
of legal knowledge, industrial economics and business and traffic rules and regulations. The
part of training time allotted for training realization was left in reserve to respond to labour
market needs and study specific subjects (Job Search Techniques, Business Ethics and
Communication Culture, Production Design etc.).

Vocational and theoretical training involved the study of both traditional special
subjects such as Cooking Technologies and new ones such as Standardization and
Certification in Catering Trade, Methods of Quality Control and Management in Catering
Trade, Peculiarities of Foreign Services Sector, Foreign Language for Specific Purposes
(FLSP). The structure of vocational and practical training combined industrial learning,
industrial practice and art workshops.

So, it is obvious that national vocational training of cooks based on the current
State Standard of Vocational Education (DSPTO-5122-N0.55.3.5-2007), activity-based
approach to forming the training content and subject-based structure of curricula needs to
become competency-based. It should be mentioned that in order to update the content of
vocational education in 2016-2017 the Ministry of Education and Science of Ukraine
started to develop the draft of the State Standard of VVocational Education for Training Cooks
grounded on the competency-based approach (IuctutyT npodeciitnux kBamidikaiii, 2015).

Regarding foreign experience, its characteristics, in our opinion, should be
introduced in the following order:

—training of future cooks in vocational education institutions in Eastern
Partnership countries (the Russian Federation, the Republic of Belarus, the Republic of
Kazakhstan), based on the tradition of post-Soviet vocational school,;

— training of cooks in European vocational schools (France, Austria, Italy) and
American culinary schools that is rather different;

Unlike native approaches to training future cooks, Russian scholars adhere to a
slightly different concept. Its main provisions were included into the Federal State Standard
of Secondary Vocational Education No 260807.01 for training cooks-confectioners that was
approved in 2013 (MudopmanronHo-nipaBoBoit mopran apant, 2013), and grounded on a
competencey-based approach. Training results can be assessed by specialists’ mastering
general and professional competences. General competences combine the ability to understand
the nature and social significance of future profession, to show stable interest in it; to
organize one’s own activity based on goals and ways for its realization defined by the
supervisor; to analyze working situations, evaluate and adjust one’s own activity; to use
information and communication technologies in professional activity; to work in team,
effectively communicate with colleagues, administration, customers etc. Professional
competences correspond to activities of cooks-confectioners and provide for readiness for
primary processing raw materials and preparing appropriate dishes, snacks, drinks as well
as bakery, floury and confectionery products.

Accordingly, the content of future cooks and confectioners’ vocational training in
Russian vocational education institutions should include two training cycles: general and
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vocational, vocational and various types of practices. The compulsory part of training
content is equal to 80 % of total training time. The variable part (about 20 %) provides the
possibility of its expansion and (or) complication to gain more competences in accordance
with the needs of labour market, to improve graduates’ competitiveness. It must be noted
that the new concept of cooks and confectioners’ training in the Russian Federation did not
limit education institutions’ freedom of choice of education priorities in the training content
and, therefore, provided the opportunity for their creative implementation.

In the Republic of Belarus cooks (categories 3—4) are trained in accordance with
the State Standard of Vocational Education (3—91 01 51 Public Catering) (HaunoHasbHbIit
npaBoBoii Nurepuer-nopran Pecniyomuku Benapycs, 2016). The standard sets the following
duration of future cooks’ training: 2 years and 6 months — based on general basic education
and 1 year — based on secondary education.

A typical curriculum for future catering specialists’ training includes such components
as general and vocational, vocational, monitoring, counseling, extracurricular activities. A general
and vocational component consists of social and humanitarian, natural and mathematical
cycles as well as a range of subjects such as Physical Education and Health and additional
training time. A vocational component includes general and vocational and special cycles,
additional training time and a variable part. Industrial training and practice are given not
less than 40 % of the total amount of training hours in vocational education curricula. It
should be mentioned that education institutions may add hours for industrial training by
reducing the amount of hours needed to study subjects of the vocational component.

In the Republic of Belarus future catering specialists must have a range of
professional competences, including carying out culinary processing of raw materials;
cooking for different categories of population at various catering enterprises; complying
with sanitary regulations on food preservation, personal hygiene; understanding the main
economic categories and concepts; the knowledge of foreign languages (speaking
minimum) etc.

The Republic of Kazakhstan has its own original concept of future cooks’ training.
The duration of training is 2 years and 10 months — based on basic secondary education and
1 year and 10 months — based on general secondary education (Mureprer-)ypHAIT
«IIpocsenienuney, 2015).

The content of future cooks’ training provides for normative and variable parts.
The compulsory content of cooks’ training is conventionally divided into three cycles of subjects:
humanities, general vocational, special. The cycle of optional disciplines determined by the
education institution aims to meet the employers’ requirements and provide the opportunity
to supplement the training content taking into account the accumulated experience of the
teaching staff.

The amount of hours for this training cycle can be increased up to 25 % by
reducing those hours allotted for general vocational and special subjects. According to the
standard, practical skills and abilities of future cooks are formed during introductory and
training (180 hours), technological (1080 hours) and industrial (540 hours) practices.

So, vocational training of cooks in Russia, Belarus and Kazakhstan is grounded on
the national standards of vocational education adopted by these countries as well as the
competency-based approach. This allows to solve important practical tasks, to analyze
industrial processes, to predict technical and technological changes in labour sector, to
produce reliable criteria for training results assessment. Such a conceptual approach to training
future cooks increases their social activities, professional mobility and competitiveness.
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We would like to analyze European experience in training cooks. Vocational
training of cooks in France is mostly carried out in vocational schools. Hospitality School
headed by Jean Drouant in Paris resembles our vocational school. A two-year program is
targeted at ninth-graders without admission exams, and after its completion they receive a
diploma which gives them the right to be assistant cooks.

During training pupils undergo a 12-week internship. After a three-year training
students receive the following specialties: cooking, rerstaurant service, room service. After
successfully completing this course, students will obtain a so-called “technological leaving
certificate”. Those who wish to continue their learning, may choose one of the specialties
mentioned above and study two more years. During the next two years students undergo a
5-month internship that is based on the chosen specialty: in a hotel, restaurant hall, kitchen.
The internship takes place in Paris or abroad, for example, in the USA, if student has a
command of the English language.

While studying students master economics, marketing, management, foreign
languages (English, Spanish, German). There are 8 kitchens, 3 confectionary departments, a
restaurant within the school. Up to 12 students can work in each kitchen. Training is
completed after the exams have been taken. Those pupils who successfully have passed the
exam obtain a diploma and may work as mid-level cooks. Thus, after completing the
training young specialists (2022 years old) possess practically a full spectrum of activities
in the hotel and restaurant business as they know how to plan a menu, all the peculiarities
of cooking, customer services etc. (Mympukosa, 2001).

One of the oldest French culinary schools is considered to be Le Cordon Bleu,
founded in 1895 in Paris. The training lasts from 3 to 9 months and can start from any level
of training. Experienced cooks attend a 12-week course of general cooking, beginners — a
36-week course.

Classrooms are equipped with modern technical devices, lectures are conducted in
French being simultaneously translated into English. During workshops students can
examine the process of cooking from all the sides using rear-view mirrors. Headcook
explains cooking techniques and demonstrates the sequence of their preparation. At the end
of workshops students can degust dishes that helps them to develop their taste and master
skills of setting and presenting dishes.

In Le Cordon Bleu curricula are divided into three levels: elementary, intermediate
and high. At the elementary level (162 hours) students gain basic knowledge of traditional
culinary technology, namely, study culinary terms and definitions, food processing and
preservation methods, food history, production hygiene and sanitation, production organization,
equipment, occupational safety, sauce, pastry and forcemeat cooking technology.

From the first day of training the obtained knowledge is strengthened due to
practical training in the kitchen. Students are divided into groups of 12—-14 people so that
they may practice their cooking skills, work with equipment and tools. At the end of
workshops teacher tastes dishes and assesses students’ work. The criteria for assessment
are organoleptic properties of dish (taste, smell, consistency, appearance) and preparation
time.

The intermediate level (147 hours) involves studying characteristics of food
products, their origin, classic technologies of French and other cuisines all over the the
world. At the same time, main attention is paid to the ratio of colour, shape, size of products

and ready meals as well as their organoleptic characteristics.
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According to high level programs (202 hours) students study original and modern
interpretations of classic dishes, the most difficult cooking techniques as well as the combination
of various components in dishes. Also students are given the opportunity to be creative and
prepare their own dishes. At the final stage of training future cooks take the final exam, namely,
they are to prepare a dish in a specified period of time. After obtaining a diploma of a qualified
cook, students may work as cooks, teachers, counselors in catering trade (Le Cordon Bleu,
2017). In addition to culinary schools one can study cooking in Hotel and Tourism Management
Academy, where classes imitate restaurant kitchen. Academie Internationale Maxim’s de Paris
is considerably recognized, too (Maxim’s de Paris, 2017).

According to the resolution of the Federal Ministry for Economics and Labour,
vocational schools for catering and hotel industry in Vienna provide a 3-year training for
future cooks. The duration of training is equal to 1080 hours as it is defined in the
curriculum. Programs include various aspects of cooking technologies, using catering
equipment, nutrition physiology, sanitation and hygiene.

In Austria future cooks master compulsory and optional subjects. Compulsory subjects
include Political Education (80 hours), Germany and Communications (100— 140 hours),
Professional Language (40-100 hours), Second Professional Foreign Language (80 hours),
Accounting and Economics (180 hours), Dietology (80 hours), Food and Menu (120 hours),
Organization and Tourism (80 hours), Practical Activities (320 hours). Students may choose the
following optional subjects: Religious Studies, Modern Foreign Language, Physical Education,
Winemaking, Creative Cooking. Industrial training is carried out under the conditions of
industrial environment (Berufsschule fiir Gastgewerbe, 2017).

One of the leading culinary schools in Italy is Italian Culinary Institute for Foreigners.
Seminars and workshops are conducted by well-known restaurant critics and chefs. Classes are
devoted not only to cooking, but also Italian history, culture, language — everything that is
connected with food and wines. The program is divided into two parts: first two months students
study theory in a picteresque castle of Asti, next four months they apply the obtained knowledge
in the best restaurants of Italy. After successfully completing the program, students obtain a
diploma. Those who have not passed exams receive certificates of participation in the program
(Italian Culinary Institute for Foreigners, 2017).

Therefore, the conducted analysis of European experience shows that future cooks’
training in France, Austria, Italy is carried out on the basis of the dual training system.
According to this system, students simultaneously gain theoretical knowledge within the
education institution (1-2 days per week) and practical skills while being in the industry
(3-4 days per week). The dual training system is aimed at orienting students toward
vocational training that provides the qualification and competences needed in practice in a
changing world (Hippach-Schneider, Krause, Woll, 2007). Within the dual training system
the structure of future cooks’ vocational training in European countries is characterized by
heterogeneity and complexity.

However, most culinary schools are located in the USA as culinary industry is one
of the most powerful in this country, and as of 2014 it provided employment for about 13.5
million workers (National Restaurant Association, 2017).

In the USA culinary education can be obtained on the basis of public schools that
offer vocational training called Career and Technical Education. The concept of cooks’
vocational training includes courses and special courses that allow students to prepare for
professional cooking. Training lasts at least two years of secondary and two years of
vocational education, after which graduates are given a professional certificate or awarded a
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degree of junior expert in cooking. Almost half the secondary schools in the country offer
such vocational programs.

Post secondary trade schools offer education for elder students who want to develop
or change their careers. The duration of training is typically 2 years and mostly depends on
the peculiarities of the education institution, curricula and programs. Curricula include
practical and theoretical components. According to 2-year programs, students acquire basic
knowledge and skills related to food safety, sanitation and hygiene, cooking technology,
menu planning and others. The content of 4-year programs is supplemented with themes
connected with cooking the large number of servings, specialized cooking techniques
cooking regional and national cuisines etc. The critical factor is that an internship is an
integral part of the program’s practical component. Some culinary schools and programs
provide for a paid internship (Trade School, Colleges and Universities, 2017).

The Dorsey Culinary Academy in Michigan developed an annual program of
training cooks. Students study the following subjects: Culinary Arts Basics, Nutrition
Basics, Specialties, Regional and International Cuisine, Service in Catering Trade. Practical
training takes place in local cafes, restaurants as well as under the conditions of real
industrial environment. After completing the program, students take an exam and receive a
certificate (Dorsey Schools, 2017)

Thus, the advantages of programs in American culinary schools are the flexibility of
internal structural modules that allows to teach students taking into account the latest scientific
and technological achievememts as well as the interdisciplinary approach to acquiring
knowledge and writing projects that emerged as a result of allowing students to choose subjects
to their liking (within the required minimum of credit points / passes). The common feature of
cooks’ vocational and practical training in European countries and the USA is its organization
not in the education institution, but in modern restaurants, bars and cafes, namely, under the
conditions of real industrial environment. Thus, future cooks are provided with extensive
vocational competences, knowledge and skills necessary for professional activities. At the same
time, this eliminates the main disadvantage in traditional systems of vocational training in post-
Soviet countries — the difference between theory and practice.

CONCLUSIONS

The conducted analysis of foreign experience in training future cooks, namely, in
European countries and the USA, has proved that it is mainly focused on the concept of
continuing vocational education and is variable, multilevel, wide-profile, at most
approximated to the needs of catering trade. The orientation of cooks’ training toward
labour market needs creates high motivation to acquire knowledge and skills and ensures
high employment rates of graduates.

It has been revealed that in Eastern Partnership countries (the Russian Federation,
the Republic of Belarus, the Republic of Kazakhstan) vocational education is grounded on
education standards and the competency-based approach. At the same time, national
vocational training of cooks based on the curent education standard needs to become
competency-based.

So, we can conclude that each country has its peculiarities in the organization of
training. We believe it necessary to take into account positive aspects of foreign experience
and implement innovative approaches to training specialists in catering as it will enhance
the efficiency of cooks’ training in national vocational education institutions.

Further scientific researches should be aimed at revealing the ways to succesfully
implement positive aspects of foreign experience in practice of national vocational training

of cooks.
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SELECTED INTERNATIONAL DEFINITIONS
ABOUT YOUNG STUDENTS’ LEISURE TIME:
THEORETICAL AND PRACTICAL BACKGROUND IN POLAND

ABSTRACT

Terms such as recreation, leisure, functions of spare time, physical hygiene,
mental hygiene or forms of spare time are among the issues discussed in the branch of
educational science. The majority of educationalists are convinced that the issue of active
leisure should form part of the core curriculum and should be an objective of education in
kindergarten, in early schooling and in subsequent tiers of education. Some teaching aids
(textbooks, workbooks and worksheets) for young children do reflect this process. It is
worthwhile making this issue the subject of educational research in order to assess the
achievements in this regard in a sub-discipline referred to as ‘early school pedagogy’. This
article constitutes a preliminary theoretical and practical study to this end. It has been
indicated that the students of classes I-I11 (depending on the attitude of parents) spends his
free time in the following way: learning a foreign language, usually English sports; the
other for boys and another for girls, reading books, watching television, playing on the
computer, recreation with their parents, the practice of tourism, family shopping in
supermarkets. It has been stated that physical activity is a popular form of recreation,
which has been proven during a small-sample research project; this type of recreation
meets numerous psycho-social needs; it facilitates adaptation to rapidly changing
conditions of life by helping with stress management, illness prevention and fitness
improvement; it shapes interpersonal relations by strengthening social integration and
family ties; it also aids development of physical and artistic skills.

Key words: leisure, recreation, passive and active leisure, teacher’s role, young
students, shaping attitudes, education.

INTRODUCTION

The notions of work and leisure have been described in different ways throughout
the history of education. Leisure is an interdisciplinary issue and is studied by various
experts from different fields all over the world. The development of civilisation and
increased workload are associated with a more widespread reference to the notion of leisure
and its inclusion in the processes of raising children and educating students.

THE AIM OF THE STUDY

The aim of the research is to identify the definition of free time in the meaning of
educators from selected countries and with a reference to Polish educational theory and
practice. Another aim will be to obtain data on the forms and functions of spending free
time for pupils.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The notions of free time and leisure time as well as other terminology and
definitions. Throughout the history of education, different meanings have been attributed to
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the notions of work time and spare time. Spare time can mean both free time and leisure
time. The notion of free time refers to a time span expressed in a quantitative manner i.e. in
hours and minutes whereas leisure time means time remaining after work has finished and
chores have been completed. J. Dumazedier suggests that leisure time should be seen as
‘time during which activity is oriented towards self-fulfilment as an ultimate end’
(Dumazedier, 1974). Society allows an individual spare time when time remains after
family, social and political duties have been fulfilled. An individual can free themselves
from fatigue through rest, from boredom through entertainment and from functional
specialisation through the development of bodily and mental capabilities as determined
according to personal preference. The availability of time does not result from individual
decisions but is primarily the result of economic and social factors. It constitutes a new social
value in the form of an individual’s right to spend time for the sake of personal satisfaction.

Leisure is an interdisciplinary issue. It is the subject of research conducted by
many experts representing different disciplines from all around the world. The development
of civilisation is associated with a more widespread use of the notion of leisure, although
not everyone is able to arrive at a definition (Kus, Wyszogrodzki, 1980). According to my
observations, the growing number of obligations, the more widespread use of computers
and the tendency towards a more sedentary lifestyle are accompanied by an increased
demand for rest and recreation, including active recreation.

The first recorded mention of the concept of leisure was made by Aristotle (De
Grazie, 2000). The scholar juxtaposed different activities: mandatory activities (e.g. carried
out by slaves) and activities undertaken in order to aid relaxation, contemplation, creativity,
admiration of arts or service of the state. Aristotle pointed out that time should be used in
accordance with values which reflect the meaning of human life. He underlined that leisure
time should be embraced with a desire to achieve the greatest human good i.e. Eudaimonia.
According to Aristotle, leisure was not simply time spent pursuing pastimes but it rather
played a key role in human life. Of course, the workload of ancient philosophers is
incommensurable with what is observable today.

E. Tarkowska states that leisure is one of the historical categories which refers to
events from the quite recent past ‘associated with industrial society, related to it and
disappearing along with it or adapting alongside it” (Tarkowska, 2001). According to this
author, leisure time is ‘one of the many types of social time and should be studied in this
context’.

From a pedagogical point of view, A. Kaminski associates the notion of leisure
time with holidaying while referring to our tradition in this area, among others (Kaminski,
1969).

The term leisure time is usually employed to refer to time at a person’s disposal
after they have undertaken actions related to the fulfilment of biological and hygienic needs
(sleep, nourishment and personal care) as well as mandatory tasks (work, study, family
duties and commuting). Leisure time is time when an individual has greater freedom of
choice as regards activities pursued (Pomykato, 1993).

L. Berek and K. Czajkowski believe that ‘entertainment and rest’ are the most
important aspects of a child’s leisure time (Berek, Czajkowski, 1965).

These days few are ashamed to describe what they do in their spare time or admit
to having some. In the past (in Socialist days), to have leisure time was seen as a reason for
shame or embarrassment and thus one did not admit to having any. It was believed that
every spare minute of one’s time should be devoted to vocational endeavours and anyone
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who had spare time was undoubtedly plagued by laziness. ‘Work was [...] a yardstick by
which a person was judged; an everyday test of their capabilities. That is why leisure time
did not formally exist in traditional, rural communities and also why it was seen as a notion
which bordered on immorality. It was considered less than virtuous for one to acknowledge
that he had spare time or to express a desire to have it (Kocik, 2000). Fortunately, such
attitudes now belong to the past.

Leisure functions in literature. The author of this article has repeatedly emphasised
the need to organise students’ spare time in her publications and curricula. She has also
underlined the important role played by teachers in their work with students and alongside
parents of students in this regard (Teresa Janicka—Panek, 2016).

Z. Dabrowski outlined four functions of leisure: rest, entertainment, development of
interests and talents, identification of one’s own place in society (Dabrowski, 1966). Leisure
determines the extent of one’s physical, mental, social and intellectual development. It also
contributes towards determining an individual’s ability to meet cultural and social needs.

According to J. Wegrzynowicz, ‘rest leads to the regeneration of physical and
mental abilities and restores one’s ability to act effectively’ (Wegrzynowicz, 1971).

A. Roykiewicz classifies functions of leisure as follows: psychorecreational
function; psychocompensational function; psychocorrectional function; psychocreative
function (Roykiewicz, 1985).

A. Kaminski outlined three functions of leisure: rest, entertainment and personal
development with respect to hobbies (so-called leisure pursuits) (Kaminski, 1980).

The abovementioned functions relate to the roles and the meaning of leisure which
include several aspects such as socio-economic, psychological-and-pedagogical and
hygienic-and-health-related aspects (Kwilecka, 2006).

Analysis of different approaches represented by the abovementioned authors
indicates a diversity of functions and their synergic effect/meaning.

The role of leisure in the development of a child’s personality. The following
factors influence the development of an individual’s personality: inborn anatomical and
physiological characteristics, the individual’s own activity, environment, education and
upbringing (Kwilecka, 2006).

Leisure is an intrinsic and utility value which can be used in different ways. The
value of leisure is measured by its content. Leisure as such is not valuable. Individual
feelings, opinions, the use and objectives of leisure determine its nature and functions
(Dabrowski, 1966).

Decision taken as regards the pursuit of a given pastime can indicate an
individual’s traits. We may paraphrase a popular saying: “tell me how you spend your spare
time and I will tell you who you are’. The fact that a number of values, habits and hobbies
which consequently play a huge role are formed during an individual’s free time is a fact of
great importance (Czajkowski, 2011). K. Czajkowski believes that an individual is a
wholesome being and therefore what s/he does in his spare time goes a long way to
determining what s/he does during the rest of the day (Czajkowski, 2011).

The notion of recreation, its forms and the process of upbringing. The term
recreation is derived from the Latin term recreo which means to create anew, refresh,
rejuvenate or make stronger. In Old Polish, ‘recreation’ referred to a break in between
duties or leisure activities (Dutkowski, 2002). Recreation can also mean ‘sports for all’.
This notion was introduced by UNESCO in the interests of people of all ages having the
chance to choose any sport to practice in their spare time.
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Recreation involves a set of behaviours exhibited by an individual in their spare
time and it is indicative of the process of rest.

The term recreation is used to describe different forms of activities, is not related
to occupational duties, household chores or social duties, and is undertaken in the interests of
improving one’s health as well as for the purposes of entertainment and self-education.
Recreation fulfils the following functions: rest, entertainment and development (Dutkowski, 2002).

Recreation belongs to the category of action and is the content of leisure.
However, not all activities we participate in during our spare time can be considered
recreational (Kwilecka, 2006).

Child leisure delineates time devoted to rest, entertainment and the satisfaction of
personal interests (Kaminski, 1982). Referring to the theses of R. Wroczynski, Kazimierz
Czajkowski defines the teaching of recreation as planned, educational activities targeted at
the development of skills for the proper organisation of leisure by the young generation
(Czajkowski, 1979).

A child’s first recreational patterns are defined by his parents, as underlined by
K. Czajkowski (1997): ‘A family home forms patterns, habits and skills related to
organising leisure’ (Czajkowski, 1979).

The kindergarten is the first institution in which a child encounters teaching aimed
at helping him to consciously shape his spare time and render it meaningful. This institution
consciously and purposefully teaches recreation. One of the objectives behind a child’s
attendance of kindergarten is that the child learns the value and meaning of leisure. In
kindergarten, children learn how to spend time actively and to develop their own initiative.
The process of developing initiative begins during playtime in the first place (Czajkowski,
1979). This approach is reflected in the core curriculum of the kindergarten and early
school education which includes activities related to recreation, travel and playtime (Journal
of Laws 2016, item. 985). Teachers tackle the topic of leisure in the course of their work and
sometimes refer to their own personal preferences in the interests of providing examples.

Ways of spending spare time play a decisive role in the development of a child’s
personality, hobbies, talents and interests as well as his psychological and physical
development. The amount of spare time available is increasing thanks to technological
developments and generic, global progress. A child’ spare time should be spent in
accordance with his own interests and under the supervision of adults.

Children who are well-prepared to spend their spare time appropriately should
possess skills required for peaceful co-existence within a peer group, be able to share
impressions and experiences, help others and be aware of the importance of their own
aspirations and needs (Kwilecka, Brozek, 2000).

As regards children, ways of spending spare time contribute to the development of
the following skills: cooperation, active participation in family and social life, learning the
importance of culture, promotion of culture, promotion of certain behaviours and conduct
and development of certain social-and-moral attitudes.

Literature on leisure (see references) describes leisure activities for children which
are necessary for the development of these skills.

M. Demel and W. Humen classify recreation activities in accordance with three
main forms: physical form, mental form and social form.

They also suggest that recreation forms can be classified in accordance with age
(recreation of children, adolescents and adults) or according to equipment involved (sports
recreation or technical recreation etc.) (Przectawski, 1978).
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Taking into account a variety of forms of activities undertaken during spare time,
the following recreation types can be delineated: physical recreation (physical activity),
creative recreation, cultural and entertainment-related recreation and recreation related to
social activity (Czajkowski, 1980).

Recreation types may be defined as follows:

Physical recreation is the most versatile form of leisure from the point of view of
the impact it has on an individual. Physical recreation boosts self-esteem, self-confidence,
optimism and makes life more beautiful, healthy and full of joy (Czajkowski, 1980).

Basic forms of physical recreation practiced by children include the following
activities: physical activities during school breaks, rhythmic activities, artistic gymnastics,
field games, sports games, cycling, badminton, basketball, athletics, skating, skiing, palant,
handball, swimming, volleyball, tennis, table tennis, hiking, obstacle courses (Czajkowski, 1980).

Creative recreation: has a major impact on an individual’s emotional intelligence
and promotes development of appreciation of beauty, aesthetics and manual skills.

Primary forms of creative recreation include art classes (painting, drawing and
modelling etc.), music classes (playing instruments, dance or rhythmics), drama classes
(recitation, puppetry and theatre), DIY classes, modelling (airplane, spaceships and boat
building), photography and cinematography classes, radio broadcasting and automotive
classes (Czajkowski, 1980).

Cultural and entertainment-related recreation includes a number of appealing
and widely popular activities carried out during spare time which promote cultural
knowledge and which are entertaining at the same time.

These activities include reading, intellectual entertainment, film and theatre, radio
and television, cultural and artistic events and social life in general (Czajkowski, 1980).

Recreation in the form of social activities includes forms of social activities
cultivated with passion which induce joy and constitute a form of leisure. Recreation in the
form of social activities is less about personal pleasure or benefit and more about sharing
one’s joy with others. This form of recreation encourages an individual to view this type of
sharing as meaningful, promotes altruism and empathy, accelerates recovery from
childhood selfishness and self-centeredness and enriches one’s value system.

Forms of family recreation. Generally, there are three types of recreation involved
here: cognitive recreation, entertainment-based recreation and recreational leisure.

The most popular forms of family recreation include leisure during holidays,
weekends and family tourism of different types.

Holidays are associated with the opportunity to sleep longer, to have a lie in,
visiting a café, cinema, museum and attending exhibitions or concerts. This form also
includes reading books, listening to music, watching TV, surfing the Internet, playing
games and visiting friends and relatives. The above-mentioned forms of recreation are
defined as passive leisure or an intermediary type which includes some elements of active
leisure (Czajkowski, 1980).

There is a relatively numerous group of people who do not leave home when they
take annual leave from work or on weekends. In the case of this group, we can expect such
forms of activities as going out, peaceful time at home, healthy lifestyle, entertainment and
long, peaceful sleep. Such people take walks in recreational areas, organise one- or two-day
trips, go to the cinema, a café or visit relatives.

K. Kottowski applies such differentiation criteria as the number of children in a
given family, the family’s affluence and the moral culture of parents. He differentiates
between larger families with three or more children and small families with two children or
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less. K. Kottowski believes that families with more than two children of both sexes are the
most optimal from the point of view of upbringing provided that the parents have a good
income and a good rapport (Grochocinski, 1979).

The first method of data collection is a critical analysis of the literature in the area
of free time. The research, which are conducted in Poland, in the field of free time children
are implemented in the form of a survey. The respondents are the students, their parents and
teachers of classes I-111. Another source of data is the observation of the children, how they
spend their free time. Furthermore, the researcher prepared proprietary tools: a questionnaire
survey for children, their parents and teachers in grades 1-111, as well as observation sheets.

RESULTS

The student classes I-I11 (depending on the attitude of parents) spends his free time
in the following way:

— learning a foreign language, usually English;

— sports; the other for boys and another for girls;

— reading books;

— watching television;

— playing on the computer;

— recreation with their parents;

— the practice of tourism;

— family shopping in supermarkets.

Physical activity is a popular form of recreation, which has been proven during a
small-sample research project. This type of recreation meets humerous psycho-social needs
(Gromek, 2016). It facilitates adaptation to rapidly changing conditions of life by helping
with stress management, illness prevention and fitness improvement. It shapes interpersonal
relations by strengthening social integration and family ties. Moreover, it also aids
development of physical and artistic skills. Active recreation improves mood and self-
esteem. It hones one’s character, promotes personal development and interests and helps
shape values (such as the importance of mutual help, empathy or social activism). It can
also be an effective means of psychotherapy and resocialisation.

CONCLUSIONS

Analysis of the theory and practice of spending free time demonstrates the
variability of forms and functions over the last forty years. Increasingly, the time outside
the classroom is spent on the acquisition of additional competencies. It demonstrates the
growing awareness of parents. The role of these teachers is educating parents.

Recommendations for parents and teachers:

— recreation is part of the content of education in kindergarten and early schooling;
therefore, it is an important educational task to be implemented at this stage of education;

—teachers and parents should offer a child a form of recreation and leisure other
than that routinely practiced by the child if it gives the child no satisfaction or joy or if it is
determined to constitute passive leisure;

— teachers should discuss the way children can spend their spare time especially
when they need assistance in this respect;

— it is advised that parents take into account their children’s needs when planning
family/individual recreation;

—teachers and parents should adjust forms of recreation taking into account the
child’s fitness level, health and interests;

—raising awareness among children and parents will help promote the need to
carefully plan leisure time.
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The topic of leisure time is one of the key issues in the contemporary world given
the significant changes both to social and professional life (greater needs and maintenance
costs, increased workloads, combining several jobs, sedentary lifestyles, extensive use of
computers, general monotony and potential for professional burnout).
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PECULIARITIES OF FUTURE TECHNOLOGY TEACHERS’ TRAINING
IN POLAND AND GREAT BRITAIN

ABSTRACT

The importance of studying foreign experience to enhance the efficiency of teacher
training in higher education institutions has been justified. Peculiarities of future technology
teachers’ training in Poland and Great Britain have been considered. Special attention has
been paid to revealing the ways of enhancing the level of teachers’ professional competency
while and after studying at university. The requirements for technology teachers’ have been
specified. It has been indicated that apart from the requirements for professional training,
future specialists should follow moral rules, cooperate with the participants of the
education process and manage information and communication technologies. Qualification
categories of teachers in Poland as well as educational routes for future technology teachers’
training in Great Britain have been found out. Based on the generalization of the study
results, the authors have singled out the main cycles of professional disciplines needed for
professional training of technology teachers’ training in Great Britain. The role of school
placements in future teachers’ training for professional activity has been considered. It has
been proved that the great amount of hours is allotted for practical training of students and
forming of those skills and abilities needed in professional activity. Relative stages of
students’ practical training in higher education institutions have been identified.

Key words: technology teacher, pedagogical interaction, professional training,
teaching qualification, training model, educational route, study program, education
institution, education process.

INTRODUCTION

The reforming of secondary education makes appropriate adjustments to
professional training of teachers and, in particular, technology teachers. Modern approaches
in education suggest that future technology teachers should be able to organize cooperation
with other members of the education process, collaborate with pupils, parents and colleagues;
involve pupils in the creative process of making original and functional products during
curricular and extracurricular activities; use innovative learning technologies focused on the
harmonious personality development of each pupil and their professional identity. In
addition, Ukraine’s active integration in the European space requires the content and
technologies of teachers’ training to be reconsidered as they are guarantors of the younger
generations’ education. The efficiency of future specialists’ training depends on their
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readiness for pedagogical activity, professional competency. Therefore, it is necessary to
study foreign experience in training future technology teachers, in particular, Polish and
British achievements, to analyze and determine the main directions of improving the
national education system.

THE AIM OF THE STUDY

The aim of the study is to generalize Polish and British experience in training
technology teachers and consequently implement its positive aspects in the national
education system.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Analysis of psychological and pedagogical research results demonstrates the
significant interest among scholars and researchers in teacher training abroad. In particular,
the international experience in training teachers in different foreign countries has been
covered in scientific works of native researchers: in Great Britain — N. Bidyuk,
Yu. Kishchenko, A. Parinov, O. Stelmashchuk; in France — M. Skorobogatova, B. Vulfson;
in Germany — T. Koval, H. Lukianiuk, O. Rodina; in the USA — I. Gavrysh, T. Kapeliushna,
Ya. Kolybabiuk, T. Koshmanova, Yu. Krasylnyk, R. Roman; in Poland — K. Binytska,
T. Brodzinski, M. Frejman, S. Frejman, M. Jakowicka, S. Kwiatkowski, R. Monko,
R. Pasichnyk, G. Rua et al. However, insufficient attention is paid to technology teachers’
training in Poland and Great Britain.

During theoretical study of the defined problem we have used the complex of
theoretical methods, namely, explanatory and analytical method with using analysis and
synthesis of scientific researches on technology teachers’ training; methods of generalization
and systematization — to highlight the peculiarities of teachers’ professional training and
formulate relevant conclusions.

RESULTS

Taking into account territorial proximity and a significant number of Ukrainian
students obtaining education in Poland, there is a need to study Polish experience in
training future technology teachers.

The problems of technology teachers’ training in Poland have been covered in the
researches of such Polish researchers as Z. Dambrowski, W. Furmanek, A. Marshatek,
T. Nowacki, Ch. Pochanke, R. Polny, S. Szajek, V. Zarzecka and others. All the scholars
agree that these teachers must have profound psycho-pedagogical, technical knowledge and
skills. The training of future specialists is comprehensive in order to provide students with
employment opportunities not only in education but also research administration, economics,
industry. However, the training ia carried out not only within a higher education institution
but also after graduation: during school placements under the supervision of experienced
pedagogues, professional self-development.

The increasing level of professional competency contributes to teachers’
professional development with corresponding increase in wages: teacher-trainee; contract
teacher; appointed teacher; certified teacher; professor of education — a title of honour
(Kwiatkowski, 2001). According to the Teacher’s Charter, there are the following qualification
categories: teacher-trainee; contract teacher; appointed teacher; diploma teacher (Kancelaria
Sejmu, 2008). The transition from one category to another demonstrates teacher’s professional
growth and pedagogical mastery enhancement.

General training and development of technology teachers in Poland is subject to
the principle of “addition — complication — actualization”. At the same time, the emphasis is
put on the integration of technical and informative components of technology teachers’
training content. Rather significant are student research activities during training, enhancing
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their self-study and practical orientation toward professional training. Therefore, the
education process is constructed so as to not overload students and let them independently
choose the directions for self-development.

The results of analysis of curricula in technology teachers’ training prove learning
individualization, providing opportunities for independent choice of subjects, allotting
significant number of hours for self-study. It should be noted that teachers provide students
with a so-called indivudal support. This allows to implement the personality-oriented approach
in training future technology teachers. Therefore, it is important that teachers should be able
to organize pedagogical interaction with all the participants of the education process.

School placement plays an important role in professional training of technology
teachers. Future specialists are to not only organize and conduct the education process,
monitor its results in order to adjust their actions, but also to interact with colleagues, pupils
and their parents. Usually, such placements last 8 weeks. However, depending on the
institution, they can be appointed either for first or second year of study (Monbko, 2010).

The reforming of education in Poland has made appropriate changes to the
requirements for technology teachers and graduates of higher education institutions. Future
technology teacher should be able to rationally consider the conditions of the education
process organization in schools, develop and implement their own didactic strategy based
on the interdisciplinary approach, organize and direct pupils’ cognitive activity, create
appropriate conditions for their creativity (Brodzinski, Rua, 2002).

It must be noted that one of the requirements for teacher is to respect the principles
of personal morality, be able to compromise (Jakowicka, 2008). It is important that teacher
should be able to talk with pupils, perceive them, control their own emotions and
behaviour; understand that mistakes and failures in the education process are life patterns
that can be rectified only if one is willing to improve oneself (Frejman, Frejman, 2008).

Rather interesting in the context of our study is British experience in training
future technology teachers. Thus, the complex nature of technology teachers’ training is
reflected in such documents as the “Teacher’s Standards”, “Competences for Design and
Technology Teachers”. This can be explained by the peculiarities of Design and Technology
programmes of study, that are taught in schools and combine the following components:
technologies, traditional crafts, types of designs, information technology, basic electronics,
home economics and business. Over 12 % of the total time load is devoted to this subject.

Design and Technology Teaching is based on the integrated design technology and
provides for active involvement of pupils in research activities while conducting experiments,
solving difficult situations. Consequently, this requires appropriate training of technology
teachers who are to teach pupils to work not only with hand tools but also produce quality
products. It should be mentioned that pupils should be able to previously plan the stages of
production based on understanding of the interconnection between technological, ecological and
aesthetic systems. In addition, they should monitor this process to further evaluate its
efficiency and product quality. Therefore, one of the requirements for technology teacher is
their readiness for pedagogical interaction, because only cooperation allows to involve
pupils in creative activities, implement individual trajectory of learning for each pupil,
encourage them to attend additional lessons, participate in events dedicated to Design and
Technology and undergo extracurricular training (practice at mini-companies).

Summarizing British experience in training technology teachers, we can single out
three models of their professional training: parallel, sequential and alternative. We would
like to consider the content of each.
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The parallel model is used in training KS 1 and KS 2 technology teachers in
teacher colleges. It is the most common model at universities of Great Britain. This model
allows to obtain a Bachelor of Science degree in 3 years.

The sequiential model is used in art and techhology teacher colleges and
universities at faculties of education. After completing the study, graduates obtain the
Postgraduate Certificate in Education (PGCE).

The alternative model of professional training involves the implementation of such
innovative programs as distance learning, flexible learning options, fast-track degrees,
certified teachers (Crenpmarnyk, 2012).

Within the implementation of these models, the system of professional training includes
various educational routes to obtain the corresponding profession. In particular, these are:

1. Obtaining Postgraduate Certificate in Education (PGCE) at universities mainly.
The duration of study is one year.

2. Obtaining Bachelor of Education that allows to gain Qualified Teacher Status
(QTS). The study may last 3 or 4 years.

It should be mentioned that there are various alternative study programs for
teachers. Foe instance, these include:

1) School Centred Initial Teacher Training (SCITT) that ensures active cooperation
of all the units of education taking into account modern trends;

2) the Fast Track programmes that allow students to gain Qualified Teacher Status
(QTS);

3) employment-based routes that provide relevant training in a certain field (for
people over the age of 24) (Opexosa, [Toynuna, 2007).

The presence of various study programmes that provide training by different paths
allows to take account individual peculiarities of students and reveal their creative potential.

Technology teacher training in higher education institutions of Great Britain is
based, primarily, on the formation of practical skills and abilities of personal and
professional self-development. Generaly, such training involves the study of four basic
cycles of courses:

1) professionally-oriented courses;

2) teaching-oriented courses;

3) practice-oriented courses;

4) school placements.

Thus, the main focus is put on school placement which takes about 25% of the
total load time as an important component of teacher training. Professional training of
teachers is characterized by close cooperation with higher education institutions. Teaching
practice can be divided into the following stages: 1) intial; 2) introduction to professional
activity; 3) professional growth; 4) generalization and systematization of the experience
obtained; 5) teachers’ professional development. Students may attend several schools and
have their achievements assessed by class teacher, tutor and mentor. This three-pronged
interaction of student with tutor and mentor allows school placement to become integrated
and complete, thereby increasing its efficiency (Ctemsmantyk, 2008). Special attention is
paid to individual-typological and personal qualities and characteristics of future teacher.

It is important that professional growth of teacher continues after graduation as
there are various study programs for certified specialists.

CONCLUSIONS

So, the study of Polish and British experience in future technology teachers’
training allows to conclude that their level of professional competency and personal
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qualities is based on high education standards. Professional training is not completed after
graduation and lasts all professional life. It has been found that, firstly, future technology
teachers’ training is carried out comprehensively to widen opportunities for further
employment. Secondly, school placement plays a significant role in psychological,
pedagogical and practical training of future specialists. Thirdly, schools and universities
closely cooperate with each other. Fourthly, the education process is based on the
personality-oriented approach as it allows to take into account the individual characteristics
of each student and encourage the development of their creativity. The mentioned above
can be used to improve future technology teachers’ training.

Rather perspective for further researches we consider analysis of teacher training
content abroad to single out its main directions and implement them in the national
education system.
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PROVIDING RETRAINING AND ADVANCEMENT TRAINING
FOR PRIMARY/ELEMENTARY SCHOOL TEACHERS
AT THE STATE LEVEL IN GREAT BRITAIN AND THE USA

ABSTRACT

In Great Britain and the USA the normative basis of primary/elementary school
teachers’ qualification advancement is being actively developed, i. e. this issue is
considered at the state level. For a long time the development of retraining and
advancement training system for primary/elementary school teachers has been grounded
on conceptual foundations of pedagogy that ensures the functionality of the mentioned
system. The research results on conceptual foundations for forming an education system of
teacher qualification advancement in Great Britain and the USA prove that their nature
depends on the development of these countries’ history. In particular, there is a trend
towards integrating course- and school-based forms of qualification advancement on the
ground of teachers’ collaboration with lectures, raising the question of making the
education process of primary/elementary school teachers’ qualification advancement more
democratic; creating a participatory style of learning that is carried out collectively
(teachers actively develop the programme content and propose to include such issues that
are necessary for their solving during these courses).

Key words: retraining, qualification advancement, primary/elementary school
teachers, Great Britain, the USA.

INTRODUCTION

Retraining and advanced training of primary school teachers became of great
interest in the mid 1960s in Great Britain. Teaching departments at universities were the
basis of teacher retraining and advancement training system (Department of Education and
Science, 1978). Today, advanced training of primary school teachers and their retraining is
carried out at the national level.

In Great Britain during the 1950-70s they developed a normative basis: for the
government to participate in the system of primary school teachers qualification
advancement (“The Employment and Training Act (1973), “The Education (Work
Experience Act” (1973), counseling services, the National Committee for In-Service
Training of Teachers within the National Council for Curriculum and Assessment, INSET
providing agencies to ensure the functionality of those courses designed for primary school
teachers’ qualification advancement.

In the 1980 they adoped the Education Act according to which the government
was to develop general national recommendations reflected on the practical actions due to
the use of market financing mechanisms in order to unify the programs of teacher
advancement programs ([apraii, 2006).

In 1983 in Great Britain they introduced the grant-based system. The Comittee on
Workforce Resources at the Department for Employment and Learning was appointed
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responsible for their funding, however, they were allowed to fund only those qualification
advancement programs that corresponded to the national priorities. This School
Improvement Grant Technology forces universities to compete for the right to receive funds
for the development of qualification advancement programs for primary school teachers
(Taprait, 2006; Department of Education and Science, 1986).

P. Drucker indicates that in the initiative “For Better School” they raise the
question of the dependence of education systems on the market laws, school efficiency,
quality education provision at schools (Drucker, 1994).

In his report “Changing the World of Education” (1995) T. Corcoran raised the
question of the qualification advancement of those specialists who work with teachers:
develping new standards; motivating teachers toward self-ditected learning; implementing
pedagogical information technologies at schools.

In the USA they have taken appropriate measures in legislature that should have
enhanced the applicants’ interest in studying in pedagogical higher education institutions.
In particular, the University Honor Program, Future Teachers Corps Program provided for
the scholarship fund establishment to foster the training of future teachers that are willing to
work in critical fields. In the context of the Higher Education Act there were created the
programs of Perkins Loans and Paul Douglas Teacher Scholarship Program that provide
those graduates that are ready to work in rural areas and in 1989 they allotted 22 million
dollars. Also, they adopted the Comprehensive Employment and Training Act and thus
established the fund for education quality enhancement where 0,5 % of the amount of each
contact that demands the permission of the federal government is transferred to their
account. The Department of Education must transfer some earnings to education agencies
to provide teachers from national minorities with relevant training.

“America 2000: An Education Strategy” also played a significant role in the
development of higher pedagogical education as it considered education as the main object
of the reform and fostered innovative ideas (Auapeesa, 2000).

So, in Great Britain and the USA the normative basis of primary/elementary
school teachers’ qualification advancement is being actively developed, i. e. this issue is
considered at the state level.

THE AIM OF THE STUDY

The aim of the study is to reveal the peculiarities of providing retraining and
qualification advancement of primary/elementary school teachers at the state level in Great
Britain and the USA.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problem of primary/elementary school teachers’ advancement training in
Great Britain and the USA has been actively studied by both native and foreign scholars
(H. Andrieieva, C. A. Anderson, Ya. Bondaruk, A. Carol, G. A Cowan, P. Drucker,
J. Floud, A. H. Halsey, V. Harhai, W. D. Hawley, S. Mehaffie, C. Reavis, D. F. Reed,
J. T. Seyfarth, K. Zyskin). However, we believe it necessary to study the outlined problem
from our own point of view and present relevant insights that may be successfully used by
other scholars within their researches.

To achieve the set aim such methods as analysis, synthesis, generalization and
systematization have been used.

RESULTS

It should be mentioned that for a long time the development of retraining and
advancement training system for primary/elementary school teachers has been grounded on
conceptual foundations of pedagogy that ensures the functionality of the mentioned system.
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In Great Britain the state policy is directed at centralization that contributed to the
establishment of the concept of creative paertnership, according to which the regulation was
viewed mainly in the context of power integration between subjects. The government
recognizes the policy of egalitarian education (the equality of educational opportunities)
that the experts opposed to (I"apraii, 2006).

The concept of investing in education as a key to economic and social progress as the
theory of human capital is an ideological basis of the statement that economic development
depends on the erudition of people in the country (Halsey, Floud, Anderson, 1961).

In the 1980-90s of the 20th century, the government authorized educators to
enhance the quality of teacher education, including primary/elementary teacher education.
In the 1980s, they established a general theoretical conception of enhancing quality of
primary school teachers’ advancement training that later on played a significant role in
solving this issue. As it is indicated in the periodicals of the 1980s (British Journal of In-
Service Education), while developing theoretical foundations of teachers’ qualification
advancement, there occurred the integration of training and professional activity of primary
school teachers that depends on the knowledge that fosters the efficiency of teachers’
personal and professional development (Carol, 1988; Cowan, 1984).

The general theoretical conception of enhancing the quality of teachers’ qualification
advancement reflects the trend towards integrating training and professional activity of
primary/elementary school teachers as well as takes into account meeting the needs of
schools. Based on the mentioned integration, one can observe a forming of new relations
between course- and school-based training that results in the trend towards these forms’
infusion based on the collaboration of teachers and lectures (I"apraii, 2006).

Foreign scholars W. D.Hawley, S. Rosen-holtz et al. also raised the quiestion of
making the education process of primary/elementary school teachers’ qualification advancement
more democratic. To enhance the quality of learning, it is necessary to implement a
participatory style of learning that is carried out collectively. Primary/elementary school
teachers together with the leaders of the qualification advancement courses outline the tasks
of the program, develop the training content (in order to include those issues they are
interested in) as well as solve the outlined tasks to at most integrate the obtained
methodology technologies in the school environment according to V. Harhai’s findings. In
order to comprehend their mission, primary/elementary school teachers should be able to
theoretically justify their recommended technologies and methods of learning that will
enable them to combine theoretical knowledge with difficulties that may appear during
professional activity (I"apraii, 2006; Hawley, Rosenholtz, 1984).

In our opinion, the participatory approach to the organization of primary/elementary
school teachers’ qualification advancement, that is when primary/elementary school
teachers take part in in the development of programs and propose to include such issues that
are necessary for their solving during these courses, is extremely essential in their
professional activity. Moreover, rather important is their active participation in their
solving, since only then the implementation of the obtained knowledge, solved issues in the
education process will be carried out clearly and deliberately.

After their completing the qualification advancement courses, they should be
assessed and provided with the information on positive changes in their work. Thus, they
collect the reviews of elementary school teachers, administrators, organize questionnaires;
testing of pupils allows to define those changes that occurred in their development. Taking
into account the disadvantages in conducting the courses, the authors help teachers to draw
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an individual plan of after-course professional development. V. Harhai indicates that in
such a way they are motivated toward further self-directed learning with the help of group
tutors (they provide counseling on organization and conduct of researches) (I"apraii, 2006).

According to the connectionism theory, American scholars such as S. Mehaffie,
C. Reavis, D. Reed and J. Seyfarth have identified a range of important skills that qualified
teachers, including rural teachers, should have. Thus, they need to know how to organize an
interaction with their pupils on a friendly basis; conduct lessons in classes of different
levels; to maintain approapriate classroom discipline; to strive for self-development
(Reavis, Mehaffie, 1984; Reed, Seyfarth, 1984; Aunpeesa, 2000).

The data of the American Association for Employment in Education prove that
school districts in the USA hire teachers without traditional teacher education due to a lack
of teachers (Math and Biology teachers — 36 %, Physics and Chemistry teachers — 20 %,
teachers for children with special educational needs — 16 %, Spanish teachers — 15 %) that
has resulted in the appearance of alternative programs for teacher certification. In particular, in
2010 forty-eight states and the District of Columbia already had 600 alternative programs
(Bourmapyxk, 2013; American Association for Employment in Education, 2010).

CONCLUSIONS

The research results on conceptual foundations for forming an education system of
teacher qualification advancement in Great Britain and the USA prove that their nature
depends on the development of these countries’ history. In particular, there is a trend
towards integrating course- and school-based forms of qualification advancement on the
ground of teachers’ collaboration with lectures; raising the queston of making the learning
process of primary/elementary school teachers’ qualification advancement more democratic;
creating a participative style of learning that is carried out collectively (teachers actively
develop the programme content and propose to include such issues that are necessary for
their solving during these courses).

As for further researches we consider perspective to develop a methodical
complex consisting of special courses and textbooks for students and hearers of
qualification advancement courses for teachers and implement it in the education process as
it will improve teacher training in Ukraine.
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THE NEW APPROACHES TO ORGANIZATION OF STUDENTS’ INDIVIDUAL WORK
IN FOREIGN LANGUAGE LEARNING IN UKRAINE AND ABROAD

ABSTRACT

Different approaches to organization of students’ individual work using information
technologies in Ukraine and abroad have been presented in the paper. The authors have
analyzed the concept and role of students’ individual work in the language learning
process. It has been revealed that students’ individual work is a rather flexible process and
involves such activities as preparation for lectures, practical tasks, workshops, preparation
for different types of control, solution of different complexity level problems in and out of
class; work with various sources of information and writing essays, reports, summaries. It
has been concluded that information technologies can be a powerful tool for everybody who
wants to learn foreign languages through individual work and an efficient facility to enlarge
students’ creative potential. The concept of “information technologies” in education has
been analyzed and the advantages of using information technologies in organization of
students’ individual work have been determined. Language practice at phono and video
laboratories, the use of the Internet resources, special computer software and online
courses, e-books, electronic encyclopedias and dictionaries have been analyzed as the most
effective means to organize students’ individual work in the language learning process.

Key words: individual work, types of individual work, information technologies, e-
learning.

INTRODUCTION

The 21% century, often called the information age, is bringing about changes to the
traditional teaching of a foreign language. The use of information technologies in language
teaching is very important due to their new possibilities. Penetration of information
technologies into the education process results in the appearance of new forms of work and
technologies of e-learning (electronic studies) and its varieties of blended learning (mixed
studies) and on-line courses which are especially effective in providing students’ self-study
at famous higher educational establishments of Great Britain and the USA, such as the
universities of Harvard, Stanford, Belfast, Birmingham and many others.

Students’ individual work can be arranged in various ways and with different
purposes. The learning process should be organized for the students to learn not only the
content of the subjects, but also the ways of acquiring knowledge. The information
technologies help us to solve this problem. For the successful organization of students’
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individual work in Ukraine it is essential to analyze the pedagogical technologies used in
the process of organization of self-study in Britain and the USA, to properly understand and
creatively implement them into practice of individual work in Ukraine.

THE AIM OF THE STUDY

The aim of the research is to analyze different approaches to organization of
students’ individual work using information technologies in Ukraine and abroad.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The research methodology includes a critical survey of contemporary literature on
students’ individual work. The frequently raised issues are students’ self-study, the most
popular approaches to organization of students’ individual work, and the importance of
innovations used in a self-study process. This can be proved by numerous works of
psychologists, educators and modern scholars. Thus, the problem in question was raised by
O. Cherednyk, O. Hryshchenko, O. Kotsiubynska, Ya. Kolisnyk, V. Kozakov, V. Lutsenko,
L. Rybalko, O.Rohova, V. Yevdokymov, L. Zhuravska et al. The scientific and
pedagogical principles of individual work were developed by Ukrainian scholars:
S. Arhangelskyi, T. Bila, M. Nikitin, N. Nychkalo, P. Pidkasystyi, O. Pometun, 1. Zazyun et
al. The problem of students’ self-study in the process of English language learning was
studied by A. Aleksyuk, Yu. Babanskyi, V. Buryak, V. Kozakov, O. Zaikaet al. The works
of foreign (K. Beatty, R. Bell, J. Blumstuk, J. Bump, E. Cheyne, D. Keegan, J. Koumi,
A. Lemos, S. Maynard, D. Nunan, D. Passey, A. Ugaz, Q. Wang, C. Zhu et al.) and Russian
(O. Andreyev, 1. Lerner, M. Moiseeva, I. Zimnyaya et al.) scholars are of significant
interest for students’ individual work organization.

General and peculiar features of students’ individual work organization in Ukraine
and abroad have been defined due to such methods as analysis, synthesis, comparison,
individualization and generalization.

RESULTS

Urgency of management of students’ individual work is obvious. Individual work
is an important component of any education process, which comprises formation of the
necessary skills, abilities and knowledge, and, further, provides students with the knowledge
techniques of cognitive activity, interest in creative work and, ultimately, the ability to solve
technical and scientific problems. A. Lemos, J. Sandars (2014) claim that the Bologna Process
emphasizes the importance of students’ individual work. They point out that this system
introduces students to the idea of taking responsibility for their learning activities, increased
retention of the content, improved student engagement and improved status of the learners.

A certain scientific controversy as to the interpretation of the term “individual
work” has arisen and continues emerging. Some scientists consider it as a dominant activity
among other students’ activities at higher educational establishments; others treat it as the
most important component of academic work that is performed without the direct
involvement of teachers, but under their guidance (OKypasceka, 1999). Thus, A. Aleksyuk
and P. Pidkasystyi (2003) argue that individual work is any students’ work organized by
teachers and aimed at achieving a certain didactic purpose within a specifically allotted
period of time. Other authors believe that individual work is a kind of work that is planned
by a student, performed according to the set tasks and with methodological guidance of the
teachers, but without their direct involvement (I'pumienko, Komrobunceka, 2012). Some
scholars (Zhu and Engels, 2013) consider students’ individual work as an integral part of
the education process, which involves personal accomplishment of the tasks according to
the curriculum under indirect supervision of teachers.
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C. Zhu and N. Engels (2013) claim that students’ individual work is the most
important innovation on the micro level that can be placed beside the communication
technologies and the use of collaborative learning approaches. The authors mention that
innovations like individual work are most typical in organizations that have integrative
structures, emphasize diversity and that also place an emphasis on collaboration and teamwork.

According to the modern understanding of learning as a process of future
professionals’ identity formation, the interpretation of students’ individual work is the
process of developing self-reliance and individual activity, their reproductive and creative
skills, the ability to apply theory in practice, to set and solve theoretical and practical tasks
(I'pumenko, Kormobuncreka, 2012). The aim of students’ individual work is to develop
personal traits such as independence, namely, the ability to organize and implement their
activities without any outside guidance and assistance (Kozakos, 1990).

Students’ individual work is a rather flexible process that involves the following
activities: preparation for various occupations (lectures, practical tasks, workshops, etc.);
preparation for different types of control (current, landmark, final et al.); solution of
different complexity level problems in and out of class (performance tests, homework, course
and diploma projects, etc.); work with various sources of information (paper and electronic
textbooks, teaching aids, searching for information on the Internet, etc.); writing essays,
reports, summaries on a given topic; preparation for the conferences, etc. (Jluukiscbka, 2004).

Thus, students’ individual work can be of two main types: self-study in class
(lectures, workshops, laboratory works, etc.) and extracurricular independent work of
students. Analyzing scientific pedagogical literature, we can summarize that individual
work is the main form of organizing learning process that includes different types of
individual and collective training tasks, activities carried out personally by students in class
and out of class which are based on their individual characteristics and cognitive abilities
under indirect guidance of teachers or without their direct involvement. Efficiency of
students’ individual work depends on its organization, concept, correlation and types of
tasks and achieved results (Kozakos, 1990). Since the main purpose of learning a foreign
language is the development of communication skills, the teachers’ task is to organize the
process of individual work in a specific way to enable students to learn more and to create
possibilities for their creative activity. We cannot organize individual work in an
appropriate way using just traditional ways of studying. The use of modern means, such as
awareness programs and Internet technologies allows us to solve these problems.

Thus, the most important factors that have recently influenced the education
process are information technologies. Important changes resulting from providing
information technologies for the education process have become the source of basic
changes in the class and out-of-class study. The most important changes have roots in the fact
that technology has enabled students to accent the out-of-class information and this has
caused the increase of their motivations for learning.

Ukrainian scientists R. Hurevych and M. Kademiya (2009) claim that the concept
of “information technologies” determines facilities and methods of data processing which
provide a purposeful transmission, treatment, maintenance and reflection of informative
product (data, ideas, knowledge). In our research we consider this concept as the system of
facilities and methods of collection, accumulation, processing, analysis and use of
information about the object of study that aims to increase the efficiency of students’
professional training.

Today various information technologies are widely introduced to facilitate
teaching and learning processes (Passey, 2006; Wang, 2008). Information technologies,
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compared with other training technologies, have a number of advantages as they provide
opportunities to identify and support students’ linguistic abilities; represent the basis of
distance learning; provide access to best practices in education and training through the
educational world of the Internet and an extensive communication network; create an
artificial language environment, allowing the study of foreign languages at students’ own
pace, increasing the independence and responsibility of students when organizing foreign
language training for all age groups.

So, information technologies can be a powerful tool for everybody who wants to
learn foreign languages through individual work and an efficient facility to enlarge
students’ creative potential. In Ukraine, as well as in Britain and the USA, it can be
organized as the system of practice at phono and video laboratories and the use of different
Internet resources, specialized computer software and training courses, e-books, enhanced
e-books (which utilize multimedia to enhance the learning experience), electronic
encyclopedias and dictionaries.

Moreover, information technology integrates audiovisual information in several
media (text, video, audio, graphics, animation, etc.) and in this way implements interactive
dialogue with user systems and various forms of self-study. Work at phono laboratories is
aimed at mastering phonetic skills. These labs give possibilities not only to listen to the
samples of foreign sounds, words, proverbs, dialogues but also to repeat them after the speaker.
Pronunciation work in particular has benefited from multimedia. Most pronunciation
programs now incorporate some sort of voice recording and playback to let students
compare their recording with a model. Students’ individual work at video laboratories is
aimed at watching educational and documentary films corresponding to the educational themes.

With the help of the Internet we can listen to and communicate directly with the
best teachers from many countries through the software. Students can also use the Internet
resources while writing compositions, reports or searching for some additional information
on the subject. In this way students acquire new skills necessary to work with educational
materials, electronic databases and educational computer programs. As the research shows,
the Internet resources most often used to facilitate individual work in learning foreign
languages include: e-libraries, educational portals, theme websites, bibliographic data
bases, websites with e-books and magazines that are free.

One of the very popular techniques for students who want to learn a foreign
language through individual work is using e-books. American scientists S. Maynard and
E. Cheyne (2005) found out that electronic textbooks are widely accepted by students in
their process of education. The authors suggest that students using electronic textbooks had
a higher desire to learn; therefore, they increased their learning capacity and became more
self-motivated. Other scientists such as A. Ugaz and T. Resnick (2008) compared the use of
print and electronic textbooks in the Medical Science Library and found out that the total
use of electronic titles was dramatically higher than that of print titles. They made the
conclusion that electronic textbooks are not only widely used but they can help to save a
great amount of time.

J. Mompean, M. Ashby and H. Fraser (2011) emphasize the importance of such
educational online resources as dictionaries and glossaries, flash-animated web libraries,
real clips of various speech production, transmission and perception facts, online transcription
typewriters, web tutorials, blogs, social networking services, file hosting and sharing
services, corpora and database hosting websites, e-learning courses and environments.

Online dictionaries can be monolingual, bilingual, and multilingual. Besides, they
contain information on word forms, pronunciation (quite often voiced by professional
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speakers) and word collocations. They may also include dictionaries in particular fields of
science (applied mathematics, physics, biology, medicine, religion, engineering, etc.), idioms,
slang, etc. Many publishers of traditional printed dictionaries such as Langenscheidt, Collins-
Reverso, Oxford English Dictionary, Duden, American Heritage and Hachette, offer their
resources for use on desktop and laptop computers. These programs can either be
downloaded or purchased on a CD-ROM and installed. Other dictionary software is
available from specialized electronic dictionary publishers such as iFinger, Abbyy Lingvo,
Collins-Ultralingua, Mobile Systems and Paragon Software. Some electronic dictionaries provide
an online discussion forum moderated by the software developers and lexicographers.

In this context, it is necessary to mention free multilingual machine translation
services such as Google Translate, PROMT Online Translator, BabelFish, Bing Translator,
SDL FreeTranslation, WorldLingo which are available online and may be used by students
to translate texts, speech, images and websites from one language into another. Such
services usually offer a web interface and mobile apps for Android and iOS.

A blog is a publication mechanism, like a journal or bulletin. Subject-specific
blogs can promote open dialogue and encourage exchange of opinions, ideas and attitudes
between bloggers and commenters.

Social networks are now firmly established as a primary means of communication
for many students. They encourage group work and information sharing between the members
of subject-specific interest groups; facilitate communication between students from different
language environments which is essential for individual language learning activities.

Corpora are large and structured sets of texts usually electronically stored and
processed. They are used to do statistical analysis and hypothesis testing, checking
occurrences or validating linguistic rules within a specific language domain. Some
linguistic corpora are available online for free.

These resources may help students in their everyday work to prepare for classes
and to write scientific reports and articles.

In Britain and the USA learning with the help of computer and information
technologies, which is called e-learning, is very popular. It is often interpreted as a
synonym of such concepts as distance learning or computer assisted learning. Electronic
learning itself is a type of learning based on the use of electronic materials available in a
personal computer, mobile telephone, DVD-record player, on television, etc.

More than half of colleges and universities in the USA have e-learning programs.
The influential state universities of Maryland, Pennsylvania and Massachusetts play the
main part at the e-learning market of the USA. 12 well-known universities of Great Britain
have confederated to establish an online university. The main participant of this union is
Open University. Its aim is to give the possibility for students to learn all the necessary subjects
individually. Students have the right to take those modules that are interesting and useful
for them. The university offers more than 650 free courses from a wide spectrum of subjects.

The characteristic feature of implementation of information technologies in the
education process is using computer software. K. Beatty (2004) and J. Bump (1990) claim
that there are many benefits of using a computer component in language learning, and they
include: practice with feedback; individualization; the fun factor; variety in the available
resources; working with great language data; improving skills in computer use. There are
many available grammar and vocabulary programs. Computer vocabulary programs are, in
most cases, contextualized and they include a great amount of graphics, audio recording
and playback and video. So students, who are at the first stages of vocabulary acquisition,
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are given the same information in multiple modes, such as visual plus oral plus textual, it
enhances recognition and recall. More complicated error-checking programs can provide
students with real help in the feedback they receive, directing them to further practice or
moving them to the next stage. Those who do need extra help with those aspects of
language that improve with practice can use specially focused programs to give them
additional time and assistance outside of regular class time.

CONCLUSIONS

Summarizing the above-mentioned, it should be stressed that the education and
professional training process of higher school requires a rational use of traditional teaching
methods and development of new educational technologies. We should pay more attention
to the organization of students’ individual work at higher educational institutions. The
introduction of information technologies in the organization of students’ individual work
provides access to best practices in education and training of the general public through the
educational world of the Internet and an extensive communication network and creates an
artificial language environment, allowing the study of foreign languages at students’ own
pace, increasing the independence and responsibility of students.

The study does not conclude all the aspects of the problem. Perspective directions
for further studying can be creation of an artificial language environment and application of
e-learning in the students’ individual work at higher educational establishments in Ukraine
and abroad.
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ABSTRACT

In the paper it has been grounded that under the conditions of forming postindustrial
epoch, which is characterised by the processes of globalisation and informatisation, there
exists a social demand for the specialists who have a formed preparedness for continuous
self-education, including linguistic self-instruction. This presupposes developing innovative
and strategic thinking as well as realising the objective necessity of continuous enhancing
of their proficiency level, which is a key factor of interaction with dynamic and changeable
professional environment with rapid obsolescence of knowledge, constant technological
advancement, etc. It has been proved that nowadays the role of self-education, as the
instrument of forming highly-qualified professionals with sufficient knowledge of foreign
languages, is always growing in different countries. Therefore, educators are continually
facing the task of improving the theoretical and methodological base of teaching students
to be autonomous in their studies. It has been substantiated that, in view of the principle of
continuity in science, introducing any innovations into the learning process in linguistic
self-education should be preceded by the profound studying of the pedagogically valuable
theoretical and practical experience, gained by the previous generations of researchers. Thus,
the retrospective analysis of basic historical milestones of evolving the phenomenon
“linguistic self-education” has been conducted and its results have been presented in this work.

Key words: postindustrial epoch, retrospective analysis, self-knowledge, self-
instruction, adult learning, learner autonomy, linguistic self-education, self-access centres.

INTRODUCTION

Under the conditions of globalisation, continual renewal of technologies and
knowledge has become a distinctive feature of present-day information society. This
stipulates the demand for the specialists of a new type, that is, with particular personality
qualities, faculties and skills, which would ensure their sustained progress, social mobility
and flexible adapting to all transformations in today’s ever-changing world. In light of this,
lifelong self-education, as an effective instrument for everlasting all-round self-
development, should become one of the highest values in the individual’s life.

On the basis of analysing the current state of higher education in different
countries we can conclude that there exists a steady trend toward general self-instruction,
including linguistic self-learning, as a means of training a competitive professional with
innovative and strategic thinking, who is capable of overcoming all challenges of the
postindustrial epoch. In this context, despite the presence of extensive theoretical and
methodological base of forming the students’ preparedness for persistent linguistic self-
education, in accordance with the principle of continuity in science, we consider that it is
relevant to study and rethink the evolution of foreign language self-study from a present-

day perspective.
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THE AIM OF THE STUDY

The aim of the paper is to systematise and generalise the historical theoretical and
practical experience of developing linguistic self-education as a separate avenue of
pedagogical research in various countries of the world.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Doing this research has presupposed analysing the works dedicated to studying
pedagogically valuable experience in the history of pedagogy (C. Goldin, A.Howatt,
K. Matiichuk, B. Noonan, I. Sydorenko); to considering historical and social background of
self-education (N. Aoki, S. Dneprov, H. Holec, D. Little, W. Littlewood, P. Riley, O. Shuklina,
M. Skatkin, R. Smith, A. Wenden); to investigating the modern theoretical and practical
aspects of organising self-instruction at universities of a number of countries, in particular,
in the UK (O. Palekha), in the USA (l. Sulim-Karlir), in France (L. Ziaziun), etc.

Such methods as analysis, synthesis, comparison, systematisation and generalisation of
the data on the main historical milestones of the evolution of linguistic self-education from
the earliest times till today form the basis of this research.

RESULTS

For many centuries, in the world pedagogical theory and practice the linguistic
self-education as such had not been regarded as a separate educational phenomenon
because the question was only on the applied significance of foreign language learning. In
different historic periods, starting from the earliest times, despite the absence of the
institutional base for studying foreign languages, there had always been people who
mastered them on their own. Thus, in the golden age of culture in Ancient Greece, Rome,
Egypt, Syria there was the necessity of independent acquiring foreign language knowledge
due to rapid extension of commercial relations between these countries, and in that case
foreign languages had served as the means of international dialogue.

We should specify that in the context of our research we consider linguistic self-education
as a holistic pedagogical category which is an integral constituent of a broader notion “self-
education”. In this respect, we think that it is relevant to trace the origins and main milestones of
the evolution of continuum “self-knowledge — self-education — linguistic self-education”.

The analysis of prominent antique philosophers’ and Oriental thinkers’ views on
the essence of self-education enables us to conclude that ancient science, which linked self-
education with self-knowledge (Aristotle, Democritus, Socrates); with moral self-perfection
(Laozi, Plato); with the search for truth and new knowledge (Seneca), formed the scientific
basis of the self-education theory. In the Middle Ages there prevailed the religious type of
foreign language self-learning as they were mainly learned for translating sacred writings.
Along with that there existed various forms of secular linguistic self-instruction, which was
chiefly realised in communication as well as in reading and writing activities. The
Renaissance era saw profound rethinking of the content and significance of self-education.
In those times the principle of students’ independence in comprehending the world was first
formulated, and the attempt to disclose the methodological fundamentals of self-education
was made (J. Komensky, M. Montaigne, T. More, J. Pestalozzi). The ideas of outstanding
thinkers and teachers of the age of Enlightenment played a crucial role in further
development of the self-education theory and its spreading. In that period self-education
was interpreted as independent activities of mass proportions and peculiar to entire social
groups (A. Diesterweg, 1. Kant, J.-J. Rousseau). Rapid development of theoretical
knowledge not only enhanced the status of self-education and triggered its considerable
dissemination, including the sphere of foreign language learning, but also favoured the
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elaboration of specific methods of linguistic self-educational activities. Thus, in the 16" century
there appeared the tandem method of foreign language studying which was accorded wide
recoghition worldwide in the second half of the 20" century. At the end of the 18" century
British educators A. Bell and J. Lancaster proposed the method of mutual instruction which
gave birth to the Monitorial system. According to it, senior students, who had already learned
the material by themselves under the teacher’s guidance, trained other students, following
the teacher’s instructions. It is appropriate to mention that nowadays this method is actively
applied in linguistic self-education. In the second half of the 19" century intensive industrial
growth, increasing number of scientific literature in national languages, improving
communication lines and unprecedented broadening of international trade relations caused
the need for highly educated specialists with foreign language knowledge, which gave a new
look at the significance of foreign language self study. The emergence of printed teach-
yourself textbooks in foreign languages was of great importance for mass development of
linguistic self-education. Thus, in 1856 in Germany the first French self-taught was published and
subsequently there emerged the similar teach-yourself textbooks in many other languages.
Those textbooks were based on the textual-translation method of foreign language self-
learning, which was worked out by German linguists Ch. Toussaint and G. Langenscheidt.

In the 20th century, after gradual eliminating the consequences of the World
War I, changes in political, ecomomic and cultural picture of the world due to opening
borders, slackening the “Iron Curtain”, emerging numerous international organisations, etc.,
caused the intensification of interstate relations in all the spheres of social life. As a result
of this there arose an urgent requirement of accelerated foreign language training not only
students but also adults, in particular, politicians, entrepreneurs, lawyers, teachers, etc.
Because of this, in the post-war period the status of foreign languages altered, because then
it was viewed in the socio-anthropological sense, that is, as the instrument of international
and intercultural dialogue. That perspective was completely different from the classical
perception of the foreign language, which used to be regarded as the subject of high culture,
general erudition; as the attribute of the personality’s scholarship; as the means of refining
the human’s mind, taste and manners; as the intellectual constituent of forming the
civilisation in whole (Onions, 1944).

At the end of 1950s the problem of organising mass language teaching for large
masses of population came into question among the representatives of international
pedagogical community. Thus, at the international conference, which was held in Paris in
1959, with the participation of the Council of Europe’s members, it was defined that the
work towards providing citizens with the conditions for mastering foreign languages should
have been the program of joint action of all the member states of the European community.
That program resulted in establishing the Centre of Researching and Studying the
Dissemination of French (Centre de Recherches et d’Etudes pour la Diffusion du Francais)
and also in the session of the spokesmen for the Cultural Affairs Committee of the Council
of Europe, which was organised in Strasbourg in 1960, and was dedicated to the problem of
coordinating the strategies of adult foreign language training on the basis of introducing up-
to-date self-instruction methods.

It is noteworthy that in that period the system of international educational
exchange both for students and teachers was being actively introduced into the practice of
foreign language self-instruction at the level of higher schools and research institutes. That
gave impetus to the dynamic development of the tandem method of foreign language
learning, which was proposed as far back as in the 16" century, but, despite its
effectiveness, did not find broad application in those days. In order to systematise and
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generalise the theoretical and practical aspects of tandem method J. Wolff elaborated the
methodological grounds of its using. That enabled regulating cooperation of tandem-
partners initially in the context of Spanish-German language interchange, and afterwards
the methodological base for all the European languages was created.

At the end of 1960s the development of international relations, tourism, migration
and internationalisation of business were the factors of not only widespread systemic
foreign language studying, but also of a surge of interest in learner autonomy and
independent acquiring knowledge in foreign languages. To confirm this, it is relevant to
mention H. Holec’s viewpoint, who asserted that language education served as the link with
global economy, and linguistic skills were one of the forms of economic capital
(Holec, 1980). In addition to that a lot of researchers of that time (J. Johnstone, R. Rivera,
A. Tough, etc.) substantiated that self study had distinctive excellence as the most effective
form of both learning activities and self-development of the personality.

Considerable theoretical insights and practical experience in the sphere of foreign
language self-instruction in 1970-80s were a driving force for forming and developing
linguistic self-education, in particular, thanks to marking out the concept “autonomous
learning” into a separate pedagogical category, which was installed in the pan-European
standard of language education in the shape of the main educational goal and component of
foreign language curricula.

It should be emphasised that the conception of autonomous foreign language
learning was initially worked out solely in the context of the need for teaching adults
languages for specific purposes within the scope of The Council of Europe’s Modern
Languages Project. And some timer later that problem was embodied in high and higher
school, which provided the base for conducting numerous researches in the sphere of life-
long learning in accordance with the Council of Europe’s programmes, in particular, at the
premises of the Centre of Language Education and Research (Centre de Recherches et
d’Applications Pédagogiques en Langues), founded in the University of Nancy, France, in
1971. Among the most progressive activity areas of the Centre in those days there was
launching a self-access centre, where all visitors had a free access to authentic learning
materials. The idea of founding such centres of foreign language self studying quickly
became popular, and later such centres were established in a number of European and Asian
countries as well as in the UK, the USA, Canada, etc. In view of this, it is worth mentioning
a pedagogically valuable and useful experience of Japan and South Korea, where a great
attention is still paid to the problem of tutorship, which is based on the principles of
pedagogical support. In these countries there operate extensive networks of self-access
language centres, in which visitors can receive assistance, (e.g. concerning orientation in a
wide variety of information resources and solving possible problems while studying), from
the consultants, who have taken special training programmes.

The analysis of source materials has shown that at the end of 1980s one could
observe a noticeable reduction of research initiatives on the issue of autonomous foreign
language learning. One of the reasons for that was that the representatives of academic
community never came to a unanimous conclusion on the essence of the pedagogical
category “learner autonomy”, despite the presence of a comparatively precise definition of
this notion, which was once presented by H. Holec and then reconsidered by D. Little.
According to these authors learner autonomy had the form of the person’s ability of
independent decision-making and performing activities from the perspective of critical
reflection (Holec, 1990; Little, 1991).
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The necessity of solving a great number of contradictions concerning the
definition of the term “learner autonomy”, to a certain extent, acted as a spur to holding in
1986 by H. Long the first International Self-Directed Learning Symposium, which, since
then, has been organised annually and still serves as a forum for discussing the latest
scientific and methodological developments in the theory and practice of autonomous
education. Moreover, almost twenty years later, in 2004, a specialised International Journal
of Self-Directed Learning was founded, which focused solely on that issue; and in 2005 the
International Society for Self-Directed Learning was created.

In 1980-90s the researches detected that it was essential to provide students with
special training for foreign language self-instruction, as in the course of independent task
completion, students only gain an ability of being responsible and attentive while doing the
tasks. The scientists concluded it was not enough to speak about learner autonomy, because
the latter also presupposed the formed skills of goal setting, planning, performing and
reflecting one’s own learning activities. As a result, there arose a necessity of elaborating
methodological fundamentals of forming students’ preparedness for linguistic self-
education. The educators agreed that the key element of teaching students the technology of
independent acquiring foreign language knowledge should have been the set of certain
learning strategies, each of which would make it possible for them to gain the skills of
reading, writing, listening and speaking. A. Wenden and J. Rubin were the first to define
the notion “learning strategies” and proposed their classification (Wenden, 1987).

Studying the recent publications on the research problem has revealed that some
educators of Oriental countries (H.-C. Hsieh, O. Tamer, etc.) pose the question concerning
the “globality” of learner autonomy, that is, whether this “exclusively Western invention” is equally
effective in other countries with completely different mentalities. N. Aoki, W. Littlewood, R. Smith
have stipulated that a developed preparedness for learner autonomy is a new psychological
formation of metaphysical level, which depends solely on individual psychical peculiarities
of the person and therefore is a supranational phenomenon, that is, exists beyond the context of
national cultures (Aoki, 1999; Littlewood, 2001). In spite of the relative reasonableness of
the above-mentioned statement, we consider that in this issue national traditions play a
significant role, as the students’ attitude to autonomy, e.g. through the lens of millennial
traditions of education in the spirit of the classical principles of Islam or Confucianism,
cardinally differs from the views of their Western colleagues, who are brought up on the
ideas of freedom and democracy.

It should be said that at the end of the 20" and beginning of the 21% centuries along
with theoretical developments there were constructive practical improvements in the field
of linguistic self-education. Both in Western and Oriental higher schools self-educational
activities became an integral part of learning process and got the equal status with the
traditional forms of academic studies, namely, lectures, seminars, practical and laboratory
works. At the universities in the USA, Germany, France, Sweden, etc. doing research work
underlies the system of education, which favours the development of students’ autonomy.

A number of researchers (H. De Vos, D. Louw, C. Ohlson, C. Suey, J. Szente, R. Varley)
suggest to broaden the range of courses, which students can select while studying at
university, by means of conducting different short-term trainings and seminars aimed at
acquiring the skills of self-education. For instance, at the University of Central Florida, the
USA, students have an opportunity to boost their own self-esteem and self-efficacy with the
help of a special programme for teaching positive goal setting. At the University of
Sheffield, the UK, at psychological trainings students receive “augmenting self-help
materials” which contain not only theoretical information and practical recommendations
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concerning self-management in difficult situations, but also reflective tasks on defining your
own psychological profile as well as fieldwork aimed at training self-regulation and supporting
self-appraisal. The augmenting self-help materials are usually supplemented by the tasks of
making “if-then plans”, within which the students are offered to present the models of possible
practical application of the knowledge which they have gained in the course of studying.
Furthermore, it is recommended to use up-to-date methods in the university learning process, such
as the methods of stimulating reflective activities; developing the skills of self-analysis,
self-criticism; forming self-concept, etc. Among such methods, it is relevant to mention the
methods of neuro-linguistic programming and psychosynthesis; method of verbalising the results
of reflection; method of analysing concrete situations (cases); method of psychological
diagnostics; training methods, such as trainings aimed at actualising cognitive motives; reflecting
the actions performed; relieving inner conflicts; teaching learning strategies. As for linguistic
self-educational activities, Western European scientists propose to use such methods as
keeping diaries and reflective web-blogs; completing specific reflective tasks in writing, which
subsequently are to be discussed in the form of classroom-based or online discussions, etc.

CONCLUSIONS

Thus, the conducted retrospective analysis of forming the phenomenon “linguistic
self-education” has shown that essence and forms of this pedagogical category were
constantly changing depending on certain political, economic and social factors which
acted as stimuli for its evolving and spreading. The content of the aforementioned
phenomenon was also defined by the logic of the development of education in whole. This
problem is still actively researched because the formed preparedness for linguistic self-
education of students is the pledge of their free orienting in the dynamic conditions of
postindustrial epoch which is characterised by quick obsolescence of knowledge, all-round
informatisation, transparency of borders, and high degree of social mobility; as well as by
tough competition on the job market.

Within the further researches we are planning to work out a model of forming the
students’ preparedness for linguistic self-education, taking into account the wide
pedagogical experience of the past.
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FORMING PROFESSIONAL COMPETENCY
OF EDUCATION MANAGERS IN CENTRAL EUROPEAN COUNTRIES

ABSTRACT

The article deals with the problem of forming education managers’ professional
competency in the context of European integration educational processes. The peculiarities
of education managers’ competences as well as directions of their professional training in
motivational, cognitive and metacognitive spheres have been theoretically justified. The
performed analysis of curricula in higher education institutions of Central European countries
has proved their use of the complex approach to forming professional competences of
education managers. The author has revealed the peculiarities of education managers’
professional training while mastering accredited specialized courses in School Management in
the Centre for Lifelong Education at Faculty of Education at Palacky University in Olomouc,
the Czech Republic; a Bachelor’s degree in Education Specialization (School Management)
at Charles University in Prague, the Czech Republic; in the context of the project launched
by the European Social Fund (EFS) called “The Development of Education Managers’
Competences in Schools and Educational Institutions in the Hradec Krdlové Region — the
Model of Professional Education”, the Czech Republic. It has been concluded that higher
education institutions of Central European countries focus on the development of
pedagogical and managerial competencies. It has been highlighted that the complication of
training content and the modernization of disciplines will allow to form thinking and
actions of education managers as comprehensively educated specialists able to successfully
deal with professional tasks using their educational and intellectual potential.

Key words: professional training, manager, educational management, European
higher education area.

INTRODUCTION

The art of managing people as well as managerial culture are becoming critical
factors that may ensure successful social and economic changes. Today, there is an urgent
need for managers, executives and generators of creative ideas, leaders-professionals able
to bear responsibility for the state of affairs in companies, organizations or establishments
as well progressively develop them. The activity of education managers in the context of
educational services market is acquiring a range of new functions, in particular, forming
staff, setting work objectives and targets, creating a positive learning environment.
According to the National Doctrine on Education Development in Ukraine in the 21%
Century, the top-priority tasks are to improve education management system and establish
high professional, scientific, analytical, democratic and open managerial decision-making.
Modern society needs a competent leader who is ready for managerial and research
activities as well as professional development. The training of education managers plays the

important role in this aspect.
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Thus, it is essential to take into account foreign experience in forming relevant
specialists and, in particular, in Central European countries, that has specified the subject of
our research.

THE AIM OF THE STUDY

The aim of the study is to analyze the curricula designed for training education
managers in Central European countries and define their role in forming these specialists’
professional competency.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Theoretical and methodological aspects of education managers’ professional training
in Ukraine have been studied by such native scholars as V. Alfimov, V. Bondar, O. Fil,
L. Karamushka, O. Kasianova, V. Khomenko, Ye. Khrykov, V. Kryzhko, V. Lugovyi,
T. Sorochan, V. Vakulenko, V. Voichuk and others. Foreign scholars, namely, T. Aman,
E. Bondarevska, E. Beckman, H. Halacz, V. Khomenko, Ya. Proukha, L. Slavikova, B. Trafford,
A. Triapitsyna and others have paid considerable attention to education managers’ training
and their culture. In the context of analyzing education managers’ professional training, it is
necessary to take into account the researches on the problem of higher education and
comparative pedagogy development (N. Avshenyuk, V. Andrushchenko, N. Bidyuk,
L. Hrynevych, V. Kremen, V. Lugovyi, O. Matviienko, N. Nychkalo, O. Ohiienko, L. Pukhovska,
I. Ziaziun and others).

While researching we have used such methods as analysis, synthesis, comparison
and generalization in order to study curricula as well as native and foreign scholars’ works,
statistical information.

RESULTS

Researchers indicate that professional training of education managers should take
into account the shift from the philosophy of action to the philosophy of “interaction”,
“collaboration”, managing “reflection”. The theory of school management is considerably
completed with the theory of management that attracts attention to personal orientation
when manager’s activity is based on respect and trust in one’s own colleagues, creating
such situations for them to be successful (Kapamymka, ®ins, 2007). E. Beckman and
B. Trafford state that key spheres of management in a modern school are leadership,
responsibility for community, value-oriented education, collaboration, competitiveness, pupil
discipline (bekman, Tpaddopa, 2009). L. Karamushka believes that there are numerous
approaches to constructing competency-based models in the theory of education management.
In general, competency is an ability and readiness to perform tasks, a component of
professional culture that mainly complies with professional values (Kapamymka, ®inb, 2007).

T. Azman, a Slovenian scholar who studies education processes within European higher
education area, published her work under the title “The Ability to Form Competences”
where she defined such components in forming professional training of education managers
(Azman, 2012):

1. Motivational sphere that comprises internal and external factors of learning
promotion and is aimed at defining oneself as pupil (orientation toward goals, values,
motivation); defining one’s own ability to manage and attitude to education, knowledge and
information; identifying one’s own areas of interest (hopes and strivings); creating and
supporting motivation in learning (self-respect, positive attitude to learning, risk, learning
from mistakes); controlling emotions (identifying and restraining negative emotions,
relaxation techniques); developing social skills (teamwork, leadership skills, responsibility
for general aim, respect for rules, personal needs of oneself and other people); developing
communication skills; understanding environmental influences on learning (family, society).
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2. Cognitive sphere consists of cognitive and learning strategies. They include the
complex of skills, thinking, information processing techniques, introducing successful learning
strategies. Its aims are projecting an environment for learning and activity, developing
complex thinking (searching for information and its understanding, analysis, synthesis,
critical and creative thinking, using knowledge in new situations), developing learning
strategies (learning design, productivity and capacity criteria, focus on choosing appropriate
strategies and cognitive information, structuring, information processing).

3. Metacognitive sphere involves metacognitive strategies development, metalearning,
monitoring and management, analysis-based control over learning. Its aims are learning
planning (goals, content, activity types, tools); monitoring and assessment; understanding
the learning process (structure, strategy, comparing experience, searching for reasons for success
or failures); assessing abilities, ways and opportunities of learning or professional training.

The analysis of scientific literature and statistical information allows to conclude
that curricula designed by higher education institutions of Central European countries, in
particular, in the Czech Republic, Slovenia, Switzerland, prove the complex approach to
forming professional competences of education managers.

Thus, the Centre for Lifelong Education at Faculty of Education at Palacky
University in Olomouc (the Czech Republic) provides education managers with accredited
specialized courses in School Management. The group is targeted at teaching staff
administrators. The form of learning is combined with orientation toward e-learning. Its
aims are providing with knowledge, forming abilities and skills in education management,
career development of teaching staff. The training program consists of five modules,
namely, Theory and Practice of Education Management, Normative and Legal Support,
Economics and Fiscal Management, Learning Process Management, Leadership (Palacky
University Olomouc, 2016).

The Center of Further Education at Pedagogical Faculty at University of Ostrava (the
Chech Republic) focuces on further education of education managers providing courses in
Education Management (Ostravska univerzita, 2017). The training content includes five
modules, namely, Theory and Practice of School Management, Law, Leadership, Economics
and Fiscal Management, Learning Process Management. The main attention is paid to the
study of managerial disciplines, such as Modern Management Concept (12 hours), Managerial
Functions (12 hours), Personal Management and Human Resource Development (12 hours)
and practical training. Final assessment is carried through complex examination that
includes the information from all the modules and the graduate thesis defense. The learning
process comprises personal tutorials, online and offline communication with hearers by
means of Moodle (Ostravska univerzita, 2017).

Charles University in Prague offers a Bachelor’s degree in Education Specialization
(School Management) (Univerzita Karlova, 2017). The training content includes the
following disciplines:

— compulsory: Introduction to Education Management, Theory and Practice of
Education Management, Introduction to Learning Process Management, Education Economics,
Fiscal Management, Law Basics, Labour and Education Law, Education Law, Management
Training, Management Skills Training, Learning Process Management, Human Resource
Management, Self-Management, Business and Corporate Management, Communication in
Education, Presentations and Communication, Learning Process Management, Economic
Processes Management in School, Topical Issues in School Law, Research Methodology,
Bachelor’s Thesis Preparation, Preparation for State Examination and others;
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— optional: Topical Issues in Education Management (15 credits) usually divided
into 5 sections (3 credits for each discipline). For instance, one of the sections is targeted at
studying thematic directions, namely, Law on Education in Action, Recommendations for
Primary Prevention of Social Pathologic Phenomena in Schools and Education Institutions,
Code of Professional Conduct for Teachers, Practical Aspects of the Law on Employment
in Education etc. It is recommended to hold a round table discussion with a view of
exchanging experience. State examination involves complex exams and the thesis defense.

The project called “The Development of Education Managers’ Competences in
Schools and Educational Institutions in the Hradec Kralové Region — the Model of
Professional Education” is realized at University of Hradec Kralové and aimed at providing
professional managerial training of schools leaders and potential candidates for managerial
positions. The learning is based on 8 learning modules that include theoretical and practical
training as well as an internship in national and international education institutions. The results of
the project are the formation of key competences needed in education management:
organizational (projecting organizational structure of an education institution, delegating
authorities, the ability to foresee the need for organizational changes, organizational
management of school documentation, strategic planning); marketing (the ability to determine a
concept and content of school marketing, analyze both external and internal environment of
an education institution, information system of school education, ensure relations with the
public, evaluate school performance); management (determining management strategies
and tactics; managing further development, the knowledge of education management
peculiarities; administrative (forming decision-making culture, applying decision-making
techniques and tools, defining features and principles of effective management, main types
and forms of control, managing emergencies); ethical (the knowledge of ethical norms, behaviour
and business ethics, codes of professional ethics, management ethics institutionalization,
code of conduct for managers, social responsibility of managers); cultural (the knowledge
of corporate culture and its development).

We believe it necessary to apply to Swiss experience in training Masters in
Education Management, in particular, the curriculum for Institutional and Educational
Management at the Open University of Switzerland (Masterstudies.com, 2017). It is aimed
at training specialists to manage activities of education institutions. In addition, the
curriculum is designed to provide future managers with the knowledge of developing
innovative management methods and implementing them in practice, the abilities to conduct
researches and realize the obtained results in educational and managerial activities.

The training content consists of such modules as Education Management
Institutionalization; Further Education Organization; Information and Knowledge Management;
International Marketing System; Fiscal Management and Controlling; Human Resource
Management; Strategic Management; Project Management; Strategies for Change Management.
The graduates should demonstrate the ability to apply the obtained knowledge within the
multidisciplinary context that is related to education management; the ability to analyze
management information taking into account social and ethical aspects; to design the
education process; to strive for sustainable development, self-education and lifelong
learning (Masterstudies.com, 2017).

The curricula designed by higher education institutions in Central European
countries ensure professional training of education managers according to European
standards and provide them with the knowledge of modern conceptual theories in the field
of education management; scientific approaches, scientific schools, methodology, theory
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and directions of education management development. The qualification of the graduates
encompasses specialized abilities that involve critical analysis, interpretation and evaluation
of complicated information, concepts and theories as well as the integration of knowledge
from various fields to be able to conduct researches, including strategic ones, implementing
innovations and creating new knowledge and processes; the ability to select and use necessary
methods and approaches, to critically evaluate actions, methods and results as well as their
permanent and temporary effects (Ministry of Education and Culture, Finnland, 2009);
personal qualities of education managers are responsibility for developing education
processes; a high degree of independence; initialization and management of complicated
tasks and processes, responsibility for professional knowledge development, management
and evaluation of employee performance; striving for organization and planning of
education managers’ training; participation in planning and resource distribution.

CONCLUSIONS

The study of foreign experience in forming professional competency of education
managers proves the topicality of education process development at the beginning of the
21* century. Higher education institutions of Central European countries focus on the
development of pedagogical and managerial competencies. The complication and
modernization of the training content in Ukrainian higher education institutions will allow
to form thinking and actions of education managers as comprehensively educated
specialists able to successfully deal with professional tasks using innovative approaches.
Moreover, taking into account foreign experience will be extremely important for
Ukrainian education system in the context of integrating in European higher education area,
as it will ensure the understanding of education managers’ professional training.

Rather perspective for further researches we consider the analysis of applying
pedagogical and information technologies to ensure effective professional training of
education managers at national and international levels.
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ABSTRACT

The article deals with peculiarities of primary schools teachers’ professional
training in the UK (late 20" — early 21% century) in terms of European integration,
analyses development priorities, substantiates the possibilities to use the ideas of the
British experience in the training of local primary schools teachers in rural areas. The
ideas which have been determined as leading are: development of unified system of
standards and teachers training in the context of general integrated requirements for its
competence, teachers’ skills to manage their teaching and training activities;, modernizing
the content of professional training; ensuring continuity of professional training for primary
school teachers and their close cooperation with universities, schools and local education
system, etc. The results of theoretical research confirm that the development of primary schools
in Great Britain has always being and remains a leading factor in the modernization of
teacher training. Teacher Education in UK has considerable experience in combining
traditional and modern innovation in the time of reforms in that sector, updating the
organizational and semantic principles taking into account the European dimension of
education. The experience of Great Britain as an active member of formation processes in
common European education space, with a rich history, cultural traditions and innovative
achievements in terms of professional training of primary school teachers will provide an
opportunity to identify and use positive ideas to upgrade the pedagogical education in
Ukraine and present its achievements in the European education space. The UK has
implemented its own national approach to the modernization of primary school teachers’
professional training on the basis of common European integration processes and changes.

Key words: professional teacher training, modernization, standards, primary
school in rural areas, Great Britain, European integration.

INTRODUCTION

Modernization of education requires improving of teacher’s professional training,
which should make them more competitive and mobile to perform multifunctional
educational activities. Special mission entrusted on primary school teachers in rural areas,
they have to provide all children in the school community with an opportunity to “equal
start”: identification of cognitive needs, interests, educational opportunities, foresight
difficulties in learning, determine the prospects for personal development and preparation
to the next stage of education.

Obvious growing requirements for equal access to quality education has not yet
become the norm for the majority of primary school children in rural areas, requiring
innovative changes to the social and educational functions and status of teachers, holistic
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process of professional and personal training of teachers through the appropriate content of
all their constituents, in particular, coordination of psychological, pedagogical, methodical,
social and cultural component.

It should be noted that since the 1990s Ukraine has been carrying out structural
reorganization of higher education, which fully applies to the training of primary school
teachers in the educational establishments of 11l and 1V levels of accreditation transition to dual
training in the professions and training for primary school teachers with additional qualifications.
Obtaining by primary school teachers double specialties and additional specializations
designed to promote rural primary schools with qualified teaching staff. Expansion of
teacher professional functions requires additional expenditure of time, effort, intelligence.

In terms of European integration personality of the teacher acquires new
characteristics that are interpreted by experts as core requirements for teacher profession in
Europe of 21% century. As noted in the complex of Common European Principles
concerning the competence and qualifications of teachers, the teaching profession has
become highly skilled, mobile, based on partnership, one that encourages lifelong learning
(ITyxoBchka, 1997).

Professional training of primary school teachers in rural Ukraine in terms of
European integration needs to be updated and to have fundamental changes. In our opinion,
the study of educational systems of developed in European countries, including Britain,
which has good-old cultural and educational traditions, the experience of successful
schooling reforms in modern conditions and innovative achievements in the training of
teachers to work in primary schools can be an important source of modernization of teacher
training for national primary school.

The study of training peculiarities of primary school teachers in Britain in the late
20" — early 21% century, will provide an opportunity to identify and use positive ideas of
experience to upgrade teacher education in Ukraine and present its achievements in the
European education space.

THE AIM OF THE STUDY

The purpose of the article is to highlight key aspects related to the training of
primary school teachers in the United Kingdom for the purpose of scientific reasoning,
positive comprehension of ideas with the possibility of further use in building a unified
educational and informational environment of professional training of primary school
teachers in rural areas of Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The issue of professional teacher training in terms of innovative modernization
processes has been reflected in scientific achievements of such Ukrainian scientists as
L. Koval, L. Kondrashova, O. Komar, R. Prima and others.

Significant experience of studying foreign achievements of the professional
education theory has been made by such Ukrainian scientists such as N. Bidyuk,
O. Lokshyna, L. Pukhovska, V. Zhukovskyi and others. The leading areas of theory and
practice of teacher training, modern higher education reform of Great Britain have been
investigated by N. Avshenyuk, M. Bazuryna, L. Polishchuk, O. Voloshyna and others.

Important scientific achievements in the theory and methodology of teacher
training in the UK in the context of integration processes in Europe belongs to such foreign
scientists as T. Becher, P. Broadford, M. Haney, D. Hartley, A. Socket and others.

Research methods are classification and systematization of scientific literature to
determine the source base on the study; normative documents of Ukraine and Great Britain
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from the defining problem; interpretation and generalization with the purpose of updating
and identifying opportunities and ways to use the ideas of the British experience in the
practice of teachers’ training for primary schools in rural areas.

RESULTS

Development and implementation of modern standards of pedagogical education
in Ukraine is to create conditions for achieving the strategic goal — to improve quality,
achieve new educational results for the further development of all parts of education.
G. Vasianovych, while defining ideological and pedagogical component of modernization
in primary school teacher training, emphasizes that “the standard of pedagogical education
should not be the means of fixing the state of pedagogical education, and should focus on
achieving a new quality to the contemporary (and even predictable) needs of individuals,
society and the state” (BacsiroBuu, 2009).

The late 20" — early 21* century in Britain was marked by progressive reforms of
school and higher education, the spread of European integration processes on the targeted
and procedural aspects of professional training of primary school teachers: implementation
of National Strategies for language and arithmetic literacy, the establishment of the Agency
for teacher training, the introduction of important documents — National Teachers’
Standards and the National Curriculum with its basic training, which includes training
plans, programs, forms and methods of teaching and learning, teaching courses;
quantitative and qualitative expansion of academic mobility of primary school teachers
(Department for Education, 2013).

The National Teachers’ Standards include key areas of standardization in UK,
consisting of three sections: occupational; professional knowledge and understanding; skills,
involving such professional quality as broad erudition, wide spiritual interests, creativity,
etc., as well as knowledge of basic subjects and skills to manage their own educational
activities, create favourable atmosphere in the education process. The Standard of qualified
teacher includes national programs and training forms from the basic subjects. Study plans,
programs, forms and methods of teaching and learning, teaching resources are included in
the National Curriculum of basic teacher training (fundamental state document in of
pedagogical education) (ITosmimyk, 2011).

The key affirmation of the standardization process in the UK is to determine the
criteria for professional and pedagogical readiness of the graduate-young teacher (competence)
is recorded in the qualifying characteristics. An important assertion of the reform is that the
school should play the role of an educational partner in the system of professional and
educational training, it means that higher education institution and the school are jointly
responsible for the development and implementation of “training programs for teachers;
structure and content of teaching practice; methods of teaching specialization subjects and
disciplines of the school curriculum; methods of checking students’ knowledge; methods to
assess the practical work of students; joint inspection of the final outcome of professional
and educational training; upgrading training programs” (ITyxoBcbka, 1997).

Professionalism of teacher training is evaluated by Standardization Bureau of
Education and Teacher Training Agency. Evaluation of professional training of future
teachers’ procedure includes both internal and external review, which means the control can be
done by both inspectors and administration of higher education institutions (ITomiruyk, 2011).

The main internal factor of changes in teacher training was done thanks to primary
education reforms of Great Britain, in particular: the development of more effective
organizational principles; improvement of the content; introduction of new forms and methods

79




DE GRUYTER
OPEN

[MopiBHsIbHA podeciiina neparorika 7(1)/2017

Comparative Professional Pedagogy 7(1)/2017

of teaching which were needed to achieve the higher academic results. As rightly observes
by O. Savchenko, “modernization of pedagogical education cannot be successfully solved
only as a problem of higher school. Primary and Secondary education students are the main
customers and consumers of teaching staff and they should become an active subject of
improvement” (BacstHoBuy, 2009).

In the study of foreign experience and generalization of professional training of
primary school teachers Z. Onyshkiv distinguishes the following main areas of
modernization of higher education: the standardization of professional and pedagogical
training of teachers; integration of pedagogical education of the European Union to the
European education space; individualization of training of future teachers; forming the
image of an effective teacher, etc. (Onumikis, 2015).

All fundamental documents that presents psychological, educational and social
requirements for primary school teacher — Teachers’ Standards (England) and Practising
Teacher Standards (Wales) — contain important socio-cultural orientation and professional
values associated with socio-cultural activities and teacher training: disclosure of spiritual
forces of students; respect for the social, cultural, linguistic and religious characteristics of
each student; tolerant and effective communication with parents and guardians; setting an
example for students in establishing positive values — such as trust, respect, honesty,
responsibility, ability to make a favour (Department for Education, 2013).

The socio-cultural orientation of integrated primary school teacher training, which
has been traditional for the national education system, as reflected in its goals setting,
content, forms, methods, etc., is the main line which passes through all the components of
the content program for professional training in the standards of training primary school
teacher, humanitarian and socioeconomic; natural science; professional and practical.

It seems to be essential for us that one of the key factors of modernization in
organizational and semantic foundations of professional training of primary school teachers
in the UK has been the development of socio-cultural component. Noteworthy the
separation of socio-cultural teacher training in the UK, which O. Voloshyna represents as a
complex and multidimensional phenomenon that runs through all the components of
curricula, programs and defines as a combination of knowledge, beliefs, attitudes, skills,
activities of future teachers of primary school, providing the opportunity to self-
identification as a representative of national culture, the entry into equal dialogue with other
cultures in national education space, turning into modern European and world civilization
processes (Bosomuna, 2007).

We note that the priority development direction of Ukrainian education institution
was bringing the forms and contents of teachers’ professional training in line with public
demands. Changes to professional requirements in training primary school teachers in rural
areas caused by the need to strengthen relationships with families of school students, rural
communities, creating developmental learning environment of school on the basis of
personality-oriented approach. We believe that the involvement of British experience in
social and cultural teacher training will help to upgrade the socio-cultural component
content of the national school system, variability of curricula and programs, strengthening
ties with the school social and cultural environment, improving personal and professional
characteristics of future teachers.

Scientifically valuable in terms of a researched problem is identification and
justification made by L. Polischuk of the ways to use British experience of professional
training of primary school teachers in Ukraine in terms of European integration, the most
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important were named as such which provide the development of a unified system of
standards and of professional teachers’ training in the context of general, integrated
requirements of competence, teachers skills to manage their teaching and training activities
of students; modernizing the content of professional training of primary school teachers and
reorientation of training programs in accordance with European standards, increased attention to
methodological training and teaching practice; ensuring continuity of professional training
of primary school teachers, close cooperation with universities, schools and local education
authorities, etc., who are responsible for training teachers etc. (ITomimtyk, 2011).

Thus, the analysis of sources of scientific training of primary school teachers in
Great Britain shows the modernization of professional and pedagogical training and the
desire to consolidate efforts on formation of uniform standards in such training.

CONCLUSIONS

The results of the theoretical findings confirm considerable interest in the outlined
problem. Teacher Education in UK has considerable experience in combining traditional
and modern innovation in the time of reforms in that sector, updating the organizational and
semantic principles taking into account the European dimension of education. The
experience of Great Britain as an active member of formation processes in common
European education space, with a rich history, cultural traditions and innovative
achievements in terms of professional training of primary school teachers will provide an
opportunity to identify and use positive ideas to upgrade the pedagogical education in
Ukraine and present its achievements in the European education space.

Identification of positive trends in training of teachers in the UK, based on the
national education system, in our view, may serve to justify the conceptual ideas and
practices of improving the content and methodological training of primary school teachers
in rural areas in Ukraine.

These theoretical positions may construct modernization of professional teacher
training in primary school. Further scientific research in this area will include the training
of future primary school teacher in rural areas to work in the socio-cultural environment.
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ABSTRACT

The article deals with studying the peculiarities in the organization of future
translators’ self-directed learning at US universities. It has been stated that various
researches on the problem prove the underestimation of self-directed learning that leads to
insufficient professional competency of future translators. It has been found out that to
create an environment favourable for self-directed learning educators should consider four
factors, namely, autonomy and responsibility, complexity, duration, “voice and choice”. It
has been indicated that the system of independent learning and teaching consists of three
components — teacher, learner and communication method. The traits of autonomous
learners have been listed. The functions of self-directed learning in US higher education
institution have been presented. Six ways of supporting autonomy, namely, classroom-
based, curriculum-based, teacher-based, learner-based, resource-based, technology-based,
have been singled out and analyzed. The experience of the Kent State University in training
future Masters of Arts in Translation has been analyzed. Based on the research performed,
the positive aspects of the experience have been justified and relevant recommendations to
improve the organization of future translators’ self-directed learning in Ukrainian higher
education institutions have been outlined.

Key words: translation studies, future translator, self-directed learning,
professional training, university, US experience.

INTRODUCTION

Socio-economic changes that have been taking place in Ukraine over the last
decade require all branches of the education system to be reformed. This relates, first and
foremost, to higher professional education as it is aimed at providing the society with
highly qualified specialists who will implement the state policy directed at the development
of science, technics and culture at the level of global achievements. Now, the processes of
European integration are affecting all spheres of public life, are widening and deepening
political, economic and cultural links of Ukraine with other countries. In education, these
trends are manifested in Ukraine’s entering the European education space, based on the
principles of education’s responsibility before the society, broad and open access to
educational services, personal orientation of education and lifelong learning.

The priority direction in further development of higher education in Ukraine
consists in its complying with the requirements of the Bologna Declaration at national,
regional and university levels as it provides for transition to the common structure of
comparable degrees, introduction of two-cycle higher education system (Bachelor, Master)
and credit-modular system, promotion of students’ self-directed learning, expansion of
students’ mobility within the European educational space, organization of European
cooperation in the field of education quality, employment of graduates within the European

labour market.
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Of particular importance in the context of the Bologna Process is the organization
of student self-directed learning system as it plays a major role in future translators’
training, enhancing their abilities and readiness for professional self-development. This
problem may be effectively solved due to the results of comparative pedagogical researches
on the experience of specialists’ professional training in different countries to outline its
positive aspects and implement them in higher education system in Ukraine.

THE AIM OF THE STUDY

Thus, the aim of the paper is to study the peculiarities in the organization of future
translators’ self-directed learning at US universities, outline positive aspects of such
experience and provide recommendations for their successful implementation in higher
education system in Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Various researches and teaching practice prove that underestimation of the
importance of student self-directed learning leads to serious consequences associated with
the decrease in intellectual potential, cognitive activity, professional competency of future
translators, which negatively affects the socio-economic development of society. So, higher
education institutions in developed countries give a high priority to self-directed learning in
professional training of specialists. Of considerable interest in this regard is the system of
professional translation studies in the United States, which traditionally attaches great
importance to the organization of student self-directed learning. Studying the US experience
may help identify effective ways of reforming the education process in higher education
institutions of Ukraine in terms of integration into the European and global educational space.

Many educators and psychologists have studied the problem of organization of
student self-directed learning in higher education institutions. Psycho-pedagogical principles of
student self-directed learning have been revealed in the works of such American scholars as
P. Benson, J. Bruner, S. Edelman, R. Hudgins, Ch. Klausmeyer, E. Liebtag, M. Moore,
R. Sand, T. Vander Ark, C. Wedemeyer et al. The problem of student self-directed learning
management has been studied by B. Clark, A. Jones, D. Seling et al. The methodology of
organization of student self-directed learning at American universities has been analyzed by
J. Golding, C. Hoover, D. Hunt, B. Joyce, F. Perls, M. Weil et al. Theoretical aspects of
curriculum development and the target approach to determine the content of learning have
been considered in the works of B. Bloom, W. Herrick, D. Kratwohl, H. Taba, R. Tyler et al.

The study of relevant literary sources shows the growing interest of domestic
scholars in the peculiarities of the education process in higher education institutions in the
United States. Various aspects of student self-directed learning at American universities have
been studied by T. Chuvakova, V. Dykan, M. Fedorenko, T. Georgiieva, Ya. Huletska,
Ya. Kolybabiuk, T. Koshmanova, M. Leshchenko, Z. Malkova, I. Pasynkova, I. Pentina,
R. Roman, O. Romanovskyi, L. Smalko, T. Tykhonova, T. Vasylevska et al.

Foreign and domestic scientists consider student self-directed learning in broad
and narrow senses. In broad sense it is educational philosophy of professional training,
theoretical and methodological approach. In narrow sense self-directed learning is an
educational activity of students under the supervision of instructor or without it during
extracurricular time aimed at forming professional competences, improving training for
professional activity based on self-motivation, goal-setting, personal responsibility, self-
cognition, independent selection of tools, methods and forms of learning. However, it can
be stated that the problem of organization of future translators’ self-directed learning in the
United States has not been the subject of special studies yet.
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While researching we have used the methods of synthesis and analysis,
generalization and systematization.

RESULTS

Many adults play those professional roles that require them to be more
independent and effectively manage their own time, in particular, through a range of tasks
and projects. Employers need such specialists able to define a driving question, build a
team to answer that question, to efficiently work with that team, carry out and manage tasks
and projects through multiple repetition with relevant feedback and, finally, reflect and assess
their performance. Thus, students should be given an opportunity to develop self-direction by
means of learning in the same way.

T. Vander Ark and E. Liebtag of University of Virginia state that the learner
experience plays a crucial role while creating an environment favourable for self-directed
learning. They have outlined four factors that educators should take into account:
1) autonomy and responsibility; 2) complexity; 3) duration; 4) “voice and choice” (Vander
Ark, Liebtag, 2016).

Speaking about autonomy and responsibility, students should comprehend the
importance of work they are doing, project the expected learning outcomes and direct their
learning towards meeting them. Complexity should not be overwhelming for students, so
instructors are to distribute the time for self-directed learning taking into account students’
different educational needs and interests at the same time motivating them towards
widening their research horizons. As for duration, teachers should combine short, supported
as well as more long-term and independent experiences so that they may increase the efficiency
of students self-directed learning. In addition, students should understand they have “voice
and choice” when it comes to their self-directed learning activities. This means interest-
based learning and many opportunities to shape assignments and deliverables and choose
how they demonstrate what they have mastered. Students are encouraged to be interest-
based and present important learning targets when they and instructors co-construct projects.

Of great interest is V. Kremen’s thought that self-education starts after specific
program has been developed as it dictates the goals and specific tasks and provides for a
range of relations with education and learning; the process of personality spiritual
development and self-directed learning should gradually become a research activity, motivate
toward continuous need for self-education, which proves the achievement of an optimal level of
self-development (Kpemesns, 2003).

P. Benson of the College of Charleston (Minnesota) indicates that autonomous
learner can be viewed as someone who accumulates knowledge, abilities and skills while
obtaining experience and not just subjects to instruction (Benson, 2001).

M. Moore, an assistant professor of adult education at the University of Wisconsin,
Madison, indicates that the system of independent learning and teaching consists of three
components, namely, teacher, learner and communication method. These components have
critical characteristics distinguishing them from learning, teaching and communication in
other forms of education. To understand the learning system, it is necessary to develop the
concept of the “autonomous learner”. To understand the communication system it is
necessary to consider “distance teaching” and to understand the teaching system one should
modify traditional concepts of teaching according to both the restraints and opportunities
that are consequences of distance and autonomy (Moore, 1973).

C. Wedemeyer, an American pioneer in the field of independent and distance
learning, has outlined the traits of autonomous learners and they are: 1. They like to plan
ahead (a day, a week, a month and even longer). 2. They adhere to their plan, occasionally
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modify it, but never abandon it without improving. 3. Their lives are organized so that they
may effectively manage time. 4. They know how to start a new learning activity and not to
give up something else. 5. They are fond of listening and reading, discussing and writing.
6. They are always motivated to learn something new. 7. They question, test and analyze.
8. They appreciate individuality. 9. They generalize and justify principles as well as search for
basic ideas of any subject. 10. They are good at note taking, remembering and relating.
11. They collaborate with other learners and at the same time stick to their own learning
paradigm (Wedemeyer, 1969).

So, based on the mentioned above, we can conclude that self-directed learning is
primarily grounded on students’ autonomy and comprehending responsibility for their own
academic achievements. Translation studies being an academic interdiscipline that deals
with the systematic study of the theory, description and application of translation,
interpreting and localization require future translators to be persistent, independent, goal-
seeking and, most importantly, motivated toward self-directed learning. Thus, throughout
history, written and spoken translations have played a crucial role in interhuman
communication, not least in providing access to important texts for scholarship and
religious purposes. As world trade has grown, so has the importance of translation. Just as
the demand for translation has soared, so has there been a vast expansion in specialized
translating and interpreting programmes at both undergraduate and postgraduate level.
These programmes, which attract thousands of students, are mainly oriented towards
training future professional commercial translators and interpreters and serve as highly
valued entry-level qualifications for the professions. As for American degree programs in
translation studies, they are worldwide recognized, well-planned and are characterized by
much time allotted for self-directed learning.

It must be noted that student self-directed learning in US higher education
institutions is a form of organization of future specialists’ training, which performs a range
of functions, namely: the training function as the content of tasks includes new information
on professional activity; the developmental function, which includes the development of
thinking in close connection with the forming of certain concepts and communication
skills; the guiding function as individual tasks are focused and correspond to the content of
educational material. In addition, the US system of practical tasks for self-directed learning
is reproductively and creatively applied.

Thus, P. Benson singles out six ways of supporting autonomy, namely,
1) classroom-based — learner control over the planning and evaluation of classroom
learning (power to make decisions); 2) curriculum-based — learner control over the
curriculum as a whole; 3) teacher-based — the role of teacher and teacher education in
fostering learner autonomy is emphasized; 4) learner-based — development of autonomous
learning skills; 5) resource-based — independent use of learning materials; 6) technology-
based — independent interaction with educational technologies. At the same time, these
approaches are divided into relevant pointers (see Table 1) (Benson, 2001).

American educators have surely accumulated powerful experience in training
professional translators and interpreters. For instance, the Kent State University offers various
degree programs in Translation, namely, the Bachelor of Science degree with concentrations
in French, Spanish German and Russian; Master of Arts in Translation (French, German,
Spanish, Russian, Arabic and Japanese); dual degree (MA / MBA in Translation); PhD in
Translation. Within our study we have decided to analyze the peculiarities of Master of Arts
in Translation, as the program is oriented toward student self-directed learning and helps
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graduates to reveal their potential of modern translators able to adjust to dimensional
changes in various fields.

Table 1

Classroom-based: Curriculum-based:
1) learners are asked to set their own goals|1) process syllabus;
and plan activities within the classroom; 2) inquiry-based learning;
2) self-assessment 3) project-based learning

4) task-based learning

Teacher-based: Learner-based:
1) teacher role; learner development activities
2) teacher autonomy

Resource-based: Technology-based:
self-assess areas (technology, Internet, software, computer-mediated
learner literature), use of authentic texts, communication
self-instruction and distance learning

So, the MA in Translation with a concentration in French, German, Japanese,
Russian or Spanish is designed for those wishing to obtain professional careers in the
industries related to language, namely, translation, localization, language industry project
management as well as international business, social services, library and information
science, etc.

We can definitely state that the program is classroom- and curriculum-based as it
has certain core requirements, namely, such ten courses as Documents in Multilingual
Contexts; Theory of Translation; Practice of Translation; Terminology and Computer
Applications for Translators; Literary and Cultural Translation; Commercial, Legal and
Diplomatic Translation; Scientific, Technical and Medical Translation; Software Localization;
Project Management; Case Study in Translation (Kent State University, 2017). At the same
time, students are allowed to choose nine elective hours in any graduate level translation-
related courses in MCLS or other department. Some of these courses include Applied
Translation Research and Variable Topic Seminars. In addition, as it was mentioned before,
curriculum-based learning implies project- and task-based learning. For example, project
management in the language industry is based on the introduction to the project
management body of knowledge as it applies to language industry projects (translation and
localization). Topics include nature of the language industry, work breakdown structures in
the language industry including language industry tasks and activities, scheduling, costing,
quality assurance and use of project management software. Applied translation research
means work experience in translation or interpreting in a corporate, translation bureau or
freelance setting, supervised by a faculty member (Kent State University, 2017).

Special attention deserves case study in translation as students are to be
responsible for a major translation, a terminology, a critical evaluation of the problems
encountered during the translation and a discussion of the strategies used to resolve the
problems. Project advisors are usually professors who specialize in translation studies and
work in your primary language or languages. The assignment of a case study advisor
usually depends on a combination of factors, such as the student’s preferred topic, the
specialty of a given advisor, and/or the availability of a given advisor during the semester in
question. In consultation with the project advisor, the student will select a text for
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translation. The text selected should be equivalent to a minimum of 4,000 words.
Alternatively, a group of related texts equaling 4,000 words may be selected. The advisor
and the student agree on a work schedule, which will require consultations, no more than
three drafts, and revisions. Upon completing revisions, the student must submit the project
to the committee for the final oral defense. The format of the defense itself typically has the
following pattern: a) short introduction to the project, where the candidates present the
main facets of their projects, their motivation for the choice of text, etc.; b) questions and
discussion period, where the members of the committee bring up items for discussion;
c) students who wish to use PowerPoint during their introductions are invited to do so,
bearing in mind that visual materials — like all other aspects of presentation and writing —
are only as strong as the content they represent. The case study journal is a record of the
translation process and forms the foundation upon which students will build their analysis.
They should maintain the record faithfully while preparing the translation to draw upon it
later when they write their analysis. The journal is not a report or an analysis in itself. It is a simple
running commentary in which the translator records decisions made, problems encountered,
strategies tried, and solutions discovered during the act of translation. The comments made
by the advisor and by other readers will also provide important material for the journal. The
more complete the journal is, the easier it will be to write the analysis. It is not, however,
handed in with the Translation Case Study Document (Kent State University, 2017).

According to the mentioned above, we can conclude that the degree program is
learner-based, as students may develop their own learning activities, so-called educational
trajectories they are willing to use to achieve the expected learning outcomes and nurture
skills of independent study, thus to become fully developed autonomous learners.

Anyhow, it is teacher-based as well, as teachers’ role as facilitators and
coordinators of the education process is still essential. Without teachers’ wise supervision,
support and encouragement students may not comply with the requirements needed.

In addition, the program is resource- and technology-based as one cannot deny the
influence of information and communication technologies on the modern education process
and, in particular, in training modern translators and interpreters as their professional
activity needs to be based on the latest technological achievements. On the web site of
Institute for Applied Linguistics at the Kent State University are presented relevant
resources that may be useful for students-translators. For instance, in the rubric
“Resources” students may get acquainted with the information on the upcoming courses,
namely, course description, textbooks and supplemental materials, examinations, papers
and reports, curriculum sequence, class participation, word-processing activities,
multilingual web document design, etc. So, students may use this information to design
self-assess areas (technology, learner literature), may use of authentic texts, plan self-
instruction. In Corpus Resources students may use a Corpus Linguistic Glossary, various
links to different learning materials (corpora of general English, corpora in other languages,
multilingual and parallel corpora, projects and research sites related to text/corpus
linguistics), corpus tools (WebCONC, Multiconcord, ParaConc, TextSTAT-Simple Text
Analysis Tool), forms library (case study requirements, case study prospectus, applied
translation research (practicum) application form), translation resources (French diplomatic
translation: treaties, French medical translation, Spanish commercial, legal translation, etc.)
and KentLingua. In must be noted that KentLingua’s objectives include helping IAL
graduate students make the most of the programs in which they are enrolled and acting as a
liaison between students and the IAL. KentLingua seeks to meet these objectives through
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mentoring of first-year graduate students by second-year students; helping students obtain
internships in language industry companies; establishing and maintaining a network of
current students and alumni; ensuring ongoing communication between students and the
IAL (Kent State University, 2017).

CONCLUSIONS

So, we can conclude that the organization of future translators’ self-directed
learning at US universities is based on the principles of autonomy and responsibility,
complexity, duration and “voice and choice”. Students are encouraged to comprehend the
importance of work they are doing, project the expected learning outcomes and direct their
learning to towards meeting them. Instructors distribute the time for self-directed learning
taking into account students’ different educational needs and interests at the same time
motivating them towards widening their research horizons. In addition, they combine long-
term and independent tasks to increase students’ ability to sustain self-directed learning.
Students are provided with an excellent opportunity of interest-based learning, so that they
may form assignments and deliverables and choice in how they showcase what they have
learned. So, students and instructors construct projects together.

Based on the example of the degree program in Translation offered by the Kent State
University, we have found out that it is grounded on the principles of supporting learner
autonomy. Thus, it is classroom-based, curriculum-based, teacher-based, learner-based,
resource-based and technology-based. All these components adjust the degree program to the
requirements of the global education space and contribute to student self-directed study as it
makes use of the latest information and communication technologies. As a result, it educates
those specialists able to navigate in the informative dimension of resources, generate fresh ideas,
plan their own educational trajectory and achieve the set learning outcomes.

Taking into account the positive aspects of US experience in training future
translators and interpreters, we have outlined relevant recommendations that may be used
by native educators to improve the organization of translators’ self-directed learning in
Ukraine. So, it is necessary:

1) to clearly project the paradigm of translators’ self-directed learning, so that it
may contain all the components needed for their professional activity in future, namely,
theoretical, practical, creative, acmeological, axiological, etc.;

2) to ensure future specialists’ readiness for independent projects by means of
carrying out such activities as case studies in translation, applied translation researches, etc.;

3) to encourage them to seek internships at different companies, enterprises and
organizations according to their specialization;

4) to urge them to use the latest information and communication technologies as
they considerably modernize the process of translation;

5) to create such pedagogical conditions that contribute to students’ striving for
research excellence.

Rather perspective for further researches we consider the study of American
universities in training future translators for carrying out case studies in translation and
applied translation researches as they are the essential components of self-directed learning
in the field of translation.
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ABSTRACT

Introduction of gender-specific approaches in education is a new step in the
development of pedagogical anthropology. Pedagogy as a fundamental complex discipline,
which is based on the latest achievements of knowledge about a human, cannot stand aside
the transformational modifications of the societies and cannot help responding to their
challenges. Recently, gender studies have become an integral part of pedagogy and gender
issues have been available in different areas of teaching. Category of gender, theoretical
approaches and empirical results of gender studies represent a challenge to professional
training of teachers. In the defined context especially important are the ideas highlighted in
the works of some leading contemporary German scholars who have made significant
contributions to the establishment and development of gender pedagogy in Germany. The
author performs a theoretical analysis of the present state of incorporation of results of
gender studies into teachers’ training process at German universities, the levels of
pedagogical action which these results challenge have been emphasized. Particular attention
has been paid to the perspectives of implementation of results of gender studies into
professionalism — focused teachers’ training on the example of German educational
experience. Perspective directions for further studying can be various program models of
application of gender studies in organizational and pedagogical foundations, content and
teaching methodology.

Key words: professionalism-focused teachers’ training in Germany, gender
studies, cultural system of gender dichotomy, gender stereotypes, differences and hierarchies.

INTRODUCTION

Introduction of gender-specific approaches in education is a new step in the
development of pedagogical anthropology. At the time when “the humanity’s vector to
planetary integrity and harmonization” is being formed (Boiiko, 2009) and a new system of
rules and norms of cultural co-existence of peoples and nations is being created in which a
human is perceived as “the measure of all things”, there is an urgent need to develop the
new methods of cognition of reality which would most adequately meet the requirements of
the world’s humanistic processes. Pedagogy as a fundamental complex discipline which is
based on the latest achievements of knowledge about a human cannot stand aside the
transformational modifications of the societies and cannot help responding to their
challenges. Therefore, lately there has emerged an increasing interest in methodology of
pedagogy, which, according to the statement of the Ukrainian scientist A. Boiko, should be
“not only the means of high level of the theoretical cognition, but also the tool for practical
transformation of pedagogical reality on the scientific basis” (Boiiko, 2009). Today, gender-
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oriented approach could be considered as such methodological direction of theoretical
knowledge and as a practical tool for transformation of education processes.

Nowadays a lot questions concerning the organization of the process of future
teachers’ professional training are constantly raised in the scientific discussions in
Germany, where the issue of its content is the most significant one. To be exact, it sounds
like “what knowledge and what competences would enable a future teacher to settle the
problems of school education process and would prevent him/her from being stymied by
the lack of ability to understand how to solve the task because he/she does not have any
knowledge about the problem under consideration”.

One of the acute problems that currently raise high waves of scientific debates in
Germany is the expediency of the integration of the results of gender research in the process
of professionalism — focused teachers’ training.

THE AIM OF THE STUDY

The aim of the article is to analyze the present state of incorporation of results of
gender studies into teachers’ training in Germany; to identify some features of
implementation of results of gender studies into professionalism — focused training of
teachers on the example of German educational experience.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Gender Mainstreaming as a political strategy, introduced in 1997 by the Amsterdam
Treaty, obligates higher education institutions to promote gender equality systematically as
a management task in all their organizational processes and areas of activity. The reduction
of social but notably gender inequalities in higher education was also incorporated in the final
communiqué of the Berlin Conference of Higher Education Ministers in 2003 (Communiqué of
the Conference of Ministers, 2003). Taking these developments into account, the
mainstreaming of gender equality in teaching and learning is of particular importance.

In the defined context especially noteworthy are the ideas highlighted in the works
of leading contemporary German scholars who have made significant contributions to the
establishment and development of gender pedagogy in Germany, for example,
G. Breidenstein, E. Glumpler, S. Grenz, W. Helsper, H. Kelle, B. Kortendiek, M. Kriszio and
A. Lother, who raised the issue of gender equality in the education process of higher education;
investigators D. Lemmermohle, B. Liebig, U. Meyerhofer, U. Rabe-Kleberg, E. Rosenkranz-
Fallegger, who highlighted the problem of formation of gender competence in higher education
institutions; scholars E. Blome, A. Erfmeier, N. Giilcher and K. Smasal, who dedicated their
work to the implementation of gender-based management in higher education.

Although at present time gender issues are being embedded within the content of
the study of many disciplines in the numerous higher education institutions in Germany and
the relevant researches are being conducted, the topic is almost completely underrepresented in the
basic sciences of professional teachers’ training. It is negligibly presented in the mandatory
content of professional disciplines and is not included into the compulsory material for
compiling of tests and examinations.

The findings of the current study have been obtained using such research methods
as theoretical analysis of historical, philosophical, pedagogical, psychological, methodical
literature; systematization and theoretical summarization.

RESULTS

It is difficult to answer the question whether the results of gender research
challenge professionalism — focused professional teachers’ training, without concentrating
our attention at the scientific definition of “professional pedagogical action”. We apply to
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the definition performed by German scholars A. Combe, W. Helsper and U. Rabe-Kleberg.
Under the professional action in the field of pedagogy they understand the following:

—action based on relevant to this field theoretical knowledge and patterns of
interpretation of this knowledge;

—action which does not transfer this knowledge schematically to the concrete
action and the individual case but rather keeps in mind the situational context of the
individual action and the particularity of the individual case;

—action which takes place under specific historically formed institutional and
social conditions;

— action that considers the processes of teaching and learning as interaction;

—action for which inconsistencies and lack of technologies are constitutive, yet
this must be justified and responsibility must be assumed (Combe, Helsper, 1996; Rabe-
Kleberg, 1996).

The analysis of scientific literature gave us the possibility to distinguish, that the
category of gender, theoretical approaches and empirical results of gender studies represent
a challenge to the so-defined professional pedagogical action and related to it teachers’
training on its (action’s) various levels (Glumpler, 1993; Breidenstein, Kelle, 1998;
D. Lemmermohle, 2001). Some of which we would like to highlight. They include:

1. The level of theoretical knowledge and patterns of interpretation.

At this level gender studies require, on the one hand, the new reading of the
history of pedagogy, of education and upbringing, of school education and of professional
teachers’ training in order to reveal the participation of these disciplines in the creation and
dissemination of gender differences, gender stereotypes and gender hierarchies, on the other
hand, this research is aimed to identify androcentrism of the theoretical approaches,
empirical research, pedagogical and didactic concepts that relate to the training of teachers.

Gender studies investigate the importance which the category of gender had in the
public discourse in certain times and in certain contexts, the influence of this importance on
the social structures and institutions as well as on the individual activities.

If we consider this issue from the point of view of developed in pedagogical
discourse, and thus important for professional training of teachers, theoretical knowledge
and patterns of interpretation it is easy to recognize that educational theories and related
examples of teaching practice were considerably involved into the processes of creating and
functioning of a hierarchically structured cultural system of gender dichotomy.

It is well-known that not only J. J. Rousseau developed different educational
concepts for Emile and Sophie in the eighteenth century, but gender differences formed the
fundamental part of the reflections concerning the theory and practice of educational
activities for J. F. Herbart, W. von Humboldt, H. Nohl, J. H. Pestalozzi and other
outstanding scientists.

Defining the nature of women as the one, being formed from the three components
as a wife, a mother and a housewife, the traditional pedagogy constructed gender
differences as anthropological characteristics. “Femininity” was positioned as something
“special and polar” and was turned into an object of hoax. It symbolized the subordinated
role of women in the gender hierarchy and contributed to limitation of women’s access to
higher education and participation in the activities of the public sector.

The objective of school was to support the following, as it was considered, natural
order: preparing boys for the skilled work outside the house to promote the family’s well-
being, and the education of girls was considered as the preparation of the latter “for their

natural profession”.
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The purpose, organizational forms and the content of schooling as well as the
access to general and vocational education were defined in the scientific and educational
literature in such a way until the 20" century.

In the middle of the twentieth century the debates about the equality and gender
differences were brought to an end for schools of the Eastern Germany by the introduction
of “the democratic unified school” in favor of the “recommended” equality. At the same
time didactics, teaching methods, guidelines and curricula of the Western Germany often
dedicated the sections related to the specific “women’s nature” up to the late 1960’s.
Moreover, at the time when the employment increase of women and young mothers in
Germany was no longer possible to ignore, it was noted in the curricula that girls should be
provided with education in accordance with their “especially feminine abilities, skills and
responsibilities”. The peculiarities of “especially masculine skills”, however, were not
specified because of the orientation on the norm according to which everything in common
was considered to be gender-neutral and was constructed with the dominance of
masculinity (Lemmermohle, 2001).

Even this brief review may be sufficient to show that the issue of gender
dimension in theoretical knowledge and patterns of interpretation of pedagogical theory and
practice has had a long problematic tradition.

The quasi-gender-neutral terms of education, teaching and learning, as well as
school and the institutions of teachers’ education in their current form can be understood
only on the basis of retrospective analysis of the aforesaid tradition (Glumpler, 1993).

In order to facilitate the process of professionalization of teachers’ training the
constituents of traditional pedagogy, the conditions under which they were formed as well
as the gender-encoded history of the proper teaching profession and spheres of professional
educational activities must be subjected to severe criticism.

The presence of the category of gender and gender issues in professional, scientific
and didactic content of education and the way they will be presented crucially depends on
the professional scientific theories, concepts and problems which would be laid into its
(content’s) basis. According to constructivist knowledge, they control the perception of
social reality and — at didactic level — the choice of teaching content and methods.

2. The level of professional action under the conditions of social inequality.

The results of gender studies could be considered as a challenge for the
professional pedagogical action and professionalization of teachers as they identify and
empirically demonstrate the discrepancy between the democratic rights of equality and
actual gender inequality.

At all times, education was meant to overcome the social inequality — whether
among individuals, social classes, strata of the population, or among the genders. Greater,
better and, above all, equal educational opportunities have been associated with the hope to
have equal access to professional activities and related to them social and financial status.

The difference of the development of the interests of boys and girls, which is
reflected primarily in evaluation of students’ achievements and in the gender-specific career
choices as well as the fact that the educational achievements of girls and young women
after their transition from school to vocational education or to the sphere of employment are
not rewarded in the same way as their male competitors — co-students and co-workers — are
still the problems of professional pedagogical action focused on ensuring equal
opportunities for both genders.

Present research results of coeducation show that the entire process of school
education in the cultural system of gender dichotomy is not and cannot be gender-neutral.
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Overall, this research revealed the teachers’ closer attention to the boys, though, as it is
proved, this fact has not impacted on the better performance of the latter. On the other hand,
girls, despite their better school performance, obviously have lower self-esteem and self-
confidence than boys.

Today’s discussions concerning coeducation, especially in emotionality with
which they are conducted, in a certain way reflect the contradictions and limitations of
pedagogical competences focused on the creation of equal society in the existing unequal
one and the special attention is drawn to the debate about gender hierarchies, gender
identities and the construction of gender in “the contradictory process of modernization”.

To facilitate the process of professionalization of teachers’ training the
contradictions between the cultural system of gender dichotomy which is reflected in
school system and the significant changes in the social process of modernization must be
subjected to severe criticism. It is necessary to trace the influence and consequences of
reproduction of the existing gender structure of society and related gender issues on the
students of both genders in the process of school education and be able to evaluate the
limitations and opportunities of proper pedagogical action in this process.

3. The level of interactive activities.

Pedagogical activity is defined as an interaction. For this very reason new
theoretical approaches to gender studies, such as the theory of “gender construction”, i.e.
interactive situational and context-related creation of gender, constitute a challenge for the
professionalization of teachers.

The latest theoretical approaches to gender studies have revealed that the
phenomenon “gender” should be understood not only as a social category, but as a social
construction as well. Proceeding from these statements gender, gender differences and
gender hierarchies are the products of social practices. Situation- and context-determined
construction of these products of social practices is the result of interactive activities.

This point of view is presented in the theoretical debate in the concept of
“construction of gender” and draws attention to the process of constructing gender itself, as
well as to the future effective mechanisms and regulations of modernization or elimination
of gender differences and hierarchies.

By the recourse to interactionistic and ethnomethodological approaches we can
reveal that they focus not only on differences between the genders, but on the practices of
the differentiation, e.g. in such social institution as school. As it was noted by German
researchers G. Breidenstein and H. Kelle, it is important to consider the importance of
gender differences in specific situations and in the pedagogical context (Breidenstein,
Kelle, 1998).

In order to put on the spotlight the bias and dominant theories, there is a need in
inclusion of ethnographic knowledge and development of observation and reflection
competences in the process of professional teachers’ training, which are unlikely presented
in the current teachers’ training.

The purpose of these tools is revealing “the best conditions” — whether in co-
education or in single-sex education — for actualization of gender stereotypes, for
reproduction and hierarchization or maybe minimization and democratization of gender
differences. Professionalism in this context includes the competences to establish the
learning conditions and learning environments so that they will be oriented both to equality
and to the productive handling of differences.
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4. The level of uncertainties and inconsistencies of professional pedagogical action.

Professionalism in pedagogic fields of action consists of the subjective
competence to justify the actions and take responsibility for them, in spite of the lack of
technologies and the antinomies which are constitutive for the pedagogical action.

This subjective competence is especially required when considering gender issues,
as the basic principle of our society is the division of people based on their gender, and
neither teachers nor students, who are primarily the representatives of a particular gender,
cannot but participate in the process of construction of gender differences and hierarchies,
even when they are aimed at changes and transformation of existing gender configurations.

Werner Halshper first drew attention to the antinomies and inconsistencies of
educational activities, referring to the definition of “technology gap” of pedagogical action
given by Luhmann and Schorr (Breidenstein, Kelle, 1998). The contradictions and
uncertainties are the constitutive components of professional educational activities which
cannot be abolished, that is why can be considered only reflexive (Helsper, 2000).
Challenges to the teachers’ professionalism are manifested very clearly while studying the
possibilities and limitations of pedagogical activities targeted to break the gender
stereotypes, differences and hierarchies.

When it comes to breaking of gender stereotypes and gender inequality, the teachers
face contradictory tasks: to thematize the gender relations without their dramatizing; to
perceive students considering their gender identity, without trying to modify it; to detect
rules and mechanisms of manifestation of gender differences and hierarchies and avoid the
dangers of their reproduction; to try to minimize the contradictions and to promote mutual
understanding between the specific gender groups on the one hand, and at the same time try
to avoid being involved in the creation of gender culture and gender hierarchies.

These contradictory tasks challenge the professionalism of teachers in the
awareness of their (teachers’) own mostly unconscious gender-specific patterns of
interpretation, patterns of behavior, beliefs and preferences on the one hand, and in the
development of competence to reflect these flaws and effectively eliminate them, on the
other hand.

CONCLUSIONS

General requirements which can be obtained from the analysis of the current state
of gender research to gain academic teachers’ education can be summarized briefly as
follows. Professional academic training of future teachers should necessarily take into
account the empirically proven understanding that gender as a social category of human
thought and human knowledge occupies its own place in the social and cultural institutions,
organizational structures, and gender as a social construction is represented in everyday
interactions and scientific discourse. It follows that aimed at the professionalism
professional training of teachers should provide future teachers with — knowledge and
competencies which would enable them to examine the prevailing theories, issues,
concepts — which simultaneously serve as the central didactic reference categories — in
order to determine whether and at which angle they represent the category of gender; — the
competence to subject to critical analysis existing cultural and social organization forms — one
of which is school — in order to reveal whether and how school education and training systems
as social institutions in their function and hierarchical structure are involved into the patterns
of gender dichotomy culture; — theoretical knowledge, research, observational and other
methodological competencies in order to detect and effectively balance the processes of
constructing gender stereotypes, gender differences and gender hierarchies in school
teaching and learning process; — the competence of reflexive analysis and introspection.
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The study does not conclude all the aspects of the problem. Perspective directions
for further studying can be various program models of application of gender studies in
organizational and pedagogical foundations, content and teaching methodology into the
process of teachers’ training at German universities.
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ABSTRACT

The article deals with the study of foreign experience in training engineering
educators for modeling technological processes. It has been stated that engineering
education is a field that is being dramatically developed taking into account the occurring
changes in educational paradigms, global higher education space, national higher education
systems, economics, society, etc. It has been indicated that the abundance of the latest
information and communication technologies alter the approaches to training various specialists,
and, in particular, engineering educators. It has been mentioned that engineering teacher
education is undergoing significant development. The activities of the International Society
for Engineering Education — IGIP have been justified. It has been found out that there is
the vital need for those specialists able to combine the techniques of traditional teaching
and innovative scientific achievements, design technical structures, be leader and
facilitator of the education process. It has been defined that the activity of the society is
aimed at providing engineering educators with relevant training that involves their
obtaining the qualification that is accorded with European education standards. US
experience in training engineering educators for professional activity has been analyzed. It
has been specified that engineering education has become more integrated into the
curricula of elementary, middle and high school because of the increasing focus on STEM
subjects; the demand for engineering educators is dramatically growing at all the levels of
the education system. The peculiarities of engineering educators’ training have been
demonstrated on the example of the Purdue Polytechnic Institute. It has been concluded
that Bachelor of Science in Engineering Technology Teacher Education is a rather
interdisciplinary degree program and trains future engineering educators for a wide range
of fields. The organization of the program is considerate and well-planned. It has been
stated that in Great Britain future engineering educators should be able to apply innovative
and less conventional teaching methodology, namely, via problem-based learning, virtual
learning environment, etc. According to the mentioned above, the author has outlined the
recommendations to improve engineering teacher education in Ukraine.

Key words: engineering educator, engineering teacher education, engineering pedagogy,
professional training, technological process, foreign experience, the USA, Great Britain.

INTRODUCTION

Today, engineering education is aimed at providing for a high level of future
engineers’ technological culture and their compliance with the requirements of post-
industrial society, professional mobility, competitiveness on labour market, readiness for
self-education and self-improvement. Modern engineering activity is becoming more
complex and computer-based. It more often has to solve unconventional tasks that require
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new engineering thinking. Therefore, higher education should contribute to forming
modern specialists able to generate fresh ideas and suggest new ways of solving various
issues occurring within engineering pedagogy.

The system of engineering teacher education is unique and its very nature makes it
possible to form such a harmoniously developed specialist who combines engineering
pedagogical skills related to the ability to solve technical problems, systematically think,
design technical structures, understand relevant economic issues, cooperate with other
people, organize the education process in education institutions, educate young generations,
be leader and facilitator.

Undoubtedly, native educators have accumulated vast experience in training future
engineering educators and achieved relevant results. At the same time, new times require
new ways and ideas, so we believe it necessary to study foreign experience to outline its
positive aspects and consequently implement them in the national education system.

THE AIM OF THE STUDY

The aim of the study consists in the following: 1) to study foreign experience in
training future engineering educators, 2) to outline its positive aspects, 3) to produce
recommendations as for their creative use within the national education system, and, in
particular, engineering teacher education.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problems of engineering and, in particular, engineering teacher education,
have been actively studied by native scholars, namely, O. Ihnatiuk (social and humanitarian
training of future engineers in the system of forming their professional competency);
V. Kuleshova (peculiarities of further engineering teacher education), 1. Kuzmichenko (the
forming of engineering education content), L. Kyzymenko (engineering teacher training),
O. Leshchynskyi (international models of engineering education quality evaluation),
Yu. Pazynich (the role of engineering pedagogy in modern education), N. Shemyhon
(theoretical aspect in development of future engineering educators’ professional
motivation), L. Tarhan (theoretical and methodical foundations for forming engineering
educators’ didactic competency), H. Trishch (training future engineering educators for
designing quality management systems), A. Vorokh (experience in implementing active
forms and methods of learning in higher engineering education in Ukraine), S. Yakubovska
(the problem method in training future research and teaching staff in technical higher
education institutions) et al.

In foreign countries different aspects of engineering teacher education have been
considered by such scholars as A. A. Abu-aisheh, S. Baine, R. Brent, A. Colby, L. Darling-
Hammond, A. Delaine, R. Felder, P. Goodhew, J. Hanson, J. Heywood, K. Macatangay,
B. Lucas, M. Prince, A.Richert, S. Sheppard, R. Sigamoney, W. Sullivan, R.Tull,
M. J. de Vries, Ph. Wankat, D. Williams, Ch. Ch. Yin, et al.

As we can see, engineering education has become the subject of researches by many
scholars home and abroad, however, the problem of training future engineering educators for
modeling technological processes based on foreign experience with further implementation
of their positive aspects in Ukrainian education practice has not been properly investigated yet.

During our study we have used such methods as systematization and
generalization, synthesis and analysis, induction and deduction.

RESULTS

Today, European countries require that teachers of both humanities and technical
subjects obtain teacher education. In 1972 in Klagenfurt (Austria) the International Society
for Engineering Education (IGIP — Internationale Gesellschaft fiir Ingenieurpidagogik) was
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founded. Nowadays, it has the status of an advisory member of UNESCO (International
Society for Engineering Education, 2010).

The activities of IGIP are annual international symposia on engineering education;
conferences, seminars and workshops organized at both national and international levels;
Summer School; information resources; engineering and pedagogical publications; committees
dealing with relevant topics of engineering pedagogy. The Society is aimed at ensuring a
high level of engineering educators’ professional qualifications. Its objectives are: to develop
curricula that have practical use and comply with students and employers’ needs; to apply
multimedia to teaching technical subjects; to integrate learning of humanities and foreign
languages in engineering pedagogy; to promote engineers-managers’ training; to form
knowledge of environment protection; to support engineering education in developing countries.

To carry out the mentioned tasks the executive committee of IGIP founded an
international committee of experts — the European Monitoring Committee (EMC) that
consists of leading experts working in systems of special technical education and reflects
considerate geographical representation of European regions. The executive committee
appoints members and chairman of EMC. According to the “Regulations on the National
Monitoring Committee”, national expert committees at the Presidium of IGIP called National
Monitoring Committees (IGIP NMC) are created for implementation and monitoring at the
national level. They are represented in eighteen different countries in Europe, Asia and
South America. The task of these committees is to provide quality of engineering
educators’ qualifications. Therefore, they are responsible for the correspondence of
engineering educators’ qualification level to the national frameworks for both individuals
who wish to obtain engineering teacher education and higher education institutions wishing
their qualifications to be recognized by IGIP. It must be noted that on September 12, 1999
at the meeting of the European Monitoring Committee (EMC) in Istanbul (Turkey) the
National Monitoring Committee of Ukraine (NMCU) was established (International Society
for Engineering Education, 2010).

Today, Ukraine has two centers of engineering pedagogy — the Ukrainian
Engineering Pedagogical Academy founded in 1999 and beginning from 2009 at Dnipro
National Mining University. These centers of retraining and engineering educators’
qualification advancement are aimed at training teaching staff for them to become
accredited international engineering educators. The education process in the centers is
carried out by leading experts in the field of engineering pedagogy, didactics, higher
education pedagogy, educational psychology, educational sociology, foreign languages,
international law and computer technologies (ITazuniu, buuko, 2009).

The qualification requirements of the title “International Engineering Educator”
(ING-PAED IGIP) is based on three requirements:

1. Good technical knowledge and, therefore, higher technical education and
practical experience are obligatory.

2. Knowledge of engineering pedagogy; appropriate training is equal to one term
at university (240 hours min). The content of engineering teacher education should be
based on the engineering pedagogy model as well as relevant cycle of disciplines and
received in the institutions certified by I1GIP.

3.0ne year of engineering teaching placements (International Society for
Engineering Education, 2010).

It should be mentioned that first and third requirements are simultaneously
requirements of FEANI — the European Federation of National Engineering Associations,
with which IGIP concluded an agreement on harmonized requirements. Over the years
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FEANI has been accrediting the programs of engineering schools at higher education
institutions across Europe and providing the European Engineer title (EUR-ING). Thus, the
International (European) Engineering educator title (ING PAED IGIP) has the following
form: engineering qualification + engineering teacher training + engineering teacher
practice + practical experience + the command of English, German or French (ITa3uniy,
Buuxko, 2009).

The curriculum of IGIP is a module-based system that includes core modules
(7 CP — credit points), theory modules (5 CP), practice modules (5 CP), elective modules
(3 CP).

The core modules include Engineering Education in Theory, Engineering Education in
Practice, Laboratory Didactics. The Theory Modules include Psychology, Sociology,
Engineering Ethics, Intercultural Competencies. The Practice Modules consist of
Presentation and Communication Skills, Scientific Writing, Working with Projects, ICT in
Engineering Education. The Elective Modules consist of Evaluation of Student
Performance, Quality Management, Portfolio Assessment, Creative Thinking, Coaching
and Mentoring in Education, Collaborative Work (International Society for Engineering
Education, 2010).

The cooperation between IGIP and FEANI is the most important direction for
integration of Ukrainian higher technical education and international professional education
systems because it enables technical teachers to obtain the International Engineering educator
title, which will contribute to their mobility and competitiveness in global educational
space. The Membership in IGIP provides technical teachers with the opportunity to
improve their skills in accordance with the requirements of the European model, to obtain
access to the results of international researches on the problems of engineering education,
to cooperate with colleagues from other countries and share experience, to promote their
projects in other countries, to participate in symposiums. So, the establishment of such
centers of engineering pedagogy is a significant step in the development of engineering
education in Ukraine.

Recently in the USA, engineering education, mainly taught at the postsecondary
level, has become more integrated into the curricula of elementary, middle and high school.
The increasing focus on engineering education is aimed at promoting STEM subjects that
are Science, Technology, Engineering and Mathematics among pupils at an early age. In
fact, many educators and educational researchers state that engineering is an ideal basis for
skills and concepts of science, technology and mathematics to work together. As a result,
apart from being a separate subject, engineering is being incorporated into other STEM
subjects to show the material applications of abstract concepts. Taking into consideration
the urge to popularize STEM subjects, the demand for engineering teachers is dramatically
growing at all the levels of the education system. Indeed, the need for qualified STEM
teachers is so remarkable that in 2011, 100Kin10 was founded that is a network including
200 partners which is to train an additional 100,000 qualified STEM teachers by 2021 (To
Become a Teacher, 2017; Felder, Brent, 2016).

For instance, the Purdue Polytechnic Institute (the USA), previously named the
College of Technology, is one of 10 colleges at Purdue University offering undergraduate
and graduate degrees. The college includes seven academic schools, departments, and
divisions: Aviation and Transportation Technology; Engineering Technology; Computer
and Information Technology; Computer Graphics Technology; Construction Management
Technology; Military Science & Technology. Within this paper we would like to analyze
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the peculiarities of Bachelor of Science in Engineering Technology Teacher Education
provided by the institute.

This degree program teaches the basics of most technology and engineering
concepts, and it enables graduates to teach these concepts to middle school or high school
students. Concepts include engineering design, prototyping, architecture and construction,
robotics and automation. Students are taught to teach through service learning to help
students tackle global challenges. In addition, they obtain a Project Lead The Way pre-
engineering teaching certificate (Purdue Politechnic, 2017).

So, the degree program is divided into eight semesters (a four-year program).
During the first of study students are to master such courses as Foundations of Integrated
STEM Education; Design Thinking in Technology; Introduction to Educational Technology
and Computing; Algebra and Trigonometry; Written Communication Foundation Selective —
fall semester; Prototyping in Engineering/Technology Education; Technical Graphics
Communications; Quantitative Reasoning; Fundamentals of Speech Communication;
Humanities — spring semester. The second year of study involves studying the following
courses: Exploring Teaching as a Career; Multiculturalism and Education; Educational
Policies and Law; Lab Science Foundation Selective; Technical Elective; Free Elective —
fall semester; Teaching the TE of STEM; Electronic Systems; General Physics; Learning
and Motivation; the Inclusive Classrom — spring semester. The third year of study includes
Assessment Literacy; Elementary Psychology; Technical Elective; Science Foundation Selective;
Free Elective — fall semester; Engineering and Technology Education Instructional Planning and
Evaluation; Teaching Design and Innovation I; Reading in the Middle and Secondary
Schools: Methods and Problems; Advanced Communication Selective; Technical Elective —
spring semester. The final year of study is aimed at mastering such courses as Teaching
Design and Innovation II; Engineering/Technology Teacher Lab Planning; Methods of Teaching
Engineering/Technology Education; Advanced Communication Selective; Technical
Elective — fall semester; Supervised Teaching — spring semester (Purdue Politechnic, 2017).

So, we can make a conclusion that the degree program mentioned above is rather
interdisciplinary and trains future engineering educators for a wide range of fields. In our
opinion, the organization of the program is considerate and well-planned as during the first
yeat of study students get accuainted with the foundations of engineering. The second and
third years of study are entirely dedicate mbd to their mastering the principles of teaching.
The first part of the fourth year of study prepares students for the supervised teaching they
are to undergo in the second semester.

In Great Britain engineering education is mainly based on generic skills and
understanding which can be used in a range of employment environments. P. Goodhew
believes that the purpose of engineering education is the following:

1) to prepare students for research;

2) to prepare graduates for employment in engineering industry;

3) to prepare engineering/science/numerically literate citizens for society;

4) to provide an intellectually stimulating education;

5) to teach students to adapt to the changing nature of engineering education
(Goodhew, 2010).

According to the UK Subject Benchmark Statement for Engineering, student
outcomes include: a) the ability to use knowledge of maths, science and engineering; b) the
ability to plan and carry out experiments, as well as to analyze and interpret the obtained
data; c) the ability to develop a system, component or process to meet various needs, namely,

102




DE GRUYTER
OPEN

TMopiBuanbHa npodeciiina negarorika 7(1)/2017 ﬁ‘?
Comparative Professional Pedagogy 7(1)/2017 Y

economic, environmental, social, political, ethical, health and safety, manufacturability and
sustainability; d) the ability to work in multidisciplinary teams; e) the ability to define,
outline and solve engineering issues; f) the understanding of professional and ethical
responsibility; g) the ability to effectively communicate; h) the interdisciplinary education
needed to comprehend the influence of engineering solutions in global, economic,
environmental and societal contexts; i) the need for life-long learning; j) knowledge of
modern issues in engineering education; k) the ability to use techniques, skills and modern
engineering tools needed in engineering practice (Quality Assurance Agency, 2015).

To achieve these outcomes, future engineering educators should be able to apply
more innovative and less conventional teaching methodology. That is why, most
undergraduate programs in engineering include a small amount of non-conventional
teaching and learning. It is common, in modular programmes, to find a small number of
modules delivered via problem-based learning or with varying amounts of active learning.
There are also plenty of examples of the use of technology to support student learning,
although most of these are at a very elementary level — for example the use of a VLE
(virtual learning environment) to store handouts or Powerpoint presentations for later study.

CONCLUSIONS

So, based on the results obtained we can conclude that engineering education is a
field that is being dramatically developed taking into account the occuring changes in
educational paradigms, global higher education space, national higher education systems,
economics, society, etc. The abundance of the latest information and communication
technologies alter the approaches to training various specialists, and, in paricular,
engineering educators.

Engineering teacher education is undergoing significant development, too. Thus,
the establishment of the International Society for Engineering Education — IGIP proves the
vital need for those specialists able to combine the techniques of traditional teaching and
innovative scientific achievements, systematically think, design and construct technical
structures, cooperate with other people, be leader and facilitator of the education process.
The activity of the society is aimed at providing engineering educators with relevant
training that involves their obtaining the qualification that is accorded with European
education standards. It has been indicated that such training is carried out within centers of
engineering pedagogy. It must be noted that there are two such centers in Ukraine already.

In addition, we have studied US experience in training engineering educators for
professional activity. It has been found out that engineering education has become more
integrated into the curricula of elementary, middle and high school because of the increasing
focus on STEM subjects. Moreover, the demand for engineering teachers is dramatically
growing at all the levels of the education system. We have demostrated the peculiarities of
engineering educators’ training on the example of the Purdue Polytechnic Institute. It has
been stated that Bachelor of Science in Engineering Technology Teacher Education is a
rather interdisciplinary degree program and trains future engineering educators for a wide
range of field. The organization of the program is considerate and well-planned.

In Great Britain engineering education is maily based on generic skills and
understanding which can be used in a range of employment environments. As a result,
future engineering educators should be able to apply more innovative and less convetional
teaching methodology, namely, via problem-based-learning, virtual learning environment, etc.

According to the mentioned above, we have outlined the following
recommendations to improve engineering teacher education in Ukraine:

103




DE GRUYTER
OPEN

TopiBHsAAbHA Mpodeciiina negarorika 7(1)/2017 N
Comparative Professional Pedagogy 7(1)/2017 / ‘_..s ™

1) promoting the significance of engineering teacher education among young
generations;

2) to effectively study the experience of foreign countries in training modern
engineering educators to outline its positive aspects;

3) to organize a close collaboration with IGIF and keep abreast of the latest
achievements in implementing study programs for engineering educators;

4) to establish more centers of engineering pedagogy and therefore provide native
engineering educators with training that corresponds to European education standards;

5) to enhance the interaction between engineering education and economic center
to provide future graduates with further employment.

Rather perspective for further researches we consider the detailed study of
European experience in training engineering educators with taking into account the
dramatic changes in educational dimension.
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SMIINAHE HABYAHHSI 1 THHOBAIIMHI TEXHOJIOI'TI MITOTOBKH
MAUBYTHIX ®AXIBIIB Y BUIIIUX HABYAJIbHUX 3AKJIAJTAX

AHOTALIA

Y cmammi cxapaxmepuzosana oona i3 nepcnekmugHux mMooenet 3Miuano20 HaguaHHs y
suwux HasuaibHux 3aknaoax. Onucano ocobaU6oCmi 600CKOHANEHHA NPOYeCy HAGUAHHS,
dopmysanns momusayiunoi ma npogecitinoi Komnemenmuocmi maubymuix ¢haxisyis, a
MAKo4C BUKOPUCTNAHHS OOHIEL 3 MOOeNeli 3MIUAHO20 HABUAHHSA — «NEPEBEPHYMO20 HAGUAHH,
V Medcax aKoi pedanizyemucs 0COOUCMICHO OpPIEHMOBAHUI NIOXIO, 3HAYHO 30LMbULYEMbCS
83aemMo0isn Mmidc eukiaoavem i cmyoenmamu. Ha niocmasi ananizy 30ilicCHenHs ni020MOB8KU
Gaxisyie y suwgux Hasuanvuux saxnaoax CLIA, Himeuuunu, Ascmpii, Ilisdennoi Kopei 3a
3MIWAHOI0 MOOENI0 3 BUKOPUCIAHHAM «NEPEGepHYMo20» ma GCEeNPOHUKHO20 HAGUAHHS
3’AC08AHO, WO NIO20MOBKA (haxieyie 3a yumu MexHON02IIMU CRpUsmume SKiCHOMY 3AC80EHHIO
BHAYHUX 00cs2i6 THPOopMayii, 30TlicHenHI0 THOUBIOYANLHOT | KONEKMUBHOI pobomu cmyoenmis,
HABYAHHIO 30 NPOEKIMHUMU MEXHONORIAMU, WO O0A€ MOMCIUBICHIL PO3BUBAMU KOMYHIKAMUBH]
Hasuuku cmyoenmis. Yce ye 003601s5€ 2omysamu ManOymuoo20 ¢haxieys 0o pobomu &
iHGhopmayitinoMy CYCRITbCMEBI 8i0N0GIOHO 00 BUMOE PUHKY NPAYI.

Kniouosi cnosa: enekmponne HaguawnHs, 3miuiane HAGYAHHA, KOMNEMEHMHICMb,
MemoOU HABUAMHSA, «NEPeeepHYMe» HABYAHHS, NPOPeciina KOMNEmeHmHICmy, NpoeKmHi
MexXHON02ii, ycenpoHuKHe HaGuaHHsl.

BCTYII

[Momyk nUIAXiB yIMOCKOHAJIEHHS OCBITH B YMOBaX 3HAYHOTO 30UIbIICHHS 0OCSTIB
iH(hopMaIIii € BaXIIMBOIO MPOOIEMOIO SIKICHOTO ()OpMYBaHHS KOMIIETEHTHOCTEH 1 MOMKIIMBOCTE
TXHBOTO BUKOPHCTAaHHS B PI3HOMaHITHUX yMOBax. TOMy HayKOBIli, BUKJIaadl i METOANCTH
YCBOTO CBITY TpAIfOIOTh HUHI HaJ BJOCKOHAIEHHSIM TIIPOLECY IXHBOTO 3100yTTH,
nepeiaBaHHsl Ta 3acBO€HHA. Ilemarorw MOBHMHHI CIIPAMOBYBATH CBOIO [iSUTBHICTH Ha
OTPUMAaHHS 3HAYHOrO OOCATY 3HaHb 3a mepion HaByaHHA y BH3, mpu oMy ocHOBHUIA
aKIEeHT IEepeHOCHUThCA Ha cTyneHTta. 3aHsATTss y BH3 3nebinbimoro opieHTyroTbes Ha
CTy/IeHTa SIK aKTUBHOTO y4YaCHHKAa HABYAJIBLHOTO MpOLECY, TOMy N BHMHHKae mpodiema
BJIOCKOHaJIEHHS (popM, METOJIIB 1 3aC00iB HABYAaHHSI.

OnHi€lo 13 MEPCTIEKTUBHUX MOJIeNIe HAaBYaHHS € 3MilllaHe HaBYAHHSI, 10 HA3WBAIOTh
MO-pi3HOMY — T'iOpu/IHE HaBYAHHS, KOPIIOPATUBHE HAaBYaHHs, NOpLiiiHe HaBuaHHS. [IpoTe,
HE3aJIe)KHO BiJl Ha3BW, CYTh HOTO TIOJNATaE B IOEIHAHHI EJIEMEHTIB €JIeKTPOHHOTO i
TPaJAMIIIAHOTO HAaBYAHHS, IO JT03BOJIIE BUKOPUCTOBYBATH HOBITHI TEXHOJOTI] HABYaHHS B
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ocBiTHEOMY Tipotieci BH3, He BiMOBIISIOUHCE Bif TpaJuIlifHNX TEXHOJIOTIH 1 METO/IIB HABYaHHS.
Ile nmae MOXIMBICTH 3pOOUTH HaBUAIBHHMN Mpolec OUIbII €(PEKTUBHUM i MPOAYKTUBHHUM,
T ABHUIUTH MOTHUBAIIIIO 1 iHTEpeC CTYACHTIB, chopMyBaTh poQeciiiHi KOMIIETEHIII.

META JOCTIAKEHHSA

Mera crarTi nosisrae y BuBueHHi gocBiny Buenux CLIA, Himeuuunu, ABcrpii,
Kanamn, IliBmennoi Kopei 3 mpobiem 3mimanoro HaBuanas y BH3 3 BukopucraHHIM
TEXHOJIOTIH «IEePEBEPHYTOr0», YCENPOHHKHOIO HABYAHHS SK TEPCHEKTUBHOI MOENi
MiATOTOBKM MaOyTHIX ¢axiBuiB y BH3.

TEOPETUYHA OCHOBA TA METO/M JOCJIIKEHHS

[pobmemu 3nificHeHHs HaBdaHHa y BH3 3a 3mimaHO0 MOAEWIIO pPO3IIIANAOTH
€. Aanponona, B. bukos, 0. Kamycrina, €. Konpakosa, B. Kyxapenko, O. CriBakOBCHKHI,
B. TuxomipoB, BHKOPHCTaHHsS «IIEPEBEPHYTOr0» HABYaHHS BHCBITIIOETHCS B poOOTax
Jx. beprmana ta A. Cemcona (2000 p. CIIA), K. [Imannerens, 0. Xanmke (2008 p.
Himeuyunna). YHpoBajpKeHHs BCENPOHMKHOTO HaBYaHHS B HaByaibHUi mnponec BH3
0XapaKTepHU30BaHO TAKUMU HAYKOBLsIMY, sk b. bproc, M. Kananmuc, b. Koym, JI. CyHr.

Jnst [OCATHEHHS METH JIOCHIJDKEHHST BHKOPHCTOBYBABCS KOMIUIEKC TaKHX
TEOPETHYHHMX METOJIIB: aHali3, CUHTE3 1 y3arajJbHeHHs HayKoBOi jiTepaTypu Ta IHTEpHET-
JDKEped 13 MpoOIIeMH MiArOTOBKY MaiOyTHIX ¢axiBuiB y BH3 3a 3mimanoro Momesmto.

BUKJIAJLl OCHOBHOI'O MATEPIAJTY

VY paMkax cydacHHX TioOami3alifHUX Ta iHTETpaliiHUX MPOIECIB B OCBITI, K
3a3Havae H. Hudkano, rocTpuM € UTaHHS B3a€MO3B’SI3Ky OCBITHIX CHCTEM Pi3HHX KOHTHHEHTIB,
iX 0araToOBHMIpHICTh, TOPIBHAHICTh Ta B3a€MHE BH3HAaHHS MPOAYKTY — KOHKPETHOI
JIFOJIMHH, IIO MiJrOTOBJICHA JI0 aKTHBHOI BUCOKOMPOQECIHHOI IsNTBHOCTI B PI3HUX Taly3sx
[5, c. 4]. Came BOpoBajPKEHHsS IHHOBAI[iMHWX IIAXOMIB 10 opraisamii i 3aiHCHEHHS
HaBuaHHs y BH3 1acTe MOXKIIMBICTE TOTYBAaTH KOMIIETEHTHOTO BUCOKOIIPO(ECIHHOTO (haxiBII.

Takor iHHOBaLIHHO MOJIEIUTIO MIATOTOBKM (axiBLiB, SIK CBIIYUTH BIIACHHUMN
JIOCBIiJ, € 3MillIaHe HaBYaHHS.

3MilIaHe HaBYaHHS BKIIIOYAE:

—ayJqUTOPHY M 103aayIMTOPHY CaMOCTiiHy poOOTY CTyJEHTa 3 BHKOPHCTaHHSIM
CUCTeMH ynpaBlliHHA HaB4aHHAM LMS — iHpopmariitHoi cucTeMu, Mo BUKOPHCTOBYETHCS
JUISL CTBOPEHHSI, 30MpaHHsl, 30€peXeHHsI 1 IepejaBaHHsT KOHTEHTY;

— MIMPOKKi BUOIp HABYAIbHO-METOIMYHIX MaTepiaiB;

— IHTEpPaKTUBHICTD;

—KOHTPOJIb CAaMOCTiHHOT pOoOOTH CTY/ICHTA;

—THyYKa CHCTEMa OLIHIOBAaHHS JOCATHEHb CTY/ICHTIB.

[IpakTnyaa peopranizamis MoJeNeH 3MINIAHOTO HABYAHHSA SK 1HCTPYMEHTY
BIIOCKOHAJICHHSI Cy4acHOi OCBITH Tiependadae CTBOPEHHS HOBHX IMEJAroriyHUX METOAWK,
10 0a3yroThCS HA IHTErpallii TpaIUIiHHUX MiX0AIB 10 OpTaHi3aiii HaBYaJIbHOTO MPOIIECY.

VY miSmMBHOCTI Cy4acHOTO TeJarora 0CoOJIMBE MICIIe TOCiia€ BMIiHHS OpTraHi30ByBaTH
MEpEXHi CIIIBTOBapHCTBa, TOOTO BUKOPHUCTOBYBATH MOKINBOCTI cepsiciB Beb 2.0; Be6 3.0,
TEXHOJIOTiH opraHi3alii HaBYaHHA: eICKTPOHHE HaB4aHHs (e-learning), MoGinbHe HaBUAHHS
(m-learning), «nepeBepuyte» HaBuanHs (f-learning), ycenponukue HaByanus (U-learning) y
cBoiii podeciiiHiil MisuBbHOCTI. I3 HUX HaHOUTBII MOMIMPEHUMH € €JIEKTPOHHE, «IIEPEBEPHYTEN
Ta YCENPOHUKHE HaByaHHs. PO3IIISIHBMO BiJIIIOBITHO 11i TEXHOJIOT1] HABYaHHSI.

Pi3HOBHIOM 3MilIaHOTO HaBUaHH: € «mnepeBepHyTe» HaBuanHs (flipped learning),
10 TPOTIOHY€E 3MIHUTH TpaaulliiiHe HaBYaHHS, poOOTY BIOMA 1 B ayIuTOpii. 3aMicTh IIOTO
CTYJICHTH JUBJIITHCSI KOPOTKI BiJICOJIEKITiT B MEPEkKi — CAMOCTIHO BHBYAIOTh TEOPETHUIHHUI
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Marepiai, a BeCh ayIMTOPHHUI Yac BUKOPUCTOBYIOTh JUISi BUKOHAHHS NMPAKTUYHUX 3aBIaHb,
00roBOpEHHSI OKPEMHUX ITHTaHb KypCy.

«IlepeBepHyTe» HaB4aHHS NOAIOHE 10 BHUIEPEIKYBAIBHOI caMOCTiIHHOT poboTH,
KOJIM BHBYCHHS CTYAEHTaMH HOBOTO MaTepiaiy 3AiHCHIOEThCS 0 HOro BHKJIALY BHKJIAJa4eM
Ha Jekmii abo mpakTHYHOMY 3aHATTI. OCHOBHA pI3HUII TOJNATa€ B TOMY, IO Y
BHIIEPEIKYBANBHIN CaMOCTIHHIH pPOOOTI CTYZEHT CaMOCTIHHO 3MiHCHIOE ITi3HABAJIHHO-
MOUIYKOBY 200 TBOPYY JAisUIBHICTB 11032 ayIUTOPIEI0, TOJ SIK Y «IIEPEBEPHYTOMY» HaBUaHHI
CTYIICHT BHBYA€ HOBUII MaTepiall 3a JOIOMOTOIO iH(OpMAaIiifHO-KOMYHIKAIliTHIX TEXHOJOTIH
(IKT), a BuKITama4 BipTyaIbHO MPUCYTHIH 1 Kepye MM TpoIiecoM (BiICOMOSCHEHHS, KOHTPOJIbHI
3aIUTaHHSA TOIIO).

Ot1xe, «IepeBepHyTe» HaBYaHHS — L€ MeJaroriyHa Mojenb, Yy SKid THUIOBE
TIO/IaHHSI JIEKIIiT IEPETBOPIOETHCA B 1i 0OTOBOPEHHS, ITiJT Yac SIKOTO 3AiHCHIOEThCS 0OrOBOPEHHS
MPOEKTIB, TUCKYCii, BAKOHAHHS NPAaKTHYHUX 3aBJaHb TOIIO.

ABTOpaMHU TEXHOJIOTII «IIEpEBEPHYTOr0» HaBUAaHHS, K BiZIOMO, BBAXKAIOTh YUUTEIIB
ximii Aapena Camca i /Ixonarana beprmonna (CILIA). 2008 poky BOHM MOYAIH 3aIKCyBaTH
BIZICOPOJIMKM 31 CBOIMHM JICKIISIMH Ta NPONOHYBaTH iX CBOIM YYHSM JUIS JOMAIIHBOTO
OIIPALIIOBAHHSI.

2010 poky Clintondale High School y Hefitpoitri (CILIA) crama mepmioto
«TIEPEBEPHYTOOY IIIKOJIOKO, 10 OBHICTb Tepeililia Ha MPUHIIMIT «TIePEBEPHYTOr0» HaBUaHHSI.

Po3BUTOK MepeKHOro HaBUaHHS Ta BIATOBIIHMX TEXHOJIOTIH 3yMOBHB BUKOPHCTaHHS
OHJIAHH HaBYaHHS], B SIKOMY CHHXPOHHA B3a€MOJisl 3MIHCHIOETHCS B PEXKUMI pPeabHOTO
Yacy, KOJM BCi yYaCHHKHM HaBYaJBHOTO IPOLECY BHKOPHCTOBYIOTH CIIbHUH cepsic. Lle
MOXYTh OyTH BimeorpaHcisiuii B mpsiMmomy edipi, koHpepeH-a3Binku, Skype abo uar,
BeOiHapu. [0 acCHHXPOHHOTO 3B’SI3KYy BITHOCSTH EJICKTPOHHY IOINTY, (HOpyMH, OJIOTH,
Facebook, Twitter Ta iHmIi comiaibHiI Mepexi.

BcraHoBneHO, 1110 IEpEBEPHYTEY HABYAHHSL:

— Io-TiepIle, CIpPHUSE KPAIOMy PO3YMIHHIO HaBYaJbHOTO MaTepiaiay, 3HAYHO
T IBUILLYE B3aEMOJIIIO 3 BUKJIAJIAYEM Ta IHIIMMHU CTYJEeHTAMH, PO3BHBAE KPUTUYHE MHUCIICHHS;

— MO-ApyTe, panioHaAIbHO BUKOPHUCTOBYETHCS Ay JUTOPHHH Hac.

Jnsa edexkTuBHOI peainizallii «IepeBEepHYTOT0» HABYAHHS BHKOPHUCTOBYIOTHCS:
HaByaJIbHE BijI€0, IHTEpAaKTHBHA POOOTa B ayIUTOPIi, CIOCTEPEKEHHS — 3BOPOTHHUI 3B 530K,
OINiHKA. 3PO3yMiJIo, 0 KOXHHMU 13 IUX CKIATHHUKIB MOTpedye po3poOIeHHS JOTaTKOBUX
HaBYAJILHHUX 1 KOHTPOJIBHUX MaTepiaiB.

IIportec HaBuaHHS Mae cBoro crnenu¢piky. CTymeHTH OJepXKyIOTh HaBYaJIbHI
Marepianm, KoTpi MOXKyTh OyTH po3mimieri Ha YouTube, Beb-noprani abo Beb-cropinkax,
10 MICTATh TEKCTH JIEKI, eNeKTPOHHI MOCiOHMKH, Bigeosekii. lle Hagae MOXKIHUBICTH
KO>KHOMY CTYAEHTY O3HAaHOMHTHCS 3 TEOPETHYHUMH OCHOBAMH AWCIHMIUIIHU B Oy/b-SIKOMY
MiCIli, 9aci 1 BIacHOMY Temmi. Y MpoIleci 3aHATTS BUKJIAAad Ja€ MPaKTUYHI 3aBIaHHS 1
HeoOXigHi JomaTkoBi Matepianu. Ilig 4ac BUKOHAHHS 3aBIAaHHS CTYICHTH IIPAIIOIOTH
iHAMBiqyanbHO, B mMapax abo rpymax, a BHKJIAJad JIMIIE KOHCYNIBTY€, HMOSCHIOE CKIIAIHI
NIUTaHHS ¥ OLiHIOE cTyAeHTiB. OTXKe, CTyIeHTH BiJ POJIi MMTAaCHBHOTO ClTyXada MepexolsTh
JI0 aKTUBHOI y4acTi B OBOJIOJIIHHI 3HAHHSMHM, IO JO3BOJISIE HECTH BiINOBITATBHICTH 3a
oJlepKaHl 3HAHHs, KOHTPOJIOBAaTH HAaBYAJIBHUII MpOIEC i B MPHUKIHLIEBOMY pPe3yJIbTaTi —
BJIACHUH YCIIX.

VY mporneci HiAroTOBKH Bieopo3poOOK BHKIagady HEOOXiJHO BpaxyBaTH Taki
0co0MMBOCTI:

— TPUBAIICTh BiZIeO NOBUHHA CKJIagaTh 5—7 XB;
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— Y POJINKY Ma€ MiCTHUTHCS OJJHE-IBa 3alUTaHHS (3aBJaHH:);

— BiJICOTIOSICHEHHS Ma€ OyTH iIHTCpAKTHBHHM.

VY «repeBepHYTOMY» HaBYaHHI HE TUIBKH BiZICOJIEKIi TPalOTh BaXKJIHMBY DPOJIb.
Oco06muBOro 3HaYCHHS HaOYBaIOTh OTJISL CAiTIB, OJIOTIB, MPE3EHTAIliH, POCSKTH 3 TEM, IO
BHBYAIOTLCS, Ta 1H.

Tak, BuBUatoun TeMy «IHTEpaKkTHBHI TEXHOJIOTI] HABYaHHs», CTYAEHTH IiJ 4ac
BUKOHaHHs BeO-kBecTy 3 1i€l TeMaTUKH OOTOBOPIOIOTH NMUTAHHS IHTEPAKTHBHUX TEXHOJIOTIH
KOOIIEPAaTUBHOTO HABYAaHHS (HANpHKIaL, poOoTa B mapaxX, pPOTAIifHWX Tpilikax); IBa-
YOTHPH — BCi pa3oM, IPYNOBOrO HaBYAaHHS («MO3KOBHH INTYpM», HABYAIOYH — BUYCSH,
CHUTYaTHBHOTO MOJICITIOBAHHS, IUCKYCIHHUX IUTaHb, iIH(QOPMALIiTHO-KOMYHIKAIIHHIX TEXHOJIOTIH
HaBYaHHS TOLIO.

OOroBopeHHs BHIEC3a3HAYCHUX TEXHOJIOTIH BiIOYBAETHCS Ha OCHOBI KOHKPETHUX
MPUKIAAIB 13 (axOBHX AWUCIUILIIH 13 BIAMOBIAHUMHU TPAIWISIMH 10 BHKOPHUCTAHHS IIHX
TEXHOJIOTI y HaB4anbHOMY mporeci. CTyAE€HTH NpPOIOHYIOTh CBO€ BJaCHE KPUTHYHE
CTaBJICHHS 710 PO3B’SI3aHHs ITOCTABJICHOI MTPOOIEMH.

Tak, mij 4ac BUBUYEHHS TMHUTAHHS BIPOBAJKEHHs YCENPOHMKHOIO HaBYaHHS (U-
learning) y BH3 cryzmentn OepyTh yd4acTh y MpoeKTi 3a TexHojorieio Beb-kect
«YcenpoHuKHe HaB4aHHs». [1i]] Yac BUKOHAHHS [[LOTO MPOEKTY CTYACHTH 3HAHOMIISITBHCS 3
0e3pOTOBUMH TEXHOJIOTISIMM HaBYaHHS 3a [HTepHeT-IKepesIaMu, IO MICTATHCS Ha CalTi
MIPOEKTy, BUKOHYIOTh IIOCTABJICHI 3aBJaHHS, BIANOBIAAIOTH HA 3alMHUTaHHA, IO Ja€ iM
MOJJIMBICTh BHUBYATH, 3HAXOIUTH, O(QOPMIISITH i TPE3eHTYBaTH KIIOYOBY iH(POpMAIiO B
HaJIe)KHOMY BHIJISIZL, @ TAKOXK OOTPYHTOBYBATH 1 3aXMIIATH BIACHY JyMKY.

Otxe, mix 49ac Takoi poOOTH CTyOeHTH TepeOyBarTh y IICHTPI HaBYaHHSA, B
MIPOIIECi SIKOTO BOHM HE TIJIbKM BHKOPHCTOBYIOTH OTPHUMaHi 3HaHHSA, a § MOXYTb IHOIIe
BUBYHUTH NPOOJIeMY, 3aCBOITH CKJIQJIHUI MaTepiall 3a MiATPUMKH BUKJIa1ay4a.

3a TakuX yMOB BIAIOBINaJbHICTh IOKJIQJAETHCS HA CaMOTO CTY/EHTA, SIKHH cam
MO)KE KOHTPOJIIOBATH IIPOLIEC 3aCBOEHHS HABYAIHLHOIO MaTepiaily, OLiHIOBaHHS Pe3yJIbTaTiB.

Ines «nepeBepHYTOro HaBYaHHS» HEPETYKYETHCS 13 THM HaBUAHHSM, IO BIPOJIOBX
LIECTH POKIB 3IHCHIOETBCS BHKJIagauamMy KadeApw IHHOBALIHMX Ta iH(pOpPMaIiHUX
TEXHOJIOTIH B OCBiTI BIHHHIIBKOTO JEp>KaBHOTO TIEAATOTIYHOTO YHIBEpPCHUTETY iMeHi
M. KortoOuMHCBKOTO: TIONIEpeJHE O3HAHOMIICHHS CTYJCHTIB y/ZI0Ma 3 HOBHUM HaBYaJIbHUM
MarepiaioM, pOo3MIllleHNM B €JIEKTPOHHUX HaBYaIbHO-MeTonuuHuX kominiekcax (EHMK),
a Ha 3aHATTI — pO3MIIA NPOOJIEMHHMX MOMEHTIB, 3aKpiIUICHHS TEOPETHYHUX 3HaHb 1
BUPOOJIEHHS NMPAaKTUYHUX HaBUUOK. OIIHIOBaHHS 3aCBOEHHSI HOBOTO Marepiairy Moxke OyTn
31ificHeHe, HalpHKJIIal, 3a JOIIOMOTOI0 KOMIT FOTEpPHOTO TECTyBaHHS.

Huni 2/3 HaB4anbHOrO MaTepialy BHUBYAETHCS CTYAEHTAMH CaMOCTIHHO, a TOMY
BAXUIMBUM € BHKOPHCTAaHHS Cy4JacHHMX 3ac0o0iB HaBYaHHS, fAKi Jal0Th MOXIJIHBICTB
3aCBOIOBATH TaKHil 00CAT HABYAJIFHOTO MaTepially CTyJAeHTaMH Ta e i copmyBatu CTiHki
MPaKTUYHI HABUYKH, M0 TPAAMIIMHMMH 3aco0aMy KJIACHYHOI TeEJaroriku 3iHCHUTH
ckmaaHo. ToMy JIOBOAWTHCS IIyKaTH MUISIXM i1HTEHCH)iKalii TpoOBEIEHHS 3aHSTh.
[IponoHoBaHe «mepeBepHYTE HaBUAHHI», 30KpeMa, repeadadae BiAMOBY Bill TPaaUIiHHNX
Hee(DeKTMBHUX (OPM B yMOBax OOMEKEHOro 4Yacy NpUHOMIB: BHCTYNH CTYACHTIB,
(poHTabHE ONUTYBAHHS, IUKTYBaHHS KOHCIIEKTIB, IEperyisia (uUIbMIB, Ipe3eHTamii Ta iH.

Takuii migXig Ta€ MOXJIMBICTH CTYACHTaM IMEpPEriiigaTH HaBYAIBHI Marepiaiu
HEOOXiIHy KIBbKICTb pa3iB y Oynb-skuii yac. Kpim Toro, HasBHICTE 60Ty Ha Beb-cropinmi
3 mi€l OUCHUILIIHM JO3BOJISE CTAaBUTH BIJIACHI 3aIIMTaHHS B KOMEHTAapsX Ta OJEPXKyBaTh
BIAIIOBIAI HA HUX.
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I3 MeTO10 3’siCYyBaTH piBEHb PO3YMIHHS CTyJIEHTAaMH HaBYAJIBHOTO MaTepialy Ha
MOYaTKy 3aHATTA BHKJIaJayeM CTaBHThCS HHW3Ka 3allMTaHb, 3aBAaHb, HA SIKi CTYACHTH
MOBHMHHI aTH BignoBifi. Lle 103BoJIsle BUOKPEMHTH Ti 3alIUTaHHS, IO MOTPEOYIOTH OUIBIII
JICTAJIbHOTO BUBYCHHS.

3a HasBHOCTI €NEKTPOHHUX TOCIOHMKIB JI0 KOHKPETHOTO PO3ALTY MOCIOHMKa MOYKHA
MAKIIOYUTH Bif€O, MO0 MOXE JaTH CTYAEHTY MOJJIMBICTH 0araTopazoBO IEperisiaTu
Bigeo(parMeHTH.

HartomicTp 3ampoBaKylOThCS €IEMEHTH NEJaroriku CIiBpOOITHUNTBA: BHKIAIad
BUCTYTIA€ B POJIi KOJIETH, KOHCYNbTaHTa. CTyJEHTH ONaHOBYIOTh HaBUAJLHHUN MaTepiai 3a
JIOIIOMOTOI0 CaMOCTifHOTO HaBYaHHS, IO CHPHSE€ PO3BHUTKY Ii3HABAILHOI aKTHBHOCTI Ta
camocTiiiHOCcTi. OCHOBHUMH €JIEMEHTaMU 3aIIPOIIOHOBAHOT METOIUKH €:

— BUKOPHUCTAHHS JIAKOHIYHUX €JICKTPOHHUX ITOCIOHHKIB, MiPyYHHKIB;

— IOTIEPE/IHE O3HAMOMIICHHS CTYNICHTIB i3 HOBMM HaBUAJIbHUM MaTepiajoM I103a
ayJTUTOPIEIO;

— Ha 3aHATTI — KOPOTKE IMOSCHEHHsSI HOBOI'O HAaBYAJBHHOI'O MaTepialy 3a TEKCTOM
MiAPYYHHKA;

— OIIHIOBAaHH 3HAHb | HABMYOK CTY/ICHTIB iJ] YaC BUKOHAHHS IPAKTHIHOI pOOOTH;

— 3OiiCHEHHS Ha KOXXHOMY 3aHATTI (OpMyBaHHS Ta MEPEBIpKM HABUYOK, IO
0a3yr0ThCSl Ha HaBUYAILHOMY MaTepialli TOTOYHOTO 3aHSTTS;

— BHCTABJICHH OLIHKY K CYKYITHOI 32 3HaHHS TeOpii Ta MPaKTUIHNX HABUYOK;

— JI03BLT Ha BUKOPHCTAHHS CTYICHTaMH iHPOPMAIIIfHIX MaTepiaiiB i 9ac poOoTH;

— 3aIpPOBAKCHHS 3aC001B YHEMOKIMBIICHHS i HEBUTIIHOCTI CIIMCYBaHHS;

— IH/IMBIZyaJIbHUI 3aXUCT BJIACHUX NPAKTHYHHX poOiT. OLIHIOBAHHS 3/iHCHIOETHCS
Ha KO)KHOMY 3aHATTi 3a kanow ECTS.

Y KOHTEKCTI «IepeBEPHYTOTO HABUAHHS» BHHUKAE MUTAHHSA: SK 3alliKaBUTH
CTY/ICHTIB BHBYATH MaTepiajl Ha BIPOBAIDKEHHS, KOJM 1 3BMYalHI 3aBIaHHS CTYACHTU
BUKOHYIOTh HE 3aBX/IH sIKICHO. MaOyTb, €JMHMIT crociO BUpIMIEHHS 1€l mpobiemMHu Mossrae B
TOMY, IO BiJICOYPOKH, BiICONEKI YN €IEKTPOHHI MiIPYIHUKH, 0 BUKOPHCTOBYIOTHCS B
il METOMTUIIi, MAIOTh OYTH IiIKABUMH, HACHICHUMH Ta 3pO3yMIUTHMH HE JIUIIE BUKIAgady, a
it crynenTam. Pous mizjpyyHnKa B Cy4acHOMY CBiTi CyTTeBO 3MiHmnacs. [linpyuHuk B izeani
MIOBUHEH HE TiJIbKHM MICTHTH (paKTUUHHMH Matepian Mail0yTHbOTO 3aHATTS, SKUH, 0 pedi,
MOXHa 3HaliTh Oyzab-ie B IHTepHeTi, OyTH LiKaBUM 1 3pO3YyMIJIHMM, BIANOBIJaTH BIKOBHM
OCOOJMBOCTSIM CIIPUHHATTS 1H(OpMAIlii, ypaxoByBaTH MiXIPEIMETHI 3B’SI3KH, MICTHUTH
BiZeo Ta iH.

YacTo eNneKTpOoHHI TOCIOHUKH CKIIaIaloThCsl By3bKUMH (DaxiBIIMHU O€3 KOHCYIbTAIlH
i3 mporpamictamu, Iu3aifHepaMH, IICHXOJOTaMH, a TakKoXX Oe3 ypaxyBaHHA pIBHI
HaBYAJIbHHUX JIOCATHEHD 3 THIINX HpeaMeTiB. ToMy BaXJIMBUM € CTBOPEHHSI IHTEPAKTHBHUX
CJIEKTPOHHUX TIOCIOHMKIB, BHKOPHUCTAHHS JDKepenl Mepexki IHTepHeT, a Takox
MO/IEITIFOBAHHSI ITPOLIECIB 1 SBHILL, 10 B HUX PO3TIISIAIOTHCSL.

Y npomeci BHKOPUCTAaHHS BHKJIaJadyaMH «IIEPEBEPHYTOrO HABYAHHI» SIK
e()eKTUBHOT'O CIIOCO0Y OTPUMaHHS KOHTEHTY HEOOX1THO 3aCTEPErTH BiJl TAKUX TOMUJIOK:

1. Koportki 2-3 Bizeo kpaiie, HDK OJHE TpUBaJle, B IIPOLEC] SIKOTO BTpadaeThCs
ocHOBHa MeTta. [leperisan Bieo Mae TpuBaTH He Outblne HiXK 10 XBHJIMH, MIAKITIOYCHHS Ma€e
OyTH 10 BIAMOBIAHOTO PO3ILTY.

2. I3 METOI 30CEepEeKCHHST yBarM CTYICHTIB HEOOXIAHO BPaxOBYBaTH KOJIbOPHU
300pa)KeHHS Ta MATaHHS.
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3. 3aHATTA MalOTh HOCHTHU NOCTYIIOBHH HETIEPEpBHUII XapakTep, BiIIIOBiAaTH Ha
3alUTaHHS: YOMY BOHU € aKTyaJbHUMH, Ha SIKi 3alIUTAHHS AAI0Th BiJIOBiI.

4. 3aHaTTI MalTh OyTH 100Ope OpraHi3oBaHUMH Ta  €(EKTHBHUMH.
Bararopa3zoBuii mepersisii BimeoMaTepialiB Ta CICKTPOHHHN TEKCT abo eJICKTPOHHUI
MOCIOHMK CIIPUATHUME IMOE€JHAHHIO HABYAILHOTO MaTepiay 3 peabHOI0 AIHCHICTIO.

5. ®ikcauisi pe3ynbTaTiB poOOTH B €JIEKTPOHHOMY KypHaii abo Google-dopmi
CIPUATHME KOHTPOJIIO 32 JiSUTbHICTIO CTYICHTIB.

6. IligxmodeHHs 30BHIIIHIX pecypciB (Bineo, Beb-mocunanp TOIIO) cripusiTHME
TOMY, IO CTYJICHTH OyAyTh OaUHMTH 3HaUyIIiCTh MaTepiay, KOTpHf BUBYAETHCS.

Ot1xe, TOHATTS «IEPEBEPHYTE)» HABUAHHSA OIMPAETHCS HA aKTUBHE HaBYaHHS,
3ay9eHHS CTYACHTIB IO CHIIBHOI isITBHOCTI, KOMOIHOBaHY CHCTEMY HaBYaHHS, ITOJIKACT.
L{iHHiCTh MOJsTa€ B MOXKIMBOCTI BUKOPHUCTOBYBAaTH HaBYAJIBHUI Yac AJIsl TPYTIOBHUX 3aHATh,
Ha SKUX CTYICHTH MAalOTh 3MOTY OOTOBOPIOBATH 3MICT JICKIIii, IEPEBIpsTH BIIACHI 3HAHHA 1
B33a€EMOJIISITH MK COOOI0 y BIACHIi MpakTWuHii aisutbHOCTI. Ilin yac HaBYaJIbHUX 3aHSAThH
pOJb BHKJIAZada — BHUCTYNATH THIOTOPOM, 3a0XOYYIOUM CTYIEHTIB J0 CaMOCTIHHOT
JIOCITI THUIIBKOT 1 CIiIBHOT pOOOTH.

HuHi HeMae e1MHOT MOZIEI «IIePEeBEPHYTOr0 HABYAHHS» — 1€ TEPMiH, L0 IIUPOKO
BUKOPHCTOBYETBhCS Ha TMeEperjsiii IOMNepelHiX 3aluCiB JIeKIii 13 HACTyNHUM TXHIM
obrosopenHssM B ayautopii. KopoTkoTpuBajgi HaBUYaibHI BiJCOJEKIl TO3BOJSIOTH
CTy/IEHTaM OBOJIO/IBATH TEMOIO B 3pDYYHOMY IUISI HAX TEMIIi, 3arOCTPIOIOYH yBary Ha THX
MOMEHTAaX, 1[0 BHKIUKAIOTh TIEBHI TPYIHOIII, 1 MPOITyCKAOYH Ti, MO BXe 3Haiomi. Lle
CHPUSTUME TOMY, 1[0 B ayJUTOPII0 CTYAECHTH NPUXOJATH IMiATOTOBICHUMH, MAlOTh 3MOTY
OpaTtH ydacTb y TBOPUMX IIPOEKTaX, OJIOT-KBECTAX Ta iH.

TexHoyOTisI  «IEpEeBEPHYTOrO» HABYAHHS JIO3BOJIAE CTYIEHTaM IOBHICTIO
KOHTPOJIIOBAaTH Tepedir IIeKIii, CIiIhbHO BHKOHYBATH IIPOCKTH, CIIPHSE COIalbHII
B3a€EMOJIIi MK CTYJCHTaMH, IOJIETIIYIOYM TMpouec chpuitHATTa iHpopmauii. B 1pomy
MpoIIeCi 3MIHIOETHCS POJIb BHKIIAJadya Ta CTYACHTIB, MOKJIAIAI0YH BiINOBIJAIBHICTh Ha
CTY/ICHTIB 1 CTHMYJIIOIOYM IX J0 ekcrepuMeHTiB. KpiM Toro, BinOyBaeTbcs 3MillIEHHS
MPIOPHUTETIB Bifl MPOCTOrO BUKJIAy MaTepiany 0 poOOTH Haj HOro BJOCKOHAIICHHSIM.

BUCHOBKH

Omxe, nocein CIIA, Himewunnn, Kananu, ABcrpii Ta iHIIMX KpaiH i BIacHUMA
MIeIarOTiYHUI TOCBIJ 13 MATOTOBKU MaiOyTHIX (axiuie y BH3 3a Monmemmio 3Mirranoro
HaBYaHHS 3 BUKOPHUCTAHHIM TEXHOJIOTIH «IIEPEeBEPHYTOI0» Ta YCENPOHWKHOTO HaBUAHHS
JIal0Th MOJKJIMBICTH CTyJGHTaM OJIEp)KyBaTH SIKICHI 3HaHHS, (opMyBaTH BMIHHS Ta
HaBHYKH, CAMOCTII{HO PO3B’s3yBaTH NPOOJIEeMH, YXBAIIOBATH 1 BIJICTOIOBATH BIACHY JyMKY,
OyTH TOTOBHUM 3IHCHIOBATH CAMOCTIHHI JOCIKSHHS.

[NepcriekTHBOIO MOJANBIINX JIOCTIIPKEHb € BIPOBAPKEHHS W ajanraiis 3MilaHoi
MOJeni HaBYaHHS 3 BUKOPHUCTAHHSAM IHHOBAlliMHMX TEXHOJIOTIH MpHW MiATOTOBII
KOHKypeHTo3AaTHUX (axiBiiB y BH3.
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MHPOCJIABA BOBK,
JIOKTOP MeNaroriyHux HayK, CTapIlinii HAyKOBHH CIIBPOOITHUK
[HCTHTYT MeparoriyHoi ocBiTH 1 ocBiTH nopociux HAITH Ykpainu
Anpeca: Byn. M. bepnuncekoro, 9, M. Kuis, 04060, Ykpaina
E-mail: miravovk@mail.ru

TEHAEHIII PO3BUTKY ®OJbKJIOPUCTUKH
B HAYKOBO-OCBITHBOMY INPOCTOPI YHIBEPCUTETIB
VKPATHH 1 3APYBIKKSA

AHOTANIA

Ipoananizosano menoenyii po36uUmKy onrbKIOPUCMUKY 8 HAYKOBO-OCEIMHbOMY
npocmopi yHieepcumemie Ykpainu ma 3apyoisncoics: YHOAMeHManizayii, cCunmesy akaoemiuHol
Hayku i oceimHbOi npakmuxu, npogecionanizayii, iHcmumyanizayii, eymauimapusayii,
anmponoioeizayii, inmepoucyuniinapHocmi. Busnaueno, wo 8 yKpaincoxomy i 3apyoOiscHomy
Gonvrropucmuunomy ouckypci XX — nouamxy XXl cm. ¢horvkiop odocnioxcyemvcs
NepesanscHo Kpisb Npusmy (QYHKYIOHAIbHO20, KOMYHIKAMUGHO20, AHMPONOIOSIUHOZO,
KOHMEKCMHO20 NiOX00i6, W0 HACMKO80 pPeali3o8ano 6 o@iyitniil Oeiniyii goavkiopy
32i0Ho 3 Pexomenoayiamu FOHECKO «llpo 36epescenns ¢onvknopy» (1989 p.). 3’acosamo,
wo 0azamogekmopHicms  6UUEHHSl (DOIBKIOPY 00380J1A€ GUKIAOAYAM Y Npoyect
CIMPYKMYPYBAHHS 3MICIY (DOTLKIOPUCIIUYHUX OUCYUNILIH, CRPAMYBAHHS HAYKOBO-00CTIOHUYLKUX
NnowLyKie ManOymHix (axisyie euKopucmosysamu 3000YmKu QoabKIOPUCIMUYHUX HANPMIS,
AKI chopmysanucs 6 icmopuyHitl pempocnekmuei i Ha Cy4acHomy emani Habyau aKMueHO20
PO3GUMKY. JIEH2E0PONLKIOPUCTIUKY, emMHOMY3UKO3HAscmea, gonvkiopomepanii (porvrkioprol
Mysukomepanii, Kkaskomepanii, mepanii HapoOHum manyem) mowo. OOIPYHMO8aHo, wo
Gonvkaropucmuxka 6 YKpaiHcbKoMy ma 3apyOidcHOMY HAYKOB0-0CEIMHLOMY Cepedo8ulyi
PO36UBAECMBCS AK THMEPOUCYUNTIHAPHA HAYKA HA OCHOBI ICTOPUKO-Neddzo2iuHo20 00CBiOy
Ma 3 Yypaxy@auHaM CYYACHUX [HMeSPayitiHux Npoyecis, wo 6U3HAYAIOMb RPOOIEMAMUK)
3Micmy  (oIbKIOPUCMUYHOL,  KYIbIMYPONIO2IUHOI Ni020mMOsKU MatiOymub020 nedazoca-
00CHIOHUKA, AKUU NOBUHEH (OPMYSaAmMuUcs K JOOUHA KYIbMypu, HAYIOHATLHO C8i0oMa i
600HOUAC NONIKYALINYPHO YYMAUBH OCOOUCMICTNb.

Knrouosi cnoea: ghonvrnop, orvknopucmuxa, ynieepcumem, meHOeHyii, icmopuxo-
neoazoiuHull 00C8i0, IHMmepOUCYUNIIHAPHICMb, YHOAMEHMANI3aYis.

BCTYII

TpancopmaniiiHi 3MiHM B Cy4aCHOMY OCBITHBOMY TIPOCTOpi TIOB’s3aHi 3
HEOOXiAHICTIO (GOopMyBaTH HOBWUH THI MaiOyTHBOTO TeJarora-aIoCiiJHUKa — JIOJUHU
KyJbTYPH, HAIIOHAJIBHO CBiIOMOi 1 BOJHOYAC MOJIKYIbTYPHOI OCOOWCTOCTI, JIFOAMHH
MOJTIKYJBTYPHO YYTIWBOI. BiNMoBiAHO OCBiTa TOBMHHA aJaNTyBaTHCS IO CYYacCHHX
COILIOKYJIBTYPHHX YMOB Ha OCHOBI iCTOPHYHO C(OPMOBAHOTO HAYKOBOTO MJOCBimYy i
TPaIUIii OCBITHBOI IMMPAKTHKH, a TAKOK BPAaXOBYBAaTH CYYacCHI TEHAEHII] PO3BUTKY HEBHUX
HayKOBO-OCBITHIX Tayy3edl y MDKHapoJHOMY KoHTekcTi. Llg mpobnema akryanbHa Juis
(OJBKIOPUCTHKN — (DLTOJIOTIUHOI, KYJIBTYpOJIOTiYHOI, TYMaHITapHOi, aHTPOIOJIOTIYHOI
HayKH, 1110 BUBYA€ (OJIBKIOP K CUHKPETHYHHUH (DEHOMEH KyJIBTYpHU Yy HOTo aHpOBOMY U
BU/IOBOMY pO3MAITTi, pEriOHaJbHOMY ¥ IHIIOHAI[IOHAJHHOMY BHMipax, BH3Hayae
METOJOJIOTIYHUI 1HCTpYMEHTapii aHamizy (QOJIBKIOPHUX TEKCTIB, NOCHIIKYE MiSUIBHICTDH
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BIIOMHX 1 MaJIO3HAaHUX (POJBKIOPUCTIB. DONBKIOPUCTHKA K HAyKa PO3BUBAETHCS YIPOIOBIK
XIX — mowarky XXI cT. B yMOBaxX YHIBEPCHUTETCHKOI OCBITM YKpaiHM 1 3apyOixoksi. B
YHIBEPCHTETaX KPHUCTAJI3yBaIUCS HAyKOBO-(DOJIBKIOPUCTHYHI MIKOJIM, PO3BHBAIIMCS TPaaWLil
JOCIipKeHHs. (OJIBKIOpY HAa OCHOBI IHTEPAMCLMIUIIHAPHOCTI, a TakKoX (OpMYyBaHCs
npodeciitHi  3acagu  (OJIBKIOPUCTHYHOT MiJArOTOBKM MaHOYTHIX y4MTENiB-(iNOJIOTB,
(OTBKIIOPHUCTIB, KYIBTYpOJIOTIB, €THOTpadiB.

META JOCJIAKEHHS

3niiCHUTH aHaJi3 TEHACHIIH PO3BUTKY (DOIBKIOPHCTHKUA B HAYKOBO-OCBITHHBOMY
NpocTopl yHiBepcHTETIB YKpaiHu Ta 3apyObKKs Ha OCHOBI ypaxyBaHHS Haa0aHb
TEOPETHYHOTO 1 TIPAaKTUYHOTO JOCBiLy BHBUCHHA (DOIBKIOPHOI Tpamuiii B yMOBax
YHIBEPCHTETCHKOT OCBITH, C()OPMOBAHOTO B iICTOPUYHIN PETPOCHEKTUBI, Ta Cy4aCHHX BEKTOPIB
PO3BUTKY TYMaHITAPHUX, (PIJIONOTIYHNX, AHTPOIIOIOTIYHIX HAYKOBO-OCBITHIX Tay3ei.

TEOPETUYHA OCHOBA TA METOAU AOCJIIKEHHS

B yxpaincekoMy i 3apyOiKHOMY (OTBKIOPUCTHYHOMY IHCKypci XX — modaTKy
XXIcr. (ONBKIOp AOCHIPKYETBCS TEPEBAKHO Kpi3h MNpU3MY (YHKIIOHAIHHOTO,
KOMYHIKaTHBHOT'O, aHTPOIOJIOTIYHOTO, KOHTEKCTHOTO Mi/XO/iB, 10 YaCTKOBO peajli30BaHO
B ooiuiitHii nediniuii ponbknopy 3rigHo 3 Pexomennauismu IOHECKO «IIpo 30epexeHHs
doabskopy» (1989 p.) [5]. HaykoBe OOrpyHTYBaHHS IMX MiAXOIB 3MIHCHUIMA MOJBCHKI
(€. baptmincekuii, B. KpaBunk-Bacunescrka Ta iH.), ykpainceki (C. I'puma, B. [laBunroxk,
O. IBanoBcrka, O. Kuuenko Ta iH.), pociiiceki (b. Ilyrino, K. YucroB Ta iH.) yueHi-
¢dompKIOpUCTH, Tegarord. BomHodYac iCTOPHKO-TIEHATOTIYHUNA aHANi3 TEopil i MPaKTHKU
BUBYEHHS (OJIBKIOPUCTUKU B YHIBEpCHTETaxX YKpaiHM 1 3apyOidoKksl MiATBEPIKYE, IO B
yMOBax IHTEpAMCIUILTIHAPHOCTI, IHTETpalii HAayK MOXKHA BU3HAYUTH TPOBIIHI TEHACHIII
PO3BUTKY (OJIBKIOPUCTUKU B YKPATHCHKOMY 1 3apyOi’>KHOMY HayKOBO-OCBITHBOMY IIPOCTOPI.
Ha ocCHOBI KOMIApaTWBICTCBKOTO ~aHaNIi3y, OCHOBHHMX IOJIOKEHb KYJIBTYPOJIOTIYHOTO,
AKCIOJIOT1YHOT0, CHCTEMHOI'0, MOJIIKYJIBTYPHOTO MMIJAXOIB MOXXEMO BH3HAYUTH TEHACHIT
PO3BUTKY (OIBKIOPUCTHKH B HAayKOBO-OCBITHBOMY IIPOCTOpI YHIBEPCHUTETiB YKpaiHH 1
3apyObiOKs 3 ypaxyBaHHSIM HAIllOHaJIbHUX Ta 3apyODKHHMX Haa0aHb TyMaHITapHHX,
(LTONOTIYHHX,, AHTPOIIOJIOTIYHAX HAYK W OCBITHIX TpaJHIIiH.

BUKJIAJL OCHOBHOI'O MATEPIAJTY

Bu3HauapHOIO TEHEHIIIEI0 PO3BUTKY CYYacHOI BUIOi OCBITH, HAYKH, 30KpeMa y
(hOJBKIIOPUCTUIHOMY CepeloBUI, € PpyHIamMenTamizais, ska, Ha 1yMKy O. MemaHniHoBa,
PO3MIISIAETHCSL SIK  €JIEMEHT «BHUIIEPEPKAIBHOI» OCBITH — (yHZaMEHTallbHA OCHOBA
Mepexoay J0 CTaNoro po3BUTKY» [4, ¢. 70]. Y KOHTEKCTi CTAHOBJIEHHS TEOpii 1 MPaKTUKH
(ONBKIOPUCTHKN (QYHAaMEHTANI3aIlisl € BH3HAYANHHOI TCHJICHIE Yy IiSUIBHOCTI
YKpaiHCBKHX 1 3apyOiKHHX yHiBepcHTETiB. J[0Ka30M BOTO CTaB PO3BUTOK «JIEBIBCHKOTOY
Ta  «KHIiBCBKOI0»  (DONIBKJIOPUCTHYHUX  OCEPEIKiB, 3apO/UKEHHS  «UEpKacChbKOTO»
(OJNBKIIOPUCTUIHOTO OcCepenKy B YKpaiHi. «JIbBIBCBKHI» OCEpeZOK pPO3BHBAETHCS Ha
OCHOBI iJIel, TEOPETUKO-METOJIOIOTIYHNX MiAXOMAIB PETIOHAIBHOTO BUBYEHHS (OJIBKIIOPY,
€THOMY3HMKO3HABYOI MpPOOJIEMATHKH, OOIPYHTOBaHMX Yy TMpalsiX Yy4eHHX-Ie/IaroriB
JIsBiBchKOTO yHiBepeutety: Sl. 'onoBaupkoro, 1. lenucioka, ®. Koneccn, T. Komapunns,
O. Oronoscekoro, A. ®@imepa Tta iH. Teopii, KOHIeNIi, MPaKTUYHUI TOCBiJ] BHBYCHHS
¢onpknopHoi Tpanuuii BukiIanadamu KuiBcekoro yHiBepcurery (B. Boiikom, M. I'puriaem,
M. Tamkesudem, JI. lynaeBcbkoro, M. KocromapoBum, O. KotnsipeBcbkum, A. Jlo6omo0t0,
B.Ilepernem Ta iH.) peani3yloTbcsi y HampsMi (yHKIIOHAIBHOTO, KOHTEKCTHOTO,
AHTPOTIOJIOTIYHOTO TiAXO/IB 10 BUBYCHHS (DOIBKIOPY.

V IMonbii HayKOBI HIKOMHM (DYHKI[IOHYIOTh Ha OCHOBI YHIBEPCHTETIB: «BapILIaBChKa)
(OCHOBHHI HaIPsIM TisSTTBHOCTI — CUCTeMaTH3allisi POIbKIOPHUX SBHUII, BUBUEHHS 3B’ S3KiB
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MDK (DOJIBKJIOPOM Ta JIITEpaTyporo, JOCIIPKEHHs icTopil (osbKIoOprcTUKH (Y4uHi mpodecopa
1O. KpxmkaHOBCEKOT0)); «OTONbChKa» Imkonma Ha domi 3 J[. Cumonimec (HayKoBi
3aIiKaBJICHHs] 30CEpPE/DKEHI Ha I0JIbOBOMY 30MpaHHI MarepianiB, BHAaHHI TEKCTIB 1
BUBYEHHI (DOJNBKIOPUCTUKN SIK CEPEAOBHINA COLIANBHOI IarHOCTHKH); «BPOIIABCHKA»
(akmeHTye yBary Ha mpoOieMax iCTOPUYHOT CEMaHTHKH, KYJIbTYPH, BU3HAE€ KOMILUICKCHICTb
METOIB 1 KEepel iCTOPUIHOTO, COLIOIOTIYHOTO, (LIONIOTIYHOTO 3pa3ka (y4Hi mpodecopa
Y. XepHaca)); «Iro0niHChKa» (3afiMaeThesi MpoOJieMaMi MOBHOTO CTEPEOTHITY, KYJIBTYPHOTO
CHMBOJTy, MOETHKH YCHOTO TEKCTy, HaparoJorii, MOBHOI KapTHHH CBITy (IIOCJiIOBHHKH
ineit mpodecopa €. baptminbcbkoro)) [1, ¢. 90].

®dyHIaMeHTaNbHICTh HAYKOBHX Ta OCBITHIX TPaAMIiil BUBYEHHS (OJIBKIOPUCTUKU
BUSIBJIIETBCSI B KOHTEKCTI CHHTE3y YHIBEPCHTETCHKOi OCBITHM 1 akaaeMmiuHOi Hayku. B
VYkpaiHi AiSUIBHICTE akaAeMiuHUX (OJIBKIOPUCTHYHHUX OCEpeNKiB (Bianiry 3apyOiKHOI i
YKpaiHCHKOI (DOJIBKJIOPHCTKN [HCTUTYTY MHCTELTBO3HABCTBA, (DOJIBKIOPHCTUKH Ta ETHOJOTII
imeni M. Punecekoro HAH Vkpainm, Bimminy ¢onpkimopucTiku [HCTHTYTY HapoJ03HAaBCTBA
HAH Vxkpainy, [actutyty KynsTyprOi anTponosnorii HAH Ykpainu Ta iH.) cipsMoBaHa Ha
YAOCKOHAJICHHS CHCTEMH (DOJIEKIIOPHCTUYHOI MiArOTOBKHA MaiOyTHIX y4uTelNiB-(iI0MIO0TiB,
(OJBKIOPUCTIB: HA YKJIAJAaHHS JOBIJHUKOBUX BHUJIaHb, HAIIMCAHHSI MOHOTpadiyHNX Mpais,
peKOMeHAaliif 3 aKTHBi3amii HAYKOBO-IOCHITHHUIBKOI MisIIBHOCTI, BUIYCK (OIBKIOPHO-
erHorpadiuHoi mepiouku (dacormcu «HapomHa TBOpUICTh Ta eTHOJNOTISY, «DOIBKIOPHCTHYHI
301UTHY, «Hapono3Hasui 3omutny, «Midoorist i ponbkaop» Tomo). Y Mexax JisuibHOCTI
Lentpy Tunoiorii i cemioTuku (osbpkiopy npu PociiickkoMy rymaHiTapHOMY YHIBEpCHUTETI
HaByaHHs MailOyTHIX (axiBLiB HEBIIIbHE BiJ JOCIIIHUIBKOI AiSTIBHOCTI y OKHBOMY»
(dospKIOpHOMY 200 aKageMidHO-(POIBKIOPUCTHIHOMY cepeaoBuiii [3].

TeHaeHIlisT IHCTUTYaJi3ali€l0 CHOCTEPIra€Thcss B KOHTEKCTI (DYHKLIOHYBaHHS
(OTBKIOPUCTHYHIX OCEPENKIB — YCTAHOB, IHCTUTYIIIH, A€ 3MIMCHIOETHCS LIEHTPATi30BaHE
BUBYCHHS (ONBKIOPY Y KOHTEKCTI PI3HMX HAmNpsAMIB (JKepelo3HaBCTBA, TEKCTOJIOTII,
JHTBO(OIBKIOPUCTHKH, ETHOMY3HKO3HABCTBA TOIIO), Y 3B’s3KaX i3 CyMDXHUMH HayKaMH,
pi3HMMH BHIAMH MHCTeNTBa. Pe3ynmbTaTamMu IisTBHOCTI (DOJIBKIOPHCTHYHHUX OCEpPEAKIB €
TIepioTuYHI BUIAHHS, cepil (JOIBKIOPHHUX TBOPIB, 30IpHUKH CTAaTeH, MPOBEICHHS MXKHAPOTHHX,
BCEYKPaTHCHKUX, PEriOHATHHIX KOH(EPEHIIiH 13 Ipo6ieM (OIBKIOPUCTHKA TOIIO.

Jlo ykpaiHCBKHX (DONBKIOPUCTUYHIX OCEPEKiB HajeXaTh CIiemiani3oBaHi Kadenpu
(xadenpa ¢ompkmopuctukn imeni @Pimapera Komaeccu JIbBIBCBKOTO HaIiOHAIBHOTO
yHiBepcurety imMeHi [Bana @panka, xadenpa dhompkaopuctuku KniBchkoro HaioHaIbHOTO
yHiBepcuteTy imeHi Tapaca IlleBuenka, kadenpa My3udHoi (oipkiaopucTikn HarionamsHOT
My3ndHOi akagemii Ykpainn imeni I1. 1. YaiikoBcbkoro, kadenpa My3ndHOTo (OJIBKIOPY
PiBHEHCHKOTO TYMaHITapHOTO iHCTHUTYTY Ta iH.); aKaJeMidHi OCEpeNKH; IEHTPH (DOIBKIOPY,
naboparopii mpu yHiBepcuterax (LlenTp OykoBMHO3HaBcTBa npu YepHiBELbBKOMY
HanioHankHOMY YyHiBepcuteri iMeHi [Opis ®dexnpkoBuua, naboparopis ykpaiHCHKOT
¢donpknopucTukn 'y JIbBIBCHBKOMY HalllOHAJbHOMY YHiBepcHUTeTi imeHi IBana ®panka,
Lentp ernonorii Yepkamyau npu Y MaHCBKOMY JIepKaBHOMY IeJJaroriyHOMY YHIBEpCUTETI
imeni ITaBna Tuumam 1a iH.). KpiMm Toro, B YkpaiHi (yHKuioHye YKpaiHChKE TOBapHCTBO
JOCTITHUKIB (onbkiopy Ta Midonorii (JIbBiB), AisIIBHICTE SIKOTO TIOB’s3aHA 3 BUIAHHIM
gaconmcy «Midooris i poapKIop».

Y 3apy0i>KHOMY HayKOBO-OCBITHBOMY CEPEOBHII (hyHKIIOHYE HHU3KAa TOBApHUCTB,
oprasizaniif  (OIBKIOPUCTHIHO-KYIBTYPOIOTIYHOTO CIPSMYBaHHS, MJiSUTBHICTD —SKHX
3yMOBWJIA TPaAMIIiHI i IHHOBAIiHHI 3acaqu BUBYCHHs (OJBKIOPY. 3aCIyrOBYE HA yBary
nocBin BuBYeHHS (onpknopHoi Tpamawmii y CIIIA, skwili TOB’s3aHWMA 13 JisSUIBHICTIO
AMepHuKaHCHKOTO (DOJIBKIIOPHOTO TOBAapUCTBA, OpraHizoBaHoro B Maccauycerci 1888 poky
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3a yuacti Mapka TBena u npesunenra CIIA Pyszepdopaa b. Xeiica. Huni ue npodeciiina
CIiJIKa, 4WIeHaMH $KOI € BigoMi Ta MOJOAI BYCHI-NEAAarorn 3 aHTPOIOJIOTiI,
GboNBKIOpUCTHKH, eTHOJIOTI, KympTyposorii [11]. Tlpu YuiBepcurteri mam’sti (Kanama)
¢yHKIi0HYEe DONIBKIOpHE CTYIEHTCHKE TOBAPUCTBO, K€ CIIPHSE 3aITyYSHHIO CTYACHTIB 10
0o0roBopeHHsl akageMiuHUX npoOiem BuBYeHHs (oibkiopy [6]. Y Benukiii bpuranii €
YHHHOIO OpTaHi3allis, JiSUTBHICTh SKOi CHOpsSMOBAaHA Ha IOCIIIKEHHA (DONBKIOPY BCHOTO
cBity, — ToBapuctBo donbkiopuctiB (Jlongon, 1878 p.) [7].

Opniero 3 ¢opMm iHcTuTyamzamii y (ONBKIOPHCTHYHIA Tamy3i € Mysel
KyJIBTYPOJIOTIYHOTO CIPSIMYBaHHS. [CTOpHKO-TIENAaroriyHWi aHaji3 IPOLeCy PO3BHUTKY
(ONBKIOPUCTHKN B YHIBepcuTeTaX YKpaiHH 3acBigdye, IO 3 (YHKIIOHYBaHHAM
eTHorpaiuHUX My3€iB, My3€iB CTapOBHHM IPH YHIBEpCHTETaX IOB’s3aHE (HOPMYBaHHS
npodeciitHnx 3acan oprasizauii GoNbKIOPUCTUIHOT ((PONBKIOPHOT) MIPAKTUKH, aKTHBI3aLlis
HAYKOBO-JOCJIITHUIIBKOT poboTH cTyaeHTiB (XapkiBcbkuii yHiBepcuteT, JIbBIBCHKHIA
yHiBepcuteT). Ha cydacHoMy erami B yHIBepcHTETax Ta akaJeMiYHHX ocepelkax (DYHKLIOHYIOTh
My3ei, sIKi MaloTh BilacHy icTopuuHy Tpaauuito (Myseit apxeoorii Ta erHorpadii Ciobiacekoi
VYkpainu npu XapKiBCbKOMY HallioHaibHOMY yHiBepcuteti iMeni B.H. Kapasina, My3eii
eTHOTpadii i XymokHBOTO IpoMUCTyY [HCTUTYTY Hapono3HaBctBa HAH VYkpainu ta iH.).

3apyOikHUIT [OCBiN oOpraHizamii My3eiB, MisUIBHICTE SKHAX CIpsMOBaHAa Ha
30epeKeHHS] HapOJIHHMX TPAAWIiH, MaTepianbHOi KyJIbTYpH, CBIIUUTH IIPO KOHTEKCTHE
JnociipkeHHsT Goapkiopy. 3okpeMa mpu KeMOpHIKCPKOMY YHIBEPCHTETI IMpaIioe My3eil
apxeoJiorii Ta aHTPOIOJIOTIi, HANPSIMaMH SKOTO € BUBYEHHS KYJBTYDPH, JIETE€H, MY3UKH 1
xopeorpadiunoro wmuctenrBa perioHiB Bemmkoi bpuranii (Iotmamnii, Yemscy Ta
Ipnangii) [9]. B Oxcdopacekomy yaiBepcuteri 3 1948 p. ¢dynkuionye donbkiiopHe
TOBAapHCTBO, OCHOBHA MeETa SIKOTO — 30MpaTH, 3aliCcyBaTH Ta BHBYATH PEriOHaJbHUMN
(bosbkI0p, GosbKIop Hapomis ceity [10].

[Mpodecionanizamis NoB’s3aHa 3 TEHACHIIEI CHCTEMAaTH3alll — YIMOPSIKYyBaHHS
(OJBKIOPHOI0 Marepiaily, IPeICTaBICHHs Pe3yJbTAaTIB (OIBKIOPUCTUYHOI JisTIbHOCTI 32
JIOTIOMOTOI0 CyJYacHUX 1H()OPMAIIHAX TEXHOJIOTIH, TeXHIYHUX 3ac00iB. CHcTeMaTH3aIlis y
(ONBKITOPUCTHYHIN Taly3i BUSBISIETECS Y CTBOPCHHI €NIEKTPOHHHX 0a3 JaHWX, CICKTPOHHUX
apxiBiB, BipTyanbHUX Jabopatopiil. [lepma BipTyansHa naboparopist (ONBKIOPUCTHKH, B
SKiH TIpeicTaBieHI HalBaromimn, 3HAKOBI mpami 3 icTopil CTaHOBJEHHS HayKOBO-
(ONBKIIOPUCTUYHIX KL, TpaJuii 30upaHHs (OJIBKIOPHUX TEKCTIB, CTBOPEHA BHKIIAJa4aMH
kadenpu ponpknopuctuky iMeHi @inapera Koneccr JIbBIBCHKOr0 HAIIOHAIBLHOTO YHIBEPCHTETY
imeni [Bana ®@panka [2]. Y GoIbKIOPHUCTIIHIX, KyABTYPOIOTTIHHIX ocepekax 1o BuXoaiTs
JPYKOM TIEpiOJIMYHI BHIAHHS, CHCTEMATH30BAaHO NPEACTABIEHI Yy BIPTYaJbHHX E€JIEKTPOHHHUX
6i0motexkax («ETHomiHrBicTHKa», «IlaM’SITHUKK JiTepaTypHi», «JliTepaTypo3HaBCTBO.
KynbTyponoris. ®onpkiaopuctikay, «Jliteparypa HapomHa» Ta iH.), MO € YHIKaJIbHUM
pecypcoM CydacHHX TEOpii, KOHIEMIiH, Tpaauiliil MONbCHKO1 (PONBKIOPHUCTUIHOT TyMKH.

OpHi€l0 3 BaYXJIMBUX TEHJACHIN PO3BUTKY (OIBKIOPHCTUKH B 3apyOiKHINA Ta
YKpaiHCBKIf OCBITHIM 1 HayKOBIH NpaKkTHI € TyMaHiTapu3alis, sika nepeadadyae BpaxyBaHHS
TaKUX TEOPETHKO-3MICTOBMX AacleKTiB OCBITH, SK: HEOOXIJHICTh 3aCBOEHHS CBITOBHX
KyJIbTYPHO-ICTOPHYHMX HaJl0aHb, CIIPUHHATTS Ta PO3YMIHHS HalliOHAIBEHOTO KYJIBTYPHOTO
JIOCBiJy TTOTIEpEe/IHIX €I0X Ta Cy4acHOCTi, CAaMOPO3BUTOK Ta CaMOAKTYyalli3alisi 0COOMCTOCTI
LUIIXOM ITJBHIIEHHS. BJIAaCHOTO MpOQeciiiHOro, yXOBHOTO, TBOPYOTO pIBHIB TOIIO.
Tennenuist rymanitTapuzanii y (OJIBKIOPUCTHYHOMY HAyKOBO-OCBITHBOMY CEpEIOBHII
BUSIBISIETBCS Y AUQepeHIianii (OoIBKIOPUCTUYHUX UCIMILIIH B YKPAiHCHKUX Ta 3apyOiKHUX
VHIBepcUTeTaX. Y 3MICTI IMX AWCIMIUTIH (DOJIBKIIOP BHBYAETHECS y BUMIpax aHTPOIOJIOTIYHOTO,
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KOHTEKCTHOT'O, TIOJIKYJIBTYPHOTO, (hYHKIIOHATIBFHOTO, KYIBTYPOJIOTIYHOTO TTiIXOIIB, IO MiATBEPIHKYE
3arajpHOIIpHitHATa nediHinis homprmopy 3rigao 3 pekomernarisimu FOHECKO 1989 p. [5].

Ha cywacHomy erami BiIOyBa€ThCs «aHTPOIIOJIOTi3amis» (OJIBKIOPUCTUKH, caMme
TOMY B SIKOCTI aHAJITUYHOT'O IHCTPYMEHTApil0 3aJIy4aloTh NMPUAOMHU Ta METOAU CYMIKHHX
cdep (Teopii KOMyHiKamii, KOTHITOJIOTII, IICKX0JIOTii, cowionorii Tomo). Tak, y HayKoBOMY
cepenoButni [lompini po3yMiHHS (HOTBKIOPY KOJNUBAETHCA MDK JBOMa AC(iHIIIAMHE:
(iI0NI0TIYHOO, JIIHIBICTHYHOIO, B SIKIH HacaMIiepell BHCYBA€ThCSl BepOajbHUI acIeKT
aHamizy (ONBKIOPHUX TEKCTiB, 1 HOTO TPaKTyBaHHSAM 3TiMHO 3 KYJIBTYPOJIOTIYHOIO 1
CEeMIOTHYHOIO KOHIIETIIISIMU, III0 OXOILTIOE, KPIM CIIOBECHOTO NPOIIApKy KyJIbTYpH, TAKOX
BipyBaHHS, pUTYalbHi Iil, €IEMEHTH O0pa30TBOPYOTO MHCTEUTBA, OIATY, XKHUTIA, TOOTO
HapOJIHY KYJIBTYpY B HiloMy. HayKkoBIi oOrpyHTOBYIOTH T€Opii OTOTOXHEHHS (POJBKIOPHUCTHKH 3
KynbTypodorieto [1, c. 89].

Y TapBapachkoMy yHIBEpPCHTETI (DOTBKIOPHUCTHYHI, €THOJOTIYHI IUCIHIUIIHA €
0a30BMMH B icTOpH4Hil Ta (ijosoriuHii miarorosui MaiiOyTHiX ¢axisuis. [Ipodremarnka
IUX JUCUHUIUIIH MOKJIaJeHAa B OCHOBY IU(epeHIiianii mpoOJeMHUX KYPCIB 1 CIEIKYPCIB,
3MICT SIKHX OXOIUTIOE BUBUYEHHS OCHOBHUX (hopM onbkinopy (Midu, Jerenu, emnivuni TBOpH,
BIpYBaHHS, PUTYaJH, CBTKYBAHHs), OOTPYHTYBaHHSI TEOPETHYHHX 3acajl IXHbOI'O aHai3y,
JIOCITIDKEHHSI TIPO0JIeM Tepeiadi HallloHaJIbHOT, eTHIYHOT 1 KYJIbTYPHOI 1IEHTUYHOCTI Kpi3h
npusMy (osbKiIopy, aHali3 HOro BILIMBY Ha TMOBCSKIEHHE XKHUTTS, BU3HAYCHHs crienudiku
¢byHKIiOHYBaHHS POIBKIOPHOI TPAIHIIIT B MEXaX COIialbHUX, eTHIYHUX Tpy [8].

[onmiOHMI MiAXIT TPOCTEXKYETBCS y 3MICTi (OITBKIOPUCTHYHOT TiIATOTOBKH
MalOyTHIX (Hi70IOTIB, (OIBKIOPUCTIB y KIACHIYHHX YHIBEpCHUTETaX YKpaiHH. 3 IOYaTKy
1990-x pp. y KwuiBcekomy HamioHampHOMY YyHiBepcuTeTi iMmeHi Tapaca IlleBucHka,
JIpBiBCHPKOMY HALlIOHATHPHOMY VHiBepcHTETI iMeHi [Bana DpaHka 3MIiCT KYPCiB 1 CIICTIKYpCiB
CTPYKTYPYETBCS Ha OCHOBI BHUBYCHHS (DONBKIOPY Yy BHMipaX aHTPOIOJIOTIYHHUX CTYIil,
MPOBEJICHHSI 3ICTAaBHOTO aHaJi3y 3 IHIIMMH SBHIIAMH KYJIbTYPH, TBOPAMH MHCTELTBA, 3
MICUXOJIOTIER0, CY4acHOI (PLI0COPCHKO0 AYMKO0, Y BUMIpax (yHKI[IOHAIEHOT 00Pa3HOCTI.

Hudepenuianist (HONBKIOPUCTUYHAX AMCLMIUIIH Yy MIATOTOBLI Mail0yTHHOTO
Tiesiarora-AocyIiHIKa TTOB si3aHa 3 TH/ICHIIIEI0 IHTerpallii. AHaI3 Cy4acHOro CTaHy 3apyObKHOI Ta
BITUM3HIHOI TeOpil 1 NPaKTHKUW BUBYEHHS (DOJILKIOPUCTUKHM CBIJUUTh, 110 IHTErpariiini
MIPOIIECH 3YMOBHJIM MPOOJIEMATHKY KYJIbTYPOJIOTIYHUX, aHTPOIIOJIOTIYHUX, €THOJOTIYHUX
JMCIMILTIH, aKTyaJiTeTH HayKOBHX CTYIiH. 30kpema, (OJIBKIOPUCTHYHI TOCHIIKEHHS Y
[Monpmi oOCTaHHIX JECATHIITH CHPSMOBYIOTHCS HAa BHBYEHHS (OJBKIOPY y KOHTEKCTI
CYMDKHUX JUCIUILTIH (JIiTepaTypO3HaBCTBA, MOBO3HABCTBA, PEJIri€3HABCTBA, MY3HUKOJIOTIT,
TeaTpo3HaBCTBa, eTHorpadii, comiosorii, KyapTyposorii). [IpoBiqHIM HanpsIMOM MOJIBCHKOT
(DONBKIIOPUCTUKN € ETHOJIHTBICTHKA, 3aCHOBaHa Ha Tpaauuisix B. gon I'ymGonbra, €. Cemipa,
PO3BHHEHa MOCKOBCHKHMHU jgociimaukamu B. [BanoBmM, B. Tonopomm, M. Tonctum Ta iH. Y
Tonblii el HanpsiM PO3BUBAETECS HA OCHOBI KOTHITHBI3MY Ta KyJIbTYpHOI aHTporoorii [1, ¢. 90].

IIpocdeciitna miaroroBka ¢inonoriB, icTopukiB, eTHONOTIB B OKCHOPACEKOMY
yHiBepcuTeTi nepeadadae BUTbHUI BUOIp MPOOIEMHHUX KypCiB 1 cenkypciB (isoaorigHo-
(OTBKIOPHUCTHYHOTO, €THOJIOTIYHOTO CIPSIMYBaHHS Ha OCHOBI IHTETpamiiHUX 3B’S3KIB 3
IHIIUMH Taly3sMH KyJbTYPH, HAYKOBUMH HaIlpsMaMH. 3MICT KypciB CTPYKTypOBaHO Ha
OCHOBi aHaNi3y KyJIbTypHO-MHUCTEI[bKUX UYHHHUKIB BHBYEHHS (DOJNBKIOPY B ICTOPHYHIN
perpocnektusi [10].

Crneundikoto (GoIBKIOPUCTUYHOT MiATOTOBKM MaWOYTHIX y4uTEeNiB-(ijoJoriB,
(hOJIBKIIOPUCTIB B yHIBEpCUTETaX YKpaiHU € BUBYCHHS (POJBKIOPY 3 MO3UIIHN PiI3HUX HAYK
Ha OCHOBI IHTEIUCLUIUIIHAPHOCTI, IO CTBOPIOE MOJKJIMBOCTI 0araToacHeKTHOI'O aHai3y
YKpaiHCHKOTO 1 CBITOBOTO (DOJBKIOPHOTO JIOCBiMY. baraToBEeKTOPHICT, BUBYEHHS (DOJBKIIOPY
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JI03BOJISIE BUKJIaadaM Y IIPOLECi CTPYKTYPYBaHHS 3MICTY (DOJIBKIOPUCTHYHHUX JAUCIHMILIIH,
CIPSAMYBaHHS HAyKOBO-IOCTITHUIPKUX IOIIYKiB MaiHOyTHIX ()aXiBIiB BHKOPHCTOBYBAaTH
3100yTKH (QOIBKIOPUCTHYHUX HAIPSIMIB, SIKI chOPMyBaITHCS B ICTOPUYHII PETPOCTIEKTHBI 1
Ha CyJacHOMY eTarli HaOyJIi aKTHBHOTO PO3BHTKY: JIHIBO(OIBKIOPHCTUKY, €THOMY3HKO3HABCTBA,
¢oapknoporepanii  (pospkiIopHOi My3uKOTepamii, Ka3KoTepamii, Tepamii HapOJHUM
TaHIIEM) TOIIIO.

BUCHOBKHA

Bu3HaueHHs TeHAEHIIH BUBYEHHs (OJIBKIOPUCTUKU B yHIBEpCUTETaxX YKpaiHu i
3apyObiOKSl aJlo MOJKJIMBICTH 3pOOWTH BHCHOBKH, LIO (POJNBKIOpP MOCHTIDKYEThCS Kpi3b
MPU3MY aHTPOIIOJIOTTYHOTO0, (PYHKIIIOHATBHOTO, KOHTEKCTHOTO, KOMYHIKATUBHOTO ITiIXO/iB,
10 BU3HAYA€ Oro LIICHY CYTHICTh SIK JKMBOTBOPUOIO JUKEpesa KyJbTYpHOrO, MUCTELHKOTO,
HAYKOBOT'0, OCBITHROT'O PO3BUTKY coiiyMmy. TenneHiti GpyHaaMenTatizaniii, npodecioHamizartii,
CHHTE3y aKaJIeMIYHOI HAYKU I OCBITHBOI TIPAKTHKH, HCTUTYAII3aIlil, TyMaHi3aIlii, TyMaHiTapH3aLlii,
IHTePIUCIMILTIHAPHOCTI, SIKi 3yMOBJICHI TOCBIZIOM BHBYCHHS (DONBKIOPUCTHKN B YKPAiHCHKHUX 1
3apyODKHHX YHIBEpCHTETaX, BH3HAYAIOTh YMOBH IiATOTOBKH KOHKYPEHTOCIHPOMOXKHOTO
MaiOyTHBOIO MeAarora-JIoCiiHUKA K JIFOIUHU KyIbTypH 31 cHOPMOBaHOK HALliOHAJIEHO
CBIJOMOIO Ta TONIKYJIFTYPHO UYTIMBOIO TIO3MINER0, HAIJICHOTO aKCIONOTTYHOIO CIIPSIMOBAHICTIO
Ha nipodeciiiHy (ONBKIOPHCTHYHY (HayKOBY 200 MeJaroriyHy) MisUTbHICT YIIPOIOBK JKUTTSL.

[TepcrieKTHBHUMH JOCIIJDKEHHSIMH TOJANIBIINX TIOIIYKIB MOXe OyTh aHali3
npoliecy peamizaiil iHTepIUCHUILTIHAPHOCTI (OJBKIOPUCTHKA Y HAyKOBO-OCBITHBOMY
MIPOCTOPI YHIBEPCHUTETIB YKpalHH Ta 3apyOioKs.

JITEPATYPA

1. Baptmunsckuit E. ®onbKI0pUCTHKA, STHOHAYKA, STHOJIMHIBUCTHKA — CUTYaIUs]
B [lonbiue / E. baprmunbckuii // CnaBsnoBeaenue. — 2004. — Ne6. — C. 89-98.

2. EnextpoHHa HaByaibHa 0i0Ti0TeKa YKPaTHCHKOT (POIBKIOPHUCTHKY TIPH Kadeapi
yKkpaincekoi (ompkinopuctuku iMeHi ®Dimapera Koneccn [Emexrponnmii pecype]. —
Pesxxum noctymy : http://www.Inu.edu.ua/faculty/Philol/www/laboratory folk_studies/lab_f
olk_el_library.php.

3. KoHuenmus yueOHo-HayyHOro lleHTpa THIOJOTMHM W CEMHOTHKH (OJIBKIOPA
Poccuiickoro rocynapcTBEeHHOro F'yMaHMTapHOTO YHUBEpCUTeTa [DNIEeKTpOHHBIN pecypc]. —
Pexxum moctyma : http://www.rsuh.ru/article.htm1?id=393.

4. MemaninoB O. I1. Cy4acHi Mozeri pO3BUTKY YHIBEPCHTETCHKOI OCBITH B YKpaiHi:
[MonOTpadis] / O. I1. Memanino. — Mukomais : M/II'Y im. ITerpa Morunu, 2005. — 460 c.

5. Pexomenmanun FOHECKO «O coxpanennu ¢omipkiopay (1989) [DnexrpoHHbIi
pecypc]. — Pexxum noctyna : http://www.unesco.org.

6. Memorial University [Electronic resourse]. — Mode of access
http://www.mun.ca/folklore/about/.

7. The Folklore Society (FLS) [Electronic resourse]. — Mode of access
http://www.folklore-society.com/aboutus/index.asp.

8. The Harvard University [Electronic resourse]. — Mode of access

http://web.me.com/folkmyth/Folk_%26_Myth/Courses.html.

9. The University of Cambridge [Electronic resourse]. — Mode of access
http://www.cam.ac.uk/.

10. The University of Oxford [Electronic resourse]. — Mode of access : http:/Amww.ox.ac.uk/.

11. The American Folklore Society [Electronic resourse]. — Mode of access :
http://www.afsnet.org/?page=AboutAFS.
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JUHAMIYHHM CHEKTP IEJATOT'TYHOI JIi
Y KOHTEKCTI HOTIJISAAIB 3APYBIXKHUX JOCJIIJTHUKIB

AHOTANIA

Y emammi Odocniosceno cymmuichi o3maku ma QyHKYioHanbHICMb pexcucypu
nedazoeiynoi 0ii 8 oceimmix npaxmuxax Yxpainu i Pociiicokoi @edepayii. Bukopucmogyrouu
ONUCOBI  XAPAKMEPUCIMUKU HAYKOBYLE, Neda2o2is-00CNiOHUKIE 3A3HAUEHUX KPaiH uwooo
peoicucypu nedazoiunoi Oii, y cmammi GU3HAYAEMO CRibHI Ma GIOMIHHI pUCU 00CTIONHCYBAHO20
Gernomeny, nopienioemo oo cmpykmypy ma Komnorenmu. IIpoananizogani miymadeHHs
odaroms niocmasu cmeepo’Ccy8amu npo NOXOONCEHHS. PEHOMEHY «PeXNCUcypa neoa2o2iuHol
Oii», WO IPYHMYEMbCA HA CUHME3] MeampanrbHO20 Ul Neddazo2iuHo20 MUCmeymad.
Pesicucypa nedacociunoi 0ii opienmogana Ha MemoouuHy 3a0e3neyeHicmv CYYACHUX
MeHOeHYill PO3GUMK)Y SYMAHICMUYHOL 0cgimu i CMeoploe 8ION0GIOHe emoyiline noie O
8cebOiuH020 pO38UMK)Y ocobucmocmi. Y medcax npogedeH020 00CHIONCeHHS 6CIMAHOBNIEHO,
wo 6 ocsimniu npaxmuyi Pociticokoi @edepayii pescucypa nedazoeiunoi 0ii Mae npakxmuxo
OpIEHMOBAHUIl XapaKmep i GUKOPUCIOBYEMbCA K Memo0 eMOYIIHO20 GNAUBY HA VYHS 6
npoyeci eupiuleHHs OCBIMHIX 3a80aHb cepeonbol 3azanvroi ocgimu. Binvw poswupenum €
CNeKmp BUKOPUCTNAHHS PENCUCYPU Neda2o2iyHol Oii Y GIMYUSHAHUX CUCTNEMAX CepeoHboi
3aeanvHoi ma euwjoi ocgimu, Oe genomen 30€0ibULO20 NOG AZVEMbCA 3 PO3IGUMKOM
npoghecionaniamy @uumens, o2o nedaso2iuHoi MallCmepHOCmi, Wo CHPUSE Opeamizayii
0CBIMHBO20 NpOYecy HA HOBOMY piGHI — MEopHoi QyHKYii, opicHmoHoi Ha 6uby00sy
pe3yibmamuenoi nedaeo2iunoi 83aemo0ii. 3a pezyrbmamamu  NOPIGHANLHOZO AHANIZY
3POONEHO BUCHOBOK, WO OCMUCTICHHS Pe3yIbMAMUSHOCHI SUKOPUCIANHS (DYHKYIT pedcucypu
neoazoeiuHoi Oii 6 cucmemax cepeoOHboi 3a2anbHOl, 6UWOI 0CGIMU 3A3HAYEHUX KpAaiH
CRpUsimuMe 8UBEOCHHIO VUHIG/CIYOeHMI8 | yuumenie/Bukiaoauie Ha HO8Ull pieeHb opeaHizayii
BIIbHOI Nedazo2iyHol 83aeMO0il, y AKI A8MOPCHKA NO3UYis neddazocié Cnpusmume
3a00801€HHI0 0COOUCTICHUX OCGIMHIX NOMpeb 8UX0BAHYIS.

Knrwowuoei cnosa: ¢enomen, pesicucypa nedazoeiunoi 0ii, nedazociuna 63aemoois,
cunmes meampanrbHo20 i NEOA202iYHO20 MUCTHEYMBA, MEopYa YHKYIA, c800600a 0cobUCmOocmi.

BCTYII

IIporpecuBHi 3MiHH, 0 BiAOYIHCA Y BITYM3HAHUX CHCTEMaXxX BHIIOi Ta CEPEeIHBOI
3arajpHOi ocBitH (3akoH «IIpo Bumly ocBity» 2015 p., Konreniiss HOBOi ykpaiHCBKOT
mikosu, 2016 p.), 1ar0Th MiACTaBH CIIOAIBATUCS HE JIMIIC HA OHOBJICHHS BKA3aHHUX OCBITHIX
rajgy3ei, a ¥ Ha BU3HAHHI IX Ha CBITOBOMY piBHi. €BpomeicbKi OCBITHI CHCTEMH
30pieHTYBaM YKpaiHy B 3a3HaUCHHX JOKYMEHTAaX Ha OMPAIFOBAHHS TaKUX MPiOPUTCTHUX
HATPSAMIB, SK: ABTOHOMHICTh BHIIOIO HABYAJBHOTO 3aKJIaay, akaJeMidHa MOOULIBHICTH,
akajeMiyHa cBoOOJa, TMEAAroriyHe NApPTHEPCTBO Tomio. Peamizaimis BH3HAYCHUX
CTpaTeriYHUX 3aBAaHb MOTPEOyBaTUME B MEPIILY YePry BUMTEINS, BUKJIA1a4a BUIIOI IITKOJIH,
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TOTOBOT'O JI0 TI€AaroriyHoi Aii Ha abCONIOTHO HOBUX 3acafax — BUJIBHOI, KYJIBTYPOTBOPYOI,
MalCTepHOI B3a€MOJIii 3 yciMa y4acHHKaMU OCBITHBOTO Iporecy. [lepcnekTrBHa memarorika
MapTHEPCTBa Oy/ie MaTH YCIIX JIAIIC 32 YMOBH BpaxXyBaHHSA OCOOMCTICHOT CBOOOIU YUHIB i
BuMTeNiB. J{7s1 BTUICHHS Takoi MporpaMu Cy4acHHH Y4WTelb NOBMHEH OYTH T'OTOBHH IO
peauizaiiii HOBoi (QYHKIIIT eAaroriqHol B3aEMOIiT — PeKUCYPH TEeIaroriqHol 1ii.

META JOCJIIIKEHHSA

BpaxoByroun COPiHEHICTh PEXKKUCYPHU MEIATOTIUHOT il 13 TIEBHUMH TI¢AarOriYHAMHE
MOHATTAMH Ta TEPMiHAMH, METOIO HAIIOTO JOCIHIKCHHS € IPOBENCHHS IOPIBHAIBHOTO
aHanizy (peHOMeHy B KOHTEKCTI OCBITHIX cucTeM Ykpainu i Pocilicbkoi @enepariii.

TEOPETHUYHA OCHOBA TA METOJHU JOCJIIKEHHSI

AHami3yl04n ITOXOKEHHS Ta PO3BUTOK (PEHOMEHY «peKHcypa MeaarorigHoi mii»,
3BEPTAEMO yBary Ha JIOCIIPKEHHS BITYM3HSHUX 1 3apyOiXKHUX HayKOBIIB LI0J0 Ba)KJIMBOCTI
PO3BUTKY BMiHHS MalOyTHIX YUHTENIB pEKUCHUPYBATH MENAroTiuHy B3a€MOIII0 Ha PI3HUX
eranax npodecirinoi mismpHOCTI (O. C. bynmarosa, JI. I'. [Iyouna, B. 1. 3arBssuHCHKHUH,
O. C. 3anopina, L. A. 3mton, B. A. Kar-Kamik, O. M. Kasizes, €. B. Kormnerts, J1. B. Kpamymenko,
O. A. JlaBpinenko, JI. I. Jlumapenko, O.M. Otuu, C. O.IllBuaka Ta iH.), HayKOBO-
METOJMYHOTO OOTPYHTYBaHHS pexxucypH ypoky (B. M. bykaros, O. I1. €pmosa Ta iH.).

3-1IOMI’K OCHOBHHMX METOJIB JOCII/KEHHsSI HAMU BUKOPHUCTAHO OITUC, TIOPIBHSIHHS
Ta y3araJbHEHHS, 110 € XapaKTePHUM IHCTPYMEHTapieM METO/I0JIOT i MOPiBHSUIBLHOI Mearoriky.

BUKJIAJL OCHOBHOI'O MATEPIAJTY

CyuacHa Tiefaroriyga NpakTHKa Ha PI3HUX DIBHSAX HAYKOBOTO OCMHCIEHHS yce
YacTille po3risiacThCs K MHCTEUTBO IeAaroridyHoi B3aemomii. IlinTBeppKEHHSM LBOTO
NIPUIYIIEHHS MOXe OYyTH JOCHTh BHCOKAa MOIYJISAPHICTH T'YMaHICTHYHOTO Ta TBOPYOTO
NPUHLMIIB, 110 JOMIHYIOTh Yy CydacHii mpodeciiiHiii ocBiTi. IlpiopurerHicTh
JIFOIMHOIIEHTPHCTCHKOT TEOPii PO3BUTKY CYy4acHOTO CYCIIbCTBA Oe33amepedHo oouparnmMe
LUULSIXM PO3BUTKY NOAIM, y SKMX Ha NEPIIOMY IUIaHI OINMHHUTBCS OCOOMCTICTH 3 i
BPAXCHHIMHU, AYMKAaMH, IO3HLISIMH, BipYBaHHAMH, KYJIbTYpOIO, OCBIUCHICTIO TOIIO.
Haii0inpr moupeHon (GopMOr po3yMIHHS MHCTEITBA BHOY/IOBH MMEAaroriqHol B3aEMOIIT
€ CHHTE3 TeaTpalbHOI i megaroriqaoi nmpaktuku. CiniJl 3a3HAYNATH, IO B TEJaroTiqHii Teopii
c(hOpMOBaHO MEBHUH HAYKOBHMU MiAXiJ, SKUI PEryiioe BHYTPIIIHI Ta 30BHILIHI (akTopu
BKa3aHOTO CHHTE3Y — JpaMOTrepMEHEBTHYHMH miaxix. BupasHicTe 1 pe3yiabTaTHBHICTH
JpaMOTepMEHEBTUYHOTO MiAX0ay 3abesrnedmina HOMy IIUPOKY IOMyJSPHICTh y OaraTbox
OCBITHIX CHCTEMaX CBiTy. Y JESKHX CBITOBHX menaroriyHux mnpakrtukax (HimeuyuwHa,
Opantist, Benmmka Bputanist Ta iH.) BiH TaK i 3aJIMIINBCS CHHTE30M TeaTPaJIbHOIO MUCTELTBA Ta
TieJlaroriky, c¢(OpMyBaBIIN aJbTEPHATUBHY METOJMKY ApaMane aroriky, mpo o CBiTYUTh
MPOBEICHNMI aHali3 pobiT 3apyOixkaux Haykosits [12; 13; 14].

[Tpore B menaroriuHii mpaktumi Ykpainu i Pociiicekoi ®Deneparii 3a3HaueHumi
miAxig TpaHchOPMYBaBCS Yy ApaMOTEPMEHEBTHYHY INENaroriky 3 (OpMyBaHHSAM HOBOL
MHCTENBKO-TIeIaroriyHoi (QyHKIIT — pexucypu nenparoriuHoi aii. Lle 3ymoBieHo THM, 10
TeaTpalibHA Teaarorika copmyBanacss SK MPAKTUYHWA CKIQJHUK MiJTOTOBKH aKTOpa B
Pociticekiii imnepii Hanpukiani XIX cromitrs. lo Toro * TpuBalMi mepioj] iCTOPUYHOTO
pO3BUTKY 000X KpaiH TO€nHyBaBcA TreorpadiyHUM, MOJMITHYHHM, 1€O0JOTIYHUM
CHiBICHYBaHHSM, 110, Oe3MepeyHo, BIUIMBAJIO i HA OCBITHIO Taiy3b. OfHAaK 3 OTPUMAaHHIM
HesanmexHocti 1991 poxy VYkpaima omHOwacHO BHOOpoa TpaBO Ha aBTOPCTBO
OpHTiHAJIBHUX 1/1eH, KOHIENLil y neJaroriyHii Hay1i.

[Momanpmmii BUKIAJ OCHOBHOTO MaTepialy MOTpeOye BCTAHOBICHHS CYTHOCTI
MOPIBHSUIBHOTO aHaJi3y Ta JNOTPUMaHHS BHMOT IIOJMO IIPOBEACHHS HOro B KOHTEKCTI
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MeIarorigHoro  gocmimkeHHs. OOrpyHTOBYIOUHM METONM MeNarorigHoTro IOCIHiIKEHHS,
C.VY.loHyapeHkOo 3a3Hayae, IO «METOJ, 32 SKHM BiIOYBacThCS 3iCTaBICHHS
JOCIIHKYBAaHHUX MPEIMETIB Ta BCTAHOBJICHHS iX MOMIOHOCTI a00 BiAMIHHOCTI, HA3UBAETHCS
nopiBHSHHSIMY [2, ¢. 117]. Po3Tiaymadyroun CYTHICTh MOHSTTS «OpiBHsAHHD), O. M. HoBikoB
HaroJoIrye Ha TOMY, IO «CKJIaJOBOIO YaCTHHOIO TTOPIBHSIHHS 3aBXKIH € aHawi3, TaK K Ui
Oynp-IKOTO TOpPIBHAHHS MOTPIOHO BHOKPEMHTH BIANOBIZAHI O3HAKW IIOPIBHSIHHS.
[opiBHSHHA — OOWH 13 TEOPETHYHHX METOMiB-OIepamiid, NpUTaMaHHUK OyIb-sIKil
niseHOCTI» [8, ¢. 162].

BpaxoByroun 3a3HaveHi BHIIe PeKOMEH[AIi{, MH BU3HAYWINA BiAMOBIIHI O3HAKH,
AKi OyZeMO JOCHi/KyBaTW B 3alpONOHOBAaHMX HAYKOBHX IO3MIISX INOJAO PEXHUCYPH
TearorivyHoi [ii, 30KpeMa: TpaKTyBaHHS PEKUCYpPH MENaroridyHoi mii sk meromy ado
penpeseHTanisi peHomeny sk (QyHKUii, 1m0 BiANMOBigae NEBHOMY piBHIO npodeciiHol
MiZTOTOBKHU — MEaroTiYHii MaiiCTepHOCTI.

PosnoynemMo aHami3  IOCTIMKYBaHOTO (CHOMEHY 3 HAYKOBOI'O JOPOOKY
BITYM3HAHUX yueHHX. OTHMM i3 MEPIIMX HAYKOBIIB, SKAH HAroJOCHB Ha JOIIBHOCTI
OBOJIOJIIHHSI TEJaroraMM aKkTOPChbKO-PEKUCEPCHKUMH  yMiHHAMH, OyB . A.3s3toH. Y
«[lemaroriuniii MalCTEPHOCTI» 3a 3arajibHOI0 PEIAKI[IEI0 aBTOpa aKIEHTOBAHO yBary Ha
TOMY, IO «...pEKUCYPY B TENArOTiYHIA IiSUTHOCTI PO3TISAAIOTH SK yMIHHS BUHTEINS
KOHCTPYIOBaTH 1 BHOYIOBYBaTH MIKpOCHUTyaIlii B3aemomii 3 y4HeM (abo ydYHSAMH)
BIJIMIOBITHO /1O 3aBAaHHS, JIOTIKK meparoriuHoro 3aaymy» [10, c. 310]. Hatomicts Oinbli
y3araJlbHeHUM € BHM3HAUEHHS HAYKOBIA MIOAO NENaroriyHoi pexHucypH, HaBeIeHE Yy
MoHorpadii «®Dinocodis memaroriyHoOi Aii», e aBTOp HATOJOIIYE HA TOMY, IO «IK
peXUCep yUUTENIb BUKOHYE (DYHKIIIO: aHai3y, HIJCMOKIaaH s, IUTAHyBaHHs, OpraHi3aiii,
MPOEKTYBaHHs, MOTHBYBAHHS, OI[IHKH, KOMYHIKaIlil Ta ir.» [4, c. 488].

CJ1iz TakoX 3BEpHYTH yBary Ha poOOTH BITYM3HSHHMX HAYKOBIIB, IO JOCIIHKYBAIIN
nejaroriyHuid  10po0ok (yHmaTopiB yKpaiHChKOI memaroriqyHoi Hayku. Tak, aHamizyHo4u
negaroriuny  crnaamuHy  A. C. MakapeHKa B KOHTEKCTI  MaiCTEPHOCTI  PEXUCYpH
nenaroriuboi aii, JI. B. KpamyIiiieHko poOuTh BUCHOBOK, III0 «...MHCTEI[TBO BHOY/IOBYBaHHS
JIOTIiKH ISUTFHOCTI TEAarora y BUTIIAAL IIEBHOI MOCIOBHOCTI Pi3HUX CHTYaIliil — Mi3aHCIIEH,
o 3a0e3nedye po3B’sI3aHHS NEarorivHoOro 3aBJaHHs, BUZHAYA€THCS MOHITTIM «PEXHCYPH
negarorivHoi  B3aemogii» [6, c. 192].  [IpomoBxyroud  OOCHIIKEHHS  MEPCOHATIH Y
nefaroriuHii Teopii 1 mpaktuui, JI. I'. [lyOnHa 3Beprae yBary Ha menaroriyHuid TajJaHT
B. O. CyxoMJIMHCBKOTO, 3a3HAa4aloud, IO «...BHUCOKWI pIBEHb BOJIOJIHHS CTpaTerieo i
TaKTHUKOIO TEAaroriyHoi B3aeMOJIii, aKTOPCBKUMH 1 PEKUCEPCHKUMH 3110HOCTAMH JJO3BOJISIE
HasuBatd B. O. CyXOMIMHCBKOTO HE JIHMIIE BHAATHAM YUYUTEIEM-TYMaHiCTOM, aie M
BUJIATHUM PEXHMCEPOM Ieaaroriuboi aii» [3, ¢. 163].

Moo cydacHWX npoOCHiKeHb (PEHOMEHy, TO 3BEpHEMO YyBary Ha JIOpOOOK
HayKOBI[iB, IO PO3TJSAAIOTh PEXHUCYPY MEAAroriyHoi Mdii sIK MHUCTEIbKO-TIeNaroriany
¢yHKOiI0 TpodeciiHoi B3aeMOZil ydMTENs Ta YYaCHHKIB OCBITHbOTO mporecy. Tak,
OOIpyHTOBYIOUH OCHOBM (DOpPMYBAHHS II€aroridyHoi MadCTEpHOCTI BUMTENIB XYyIOXHBOI
KynsTypH, JI. I. JInMapeHko poOMTH BHUCHOBOK, IO «...BUUTENb XYAOXXHBOI KYyJIbTYpH,
BUKOPUCTOBYIOUH Y HaBYAJILHO-BUXOBHOMY IIPOIIEC MHCTELITBO T€ATPy, BUCTYIIAE B JEKIIBKOX
poJIAX: Jpamarypra, BUOYIOBYIOUH 3aJyM CBOTO YPOKY 3a 3aKOHaMH Jpamaryprii; y posi
pekucepa, BTUIIOIOYM 33 3aKOHAMHM DPEXHCYPH 33JyM YpPOKY; Yy pOJi akTopa, BMLIO
BUKOPHCTOBYIOYHM MHUCTEITBO CIIEHIUHOI aii» [7, ¢. 48].

BpaxoByrouu monepeHi HayKoBi MO3HIIIT MO0 CYTHOCTI PEXUCYPH TeNaroriqHO1
i, aBTOp TMPOTIOHOBAHOI CTATTI Ma€ BJIACHE TIyMadeHHs, ke XapakTepusye (GpeHomeH i3
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no3umii TBOpYOi (YHKIII BYMTENs, CHPSIMOBaHOI Ha HaJaro/KCHHS pPe3yJIbTaTUBHOT
MeIaroriyHoOl B3a€MO/IIT B MEXax peaizallii 3aBJjaHb OCBITHBOTO MPOIIECY.

LlikaBuM, Ha Hally IYMKY, € HayKOBUH JOpPOOOK pOCIHCHKMX YyueHHX. Tak,
O. I1. €pmoBa, JOCHIIKYIOUN MENAroriky K MPakTHYHY PEXUCYPY, KOHCTATye, IO «...Y
SIKOMY CTaHi He OyB O KJIac JO IOYaTKy YPOKY, BUUTEIIO 3aBXKIH TpeOa BMITH HaJaroAUTH
KOHTakT 3 YYHSIMH, JaTH MOJMJIUBICTh [IITAM 3HATH HANpYXCHHS, MIBHIKO OLIHUTH
CHUTYallil0 B KJIACl Ta CKOPEryBaTH HE TUIbKY IIJIaH YPOKY, ajie i CBOIO MOBEIIHKY, OCKLIBKU
BOHA MOBHHHA OyTH BHPa3HOIO, IPUHHATHOIO IS YYHIB Ta CIIOHYKAaTH JI0 CHiBMpari. [Hmmmu
CJIOBaMH, BYHUTEITIO MTOTPIOHO TI0-HOBOMY, BUXOJISIUM 3 KOHKPETHHX, HE3aIUIAHOBAaHUX YMOB,
pexucupysatu ypok» [11, c. 9].

3acnyroBye Ha yBary TJIyMadeHHs CyTHOCTI «II€laroriqHOi peXKUCYPH», 3aIIpOIIOHOBAHE
O. C. bynaToBoto, sIKa CTBEPIKYE, IO «PEXUCypa (IefaroriyHa) — e po3podka ypoky y
BUIISII JIeTajbHOT MApTUTYPU: yMijia 1MoOy/0Ba JIOTIKM B3a€MOJii YYaCHHUKIB I€aroriyHOrO
TpoIiecy; YMiHHS BHOYIOBYBATH I[iHHICHE CTaBJIICHHS A0 00’€KTa BUBYCHHS; OpTraHi3aiis
MOPAJBHOTO BIUIUBY HA Y4YHIB;, BUJIUJICHHS OCHOBHHX 3a JIYMKOK 1 CHJIOI €MOIIAHOIO
BIUIMBY €Ii30[iB YPOKY, iXHS IOCTaHOBKA;, BHYTpIIIHE IOE€THAHHSA yciel manmiTpu Oaps
YPOKY, YChOTO KaJICHIOCKOIy TOJi HAa HbOMY, YChOTO CIEKTPY MPOSIBJICHUX CTOCYHKIB;
IUTAaHYBaHHS i OpraHizaiis TEMIIOPUTMY YPOKY, PO3KPUTTS KIIOUOBHX MOMEHTIB YpPOKY B
yacoBomy mpocrtopi» [1, c. 204].

OpienToBanuM Ha mnpaktuky € miaxig O. M. KeszeBa momo oOrpyHTyBaHHS
PEOXKUCYPH Ta MEHEIDKMEHTY TEXHOJIOTi aKTUBHOIO irpOBOTO HABYAHHS, NP XapaKTePUCTHIIL
SIKHX aBTOp KOoHcTarye: «IliJi Takolo peKHCypol0 pO3yMI€ThCs isTbHICTh, OPIEHTOBAaHA Ha
MOCTAHOBKY aKTHUBHO-IFPOBOI TEXHOJOTIT mpH peanizamii skoi memaror sk pexucep
MOKJIaZa€ Ha ceOe BiMOBINANBHICTH 32 OpraHi3allifo, KOHCTPYIOBAaHHS 3MICTY, BUKOPHCTAHHS
cieHiyHuX (irpoBux) 3aco6iB irpomporecy» [5, ¢. 53].

Y KOHTEKCTI BHIIEONMCAHUX HAYKOBUX MOTJISIIB HAWOIBII IIOBHUM € BU3HAYECHHS
«peXHUCYpH IelaroriuHoi», HaBegeHe B «[lemaroriuHoMy CIIOBHHKY» 3a pelakIii€io
B. I. 3arBsA3MHCHKOrO, 76 «pEXUCypa IMeNaroriuHay TPAKTYEThCS SIK  «...JisJIbHICTD
mefarora, SIKMA BOJIOJI€ 3HAYHUM TyMaHICTHYHMM 1 TENArOTiYHUM TIOTCHINAIOM,
CHpsIMOBaHa Ha BUPOOJICHHS Ta peasti3alilo 3ayMy 3aHsTTS, siKa OXOILUIIOe: (JOPMYBaHHS B
YUYHIB LUIICHUX YSIBICHb 1 BIJIHOCHO 3aBEpIICHMX CIIOCOOIB MiSUIBHOCTI; I€NaroriaHo
0OTPYHTOBaHY CTPYKTYpPHO-KOMIIO3HUIIiiIHY MOOYIOBY 3aHATTS 3 BHAUICHHSM OCHOBHHX, 32
3aJyMOM Ta CHJIOI0 EMOIIIHOTO BIUIMBY, €I1i30/1iB; 3’ICyBaHHS JOTIKM B3a€EMO/Ii] YUaCHUKIB
MearorivHoro MpoLEeCcy Ta OKPECJICHHs YMOB BHSBJICHHS IEPEKHBaHb y IIMX CHUTYAIlifX,
BU3HAYECHHS 3MICTOBO-€MOLIIMHMX JOMIHAaHT B3a€EMOJii, YMOB BHHHMKHEHHS LIHHICHOTO
CTaBJIEHHSI A0 00’€KTa, IO BHUBYAETHCS;, OPTaHi3allil0 MOPAJBFHOIO BIUIUBY HA Y4YHIB,
TUTAaHYBaHHS Ta OPraHi3alilo TEMIIO-PUTMOBOTO MAJIIOHKA B3a€EMOJIiT, POKPHUTTS KIFOUOBHX
MOMEHTIB 3aHATTS (YpOKy, 3YyCTpiui, Mpe3eHTallii) B daci i MmpocTopi MeAaroriyHuX
Mi3aHCIEH; MOIIYK BapiaHTiB BUKOPUCTAHHS Pi3HMX BepOalbHUX 1 HeBepOAIBLHHUX 3ac00iB
JUIS BUPQKEHHS TyMKH Ta MOYYTTS, SIKi PO3KPUBAIOTH 3HAYEHHS (parMeHTy 3MICTy OCBITH;
CTBOPEHHSI aTMOc(epH CIIJIBHOIO TBOPYOI'O IOLIYKY, 3arajbHOr0 MO3UTHBHOTO HACTPOIO,
MaKCHMAJIbHO CIIPUATIAMBHX YMOB ISl IHTEJIEKTYaIbHOI AisIbHOCTI Jiteii» [9, ¢. 206].

[TopiBHIOIOYM HAyKOBI MiAXOAM IO CYTHOCTI Ta (YHKUIOHAJILHOCTI PEXHUCYPH
nefaroriyHoi nii BueHnMu Ykpainu i Pociiicbkoi Denepairii, MOkeMO TIPOBECTH BiAOBIIHI
y3araJbHEHHS BU3HAYCHUX O3HaK (peHOMEHY, 30Kpema.:

— Y HaYKOBHX IO3MILISAX BITYM3HIHMX YYEHHX IOXITHUM SIBHIIEM AJISI PEXKUCYPH
nearoriyHoi Aii € megaroriyHa MaWCTEpHICTh, sIKa AKTHBHO BUKOPHCTOBYE CHHTE3
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TeaTPaIbHOTO ¥ IEHarorigHOTO MHUCTENTBA Yy (OpPMyBaHHI TEOPETHYHUX 1 NMPAKTHIHHUX
OCHOB peaiizailii pe3yibTaTHBHOI mHemaroridyHoi aii/e3aemonii. Takuil miaxix chopmyBas
JUIL peXXHUCYpPHU IEaroriqHoi Iiil HOBI MeXi HayKOBO-IIEAAaroTi9HOTO PO3BHUTKY — TBOpHYA,
MUCTENBKO-TIelaroriuia QyHKIis 3 BiAMOBIIHOIO CTPYKTYPOIO Ta KOMIIOHEHTHHM CKJIAJIOM.
Mu He MOXEMO CTBEPPKYBATH, IO 3aIPONOHOBAHO «MAHAICI0» y BUPIMIEHHI OCHOBHOI
poOJIeMH OCBITHBOTO MPOIECY — MOMOJATH OIIpP OCOOHMCTOCTI (IUTHHH, Y4HSI, CTYJCHTA)
mporiecy HaBuaHHs/BUXOBaHHSA. OTHAK y KOHTEKCTI peaizalii miaxoiB cBOOOIN PO3BUTKY
0COOMCTOCTI B Cy4aCHOMY OCBITHBOMY MPOCTOpI 3a3Ha4yeHa (YHKIUsSE MOXKE PO3IJIAATUCS SIK
OJIVH 3 BapiaHTIB YIOCKOHAJICHHS ITIXOMAIB IO OpraHi3allil MeJaroriqHol Jii Ha JeMOKPaTHIHHX
3acajax, IO CHPUIMAIOTBCS CBITOBOIO IENArorivHOI CHUIBHOTOMO. [linTBepKeHHs
JIOLTHHOCTI Takoi pobotu 3HaxoauMo B «Konuenii HoBoi ykpaincekoi mxouni» (2016 p.),
y SIKiii OLIBIIICTD PENPE3EHTOBAHUX KIIFOYOBHX KOMIIOHEHTIB CTOCYIOTHCSI BUOYJOBU BIJILHOT,
mapTHEPCHKOI cy0’eKT-Cy0’ €KTHOI B3a€MOII1 Y MEXKaX 3arajbHOl CepeIHbOi OCBITH;

— OO0 MO3MLIH mnenaroriB-gocuigHukiB Pocilicbkoi Peneparii, To MoxeM0
TOBOPHTH TIPO YiTKO BU3HAUEHHUH MPAaKTHYHHH BEKTOP PEXKUCYpPH Ienaroriunoi nii. Mu He
3MEHIIIYEMO 3HAYYILIICTh IIbOTO HAYKOBOTO JIOPOOKY, IPOTE HOTro NMpaKkTHYHA OPIEHTOBAHICTh
(pexucypa ypoKy, eMOILiiiHa HACHYEHICTh OKPEMOTO €Tally YPOKY, PeXHCypa BHXOBHOTO
3aX0Jy TOIIO0) CYTTEBO OOMEXKYe (DYHKI[IOHABHICTD TOCITIPKyBaHOTO ()eHOMEHY B KOHTEKCTI
PO3BUTKY TyMaHi3allii IeJaroriqHoi Teopii i MPaKTHKH.

BUCHOBKHU

OTxe, TpoBeAeHUH TMOPIBHAIBHMIN aHalli3 (EeHOMEHY «peXucypa IMeaaroridHoi
Iii» B OCBITHIX cuctemax Ykpainu i Pociiicekoi ®enepartii J03BOJMB BCTAHOBUTH CITUTHHI Ta
BiIMiHHI PHCH y HOTO TpakTyBaHHI. OTpUMaHi pe3ylbTaTH JAlOTh IiJICTAaBU CTBEPKYBATH,
o 37eOUIBIIOro IMPakTHKa BHKOPUCTAHHS PEKUCYpH NeNaroriyHoi il crocyerbes
cepe/iHbOi 3arajibHOi OCBITH 3a3Ha4Y€HMX KpaiH, 30KpeMa (YHKI[OHAJIBHICTh JOCIIiHKYBaHOTO
(eHOMEHY NepeBaXKHO AaCOLIIOETHCS 31 CTBOPEHHSM BIAMOBIJHOTO €MOLIWHOTIO (OoHY
(HamalTyBaHHS, HaBIIOBaHHS TOWIO) Yy TMpoleci opraHizamii HaBYaHHS/BUXOBaHHS.
BopHouac, 0ocMUCIICHHSI Pe3yJIbTATUBHOCTI BUKOPUCTAaHHS (DYHKIIT PeXHUCYpH NearoriyHol
i B cHCTeMi BUIIOI OCBITH 3a3HAYCHUX KPaiH CIPUATAME BUBEICHHIO CTYIICHTIB 1 BUKJIaIadiB
Ha HOBHH PiBEHb OpraHi3amii BUTFHOI IMeJaroriqHoi B3a€MOIi, y SKiff aBTOpPCHKA IO3UINSA
BHKJIa1a4ya CIPUATHME 3a/I0BOJICHHIO OCOOHMCTICHUX OCBITHIX OTPEO CTyeHTa.

[lepcniekTBM TONANBIINX JIOCHI/DKEHb 30pIEHTYBaJM HAac Ha HPOBEIEHHS
MOPIBHSAHHSA ITIAXOMAIB II0/I0 MiATOTOBKA MalOYTHIX YYHTENIB IO PEXHCYPH IeNaroriaHoi
nii B YKpaiHi Ta y €BpOIeHCHKOMY JTOCBIJI IMiITOTOBKH BYUTEIIB JJPaMHU.
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MOPIBHAJIbHUM AHAJI3 MIATOTOBKU MANBYTHIX KYXAPIB
VY 3AKJIAJIAX TPO®ECIMHOI OCBITH YKPATHU TA 3A KOPJIOHOM

AHOTANIA

Y cmammi 30ilicneno nopisnsaivhuli ananiz KOHYENnMyaibHux nioxooie ma 3mMicmy
nio2omosKu Kyxapie 6 Yxpaini, esponeticokux kpainax, CLIIA ma xpainax Cxionoeo napmuepcmaa.
Bcmanoeneno, wo simuusuana npodgheciiina oceima Kyxapie 0Oaszyemvcs Ha OCGIMHIX
cmanoapmax i OIANbHICHOMY RIOX00i 00 (POPMYBAHHS 3MICHY NIO2OMOBKU, NPeOMemHill
CMPYKMYPI HABYATILHUX NAAHIG I, 6e3yMOBHO, Nompebye nepexody Ha KOMNEMEHMHICHY OCHOBY.
3’sacosano, wo 6 kpainax CXiOHO20 napmuepcmea HOpMAmueHa 6aza npogecitiHol nid2omosKu
KyXapie 8i0nogioae 8umo2am KOMREMeHMHICHO20 Ni0X00y, 00HAK, pednizayis HABYATbHUX
npoepam niocomosku Kyxapis y Pociiicekitt @edepayii, Pecnybniyi biropycy, Kaszaxcmani
30IUCHIOEMbCS 8 MPAOUYILIHUX 3AKIA0AX PHOPMATLHOT NPOGeCcilinoi 0ceimu nocmpaosiHCLKO20
3paska. Boonouac nidecomoska mandOymuix Kyxapie y €8poneicbKux KpaiHax nepesajicrHo
OPIEHMOBAHA HA KOHYENYIIo HenepepeHoi npogecitinoi 0ceimu i € 6apiamusHoIo, 6azamocmynenesoro,
WUPOKONPOPITLHOI0, MAKCUMATLHO HAOIUNCEHOIO 00 NOMPEO PeCMOPanHO20 20CNO0apcmed.
Oxapaxmepu308ano pieHesi npocpamu ni020moeKu i 0yaibHy CucCmemy HABYAHHS KYXapise y
npoghecivinux wrxonax Ppanyii, Aecmpii ma Imanii. Buznaueno 3azanvhy pucy npoghecitino-
npaxkmuunoi niocomosku Kyxapie 6 kyninapnux wxonax CLLUA — opeanizayis ii 6 ymosax
PeanbHo2o0 8UPOOHUYMEA, wo 3a0e3neyye WUPOKy npoghecitiny KOMRemeHmHICmb MauOymHix
Qaxisyie, Habymms HUMU 3HAHb MA 6MiHb, HEOOXIOHUX Ol NPOQHECiiHOi OiANLHOCH.
3pobaeHo 8UCHOBOK, W0 NO3UMUBHI 3000YMKU THUUX KPATH MOJICYMb 00NOMOSMU SUSHAYUMU
NPOSHOCMUYHI HANPAMU PO3BUMKY NPOghecitinoi nideomosku Kyxapie 6 Ykpaiti.

Kniouogi cnosa: xyxap, npoghecitina niocomoska Kyxapis, Konyenmyaibhuil nioxio
0o nideomosku paxieyie, Komnemewmuicnuti nioxio, O0yarvha cucmema, npogeciliHo-
TeXHIYHUL HABYATLHUL 3aKIA0, NPOPECIUnT WKOAU, 3apYOidiCHUL 00CEI0.

BCTYII
Tay3b pecTOpaHHOTO TOCIOAAPCTBA CHOTOJMHI BiMIrpac BaKIUBY POJIb Y KHUTTI
CY4acHOTO CYCHIBCTBA, a/pKe XapdyBaHHS 3aJ0BOJIBHSIE KUTTEBO HEOOXITHI MOTpeOn
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JIIOIMHM, Ta € OJHIEI0 3 TOJIOBHUX CKIAAHUKIB i icHyBaHHS. E(eKTHBHICTH AisIIBHOCTI
CyJacHHX 3aKJIaJiB PECTOPAHHOTO TOCHOIApCTBa 0a3yeThCS Ha BIPOBADKCHHI BEJTMKOI KUTBKOCTI
HOBUX IOCITYT 1 npoaykuii. ToMy BrCOKa KyJIbTypa 00CIyrOBYBaHHS | KOHKYPEHTOCTIPOMOXKHICTh
3a3HAYCHUX 3aKJIajiB OpPraHIYHO MOB’s3aHI 3 IPYHTOBHOIO NPOQECiHHOI ITiArOTOBKOIO
(haxiBIIiB PECTOPAHHOTO TOCIIOIAPCTRA.

OnHi€l0 3 TOMYISIPHAX Ta TPECTIDKHUX Mpodeciii pecTOpaHHOro TOCIOapcTBa B
YChOMY CBITI € mpodecis Kyxaps, OCKUIbKA MiICsuHa 3apo0iTHA IIaTa BUCOKOKBaTi(hiKOBAaHUX
€BpOTIEHCHKUX KyXapiB ckianae 0mm3pko 4 500 momapis, a y CILIA mouatkoBa 3apo0iTHa 1iaTa
JIMTUTIOMOBAHOTO KyXapsi cTaHOBHTH Bif 15 000 mo 20 000 nonapie Ha pik. Hamami, konu Kyxapi
CTaIOTh BIIACHUKAMH YH CITIBBJIACHUKAMH PECTOpaHiB, ixHil moxix 3pocrtae mo 100000 momapis
Ha pik [5].

B ymoBax BXOMmKeHHS YKpalHH J0 €BPOIEHCHKOrO MPOCTOPY BaKIMBOIO € Mpodiiema
30IMKEHHS OCBITHIX MapaanrM, GyHIaMEeHTAIbHUX MPUHITUITIB, METOIOJOTIYHUX ITiIX0IiB
y (opMyBaHHI 3MICTy ¥ BIPOBaKEHHI IHHOBAI[IMHHX MEAarOTiYHUX Ta BHPOOHHYUX
TEXHOJIOTIH JUIsI 3a0€3MeUCHHS SIKOCTI IMITOTOBKM MaWOyTHIX (haxiBIiB Taly3i PeCTOPaHHOTO
rocrnoiapcTea. Y MbOMY KOHTEKCTI MPIOPUTETHOrO 3HA4YeHHs HaOyBalOTh MOPIBHSIbHI
JOCII/DKEHHS, aKTYaJdbHICTh SKMX BHUKIMKAaHA HEOOXITHICTIO IMOINYKY HOBUX (OpM Ta
MeToMiB NpodeciiiHol MiAroTOBKH KyXapiB, BpPaxOBYIOYHM CBITOBHH IeJaroridyHuil JOCBi,
Horo TBOpYE 3aCTOCYBaHHSI.

META JOCJIAKEHHS

Merta nociKeHHs TIoJIsTae y 3MiHCHEHH] TOPIBHSUIBHOTO aHANi3y KOHIETITYaTbHIX
MIX0/iB 1 3MICTY MiJIrOTOBKM MaiOyTHIX KyXapiB y 3akiasax npodeciiiHoi ocBita Ykpainu
Ta 32 KOPIOHOM.

TEOPETUYHA OCHOBA TA METOAU AOCJII>KEHHSI

Imess kommapaTHBICTMKM HEe € HOBOIWO B mnefarorini. OgHMMH 3 Iepmx
MOPIBHSIIBHI TOCTIKeHHs npoBeu BuaatHi neparoru 5. Komencekuit, K. YumHacekuii ta
JI. Toncroi, sKi AOTPUMYBAIHCS JYMKH, IO 3allO3WYEHHS i3 3apyOiKHOI MMEeHaroriku
MOXKIJIMBI JIMIIE B MEXaxX OKPEMHX METOJIB HaBYAaHHS, BOJHOYAC KATETOPUYHO BUCTYIAIN
MIPOTH 3aMO03WYEHHS YYXXHX CHCTEM OCBITH, IIJAKPECIIOI0YH, 10 Ma€ OYTH CBOSI CHCTEMa
OCBITH, sIKa BiJIIIOBIIa€ ICTOPHYHKM | HAIIOHAJBHUM OCOOJIMBOCTSIM KHUTTS HAPOIY.

[TopiBHANBHO-TIEATOTIYHI ACTMEKTH PO3BUTKY Cy4YacHHMX 3apyOiKHUX CHCTEM
mpodeciifHoi OCBITH BUBYANM yKpaiHChki HaykoBii: H. AbGamkina (mpodecifina ocBita
Himewyuunn), H. bimrox (imkeHepHa miArotoBka B YyHiBepcuTerax Benmkoi bpuranii),
JI. T'puneBny (TeHAeHLIi JereHTpaii3amii ympaBiiHHS 06a30Bor0 ocBiToro B Ilompmii),
T. HdecsroB (HenepepBHa ocBita B Kpainax CximgHoi €Bporm), C. 3ackanera (arpapHa MiAroToBKa
B Kpainax €spomneiicekoro Coro3y), A. KamnyH (cimpcbKorocogapchbki mpodeciiHi mKoIu
y IMonbmi), H. Huukamo (mpodeciiina ocBiTa i HaBuaHHsA B KpaiHax C€BpOIEHCHKOTO
Coro3y), B. ITapxuuupkuii (miaroToBka KBaji(ikoBaHHX POOITHHKIB MaImIMHOOYIiBHOTO
npodiar0 B MOCTCOIIAICTUYHUX Ta €Bpoleiichkux Kpainax), C. CucoeBa (HemepepBHA
mpodeciifHa ocBiTa B JokyMeHTax €Bponeiicekoro Coro3y) Ta iH. [IpoGiema mpodeciitnoi
IITOTOBKM KyXapiB y 3aKiajax INpodeciiHol OCBiTH 3apyObKHHX KpaiH e He Oyia
[PEJIMETOM HAYKOBOTO JAOCIIIKEHHSL.

Y crarri BUKOPUCTOBYBAIMCS TEOPETWYHI Ta EMINPHYHI METOIM JOCIiJDKEHHS,
BHBUCHHSI HOPMATHBHO-TIPABOBHX JTOKYMEHTIB, OCBITHIX CTaHIAPTiB, HABYAIHGHHX IUIAHIB, IO
PEryJIIoTh MiArOTOBKY MaWOYTHIX KyXapiB, 1HTEpHET-pECypCiB, NPaKTHYHOTO JOCBimy
3aKnaiB mpodeciifHol OCBITH IHIMUX KpaiH JUIs BHOKPEMIJICHHS ITIIXOIB Ta HAMPSMIB
iXHBOT IMIUIEMeHTaIli] y podeciiiHy ocBiTy YKpaiHu.
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BUKJIAJLI OCHOBHOI'O MATEPIAJTY

Ha mouatky XXI cromitrs B YKpaiHi Ipymmor HAyKOBIIB 1 MPaKTHKIB HA YO 3
B. PagkeBuu posmouanacs poOOTa HaJ HOBOIO KOHIICTIEK IMMIATOTOBKH MAaiOyTHIX
kyxapiB. [licis rpomaackkoro oOroBopeHHsl i CXBaJleHHs ii OyJO TOKJIAJAEHO B OCHOBY
JepxaBHOTO CTaHAapTy mpodeciitno-texuiuHoi ocitu JJCIITO 5122-HO.55.3. 5-2007 s
MATOTOBKHU poOiTHUKIB i3 podecii «xyxap» 3—6 pospsiuis (2007) [1].

LluM craHIapTOM BCTAQHOBIIOBANACS TaKa TPUBATICTh MPO(ECIHHOI MiATOTOBKU
kyxapiB mis [ITH3 nepmioro arecrauiitnoro piBHs: Ha 3-i po3psia — 894 roaunu, Ha 4-if
po3psin — 1085 roaun, Ha 5-if po3psn — 700 romun, Ha 6-if po3psin — 460 roauH.

IIpodeciitHo-TexHIYHOMY HaBYaIbHOMY 3aKJaay, MiJIPHEMCTBY, YCTaHOBI,
oprasisaiii, o 3IiHCHIOE TMATOTOBKY KyXapiB, HaaBalocs MPaBo, BiAIOBIAHO 0 3MiH y
TEXHIlli, TEXHOJIOTISAX, OpraHi3alii mpari, caMOCTiifHO BU3HAYATH BapiaTUBHUI KOMIIOHCHT
3MICTY MpodeciiiHO-TeXHIYHOI OCBITH y poOOYNX HaBYaNbHUX IUIaHax (7o 20 % y Mexax
3arajJibHOr0 4acy) Ta po0ouyMx HaBuanbHuUX mnporpamax (mo 20 % wacy Ha BUBYEHHS
HaBYAJILHOTO MpeMeTa 1 BUPOOHMYOTO HAaBUAHHS).

VY 3MicTi npodeciiHol miArOTOBKM MaiOyTHIX KyxapiB 3—6 po3psiiiB BUOKPEMHUIIN
3arajpHOINIpodeciiiny, NpodeciiHO-TeopeTHUHy Ta MPOQeciiiHO-PAKTHYHY MiATOTOBKH.
3aranpHoOMNpodeciiiHa maroTopka mnependadana 03HaHOMIICHHS Y4HIB 3 iH(GOpPMaliiHUMHU
TEXHOJIOTISIMU, OCHOBaMH NPABOBHX 3HaHb, OCHOBAMH TaJTy3€BOi €KOHOMIKH 1 ITiIIPUEMHHMIITBA Ta
NIpaBWJIaMH JJOPO’KHBOTO PyXy. YacTHHY HAaBYaJIbHOTO 4acy, BiJIBEIIEHOTO Ha 3JIHCHEHHS
1i€l miArOTOBKH, aBTOPH HOBOT KOHIIETIIIT 3aJIMIIMIIN B PE3€PBI I pearyBaHHs Ha IOoTpedn
PHUHKY TIpalli i BUBYCHHS OKpeMuX crennugivaux npenmeTiB («TexHika MOmyKy poOoTH»,
«JlimoBa eTuKa i KyJnbTypa CIIJIKyBaHH, «/H3aifH BUpOOHUIITBa Ta iH.).

IpodeciitHo-TeopeTnyHa MiATOTOBKA Tepexdadana BUBYCHHS SK TPaTUIiHHUX
CICIIaNIFHIX MPEIMETIB MIO/I0 TEXHOJIOTII MPUTOTYBAaHHS DKi, Tak 1 HOBHUX («CTaHmapTu3aris i
ceptudikallisi y peCTOpaHHOMY TOCIOAAPCTBI», «METoau KOHTPOIIIO 1 yIPABIIHHS SKICTHO
MPOJIYKINi PECTOPAHHOIO TOCIOAAPCTBay, «OCOOIMBOCTI 3apyOiKHOTO CepBicy», «lHO3eMHA
MoBa 3a npodeciiiHuM crpsiMyBaHHsIM»). CTpyKTypa mpodeciiiHO-paKTUYHOI MiJIrOTOBKA
MO€/IHYBaJa BUPOOHUYE HABUYaHHS, BADOOHUUY NPAKTHKY Ta apT-MalcTep-Kiac.

OTxe, OUeBHIHO, 10 BITYM3HSIHA MpodeciiiHa MiAroToBKa KyXapiB, 1110 0a3yeTbes
Ha YUHHOMY OCBiTHBOMY cTaHmapti JCIITO 5122-HO.55.3.5-2007, nisuteHICHOMY iaXOIi
710 (opMyBaHHS 3MICTy MIJATOTOBKM Ta NPEIMETHIH CTPYKTypi HABYIBLHOTO IUIaHY,
noTpedye nepexoy Ha KOMIIETEHTHICHY OCHOBY. CIliJ] 3a3HaYHTH, 110 3 METOIO OHOBJICHHS
smicty npodeciiinoi oceiti y 2016-2017 pp. MiHicTepcTBOM OCBITH i Hayku YKpaiHu
oprasizoBaHa po0OoTa 3 pPO3pOOJICHHS TNPOEKTy Jlep)kaBHOrO craHmapty mpodeciiHo-
TEXHIYHOI OCBITH 3 TIpodecii «KyXap» Ha OCHOBI KOMIIETCHTHICHOTO miaxoay [4].

[lono 3apyOikHOTO NOCBiMY, HOTO XapaKTEPHCTHKY, Ha HAIly JIyMKY, JOLUILHO
MIPECTaBUTH Y TaKil HOCITiJOBHOCTI:

— MiATOTOBKAa MalOYTHIX KyXapiB y 3akjanax npodeciifnoi ocitu kpain CxigHoro
naptaepcTBa (Pociiickka deneparist, Pecniybnika binopycs, Kazaxcran), ska crnmpaerbes
Ha TPaIuIii MOCTPaITHCHKOI MPOoGeciifHOT IIKOIIH.

— MIATOTOBKA KyXapiB y nmpodeciiuux mxonax €sponn (Ppanmis, Asctpis, Itamis) i
kyniHapHux mkonax CIIIA, mo mMae cyTTeBi BiAMiHHI 0COOIMBOCTI.

Ha BigMiHy BiX BITYM3HSHUX MiAXOJIB HPU MiATOTOBII MaHOyTHIX KyXapiB y
Pociitcbkiit ®enepanii JOTpUMYIOTECA AeIO iHMOi KOHIenii. [i OCHOBHI TOMOXkeHHS
yBiiinum 1o denepanbHOro IepyKaBHOTO CTaHIAPTy cepeHboi npodeciitHol ocBiTh 3 npodecii
260807.01 «xyxap-koHAHUTEp», o OyB 3arBepmkenuit 2013 poky [7] i rpyHTYyeThCS Ha
KOMITCTEHTHICHOMY Miaxoai. Pe3ynbraT miAroToBku KBalli(hikoBaHMX POOITHHKIB 3a IIi€I0
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npodecieo Mae OI[IHIOBATHCS PIBHEM OBOJIOAIHHS HUMH 3aralisHUMHU i npodeciiHuMu
KOMITCTCHIIISIMU. 3arajibHi KOMIICTCHITI IOEMHYIOTh Y COOl 3MATHICTh: PO3YMITH CYTHICTb 1 COLIATBbHY
3HAYyLicTh MalOyTHBOI mpodecii, NpoSBIATH 10 Hel CTIHKWH iHTepec; OpraHi3oByBaTH
BJIACHY IISUTBHICTh, BUXOJSIYM 3 METH 1 CIOCO0IB Ti JOCSATHEHHS, 110 BU3HAYCHI KEPIBHUKOM;
aHaJI3yBaTH pobOUy CUTYAIlilo, OLIHIOBATH i KOPETYBaTH BIACHY JisUIbHICTh; BAKOPUCTOBYBATH
iHpOpManifHO-KOMYHIKaIiifHI TeXHONOTii y mpodeciiiHiii MiAIBHOCTI;, MpaIOBaTH B
KOMaHIi, e(peKTUBHO CITUTKYBATHCS 3 KOJEraMH, KepiBHUIITBOM, KilieHTamu ToIo. [Ipodeciitai
KOMIICTEHINI BiANOBITAIOTh BHAAM IISUIBHOCTI KyXaps-KOHIWUTepa 1 TmependadaroTh
TOTOBHICTh 710 IPOBEJCHHS NEPBUHHOI 0OPOOKH CHPOBHMHM Ta MPHUTOTYBAaHHS BiIINOBITHUX
CTpaB, 3aKyCOK, HATOiB, XJI1000yII0OUHIX, OOPOUTHIHUX i KOHIUTEPCHKUX BUPOOIB TOIIO.

BigmoBimHo, 3MicT mpodeciifHOl MiAroTOBKM MalOYTHIX KyXapiB-KOHIHWTEPIiB Y
pocilicbkux 3akiagax npodeciiiHoi OCBITHM Mae OXOIUTIOBATH JBa HaBYaJbHI IIUKIIH:
3aranpHOMpodeciianil 1 nmpodeciiiHuii Ta pi3HI BUIU MpakTHK. Ha 000B’SI3KOBY YacTHHY
3MICTy MiATOTOBKH BiBOAMTHCS Onu3bko 80 % 3aranpHOro ob6csry uacy. BapiatuBHa
YacTHHA 3MICTy HiAroToBkH (Onm3pko 20 %) 3abe3medye MOXKIMBICTB ii pO3MIMPIOBATH 1
(ab0) mormuOarOBaTH IS OTPHUMAHHS JOJATKOBHX KOMIICTCHINN BIIMOBIAHO 10 3allMTIiB
PHHKY Tpalli, MiBHUIIEHHS KOHKYPEHTOCIIPOMOXKHOCTI BUIIYCKHHKIB. 3a3Ha4MMO, 110 HOBA
KOHIIETIs MiArOTOBKM KyxapiB-koHautepiB y Pociiicekiii Denepartiii He oOMexuina cBoOoIy
HaBYAJIBHHX 3aKJIAJIB 00 BHOOPY MPIOPHUTETIB Y 3MICTI HABYAIEHOTO MaTepiairy, a OTxKe,
HaJ/ajga MOKJIMBICTh TBOPYOTO MiAXOY 0 1X peasizarii.

[Miaroroska kyxapis 3—4 po3psniB y Pecmy6mimi binopyck 31ificHIOETBCS 3TiTHO 3
JlepkaBHUM CTaHIApTOM NpPOQeciiHO-TeXHIYHOT OCBiTH 3a crerianpHicTio 3- 91 01 51
«['pomanceke xapuyBaHHs» [3]. Crammaprom mnepemdadeHi Taki TEpMIiHH ITiITOTOBKH
MaiOyTHBOTO Kyxaps: 2 poKu 6 MICsIIiB — Ha OCHOBI 3arajibHOi 0a30BO1 OCBiTH Ta 1 pik — Ha
OCHOBI 3araJIbHOI CEpPEAHBOI OCBITH.

TunoBuii HaBYAIBHUHN TUIaH MiITOTOBKM MalOYTHIX MpaIliBHUKIB rayy3i rpoMaJICbKoro
XapuyBaHHA MICTUTHh TaKi KOMIIOHCHTH: 3arallbHOMpodeciiHui, mpodeciiiHmii, KOHTPOIb,
KOHCYJIbTallil, (aKkyJIbTaTUBHI 3aHATTS. 3araJibHONPOdECIHII KOMIOHEHT CKIIAIAEThCS 13
COLIaJIbHO-TYMaHITapHOT0, TIPUPOAHIMIO-MATEMAaTHIHOTO [IUKJIIB, @ TAKOXK HHU3KH HaBUAJbHUX
npeAMeTiB, Ha 3pa3ok «®Di3uuHa KyJIbTypa Ta 3JI0POB’sI», Ta Pe3epBHUI HaBUYAIBHUI Yac.
Jo cxiany mpogeciiiHOro KOMIIOHEHTa BXOISATh 3arajJbHONPOQECiHHUA 1 crieriaibHui
LUK, Pe3epBHUN HABUAIBHWI 4yac Ta BapiaTMBHA dacTwHa. Ha BupoOHWdYE HaBUaHHS i
BUPOOHHUYY NPaKTHUKY BiBOAUTHCS He MeHIe 40 % Bix 3arabHOro 00CSTYy TOANH OCBITHIX
nporpam npodeciiftHo-TexXHIYHOT ocBiTH. JIOpEYHO 3ayBaXKHUTH, 110 HA PO3CY] HABYAILHUX
3aKJaJiB HaBYaJbHUH 4ac Ha BUPOOHMYE HaBYaHHS MOXe OyTH 30UIbIICHUH 3a paxyHOK
3MEHIIIEHHS KiTbKOCTI TOAMH Ha BUBYCHHSI HABYAITLHUX TIPEAMETIB TIPO(HECiifiHOTO KOMIIOHEHTA.

MaiibyTHili ¢axiBenp ramxysi rpomancbkoro xapuysaHHs PecmyOmikn Binopych
Ma€ BOJIOJITH HU3KOK TPoQeciiHMX KOMITETEHIIiH, cepes] SIKUX — BHUKOHAHHS OCHOBHHX
TEXHOJIOTIYHUX MPOLECIB KYJTIHAPHOTO OOpPOOJITHHS CHUPOBHMHH; TPUIOTYBaHHS CTpasB,
KyJiHapHUX BUPOOIB U Pi3HUX KaTeTopiil HaceIeHHS Ha IMiANPHEMCTBAX TPOMAJCHKOTO
Xap4yBaHHS PI3HUX THIIB Ta KJaciB; JOTPUMaHHs CaHITAPHUX TPaBHJI YTPUMAHHS Xap4o0JIOKy,
MIPaBWJI OCOOKCTOI TiTi€HH; BOJIOAIHHSI OCHOBHUMY €KOHOMIYHUMH KAaTETOPISIMHU 1 MOHATTSIMH,
BOJIOJIIHHS 1HO3EMHOIO MOBOIO (PO3MOBHHI MiHIMYM) TOIIIO.

BracHoi KoHMemIii MO0 MiArOTOBKM MAaiOyTHIX KyXapiB JOTPUMYIOTHCS B
Pecny6nini Kazaxcran. KsaidikoBanux poOITHHKIB 32 1i€ro mpogecielo HaBuaroTh YIpPOIA0BK
2-x pokiB 10 micsiB — Ha 6a3i OCHOBHOI cepeaHbOi OCBiTH 1 1 poky 10 Mmicsiie — Ha 6a3i
3arajgbHOI CEpeTHBOT OCBITH [6].
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3MicT WATOTOBKM MaiOyTHIX KyxapiB Iepeadadae HOPMATHBHY Ta BHOIPKOBY
yacTHHU. HOpMaTHBHUMI 3MICT MiATOTOBKM KyXapiB YMOBHO IOIUIAETHCS HA TPU LUKIA
NpeAMETIB: 3araJlbHOI'YMaHITapHi, 3arajbHoNpodeciiiti, crnemianbhi. Lukn mucoumiin 3a
BHOOpPOM HaBUYAJIBLHOTO 3aKiajJy Mae Ha METi BpaXxyBaTH BUMOIM POOOTONABIIB 1 HamaTu
MOXKJIMBICTB JIOTIOBHUTHU 3MICT MIATOTOBKM MAHOYTHIX KyXapiB 3 ypaXyBaHHSM HaKOIMHUYEHOTO
KOJISKTMBOM HAaBYAJILHOTO 3aKJIally IMeAarorivHoro nocsixy. OOCSr roauH Ha HEeW IUKI
IIITOTOBKM HAaBYAIIbHI 3aKJIaJI1 MAIOTh IPaBO 30UIbIIyBaTH 10 25 % 3a paxXyHOK CKOPOUYCHHS
TOAMH IUKIIB 3arajJbHONpPOQeciiHuX Ta crneniajbHuX npeameriB. Ha BuMory craHmapty
TIPaKTAYHI HABUYKH i BMiHHA MalOyTHEOTO KyXaps (POPMYIOTBCS IIiJT 9ac 03HAHOMITIOBAJIBHOI
Ta HaBYaIbHOI (180 romum), Texronoriuxoi (1080 romwH) i BupoOHMUOI (540 TOIMH) TIPAKTHK.

OTtxe, migroroBka kyxapiB y Pocificekiit @enepamii, Pecrryomini bimopycs Ta
PecnyOminii Kaszaxctan 3mificCHIOETBCS Ha OCHOBI JIEp)KaBHHX CTaHAApTIB MHpodeciiHol
OCBITH IMX KpaiH, 110 IPYHTYIOThCS HAa KOMIICTeHTHICHOMY Tiaxozi. Lle mo3Bose po3B’a3yBaTi
Ba)XJIMBI NPAaKTUYHI 3aBJaHHS, aHAJi3yBaTH BUPOOHHMYI MpOLECH, NPOTHO3YBATH TEXHIKO-
TEXHOJIOTI4HI 3MiHH y c(epi mpaili, BAPOOJSITH HalilHI KpUTEPii OIL[IHIOBAaHHS pe3yJIbTaTiB
HaBuaHHs (axiBLiB. Pe3ynbTaToM 3acTOCYBaHHS TaKOrO KOHIENTYAJIBHOTO MiAXOAY 1O
MIFOTOBKK MalOyTHIX KyXapiB € MiJBUIIECHHS IXHbOI COLlialIbHOT aKTUBHOCTI, MpodeciiHol
MOOUIBHOCTI, KOHKYPEHTOCIIPOMOYKHOCTI.

[TpoaHnamnizyemo OCBiJ MIATOTOBKU KyXapiB y €Bporneicbkux Kpainax. [ligroroka
KyxapiB @paHIil mepeBaKHO 3TIHCHIOEThCA B TpodeciiHux mKkonax. [1lkoma rocTHHHOCTI
mig kepiBaunTBoM JKana [lpyama B I[lapmxi Haramye Ham npodeciiHO-TEXHITHHN
HaBuaJbHMN 3akman. Ha nBopiuHy mnporpaMy HaBYaHHS 3apaxOBYIOTbCS BUITYCKHHKH
9 knaciB 6e3 BCTYITHHX iCITUTIB, a IICIA i 3aBEPIICHHS BOHH OTPUMYIOTH TUILIOM, SKHA
HaJla€ IpaBo OyTH MOMIYHUKOM KyXaps.

[lix yac HaBUaHHS Y4HI NPOXOAATH |2-THKHeBe cTaxyBaHHS. IIpu TpupidHOMY
HaBYaHHI Y4HI OTPUMYIOTb TaKi CHELiaIbHOCTI: IPUTOTYBaHHs 1Ki, 00CITyroByBaHHS B 3ai,
00CITyroByBaHHS B TOTeJi. YCIIIIHO 3aBEPIIMBIIN 1IeH KypC, Y4HI OTPUMYIOTh TaK 3BaHHN
«TEXHOJIOTTYHUIA aTectaT 3putocti». Ti 3 HUX, XTO Oaxae MPOJOBKUTH HABYAHHS, OOMPAIOTH
OJIHY 3 BHIIE3a3HAUEHHX CIIEIiaJbHOCTEH Ta HABYAIOTHCS ILE JBa POKH, YIPOJIOBXK SIKHX
nependayeHo M’ sATHMIcsuHe cTaxyBaHHS B Ilapmwki abo 3a KOPIOHOM, SIK€ NPOXOIUTH
3aJIeKHO BiJf 00paHO1 CIIeIialIbHOCTI: Y TOTETi, B 3aJaX pecTopaHy, Ha KyXHi.

[1in yac HaBYaHHS YYHI ONAHOBYIOTH EKOHOMIKY, MapKETHHT, MEHEPKMEHT, 1HO3EMHI
MOBH (@HIJIIHCBKY, ICHAHCBKY, HIMEIBKY). Y IIKOJI (YHKIIOHYE BICIM KyXOHb, TpH
KOHJUTEPCHKi 1exu, pectopaH. Ha KOXXHIM KyXHI 0JJHOYaCHO MOJKe IpalfoBaTtd 12 y4HiB.
HaBuanHs B 1mIKOJI 3aKiHUYETHCS ICIIMTOM. Y4HI, SIKi YCIIIIHO CKJIA/AlOTh iCITHT, OTPUMYIOTb
JUIUIOM Ta MOXYThH IMPANIOBaTH B cepenHiil kepiBHiA nanmi. [licis 3akiHYEHHS IIKOJIH
Mosonb (20—-22 poku) BOJOJIE€ NPAKTHMYHO MOBHUM CIEKTPOM 3HaHb y Taily3i TOTENbHO-
pecropanHoro Oi3HeCy, BMi€ CKJIAQJaTH MEHIO, 3HA€ yCi TOHKOII IPHUTOTYBAaHHS CTpPaB,
o6CyroByBaHHs BiBiAyBadis Tomio [2, ¢. 15].

OpHielo 3 HalcTapimmx (paHIly3pKHX KyJTiHAPHUX MIKiT BBakaeTtbes «Kopmon
Biio» (Le Cordon Bleu), sika 3acHoBana 1895 poky B [lapwxi. Hapuanus B Hill TpuBae Big
TPHOX JO JEB’ATH MICAIIB 1 MOXE PO3MOYMHATUCSA 3 OYIb-SKOTO PIiBHS IiJITOTOBKH.
JlocBigueni Kyxapi HaB4arOThCS Ha 1 2-TIKHEBHUX Kypcax 3araibHoi KymiHapii, Ho9aTKiBmi —
36 THXHIB.

HaByanpHi kjacw IIKONH OOJIAJHAHI CYYacHOK TEXHIKOK, JICKIiI YHUTAOTHCS
(hpaHITy3bKO0I0 MOBOIO 13 CHHXPOHHHM aHTJIHCHKAM TepekianoM. Ha MpakTHIHUX 3aHATTAX 3a
JIOIIOMOT'0I0 J13epKaJl 33JIHBOTO OIJISIAY Y4YHI MOXKYTH PO3IJISAIATH MPOLEC IPHUIOTYBaHHS
cTpaB 3 ycix pakypcis. llled-kyxap MOsICHIOE METOIU IPUTOTYBAHHS CTPaB Ta IEMOHCTPYE

129




DE GRUYTER
OPEN

[MopiBHsIbHA podeciiina neparorika 7(1)/2017

Comparative Professional Pedagogy 7(1)/2017

ixHI0 mOCHiOBHICTh. [IpakTHuHI 3aHATTS 3aBEPIIYIOTHCS JETYCTAII€l0, IO JOIOMarae
Y4YHSIM BUBYATH CMaK Ta OBOJIOJIBATH HaBHYKaMU O()OPMIICHHS 1 IpEe3eHTalii CTpasB.

[Mporpamu HaBuyanus B mkoni Le Cordon Bleu mominsioTbess Ha Tpu piBHI:
MMOYaTKOBUH, cepenHiil i Bucokmit. Ha mouatkoBomy piBHI (162 rox.) y4HI OTPUMYIOTH
0a30Bi 3HaHH 3 KJACUYHOI KyJIIHAPHOT TEXHOJIOTT, 30KpeMa BHUBYAIOTh KyJIHAPHI TEpMiHU
1 BU3HAYCHHS, METOIN OOpOOJSIHHSA Ta 30epiraHHs MPOAYKTIB, ICTOPII0 KyXHI, Tiri€Hy Ta
caHiTapilo BHPOOHHWIITBA, OpraHi3amil0 BUPOOHMITBA, YCTATKyBaHHs, Oe3MeKy mparli,
TEXHOJIOTII0 IPUTOTYBAaHH COYCIB, TicTa i (hapiIiB.

3 mepuIoro AHsS HaBYaHHS 3aCBOEHI 3HAHHS YYHIB 3aKPIIUTIOIOTHCS MPAKTUUHUMU
3aHATTSAMH Ha KyXHi. YUYHIB KON OUIATH Ha rpynd mo 12—14 ocib, y TakoMy CKJIaZi BOHH
BIZNPAIbOBYIOTh MPAKTHYHI BMIHHS I[OJ0 IIPUTOTYBAaHHS CTPaB, pOOOTH 3 yCTaTKyBaHHIM
Ta IHCTpyMeHTaMu. HanpuKiHII NPakTUYHOTO 3aHATTA BUKJIAAA4 JAETYCTYye CTpaBu W
OIiHIOE POOOTYy y4HiB. KpuTepisMu OLiHIOBAHHS € OpPTaHOJICNTHYHI NMOKAa3HUKH CTPaBH
(cMmak, 3amax, KOHCUCTEHILis, 30BHILIHINA BUIJIS) T Yac i MPUrOTYBaHHS.

Cepenniii piBeHb nporpamu (147 rox.) mependavdac BUBUCHHS YUHSIME TOBAPO3HABUNX
XapaKTEePUCTUK TPOJYKTIB XapuyBaHHs, IXHbOTO IMOXOJKEHHS, TEXHOJIOTIH MPUTOTYBaHHS
KJIACHYHMX CTpaB (hpaHIy3bKOI KyXHI Ta HaI[lOHAJbHUX KyXOHb KpaiH cBity. IIpm mpomy
yBara NpUIUIIETHCS CIIBBIIHOLUICHHIO KOJBbOPY, (OPMH, BEIIMUMHH IPOJYKTIB Ta TOTOBUX
CTpaB, a TAaKOX OPTAaHOJICHITUYHUM MOKa3HUKAaM TOTOBHX CTPaB.

3a nporpamaMu Bucokoro piBHs (202 roj.) BUBYAIOTHCS OPUTiHAIBHI Ta CydacHi
iHTepIpeTalii KIACHYHUX CTPaB, HAWCKIIQAHIII MPUHOMH IXHBOTO IPUTOTYBAHHS, a TAKOX
TIO€/THaHHSI PI3HOMAHITHUX KOMIIOHEHTIB y cTpaBax. [Ipu LbOMy y4HSM HaJIa€ThCsl MOXJIMBICT
TIPOSIBIISITH TBOPYICTH TA FOTYBAaTH aBTOPCHKI cTpaBu. Ha 3aBepriasbHOMY €Tarli HaBYaHHS
MaliOyTHI KyXapi CKJIaJal0Th MiJCYMKOBHH ICIHHT, Ha SKOMY TOTYIOTh IEBHY CTpPaBy
BIIPOJIOBX BH3HAYEHOTO MPOMDKKY 4acy. OTpUMaBIIM JUIUIOM KBalli(ikOBaHOTO Kyxapsi,
y4YHI MaOTh MOXJIMBICTh NPAIfOBATH KyXapsiMH, BHKJIaJauaMH, KOHCYJIbTaHTaAMHU B rajy3i
pecropanHoro rocroaapctsa [9]. Kpim kyninapaux mkin, y [Tapiki 3HaxonuTtbest [HCTUTYT
TOTEJIBHOI'0 MEHE/DKMEHTY, KJacH SKOro IMITYIOTh pPECTOpaHHy KyXHIO. Bemukum
ABTOPUTETOM KOPHCTYETHCSI IIKOJA Ipu pectopani «Makcum» — Academie Internationale
Maxim’s de Paris [8].

Bigmogigao 10 nioctaHoBr DesepaibHOT CITY>KOU 3 eKOHOMIYHUX ITUTaHb MPOQPECciiHOro
HaBYaHHS MpodeciiHi IIKOIU IS MiANPUEMCTB TPOMAaJICHKOTO XapIyBaHHS Ta TOTEIHHOTO
rocrioiapcTBa y BijmHi 31iHCHIOIOTH MiArOTOBKY MalOyTHIX KyXapiB HNpOTATOM 3-X POKIB.
3rizHO 3 HaBYAILHUM IUTAHOM 3arayibHa KiJIbKICTh TOAWH Ha MIATOTOBKY KyXapiB CTAHOBUTDH —
1080. HaBwanpHi mporpaMu MICTATh Pi3HI acleKTH 3 TEXHOJOTil NPUroTyBaHHS ixi,
BHKOPHCTAHHS YCTaTKyBaHHS MiATIPHEMCTB XapdayBaHH, (i3ioyorii XxapuyBaHH:I, caHiTapii
Ta TirieHy.

MaiiGyTHi Kyxapi ABCTpii BHBYAaIOTH OOOB’SI3KOBI MpPEAMETH Ta TPEIMETH 3a
BHOOpoM. /1o 000B’SI3KOBHX NpeIMETIB BifHeceHi: nmoituyHa ocsita (80 rox.), HimeuunHa ta
komyHikarii (40—100 roz.), mpodeciiina moBa (40—100 rox.), mpyra mpodeciiiHa iHo3eMHa
MoBa (80 roz.), BesieHHs po3paxyHKiB, ekoHomika (180 ron.), mieromnoris (80 rox.), mpoxyKTH
xapuyBaHHA Ta MeHIo kiieHTa (120 rox.), opranizaris i Typusm (80 roza.), mpakTudHi podoTn
(320 ron.). Ha BuGip y4HsAM IPOIIOHYIOTH TaKi MPEAMETH: PENiri€3HaBCTBO, Cy4acHa iHO3eMHa
MoBa, (i3W4Hi BIIpaBH, BHHOPOOCTBO, TBOpUA KyJiHapis. BupoOHMYIe HaBUaHHS 3iHCHIOETECS B
yMoBax BUpoOHHLTBa [14].

OmHuM i3 TPOBIAHMX KyJiHapHUX 3aknafiB Itamii € Itamificekuii KyniHapHHAN
igctuTyT A iHo3emiiB (Italian Culinary Institute for Foreigners). Ceminapu i mpakTu4Hi
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3aHATTS B HBOMY IIPOBOJATH PECTOPAaHHI KPUTHKHA Ta Bimomi Imed-Kyxapi. 3aHATTA
MIPUCBSAYCHI HE TUIBKHM KyXHI, aime ¥ iTamiiicbkii icTopii, KyImbTypi, MOBi — yChOMY, IIO
NOB’sI3aHe 3 MPOJYKTaMH Ta BUHaMH. HaBuanbHa mporpama po3nojijieHa Ha JBi YaCTHHU:
MepIInX JIBa MICsIi BHBYAETHCS TEOPisl B MaJbOBHUYOMY 3aMKy ACTi, HACTYIIHI 4OTHPHU
MicsIli y4HI 3aCTOCOBYIOTh OTpPHMaHi 3HaHHsA y Halkpammx pecropanax Iramii. Ilicns
YCIIIIHOTO 3aBEPLICHHS HAaBYaHHS Y4YHI OTPUMYIOTh JAMIUIOM, a Ti, 110 HE CKJIAJH ICIIUTH,
OTPUMYIOTH CEpTH(IKATH PO y4yacTh y mporpami [12].

OTxe, NPOBEICHUH aHalli3 €BPONEHCHKOro MOCBiMY CBIAYUTH, IO HABYAHHSA
MaiOyTHIX KyxapiB y ®panmii, ABctpii, Itami 37ificHIOETBCS 32 QyaldbHOI CHCTEMOIO
HaBuaHHA (Duales Studium). 3rimHo 3 Ii€f0 CHCTEMOIO Y4YHI OJHOYACHO OTPHUMYIOTH
TEOPETHYHI 3HAHHS B HaBYAILHOMY 3akiafi (1—2 mHi Ha THXKIEHB), a MPAaKTUIHI YMIHHS Ta
HaBUYKH — Ha BUpOOHWITBI (3—4 OHI Ha TWKICHB). METOI0 HaBUAHHS 3a AYyaJIbHOIO
CHCTEMOIO € OpIEHTYBaHHS YUYHIB Ha MpoQeciifHy MiATOTOBKY, fKa Hamae KBami(ikarliio i
KOMITETEHIIi1, HEeOOXiHI JUId MPaKTHYHOI AisIBHOCTI y MiHmMBoMy cBiti [15, C. 25]. ¥V
MeXax JyalbHOI CHUCTEMH CTpYKTypa mnpodeciiiHoi miaroroBku MaiOyTHIX KyXxapiB y
PI3HHX €BpOIEHCHKUX KpaiHaX XapaKTepHU3yeThCsS HEOAHOPIIHICTIO Ta CKIIaHICTIO.

OnHak HaWOinblIa KUIBKICTh KyJiHApHUX KL po3ramosaHa y CIIA, ockinbku
KyJliHapHa rajy3b € OJ[HI€I0 3 MOTYXKHUX Yy ITPOMHMCIIOBOCTI 11i€l KpaiHu, i cranoMm Ha 2014
PiK y Hi#f mpartoBano 6;1au3bko 13,5 MinbitoniB pobiTHUKIB [13].

Kyninapuy ocity B CIIIA moxHa 3m00yTH Ha 0a3i 3araJbHOOCBITHIX IIKiJI, IO
TIPOTIOHYIOTH MPOTPaMH IpodeciifHOTo HaBYaHHS, Tak 3BaHi [Iporpamu kap’epHOTO 3pOCTaHHS i
texHiuHoi ocsitu (Career and Technical Education). Kouueniiss mpodeciiinoi ocBitu
KyXapiB MICTUTh IPOTpaMy KypCiB i CIICIKYPCIB, SKi JO3BOJSIOTh YIHAM ITiTOTYBaTHCS IO
npodeciitHux poOiT i3 KymiHapii. HaBuaHHS TprBae He MEHIIE ABOX POKIB CepeIHBOI Ta
JIBOX POKIB MpodeciitHOl OCBITH, MiCis 3aKIHYEHHS SIKMX BHUITYCKHUKAM BUJA€THCS npodeciitHumii
ceprudikar abo MPUCYIPKYETHCS CTYIMIHb MOJIOANIOTO (haxiBIld B Ky/liHapHiN raixysi. Maiixe
TIOJIOBMHA 3araJIbHOOCBITHIX 1K KpaiHH MPOTOHYE Taki mporpamu npoeciiiHoro HaBuaHHs.

Ipodeciiini mxomu (Post Secondary Trade School) Hagarote OCBITY y4uHSAM CTapIIOrO
BIKY, SIKI XOUyTh PO3BHBATHCS 200 3MIHUTH CBOIO Kap’epy. TepMiH HaBUaHHS B KyJiHapHUX
[TKOJIaX 3HAYHOIO MIpOIO 3alie)KHTh BiJl OCOOIMBOCTEH 3aKiaay i HaBYAIBHUX IUIAHIB Ta
IIporpam, po3paxoBaHUX, K NPABHJIO, HA JIBa pOKU. HaBuanbHi m1aHu MiCTATh MPAaKTUYHUN
1 TEOPeTHYHUH KOMIIOHEHTH. 3TiJHO 3 JIBOPIYHMMH INPOTPaMH y4Hi 3700yBalOTh OCHOBHU
3HaHb, YMIHHS Ta HAaBUYKH, NOB’s3aHI 3 OE3NEKOI0 XapuoBHX INPOAYKTIB, CaHITapi€ro i
Tiri€HOI0, TEXHOJIOTIEI0 IIPUTOTYBAHHS [Ki, IUTAHYBAaHHSAM MEHIO Ta iH. 3MICT YOTUPUPIYHUX
IporpamM JIONIOBHEHWH TeMaMu 3 NPUTOTYyBaHHS 1XKI Ha BENUKY KUIBKICTH MHOpLIiH,
CIeIiali30BaHUX METOZIB TPUTOTYBaHHA 1XKi, OCOOJIMBOCTEW NPUTOTYBAaHHSI CTpPaB
perioHaNBHMX 1 HAIOHAJBHUX KyXOHB TOmo. Hama3BnuaifHO BaKMBHM (DaKTOPOM BBAKAEMO
Te, 0 CTaXXyBaHHSI Ha POOOYOMY MicIli KyXaps € HEBiJl €MHOI0 YaCTHHOIO IPOrpaMHu
MPaKTUYHOTO KOMIIOHEHTY. B OKpeMHX KyJIiHapHHX IIKOJIaX Ta Mporpamax nepeabaueHe
oruladyBaHe CTaXyBaHHs y4HiB [10].

Y mxoni opci KyniHapHOTO MUCTEITBa B MiunraHi po3pobieHa piuHa mporpama
HaBYaHHS MalOYTHIX KyxapiB. Y4HI IIKOJIM BUBYAIOTH TaKi MPEAMETH: OCHOBH KYyJIiHapHOI
MalcTepHOCTi, OCHOBH XapuyBaHHS, (ipMOBI CTpaBu, perioHalibHa, MIKHApOAHA KyXHS,
cepBic y xapuyBaHHi. [IpakTHyHe HaBYaHHS NPOXOIUTH HA TEPUTOPIi LIKOIM B HASIBHUX
Kade, pecropaHax, B yMOBax peajbHOro BUpOOHUITBA. [licist 3aBepiieHHsT HABYAaHHS Y4HI
CKJIaZIAl0Th ICIIUT Ta OTPUMYIOTH cepTudikar [11].
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OTxe, 10 IepeBar HaBYAIHHUX IporpaM KyriHapauxX mkia CHIA moxHa BigHECTH
THYYKICTh BHYTPILIHIX CTPYKTYPHHUX MOJYJIIB, IO AO3BOJISE HABYATH Y4YHIB 3 YpaxyBaHHIM
OCTaHHIX JOCATHEHb HAYKH 1 TEXHIKH, a TAaKOK MUKIUCIUILTIHAPHUHN MiAXiT 10 3aCBOEHHS
3HaHb Ta HANMCAHHS MPOEKTIB, sIKMH copMyBaBcsi B pe3y/bTari HaJAaHHS yYHSIM CBOOOIM
BHOOpPY TpenMeTiB (B MekaX HEOOXITHOTO MIHIMYMY KPEIWUTHHX / 3aJliKOBHX OIUHHIb).
3aranbHOI0 PUCOIO MPOQeCciHHO-IPAKTUYHOT MiATOTOBKH KyXapiB y €BpONEHChKHX KpaiHax
ta CIIA e 1i opranisanisi He B HaBYaJbHUX MaiCTEpHX, a B Cy4aCHHUX PECTOpaHax, Oapax
Ta kade, ToOTO B yMOBax peanbHOro BUpoOHMITBA. Taka opraHizaris MmiAroToBKU 3a0e3nedye
IIMPOKY TpodeciiiHy KOMIETEHTHICTh MaHOyTHIX KyxapiB, HaOyTTS y4YHSAMH 3HAaHb Ta
BMiHB, HEOOXIMHUX I TpodeciiiHoi mismbHOCTI. [Ipu 1boMy yCyBaeThCsi OCHOBHUI HENONIK
TPaJULIHHAX CHCTEM MPOQECiHHOro HaBYaHHs MOCTPAASHCHKUX KpaiH — pO30KHICTE Mixk
TEOPIEIO 1 MPAKTHUKOIO.

BUCHOBKHA

YV xopi aHami3y 3apyOiKHOTO JOCBIY ITiITOTOBKA MaOYTHIX KyXapiB y €BPOIPEHCHKIX
kpainax Ta CIIA BusiBIeHO, 1110 BOHA NEPEBAXKHO OPIEHTOBAaHA Ha KOHLICIILIIIO HENlepepBHOT
nipoheciitHoi OCBITH 1 € BapiaTHBHOIO, 0araToCTyIICHEBOIO, MIUPOKOIPOPIITFHOI0, MAKCUMATIEHO
HaOnmkeHol 10 motped BupoOHuuTBa. Opi€eHTalis NporpaM MiATOTOBKM KyXapiB Ha
PHMHOK Tpari CTBOPIOE BUCOKY MOTHBALIIFO OTPHUMaHHs 3HaHb Ta HAOYTTS HABUYOK B Y4HIB,
rapaHTye BUCOKHMI BiZICOTOK ITpaleBJIAIITYBaHHS BUITYCKHHKIB.

Moo mocBimy miATOTOBKH KyXapiB y kpaiHax CxigHoro maptHepcTBa (Pocifichka
Denepariisi, Peciyomika bitopycs, Pecriyostika Kasaxcran), BoHa epe0y10By€eThCsI BIATIOBIIHO
JI0 OCBITHIX CTaHJapTiB HAa KOMIETEHTHICHI OCHOBI. BomHouac BiTum3HsHa mpodeciiiHa
IMIrOTOBKA KyXapiB, 110 0a3yeThCs Ha YHHHOMY OCBITHROMY CTaHZApTI, TOTPeOye Mmepexoay Ha
KOMIIETCHTHICHY OCHOBY.

OTxe, aHai3 10CBiAYy MpodeciiiHoT MiAroTOBKM MaiOyTHIX KyXapiB y 3apyOiKHUX
KpaiHax IOKa3ye, IO KOXKHA KpaiHa Mae CBOI OCOOJMBOCTI B oOpraHizauii HaBYaHHS.
BBa)kaemo, 1110 BpaxyBaHHS KpaIoro 3apyoiKHOTO JOCBiAY IIOAO0 MPOQECIHHOI IMiArOTOBKU
MalOyTHIX KyXapiB, BIPOBA/DKCHHS IHHOBAaI[ifHUX IMiAXOMIB B OpraHi3alii HAaBYaHHS
(haxiBIIiB rayy3i peCTOPAaHHOTO T'OCIIOAAPCTBA O3BOJIMTE HAIIK KpaiHi 3HAYHO IIABHUIIUTH
e(peKTHBHICTH TPodecifHOT MATOTOBKH KyXapiB.

IMomamemmi HaykoBi po3BiAKH OyIyTh HMPOBOJWTHCS CIPSIMOBaHI Ha BUSBICHHS
NULIXiB  IMIDIEMEHTalii Kpamoro 3apyODKHOTO MJOCBiy B IPaKTHKY BITYM3HAHOL
mpodeciifHoi OCBITH KyXapiB.
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OCOBJMBOCTI NPO®ECIHHOI MIATOTOBKH
MAMBYTHIX BUATEJIIB TPYOBOI'O HABUAHHSI
B IIOJIBIII TA BEJIUKIN BPUTAHIL

AHOTALIA

Y ecmammi o6tpynmosano éasciugicmo suguents 3apyoiscHo2o 00c8idy 3 Memoio
niosuwumu eqeKmueHicms Ni020MoBKYU GUUMENIE 8 YMOBAX U020 HABYATLHO20 3AKNADY.
Posensanymo ocobaueocmi niocomosxku uumenie mpyooeoeo Haeuanwa 6 Ilonvwi ma
Benuxiti bpumanii. Ocobausy yeazy npudiieHo 8UCImMIeHHIO HANPAMIE NIOBUWEHHS Di6HS
npoghecitinoi’ KoMnemeHmMHOCI BYUMeNie ni0 4ac HAGYAHHA ) GUUJOMY HABYATLHOMY 3AKAA0L
ma nicia 1020 3a6epuieHHs. 30cepeddceHo yeazy HA 6uUMO02ax 00 euumens mpyoo8020
HaeuanHs. 3aznaueno, wo, Kpim eumMoe 00 PieHs NPopecitinoi ni02omosKu, Matloymuill gaxiseyo
MA€E 0OMPUMYBAMUCS MOPALbHUX HOPM, YMIMU 83AEMOOIAMU 3 YYACHUKAMU OCEIMHbOO
npoyecy, 80100imu iHGOPMAYIIHO-KOMYHIKAMUSHUMU MEXHON0IIMU. 3 'ICO8AHO KEANIQIKAYiliHI
xkameeopii guumenie y Ilonvwi ma moodeni 1 0C8IMHI MaApuipymu RIO20MOBKU S4UMENi8
mpyoosoeo HasuanHs y Benukiu bBpumanii. Ha ocrosi y3azanvhents pe3yivmamis 00CiodceH s
BUBHAYEHO OCHOBHI YUKIU NPOQeCciiHuX OUCYUNIIH RNIO20MOBKU BYUMENI8 MPYO08O20
naguanusn y Benuxiti bpumanii. Pozensanymo ponv nedaeco2iunoi npakxmukxu y nio2omosyi
Maudoymuix yuumenie 00 npogeciiinoi disivHocmi. Bcmanoeneno, wo 3HauHa KilbKicmo
200UH B8I0B0OUMBCSL HA NPAKMUYHY NIO20MOBKY CMYOenmis i opmysanns HeoOXiOHux
VMIHb MA HABUYOK HA 0a3i WKL Ni0 4ac npoxo0diceHHs nedazo2iunoi npakmuxu. Busnaueno
VMOBHI emanu RPaKmuyHoi nio20MmosKu CIyO0eHmis y 8UWUX HABUATbHUX 3AKIAOAX.

Knrouogi cnoea: suumen mpyoo6o2o HAGYaHHA, NeOazo2iuHa 63a€MO0is, npogeciiina
niocomoska, keanigikayisi uumes, Mooeib Ni020MO6KuU, OCEIMHIL MAPWPYM, NPocpama
ni02o0mosKU, HAGUANLHUL 3AKIA0, HABUAIbHO-BUX0GHULL NPOYeC.

BCTYII

PedopmyBaHHS cepenHbOi OCBITH BHOCHTH BiAIOBiIHI KOPEKTHBH y TpodeciiiHy
MATOTOBKY yCiX y4YWTElNiB, 30KpeMa W TpymoBoro HaBuaHHs. CydyacHi MiJXOIH y Taiy3i
OCBITH MOTPEOYIOTH MiATOTOBKH MaiHOYTHBOTO BUMTENS TPYAOBOTO HAaBYaHHA K (haxiBId,
3aTHOTO HAJaro/DKyBaTH B3AEMOJII0 3 IHIIMMH YYaCHHKAMHM HaBYAJIBHOTO IIPOIECY:
CHIBIPALIIOBATH 3 YYHSIMH, OaThKaMHU Ta CBOIMHU KOJIETaMH; 3aJIy4aTd Y4HIB JI0 TBOPHOTO
TPOLIECY CTBOPEHHSI OPUTIHAIBHUX 1 (PyHKIIOHATIFHMX BUPOOIB ITiJ] YaC YPOUHOI Ta T03aypOYHOL
TUSTTBHOCTI; BUKOPHCTOBYBATH IHHOBAITIMHI TEXHOJIOTI HABYAHHS, OPI€HTOBaHI HAa TapMOHIMHUI
PO3BUTOK OCOOMCTOCTI KOKHOTO BHXOBAHIIS Ta Horo mpodeciiiHne camoBm3HadeHHs. Kpim
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TOTO, aKTHUBHA iHTETpalis YKpaiHid B €BPOIECHCHKIIA MPOCTip BAMAarae Meperisimry 3MiCTy i
TEXHOJIOTIH MiJrOTOBKU MEAAroriB SIK TapaHTiB MiATOTOBKU MiAPOCTAIOYOTO MOKOJIHHI.
Amxe came BiJ iXHBOI TOTOBHOCTI JIO TIENAroTiqHOI MisTTBHOCTI, PO(deCciitHOT KOMITIETEHTHOCTI
3aIOKUTh ©()EKTHBHICTh MiJrOTOBKM MaiiOyTHIX (axiBuiB. ToMy mnocrae norpeba BHBYATH
3apyODbKHHUI JOCBiI MIATOTOBKM MaWOYTHIX YYHUTENB TPYOOBOTO HABYAHHA Ha TIPHUKIAAL
Ionbuii Ta Bemukoi Bputanii 3 MeToro #oro aHamisy Ta BH3HA4YE€HHS OCHOBHHX HaIpsMIB
YIIOCKOHAJICHHS! HAI[IOHAJIBHOT CHCTEMH OCBITH.

META JOCJIIKEHHS

Mera gochmijpkeHHs TOJNArae B y3arajlbHEHHI JOCBiAy IIATOTOBKU BYHTEIIB
TpynoBoro HaB4yaHHs y [losbmii Ta Benukiii Bpuranii st #ioro BOpoBaKeHHS! B CHCTEMY
BITYM3HSIHOT OCBITH.

TEOPETHUYHA OCHOBA TA METOJU JOCJIIKEHH S

AHaii3 pe3ynbpTaTiB IICUXOJIOTO-TIEAATOTIYHUX JOCTIIKEHb CBITUYUTH PO 3HAYHHHA
iHTepec HayKOBIIB, MOCTITHUKIB O MIATOTOBKM MEAAroriB B IiHIMHX KpaiHaxX. 30Kpema,
BHCBITJICHHS 3apyODKHOTO JOCBIAY MiATOTOBKH BUYHUTENIB y Pi3HUX 3apyODKHHX KpaiHax
3HAMIIO CBOE BiOOpaKE€HHS B HAYKOBOMY JIOPOOKY BITYM3HSHUX JOCHITHHKIB: y Benukiii
Bbpuranii — H. ABmentok, lO. Kimenko, A.IlapiHo, O. Crenpmamiyk; y ®panuii —
b. Bynbdcon, M. Ckopoborarosa; y Himeuuuni — T. Koans, I'. JIyk’sHiok, O. Pojina; y
CIIA —I. Tapum, T. Kanemorza, 5. Konmm6a6’rok T. Kommvanosa, FO. Kpacunbhuk, P. Poman;
y Hospmi — K. Binuneka, P. Moubko, P. IMaciunuk, C. @peiimad Ta iH. OHAK HETOCTATHSI
yBara TpHJiIeHa BUBYSHHIO 3apyODKHOTO JOCBiNy TiJrOTOBKH BYMTEIIB TPYJOBOTO
HaBYaHH:, 30kpema y [Tompimi Ta Bemukiit bputasii.

[lix yac TEOpeTHYHOro OINpAIIOBaHHS O3HAYEHOI NpoOieMu OyJI0 BUKOPHCTaHO
KOMIUIEKC TaKMX TEOPETHYHUX METO/IB JOCHIPKEHHS: MOSCHIOBAIbHO-aHATITHYHIH METON
i3 BHUKOpHCTAHHSM aHalli3y Ta CHHTE3Y pEe3yJbTaTiB HAYKOBHX JOCIHIJKEHb IIOA0
MATOTOBKM MaWOyTHIX YYMTENiB TPYAOBOTO HABYAHHS, METOJM Yy3araJbHEHHS Ta
cucTeMaTH3alii — A BHCBITJIICHHS OCOONMBOCTEH MPOQeciiHOi MiATOTOBKM BYHTENIB Ta
(hopMyITFOBaHHS BUCHOBKIB.

BUKJIAJL OCHOBHOI'O MATEPIAJTY

BpaxoBytouu TepuTopiaibHy OJIM3bKICTh Ta 3HAYHY KUJIbKICTh YKPATHCHKUX CTYICHTIB,
AKi 3700yBatoTh OCBiTY B Ilombmmi, BuHHKae moTpeba y BHUBYEHHI JIOCBIAY MiATOTOBKHU
MalOyTHIX BUMTEIIIB TPYJOBOTO HABYAHHSA caMe y ITiif KpaiHi.

[Ipo6emu TiATOTOBKHM BYUTENIB TPYIOBOTO HaBYaHHS Ta TEXHOJIOTIH (TEXHIKN) Y
[Monpmii BUCBITIIEHO B JOCIHIKEHHSIX TAaKUX IOJBCHKHX HAyKOBLIB, K 3. JlamOpoBckuii,
B. 3axenpka, A. Mapmanek, T. HoBatpkuii, P. [Tomsan, X. [loxanke, B. @ypmanek, C. Hlaex
Ta iHm. Bel HayKOBIII CXOTRCSA HA TyMITi, 0 BYUTEIb TEXHIKA Ma€ BOJOMAITH IPYHTOBHAMH
TICUXOJIOTO-TIEAATOTYHUMH, TEXHIYHMMH 3HaHHSAMHM Ta BMiHHAMH. [l 3abe3nedeHHs
CTy/IEHTaM MO>KJIMBOCTI INPALEBJIAIITYBAaTHCS HE JIMIIE B Taiy3l OCBITH, a i HAayKOBOTO
aZMIiHICTpyBaHHS, TOCTIOAAPCTBA, MPOMHUCIOBOCTI 3IMCHIOEThCS KOMILIEKCHA MiArOTOBKA
MaitOyTHIX ¢axiBmiB. OmHaK MiArOTOBKAa TPUBA€ HE TIABKH y BHIIOMY HAaBYAIBHOMY
3aKiaji, a ¥ micis Horo 3aBepIIeHHS: NIl Yac CTaXyBaHHA y JOCBIMUEHHX YUYUTENIB, Y
niporieci mpoheciiHOro caMOBIOCKOHATICHHSI.

Bucoxwuii piBeHs Mpo¢eciiiHol KOMIIETEHTHOCTI CTIPHSIE MEPEMILIICHHIO BUNTEIS 32
piBHAMH TIPOdECifHOrO 3pOCTaHHS 3 BiAMOBIIHUM ITiIBHUIIEHHAM 3apOO0iTHOI IUIATH: YIUTENhb-
CTaXXHUCT; KOHTPAKTHUI YUUTENb; MPU3HAYCHUH YUUTEIIb; TUIIIOMOBAHHUIN YUUTElb; podecop
ocBiTH — nouecHe 3BaHHA [8, ¢. 123—133]. 3rixHo 31 CtarycoM BUMTENs PO3PI3HAIOTH TaKi
kBaniikamiiiHi KaTeropii: BUMTENb-CTaXKEP; KOHTPAKTHUH YYWTENb; LITATHUH YYUTENb i
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KBaTi(hiKOBaHUI yUUTEINb; 3aCIyKEHUH yUUTEIb, SKUH MOKE OTPHUMATH JUIUIOM TI0YECHOTO
npocecopa ocitu [7]. [lepexin yaurens 3 ogHOI KBadiikamiiiHOi KaTeropii B iHITY CBiTINTH
npo Horo npodeciiiHe 3pocTaHHs Ta MiJBUILIEHHS PiBHS MpodeciiHol MalicTepHOCTI.

3arajioM MiroTOBKA i BIOCKOHAJICHHS BUMTENsI TeXHIKM y [1oMbImi MigmopsiiKoBaHO
MIPUHIUITY «IOTIOBHEHHS — MOTJIMOICHHS — aKkTyamizamis». [Ipu 1poMy akneHT poOuThCs Ha
iHTerpamii TEeXHIYHOTO Ta IHQOPMATHBHOTO CKIAAHHUKIB 3MICTy MIiATOTOBKH BYHUTEISL
TeXHIKU. BaxnuBe 3HaueHHS TAKOX Ma€ JOCIHIAHUIIBKO-TIONIYKOBA JiSUIBHICTh CTYICHTIB
I/l 4ac HaBYaHHS, aKTUBI3allisl TXHBOI caMOCTIHHOT pOOOTH Ta NMpPaKTHYHA CIPSIMOBAHICTh
npodeciiftHoi maroToBku. ToMy HaBYaNbHHN MpoOIeC OYAYETHCA TaKUM UYMHOM, MO0 HE
NepeHaBaHTa)XyBaTH CTYJCHTA 1 JaTH HOMY MOJKJIMBICT CaMOCTIHHOTO BHOOpY HampsiMiB
CaMOB/IOCKOHAJICHHS.

PesynbraTé aHanily HaBYaNbHUX IUIAHIB MiITOTOBKH BUMTEINIB TEXHIKH CBiITJYaTh
Npo IHAMBIAyasi3allil0o HaBYaHHs, 3a0€3MEUYEHHS MOMIIMBOCTEH CaMOCTiiHOrO BHOOpPY
HABYAJIBHUX JUCUUIUIIH JUI BUBUCHHS, BIJIBEICHHS 3HAYHOI KUTBKOCTI TOJUH HA CAMOCTIHHY
poboty. HeoOXigHO BiA3HAYNTH HAasBHICTH TaK 3BaHOI iHAWBITYaTbHOI OMIKK BUKJIATadyeM
HAaBYAJBHOI JsUTGHOCTI cTymeHTIiB. Lle 1mo3Boisie peali3oByBaTH OCOOHCTICHO-OPIEHTOBAHUMA
MiIXiJ y MAroTOBLI MaWOYTHIX y4YHWTENiB TPYJIOBOro HaB4yaHHs. ToMy Ba)dJIMBO, 1100
BUKJIa[a4 BUIIOTO HAaBYAJILHOTO 3aKiaay OyB 3[aTHUH HAJNAroJUKyBaTH MeJaroriuyHy
B33a€EMO/IIIO 3 IHIIMMH yYaCHUKaMHU OCBITHBOTO IIPOLIECY.

OcobimBe Miciie y TOpoQeciiHiii MmAroToBi MaWOyTHIX YYHTETIB TEXHIKA
BiIBOJUTHCS OpraHi3alii memaroriyaoi npaktuku. MaiiOyTHIN (axiBenb Mae OBOJOIITH HE
JMIIe YMIHHAMHM W HaBHUYKaMM OpraHizamii, 37iHCHEHHS HaB4YaJbHO-BHXOBHOTO HpOIECY,
KOHTPOJIIO HOro pe3yibTaTiB i3 METOH KOPEryBaHHS CBOiX [iif, a ¥ B3aeMOIiATH 3
KOJIEraMH, YUHSIMH, iXHIMU OaTbKaMH IiJ] 4ac npakThku. OpiEHTOBHO TPUBACTh MEAaroriyHux
MIPAaKTHK CTAHOBHUTH BiciM THXHIB. OJJHAaK 3aJI€)KHO BiJl HABYAIFHOTO 3aKJIa[ly BOHA MOXeE
nependavaTics Ha nepmomy abo Ha Apyromy kypcax [1, c. 167-170].

Pedopmysanns oceity B [lonbmii BHECTIO BiAMOBIAHI 3MiHH IIOIO BHMOT JI0 BUHTEISA
TEXHIKH Ta BUITYCKHHKIB BHIIOTO HABYAIBHOTO 3aKiany. MaliOyTHIH BUUTENh TEXHIKHA Ma€
OyTH 3IaTHUM palliOHaJbHO BPaxOBYBaTH YMOBM IIKOJM B OpraHi3auii HaBYalbHO-
BHUXOBHOTO IIPOIIECY, BMITH PO3pOOJISITH W peasli3oByBaTu BIIACHY AWAAKTHYHY CTPATETilO
Ha MDKIUCHHUIUTIHAPHIA OCHOBI, OPraHi30BYyBaTH Ta CKEPOBYBATH Ii3HABAJILHY JisUIBHICTH
Y4HIB, CTBOPIOBATH HAJEKHI YMOBH IS TROPUOCTi y4HIB [4].

3ayBa)KMMO, 110 OJIHIEIO 3 BUMOT JIO Nlelarora € JJOTPUMaHHsI OCOOHCTICTIO IPUHIIUIIIB
MopaJl, YMiHHS 3HaXOJUTH Komipomic [6]. BaxinBo, mo6 y4nTensb yMiB PO3MOBISITH 3
YYHIMH, Mi3HaBaTH iX 1 cebe, KOHTPOIIOBATH CBOI €MOIlii Ta MOBEAIHKY; PO3YMITH, IO
TIOMIJIKH Ta TIOPa3KH, SKUX BiH JOITYCTHBCS y HaBUaJbHO-BMXOBHOMY IPOIIEC, € XKUTTEBUMH
3aKOHOMIPHOCTSIMH i, JIWIIIE TIPAIIOI0YH Hall cO00r0, MOKHa 1X Bumpasutu [5, c. 98].

[{ikaBUM y KOHTEKCTi HAIIOTO JOCTiIPKEHHS € OCBiJ MiATOTOBKH MaiOyTHiX
y4uTeniB TexHosorii y Benmkilt bpuranii. BigzHaunMo KOMIUIEKCHMI XapakTep IiJrOTOBKH
BUYHTENIB TEXHOJIOTIH Y Il KpaiHi, 10 BiOOPaXeHO y TaKUX MOKyMeHTaX, sk «CtaHmapt
BCTYITy y TIEJaroriyHy IisUTbHICTEY», «ba30Bi KOMIIETEHIIIT yanuTens Qu3aiiHy i TEXHOIIOTIi».
Ile moB’s3aHO 3 OCOOJIMBOCTSAMHU HAaBYAIBHOTO IpenMmera «/Inu3aiiH 1 TeXHONOTis», SKHU
BHBYAETHCS y IIKOJIAX 1 TOEAHYE B cOOl Taki CKIAJHUKU: TEXHOJIOTII, TPAAHIIIHI peMecia,
BHIW AW3aiiHy, iHGOpMAaIliliHI TEXHOJIOT1l, OCHOBH EJIEKTPOHIKH, IOMAITHBOT €KOHOMIKY i
6i3Hecy. Ha BuBuUEHHS IbOTO mpegMeTa B HaBYAJIbHUX IUIAHAX BiaBeneHo moHan 12 %
T'OJIH Ha BCIX eTanax HaBYaHHS yYHIB Y IIKOJI.
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Buxmaganus mpenmera «/luzaiiH 1 TexHomoris» 0a3yeTscs Ha TPOEKTHIN
TEXHOJIOTI1 Ta rependadae aKTHBHE 3aJIydCHHS YYHIB 0 JOCHTITHUIBKOI MiSUTBHOCTI Y XOIi
MPOBEJICHHS EKCIICPUMEHTIB, BUpIIICHHS NPOOJIEMHHMX CHUTyalid i Mae IHTErpOBaHH
xapakTtep. Lle, B CBOIO 4epry, BUMarae BiAMOBIMHOI MiATOTOBKHA BUUTEIIS TEXHOJOTIH, SIKUI
MOBUHEH HaBYaTH YYHIB HE MPOCTO MPAIIOBATH PYYHUM IHCTPYMEHTOM, a il BUTOTOBIISITH
SIKICHY TIPOJIYKIIit0, TONIEPEHbO CIPOEKTYBABILH ii Ta CIUIAaHYBaBLIM e€Tany i BUPOOHHMIITBA,
0a3ylourch Ha PO3YMIHHI B3a€MO3B’SI3KY TEXHOJIOTIYHOI, CEKOJIOTIYHOI Ta ECTETHYHOL
cucteM. Takok y4eHb Ma€ KOHTPOJIFOBATHU IIEH MPOIEC i3 METOIO MOAANBIIOI OLIHKU HOTO
e(peKTHBHOCTI 1 AKOCTi BHpoOy. TOMy OmHI€I0 3 BUMOT JO BYHTEN TEXHOJOTIH € Horo
TOTOBHICTh JI0 TENATOTIYHOI B3a€MOIil, a/Ke JIUIIE CHIBIPAL JO3BOJISAE 3aTyIHTH yIHIB
JI0 TBOPYOi MisUIBPHOCTI, peali3yBaTH IHIWBIAyallbHY TPA€KTOPiI0 HaBYAHHA IS KOKHOTO
YYHS, 3Iy4UTH 0 JOJATKOBUX 3aHATH Ta 3aXOJiB i3 mpeamera «/Iu3aiiH i TEXHOIOTIM i
CHiBMpaIlii 3 MO3aIIKiIFHIM HaBYaHHAM (IIPAaKTUKa Ha MiHI-TIIATPHUEMCTBAX).

Y3aranpHUBIIM JOCBIJ MiATOTOBKM BuuTeniB Benukoi bputanii, BuainsemMo tpu
Mozeni axoBoi MiIrOTOBKY BUMTEINIB TEXHOJIOTIH: MapajielbHa, TOCIiI0BHA i albTepHAaTUBHA.
Po3risiHeMO 3MiCT KOKHOT.

[MapanenbHa Mojesb 3a0e3nevye MiArOTOBKY BYMTEINB TEXHOJIOTIH HEPIIOro Ta
apyroro piaiB (KS 1, KS 2, 5 — 11 pokiB) y meaaroridyaux Koyie/kax. BoHa € HaiOIbII
MOUIMPEHOK Yy BHIIMX HaBUAIBHHUX 3akiajnax Benukoi Bpuranii. HaBuanus 3a wieto
MOJIEIUTIO TIPOTSITOM TPHhOX POKIB JO3BOJISIE OTPUMATH CTYIIHb OakaslaBpa HayK.

HaBuaHHS 3a TOCHTIJOBHOIO MOJCIUTIO 3IIHCHIOETHCS B XYMOXKHIX 1 TEXHITHHX
MeIarOTi9HUX KOJeDKaxX, KIACHYHUX YHIBEPCHTETaX Ha IMEJaroriYHuX BiamiteHHsX. [licms
3aBepIICHHS HaBYaHHS BUIIYCKHHUK oTpuMye «CepTru(ikaT MicasANINIOMHOT OCBITHY.

AnpTepHaTHBHa MOJenb (DaxoBOI MIATOTOBKH TMepemdadae peaizaililo TaKuxX
IHHOBAIIHHMX TpOTpaM, SIK JUCTaHIIHHE HAaBYaHHS, MPOrPaMH I'HYYKHX MOJYIIB, HIBHJIKOTO
LUIIXY, 3apeeCTpOBaHmX yuurenis [3, c. 13].

VY mMexax peanmizanii BU3HaYCHUX Mojelel cucrema NpogeciiHOl MiArOTOBKU
MICTUTh PIi3HI OCBITHI MapIIpyTH, 3a SKMMH MOXXHa OTPHUMAaTH BiINOBiAHY mnpodeciro.
30kpema, 1ie TaKi:

1. Otpumanns crneniansaoro ceprudikarta (Postgraduate Certificate in Education —
PGCE) nepeBaxHo B yHiBepcuterax. Tepmin HaBuaHHS | pik.

2. OtpumanHA cTyneHs O6akanaBpa B raimysi ocsita (Bachelor of Education), mo, B
CBOIO Yepry, 03BoJIsi€ 3100y TH KBasidikamito Buntens. TepMmiH HaBuaHHS 3—4 POKH.

HeoOxinHO 3a3HAaYMTH TakoX INPO HAsBHICTh PI3HUX aJbTEPHATHBHHUX HpOrpam
JUIS TIIATOTOBKY TIeAaroriB. Hanpukiaz, 10 Takux nporpamM MOXHA BiTHECTH:

1) miaroToBKy BUMTENIB TeXHONOTiHA Ha 0a3i mkin (School Centred Initial Teacher
Training — SCITT), ski 3a0e3neuyyloTh aKTUBHY CIIBIpalIO0 Pi3HUX JIAHOK OCBITH 3
ypaxyBaHHSM Cy4acHUX TEHJEHIIH;

2) «lIBuaxuit Mmapuipyt» (The Fast Track programmes), mo mo3Boisie oTpuMaTu
KBaJIi(iKaIito BUNTENS I 3100yBadiB yHIBEPCHUTETIB,;

3) mAroTOBKY BUMTENIB TEXHOJIOTiIH 0e3 BiApWBY Bin mpodeciifHoi AismbHOCTI
(Employment-based routes), sika mepenbadae HaJle)kKHY IMiATOTOBKY y BiAHOBITHIA Tamy3i
JUtst rozieit BikoMm Bix 24 pokis [2, ¢. 112].

Came HasBHICTH BEJIMKOi KUIBKOCTI PI3HOMAHITHHMX OCBITHIX IPOTrpaM, CIIPSIMOBaHUX
Ha MiATOTOBKY 32 PI3HUMH TPAEKTOPIsIMHU, JI03BOJISIE BpaxXyBaTH 1HIMBITyanbHi 0COOIMBOCTI
CTY/ICHTIB Ta PO3KPUTH IXHil TBOPUMI MOTEHIIia.

[TinroToBka BUMTEIIB TEXHOJOTIH Y BUIMX HABYAILHUX 3aKianax Bennkoi bpurawnii
6azyeTbcs Ha opMyBaHHI MPAKTUYHUX YMiHb Ta HABUYOK OCOOHMCTICHOTO 1 mpodeciiiHoro
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CaMOBJ/IOCKOHAJICHHS. 3arajioM MiAroTOBKa nuX (axiBLiB rnepeadavac BUBYCHHS OCHOBHUX
YOTHPHOX LIUKJIIB AUCIMILTIH:

1) nucuumniag npogeciiHoro CupsMyBaHHS;

2) AUCIUILTIHY MIEAAaTOT19HOTO CIPSMYBaHHS;

3) aucuMIuTiHY, 1o 3a0e3neuyroTh GOopMyBaHHs IPAKTUYHNUX HABUYOK BUKIIAJIaHHS;

4) memarorigyHa MpaKkTHUKa y MIKOJMI.

[Tpu 1poMy ToONOBHA yBara 30Cepe/PKeHa Ha IEeAarorivyHiil MpakTuii, Ha sKy
BUAIIAETBCSA OIM3BKO 25 % yacy 3arajJbHOTO HABAHTAXXEHHS, SIK BAYKJIMBOMY CKIJIAJIHUKOBI
miaroToBku nezarora. [IpodeciiiHa miAroToBKa BUUTEIIB XapaKTEPU3YETHCS TICHOKO B3a€EMOJIIETO
KT i3 BUIIMMH HaBYaJbHUMH 3aKiagaMu. [IpOXO/UKEHHS MeNaroriyHoi HpaKTHKH
BiZ0yBaeThCs moeTanHo: 1) movaTkoBuif; 2) BeTyn a0 (axoBoi misiibHOCTI; 3) mpodeciiine
3pocTaHHsA; 4) y3araJbHEHHS Ta CHCTeMaTm3amis HaOyToro mocBimy; 5) mpodeciiine
cTaHoBieHHs BunTens. CTyAGHT Mae 3MOTY IIiJl 4ac MPAaKTUKH BiJABIyBaTH JEKiIbKa IIKLiI
Ta OTPUMATH OIIHKY CBOIX HOCATHEHb KJIIACHUM KEPiBHHKOM, THIOTOPOM i MeHTOpoM. Came
TPUENUHHUN B3a€EMO3B’S30K CTYIEHTa 3 THIOTOPOM 1 MEHTOPOM JIO3BOJISIE HAJATH
MeIaroTi9HIl MPaKTHIl XapaKTepy IUTICHOCTI Ta 3aBEPHIICHOCTI, THM CaMHM IIiABHITYIOYH
i epexruBHICTH [3, c. 15]. [Ipu 11poMy BenuKa yBara NpHAiIeHa 1HIUBILyalbHO-THIIONOTTYHIM
Ta OCOOMCTICHUM SIKOCTSIM 1 XapaKTepUCTHKaM MaiOyTHHOTO yYHUTEIs.

Jns mpodeciiiHoro 3pocTaHHS BUMTENS BasKJIMBO, IO i3 3aKiHYEHHSIM BHIIOTO
HaBYAJILHOTO 3aKJajy HOro MiJIrOTOBKAa HE 3aBEPUIYETHCS, TaK K ICHYIOTh PI3HOILUIAHOBI
MIPOTPaMH MiATOTOBKH JUILIOMOBAHUX (DaXiBIIiB.

BUCHOBKHU

TakuM YHHOM, BHBYCHHS JIOCBIIy MIATOTOBKH MaHOYTHIX BYHTENIB TPYIOBOTO
HauaHHs y [lonbii Ta Benukiii Bpuranii 1o3Bosnsie cTBEppKYBaTH, IO A0 PiBHS IXHBOT
mpogeciifHol KOMIIETEHTHOCTI Ta OCOOWCTICHHX SKOCTEH BCTaHOBIICHO BHCOKI BHMOTH.
IMpodeciitna miaroroBKka He 3aBEPIIYETHCS MICHs 3aKiHYEHHS BHILOTO HAaBYAJIBHOTO
3aKJagy, a TPUBAE MPOTIATOM YCHOTO HPOdeciHHOro >KUTTS. 3’sICOBAaHO, IMO-TEpIle, IIOo
MiITOTOBKa BYUTENIB TPYJOBOTO HABYAaHHS 3/iHCHIOETBCS KOMIUIEKCHO 3 METOM0
PO3LIMPEHHsT MOXIIMBOCTEH MOJaNbIIOro ImparesiamryBanns. [lo-apyre, 3HauHy poib y
[ICHUXOJIOTO-TICIArOT1YHI Ta MPAaKTHYHIA MIATOTOBII MaWOyTHIX (axiBIiB BiIBEICHO
nearoriviil npaktumi. [o-Tpere, BU3HAYCHO TICHY CITIBIIPAIIO MIXK IIKOJIAMHU Ta BUIUMHU
HaBYAJbHUMH 3akiagamu. llo-dyerBepre, I MiABHIIEHHS e(QEKTHBHOCTI mpodeciiiHoi
iATOTOBKY BUUTEIIB TPY/I0BOTO HABYAHHS OCBITHIH MpoOIEC peali3yeThesi Ha 0COOMCTICHO-
OpiEHTOBAaHOMY TIiAXOJi, KU J03BOJISIE BPaxyBaTH iHIWBITyalbHI OCOOIMBOCTI KOXKHOTO
CTY/IEHTa Ta CIIPUATH PO3BUTKY HOT'O TBOPYOCTI.

[TepcieKTHBY TONANBIIOTO AOCIIDKEHHST BOAYaeMO B aHaJi3i 3MICTY MiArOTOBKH
BUYMTEINIB TPYZOBOTO HAaBUaHHS 3a KOPJOHOM Ta BH3HAUCHHI OCHOBHHMX HampsMiB
MIPOEKTYBAaHHS 3MICTY MiATOTOBKHU (PAXiBIiB y BITYN3HAHIN CHCTEMI OCBITH.
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®OPMYBAHHS ITPOPECIMHOI KOMIIETEHTHOCTI
DAXIBIIB 3 OCBITHBOI'O MEHE/IKMEHTY
B IEHTPAJIBHOEBPOIIEMCHKMX KPATHAX

AHOTANIA

Y emammi posenaoaemsca npobrema ghopmyeanus npogpecitinoi komnemenmHocmi
MeHeoxcepis oceimu y KOHmMeKCmi €8poinmezpayitinux oceimuix npoyecig. Teopemuuno
00TpYHMOBaHi 0cobaUBOCMI KOMNEemeHYill Mernedxicepa OCimu ma Hanpsamu QopmyeaHHs.
npoghecitinoi ni02omosku KepiGHUKI8 0CGIMHIX YCMAHO8 3a MOMUBAYIUHOIO, KOSHIMUBHOIO
ma memaxozHimueroo cgepamu. Ilpogedeno ananiz cmyOiiHUX NPOSPAM SUUUX HABUATLHUX
3aK1a0i8  YeHMPATbHOEBPONEUCOKUX KPAiH, AKI 3Ac8i0uyIomb KOMNJAEKCHUU nioxio 00
dopmyeanns npoghecilinux Komnemenyiti MeHedxcepie oceimu. Buseneno ocobausocmi
nid2omosku Gaxisyie Ha cneyianizo8anux aKpeOumoanux Kypcax Oas KePIiGHUKI8 WKL I
WIKITbHUX YCMAHO8 34 cheyianvricmio « Ynpaeninusa 6 wikoniy 6 Llenmpi 0ooamkoeoi oceimu
nedazoeiunozo gaxywmeny Yuisepcumemy ¢ Onomosyi, (axisyie 3 0CEIMHLO2O MEHEONCMEHMY
Ha pieni baxanaspamy 6 pamKax HasuanvHoi npocpamu «Cneyianizayis 6 nedacoziyiy
nanpsamy «QOceimuiil menedxcmenmy» y Kapnosomy ymieepcumemi (m. Ilpaea); y pamxax
Ipoexmy E€sponeticbkozo coyianvrozo Gondy «Po36umox KOMRemeHmMHOCMI YRPAGIIHCOKUX
Kaopie y wkonax i naswanvHux 3axaaoax I paoys Kpanosozo — Modens npogecitinoi oceimuy,
peanizoganuti 'y Kpanosoepadcvkomy xpai (Yexis). 3pobneno 6uchnosok, wo y euuux
HABUANBHUX 3AKNA0AX YEHMPAILHOEEPONEUCHLKUX KPAIH 30Cepe0iCyEmbCs Y8aza Ha PO3CUMOK
KOMRemeHmHOCmell K nedda2o2iuH020, max i ynpaeiincekozo xapaxkmepy. Iliokpecnero,
WO NoeaubIeHHs 3MICMY HABYAHHS, OCYYACHEHHs npeoMemis 0acmb 3mo2y opmyeamu
MUCHeHHsL [ 0T MeHeddcepa 0ceimu 5K 8CeOIUHO 0CBINeH020 Paxisysl, ujo 3yMIE ROPAMUCS
i3 3a80aHHAMU, SKI NEPed HUM CIAGTISMb, BUKOPUCOBYIOHU CBIll OCEIMHILL MA THMEAEKIMYATbHULL
nomenyia.

Kniouogi cnosa: npogeciiina niocomoexa, meneodcep, 0CGIMHIll MeHEONCMeEHM,
€6pONelCcLKULl 0CGIMHILL nPoCcmip.

BCTYII

MHUCTETBO YIPaBIiHHS JIFOIbMH, YIPABIIHCHKA KyJIbTypa CTAOTh BUPIMIATLHIMU
YHHHUKAMH, [0 3a0e3MeUylTh YCIiX COIalbHO-eKOHOMIUHUX 3MiH. ChOrogHI roctpo
mmocrae moTpebda B agMiHicTpaTopax, BUKOHABIAX, TEHEPATOPax TBOPUYHUX ifieH, KepiBHUKAX-
npodecioHanax, ki CIpOMOKHI HECTH BiAMOBIIaJIbHICTS 32 CTaH CIIPAB Ha IiAMPUEMCTBI, B
oprasisamii 4 yCTaHOBI Ta 3a0e3MedyyBaTH iXHIM NMPOTPEeCHBHUI PO3BUTOK. JliSIBHICTH
KEpIiBHHUKIB CHCTEMH OCBITH B YMOBaX PO3BUTKY PHHKY OCBITHIX IOCIYr HaOyBae HHU3KY
HOBHX (YHKIIH, i3-TIOMDK IKUX (POPMYBaHHS KOJEKTHBY, IIOOYI0OBa CBOET pOOOTH 3 OTIIIILY
HAa OTPHUMAaHHS KiHIIEBOIO PE3yJbTaTy, OpraHi3allis MpUBaOIMBOTO OCBITHBOTO CEPEIOBHIIIA.
3rigHo 3 HarioHaabHOIO JOKTPUHOIO PO3BUTKY OCBITH YKpainu y XXI CT. MepriouyeproBUMu
3aBIaHHAMH € YyJOCKOHAJCHHA CHUCTEMH VIPABIIHHSA OCBITOIO, HAJIAroKEHHS
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BHCOKOIPO(ECIHHOT0, HAayKOBOTO, AaHATITHYHOTO, JEMOKPATHIHOTO Ta BiIKPUTOTO
YXBaJICHHS YIPABIIHCHKUX pilieHb. Cy4acHOMY CYCIUIBCTBY TMOTPIOCH KOMITCTCHTHHIA
KEepIiBHHK, TOTOBHH 1O VYMPaBIiHCBKOI 1 IOCTIAHHMIBKOI IisIBHOCTI W mpodeciiHoro
CaMOBJ/IOCKOHaJICHHS. BaxJiiBa posib y IbOMY acleKTi BiIBOAUTHCS MiATOTOBLI (haxiBIliB 3
OCBITHBOTO MCHEIKMEHTY.

Jlis HalioHAJBHOI OCBITHM KOPHUCHHMM CTa€ BpaxyBaHHS 3apyOiKHOTO JOCBITY
npodeciiHoro craHoBIeHHS (axiBIiB y Iifi Tamys3i, 30KpeMa ix IATOTOBKH B
LEHTPAITBHOEBPOIICHCHKUX KpaiHax, 0 3yMOBHJIO MPEAMET HAIIOTO AOCIIHKESHHS.

META JOCJIIKEHHS

3nificHNTH  aHaNmi3  CTYOIMHMX  TporpaM  MIATOTOBKH  CHEHIalicTiB Y
LEHTPAIBHOEBPOIICHCHKIX KpaiHax Ta BU3HAYUTH IXHIO poib y (opMyBaHHI IpodeciiHoi
KOMIETEHTHOCTI ()aXiBIIiB 3 OCBITHBOTO MEHE)KMECHTY.

TEOPETHUYHA OCHOBA TA METOJM JOCJIIKEHHSI

TeopeTnko-MeTo0JIoTi4HI acnekTH MpodeciiiHol MArOTOBKH YNPABIIHIIB OCBITHBOT
ycTaHOBM B YKpaiHi IOCHIJDKyBajdM BiTYM3HAHI mneparorn B. Andimos, B. bonnap,
B. Bakynenko, B. Boituyk, JI. Kapamymka, O. Kacesnoa, B. Kpwmxxko, B. Jlyrosui,
T. Copouan, O. ®inp, B. Xomenko, €. XpukoB Ta iHmi. 3HayHy yBary MiJroTOBII
MEHE/KEPIB OCBITH Ta IiIBUIEHHIO IXHBbOT YIPaBIIHCHKOT KYJIBTYPH MPUIUTHIN 3apy0ixkHi
nocninauky T. Acman, E. Bonnapescoka, E. bexman, 5. TIpoyxa, JI. CnasikoBa, b. Tpaddopa,
A. Tpsminuna, I'. Xamam Ta iHmi. Y KoHTEKCTI aHai3y mpodeciiiHol mATOTOBKH MEHEIKEPiB
OCBITH BpPaxXOBYEMO IOCTIDKCHHS 3 TpoOJeM PO3BUTKY BHIIOI OCBITH Ta MOPIBHSIEHOL
nenaroriku (H. ABmentok, B. Annpymenko, H. bimtok, JI. I'punesmy, 1. 3s3toH, B. Kpemens,
B. JIyroswii, O. Matsienko, H. Huukano, O. Orierko, JI. [TyxoBckka Ta iHIIi).

Y HamoMy OCHI[KCHHI MH BHKOPHCTAIA TaKi METOMH, SK aHali3, CHHTE3,
TIOPIBHSAHHS Ta y3araJbHEHHS 3 METOI0 BMBYEHHS CTYAIHHHMX IPOrpaM, HAYKOBHX IIpalb
BITUM3HIHUX Ta 3apyOKHUX HAYKOBI[B, CTATUCTHYHOT iH(pOpMAILi].

BUKJIAJL OCHOBHOI'O MATEPIAJTY

JlOCHiIHUKY T IKPECIIOI0Th, 10 B METOJOJIOTIYHOMY IUIaHi y npodeciiiHiit
MIATOTOBI[I MEHEIKEPIB OCBITH MOTPIOHO BPAaXOBYBAaTH Te, IO CHLOTOAHI Ha 3MIiHY
¢inocodii «ail» B ynpapiiHHI IIKOJOK NPUXOAUTH (inocodis «B3aeMOID», «CHIBIpaLi»,
ynpaBiiHHS «peduiekcii». Teopis ynpaBiliHHS LIKOJOK CYTTEBO JOIOBHIOETHCS TEOPI€I0
MEHEKMEHTY, sKa NPUBEPTAa€ YyBary OCOOMCTICHOIO CIIPSIMOBAHICTIO, KOJHU JisUIBHICTB
MeHeKepa OyIyeThCsl Ha OCHOBI CIIPAaBXXHBOI IMOIIAHH, JIOBIPH 10 CBOIX CIIBPOOITHHKIB,
CTBOPEHHS JUI1 HUX curyalii ycmixy [2]. KitouoBumu cdepamun ynpaBiiHHS B CydacHii
ko, 3a E. bekmanom ta b. Tpaddopaom, € miaepcTBo, BiNOBiaIbHICTh MEpE IPOMaJION0,
LIIHHICHO-OpI€HTOBAaHa OCBITa, CHIBIpAIl, KOHKYPEHTOCIIPOMOXKHICTb, JUCIMILTIHA Y4HIB [1].
JI. Kapamymka 3a3Hadae, Mo B TeOpil OCBITHROTO MEHEKMEHTY iCHye Oe3Nid pi3HHX
MiIXOAIB O KOHCTPYIOBAHHS MOJENEH KOMIETEHTHOCTI. Y HaW3arajJbHIIIOMY BHIJISI
KOMITIETEHTHICTh — II¢ 3Mi0HICTh 1 TOTOBHICTh BHKOHYBAaTH 3aBJIaHHS, CKIAQJHUK HpodeciiHoi
KyJNbTypH, y 0araTb0X acleKTax CIiBBIIHOCHUTHCS 3 MPOGECIiTHNME HiHHOCTAMH [2].

€Bporeiicbka gocmimHUI OCBiTHIX mporeciB T. Acman (CroBeHis) y mpari
«YMiHHS QOpMyBaTH KOMIETEHII1» BH3HAYA€ Taki KOMIOHEHTH (OopMyBaHHS HpodeciiHol
iITOTOBKYM KEPIBHUKIB OCBITHIX yCTaHOB [6]:

1. MoruBamiifHa cdepa, sKka MICTUTh BHYTPIIIHI 1 30BHIIIHI YMHHUKHA CHPUSHHS
HaBYaHHIO, OIIEPATUBHUMHU LIUISIMHU SIKOT € BU3HAUEHHS ce0e K yuHs (CrpsMyBaHHS Ha L,
LIHHOCT1, MOTHBAIIi1); BU3HAYCHHS BIACHUX MOXJIMBOCTEH JIO yIPABIIHCHKOI JisSUTbHOCTI Ta
CTaBJIEHHS JI0 OCBITH, 3HaHb 1 iH(OpMaLlii; UiTKe BU3HAYCHHS BIIACHUX OCHOBHMX IHTEPECIB
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(Hamiii i mparHeHp); CTBOPEHHS 1 MiATPIMKa MOTHBALIIT T HABYaHHsI (CaAMOIOBAra, lO3UTHBHE
CTaBJICHHS JI0 HABYAHHSI, PU3MK, HABYAHHS Ha MOMIIKAX); KEPIBHUITBO €MOILSMH (BUSBICHHS
i CTPUMYyBaHHs HEraTMBHUX €MOIlil, METOAM peiaKcallii); po3BUTOK COLIaIbHUX HABUYOK
(poboTa B KOMaHII, JiJepChbKi HABUYKH, BIINOBINAIBHICTH 3a 3arajbHy METY, MOBary 1o
NpaBWJI, OCOOMCTI TMOTPEeOM 3 ypaxyBaHHSAM HOTpeO IHIIUX JIOJEH); PO3BUTOK HAaBUYOK
CILIKYBaHHST; PO3YMIHHS BIUIMBY HABKOJIMIITHHOTO CEPEIOBHINA HAa HABYAHHS (CIM I, CYCIILTBCTBO).

2. KorniTuBHa cdepa BKIFOUaE B cebe Mi3HABAIBHI Ta HaBYAJIbHI cTpaTerii. 1o Hix
HaJIe)KaTh KOMIUIEKC HABUYOK, MUCIICHHS, CITIOCOOH ONpanfoBaHHs iH(OPMAIlii, OBOJIOMIHHS
YCHIITHIMHA CTPAaTerisiMy HaB4aHHS. ONEepaTUBHUMH HUIIMH Ii€l cepH €: MpoeKTyBaHHS
BJIACHOTO CEPEJIOBHINA HABYAHHS 1 JisNIBHOCTI, PO3BUTOK 31aTHOCTI KOMIUICKCHOTO MHCIICHHS
(momyk iHdopmauii Ta ii po3yMmiHHS, aHaNi3 I CHHTE3, KPUTHYHE i TBOpYE MUCIICHHS,
BUKOPDHCTaHHS 3HaHb Yy HOBHMX CHTYyalisX), pO3poOKa cTparerii HaB4aHHA (IU3aiiH
HaBYaHHS, KPUTEPIi IPOTYKTUBHOCTI, EMHOCTI, 30CEPEIPKEHHS YBaru Ha 3aBJIaHHAX BUOOPY
MPaBUJIBHKUX CTpATerii 1 KOrHITUBHOI iH(OpMalliil, CTPYKTypyBaHHs, 00poOka iHdopmarrii).

3. MerakorHiTHBHA cdepa BKIIIOYaE B cede po3poOKy METaKOTHITUBHUX CTpaTerii
1 3IATHICTh /IO MeTaHaBYaHHsS, MOHITOPHHIY M YIpaBJIiHHS, CAaMOKOHTPOJIO MPOLECY
HaBYaHHS HA OCHOBI aHaiizy. OnepaTMBHUMH LUIIMH BHU3HAYEHO IUIAHYBAHHS BJIACHOTO
HaBYaHHSA (MeTa, 3MICT, BUAM JiSUTBHOCTI, IHCTPYMEHTH); HPOBEICHHS MOHITOPHHTY Ta
OIIIHKM HaBYAHHS; PO3YMIHHsS MpPOIECY HABYAaHHS (CTPYKTYpa, CTpaTeris, MOpPiBHIHHS
JOCBiY, TIONIYK MPHYHH YCITiXy a00 HeBJIai); OIiHKY 3[JaTHOCTI, CIIOCOOIB 1 MOXIIMBOCTEH
HaBYaHHSA 94 MPOdeciitHOT M ITOTOBKH.

AHaiti3 HayKOBO{ JiTepaTypy Ta CTATHCTUYHOI iH(popMaIii Ja€e MiICTaBu 3pOOUTH
BHCHOBOK, II[0 CTYIii{HI IPOrpaMK BUIIMX HABYAIBHHUX 3aKJIa/1iB IIEHTPAILHOEBPOIEHCHKUX
kpaiH, 3okpema Yexii, Crosenii, llIBeiinapii, 3acBiI4yrOTh KOMIUIEKCHHH MiAXia 10
(dopmyBaHHs MPodHECIiTHUX KOMICTEHI[IIl MEHEKEePIB OCBITH.

Tak, LleHTp m0IAaTKOBOi OCBITH IEJArorivyHoro (akyibTeTy YHIBEpCUTETY B
OnomoBui (Yexist) 3iiiCHIOE MIITOTOBKY Ha CIIENiali30BaHUX aKpEAMTOBAHHX Kypcax Juis
MeIaroTiYHUX KaApiB YIPaBIiHHI 3a CIEI[albHICTIO «YTpaBliHHA B mKoni». LlimpoBa
Tpymna — KepiBHHUKH IefaroriqHoro mepconany. @opma opranizamii — komOiHOBaHa 3
opieHTali€r0 Ha e-HaB4aHHA. OCBITHS MeTa — 3a0e3NedYeHHS 3HAHHAMH, (OPMYBAHHS
BMiHb Ta HaBMYOK CIyXadiB y rajy3i OCBITHROI'O MEHEJKMEHTY, Kap €pHOTO 3pPOCTaHHS
TNIeJIaroriYHUX TpaliBHUKIB. [IporpaMa miArOTOBKM CKIIAJAETBCS 3 II'SITH OCHOBHHUX MOJIYJIB!
«Teopis i mpakTHKa ypaBIIiHHS OCBITOIO», «HOpMaTHBHO-TIpaBoBe 3a0e3neueHHs», «ExoHOMiKa
Ta yIpaBJiHHA (hiHaHCAMN», « Y IPaBIiHHSA HABYAIBHUM Iporiecom», «Jlimepctro» [11].

IenTp micnsaaMIIOMHOI OCBiTH HefarorigHoro (axymnerery YHiBepcuteTy B OcTpasi
(Yexist) [8] 3miliCHIOE TMeEpemiIroToBKy KepiBHHKIB OCBITHIX YCTAaHOB Ha Kypcax i3
3a0e3meueHHsIM J10AaTKoBOi kBamidikamii — «OCBiTHIH MEHEIKMEHT». 3MICT MiATOTOBKH
BKIIIOYAa€ I'ATh MOAyJTiB: «Teopis 1 MpaKkTWKa MKIIEHOTO MEHEKMEHTY», «IIpaBoy,
«KepiBanureo», «ExoHOoMiKa 1 (HiHAHCOBUI MEHEIKMEHTY», «YTIPaBIiHHS IEIaroriYHuM
TIPOIIECOM». YBara aklEeHTY€EThCS Ha BUBYEHHI JUCIMILIIH MEHEDKEPCHKOro TuIty «KoHmemnist
cydacHOro MeHemxkMeHTy» (12 rox.), «®ynkuii ynpasiiaas» (12 rox.), «IlepconansHuii
MEHEDKMEHT Ta PO3BUTOK JIIOACHKHMX pecypciB» (12 roa.) Ta NpakTHYHIA IMiJrOTOBII.
[MincymkoBa aTectarisi IPOBOJUTECS Y (POPMI KOMIUIEKCHOTO ICHHTY, B SIKMH BKIIOUYCHI
IUTaHHA 3 YyCiX MOAYJIB, Ta 3axucTy JAWIUIOMHOI poborn. Popmamu opranizauii
HaBYAILHOTO TIPOIIECY € IHAMBIAyaIbHI KOHCYJbTAIlli Ta OH-JIAalHH 1 o dIaiiH criaKyBaHHS
31 CllyXayaMu 4epes3 CUCTEMY JUCTaHIiiiHOro HapdanHs Moodle [8].
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Kapmos Vwuisepcurer (M. [Ipara) 3milicHIoe miArOTOBKY (axiBIiB 3 OCBITHBOTO
MEHEIDKMEHTY Ha piBHI OakaiaBpaTy B paMKax HaBYaJbHOI mporpamu «Cremiamizaris B
Mearorimi», 3a Hanpsamom «OcBiTHI MeHeKMEHT» [10].

HaBuanbHuii 11aH 3a UM HAIIPSIMOM MICTHTh TUCLUILIIHU:

— HOpMaTuBHi: «BcTyn 10 OCBITHROTO MEHEPKMEHTY», «Teopis 1 ImpakTHKa OCBITHHOTO
MEHEKMEHTY», «BcTyn 10 ynpaBiiiHHA negarorivyHuM npouecom», «EKoHOMIka OCBITHY,
«DinaHcoBHi MeHeKMEHT», «OcHOBHU npaBay, «TpynoBe i ocBiTHE mpaBoy», «[IpakTuka 3
ynpaBiiHH», «[IpakTHKyM i3 (OpMyBaHHS YIPaBIIHCHKUX HABUYOK», «YTIPaBIiHHS
MIeIaroTiYHIM IIPOIIECOM», «YTIPaBIiHHA JIOJCHKUMH pecypcaMn», «CaMOBpSIyBaHHY,
«bi3Hec 1 kopriopaTHBHE yIIpaBIiHHE), «KoMyHIKalii B OCBITHROMY Iporieci», «[IpezeHTamiita
Ta KOMYHIKaIliifHa IisUTbHICTEY, «YTPaABITIHHA HAaBYAIBHUM MPOIECOM», «YTIPaBIiHHA
S€KOHOMIYHUMH TIPOIIECAMH B IIIKOJI», «AKTyalbHi IIPaBOBI MPOOIeMH KO, «MeTomomoris
HAYKOBUX JOCTIIDKEHBY, OKpeMi momynmi «lligrotoBka OakxamaBpchkoi poOoTmy», «llinroToBka
JI0 IepKaBHOT aTecTamii» Ta iHIi;

— BHOIPKOBIi: «AKTyaJibHI TPOOJIEMH OCBITHBOTO MeHEDKMEeHTY» (15 KpeauTiB),
KYpC, SIKMI PO3MOJIISETHCS Ha JIEKIbKA YaCTHH, SIK IPAaBUJIO — Ha I1’SITh (10 TPU KPEIUTH
Ha OKpeMy AMCUHWILTiHY). Hampukiam, omHa i3 wactua (3 KpeauTH) — HA BHBYCHHS
TEeMaTHYHUX HanpsMiB «3akoH MpO OCBITY» B Iii», «PekoMeHnalil 3 nepBUHHOT NPODITAKTUKH
COMIaTbHO-TIATOJOTIYHUX SIBHI, IiT€H, IIKOJAPIB Ta CTYACHTIB Yy IOKOJNAX 1 OCBITHIX
ycraHoBax», «[IpaBmina poOoTH I CIiBPOOITHHKIB MK, «[IpakTHYHI acliekTH «3aKoHy
PO 3alHATICTE» y Taly3i OCBITH» TOIIO. 3 METOK OOMIHY IOCBIOM OOOB’SI3KOBHM €
TIPOBEJICHHS KPYIJIOTO cToily. KOoMIOHEeHTaMy JeprkaBHOI aTecTallis € CKIIaJlaHHs! KOMIUIEKCHOTO
iCTIMTY Ta 3aXUCT TUIJIOMHOI pOOOTH.

Mertoro npoekTy «P0o3BUTOK KOMIIETEHTHOCTI YNpaBIiHCHKUX KaapiB y IMIKOJAX i
HaBUaJIbHUX 3akiagax Kpanose ["pajus — Mmozens npodeciitHol ocBiTi» [9], 1110 peasizoByeThCs B
yHiBepcureTi ['pagen Kpanos, € 3a0e3nedenns npodeciiiHoi MEeHeKepChKOi MiJrOTOBKH
KEpIBHUKIB IIKLT 1 HABYAJIbHUX 3aKJIafiB Ta MOTCHIIMHUX KaHIUIATIB HA KEPIBHI MOCAaU B
IUX ycraHoBax. HaBuaHHs 3IiHCHIOETBCS HA OCHOBI BOCBMH HaBUQJILHUX MOAYJIB, SIKi
BKJIIOYAIOTh Yy ce0e TeOpeTHYHY MiArOTOBKY, MPAaKTUYHI 3aHITTS Ta CTaXyBaHHS B
HaI[lOHAIBHUX 1 MDKAEP)KaBHUX OCBITHIX YCTaHOBaX, a TAKOX 32 KOPJOHOM. Pe3ynpraToMm
MPOEKTY € GOpMyBaHHS KIFOUYOBHX KOMIIETEHIIIH, HCOOXITHUX B YIPAaBIIHCHKIH AISUTBHOCTI
KEpiBHMKa OCBITHBOI YCTaHOBM UM WIIPO3AINY: oOpeauizamopcokux (IMPOEKTYyBaHHS
OpraHizaniifHOT CTPYKTypH OCBITHBOI YCTaHOBH, JI€JIETYBaHHS IOBHOBa)XE€Hb, YMIHHS
niepen0OavaTi HEOOXIJHICTh OpraHi3allifHUX 3MiH, OpraHi3alliiiHe yNpaBIiHHS JOKYMEHTAI€ro
IIKOJIM, 3IMCHEHHS CTPAaTErivyHOro IUIAaHYyBaHHS); Mapkemuneoeux (YMiHHS BH3HAYaTH
KOHIIETIIIIIO 1 3MICT IIKUTFHOTO MAapKETHHTY, 3/IIICHIOBATH aHAJIi3 30BHIIIHBOTO 1 BHYTPIITHEOTO
CEepEIOBHIIA OCBITHBOI YCTaHOBH, 1HPOPMAIIHHOI CHCTEMH MIKUILHOT OCBITH, 3a0e3MedyBaTu
3B’SI3KM 3 TPOMAJCHKICTIO, 3MIHCHIOBATH OIIHKY JiSUTBHOCTI IIKOJIH); MeHEeOHCePCbKUX
(BM3HAYEHHA CTpATETIi 1 TAKTUKU yNPaBIiHHS; 3AiICHEHHS YIIPaBIiHHS PO3BUTKOM, 3HAHHSA
0COOIMBOCTEH YIIPABITIHHS OCBITHBOIO YCTAHOBOIO); YNpasiincokux (BUPOOICHHS KyIbTypH
YXBQJICHHSI PIllIeHb, 3aCTOCYBAaHHs METOMIB YXBaJCHHs pillleHb, BU3HAYCHHS O3HAK Ta
NPUHIOUIIB €(pEeKTUBHOTO YIPaBIIiHHSA, OCHOBHHX THIIIB i (OpM KOHTpOJIIO, YNpaBIiHHS
Ha/[3BUYAHHUMH CHUTYallisIMH); emuunux (3HaHHS €THYHUX HOPM, IPaBHJI OCOOMCTICHOI
€TUYHOI TOBEJIHKH Ta JJIOBOI €THKH, MPOo(ECiiiHNX eTHYHUX KOJEKCIB, IHCTUTYLIOHAM3aLil
YIPaBIIHCHKOI €THUKH, KOAEKCY MEHEIDKepa 3 MUTaHb €THKH, COLIajbHOI BiANOBINAIbHOCTI
MEHEeKepa); K)/ibmypHux (3HAHHS €JIEMEHTIB KOPIIOPATUBHOI KYJIBTYPH 11 PO3BUTKY).
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Bapro 3BepHyTH yBary Ha mirotoBKy (axiBIiB Ha piBHI MaricTepcbKoi Mporpamu,
0 3AIHCHIOETBCS B Tady3i IHCTHUTYIIITHOTO PO3BHTKY W OCBITHBOTO MEHEKMEHTY Y
Binkputomy yniBepcuterti B LBeiinapii [12].

Merta cTyniifHOI mporpamMu: MiATOTOBKa (axiBLiB y cdepi opraHizamii AisIIbHOCTI
OCBITHIX YCTaHOB.

CryniifHa miporpama 3a0e3reuye MaifOyTHIX MEHEeIDKEePIiB OCBITH 3HAaHHAMH 3 PO3POOKH
IHHOBALIIMHUX METOJIB YNPABIIHHS Ta BIPOBA/KEHHS iX Y MPaKTUYHY isUIbHICT, BMIHHIMH
MIPOBEICHHS HAYKOBUX MOCIIIKEHb Ta MOXKJIMBOCTI peati3amii pe3yibTaTiB JOCTiIKSHHS B
OCBITHIH 1 yIIpaBIiHCHKIN JiSUIBHOCTI.

3MiCT MiATOTOBKH 3a0€3MeUyI0Th HaBYATbHI MOYIIi: IHCTUTYITIai3aIlisl YIIPaBIiHCEKOT
JISUTEHOCTI B OCBITHIH raiy3i; opraHizallisi CHCTEMH MiCISIATIIOMHOI OCBITH; iHQOpMAIIis i
YIpaBIiHHS 3HAHHAMH, MDKHApOJHA CHCTEMa MAapKETHHIY; YIPaBIiHHSA 1 KOHTPOJIHT
(hiHAaHCOBUX peCypCiB; YNpaBIiHHA JIIOACBKUMH PECYypCaMH; CTPaTEriyHUN MEHEIKMEHT;
YIpaBJIiHHS MPOEKTAMM; CTpATerisi yNpaBliHHSA 3MiHAMH. BUITyCKHHMKH, sIKi 3aBEpIIIN
KypC MiArOTOBKH, OBHHHI IPOJEMOHCTPYBATH MOXJIMBOCTI 3aCTOCYBaHHS CBOiX 3HaHb y
MeXaX MYJIbTUAUCHUILIIHAPDHOTO KOHTEKCTY, L0 MOB’S3aHO 3 MEHEIKMEHTOM OCBITH;
BUSIBJISITH 3[ATHICTH 10 aHANI3y YIIPaBIHCHKOI iH(opMaIii 3 ypaXyBaHHIM COIATBHO-STUIHNX
aCIIeKTiB; MPOEKTYBATH OCBITHIH MpoOIEC; MParHyTH A0 MNOCTIHHOIO CaMOBJIOCKOHAIICHHS,
CaMOOCBITH Ta HABYaHHS BIIPOJIOBXK JKUTT [ 7].

CryniiiHi IporpaMyl B LEHTPAILHOEBPONEHCHKHUX KpaiHaxX 3a0e3nedyroTh MiAr0OTOBKY
(axiBIiB 3 OCBITHROTO MEHEIKMEHTY 3TiIHO 3 €BPOMEHCHKUM CTaHIAPTOM, sIKi TIOBHHHI
3HATH Cy4acHi KOHIIENTYyaJbHi Teopii y cdepl OCBITHROIO MEHEKMEHTY; HAyKOBI MiJXOIH,
HAYKOBI IIKOJH, METOAOJIOTII0, TEOPIiF0 1 HANPSIMH PO3BHTKY OCBITHHOTO MEHEKMCHTY.
KpanidikaifHUMK1 XapakTepUCTUKaMU BUITYCKHHKIB CTYAIHHHMX rmporpam € c(hopMoBaHi
CIIeliai3oBaHi BMIiHHA, fKi BKIIOYAIOTh y ceO¢ KPUTUYHHN aHAli3, iHTepIpeTalii u
OLIHKY CKJIa/IHOT 1H(OpMallii, KOHLETILIii 1 TEeOpii, a TAKOXK IHTErpallilo 3HaHb i3 PI3HHUX raty3ei
JUTSL IPOBEACHHS HAYKOBUX JOCII/IKEHb, 30KpEMa i CTPaTeridHOro XapakTepy, 31iIHCHEeHHS
IHHOBALIfl 1 CTBOPEHHsS HOBUX 3HAHb 1 IPOILECIB; BMIHHS BHOMpAaTH 1 BUKOPHUCTOBYBATH
HEOOXiTHI METOTUKHU 1 MiIXOIHW, KPUTUYHO OIIHIOBATH Iii, METOIH, PE3yNIbTaTH Ta IXHI
KOPOTKOCTPOKOBI 1 JOBFOCTPOKOBI HACIIIKH [ 7], OCOOMCTICHUMH XapaKTepucTHKamMu (axiBiis 3
MEHEKMEHTY OCBITH € BiJIIOBIIAIBHICTH 32 pO3pOOKY MPOIECIB MEAAroriaHoi JisNIbHOCTI;
BHCOKHUH CTYIiHb CaMOCTIMHOCTI; iHII[IIOBaHHA Ta KEPiBHUIITBO BUKOHAHHSM CKJIATHUX
3aBJIaHb 1 IPOIIECiB, BIAMOBIAAIBHICTD 32 PO3BUTOK 3HaHb y cdepi nmpodeciitHol MisubHOCTI
1 KepiBHUIITBO 1 OIIHKA JisUTLHOCTI 1HIIMX; TIparHeHHs JI0 OpraHi3allii 1 MmiaHyBaHHS MMiATOTOBKU
(axiBIIiB 3 OCBITHHOTO MEHEIDKMEHTY; y4acTh Y IJIaHYBaHHI Ta PO3IO/ALTI PECYpCiB.

BUCHOBKHU

BuBuenHst nocBiny 3 QopmyBaHHS NpoQeciiiHOI KOMIETEHTHOCTI MEHEIDKEpiB
OCBITH B IIEHTPAIBbHOEBPOIEHCHKUX KpaiHaX 3acBiuye aKTyaJbHICTH MPOOJIEMH IIOI0
PO3BHTKY OCBITHBOTO IIpoIiecy Ha no4aTky XXI cTomiTTs. Y BUIIMX HaBYAJBHHX 3aKJazax
LEHTPAILHOEBPOIIEHCHKUX KpaiH 30Cepe/KY€EThCSI yBara Ha PO3BUTKY KOMIIETEHTHOCTEH SIK
MIeJIaroriyHoro, TaK i yNpaBIiHCHKOTO Xapakrepy. [lorimOieHHs Ta OCy4acHEHHS 3MICTY
HaBYaHHS y BUIIUX HaBYAIBHMX 3aKjajax YKpaiHW JacTb 3MOry (OpMyBaTH MHCICHHS i
Iii MEHeKepa OCBITH SIK BCEOIYHO OCBIYEHOro (axiBIs, IO 3yMi€ BHOpaTHCS i3
TIOCTABJICHUMH 3aBJAHHSAMHM, BUKOPHCTOBYIOUM iHHOBAIiHHI miaxomu. BpaxyBaHHSA CBITOBOTO
JIOCBily AJsl BITYM3HSIHOI CHCTEMHU OCBITH OyJe Ba>KIIMBUM y KOHTEKCTi IHTETpyBaHHS B
CHCTEMY €BPONEHCHKOT BHIOI OCBITH, OCKUIBKH 3a0€3MeYUTh PO3YMiHHA TpodeciiiHol
MiArOTOBKHU ()axXiBIliB 3 OCBITHHOTO MEHEPKMEHTY.
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IlepcriekTHBM MONANBIIMX TOCTIMKCHP BOadaeMO B aHaNi3l 3aCTOCYBaHHA
MIeaTOTIYHIX Ta iHPOPMALIITHIX TEXHOJOTIHM Wi 3a0e3nedeHHs e()eKTUBHOCTI TpodeciitHoi
MiZTOTOBKK MEHEKEPIB OCBITH HA HAIIOHAILHOMY Ta MIXKHAPOJIHOMY PiBHSIX.
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BATI'OMICTD IIE BPUTAHCBKOI'O TEJATOT'TYHOI'O TOCBIIY
KIHIS XX - TIOYATKY XXI CTOJITTS
B MOJIEPHI3AIIII MPO®ECIMHOI HIATOTOBKH
BUMTEJIB IIOYATKOBOI HLIKOJIN CIJIbCHKOI MICLIEBOCTI B YKPAIHI

AHOTANIA

Y ecmammi posenadaromuca ocobausocmi npogecitinoi niocomoexu mMauOymHix
yuumenig nouamrosux wkin Bemuxoi bpumanii kinysi XX — nouamky XXI cmonimms 6 ymoeax
€8poinmezpayii, aHanizylomsCcs NPIopUmMemu PO36UMKY, OOTPYHMOBYIOMbC MOJICIUBOCT] Ma
WISAXU BUKOPUCTAHHA [0ell OpUMancbko2o 00C8i0y 8 Ni020moeyi GIMUUBHAHUX YYUMEi8
302AbHOOCBIMHIX HABYANLHUX 3aKknadie | cmynens cinbcokoi Mmicyesocmi, ceped AKUX
NPOGIOHUMU BUZHAUEHO PO3POOKY EOUHOI cucmemu cmaHoapmis npogecitinoi niocomosxku i
OisnbHOCMI 8UUMEN 8 KOHMEKCMI 3a2AIbHUX, THMEZPOBAHUX BUMO2 00 U020 KOMNEMeHMHOCHI,
6MIHb YUUMeNi8 Kepy8amu C60€H Nedd202iYHOK Mda HAGUANLHOW OULIbHICIIO VYHI6,
MoOepHizayito 3micmy npogheciinol nid2omosKku nedazoeie; 3a0e3nedents HenepepeHocmi
npogeciiinoi ni0eomogKYU guumenie NoYamKo8oi WKo, MicHoi cnienpayi 3 yHieepcumemami,
wKoONamMu ma Micyesumu opeaxamu oceimu mowjo. Pezynomamu meopemuuno2o nowtyky
3acei0uyIOmb, WO PO36UMOK NoYamKkoeoi wikoau Benuxoi Bpumanii 3a6scou 6y8 i 3anumuaensvcs
NPOBIOHUM YUHHUKOM MOOepHi3ayii npoghecitinoi niocomosku euumenis. Ilioxpecaoemocs,
wo Benuxa Bpumanis peanizyeana enachuil HayioHAIbHUL RIOXIO 00 MoOepHizayii npogecitinol
ni020MOBKYU 8YUMeNi8 NOYAMKOBOI WIKOMU 3 YPAXYS8AHHAM 302a/IbHOEBPONENCHKUX THMeZPAYiliHUX
npoyecig i smin. Iledacoziuna oceima Benuxoi Bpumanii mae eacomuii 00c8i0 NOEOHAHHS
MPAaouyitino2o ma iHHOBAYINIHO20 8 X00i CYUACHO20 pedhopMySanHs yici eany3i, OHOGIeHHs
OpP2aHi3ayitiHO-3MICIOBUX 3ACaA0 3 YPAXY8AHHAM €6PONElcbKoeo eumipy oceimu. [oceio
Benuxoi bpumanii six axmuenoi yuacnuyi npoyecie ¢opmyeanus 3a2aibHOEBPONENCbKO20
OCBIMHBO2O NPOCMOpPY 3 OA2AMOo ICMOPIEND, KYTbMYPHUMU MPAoUyisimMu ma iHHOBAYIIHUMU
HaobanHuaMU 8 acnekmi npo@eciinoi ni02omoKU GUUMENI8 NOYAKO80I WKOIU OACMb
MOACIUGICMb GUABUMU MA BUKOPUCIAMU NOZUMUGHI i0el OJi1 OHOBIEeHHA nedazo2iuHol
ocgimu Yxpainu i npeocmasgnenns ii 3000ymkie y €6ponetcbKkomy 0C8imuboMy npoCcmopi.

Kntouosi cnosa: npogeciiina niocomoeka eyumens, MoOepHi3ayis, cmanoapmu,
NOYAMKO8A WKOA CLIbCLKOI Micyegocmi, Benuxoopumanis, espoinmezpayis.

BCTYII

MogepHizallist IefaroriyHoi OCBITH Iependadae HEOOXiIHICTh YAOCKOHAIIOBATH
(haxoBy miArOTOBKY MaiiOyTHIX MeNarorisB, 3JaTHAX KOMIIETEHTHO i MOOUIBHO BUKOHYBATH
6araTto(yHKIIIOHaJIbHY IeAaroTidny JAisuTbHICTh. Ha BUMTENIB MOYaTKOBOT MIKOIH CUILCHKOT
MiCIIEBOCTI TIOKJIAJAE€THCS 0COOIMBA MicCis — 3a0€3MEUUTH yCiil TUTSATiH MIKITBHIN CITTBHOTI
MO>KJIMBICTB «PIBHOTO CTapTy»: BUSIBUTH Ii3HABaJIbHI OTPEOH, IHTEpecH, HaBYaIbHI MOKIIMBOCTI,
rependadyBaTH TPYAHOII Y HaBYaHHI, BU3HAYATH MEPCIIEKTUBU OCOOUCTICHOTO PO3BUTKY
TOLIO Ta rOTYBAaTH JI0 HACTYIHOTO €TaIly OCBITH.
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OdeBuAHI BUCOKI BUMOTH IIOJ0 PiBHOTO JOCTYITY JO SIKOCTI OCBITH IIE€ HE CTaH
HOPMOIO JIJI 3HAYHOI YaCTHHHU MOJIOMIINX IIKOJIAPIB CUTBCHKOIT MICIIEBOCTI, TOMY HEOOXiTHUMH
€ IHHOBaMilHI 3MiHH COILIaJbHO-NIEAArOrYHUX (YHKIIH 1 CTaTyCy BUMTENA, YCBIIOMIICHHS
LITICHOTO MPOIeCy MPodeciiHOol i 0COOUCTICHOT MiArOTOBKH MEAAroriB uepe3 BiMOBITHHIMA
3MICT YCIX Ti CKJIQJHUKIB, 30KpeMa Y3rOKECHHS MCHXO0JI0r0-MeAaroriyHoro, METOJHYHOTO,
COLIIOKYJIBTYPHOT'O aCIEKTiB.

3ayBaxxumo, nounHarouu 3 90-x pokiB XX cT., B YKpaiHi IPOBOJUTHCS CTPYKTYpHA
nepe0y10Ba CUCTEMH BHIIIOT OCBITH, 110 TOBHOIO MipOIO CTOCY€ETHCS 1 MiITOTOBKH BYMTEIIB
MMOYATKOBHX KiaciB. Y memarorivHux HaB4anmpHEHX 3arianax Il i IV piBHIB akpemurarii
3IIACHIOETHCS TTepeXi 0 MATOTOBKH (PaxiBIliB 3a MOABIHHAMH CIICIIAIEHOCTSIMH, a TAKOXK
MIATOTOBKM BYMTENIB MOYATKOBUX KJIACIiB 3a MOJATKOBUMH KBamiikamisMu. OTpUMaHHS
BYMTEJISIMH MMOYATKOBHMX KJIACIB MOIBIMHMUX CIIEIAJBFHOCTEN Ta JOJATKOBUX CIIeIliarizalii
TIOKJIMKAHE CTIPHUATH 3a0€3MeYEeHHI0 TOYATKOBHX KT CUTHCHKOI MiCIIEBOCTI KBaTi(hiKOBAHUMU
NeJarorivHUMK Kajapamu. Posnmpenss npodeciifHuX QYHKIINA y4uTens BUMarae JOAaTKOBHX
BUTpAT 4acy, CUJI, IHTEIIEKTY.

B yMoBax 3arajibHO€BPONEHCHKOT iHTErpalii 0COOUCTICTh yunTess HaOyBae HOBUX
XapaKTepUCTHK, SIKI TIyMayaTrbCsl EKCIIepTaMU SIK CTPHXXKHEBI BUMOTH JI0 mpodecii
eBporieiicbkoro Buntesst XXI cromitrs. Sk 3a3HauaeTbesi B KOMILIeKei 3aranbHUX €BpONEHCHKUX
NPUHIUIIB CTOCOBHO KOMIETEHIH 1 KBami(ikamiid yuurenis, npodecist BUUTENS Mae CTaTu
BHCOKOKBaJi(pikOBaHOIO, MOOLTbHOIO, 0Oa3yBaTHCS Ha NAapTHEPCTBi, OYTH Takow, IO
CIIOHYKA€ HaBYaTHUCS BIPOJIOBXK KUTTH [4].

[IpodeciitHa mATOTOBKAa BYUTENS MOYATKOBOI IIKONH CITbCHKOi MiCIEBOCTI B
VYkpaiHi B yMOBaX 3arajlbHOEBPONICHCHKOT iHTETparii moTpedye OHOBICHHS i IPHHITUTIOBUX
3MiH. Ha Hame mepekoHaHHs, JOCIHIIKEHHS OCBITHIX CHCTEM PO3BHHEHHX €BPONEHCHKUX
KpaiH, 30kpeMa Bemmkoi bpurasii, sika Mae Baromi 0araToBikoBi KyJIBTYpHI Ta OCBITHI TpaJIHILii,
JOCBIJ yCHIMHUX peopM MIKITLHUIITBA B CydaCHHX YMOBaxX Ta IHHOBAIiWHI HaaOaHHS y
npodeciiiHii mAroToBLi BYMTENS 1O pPOOOTH B IOYATKOBHX IIKOJAX MOXE CTaTh
Ba)XJIMBUM JDKEPEJIOM MOZAEpHI3allil 1€l AisTIbHOCTI JJIsl HALlIOHAJIBHOT OYaTKOBOT LITKOJIH.
JocmikeHHst 0coOIMBOCTEH MiATOTOBKY BUUTENIB MOYaTKOBOI Koyu Benukoi bpuranii B
kinmi XX — Ha movyatky XXI CT. 1acTh MOXJIMBICTh BHUSBUTH T4 BUKOPUCTATH TO3UTHBHI
i71e1 TOCBiMy JJIsl OHOBJICHHS MEAroriuHOl OCBITH YKpaiHH i mpeacTaBiIeHHs i1 3100yTKiB Yy
€BPOIEIICEKOMY OCBITHBOMY IPOCTOPI.

META JOCIIAKEHHSA

Mera cTarTi — BUCBITIIMTH KIIFOYOBI aCIE€KTH, IIOB’3aHi 3 MMiArOTOBKOIO BUUTEIIIB
MOYaTKOBOI KoM y Benukiit bpuraHnii, 3 MeToI0 HayKOBOro OOIPYHTYBaHHS, OCMHCIICHHS
MO3UTHBHUX 1/1efl 13 MOXIIMBICTIO MOJAJIBIIOTO TUITHOTO BHKOPHUCTaHHA iX y po30ynoBi
€JIMHOTO OCBITHBO-IH(POPMALIIHHOTO cepeloBUIa MpodeciifHOT MrOTOBKY BUMTEIIB MOYATKOBOT
IITKOJIA CiTbCHKOT MICIIEBOCTI B YKpaiHi.

[epenycim BiA3HAYNMO, 110 MUTAHHS MPOGECIHHOT MIATOTOBKHA BUUTENS B aCIEKTI
IHHOBAIITHUX MOJIEpHI3AIliHHUX MPOIECiB 3HAWIIIO BiMOOpaKEHHS B HAIPAIIOBAaHHIX
ykpaincekux HaykoBuiB JI. Kosams, O. Komap, JI. Kornpamosoi, P. IIpimu ta in. 3Haunnit
JIOCBiJ] BUBUEHHS 3400yTKiB 3apyOikHOI Teopii mpodeciiHoi OCBITH HAKONMMYECHUH TAKUMH
BITYM3HSIHUMHU HayKOBISIMH, sk H. bimtok, B. XKykoscrkuii, O. Jlokmuna, JI. [TyxoBcbka Ta
iH. IlpoBinHi HampsiMu Teopii Ta NMpakTHKH NpodeciiiHoi MiATOTOBKM BYMTENIB, Cy4acHi
pedopmu Bumoi ociTn Benmkoi Bpuranii nocmimpkyBanu H. ABmentok, M. basypuna,
O. Bonommna, JI. [Tonimyxk Ta iH.

Baromuii HaykoBuii J0poOok y Teopil Ta Meromuiui npodeciiiHOi MiAroTOBKH
BuMTeNiB y Benukiii bputaHii B KOHTEKCTI iHTErpalifHUX NpoueciB y €BpOIi HaleKHUTh
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TakuM 3apyObkHUM HaykoBLsiM, sik T. beuepy, II. Bpoyndyny, A. Coxery, M. Xani,
M. Xapmii Ta iH.

VY mpormeci HaykoBOi pO3BiAKH OyJI0 BHKOPHCTAHO METOAM Kiachpikamii Ta
cucTeMaTH3alii HayKOBOI JIiTepaTypd MAjsl BU3HAYEHHsS YHNOPHOI JuKepeibHOi Oasu 3
npoOJIeMH TOCTI/DKEHHS; HOPMAaTUBHHUX HOKYMEHTIB YKpainum Ta Bemukoi Bpuranii 3
OKpecieHol mpobeMHu; IHTepIpeTallii Ta y3araJbHEHHS 3 METOIO aKTyalli3allii i BU3HAYCHHS
MOJKJIMBOCTEH Ta MUIAXiB BUKOPUCTAHHS ijeil OPUTaHCHKOTO JOCBIAY Mix Yac mpodeciifHol
MATOTOBKH I1I0YAaTKOBOI IIKOJIM ClIIbCHKOI MICLIEBOCTI.

BUKJIAL OCHOBHOI'O MATEPIAJTY

Po3pobka i ynpoBaKeHHsS CydaCHMX CTaHIAPTIB MEJaroriyHol ocBiTH B YKpaiHi
MOJIATae y CTBOPEHHI YMOB UISl JOCSTHEHHSI CTPATETIYHOI METH — IiJBHUIIECHHS i1 SKOCTI,
JIOCSITHEHHSI HOBUX OCBITHIX Pe3yJbTaTiB AJIs 3a0e3MedeHHs IOJANbIIOr0 PO3BHTKY BCiX
naHOK ocBiTH. Tak, I'. BacsHOBHY, 0OTPYHTOBYIOUH CBITOIJISIAHO-TICAATOTIYHUN CKIIaTHUK
MOJIepHi3alil MiIrOTOBKM BUYMTENS IOYaTKOBHX KIJACIB, HAroJIOUIye, IO «CTaHAApT
MeIaroTigHOi OCBITH HE MOBHMHEH OyTH 3aco0oM (hikcarlii cTaHy IMeAarorigHoi OCBiTH, a
OpIEHTYBATH Ha JOCSATHEHHsI HOBOI SIKOCTi, aeKBAaTHOI cy4acHUM (i HaBITh MPOTHO30BAHHM)
3aImuTaM 0COOHCTOCTI, CYyCIUTbCTBA 1 Jepxkasm» [1, c. 215].

Kineup XX — mowarok  XXI cromitrs y Benukiii Bpuranii mo3naumcs
MIPOTPECHBHUM pehOPMYBaHHSM IIKUTFHOI Ta BHIOI OCBITH, TIOIITUPSHHIM €BPOIHTETPaIliiiHAX
MPOIECiB HAa I[UILOBI Ta IMPOIECyabHI AacCHeKTH MpOoQeCiiHHOI MiArOTOBKA BYMTEIIB
MOYaTKOBOI IIKOJIM. 30Kpema, BigOyBaeThCsl 3ampoBapkeHHs HamioHanmbHHX cTparterii
MOBHOi Ta apu()METHYHOI IPaMOTHOCTI, CTBOPEHHS ATEHTCTBA 3 IIIJJTOTOBKH BYUTEINIB,
yBe/IeHHS B 0OIr BaXXJIMBHX IOKYMEHTIB — HalmioHampHOTO cTaHmapTy KBali(hiKoBaHOTO
Bumtenss Ta Hanionansaoro naBuansHoro miany (National Curriculum) iioro 6a3oBoi
MITOTOBKH, SKUH BKJIIOYAE HaBYaJbHI IUIAHM, TpOrpamMu, GOpPMH 1 METOAM BUKIIAJAHHS 1
HaBYaHHS, HABYAJIBHO-METOIWYHI KypCH; KIJIbKICHE Ta SKiCHE PO3IIMPEHHS aKaaeMidHOi
MOOUIBHOCTI MaHOYTHIX YYHUTEIIB MOYATKOBOT IIKOJH [7].

VY HarmionanmsHOMY CTaHAAPTI KBaMi()iKOBAaHOTO BYHUTENS MPEACTABICHI OCHOBHI
HanpsIMU CTaHIapTH3alil neaaroridHoi ocBiTi Bennkoi bpuraHnii, siki ckiiaiaroThes 3 TPhOX
po3niniB: mpodeciitHi 03HaKH, MpoQeciiHi 3HAHHA 1 PO3yMiHHS, MpodeciiiHi HABUYKH, 110
BKJTFOYAIOTh Taki MpodeciiiHi SIKOCTI, SIK IIHUpPOKa epyAMIlis, Pi3HOMAHITHI AyXOBHI iHTEpecH,
KPEaTHBHICTH TOIIO, a TAKOX 3HaHHS 3 (yHIaMEHTAIBHUX AMCIMIUIIH, YMIHHS Ta HABUYKH
KepyBaTH BIIACHOIO NEJaroTidHOI0 MisJIBHICTIO, CTBOPIOBATH CIPHATINBY aTMocdepy B
HaBYAJIbHO-BUXOBHOMY Tiporieci. CTaHmapT KBami()ikOBAaHOTO BYHTENS BKJIIOYAE 3MICT
HarmionansHo1 nporpamu i popMu miArOTOBKM BUUTENIB i3 0a30BUX mpeameTiB. HaBdaibHi
IUIAHH, TPOTrpaMH, (OPMH 1 METOAM BHKJIAJaHHS W HaBYaHHS, HaBYAJILHO-METOIMYHI
pecypcu BKIO4WeHI g0 HarioHanpHOTO KypHKYIyMy ©a30BOi MiATOTOBKHM BYHUTEISA
(OCHOBOIIOJIO’KHOTO JEP’KaBHOTO JOKYMEHTa y cdepi neparoriqnoi ocsith) [5].

KirouoBrM nonoxxeHHAM Tporiecy ctangaptusanii y Benwnkiit bpuranii € BusHaueHHS
KpuTepiiB npodeciiiHo-nie aroriyHoi ToTOBHOCTI (KOMITETEHIIIH) BUITyCKHHUKA — MOJIOIOTO
BUHMTENs, 3adikcoBaHMX Yy KBaNiikamiiHIA XapakTepucTuil. BaXIMBHM MOIOXKEHHSIM
pedopmu € Te, mo mKosa moBuHHAa Oytu maptHepom BH3 y cucremi mnpodeciiino-
MearoriyHol MiArOTOBKH, TOOTO BUILMI HABYAIBHMMA 3aKJIa]1 1 IIKOJIa CIUILHO BIAMOBIZAIOTH 34
PO3pO0OKY Ta peaizamilo «IIporpam IMiArOTOBKM BUMTEINIB; CTPYKTYPH 1 3MICTY IeAaroriaHoi
MIPaKTUKW; METOJIMK BUKIAJaHHS TUCIMIUIIH Cremianizamii Ta JUCIUILTIH HaBYaJIbHOTO
IUIAaHY LIKOJIM; METOJMK MNEpPEeBIPKM 3HAHb YYHIB; METOJMK OLIHKM IMpPAaKTHYHOI poOOTH
CTYJICHTIB; CIIJIBHOI TIEPEBIPKU KIiHIIEBOTO PE3YJIbTaTy MpodeciitHO-TienaroriyHol miaroToBKH;
nporpam miABUIICHHs KBamidikauii» [4, c. 87].
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[podeciiiHy mArOTOBKY BUMTENIB OmLiHIOE bropo cranmapTusantii ocBiTH Ta ATEHTCTBO
miarotoBky BumteniB. OmiHIOBaHHS MpodeciiHOl MAroTOBKM MaHOYTHIX YYHTENIB BKITFOUAE
MPOLIETYPY SIK BHYTPIIIHBOI, TAK 1 30BHIIIHKOI IIEPEBIPKH, TOOTO KOHTPOJIb MAalOTh MOXKITHBICTh
3MIMCHIOBATH SIK IHCIIEKTOPH, TaK 1 aAMIHICTpaIlisl BUIIMX HABYAJIBHUX 3aKiaiB [5].

Came pedopmu modaTkoBoi ocBiTH Bemukoi bputaHii cTaqd OCHOBHHUM BHYTPIIIHIM
YHMHHUKOM 3MIiH y CHCTeMi IpoQeciifHOl MiITOTOBKH BUUTEIIIB, 30KPeMa Y PO3BUTKY OLIBIII
e(eKTUBHMX OpraHi3alliiHUX 3acajl, yIOCKOHAJIEHHI 3MICTY, 3alpoBa/UKEHHI HOBUX (opm
Ta METOMIB BHUKJIAJaHHs], HEOOXITHUX JUI TOCATHEHHS BHCOKHX HaBYAJbHUX PE3yJbTaTiB.
Sk ciymHO 3ayBakye O. CaBUCHKO ,«MOJICPHI3AIIIIO ITEIArOTiYHOI OCBITH HE MOXHA YCHIIITHO
BUPILINTH JIWIIIE SIK 3aBAAHHS BUIIOI IIKOMK. 3araibHa CepeaHs OCBiTa — 3aMOBHHK 1 CTIOXKHBAY
NeJarorivyHuX KaJpiB — Mae CTaTH aKTHBHUM cy0’€KTOM ii BrockoHaneHHs» [1, c. 152].

[pu nocmimkeHH] Ta y3arajibHEHHI 3apyOiKHOTO IOCBIMYy MpogeciiHOl MiAroTOBKA
BYHTENIB MMOYATKOBOI MIKOMH 3. OHHIIKIB BHOKPEMITIOE TaKi OCHOBHI HAIPSMH MOJCPHI3aIii
BUINOI OCBITU: CTAaHIApPTU3ALlis MPOQeCiiiHO-TIeAroriYHoi MiATOTOBKA MAaMOYTHIX yYHTEIIB;
IHTerpallis earoriyHoi ocBiTH Kpain €Bpomneiicbkoro Coo3y 10 3araibHOEBPOIIEHCHKOTO
OCBITHBOTO TPOCTOPY; IHAWBiAyaii3alis HaBYaHHS MaWOyTHIX y4uTelsiB; (GopMyBaHHs
00pa3y epeKTHBHOTO BuuTesI TOMIO [3].

VYci dhyHnameHTanbHi JOKYMEHTH, B SIKAX MPEICTABICHO MCHUXOJIOTO-MeAaroriuyHi
Ta colialbHI BUMOTH JI0 BUHUTENs NOYaTKOBOI mKonu, — CTaHaapTd KBajidiKoBaHOTO
Bunrtenst Anrmi i Yenscy, Cranmaptu 6a3oBoi nmemarorignoi ocBita lloTmanaii, Kogekc
npodeciiianx 1miHHOCTeH [liBHIUHOT [pmaHmii — MICTATH BaXITHBI COIIOKYJIBTYPHI OPIEHTHPH 1
mpodeciifHi IHAOCTI, TIOB’sI3aHi 3 COMIOKYIbTYPHOIO MiATOTOBKOIO 1 JisUTBHICTIO BUUTEIIS:
PO3KPHTTS TyXOBHUX CHJI y4HIB; II0Bara 70 COLIaJbHUX, KyJIbTYPHNUX, MOBHHX Ta PEIIriiHUX
0coONMMBOCTEH KOXKHOTO YYHSI; ToJiepaHTHE i e(eKkTHBHE CHiIIKyBaHHS 3 OaTbKamMu M
OMIKYHaMH; BIIACHUH MPUKIAL I YIHIB B YTBEPIKCHHI MO3UTHBHUX IIIHHOCTEH, 3-TTOMIXK
SIKMX SIK JIOBIpa, MMOBara, YeCHiCTh, BiMOBIJAJIbHICTD, YMIHHS 3p00UTH MOCayry [2].

CollioKyJIbTYpHA CIPSIMOBAHICTh IITICHOT MMATOTOBKH BYMTENS MOYaTKOBOL
IIKOJIM, $Ka 3aBXAW Oyjia TpPaJAWIiiHOW Ui HAIOHAJIBHOI MEJaroriyHoi CHCTEMH,
BiZloOpakeHa B ii LiNeBU3HAYCHHI, 3MicTi, popMax, MeTo/[ax Tou. BoHa € BayKIMBOIO ISt
yCiX KOMIIOHEHTIB 3MICTy OCBITHBO-NPOGECiiHOT nporpaMu B CTaHIApPTax MiATOTOBKU
BYMTEJNSl MOYATKOBOI IIKOJM: T'yMaHITapHOI, COLIOEKOHOMIYHOI, NMPHUPOAHUYO-HAYKOBOI,
npodeciifHoi 1 MpaKTHYHOI.

CyTTeBUM HaM BUIAETHCA TE, IO OJHHUM i3 MPOBIIHUX YMHHUKIB MOJIEPHI3aLii
opraHizaniifHO-3MICTOBHUX 3acajl NpodeciifiHol MiArOTOBKM BYMTEIB MOYATKOBOI IIKOIH Y
Benukiit bpuranii ctaB po3BUTOK Ti COI[IOKYJIBTYPHOTO KOMIIOHEHTA. 3aCIyroBy€e Ha yBary
BHOKPEMJIEHHSI COLIOKYJIBTYpPHOI MiJroTOBKM MaiiOyTHiX yuureniB y Bemukoi Bpurawii,
axky O. BoyommHa pemnpe3eHTye SK CKiaaHe i 0araToOBUMipHE SBHIIE, IO MPOXOIUTH KPi3b
yCi KOMITOHEHTH HaBYAJIbHUX IUIaHIB, MPOTPaM 1 BU3HAYAETHCS SK CYKYIHICTH 3HAHB,
NepeKOHaHb, CTaBJICHb, YMiHb, HABUYOK, BU/IIB JisUIbHOCTI MAHOYTHHOTO BUMTEIS MTOYATKOBOT
IIKOJIA, fAKi 3a0e3MeuyroTh HOMY MOXKIWBICTH caMoifeHTH(]iKalii sK MpeacTaBHUKA
HaIllOHAJIBHOI KYyJIBTYPH, BCTYIly B PIBHONPABHUM MAiajor 3 IHIIMMH KyJIbTypaMu Yy
BITYM3HSAHOMY OCBITHROMY HPOCTOpi, BKJIIOUEHHS B CYYacHI €BPOIEWCHKI Ta CBIiTOBI
UBLTI3aMiiHI TiporecH [2].

3a3Ha4MMO, 110 MPIOPUTETHUM HANPSIMOM PO30YIOBH BITUM3HSIHOTO 3arajlbHOOCBITHBOTO
HaBYAIBLHOTO 3aKiany | cTymeHst CinbChbKOi MICEBOCTI B PUHKOBUX YMOBAX CTJIO IPUBEICHHS
¢dopm 1 3micTy (axoBoi MIATOTOBKM BUUTENS y BIJIOBIIHICTh i3 CYCHIIBHUMH BUMOTaMHU.
3MiHH 70 TPOQeciHHUX BHMOT y MIATOTOBI[ BYMTENS MOYATKOBOI IIKOJIU CUIBCHKOL
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MICIIEBOCTI 3yMOBJICHI MOTPEOOI0 3MIIHIOBATH B3a€EMO3B’SI3KH LIKOJH 3 POJUHAMH YYHIB,
CUIBCHKOIO TPOMAIOI0, CTBOPIOBATH PO3BUBAJILHE OCBITHE CEPEJOBHIIE IKOJIHM Ha 3acajax
0COOHMCTICHO OpIEHTOBAHOTO Minxoay. BBaskaemo, mo 3amydeHHS OpUTAaHCHKOTO JIOCBimYy
COLIOKYJIBTYPHOI ITIITOTOBKM BUMTEIIB CHPHATHME OHOBJIICHHIO COLIOKYJIBTYPHOTO CKJIaJHHKA
3MICTY BITYM3HSHOI LIKUIBHOI OCBITH, BapiaTMBHOCTI HaBYAIBHHMX IUIAHIB 1 Hporpam,
3MIIHEHHIO 3B’S3KiB IIIKOJIH 3 COLIIOKYIbTYPHAM CEPEIOBHIIIEM, BJOCKOHAJIECHHIO OCOOMCTICHO-
poQeCifHNX XapaKTePUCTUK MaiiOyTHEOTO BUMTEIIS.

HaykoBo BapTicHUM B acHeKTi IOCHiIKyBaHOI NpoOJeMH € BH3HAYEHHI Ta
obrpynTyBanns JI. [Mominyk HuIsxiB 3acTOCYBaHHS OpPHTaHCBKOTO JOCBiAy mpodeciiHol
MiATOTOBKM BYUTEIIB ITOYATKOBOI ITKOJIM B YKpaiHi B YMOBaxX €BpOiHTErparlii, cepea SKux
MPOBIIHUMH Ha3BaHO: PO3POOKY €IMHOI CUCTEMHU CTaHAAPTIB MPOQECiiiHOl MiroTOBKH 1
JisUTBHOCTI BUMTEISI B KOHTEKCTI 3arajbHHX, IHTETPOBAaHMX BMMOT 1O HOTO KOMIICTCHTHOCTI,
BMiHb YUHTEJIB KEPYBATH CBOEIO MEAATOTIYHOI0 JISUIGHICTIO (BUKIIAJaHHSIM) Ta HaBYAJIHHOO
JISUTEHICTIO YYHIB; MOJEpHI3aIlifo 3MicTy mpo(eciiiHOl miAroTOBKH BYHTEINIB ITOYATKOBOI
LIKOJIM Ta TIEPEOPIEHTALII0 HABYAIBGHUX IMPOrpaM BIJMOBIAHO N0 €BPONEWCHKUX CTaHAAPTIB,
IiIBUIICHHS YBaru JI0 METOJMYHOI MiATOTOBKU Ta IEAAroriyHOl MPaKTHKH; 3a0e3MeueHHs
HernepepBHOCTI MPodeciiHOl MATOTOBKM BYUTEIIB MOYATKOBOI MIKOJH, TICHOI CIIBIpaIli 3
YVHIBEepCUTETaMH, IIKOJAMH Ta MICIICBUIMU OpraHaMH OCBITH TOIIO, SIKi BiANOBIalOTH 3a
npodeciiiHy miAroToBKy BUMTENIB TOMIO [5].

TakuMm 4rHOM, aHaJi3 HAYKOBHX JDKEPEN IIOJAO IMiATOTOBKHA MaHOYTHIX YYHTEIIB
moyaTKoBOI mikoau Bemukoi BpuTaHii CBIAYUTH PO MOAEPHI3AIi0 CHCTEMHU MpodeciiiHo-
MeIaroTi9HOl MiATOTOBKU 1 MParHeHHS O KOHCOMIAamii 3yCuib A (GOPMYBaHHS €IHHUX
CTaHAapPTIB TaKol MiArOTOBKH.

BUCHOBKH

Pe3ynbraTv TEOPETHMYHOTO MOLIYKY 3aCBIAYYIOTh 3HAUHHUI 1HTEpPEC A0 O3HAueHOT
npobnemu. Ilemaroriuna oceita Benukoi bputanii mae BaroMuii JOCBIJ MMO€IHAHHS
TPaIUIIfHOTO 1 iHHOBAIIITHOTO B XOMi Cy4acHOTo pedopMyBaHHS Ili€l Tary3i, OHOBICHHSI
opraHizaniifHO-3MICTOBUX 3acajl 3 ypaxyBaHHSM €BPOIEHCHKOr0 BUMIpY OcBiTH. JloCBin
Bennkoi Bpuranii sk akTUBHOI y4acHHMII TporeciB (JOpMyBaHHS 3aralbHOEBPOINEHCHEKOTO
OCBITHBOTO IIPOCTOPY 3 0araroro iCTOpi€r, KyJbTypHHUMH TPAJHLISMH Ta 1HHOBAI[lHHUMHU
HaJI0aHHAMH B achekTi mpodeciiiHol MiJrOTOBKH BYHTENIB IMOYATKOBOI IIKOJIH JacTh
MOXJIUBICTh BUSIBUTH ¥ BUKOPUCTATH TO3UTHBHI iIe1 711 OHOBJICHHS TIEIarOTiYHOT OCBITH
VYkpainu i npeacraBieHHs i 3100yTKIB Y €BpONEHCEKOMY OCBITHHOMY IPOCTOPI.

BusiieHHs MO3WTHUBHUX TEHACHINN MiATOTOBKH menaroriB y Benukiii bpuranii,
mo Oa3yeTbcsl HAa HALlOHAJIBHIA CHCTEMi OCBITH, Ha Hall IOTJIS/, MOXKE CIYI'yBaTH JUIs
OOTpYHTYBaHHS KOHIIENTYyalbHUX i€l 1 MPakTUKH BIOCKOHAJECHHSI 3MiCTOBO-METOAMYHOT
MiATOTOBKY MaiiOyTHIX yYUTENiB OYATKOBOI IIKOJIN CIJIbCHKOT MICIIEBOCTI B Y KpaiHi.

OxpecieHi TeOpeTHYHI MOJO0XKEHHSA MOXYTh CTaTH KOHCTPYKTOM Y MOJEpHi3amii
npodeciitHol miaAroToBKM (QaxiBuiB moyatkoBoi mkonu. [Tomanpmri HaykoBi HOIIYKH B
IbOMY HampsMi OYyAyTh CTOCYBATHCS TWIiATOTOBKH MaWOYTHBOTO BYHUTENS TOYaTKOBOL
LIKOJIN CLIBCHKOT MICIIEBOCTI JIO pOOOTH B COLIOKYJIETYPHOMY CEpPEOBHILLI.

JITEPATYPA
1. BacsHoBuu I'. MonepHi3alis HeqarorivHoi OCBITH SK OCHOBa iHTEHCH]iKarii
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PEIEH3IA

Ha 30ipHuKk HaykoBUX npaub «Henepepena npogeciiina oceima
3a pea. H. HuukaJgo, A. Conaka

PeneH3oBaHe BHIOAHHS MICTUTH CTaTTi HAYKOBIIB MPOBIIHHUX YCTaHOB YKpaiHU i
IMonpmi (IHCTHTYTY memaroridyHol OCBITH 1 OCBiTH mopociux HamioHanbHOI akamemii
MeIaroTivHIX HAayK YKpaiHu, AxaneMii cremianbHol megaroriku iM. Mapii I'kxerosxeBcbkoi
y Bapasi).

CrpykTypa KHHUTH BimoOpakae IIHpOKe KOJIO TMpoOiieM NpodeciiHOi OCBITH.
3ynmUHEMOCS OLTBIN JeTadbHO Ha OKPEMIX MipKYBaHHSIX aBTOPIB.

BeTyn 1o KHUTM Hamucaid BCECBITHBO BiJIOMiI HAayKOBIN Y Taly3siX MeNaroriku i
ncuxonorii Hemns 'puropisaa Huukano #t Axam Cosak. ABTOpH 3a3HAYalOTh, IO ITOSIBA
KHUTH € Pe3yJIbTaToOM IUIIHOTO YKPaTHCHKO-MOJIBbCHKOTrO criBpoOiTHHITBA. [Toromkyemocs
3 IYMKOIO, IO MDKHapOJHHWH NeEJaroriyHWi AWCKYpC IOBHHEH NPOJOBXKYBATHCS HA
CTOpIHKaxX CHUJIBHOTO JKypHajly, pOJib SIKOTO >KypHaJIy JUls CTaHOBJECHHS mpodeciiHoi
OCBITH B YMOBaXx IJ100aJi3arlii Ba)KKO IEPEOIiHUTH.

Bukinkae iHTepec 3micT KOXHOI yacTuHM 30ipHHKA. OKpeMi CTaTTi BU3HAYAIOTh
KOHIIENTyaJbHi 3acaan cydacHoi ocBiTH. Hanpuknan:

Yacmuna 1. @inocogcvko-coyionoziuni acnekmu po3eumky neoazoziku

BaxxmBuM BHECKOM Y PO3BHTOK Cy4acHOI mapagurmMu ocBiTy € crarts B. I'. Kpemens
«Dinocodist ocBiTH B CHHEPTii cydacHOTro OyTTs». ABTOp 0auuTh NPU3HAYCHHS OCBITH HE B
iHpOpManifHOMY HACHYEHHI, a B pO3BUTKY ocoOucTocTi. [Ipobiema cycmiapcTBa MOJSTae B
Kpu3i IyxoBHOI KynabTypu. [IpuBeprae yBary omHa 3 ocraHHix crareit 1. A. 3s3ioHa, e
HAyKOBEI[b CTaBUTh IIepe]l Cy4YacHOI OCBITOI0 THTaHHSA NP0 OCOOIMBOCTI Jianory
TICHXOJIOTIT Ta Me/Iarorikyu K JBOX HayK mpo moauny. [Ipobiemy rymaHi3mMy nenaroriaHoi
Tpali y TUTOIIUHI aKCIOJOTii JOKITaJHO pO3KPHBAE y CBOil cTaTTi Bamsaemap @ypmanek.

Yacmuna 1. Iledazoziuno-ncuxonoziunuii KOHmeKcm oceimu

HaykoBo oOrpynToBanmMu i iHpopmatuBHuME € crarTi: E. [Tomurtkina (mpo
MOTHBALIO ITpodecioHana 3 BUCOKMM JYXOBHHUM moTeHLianom), I'. JlakrionoBoi (ipo HOBI
(opmu B3aeMoJIii HABYAIBEHOTO 3aKiaay i poaunn), ['. BacsnoBnua (po mpobiemu comiaabHOT
Ie1aroTiky B yMoBax riobamizamii). Ha TakTOBHICTE y CHiNKyBaHHI MiX BHKJIaJadaMH i
CTy/IEHTaMH, B3a€EMHY KOPEKTHICTh 3BepHYB yBary 5. M. Muxanscekuii (Bapiasa).

Yacmuna 1. IIpogeciitna disanvnicmop 6uumensn

YactrHa npo npodeciiiHy AisUIbHICT IeJiarora NpeAcTaBieHa CTaTTAMH YKpPaiHCHKUX
HAYKOBIIIB, SIKi IPUCBSYEH] Pi3HUM IpoOIeMaM: IPIOPUTETY 3aralIbHOIIOACEKHAX MIHHOCTEH
B OCBITi; CAMOPO3BUTKY OCOOMCTOCTI BUNTEIS; BUPA3HOCTI MOBJICHHS BUNTENS (HAIIPUKIIA,
BIIACTUBOCTSM TOJIOCY); aHami3y cdepu TOYYTTIB ICHUXOJOra i Texarora; Cy4acHHM
TEHJICHIIISIM PO3BHTKY MHCTEIbKOI OCBITH B YKpaiHi; mpoOsiemi mpodeciiiHoro Bigdopy
MeIaroriB Tomo. Y I 9acTWHI Ba)XIMBOIO, HA Hamy OyMKy, € ctatts O. CemeHor mpo
Kpacy YYUTEIbChKOI Mpalll B JOCHIIKEHHSIX YKPalHCHKUX 1 TOJILCHKUX HAYKOBIIB. ABTOD
IpoaHaji3yBaja BeJIHKY JKepebHy 0a3y — mparli BiJOMHX MEIaroris.

Yacmuna \N. I'nobanizauin, punox npayi, npogpeciiina oceéima

IIpobnema rio6amizarii, miATOTOBKH HMpOQeciiHOTO BUMTENS IO KOHKYpEHIN] Ha
PHMHKY Ipaii Mae 0araTo acreKTiB, sIKi HaMaraiiucsl BUCBITIIMTH HAayKOBLI y CBOIX pO3BiAKax.
enTpansHe Micie B po3aini nocinae crarts H. Huukanmo, ne aBTop muie mpo 0co0JIMBOCTI
PO3BUTKY YKpaiHChKOi MpodeciiftHOi OCBITH, aKIIEHTYIOUH YBary Ha JOCBIiJli Ta CYNEpPEYHOCTSX,
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OKPECIIIOE TIEPCIEeKTHBH. Y CTATTI BU3HAYEHO OCHOBHI HAayKOBi mimxomwm mo cradimizarii i
MOJAJIBLIOT0 PO3BUTKY NpodeciiiHOi OCBITH, CXapaKTepH30BaHO 3aKOHOaBuy 0a3y. ABTOp
TIPUIUIAE YBary MOZCPHizalil CTPYKTYpH HaIliOHaJIbHOI cicTeMH OCBiTH. L{iTkoM moromkyeMocst
3 TBEPKEHHSM HayKOBIIs, 110 HEOoOXiHO (opMyBaTH OCOOHCTICTH IeJiarora HOBOTO 3pa3Ka,
SIKHH Mir Ou Oe3mepepBHO HaBUATHCS Ta MaB OW TapHi OACHKI AKOCTIi. JisSTBHICTh TAKOTO
BUHMTEJSI CpUsuia O MEPETBOPCHHIO YKpaiHM Ha PO3BHHCHY €BPOICHCHKY nepxaBy. Ha
JQyMKY TIOJIbChKOTO BueHOTO P. [TnBOBapchKoro, mpodeciiiHuiA pO3BUTOK YUHUTENS BiTOyBa€ThCSA
3aBJISIKM y4acTi B MIKHApOJHUX Nporpamax, NpoTe HeoOXiJHa MiATPUMKA TaKUX MPOrpaM
i3 Ooky mepxaBu. [lombcbka mocmigamist M. Ilekapcbka mpuBepTae yBary A0 HpoLecy
JIarHOCTUKHU MPOQeciiiHOl KOMIIETCHTHOCTI MeAarora Ta Horo mpodeciifHol mpUaaTHOCTI.
Jloriyanm 3aBepmieHHsAM wiel 4dacThmHM 30ipHMKa € cTarTd A. Consika Npo 3HAYEHHS
MDKOCOOUCTICHOT KOMYHIKAIIii Ha poO6o4oMy Miclii y ipodeciiiHOMY CTaHOBJICHHI ITE/Iarora.

Yacmuna \. Oceima dopociaux

II# gacThHa HeBenWKa 3a OOCSTOM, aje BaXKIMBA y 3MICTI KHHITH, OCKUIBKH
MIPUCBSYCHA 0COOIMBOCTSIM OCBiTH JopociuX. JI. JIyk’ssHOBa JOCHiKy€e TEHACHIIT 1 MUIAXHT
BIIOCKOHAJICHHSI OCBITH JIOPOCIIHX, @ TAKOX Ja€ TOBHY XapaKTEPHUCTHKY LbOTO TTOHATTS.
1. Pereiinio 37iiiCHIOE PETPOCIICKTUBHUI aHaJ3 MiATOTOBKH acmipaHTiB B Ykpaiui y 1957—
1991 poxkax, LIIOCTPYIOYH CBOi BUCHOBKM BEJIMKHMM (akTHuHUM martepianoM. Crarts Oyne
LIKaBOIO JJIsl TOCHIJIHUKIB y rany3i icTopii nenaroriku. [Ipo6iemi npodeciiinoro HaBuaHHs
Ha BUPOOHHLUTBI pUCBsiueHo crarTio O. AHIIEHKO.

Yacmuna V1. Tpaouuiiini i cyuacni konmexkcmu oceimu 00pociux 6 OKpemux
Kpainax

Il# wactmHa 30ipHMKa HEe MEHII Ba)KJIMBa 3a IIONEpEe/Hi: BOHA Oe3MocepesHbO
1oB’si3aHa 3 NpodecifHUM PO3BUTKOM YKPaiHCBKMX YUHTENTIB HUIIXOM O3HAHOMIICHHS 3
JOCBIIOM po0OOTH TemaroriB B iHOMX KpaiHax. B ymoBax rmoOamisamii 3pocTtae iHTepec
YYHTEINIB 10 MIKKYJIBTYPHUX KOHTAKTiB, IO 3apYODKHHX IIPOEKTIB B OCBITi. 30epekeHHS
TpamuIliii i BpaxyBaHHS IHHOBAIliil 3a0e3MedyroTh MpOoQeciiHul PO3BUTOK CYyYacHOTO
¢axiBus. beanepeuHo, 3amponoHOBaHi 3MICTOBHI CTaTTi € KOPUCHHUMH Ul YKPaiHCHKUX
HAYKOBIIIB Ta BYMTEJIB, 30KpeMa PO BIUIMB 3aKOPJOHHHX CTaXyBaHb Ha mpodeciiHui
po3eutok (H. ABIIEHIOK), PO MOpPIBHSHHS CUCTEMH MiJrOTOBKM BYMTENB y Bemnukiii
Bpuranii, Kanani, CIIIA (O. OrieHko), mpo KOPIOPATHBHY KyNbTypy B YHIBEPCHTETax
Bemmkoi bputanii (H. Bimox), mpo pomps ciM’i B comiamizamii JTUTHHH 3 OCOOJUBUMHU
morpebamu Ta MATPUMKY AeprkaBHUX iHCcTHTYHIH (/. XKemirosceka-Ypban, b. I'pxib).

TakuM 4MHOM, BBR)XAEMO, 1110 30ipHUK HAYKOBHX IPallb € BAKIMBUM BHECKOM Y
po3BuUTOK ocBiTH B YKpaini Ta Ilompmii. CTaTTi MOXKYTh 3alliKaBUTH JOCTIAHHKIB i3 OaraTbox
rajgy3eil nearoriky, ICUXoJOrii, COIioorii Ta IHIINX HayK, a TAKOX yYUTEJiB-TIPAKTHKIB.

Ilpoghecop Kamepuna Knumosa
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RECENZJA

Ciggla edukacja zawodowa: Zbioér prac nauk /
redakcja naukowa Nella Nyczkato, Adam Solak /- Warszawa, 2016. — 400 z.

Publikacja zawiera artykulyczotowych instytucji naukowych Ukrainy i Polski (Instytut
Oswiaty Pedagogicznej i Oswiaty Dorostych Narodowej Akademii Nauk Pedagogicznych
Ukrainy, Akademia Pedagogiki Specjalnej im. M. Grzegorzewskiej w Warszawie).

Struktura ksigzki przedstawia wiele aspektow problemu Edukacji zawodowe;.
Zatrzymajmy si¢ na niektorych rozwazaniach autoréw.

Whprowadzenie do ksigzki napisali znanew calym $wiecie naukowcy w ptaszczyznach
pedagogiki i psychologii Nelly Nyczkato i Adam Solak. Autorzy zauwazyli, Ze pojawienie
si¢ takiej ksiazki jest wynikiem wspolpracy ukrainsko-polskiej. Zgadzam si¢ z pogladem,
ze migdzynarodowy dyskurs edukacyjny powinien kontynuowac¢ na stronach wspolnego
czasopisma. Rola czasopismadla rozwoju ksztatcenia zawodowego w warunkach globalizacjinie
mozna przecenic.

Zawartos$¢ kazdej czesci ksiazki przyciaga uwagge. Niektore publikacje okresliaja
teoretyczne podstawy nowoczesnej edukacji. Przyktadowo:

Czesé 1. Filozoficzno-socjologiczne aspekty rozwoju pedagogiki

Istotny wktad w rozwdj edukacji wspdlczesnego paradygmatu jest artykut
W. Kremienia "Filozofia edukacji w synergii wspdtczesnego zycia." Autor okresla, przyznaczenie
edukacji nie w nasyceniu informacyjnego lecz rozwoju osobistego. Problem spoteczenstwa
jest w kryzysie kulturowym. Zwraca uwage na jeden z ostatnich artykutow I. Ziaziuna.
Naukowiec wyodrebia pytania o funkcji psychologii i pedagogiki jako dialogu dwdch nauk
humanistycznych. Waldemar Furmanek w swoim artykule ujawnia problem humanizmu
pracy pedagogicznej w zakresie nauki o warto$ciach duchowych — aksjologii.

Czesé 1. Pedagogiczno-psychologiczne konteksty edukacji

Interesujgce sg artykuly: E. Pomytkin (o motywacji specjalisty z wysokim
potencjatem duchowosci), H. Laktionow (onowych formach wspotdziatania szkoty i rodziny),
G. Wasianowicz (problemy spolecznej pedagogiki w warunkach globalizacji).Artykut
J. Michalskogo (Warszawa) poswigcony taktu w kontaktach migdzy nauczycielami i
uczniami, wzajemnego poszanowania .

Czesé |11. Zawodowadziatalnosc nauczgycieli

Cze$¢ o dziatalno$ci zawodowej nauczyciela jest przedstawiona w artykulach
ukrainiskich naukowcow. One poswigcone problemom jako: priorytet ogolnoludzkich wartosci w
edukacji; samorozwéj osobowosci nauczyciela; ekspresja mowy nauczyciela (np. wasciwosci
glosu); analiz sfery uczucia psychologa i pedagoga; wspotczesne trendy rozwoju edukacji
artystycznej w Ukrainie; problem profesjonalnej selekcji nauczycieli. W tej waznej czesci
jest artykut O. Semenog o pigknej pracy pedagogicznej w badaniach ukrainskich i polskich
naukowcow. Autor poddal analizie duzg baze zriodtowa - badania znanych pedagogdw.

Czesé 1V. Globalizacja, rynek pracy, oswiata zawodowa

Problem globalizacji ma duzo aspektéw wzawodowej edukacji nauczyciela do
konkurowania na rynku pracy. Centralne miejsce w tym rozdziale ksigzkijest artykut
N. Nyczkato. Autorka pisze o osobliwosciach rozwoju ukrainskiej edukacji zawodowej,
mowi o dos§wiadczeniach, sprzecznos$ciach, przedstawia perspektywy. W artykule wyroznia
podstawowe podejscia naukowe do stabilizacji i dalszego rozwoju ksztalcenia zawodowego,
nakresla ramy prawne. Autorka skupia si¢ na modernizacji struktury krajowej systemu
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edukacji. Absolutnie zgadzam si¢ ze stwierdzeniem, ze celemkoncowym jest utworzenie
osobowo$¢i nauczyciela nowego typu, ktére moga uczy¢ si¢ i maja dobre cechy ludzkie.
Dziatania nauczyciela ulatwia przeksztatcenie Ukrainy w rozwinigtym kraju europejskim.
Wedtug polskiego naukowca R. Piwowarskogo, ze rozwdj zawodowy nauczyciela odbywa
si¢ poprzez udzial w programach mig¢dzynarodowych. Wsparcie takich programow jest
obowigzkowym przez panstwa. Polski naukowiec M. Piekarski zwraca uwagg na proces
diagnozy kompetencji zawodowych nauczycieliw ich zyciu zawodowym. Logiczny
wniosek ksigzki jest sekcja A. Solaka 0 znaczeniu komunikacji interpersonalnej w pracy
nauczycieli w rozwoju zawodowym. I. Regejto zapewnia retrospektywna analize historii
szkolenia podyplomowego na Ukrainie w latach 1957-1991 i przynosi obszerny materiat
faktyczny. Artykul moze zainteresowa¢ naukowcow w historii pedagogiki. Problemu
ksztalcenia zawodowego poswigcony artykut O. Aniszczenko.

Czesé V. Edukacja dorostych

Ta czg$¢ — to jest maly zasieg, ale wazny w tresci ksigzki, wiecposwigcony
specyfice ksztatcenia dorostych. L. Lykjanowa bada tendencje i sposoby udoskonalenia
ksztalcenia dorostych i daje pelny opis tej koncepc;ji.

Czesé V1. Tradycyjne i wspofczesne konteksty edukacji dorostych w wybranych
panstwach

Ta czg$¢ ksigzki jest nie mniej wazna niz poprzednie: ona bezposrednio zwigzana
z rozwojem zawodowym nauczycieliukrainskich poprzez zapoznanie si¢ z doswiadczeniem
pracy nauczycieli w innych krajach. W warunkach globalizacji ro$nie zainteresowanie
nauczycieli do migdzykulturowych kontaktéw, do zagranicznych projektow w edukacji.
Zachowanie tradycji i innowacji zapewniajg profesjonalny rozwdj nowoczesnego specjalisty.
Niewatpliwie, bogate w tresci artykulysa przydatne dla ukrainskich naukowcow i nauczycieli: 0
wplywiestazyzagranicznych na rozwdj zawodowy (N. Awszeniuk), o pordéwnaniu systemow
ksztatcenia nauczycieli w wielkiej Brytanii, Kanadzie, USA (O. Ogijenko), o kulturze na uniwersytetach w
Wielkiej Brytanii (N. Bidiuk), o roli rodziny w socjalizacji niepetnosprawnych dzieci i
wsparciu instytucji panstwowych (D. Szeligowska-Urban, B. Grzyb).

Podsumowujac, nalezy zauwazy¢, ze zbior prac naukowych jest waznym wktadem
w rozwoj edukacji w Polsce i w Ukrainie. Artykuly mogg zainteresowaé badaczy z wielu
dziedzin pedagogiki, psychologii, socjologii i innych nauk, a takze nauczycieli-praktykow.

Profesor Katarzyna Klimova
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IIPABHIIA O®OPMJ/IEHHA I IIOJAHHA PYKOIIUCIB

IIpobnematnka craTelf >KypHaly OXOIUTIOE: TEOPETHKO-METOJOJOTIUHI 3acaian
TIOPIBHSUTHLHOI TIEIATOTIKH, CyJacHi CTpaTerii Ta TeHICHIi PO3BUTKY OCBITH, BUPIIICHHS COIIaIBHO-
MeIaroTigHNX TpoOJIeM po3BUTKY ocBiTHIX cucteM Y 3APYBIZKHOMY JOCBIAL.

Jns 3pilicnenHs myOuikanii B oxkypHani «[lopiBHsibHa mpodeciiiHa meaarorika
Matepiaay MPUAMAIOTHCS IIIOKBAPTAIBHO 110 2 Toro/20 TpapHsI/2 nHs/20 JucTon

Jist myOnikanii cTaTTi B HAyKOBOMY >KypHaJTi TPOCUMO HaJ/ICHIIATH:

— BIZIOMOCTI ITPO aBTOPa;

— CJIEKTPOHHMH BapiaHT HayKoBOI cTarTi (HagiclnaHWl Ha EJNEKTPOHHY alapecy
comprofped@gmail.com);

— MAMFCAaHAA aBTOPOM PO3IPYKOBaHHI TEKCT cTaTTi (0OcsroMm Bing 8 1o 12 CTOpIHOK;
MOBH — YKpaiHChKa, aHIJiicbKka; y pemakTopi Microsoft Word 7.0 un Bumie, mpudrom
Times New Roman; intepsan — 1,5; kernb — 14; Bincryn ad3aiy — 1 cM; mosst: 3miBa — 2,5 cMm;
copasa — 1,5 cm; 3Bepxy — 2,5 cM; 3HI3Y — 2,5 cM;).

HE3AJIEXKHO BIJT MOBU CTATTI-OPUTTHAJIY, BOHA TIPUMMAETHCS
A0 JPYKY 3 OBOB’SI3KOBUM [ITOBHOTEKCTOBHUM [EPEKJAJIOM
AHIJIIACBKOIO MOBOIO. BUMOI'M IO O®OPMJIEHHS CTATTI-OPUTTHAJTY
TA Ii AHTJIOMOBHOI'O NEPEKJIAY € OJHAKOBHUMMH 3A BUHATKOM
MNOCUJIAHb TA O®OPMJUIEHHS JIITEPATYPH.

B ykpaiHOMOBHII CTaTTi OCHIAHHS MAOTh TaKuil BUMILL: [3, c. 24], a B aHTJIOMOBHIi —
(Bohlander, 2010). Bumor# 1010 0hOpMIICHHS JTiTepaTypr YKPalHCHKOIO Ta aHTITiHCHKOTO
(1ISO 690 : 2010) MoBamMuM BUKIJIA/ICHO B KiHIlI 1H)OPMAIIHHOTO JHUCTA.

Crarrs Mae OyTH HayKOBO Ta JITEPaTypHO BigpeNarOBaHOK 1 MICTUTH TaKi
000B’SI3KOBI €JIEMEHTH:

—BCTYII / INTRODUCTION (niocraHoBka npoGiieMH y 3arajibHOMY BHTIISII Ta
ii 3B’5I30K 13 Ba)XXJIMBUMH HAYKOBHUMH UM ITPAKTHUYHUMHU 3aBJAaHHAMH);

—-METY JOCJIAKEHHS / THE AIM OF THE STUDY;

— TEOPETUYHY OCHOBY TA METOJU JOCJIIJIDKEHHSI / THEORETICAL
FRAMEWORK AND RESEARCH METHODS (mxepena, Ha siKi aBTOPH TOCHIAIOTHCS
y TEOPETHUUHIN OCHOBI JOCIiIKeHHs, ToBuHHI OyTH nipeacrasiedi y JIITEPATYPI);

- BUKJAJA OCHOBHOI'O MATEPIAJIY / RESULTS (Bukiaz OCHOBHOTO
MaTepiary MOBHHEH OyTH WiTKMM, iHGOPMAaTHBHHM Ta JEMOHCTPYBAaTH BJIACHI pe3yNbTaTH
JIOCITiKEHHS aBTOPIB);

— BUCHOBKHU/CONCLUSIONS (Takox BKa3aTH NEPCIEKTHBU JOCIIIPKCHHS).

CrarTi, 110 HE BiJIIOBIAIOTh YAHHHM BHUMOTaM, A0 JPYKy He NMpPUHAMAIOTbCS 1 HE
MOBEPTAIOTECA. 34 [JOCTOBIPHICThL BHKJIageHUX (aKTiB, IUTAT i MOCHIAHbL HeECyTh
BiiNOBiJaIbLHICTH ABTOPH.

CTATTI TPOXOJATHh TEPEBIPKY Y MIXKHAPOJHIA CHUCTEMI
AHTHUILJIATIATY.

3arajabHi BUMOTH 10 0pOpMJIEHHS CTATTI

Y BEpXHbOMY KYTKY JICTA:

—ingexe YK (Times New Roman — 14 ) moga€eTbes 3 1i60i cnmopomi;

— R00AIOMbCA 3 NPABOI CHIOPOHU.

— inimiajgu Ta npisBuma asropie (Times New Roman — 14 nr). ITopsmok mogaHHs:
iM’s1, Mo-0aTHLKOBI, Mpi3BHIIE (BETUKUMU JTITEPAMH);
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— HAYKOBMIi CTYNiHb, BYeHE 3BAHHA;

— Micue po0oTH (HaBYaHHA) 3 3a3HAYCHHAM IOPHIMYHOI aIPECH 3aKIa1y;

— eJIeKTPOHHA ajJpeca aBTopa;

— nycmuii psoox (Times New Roman — 14 nir);

—Ha3Ba CTaTTi — BelnWKUMH Jitepamu no yewmpy (Times New Roman — 14 mr,
JKHPHHUIA); Ha3Ba CTAaTTi MOJAEThCs O€3 BUKOPHCTAHHS BY3BKOCIICHIANI30BAHUX CKOPOYCHB,
KpaInka B KiHIIi Ha3BU HE CTaBUTBCS;

— nycmuti psioox (Times New Roman — 14 nir);

— aHOTalisl YKPAiHCHKOI0 MOBOK [UIS YKPaiHOMOBHOI CTaTTi Ta AHIJIHCHKOIO
MoBoIo st aurnomoBHOi ctarti (ABSTRACT) o6cesirom 1500 npykoBanux 3HakiB (Times
New Roman — 14 nr, kypcus); nepeiik KIr4YoBUX ciiB (He MeHIIe §), 0 MOYMHAETHCS 3i
cniB: «Kmouosi crosa/Key words» (Times New Roman — 14 nir);

— nycmuii psoox (Times New Roman — 14 nir);

— TEKCT CTATTI;

—cnoo «JIITEPATYPA/REFERENCES» 1o tieatpy (Times New Roman — 14 m,
JKHPHMI)

— nycmuii psioox (Times New Roman — 14 nir);

—mepexaik Jgiteparypm (He wMenme 10 miTepaTypHHX JpKepen) HEOOXiTHO
0(pOPMHUTH BIANOBIMHO [0 YMHHUX BHMOT OGMOPMIICHHS JITEpaTypH. 3 BHMOTAMH JIO
oopMIIeHHS MOXKHA O3HAHOMUTHUCS Ha caiti xypHany: http://khnu.km.ua/angl/j/.

Bumoru 10 odopmiieHHs JliTepaTypu B aHIVIOMOBHiH CTaTTi BUK/IajeHi B KiHui
indopmauiiinoro sucra i MaloTh BinnosizaTu mizknapoauomy crangapry (ISO 690:2010).

AcmipaHTH TOJAaOTh CTAaTTi 3 PeleH3i€l0 HayKOBOro KepiBHMKA, aBTopu 0e3
HayKOBHX CTYIEHIB — 3 PELICH3I€I0 JIOKTOpa a00 KaHu/IaTa HayK 3 BiJIIOBITHOT CIIelialbHOCTI.

HayxkoBi nipaiii JOKTOpIiB HayK JPYKYIOThCS B )KYpHalli 0€3KOILTOBHO.

3a noaarkoBolo iHdopmauicro 3BepTraTcs 3a TeaedoHoOM:
0967233360 (KomouroBa Onbra OnexcaHIpiBHA — BiIITOBIJATEHUI cCeKpeTap)

CratTi Ha/ICWJIaTH HA €JIEKTPOHHY CKPUHBKY:
comprofped@gmail.com

Onnara 3ailficHIOETBCA JiMIE 32 AHIJIOMOBHY CTATTIO Micjas MOBiTOMJIEHHS
peakoJierii Npo BiANOBiAHICTHL CTAaTTi BUMOraM Ta 103B0JIy 10 APYKY.
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Ilpuxnao ogpopmnennn cmammi
YJIK: 378.4(470+571:73:477)

OJIEHA CEMEHOT, noxrop neiarorivyHux Hayk, mpogecop
IHCcTHTYT MeparoriyHo1 ocBiTH i ocBiTH mopociux HAITH Vkpainu
Anpeca: Byn. M. bepnuncekoro, 9, m. Kuis, 04060, Ykpaina
E-mail: olenasemenog@gmail.com

®AXOBA IMIJIFOTOBKA MAMBYTHBOI'O BUUTEJIA
Y BUMIPAX KPOC-KYJBbTYPHOI'O AIAJIOT'Y

AHOTANIA

Y emammi na npuxnadi nponedesmuunozo nasuanbHo2o Kypcy «Bemyn 0o cnog’samcokoi
Qinonoecii» posensdacmocsa 3micmoge HANOBHEHHA axoeoi Ni020MosKU MAUOYMHbLO20
guumensi 00 Kpoc-kyabmypnoeo odianoey. Ceped OCHOGHUX 3A80AHb KYPCY BUOKDEMAEHO.
BUXOBAHHS MOBHOI MOJIEPAHMHOCMI WAHYBATLHUKA PIOHOI Ma THUUX MO8, (OPMYBAHHA Y
cmyOeHmie yMiHb 30IUCHIOBAMU JEH2BOKYIbMYPOJIOIHHUL KOMEHMAP (PONbKIOPHUX, XYOOHCHIX
mekcmig [ Ouckypcie; nobyoogy cmpamezii ti MAKmMuKu MINCKYIbIMYPHO2O CNIIK)YE8AHHS.
8i0N0BIOHO 00 HayioHanbHoi ncuxonocii. Hasedeno 3paszxku 3ano3uuensv y C108 SIHCbKUX
Moeax, gpazem. Akyenmosaro yeazy Ha po3ensaodi CIASICMIE K MOIEPAHMHUX NOCEPEOHUKI8 HA
WAAXY 00 MINCKYIbMYPHOI 83a€M0O0ii Kpain i Hapoois, na nompedi YMiHb NepeKkIadaybKoi
OIAILHOCMI, WO YBUPASHIOE KPOC-KYIbIMYPHULL 0idN02.

Ha niocmasgi ananisy nayxoeux, 008i0HUK0BO-eHYUKIONEOUYHUX Oxcepel, anpoobayii
HABYAILHO20 KYPCY 3P0ONIEHO 8UCHOBOK, WO CO8 HCbKA (DINONI02IA € NOMYI’CHUM 3ACOOOM
KpPOC-KYIbMypHo2o 0ianocy; Micmums 6azamuii (akmoyo2iynuil mamepian, Kull cnpuse
VCBIOOMNICHHIO NPOYeCi8 CMAHOGNEHHS U PO3GUMK)Y eMHOKYIbMYPHUX CHIIbHOM Yy 4aci i
npocmopi, hoOpMySarHIO 3a2aAIbHOIIOOCHKUX YIHHOCHEL | HAYIOHAILHOT CBI00MOCHIL, PO3GUMKY
HAOHAYIOHANLHO20 KPOC-KYIbMYPHO2O C8IMO2IA0Y, CNnocobie monepanmuoi noeeodiHKu,
MOBONI3HAHHS T MOBOKOPUCIMYBAHHSA, CMBOPIOE YMOBU 018 YC8IOOMIEHHS IHOUBIOYATLHOCTI
SK YKPAIHCLKOI MO8, MaK i IHWUX MO8, KYAbmYp, IHMENIeKMYaNbHUX U eMOYIUHUX KOHINAKMIG
MIJIC YUMU MOBAMU T KYTLIMYPAMU.

Knrouogi cnoea: maindymuitl yuumens, noaikyiemypha oceima, axosa nio2omosxda,
MIJICKYIbIMYPHA KOMYHIKAYIs, NPONneoesmuyHull HaguaibHull Kypc «Bcmyn 00 ¢108 aHcbKoi
Ginonoeiiy, Kpoc-KyrbmypHuil dianoe, 1eKcukd, paseonozis cio8 SHCbKUX Hapooie.

BCTYII

¥ nonosini mixaapoaHoi koMicii KOHECKO mpo rmo6anbHi cTpaterii po3BUTKY OCBITH
B XXI cT. 3a3Ha4YeHO, 110 OJHA 3 HAHBAXUIMBIMMX (YHKIIH CydyacHOI IIKOJM — HABUUTH
JOAEH KUTU Pa3oM, JOIIOMOITH iM INEPETBOPUTH ICHYIOUY B3a€MO3ANIEKHICTh JIEpXKaB i
€THOCIB Yy CBIIOMY COJIiTapHICTH [5].

Ilpuxknaou opopmnennsa nimepamypu ¢ yKpainomoenii cmammi
1. Jlokmmmnaa O. I. 3Mict mKiabHOI OCBITH B KpaiHax €BpONEHCHKOro COIO3Y:

Teopis 1 mpakrtuka (apyra nosmoBuHa XX — mouarok XXI cr.) : [mMoHorpadis] /
O. I. JJoxmuna. — K. : Bormanosa A.M., 2009. — C. 253.
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2. Kouybeit H. B. Cuneprerndeckne KOHIENTHI M HENHHEHHBIE KOHTEKCTHI
monorpadus / H. B. Kouy6eii. — Cymsi : Yauepcurerckas kaura, 2009. — C. 151-153.

3. Anppienko II. I1. [leski acnekTd miarotoBku ¢axiBuiB y cdepi MiKHAPOTHHUX
BimHocun / I1. TI. Augapienko // Bicauk [lepskaBHOi akameMii KepiBHHX KaapiB KyJIbTypH i
MHUCTENTB : HayK. xypHai. — K. | Mineniym, 2010. — Ne 3 — C. 56-60.

4. Tperbko B. B. CyuacHi iH(popMaliiiHO-KOMYyHIKalii{HI TEXHOJOTI y MiArOTOBII
¢baxiBIiB 3 MKHAPOMHUX BiJHOCHH B yHiBepcuTeTax Bemukoi Bpuranii / B. B. Tpetsko //
Tpers MixHapogHa HayKOBO-TIpakTHUHa KoH(epeHmis «[HpopMariiiHo-KOMyHIKaIiiHI
TEXHOJIOTII B CyYacHill OCBiTi : JOCBiA, mpoOIeMH, MEepCreKTHBM» [30. HAyK. Tpaib|. —
JIpBiB, 2012. — C. 129-132.

5. Knight J. Doubts and Dilemmas with Double Degree Programs [Electronic resource] /
Jane Knight // Revista de Universidad y Sociedad del Conocimiento (RUSC). — 2011. —
Vol. 8. — Ne 2. — P. 297-312. — Mode of access: <http://rusc.uoc.edu/ojs/index.php
[rusc/article/view/v8n2-knight/v8n2-knight-eng>.

6. Development of International Joint Degrees and Double Degrees — Recommendation of
the Ministry of Education [Electronic resource]. — Helsinki : Ministry of Education, 2004. —
Mode of access: <http://www.mineed.fi/opm/koulutus/ yliopistokoulutus/bologna/Jointdegrees_
recommendations.pdf>.

IIPUHKIIA/IH O®OPMJIEHHA JIITEPATYPH
B AHIJIOMOBHIH CTATTI (1SO 690:2010)
1. Book
1.1. Book (in English)
Format:
Author. (Year of publication). Book title. Place of publication : Publisher, number of
pages.
Example:

Petty, G. (2004). Teaching Today, 3rd

edition. UK : Nelson Thornes Ltd, 562 p.

1.2. Book (in German)

Format:

Author. (Year of publication). Book title [Translation in English]. Place of
publication : Publisher, number of pages (in German).

Example:

Mollenhauer, K. (2003). Vergessene Zusammenhdnge. Uber Kultur und Erziehung
[Forgotten Backgrounds. About Culture and Upbringing]. Weinheim und Miinchen :
Juventa Verlag, 184 p. (in German).

1.3. Book (in Russian)

Format:

Author. (Year of publication). Book title [Translation in English]. Place of
publication : Publisher (in Russian).

Example:

Kpaiir, T'. (2000). [lcuxonocus paszeumus [Psychology of Development]. CaHkt-
[MerepOypr : Iutep, 939 p. (in Russian).
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1.4. Book (two or more authors)

Format:

Authorl, Author2, & Author3. (Year of publication). Book title. Place of
publication : Publisher, number of pages.

Example:

Gough, D. A., Kiwan, D., & Sutcliffe, K. (2003). A Systematic Map and Synthesis
Review of the Effectiveness of Personal Development Planning for Improving Student
Learning. London : EPPI-Centre, Social Science Research Unit, 125 p.

1.5. Book chapter or article in an edited book

Format:

Author(s) of chapter. (Year of publication). Chapter title. In: Editors of the book
(Eds.), Book title. Placeof publication : Publisher, Chapter page range.

Example:

Moir, J. (2009). Personal Development Planning in Higher Education: Localised
Thinking for aGlobalised World. In: Resende, J. M. & Vieira, M. M. (Eds.) The Crisis of
Schooling? Learning, Knowledge and Competencies in Modern Societies. Newcastle upon
Tyne : Cambridge Scholars Press, pp. 25-48.

Kieseritzky, H., Schwabe, M. (2005). Gruppenimprovisation als musikalische
Basisarbeit [Group Improvisation as Musical Base Work]. In: Kraemer, R.-D., Rudiger, W.
(Hrsg.) Ensemblespiel und Klassenmusizieren in Schule und Musikschule: ein Handbuch
fiir die Praxis [Playing Music in a Group and Class at School and Music School: Handbook
for Practice], 2. unveranderte Auflage. Augsburg : Wifiner, S. 155-175 (in German).

1.6. Proceedings from a conference

Format:

Author(s). (Year of publication). Title. In: Name of conference proceedings (Date of
the conference). Place of publication : Publisher, Page range.

Example:

Plotka, 1., Vidnere, M., Blumenau, N., & Strode, D. (2008). The Ethnic Identity and
Social Adaptationin the Different Culture Spheres for the Different Ethnical Groups. In:
Proceedings of the 10th Conference of the Children’s Identity and Citizenship in Europe
Thematic Network Reflecting on ldentities: Research, Practice & Innovation (16.—18.03.2008).
London : CiCe, pp. 145-158.

1.7.e-book

Format:

Author(s). (Year of publication). Title. Information. Publisher, e-ISBN number,
Retrieving date, http address.

Example:

Lennon, T. M., Stainton, R. J. (Eds.). (2008). The Achilles of Rationalist Psychology.
Volume 7. Springer link, e-ISBN 978-1-4020-6893-5, Retrieved : February 15, 2010, from :
http://www.springerlink.com/content/978-1-4020-6892-8/#section=136323&page=4&locus
=40. DOI: 10.1007/978-1-4020-6893-5

1.8. Thesis

Format:

Author(s). (Year of publication). Title. Information. Publisher or Place of
publication, Page range (if published).
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Example:

Leng, M. (2005). Psykoanalyysi ja sen soveltaminen musiikintutkimuksee [Psycho
Analyzes and its Applications in Music Research]. Doctoral thesis. Studia Musicologica
Helsinkiensis 1, pp. 3-92 (in Finnish).

1.9. Report (unpublished)

Format:

Author(s). (Year of publication). Title. Place of presentation, Date of the
presentation.

Example:

Komne, T. (2009). Par izglotobas sistsmas strukturgles reformas norisi un plenotajiem
passkumiem tes telekai ostenopanai. Zitojums. [About the Procedure of the Structural
Reforms of Education System and Activities Planned to Implement It. Report]. Powerpoint
prezentscija. Roga: Ministru kabineta rkertas s3de 15.09.2009 (in Latvian).

1.10. Government publication

Format:

Institution name. (Year of publication). Title. Place of publication : Publisher, Page range.

Example:

Izglotobas un zinetnes ministrija [Ministry of Education and Science]. (2007).
Programma Mouuoizglotobas politikas pamatnostedmu 2007.-2013. gadam ieviemanai
[Programme to implement Guidelines of Life-Long Learning Policy 2007. — 2013]. Roga :
Izglotobas un zinstnes ministrija, 6—7. Ipp., Retrieved 15.02.2010 from: http://izm.izm.
gov.lv/upload_file/ Normativie_akti /ProgrammaLV_PKD_040311.pdf (in Latvian).

2. Article

2.1. Journal article (one author)

Format:

Author. (Year of publication). Article title. Journal Title, Volume (issue), Page range.

Example:

Kirk, J. J. (1994). Putting Outplacement in its Place. Journal of Employment
Counseling, No 31, pp. 14-18.

2.2. Journal article (two or more authors)

Format:

Authorl, Author2, & Author3. (Year of publication). Article title. Journal Title,
volume (issue), range of pages.

Example:

Thorson, J. A., Powell, F. C. (1993). Development and Validation of a
Multidimensional Sense ofHumor Scale. Journal of Clinical Psychology, No 49, pp. 13-23.

2.3. Journal article from an online database

Format:

Author(s). (Year of publication). Article title. Journal Title, volume (issue), Page
range. Retrieved date of Access, from : name of database. DOI.
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Example:

Bulpitt, H., Martin, P. J. (2005). Learning about Reflection from the Student. Active
Learning in Higher Education, Volume 6, Number 3, p. 207-217. Retrieved 15.02.2010
from : Sage Journals Online, DOI:10.1177/1469787405057751.

2.4. Newspaper article

Format:

Author(s). (Year, date of publication). Article title. Newspaper Title, No., page.

Example:

Komsne, 1. (2001, 23. aprolis). Psiholomija veckiem [Psychology for Parents].
Diena, No 1, pp. 34-89 (in Latvian).

2.5. Newspaper article (no author)

Format:

Article title. (Publication date). Journal Title, page.

Example:

Multitude of Species Face Climate Threat. (2010, March 5). New York Times, p. D1.

2.6. Entry in an encyclopaedia

Format:

Article title. (Year of publication). In: Encyclopaedia name, Retrieved date of Access,
from: URL.

Example:

Evolutionary Socialism. (2011). In: Encyclopedia Britannica. Retrieved 15.10.2010
from : http://www.britannica.com/EBchecked/topic/197496/Evolutionary-Socialism

Format:

Author. (Year of publication). Article title. In: Encyclopaedia title, VVolume number,
Page range. Place of publication: Encyclopaedia name or Publisher.

Example:

Nickerson, R. S. (2000). Teaching Intelligence. In: Kazdin, A. E. (Ed.).
Encyclopedia of Psychology, Volume 2, pp. 498-501. New York: Oxford University Press.

3. Other formats

3.1. Web page

Format:

Author. (last update or copyright date). Title. Retrieved date of access, from : URL.

Example:

Wells, G. (2002). Learning and Teaching for Understanding: the Key Role of
Collabourative Knowledge Building. Retrieved 01.11.2007 from : http://people.
ucsc.edu/~gwells/

3.2. Lecture note

Format:

Author(s). (Date of presentation). Lecture title. Lecture notes distributed in the unit, at
the name of the teaching organisation, the location.
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Example:

Liffers, M. (2006, August 30). Finding information in the library. Lecture notes
distributed in the unit Functional Anatomy and Sports Performance 1102, University of
Western Australia, Crawley, Western Australia.

INSTRUCTIONS FOR AUTHORS

Scientific journal “Comparative professional pedagogy” publishes articles dedicated
to theoretical and methodological aspects of comparative pedagogy, modern strategies and
tendencies of education development in foreign experience.

The submitted contributions should be original, i.e., they should not be previously
published or submitted for publication in other editions. Two or more experts, who
accept the quality of scientific terminology and the originality of the submitted
contributions, examine each manuscript anonymously filling out a Critical Review.
After publication the manuscript is not returned to the author.

AlLL FORPAPERS AND NTRIBUTION
Manuscripts are requested to be sent in yearly no later than the 20" of February / the
20" of May /20" of August / the 20" of November via e-mail: comprofped@gmail.com

EINAL PRODUCT

Manuscripts submitted till deadlines will be handed in to the Editorial Board for
reviewing and consideration for publication in current issue of the Journal. When Members
of Editorial Board are handing in the manuscript they do not make decisions concerning the
publication of the particular manuscript.

TRUCTURE OF THE MAN RIPT

At the beginning of the manuscript the following information should be
mentioned:

— author’s academic position, scientific degree, author’s name, surname (14 pt, Bold,
All Caps),

— institution that submits the manuscript, country (14 pt Normal),

— personal address and address of the institution,

— telephone and fax numbers,

— e-mail address (14 pt, Normal),

— title of the manuscript (14 pt Bold, All Caps),

— Abstract: 1500 characters (14 pt, Italic).

— Key words: 5-6 (14 pt, Italic).

Body of the manuscript should include the following components:

— Introduction,

— Aim of the Study,

— Theoretical Framework and Research Methods,

— Results,

— Conclusions (14 pt, Normal),

— References (the list of literature) (14 pt, Normal).
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REQUIREMENTS TO THE ORGANIZATION OF MAN RIPT

Manuscripts in English may be up to 8-12 pages including References (the list of
literature) and Abstract of 1500 characters. When manuscript exceeds 12 pages Editorial
Board decides on whether to ask the author to shorten it.

The manuscript should be typewritten in A4 format, set in one column according to
the following parameters: margins — 2,5 cm, text editor — Word, Times New Roman, font
number 14, spaces between lines — 1,5. Each paragraph should start with a 1.5 cm indention.
Pages, tables and pictures should be numbered. Tables and pictures should be in black and
white (if this does not interfere with the possibility to perceive the content) with captions.
Tables and pictures must be cited in the text, e.g., (see Table 1); Arabic numbering
should be used. The size of tables and pictures should not exceed A4 format page.

REFERENCES

References should be indicated in the typescript by giving the author’s name, with
the year of publication in parentheses (Bamberger, 1991).

The list of References should be listed in full at the end of the manuscript in the order
of Latin alphabet, followed by literature in Cyrillic alphabet. The list of literature should
precisely be organized according to the 1ISO 690:2010 rules.
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