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CONSTRUCTIVIST APPROACH IN A PARADIGM 
OF PUBLIC SCHOOL TEACHERS’ PROFESSIONAL DEVELOPMENT 

IN GREAT BRITAIN, CANADA, THE USA

ABSTRACT
The article dwells on professional development of public school teachers as an 

inevitable constituent of education systems in the 21st century. In such economically developed
countries as Great Britain, Canada and the USA, the problem of preparing teachers to a 
difficult and responsible task of upbringing and educating future citizens always remains 
topical. The authors define the following aim and objectives of their research: to conduct 
analysis of scientific and pedagogical literature and to define the notion of teachers’ 
“professional development”; to research a place and role of the constructivist approach to 
professional development of teachers. Some aspects of the problem under research have been
studied by foreign and domestic scientists: political, social, cultural and economic aspects 
of teachers’ professional development (L. Darling-Hammond, M. Tight); elaboration of 
professional development curricula (C. Pratt); content of teachers’ professional development
(N. Dana Fichtman, S. Zepeda); concept-oriented instruction (J. Guthrie); continuing professional
development (Ya. Belmaz, Kuzminskyi, O. Kuznietsova). The research methodology 
comprises theoretical (logical, structural and systematic methods, induction and deduction, 
comparison and compatibility, analysis and synthesis) and applied (observations, questioning
and interviewing) methods. The research results have been presented.

Keywords: professional development, public school teachers, constructivist approach, 
Great Britain, Canada, the USA.

INTRODUCTION
A key task of the education system of any state is formulated as “preparing its 

citizens to functioning in the society. At the beginning of the 21st century in the 
international educational space, this task not only keeps its actuality, but acquires a new 
meaning” (Mukan & Fuchyla, 2016, p. 34).

Respectively, the problem of professional development (CPD) of public school 
teachers remains topical in the early 21st century. It is a teacher whose deep knowledge, 
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skills and abilities, professional values and attitudes determine effectiveness of work with 
students, parents, colleagues, public representatives. Due to multifacetedness and complexity of 
this phenomenon, discussions on the theory, methodology and practice of public school 
teachers CPD are ongoing in scientific circles.

Upon generalization of foreign studies, the following conclusion can be drawn: 
professional development of teachers is a continuing process which covers three aspects, namely, 
initial preparation, introduction into the profession and constant improvement of personal, 
social and professional competencies of educators and corresponds to their career advancement.

Professional development is considered as a continuing process of lifelong 
learning and development which starts at initial stages of life and continues during studying 
at a higher education institution and after graduation from it (Dugger, Meade, Delaney, & 
Nichols, 2003). It is also regarded as a plurality of different activities in which teachers take 
part individually or collectively with the aim to improve professional practice and 
encourage students learning (Sparks & Hirsh, 2000). Professional development is a general 
combination of formal, non-formal and informal educational experience formed during the 
whole career path from initial pedagogical education to retirenment. CPD presupposes 
improving teachers’ professionalism based on acquisition of professional knowledge, 
forming of professional awareness and attitudes, development of skills and abilities, 
competence. It is the very process which helps teachers acquire and broaden knowledge, 
skills and abilities of work with children, studying youth, colleagues at every stage of the 
pedagogical career (Day, 1999).

THE AIM OF THE STUDY
The article aims at researching specific features of applying the constructivist 

approach to CPD of public school teachers in Great Britain, Canada, the USA. The authors 
outline the following objectives: 1) to analyze scientific and pedagogical literature on the 
topic under research; 2) to specify the notion of educators’ “professional development”; 
3) to research place and role of the constructivist approach in teachers’ CPD.

THEORETICAL FRAMEWORK AND RESEARCH METHODS
In our research, we have utilized various methods: analytical and critical (analysis 

of knowledge, skills, values and attitudes of public school teachers in the discourse of their 
professional development). The use of unification mechanism of the information obtained 
is a well-established approach to study the normative-legislative base, as well as scientific 
and pedagogical literature.

The scholars research different aspects of public school teachers’ CPD: political, 
social, cultural and economic features (L. Darling-Hammond, M. Tight); the development of 
CPD programs (C. Pratt); CPD content (N. Dana Fichtman, M. Rees, A. Ross, S. Zepeda,); CPD 
models, forms and methods (K. Duinlan, P. Grimmet, G. Troia, P. Wong); teachers’ activity 
during different periods of CPD (A. Charles, S. Farrell, R. Ingersoll) etc. Ukrainian researchers
study the specificity of teacher training: continuing professional education (Ya. Belmaz, 
T. Desiatov), postgraduate education (A. Kuzminskyi, V. Russol), professional education
(S. Honcharenko, R. Hurevych, N. Nychkalo), teacher training (T. Koshmanova, Semenog, 
Ye. Yevtukh), teachers’ professional development (V. Bykov, N. Klokar, V. Oliinyk).

There are a number of instruments available for researching teachers’ CPD. The 
comparative method is one of the most common procedures for determining specificity 
highlighted in educational documents, normative-legislative regulations, laws on education, 
CPD Standards and scientific-pedagogical literature. Induction and deduction were useful 
for gathering theoretical and factual material, its generalization, as well as realization and 
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interpretation of separate phenomena of pedagogical reality. A number of comparative and 
compatible techniques have been used to define similarities in the content and operational 
components of teachers’ CPD in the countries being studied. 

Data have been collected using empirical methods of observation, questioning and 
interviewing teachers for gathering primary pedagogical information; interviewing and 
surveying research and teaching staff, administrative staff and students of educational 
departments, workers of teachers’ associations and federations in Great Britain, Canada and 
the USA for clearing out specifics of organizing collaboration with schools; personal 
participation in workshops organized by Alberta Teachers’ Association (Canada). 

RESULTS
In our research, it has been revealed that there are differences between defining 

and interpreting the term “professional development” of teachers. It is connected with 
applying various theories, concepts and approaches. 

There were some suggestions that professional development is a development of 
teachers’ personality in a professional context with the help of accumulating experience and 
systematic analysis of their own pedagogical activity. CPD presupposes acquiring formal 
(e.g. participation in seminars, professional meetings, mentoring) and informal (e.g. reading,
publishing, watching thematic documentary teleprograms) experience. While analyzing this 
experience, content of CPD, as well as its operational component and context in which it is 
realised are taken into account (Ganser, 2000). This concept defines CPD of a pedagogue as 
a growth occuring in the process of teacher’s progression in accordance with the cycle of 
career development. CPD is a complex of activities performed systematically with the goal 
of preparing teachers to their professional activity. It encompasses initial preparation, curricula
on introduction into the profession, postgraduate preparation, continuing professional development
under school conditions (Scheerens, 2010). This view was echoed in OECD document
which underlined that CPD is defined as an activity directed towards the development of 
individual skills and abilities, knowledge, experience and other traits of a teacher (2009). 

These findings may help us to understand that professional development should be 
considered on the ground of applying systematic approach. In the course of comparative 
analysis of the systems of continuing pedagogical education in the countries under research, 
two unified levels of defining CPD of teachers (systemic and procedural) have been singled 
out to avoid differences and discrepancies in terminology. Thus, CPD of teachers is a 
multifaceted phenomenon and its main features correspond to an integral, dynamic and 
open system the main attributes of which are respective structure, aim and objectives, 
content, methods and forms directed towards acquiring professional knowledge, developing 
competencies from the beginning of the professional training and during the whole 
professional activity of a teacher and fulfilling a system of mastering competencies.

The observational study suggests that professional development of teachers is a process
encompassing professional training in the conditions of a higher education institution, 
introduction into the profession and continuing improvement of educators’ competencies within
their whole career cycle. The aim of such development is to ensure professional, spiritual 
and physical improvement of a teacher who is a creator of the educational space in the 21st

century where their ideological principles of educational and cognitive activity are fulfilled.
The common principles on which teachers’ professional development in the 

countries being studied is based have been revealed. The constructivist approach has been 
used mostly in adult education. Whereas pedagogy usually applies to the education of 
children, educators of adults use the term andragogy. Several lines of evidence suggest that
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it is not only difference in terms, but methods used in learning and teaching due to the fact 
that adults have much more experience and previously existing neurological structures. Approaches
based on constructivism stress the importance of mechanisms for mutual planning, diagnosis of 
learner needs and interests, cooperative learning climate, sequential activities for achieving 
the objectives, formulation of learning objectives based on the diagnosed needs and 
interests. Personal relevance of the content, involvement of the learner in the process and 
deeper understanding of underlying concepts are some of the intersections between emphases in 
constructivism and adult learning principles (Constructivism (Philosophy of Education), n.d.).

Previous research has established that professional development of teachers in 
Great Britain, Canada, the USA is grounded on utilizing the constructivist concept which 
defines such development as an active process of constructing knowledge on the basis of 
educator’s personal experience. The analysis proves commonality of applying a new perspective
of pedagogues’ professional development in the Anglophone countries determining its major
principles. According to the constructivist paradigm, a teacher is considered as an active 
participant of the education process who is able to use in practice formed skills of teaching 
a subject, assessment, observation and critical analysis. The professional development is treated as 
a long-term process resulting into linkage of previous knowledge with new experience, 
which presupposes the whole cycle of learning. Systematic support is regarded to be 
“indispensable catalyst of the change process” (Schifter, Russell & Bastable, 1999, p. 30). 

Data from several sources have identified that particular interest of scientists is 
provoked by constructivism practiced as a philosophy of the process of person’s knowledge 
construction. The British scholar R. Fox (2001) investigates the constructivist approach to 
learning in general and to professional development of teachers in particular. He believes 
that the major ideas of the constructivism are as follows: the process of cognition as an 
active process; knowledge refers to inventions not discoveries; any knowledge is personal 
and idiosyncratic (unique); knowledge construction has social character; learning in its 
essence is a process of finding a sense of life; effective learning is grounded on solving 
important open problems.

The most obvious finding emerging from this study is that according to constructivist
ideas, taking into account natural abilities of students contributes to establishing an efficient 
education process; however, in addition to this, a teacher has to ensure the possibility to 
cooperate, communicate, solve problems and perceive new ideas and concepts. Learning 
from the perspective of constructivism is understood by a scholar as a thoughtful process of 
resolving internal cognitive conflicts which often become evident in certain cases of 
pedagogical activity, talks between colleagues, etc. In our view, learning is not only transfer 
of knowledge from one person to another. It is a personal self-conscious and 
transformational process in which new ideas, experience and personal judgements are 
integrated into new knowledge. It is worth noting that the active process of forming and 
development of professional communities of public school teachers which ensures an 
important toolkit for acquiring individual knowledge by an educator are common for Great 
Britain, Canada and the USA (Gordon, 2003). 

Although both educators and politicians in the sphere of education understand the 
necessity of professional development of teachers, motivation to utilize its potential differs. 
M. Hashweh (2003) analyzes changes in professional activity of a teacher caused by 
evolutionary development of new concepts, hopes, expectations resulting from implementation of 
reforms in education. The author determines main conditions necessary for professional 
development of teachers in the system of continuing pedagogical education as follows:
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internal motivation of educators to advance in qualification (awareness of 

differences between personal goals and practice); 
critical analysis of available knowledge, skills, attitude to the work of a teacher 

(awareness of the value of personal knowledge of theory and practice, lack of personal 
knowledge and need to acquire it); 

constructing new knowledge, developing skills, hopes and attitude of a teacher to 
the work (awareness of goals of the educational activity, practical application of 
knowledge, skills and abilities); 

cognitive reconstruction of knowledge (eliminating dissonance between pre-
mastered and new knowledge and realities of the modern time); 

creating social climate which would be favourable for professional development 
of public school teachers (cooperation between colleagues and research and teaching staff 
of universities, researchers in the educational sphere);  

respect and trust facilitating an open discussion of ideas and experience as one of 
major postulates of constructivism. 

The results of this study indicate that according to the constructivist approach,  
S. Baker & S. Smith (1999) determined the following main characteristics of professional 
development which most effectively contribute to implementation of changes into teachers’ 
professioanl activity: identifying and achieving specific, realistic, problematic goals; 
activity which presupposes a combination of technical and conceptual aspects of teaching; 
support from colleagues; possibility to observe changes in the education process of students 
resulted from teacher’s activity. 

Content of pedagogical knowledge is a starting point in the process of “learning to 
teach.” It means being able to differentiate a teacher of a subject from a specialist in the 
subject. The main idea of the principle of “learning to teach” consists in identifying 
linkages between subject knowledge and pedagogical knowledge and in the way of placing 
the subject knowledge in accordance with pedagogical logic. In the course of teaching, a 
subject is transformed with the help of teacher’s activity through ways of presenting 
analogies, metaphors, issue articulation and demonstrations. The better a teacher 
understands the processes of mastering educational materials by students, the more 
effective their activity will be. One more element of the constructivist concept of learning is 
realising boundaries of context and social interaction which are connected with the 
development of a toolkit for realization. 

Therefore, the constructivist pronciples of “learning to teach” presuppose diverse 
contexts in which awareness of a teacher can be developed. This awareness coincides with 
the process of learning where this awareness is utilized. “Learning to teach” often requires a 
specific content of teaching in certain situations and in the course of studying of particular 
students. There are some discussions on research and extended use of modelling, training, 
cooperative methods in class, microlearning, team learning. Such studying methods engage 
students into the context of reality where an active mode of learning is enabled and social 
knowledge forming is encouraged.

Moreover, P. Jenlink & K. Kinnucan-Welsch (2001) consider a project in which 
specially created groups of professional development of the U.S. public school teachers took part. 
Due to stories about various situations in pedagogue’s professional activity, the process was 
organised in such a way that the very participants were both students and teachers. 

CONCLUSIONS
Orientation toward the constructivist approach to professional development of 

teachers and applying methods of empirical research enable considering the professional 
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development of public school teachers from another point of view. First and foremost, it is 
awareness of professional development significance as a continuing process and acquiring 
additional professional experience with the help of which personal and professional 
development is carried out. The second, compelling in our view thesis is the importance of 
personal experience of public school teachers and stories about it analysis of which enables 
developing the theory of the pedagogy science. Stories about experience of pedagogical activity 
of particular educators establish the basis for developing critical thinking, contribute to the 
forming of conclusions.

Prospects for future research include the analysis of competence-based, axiological 
and intercultural approaches in a paradigm of public school teachers’ continuing
professional development in the countries under research.
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FOREIGN SCHOLARS’ THEORETICAL APPROACHES 
TO USING SOCIAL NETWORKS AS EDUCATIONAL STRATEGIES 

ABSTRACT
Modern trends in development of information and communication technologies 

change many aspects in the process of education: from the role of participants to the forms 
and methods of knowledge delivery. ICTs make it possible to develop students’ creative 
potential. The emergence of online social groups was an important event in the sphere of 
communication but with time they began to be used by both teachers and students not only for 
communication, but also to achieve learning goals. Without any doubt, skillful use of social 
networks allows teachers to communicate with students at modern technological level, make 
classes more attractive and effective. An efficient teacher can prove that social networks are 
not only means of entertainment and communication with friends but are a working tool. The 
main aim of foreign language teaching is students’ communicative activity or practical use of 
a target language. The teacher is to activate every student’s activity in the process of 
learning, make situations for their creativity. The main objective of foreign language teaching 
is to educate an individual, who is able to communicate, continue education, including self-
education. Different theories lay the basis for the study of social networks’ influence on 
different aspects of human activity and, particularly, education. The main theories are 
sociocultural theory and social constructivist theory. According to sociocultural theory, man 
is an integral part of the world they live in, so students are not independent in their activities. 
Social constructivist theory recognizes that students act in a certain environment, which 
under certain conditions enlarges their practical knowledge. These theories are focused on 
the effect of social interaction, language and culture in the learning process. Thus, theoretical 
basis proves positive effect of social networks, namely, they enhance substantial interaction in 
the educational environment of social groups as well as are directed at strengthening the 
values, exchange of opinions and experience with a practical orientation.

Keywords: social networks, foreign language teaching, communicative skills, 
theoretical basis, students’ motivation, ICTs, education. 

INTRODUCTION
Nowadays, the modern educational system is functioning under the conditions of 

constant changes due to the appearance of new information and communication technologies, 
rapid spread of knowledge, diversification of knowledge delivery. In the era of globalization, 
information and communication technologies act as an activator of the learning process, 
increase the effectiveness of educational managers. In modern knowledge-based society 
there is the need for knowledge distribution by electronic means of communication as an 
extremely important way of providing information that should be conducted in accordance 
with national economic, social and cultural demands. ICTs development resulted in the 
emergence of online social groups, which are used by both teachers and students not only 
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for communication, but also to achieve learning goals. The promotion of websites aimed at social
interaction and communication has led to their integration into the everyday life of young people.

Social media is becoming more and more popular due to the growing number of 
users. They do not only change the traditional teaching model, but also contribute to the efficiency
of the education process by providing new opportunities for students in building their own 
learning trajectory, access to information resources, educational services and due to their 
focus on cooperation create social groups encouraging communication with native speakers. 

In this context, an important task for contemporary teachers is to improve their 
competency in the use of new technologies outside the classroom. Also, it is important to
remember that many students are now more “enlightened” in this sphere than their teachers. 

THE AIM OF THE STUDY 
The aim of the article is to characterize the peculiarities of foreign language 

teaching with the help of social networks, analyze theoretical approaches to teaching with 
modern means of communication, reveal the effectiveness of the process. 

THEORETICAL FRAMEWORK AND RESEARCH METHODS
Social network is a method of communication that is rapidly replacing the 

traditional forms such as letters, faxes, email and even phone calls. Today social networks 
are used for advertising, voting, promotion of products, as a platform for the latest news 
and social interaction. The problem of bringing social networks in the education process is 
quite new. However, some scholars have made attempts to examine the role of Facebook in 
foreign language teaching (Balcikanli, 2015; Hamada, 2013; Huang, Lin & Villarreal,
(2014). They have recognized that determining its effectiveness is a question that needs 
more research. In addition to them, the popularity of social networks, especially Facebook, 
has been studied by P. Ventura & E. Martín-Monje (2016). The effect of using Facebook to 
assist English for specific purposes has been considered by R. Ch. Shih (2013). The use of 
Facebook in educational activities and its role in increasing students’ motivation has been 
discussed by M. Maniam, N. S. Ping (2015), J. Mazer, R. Murphy & C. Simonds (2007).

For our research we have used general scientific methods, namely, analysis, 
synthesis and generalization of the received information on different theoretical approaches 
to using social networks in education. 

RESULTS
Various aspects and influence of social networks and other virtual means of 

communication became the object of researches. Training via Skype, especially for 
development of English communication skills is quite new. Professor G. Godwin-Jones 
from Virginia Commonwealth University studied the use of Skype for online learning. Also, 
A. Elia revealed its influence on language learning. C. Beltrán conducted a research on the 
influence of Skype chat on communication skills in a group of students with English proficiency
level of A2. The scholar concluded that communication in Skype increases students’ 
motivation and is an excellent opportunity to improve teachers’ activities, too (Correa, 2015).

According to English scholars M. Pawlak, E. Waniek-Klimczak, J. Majer, mastering
the skills of foreign language communication is a difficult task as the acquisition involves 
the mastery of different linguistic subsystems to the point where they are used 
automatically in spontaneous communication. Therefore, the main function of a foreign 
language teacher is to create special conditions for the development of communication 
skills, abilities to interact in different linguistic and social circumstances, use accurately but 
spontaneously these language subsystems. To A. Vaseki’s opinion, such a task is extremely 
important in the globalized world where today’s youth wants to communicate with 
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representatives of other countries, ethnic groups, races and the like, because the ability to 
speak a foreign language increases their confidence and self-esteem (Ping & Maniam, 2015).

The study of social networks’ influence on different aspects of human activity and 
education, in particular, should be carried out with reference to theoretical foundations. 
Thus, sociocultural theory is valuable for our study, which indicates that man is an integral 
part of the world they live in, so students are not independent in their activities, i.e., the 
student does not study in isolation, but in interaction with others. Therefore, teachers should 
offer more chances to learn interactively and in cooperation. H. Pi believes that the 
messages that are exchanged in social networks develop students’ critical thinking and 
literacy skills by using language in a real context. D. Marmc, D. Mccormick expressed the 
assurance that the sociocultural theory was the basis for the development of learning 
strategies in foreign language learning. They found out that students’ participation in the 
communication with the members of community was characterized by their ability to grow, 
reflect on and improve their language strategies (Ping & Maniam, 2015). 

Recently much attention has been paid to social perspectives of education. A 
significant number of researches on online courses have been conducted under the influence of 
the constructivist theory and the theory of social learning. During the 1990s, constructivism 
had a strong influence on education, especially in the question of learning technologies. The 
social constructivist theory recognizes that students act in a certain environment; in such a 
way there is reflection, abstraction and increasing practical knowledge. On the other hand, 
it is focused on the effect of social interaction, language and culture in the learning process. 
Some scholars believe that according to the principles of the constructivist theory substantial
interaction in the educational environment of social groups is directed at strengthening the 
values, exchange of opinions and experience with a practical orientation. Some of them 
suggest that the paradigm of social constructivism is focused on student-centered learning 
so that students can share their knowledge, skills, experience and ideas with others. Also, 
students are encouraged to take part in active dialogues with groupmates and teachers, 
cooperate with each other, create knowledge and discover some principles for themselves. 
British scholars Q. Wang, H. L. Woo, C. L. Quek, Y. Yang & M. Liu (2012) note that 
learning should be conducted through web-technologies supported by such theories 
emphasizing the creation of specific learning environment where students can have an 
access to knowledge and share information and resources with others.

Therefore, learning by using Internet technologies can stimulate and support the 
learning process and provide positive results. Once students gain the opportunity to participate
in group discussion on Facebook, they use the language modified to their proficiency level 
and gradually acquire communication skills in a foreign language. At this stage, experienced
students help groupmates in the discussion and, finally, students with less knowledge and 
skills feeling the support can initiate a discussion with others (Ping & Maniam, 2015). 

Our analysis suggests that a modern process of language learning outside the 
classroom is mostly conducted in an informal way. Informal learning with the help of ICTs 
is an alternative environment for language practice and, therefore, it should be studied by 
scholars for further practical realization. Informal learning is considered as a link or bridge 
between social media and academic content learning. It offers more options for students, 
provides deeper study of the learning content. In this context, the learning process occurring 
outside the classroom with the help of ICTs and being focused on discussions on the 
meanings of words and the creation of knowledge, social and personal interaction and 
forming of relations between the objects of study is extremely important. The scholar from 
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Monash University N. Selwyn argues that computers and other aspects of ICTs enable 
young people to take part in a wide range of activities, although they do not occur in a
traditional educational environment (Shih, 2013). 

Taking into account that computer-mediated communication (CMC) is now 
gaining popularity and recognition among academicians and practitioners as an effective 
means of acquiring communication skills in a foreign language, we believe it necessary to 
consider various scholars’ views on the essence and features of realization in the education 
process for students of different specialties in more detail. C. Lengel, A. Thurlow, L. Tomic 
determine the CMC as any communication between people that occurs through computer 
technology. In other words, it is the integration of computer technology in everyday life, 
which actualizes the study of how human behaviour is maintained or altered by exchanging 
information through machines (Correa, 2015). 

American scholars from University of California R. Kern and M. Warschauer 
believe that an access to social networks helps students to communicate with other learners 
or native speakers. In addition, M. Levi and G. Stockwell are sure that CMC tools provide 
teachers with the opportunity to monitor learning outcomes easily and with minimal 
interference in the learning process (Correa, 2015).

In this context, Skype conference calls are a valuable tool for communication and 
interaction among the participants of the education process. Skype not only ensures oral 
communication and enhances social relationships both with fellow students and other 
members of the communication, but also increases the effectiveness of extra-curricular activities. 
Some experiments have been conducted to test the hypothesis that Skype conference calls 
may improve social interaction skills of students with A1 language proficiency level 
outside the classroom. J. Nash and J. Calonico define social interaction as the process of 
communication and mutual influence that involves contact between two or more 
individuals. Scholars in University of Albany K. Fitch and R. Sanders believe it to be a 
diversified and multidisciplinary convergence of interests, which include discourse 
analysis, ethnography and social psychology (Correa, 2015).

In 2003, S. Boyd first suggested that social networks were software applications 
that support the development of social ties between individuals within certain groups. In 
2006, Australian scholar from University of Technology, Sydney, A. Bartlett-Bragg 
indicated that social networks were a set of applications which promote communication and 
personal interaction within a group and spread the scope of cooperation, social ties, 
promote the exchange of information in the webspace. As one can see, the scholars’ 
definitions draw attention to the fact that social networks are based on the interaction of 
individuals with each other in a common space for cooperation and exchange of 
information. D. Boyd defines social networking sites as web services that allow a person to 
create a public profile with a specific system of restrictions to determine the list of users 
with whom he or she comes into contact (Balcikanli, 2015). 

Turkish researchers H. Ajjan and R. Harsthone identified the benefits of social 
networks in an educational context: they activate students’ learning process, their motivation and 
the interaction between the student and the teacher aimed at developing students’ writing 
skills (Balcikanli, 2015).

Some researchers (P. Norris, P. Resnick) believe that social networks are very 
influential in the development of relationships between participants and thus support a wide 
range of relationships (Norris, 2002). J. Mazer, R. Murphy & C. Simonds (2007) consider 
that teachers using social networks can motivate students and create a more comfortable 
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climate in the classroom. H. Ajjan & R. Harsthone (2008) also found out that such social 
networking tools enhance the learning motivation, interaction between students and 
teachers, the integration of different applications in the education process.

However, there is certain criticism of social networks. So, C. Dainty finds that the 
negative effect of social networking and especially Facebook is manifested in the absence 
of empathy, unstable sense of identification among children, a short period of concentration. 
But, others believe it is the intelligent use of modern technology in the classroom 
(Balcikanli, 2015).

Many scholars called Facebook the social glue. It is increasingly seen as an 
educational tool due to its beneficial qualities (feedback, interaction, social activity). From 
the point of view of social impact, Facebook accelerates the learning process and makes it 
less routine. Students in groups talk about their lives, share thoughts, discuss interests, 
training, find out questions about homework, exams, collaborative projects. From the point 
of view of efficiency in the learning process, Facebook enhances the “student teacher –
teacher-student” interaction of in web communication. Thus, Facebook is of interest to 
researchers in three aspects: as a mass social phenomenon; as a unique ability to monitor 
the private behaviour of certain categories of people; as the model of information exchange 
among young people (Balcikanli, 2015). 

S. Warnock states that the first reason to teach writing online is that the environment
can only be contextual. The students are taught in a rich, managed learning environment in 
which they express their thoughts to a diversified audience in a written form. Electronic 
means of communication allow students to communicate in writing with the teacher and 
other students and this presents new educational opportunities for all participants of this 
process. In addition, this is a unique opportunity to use online courses to make teachers and 
students interact outside of the training content. These e-groups are the basis for the further 
social and professional connections that make up the value of education (Ping & Maniam, 2015).

M. Melor indicates that social interactions have a positive impact on the 
development of lifelong education. Social interaction helps develop research skills, teaches 
to evaluate the obtained results and communicate with peers. The education process usually
takes place in the classroom in the form of personal communication between its 
participants, but now it can be implemented with the help of social networking technologies 
including the discussion between participants and evaluation of group-mates’ answers (Ping 
& Maniam, 2015).

According to certain researches, Facebook influences students’ motivation and 
strengthens the practical component of the education process. It increases the level of 
interaction on web-based resources, helps teachers develop relationships with students 
outside the classroom, discuss problems that are interesting for students. The study of 
Facebook as a useful learning environment for English learning indicates that such factors 
as students’ self-confidence, motivation have been greatly improved. Students add that the 
use of Facebook significantly influences their confidence, makes them feel free in the use 
of writing skills (Ventura & Martín-Monje, 2016). 

A. Selami points out that discussions in social networks create the context in 
which the teacher talks less when the students talks more. The learning process becomes 
more student-centered. Group discussions allow the students to brainstorm before they 
write a message as Facebook is the most commonly used application in which the sender 
can edit the message many times before sending it (Ping & Maniam, 2015). 

The results show that students tend to discuss issues important to them in social 
networks, in groups on Facebook rather than in the classroom. In case of low self-esteem, 
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they cannot share opinions in class and offer their opinions for discussion. The discussion 
group in social networks provides a place where ideas are posted for all, open to criticism 
and praise. Students develop skills of organization, synthesis and analysis of the views 
independently and together with classmates. This creates the conditions for meaningful 
learning in which group members can generate ideas. In such a way, students gain 
confidence in written responses because they are supported and receive positive feedback. 
During the exchange of thoughts, messages and comments on Facebook, students develop 
confidence, so Facebook groups help to support, brainstorm and improve writing skills. All 
studies show students’ positive attitude to group discussions on Facebook. However, it is 
very important to direct the students’ attention to the aspects of learning in order to 
represent educational goals and work at achieving them (Hamada, 2013). 

In this context, we should draw attention to the fact that it is important for teachers 
to improve their competence by using new technologies and encourage students to use these 
technologies independently and outside the classroom. 

CONCLUSIONS
Thus, social media is becoming more and more popular due to the growing 

number of users. The growing popularity of websites aimed at social communication has 
led to their integration into the everyday life of young people. But now, with the rapid 
development of information and communication technologies, they are not only a means of 
communication, but also change the traditional teaching model and contribute to improving 
the efficiency of the education process. The strong influence of social networks on human 
activity has made educators reflect on the use of social networks in the educational context. 
Social networks have a positive effect on encouraging students to practice oral language as 
it facilitates discussions and enhances the course content in a variety of modern and 
attractive methods. The results of this experiment allow us to conclude that social networks 
and especially Facebook can be a powerful tool to enhance online interaction and improve 
foreign language communication skills. Social media offer new opportunities for students 
to manage their own learning and more active methods of work in collaboration with 
teachers, providing access to information resources and services. 

Further researches should be conducted in the field of the enhancement of this 
positive impact with a more full account of the students’ individual needs consolidating 
their involvement in such new types of online courses.
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THE ROLE OF ELECTIVE COURSES IN STUDENTS’ 
PROFESSIONAL DEVELOPMENT: FOREIGN EXPERIENCE

ABSTRACT
The article considers the role of elective courses in professional development of 

students of economics. Modern European education is developing on the principles of 
democratization and humanization, where democratization implies the involvement of all 
agents/participants of the education process into forming its content and solving numerous 
related problems. Moreover, in order to be competitive in global labour market, modern 
specialists must develop such features as mobility, cultural, language and religious
empathy, professionalism, commitment to the human virtues, etc. The content of education 
expressed in the curriculum is now not a rigid unity. Offering elective courses, university 
curricula can be easily modified to the students’ needs and aspirations. The analysis of the 
curricula of the economic faculties at some leading European universities has showed a 
great amount of elective courses mainly in general subjects such as Psychology, Pedagogy, 
Philosophy, History, Politology, Social Science, etc. These courses make up approximately 
10 % of the total study load and are meant to realize interdisciplinary links, deepen 
students’ understanding of economic phenomena and develop analytical and strategic thinking.
On the one hand, by choosing elective courses students are more agitated in learning, more 
interested and motivated. On the other hand, universities think harder over the supply of 
subjects and their content. At the same time, it increases lecturers’ motivation to consider new
approaches, update information, and on the whole do their best to make their subjects appealing
to students. The research has proved that elective courses realize an important role in 
students’ professional and personal development by integrating knowledge of many subjects,
through their participation in tailoring the curricula and enriching their professional portfolio.

Keywords: elective courses, curriculum, professional portfolio, education content, 
professional development, personal development, tailoring the curriculum.

INTRODUCTION
The issue of education content is not new, yet it has always been subject to 

changes under the influence of numerous societal, political, ideological and economic 
factors that caused educational reforms. Higher education is the stage where students can 
and should influence the subject content according to their personal and professional 
interests with regard to their future labour activity. Nowadays, during rapid economic 
changes, the efforts of our country to occupy a dignified place in the world progressive 
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community, the issue of improving education standards and bringing them in the 
conformity with the standards of the developed countries is of major importance.

Nowadays education systems of the European countries are developing on the 
principles of democratization and humanization, where democratization implies the 
involvement of all agents/participants of the pedagogic process into forming its content and 
solving numerous related problems. Humanization of education aims to develop a new 
generation with such characteristic features as mobility, cultural, language and religious 
empathy, professionalism, commitment to the human virtues, etc. These two principles of 
democratization and humanization of education are focused on a personality, therefore
students have the right to express their needs and build their future professional profile 
themselves, either by choosing desired subjects necessary for their future professional 
activity or actively participating in modifying the curriculum.

A lot of universities provide the students with the opportunity to choose from the 
alternative subjects which mostly refer to general electives, while other restrict to only 
compulsory courses arguing that general subjects (to which refer mainly humanities) are 
not necessary for economic, medical or technical education.  

Some scholars argue that students can be misled by the variety of appealing 
subjects and ignore the more complicated thus less interesting, in their opinion disciplines. 
We will try to have a closer look at the problem.  

THE AIM OF THE STUDY
The aim of the study is to define the principles of selecting alternative courses at 

foreign universities and determine the role of elective courses in students’ professional 
development. 

THEORETICAL FRAMEWORK AND RESEARCH METHODS
The research is based on the works of both national and foreign authors. 

M. Beerkens-Soo has tackled the general issues of higher education from the international 
perspective. R. Donnelly, M. Fitzmaurice, G. Parry, V. Sjostrand, V. Slastionin and others 
have studied the content of education. V. Sjostrand (1967) considers the content of education as 
two interrelated processes, namely, training and upbringing that develop a personality 
according to the social and cultural demand of the society. According to V. Slastonin, 
I. Isaiev & E. Shiianov (2002), education should be considered as a phenomenon that evolves
under the impact of a certain social context to conform to societal needs at a definite time 
period. D. Chapman (1981) has studied the factors of students’ selecting a higher education 
institution and what makes universities attractive for students. R. Beswick (1973), M. Hedges, 
G. Pacheco & D. Webber (2014) have analyzed higher education modularization and the 
factors influencing students’ choice of subjects to study. R. Donnelly & M. Fitzmaurice 
(2006) have studied the principles of module design. I. Bim (2005) stresses the importance 
of students’ involvement in constructing an educational context according to their interests 
and needs. The article also presents the results of the analysis and synthesis of the recent 
reports on higher education and university curricula with regard to the demands of labour 
market and personal experience. The students’ motivation factor in choosing elective 
courses, as well as the role of elective courses in students’ professional development is in 
the centre of the study. The syllabi of some European economic universities (Lund 
University, The University of Vienna, The University of Copenhagen and The University 
of Dublin) have been analyzed as for the elective content and some comparisons with 
current situation at Ukrainian economic faculties have been made, based on which relevant 
suggestions have been put forward. 
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RESULTS
Universities are now trying to improve and upgrade their level of training by 

offering a wide range of subjects that cover various topics of the subject sphere. Students 
are now more involved in the education process by participating in curriculum design, 
choosing some subjects to study either at their home university or by an exchange program, 
so that universities may adjust to their growing needs. Since education was declared as a 
service, all universities compete for students and students compete for better universities. 
Thus, R. Beswick (1973) indicated that the economic survival of a college or university 
depends on students’ selecting the appropriate institution and successfully completing the 
program; consequently, institutions should attempt to attract those students who will succeed. 

Two decades ago there was a switch to a modular system. Modularization of 
education started in Great Britain in the 1960s when universities trying to raise their rates 
offered the elective courses, increased the student’s participation, their flexibility and mobility
(Bell & Wade 1993). This caused numerous discussions among the university teachers, 
educational bodies and governments. On the one hand, it enhanced students’ learning 
opportunities and made universities provide relevant subjects and elaborate their content. 
On the other hand, lecturers try to consider new approaches, update information and on the 
whole strive to make their subjects appealing to students. Nevertheless, there are debates 
whether this really works. According to D. Chapman (1981), students’ aspirations of a high 
level of education at a college or university play a very important role and are among the 
decisive factors of students’ choice of a university. 

R. Beswick (1973) argued that among the factors of influencing the students’ 
choice during the enrollment are reputation of program, specialized programs offered, 
variety of courses offered, student/professor ratio and family tradition. 

In Ukraine, most universities offer courses, which are traditionally divided into 
compulsory and optional, and students study 6 courses at a time. There is no praxis of 
choosing this or that course by students themselves, although linguistic faculties offer 
additional languages for study. We can say the same about the teachers’ choice, where
students subscribe to a certain course only basing on the feedback of other students or 
teachers about this lecturer. So, the model of elective courses is only beginning to operate 
in our country. Naturally, when the combination of disciplines is successful, both a student 
and a university can benefit from it. According to S. Hofert (2016), a new setting at a 
faculty can have a remarkable impact on the personality development. The scholar points 
out that it is difficult to put up with a new atmosphere, especially for a first-year student 
whose personality is still unstable. For example, at the faculties of marketing and 
distribution the atmosphere is noisier, livelier (more extraverted) while at the faculties of 
Finance, Accounting or IT, it is quieter (more introverted). The student must take it into 
consideration while choosing disciplines as well. On the other hand, the department of 
human resources must learn more of psychology and understand that a good team is made 
of different people. There are different reasons why people choose these or those professions. It 
does not deal only with graduation grades, family tradition or interests. It is the personality 
that highlights certain features and strongpoints. Therefore, prior to compiling the content 
of education and offering some subjects, the university should study this psychological 
coherence and benefit from it. S. Hofert (2016) suggests a so-called subject mix, especially 
for specialists of humanities, who can combine philosophy with economics or information 
science, or whatsoever. In such a way they can contribute more to their personal 
development and to the development of the community where they will work. 
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One of the possible solutions to this problem with students’ participation is modular

system of education. One of the steps of designing modules is considering learner support 
(Donnely & Fitzmaurice, 2006). In this respect, a modular system of education enables the 
students to try themselves in other subjects and broaden the scope of their education. There 
are a lot of advantages of a modular and credit system. First of all, it concerns the recognition of 
diplomas among certain countries, especially when students participate in exchange 
programs or wish to combine their study at different universities. L. Walker (1994) says 
that modular education enables students to use the skills obtained in one discipline in 
another and thus reduce boundaries between disciplines. This holds true especially in the 
modern job setting when each professional needs to have additional skills. For example, 
doctors need to know informatics to be able to operate sophisticated computerized equipment or 
to make computer-aided reports and case histories. Economists and managers also need to 
have computer skills as well as foreign languages to be able to communicate with clients 
online, make money operations online and follow the events at a stock exchange. Therefore, 
universities must ensure the most suitable combination of subjects in order to avoid fragmentation. 
For this purpose the curriculum should contain compulsory subjects with set requirements 
to their completion or to their entrance. It is also necessary to introduce recommendations 
from the lecturers for certain students to the selection of modules (Walker, 1994). 

Nevertheless, the popularity of rounded education is growing and many universities try 
to broaden the range of subjects with foreign languages, management courses, history and 
cultural science. Moreover, it has become popular to add pedagogy even to non-pedagogic 
professions. The University College of Dublin offers students two selective modules during 
each academic year, which means one-sixth of the annual module load. These modules are 
taken either from their core or external programs. For instance, engineering students can 
take English Literature or Arts students can take Physics. On the total, each faculty offers at 
least 10% of selective modules. The reasons students choose non-program modules are 
different, still among the most frequent are: 1) new experiences; 2) a more appealing CV 
with a wide range of skills (Hennessy, Hernandez, & Kieran, 2010).

Here we must point out a negative, in our opinion, tendency to take away some 
courses, such as pedagogical science or psychology from either compulsory or optional content
of training specialists in economics. Although almost all Ukrainian universities train 
Masters who presumably will pursue a scientific career and obtain a PhD in economics and 
further teach at universities, they do not offer any subjects that will train them in professional
pedagogy, teaching methods or psychology. The same concerns more specific subjects, 
where students obtain necessary skills to be able to start work without a long probation period.

A variable component of professional education is one of the ways of its 
democratization. Introducing a wider range of elective courses at Ukrainian universities 
will ensure the academic freedom of the participants of the education process. First, 
choosing a course, the student has a chance for manifestation of their own aspirations. 
Second, elective courses enable to develop students’ virtual goals, motivate them to study 
and shape their professional image. Third, elective courses promote the realization of 
principles of organization of education in Ukraine, such as equal conditions for everyone to 
develop their talents and abilities; humanization and democratization of higher education of 
Ukraine and its integration into the European educational space while preserving positive 
progressive traditions and achievements of higher education (Bim, 2005). Then, elective 
courses also promote students’ mobility since they broaden the scope of educational 
content. And the last, which is seldom mentioned while tailoring curricula for universities, 
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elective courses help students comprehend such compulsory specific subjects as Marketing 
Strategy, Ethical Leadership in Business, Strategic Planning, International Marketing, Advertising
Management, History of Economics, Political economy, Economic theory, Management of 
human resources etc. They help develop communicative competency which implies the 
ability to listen to other people, understand their opinions, participate in discussions, support or 
object to opinions, work in a team, understand other people’s needs, persuade and encourage.

We must here take a look back some 10 years ago when numerous Bachelor 
programs included such disciplines as rhetoric, ethnology and even ethics. Unfortunately, 
most economic universities have excluded these subjects in favour of more specific ones 
that directly relate to the students’ future professional activity. However, there is more than 
professionally specific component in higher education. In our opinion, university graduates 
must not only perform well at work, but also contribute to the whole society and do it based 
on integral knowledge of history, human psychology and national peculiarities. For example, in 
Finland, students can “take other courses developing citizenship and work skills, or pursue 
recreational studies” (Beerkens & Vossensteyn, 2009). We consider as positive the 
experience of school of Economics and Management of Lund University (Sweden), where 
the Program of International Business includes 30 credits of elective courses (16 % of the 
total credits), which comprise International Business Strategy (15 credits) and International 
exchange studies with either completion of the International Degree Project (15 credits), or 
Internship (Lund Program, 2016). “The course of International Business Strategy both 
broadens and deepens the students’ knowledge, skills, and judgment in relation to 
international business. New concepts associated with (mainly international) strategic 
management are introduced, but at the same time the course provides an integration of 
previous courses from a strategic perspective” (Lund Program, 2016). This course is taught 
in Semester 6 and also realizes interdisciplinary links in the economic education, encourage 
the students synthesize and analyze obtained knowledge during the previous years of study. 

The program of Bachelor in Economics at the University of Copenhagen for the 
academic year 2017/2018 has already planned an elective course Science of Behaviour 
Change (7,5 credits), which will embrace 42 hours of lectures and 162 hours of preparation. 
Within the frames of this course students will gain “a deeper understanding of what 
motivates people, how they process information, and what non-economic features of the 
choice environment influence decisions” (University of Copenhagen, 2017). The author of 
the program also explains the students the necessity of this course and how they will apply 
this knowledge “to identify human biases and creatively design behavioural interventions, 
policies or products that help people make better decisions” (University of Copenhagen, 2017). 

The University of Vienna in the Master Program for Economics also offers a list of 
elective/alternative compulsory courses under the name of General electives that comprise 
Political Economy, Economy of the Enterprise, Econometrics and Statistics, Social Science, 
Politology, Philosophy, International Development, History and Economic History, History 
of Economic Theory, Mathematics and Operation Research, Law, Geography, Psychology. 
Students must choose 2 of these courses (Universität Wien, 2013). 

All this mentioned above only proves the fact that students of economic, technical, 
agrarian or medical universities must learn humanities to apply the knowledge of a man in 
professional situations during professional interaction, observance, teamwork, supervision, 
management. Students of economics can take advantage of the theory of personality, the 
hierarchy of human needs, peculiarities of human psychic processes and conditions which 
will enable them to conduct market research, develop advertising techniques, perform 
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management functions. Students can be intrigued by the mechanisms of memorizing, 
recognizing, guessing which will later help them in further studies and manage the 
accumulated life experience in future. The knowledge of genetic, gender and age 
peculiarities of a personality will help the student to cope with stress at work, prevent 
stressful situations, understand the moods of the co-workers, form the productive staff by
employing compatible workers and even raise the company’s spirit. These issues are 
considered in such topic as “Personality in business” where the psychological features of 
economic agents are revealed, as well as in the course on Pedagogy and Psychology which 
studies personality characteristic features in relation with certain professional conditions 
and requirements. In such a ways students may determine if they fit in the future professional
setting or need to do some amendments in their program (change a faculty, take additional 
courses etc.). The elective course on Pedagogy and Psychology lays theoretic basis for the 
development of a competitive personality who will be able to adjust to the changing job 
requirements, labour force mobility or life long learning. The knowledge of history will 
help the students integrate the laws of economic development with historic processes and 
understand the interrelation of social and economic events in future. 

According to the estimations, elective courses help develop general education 
competencies, such as cognitive competency, which helps to integrate knowledge of 
various subjects, develop abstract thinking, take well-informed decisions and evaluate own 
performance. For instance, “Dutch students perform very well in terms of finding a job that 
corresponds to their skills level and the rate of return of their studies (Bologna Key 
Statistics). In this respect, the Netherlands outperforms the diversified systems. The data, of 
course, only shows the averages and there is no information if particular student groups (e.g. the 
“top” group) would gain from a different system” (Beerkens & Vossensteyn, 2009).

CONCLUSIONS
On the basis of the analysis of the pedagogical literature and our own experience,

we can state that introducing elective courses as an opportunity for the students to tailor 
their professional portfolio will contribute to students’ professional and personal 
development and enhance their motivation to perform well in the elected subjects. At the 
same time, students’ involvement into tailoring the curriculum will show the path to its 
improvement, finding new approaches to teaching, assessment, make higher education
institutions more attractive for foreign students and will broaden the scope of education.

Further research will be needed into the ways of adjusting humanities with the 
respect of their more practical embedding into professional training, thus harmonizing 
interdisciplinary links. It will be also important to learn the vision of Ukrainian students on 
the curriculum so that to take steps towards its improvement.
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EDUCATING EDUCATORS AND TEACHERS IN POLAND 
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ABSTRACT
The presented text discusses the problems of academic and teacher education under 

conditions of consumption culture and neoliberal ideology development at the beginning of 
the 21st century in Poland. The article puts the thesis that neo-liberalism, manifested by 
economic phenomena, permeates all spheres of social life, enhancing the characteristics of 
consumption culture. It enters education, including academic education. In this context, 
there has been shown a part of our research conducted in 2006–2016 (27 interviews in 
depth with students completing Master’s degree in Pedagogy). The research has taken the 
form of semantic reconstruction of statements made on studies and pedagogical training, 
expressed by students during in-depth interviews (IDI). During the research study the 
leading categories have been defined, which set the main perspectives for thinking about 
study. Within these perspectives, the student’s goals of study have been identified and more 
detailed profiles of perceiving pedagogical studies have been defined. The comparative 
analysis of the IDI narratives of 2006 and 2016 allows us to see phenomena that can be 
interpreted as indicating that pedagogy students are increasingly taking over the market 
thinking, acting more explicitly as customers of educational services, presenting a 
utilitarian attitude to study.

Keywords: academic education, consumption culture, neo-liberal ideology,
pedagogical studies, students.

INTRODUCTION
Contemporary world has reached an impressive level of scientific and technical 

development. At the same time, the representatives of social sciences and humanists 
express their concern about future of our civilization. They point to the continued existence 
of risk of global war, the danger of ecological or economic catastrophes, the rise of racial, 
religious or cultural mass conflicts. They indicate that as a result of globalization processes 
and the uniformity of mass culture, poverty is becoming less and less of cultural diversity. 
Challenges of modern times escalate the problems and existential dilemmas, placing 
disoriented people in new situations and forcing them to make difficult and risky choices 
(Giddens, 2001), hindering the process of shaping one’s own identity (Bauman, 1999) and
of “reinventing ourselves” (Rorty, 2000, p. 146).

The victory of consumerism and the concomitant idea of pleasure (Baudrillard, 
2006) determined the definition of contemporary culture as a culture of consumption 
(Bauman, 2007; 2009). In culture of consumption reflective lifestyle disappears because as 
Z. Melosik (2004, p. 74) states, “the ideology of consumption, the ideology of pleasure, the 
coercion of life in an instant moment – all cause the existential questions to cease to make
sense.” Young generations do not seek the meaning of life, rather they turn to small, 
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everyday things, small (and greater) pleasures that can be acquired and consumed. This 
consumer lifestyle is proposed to them by ubiquitous advertising and they capture the 
experience of being in virtual reality created by the media.

The culture of consumption in Poland is also being strengthened by the neo-liberal 
ideology that predominates over earlier liberalism. Many scholars emphasize the differences
between these ideologies. J. Rutkowiak (2009) describes them briefly, “unlike liberalism, which 
exposes the role of freedom in the functioning of societies and individuals, the 
characteristics of neo-liberalism are the conception of dominance of today’s dynamic 
transnational corporations as organizations of production and distribution of goods and 
services, organizations gaining prerogatives with particular ruthlessness and cunning and also
camouflaging the responsible aspects of their activities (p. 18). Corporate giants have at 
their disposal world-wide, virtual capital, profit and broaden their economic and economy 
influence as well as broader non-economic spheres of culture, particularly significant in the 
sphere of politics. The ideology of neo-liberalism raises competitive sentiment – the fight for 
success (expressed economically) and interest in profit, which is the main value – makes it 
possible to belong to a group of privileged possessors-consumers. Under these conditions, the 
spirit of social solidarity disappears as well as the weakening and the instrumentalization of 
interpersonal relations takes place. Neoliberalism, which manifests itself in economic 
phenomena, penetrates all areas of social life, enhancing the characteristics of the culture of 
consumption. It also penetrates into education, including academic education.

Neo-liberal economy effectively deals with the quality of people (for its own 
interests). It is about educating the desirable and useful employees of the corporate 
economy. This is not only mentioned by pedagogues traditionally included in critical 
pedagogy (P. Freire, H. Giroux, I. Illich, P. McLaren, continuators of the Frankfurt School 
and J. Habermas (1999)), though they are probably the leaders of this kind of thinking. In 
Poland, the reference to different degrees of critical thinking and pointing to integration of 
education into the mechanisms of politics and power is mentioned by M. Czerepaniak-
Walczak, R. -Dziemianowicz, E. Potulicka, J. Rutkowiak, 
B. , T. Szkudlarek et al.

THEORETICAL FRAMEWORK AND RESEARCH METHODS
The penetration of consumption culture and neo-liberal ideology into the sphere of 

higher education and teacher education in Poland is revealed in the adopted legal and 
organizational solutions. The Bologna process has had a great impact on the contemporary 
shape of higher education. Considering the way it is implemented in Poland, we see that it has 
become primarily socioeconomic and political initiative and secondarily scientific initiative 
(Jankowska, 2014, pp. 84–88). Its aim was to educate mobile workers for the European 
labour market rather than educate the reflective elites. It is worth adding that also the 
adoption in 2012–2013 of the National Qualification Framework as a basis for the design of 
training programs strengthened thinking about academic education as a preparation for 
labour market requirements and bureaucratized the education process. In the context of 
massive higher education and expansion of consumerism and utilitarianism, the promotion 
of students’ practical preparation (which is understandable) has begun to divert the ideas of 
educating modern personnel capable of transforming reality and creating new labour market 
and has led to programmatic minimalism and training of non-critical and adaptive workers 
for the existing production and consumption systems.

In the context of pedagogical education, it should be emphasized that in Poland 
pedagogical studies from the beginning of the century have become mass studies conducted 
not only within university faculties but also in small centres, sometimes offering only 
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extramural studies. The volume of pedagogical studies co-influenced the weakness of 

criterion for admission to study was just a basic level of successful passing the final 
secondary school leaving exams in selected subjects (Kautz, 2011, p. 174).

Another and, in the light of today’s experience, unfavourable phenomenon was the 
adoption of two-stage study recommended by the Bologna Process (Regulation of the 
Minister of Science and Higher Education as of June 13, 2006, on the names of study 
fields). The advocates of such solution pointed out to: a) achieving vertical and horizontal 
mobility of studies; b) possibility of changing the discipline of study after the first stage of 
education and, consequently, the flexible adjustment of one’s own professional decisions; 
c) possibility of obtaining a specific profession adapted to the needs of the market in a short 

convincing. Two-stage nature of education in the case of pedagogical and teacher education 
weakens their forming potential, which is extremely important in the pedagogical profession 
(forming of teacher personality) and hampers the harmonious organization of the education 
process. The higher education system, aimed at the quantitative growth of students (increasing
the number of students), remained unselectively open to all candidates, including those who 
decided to continue their studies in pedagogy after obtaining a first degree diploma in 
another field of science. Applied solutions by universities to create the so-called 
“compensation modules”, according to the critics, are far from enough to shape the future 
educator’s personality. On the other hand, those students who continued on the second level of 
pedagogical studies complained about repetitive content and lack of professional development.

The decline of the prestige of studies has become a significant phenomenon, which 
is a consequence of the adopted strategy of egalitarianism and the mass character of
academic education. Completing the course of study has ceased to guarantee good work. 
The youths who started their studies in the second decade of the 21st century, while 
remaining being influenced by ideology of neo-liberalism, demonstrate expectations of a 
customer who came to the university as an institution providing educational services. They 
want to become qualified and enter the labour market effectively and without unnecessary 
effort (without “unnecessary theories”). At the same time, in the case of pedagogical 
studies, the market value of their investment is uncertain. The job market is saturated and 
obtaining a job as a teacher or educator becomes problematic.

How do contemporary students understand the meaning of pedagogical studies and 
their role in preparing for becoming an educator? Do they feel like customers thanks to 
whom a university-enterprise can operate?

The question of understanding the studies was the main topic of the author’s 
empirical research, realized within the framework of the project: “Understanding the 
essence and sense of the academic education process and the role played by the dialogue 
between the academic teacher and students of public education pedagogy” conducted in 
2006–2016. The research took the form of semantic reconstruction of statements made on 
studies and pedagogical training, expressed by students during in-depth interviews (IDI). 
The study was based on the transcripts of 15 interviews conducted in 2006 with students of 
the last semester of the graduate Master’s studies (10th semester) and 12 interviews in 2016 
with the graduates of the second level (fourth semester). All interviews lasted 4 hours on 
average (2,5 to 5 hours usually during two meetings). The author has conducted them 
personally according to one scenario, maintaining the same principle of IDI participants 
selection (mail inviting to participate in the interview, total freedom of participation). This 
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allows to treat the material collected in 2016 comparative to that obtained 10 years earlier, 
and thus allows to track the changes that occurred during that time in the students’ 
understanding of study.

During the research study the leading categories have been defined, which set the 
main perspectives for thinking about study. They included: 1) scientific knowledge in a 
particular field, 2) student’s own development, 3) work-profession, 4) conducting formal 
activities. Within these perspectives, the student’s goals of study have been identified and 
more detailed profiles of perceiving pedagogical studies have been defined.

Finally, it was found that the students perceive studies as: 1) a process of pursuing 
knowledge/truth based on special cognitive motivation, that is, the desire to achieve 
knowledge (about the world, a man and oneself) as an autotelic value.

Within this perspective, depending on the main goals of study, the following 
profiles of understanding were distinguished: a) studying as a process of developing 
humanistic knowledge of man, pointing to their uniqueness and of their culture, helping to 
understand others, approach them; b) studying as a process of acquiring academic 
knowledge (at high level), scientific knowledge, making them specialists in the field of 
studied subject; c) studying as a process of development by learning about oneself, 
discovering one’s abilities and interests. 

The profile of study understanding marked with letter “c” has been placed on the 
boundary between the perspective determined by “knowledge” category and the “student’s 
own development”. This latter perspective has been reached by fulfilling the goal of self-
discovery. However, because the representatives of this idea clearly linked learning with 
cognitive processes and the most important value for them was knowledge – the 
localization was determined to be within the first perspective (“knowledge”).

2) process of personality development and acquisition of social and cultural 
experiences based on special motivation for personal growth, for self-fulfilment, achieving 
professionalism of action.

Within this perspective, depending on the main goals of study, the following 
profiles of understanding were distinguished: d) studying as a path of self-development –
primarily happening (though not exclusively) in relation to the learning process; e) studying 
as developing oneself by gaining social experience, reinforcing courage in fulfilling 
important tasks and independence of acting (time of study is important and students’ 
activity inspired by studies, but outside the learning process); f) studying as a self-
development through acquisition of experience in the field of activities connected with 
pedagogical work, also outside formal educational process.

The profile of understanding study, marked with the letter “f”, aimed at gaining 
experience in the field of pedagogical activity, entered the field of category 3 professional 
work. Nevertheless, the starting point was the confusion about studying as a process of 
personality development rather than preparation for future profession.

3) pursuit of professional development: the development of professional competence and 
improvement of professional workshop based on the need to be socially useful, capable of 
working and self-sustaining, and therefore respectable and recognizable. 

Within this perspective, depending on the main goals of study, the following 
profiles of understanding are distinguished: g) studying as a process of acquiring competences
needed in the pedagogical profession, developing professional skills and gaining qualifications
enabling them to take up professional activity; h) studying as a process of obtaining a higher 
education diploma, providing a vocational qualification and a means for further career.
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4) the process of seeking for educational success at the higher level based on the 

need to satisfy ambition, success and prestige, usually (not always) hope for the possibility 
of obtaining future gratification. 

Within this perspective, depending on the main goals of study, the following 
profiles of understanding are distinguished: i) studying as a continuation of higher
education, thereby fulfilling the program designated by the university, fulfilling program 
obligations, passing examinations, obtaining credits, eventually writing diploma thesis and 
its defence, resulting in obtaining a certificate/diploma – with the belief that such program 
implementation raises self-esteem, confirms the capabilities held and raises the level of 
one’s own education; j) studying as a process solely for the purpose of obtaining a higher 
education diploma as an end in itself, arising from belief that it is worth having it, that it 
can be a “useful paper” increasing market attractiveness.

RESULTS
The comparative analysis of the IDI narratives during 2006–2016 allows us to see 

certain phenomena that can be interpreted as indicating that pedagogy students are 
increasingly taking over the market thinking, acting more explicitly as customers of 
educational services, presenting utilitarian attitude to study. In the interviews of 2016, there 
has been reinforced (in relation to the 2006 statements) the perception of studies in formal 
terms – obtaining diploma that gives professional qualifications but not combining it with 
the process of developing humanistic knowledge about a man and his upbringing, which is 
the weakening factor. 

It is difficult in the short form of this article to present with due accuracy the material
arguing the above thesis, nevertheless it is possible to try to indicate several related issues.

1. Changes in the field designated by the category “knowledge”: the pursuit of 
knowledge/truth or willingness to consume knowledge/information?

The classical conception of studies as a way of gaining knowledge about the 
discipline studied and its involvement in the process of its forming, which appeared in the 
interviews of 2006 (06K5; 06M1; 06K2, 06K9), practically speaking did not occur in 2016. 
In the article, due to its volume, it was necessary to give up the citation of interviews, 
hence, only the symbols of interviews were placed in brackets, which picture most 
prominently the phenomenon described in the text. Symbols contain: the first two digits 
indicate the year of study: 06–2006, 16–2016, the letter K-woman, M-man and the number 
of the interviews. So, the students associate the study process not so much with the 
demanding commitment to knowledge acquisition, but rather its absorption, taking more 
“consumer” attitude than years ago. Speaking metaphorically, they expect knowledge from 
their studies: easy-to-digest: clear exemplified and expressed in practice (16K5, 16M1, 
16M2) and nutritious: utilitarian and pragmatic (16M1, 16K3, 16K6, 167). Placing learning 
at the service of social needs and popularizing among young people beliefs that only 
knowledge that has direct (technical) use in practice is valuable reinforced in students of 
pedagogy the expectations to gain specific information and aversion to any form of 
theorizing. Certainly, also students graduating in 2006 express special interest in practical 
knowledge and reluctant attitude to the “dead” theories because they do not explain life, 
which are “swotted:, especially in the first years of study (06M2, 06K3 06K11, 06K8), 
nevertheless their criticism is less emotional and more substantive, suggesting changes in 
the learning process, content layout proposals.

Today’s students of pedagogy are less able to switch to didactic and scientific 
discourse. In interviews with the youths graduating in 2016, there are no threads (still 
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present in 2006) devoted to the specifics of language of the studied discipline. 
Understanding studies is separated from the value of exploring knowledge, embedded in 
discipline and in closer and closer relationship with thinking about information that is 
useful in the workplace.

2. Changes in the field designated by the category “student’s own development”: 
the pursuit of personality development and the search for ways of self-realization, or the 
multiplication and collection of experiences documenting personal potential?

Interviews of both 2006 and 2016 indicated that young people starting their studies 
often do not have a definite vision of their future, hence the duration of their studies has 
represented and represents a period of self-discovery and looking for their own path of self-
development. The students who graduated from their studies a decade ago while studying
under five-year full-cycle programs performed a gradual verification of correctness of their 
decision-making (nearly for all the key experiences were those from practice). If a student 
was convinced that pedagogical studies and the work of educators were a source of their 
satisfaction, they usually profiled their understanding of studies towards the perception of 
their ability to develop their personality in the sphere of professional activity and expressed 
the will to acquire purely professional competence (thus towards the “f” profile: 06K1, 
06K4 or G: 06K8, 06K9, 06K7). If on the contrary, they experienced inadequacy of study choice
and continued for ambition reasons (profile “I”: 06K2) to get a diploma (profile “k” J: 06K5).

Current graduates during undergraduate studies, as their colleagues did in the first 
stage of their studies a decade ago, profile their understanding of study orientated towards 
the value of personal development and acquiring social experience, remaining less patient 
on their path. From the first weeks of their stay at the university they test whether they have 
chosen correctly at any time being ready to change their decision and resign from their 
studies, move to another university or change specialization (16K7, 16K3, 16M2). Their 
choices of second-degree studies are much more well-thought but also more specifically 
focused on career development (all except 16K1 and 16K5). In fact, all 2016 interviewees 
agreed that they were taking second-degree studies expecting specialized tools for the 
planned and often performed pedagogical work. Pedagogical second-level studies are not 
linked to the broadly defined process of personality development but alongside the completion
of education – obtaining a Master’s degree, acquiring formal pedagogical/teacher 
qualifications (if they have not obtained them during first-degree studies).

A significant change in the understanding of personality development is still 
evident: the interviews of 2006 document that it was combined with their ability to check
themselves in new conditions and take on interesting and attractive tasks, broadening their 
interests, developing passions, leading to self-discovery and reinforcement of self-identity 
(06K3, 06K4, 06M1, 06K7, 06K12). Interviewees of 2016 speak on personality development in 
terms of exploring new opportunities, trying something new and self-realization – as a 
stacking of functions and tasks that can be described in CV (16K3, 16M6, 16M1, 16K8). 
Young people engage in various activities, weighing their importance for their further 
careers, calculating whether making them de facto pays off. They invest in their 
development, maximizing work-related effort undertaken to gain experience and resources 
for “comfortable study”. This mill of everyday life distances them from participation in 
culture, moments of personal silence, in-depth reflections. Personality strength begins to be 
measured as the level of vital fitness (fitness, resistance to fatigue, mental strength, 
resistance to stress) and not intellectual or development of reflexivity.
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3. Changes in the field designated by “work-profession category”: aspirations for 

professional development or enhancing own competitiveness on the labour market?
Building the understanding of the importance of pedagogical studies in the context 

of the value of “professional work”, frequent in the narratives of 2006, ten years later becomes
dominant, so the first clear trend is to increase thinking about study as a way to prepare for 
professional career. Recently, there has been a preference for studies that give specific 
qualifications to professional work identified as accessible (obtainable) on labour market.

Statements made about future and, importantly, current professional work (students
graduated from second-degree studies with a professional diploma work very often) is generally
predominating in interviews. Professional activity may be a favourable circumstance for 
educational process since as the respondents indicate professional experience results in 
increased interest, in particular, in methodological (but not only) subjects and bigger 
involvement in classroom activities (16K6, 16K7, 16K1). On the other hand, work results 
in lack of time for studies and also for student life and deepening of friendships, which probably
does not remain without any significance to social and interpersonal sensitivity of young people.

Interviews, however, show that orientation to professional work under current 
conditions begins to manifest itself in the utilitarian, calculated and profit-driven nature of 
students’ activities, both in their studies (starting parallel studies, studying two 
specializations, participation in various types of training  motivated by credits granting and 
not by desire to develop knowledge or passion) as well as activities outside the studies 
(aimed at increasing their attractiveness on the labour market, establishing contacts with 
potential employers, expanding their portfolio).

4. Changes in the field designated by the category of “realization of formal actions”:
pursuit of higher educational success of higher level or desire to hold a diploma?

Young people undertaking studies in the context of their mass nature and non-
selectivity see it as an obvious and natural way to continue education as an organized 
process of specific tasks and requirements, leading to obtaining a higher education diploma 
giving specific qualifications. Thinking by students about studying in categories focused on 
formal aspect is a description of the specific activities undertaken for the implementation of 
program duties. In this context, in 2006 and 2016 interviews, similar criticisms were made: 
the accumulation of theoretical subjects in the first years of study has been pointed out, the 
aforementioned over-saturation with the theory of general pedagogy, the expectation of 
practical knowledge connected with the chosen specialization, the value of practice and the 
need for their proper use have been emphasised, the irritation for repetitive content has been 
expressed, discouragement by boring way of conducting classes as well as satisfaction with 
workshop and training classes, examples of excellent academic didactics have been given.

The students point to its different educational attainment in relation to school 
education, emphasizing its educational value: the development of responsibility and self-
discipline but their 2006 statements alongside with the examples of freedom in the way 
they perform their program tasks (freedom of attending lectures, freedom from school-
grading system, treating them as objects) very often indicated the importance of the ability 
to choose the knowledge held, chosen as valued and interesting (06M2, 06K10), which can 
be co-created (06M1), while criticizing that this knowledge chosen by students is still not 
enough (06M1, 06K3, 06K4, 06K2). In 2016, the problem of self-reliance and self-
responsibility for the learning process occurs only in the first context of the way of 
implementing program tasks (16K3, 16K7, 16M1).

IDI students are worried that many students fail to fulfil their duties and disregard 
their studies. They emphasize their disagreement with the practice of cheating on or 
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copying assignments, even diploma papers and with the lack of their colleagues culture in 
daily functioning of the university, especially not being in line with the attitude of people 
who in future will be educators. It is noteworthy that these critical themes were taken by 
students graduating in 2016. In interviews in 2006, they appeared in the context of 
evaluating the behaviour of first-year colleagues. The students pointed to the gap separating 
them from their younger colleagues and have already expressed their concerns about 
academic culture and the level of future teaching staff (06K11, 06K12, 06K5).

Contemporary students see in their studies a formal offer of something “for 
themselves” since obtaining education in their understanding remains open and available 
opportunity for them. The studies cease to be the only or the most important stage, rather 
natural and the first (to complete) to be able to pursue further plans, including educational 
ones (the obvious use of postgraduate studies, courses, studying new disciplines of science). 
Interviews document that, in the belief of the participants of the study, the diploma is 
supposed to confirm the meeting of the requirements of the program, it should be 
something deserved, hence the frequent words of dissatisfaction that someone gets it for 
nothing, that somewhere is easier, that generally on the market there are many. It seems, 
however, that the deflation of the value of diplomas observed today does not change the 
credit-related attitudes of the youths but on the contrary, only intensifies their efforts to 
accumulate bigger and bigger number of them. 

CONCLUSIONS
In the light of the presented material it seems unfortunately that pedagogical 

studies, like any other (and perhaps even more than others), have ceased to be perceived by 
pragmatically orientated youth as an autotelic value –

acquiring knowledge that develops personality and makes them more
knowledgeable and reflective, but as an educational investment that increases their 
attractiveness on the labour market and aims to prepare for a professional role. Neoliberal 
culture of consumption seems to liberate and consolidate such thinking and, contrary to the 
ever-present declarations of promotion of creativity and self-reliance, it strengthens 
adaptive attitudes. There is a serious danger that many of the new teachers and educators 
leaving the university will not be able to raise the education to a higher level.

Rather perspective we see further studies on the matter.
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ABSTRACT
The article is devoted to scientific analysis of the phenomenon of pedagogical mastery.

Research findings on pedagogical mastery, pedagogical creativity, pedagogical technologies
have been studied in the light of historical and pedagogical paradigm. In addition, various 
scientific approaches and views of scholars on the essence of pedagogical mastery have been
considered and the ambiguity of their scientific interpretations has been justified. The 
scientific category of pedagogical mastery is regarded as a social, cultural and historical 
phenomenon, caused by the challenges of society in line with the relevant social priorities
and directions according to the goals and objectives of a particular historical period.
Subsequently, complexity and multidimensionality of the notion of pedagogical mastery and 
presence of various scientific approaches (technological, creative, personality- and activity-
based) to interpreting the scientific category have been proved. Based on the current 
sociocultural situation, the relevance of researches on pedagogical mastery as a scientific 
category has been proved and its role in training future teachers, which can be considered 
as a certain teaching strategy and factor in forming their readiness for innovative activity 
has been defined. It has been found out that diversity and interdisciplinarity of pedagogical 
mastery in the system of scientific knowledge promote methodological strategies for its 
research, the need for their systematization and complex implementation.

Keywords: pedagogical mastery, professional training, pedagogical art, pedagogical
technology, pedagogical technique, pedagogical creativity, innovation technologies.

INTRODUCTION
Ukraine’s joining the Bologna Process requires reforming the education system as 

well as updating its content and structure. Consequently, entering the European Educational 
Space should positively affect the quality of pedagogical training, raise competitiveness of 
higher education harmonization. A balanced and systematic increasing the level of 
qualifications of teaching staff is currently the main problem of social development in the 
context of higher education europeanization and one of the most important tasks in education.

Foreign and native experience shows that positive changes in education will not 
take place unless the level of teachers’ professionalism increases. At all stages of the 
historical development of education, the problem of pedagogical mastery was and is the 
most urgent one, since productivity of education and training and professional training of 
teaching staff are directly dependent on the willingness of teachers to perform their 
professional duties. The quality of education has always been determined by a national 
priority of the state, so studying the phenomenon of pedagogical mastery with the aim to
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enhance professional training of teachers has been the subject of researches by many 
scholars, educators, psychologists, philosophers, sociologists, teachers-practitioners.

THE AIM OF THE STUDY
The aim of the study is to specify the categorial status of pedagogical mastery and 

outline various scientific views and approaches to understanding the phenomenon of 
pedagogical mastery.

THEORETICAL FRAMEWORK AND RESEARCH METHODS
At the modern stage, development of pedagogical mastery is based on psychology 

of creativity, pedagogical acmeology, pedagogical culture, pedagogical ethics, pedagogical 
creativity and pedagogical technology.

While researching we have attempted to take into consideration all the above-
mentioned aspects of the problem under study. Therefore, we have appealled to many 
researches by Ukrainian and foreign scholars. It must be noted that there are numerous 
works on the matter, although we have chosen, in our opinion, the most relevant ones. 
Thus, we considered the essence of pedagogical mastery beginning from the early 20th 
century. We believed it necessary to study the interpretations of pedagogical technology, 
pedagogical creativity and pedagogical mastery in the retrospective of their forming based 
on the views of Ukrainian (A. Makarenko, M. Potashnik, A. Sbruieva, I. Ziaziun), 
American (B. Bloom, D. Bruner, J. Caroll, A. Maslow, K. Rogers), Russian (A. Bekhterev, 
V. Pavlov, S. Shatskiy, A. Ukhtomskiy), German (H. Grassel, J. Habermas, J. Herbart) scholars.
We concluded that these views may have different background, yet they agree on the point that 
pedagogical mastery is a complex process based on two important “pillars”, namely, 
pedagogical technology and pedagogical creativity that are closely interrelated. 

To obtain objective historical data on the problem under study, we used a set of 
theoretically interrelated methods of a historical and pedagogical research, namely, general 
scientific (historical and pedagogical analysis, synthesis, generalization, comparison); specific
search methods (terminology analysis, systematization of foreign and nativeresearch findings).

RESULTS
A scientific analysis and synthesis of historical experience suggests that 

pedagogical mastery of the teacher was the subject of philosophical studies as far as back in 
ancient times, and the term “art of education” was defined as a set of professional traits that 
help the teacher successfully direct the education process. The ancient Greeks, the Sophists 
(teachers of wisdom, masters) used the term “hevrestes” (skilled, experienced, competent)
to characterize people who achieved great results and regarded human as an individual. The 
ideas of pedagogical mastery were filled with the new content and underwent qualitative 
changes during the Enlightenment in the works of J. A. Comenius, J. Locke, J.-J. Rousseau et al.

Scientific and technological progress of the 20th century has caused 
technologization of not only many industries but also culture, pedagogy, humanities. Of 
particular interest in pedagogical science and practice during this period are studies on the
relationships between pedagogical mastery and pedagogical technology as its component  
that are closely related to each other. This is not a coincidence that the Greek word 
“techno” means art, mastery, skillsthe craftsman needs to make things under the guidance 
of the mentor due to his diligence and motivation. The term “technology” includes not only 
the art of mastering the very process, but also its standardization and unification, the 
opportunity of its implementing under given conditions.

It must be noted that the term “pedagogical technology” was first used in pedology 
in the 1920’s in the papers on reflexology by such Russian researchers as A. Bekhterev,
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V. Pavlov, S. Shatskiy, A. Ukhtomskiy, where this concept was related to pedagogical technique.
Pedagogical technology also involved the ability to use educational and laboratory 
equipment as well as visual methods. In the 1930s, the term “pedagogical technique” was 
mentioned in Pedagogical Encyclopedia and defined a set of means aimed at clear and 
effective organization of lessons.

In the 1920s, the former Soviet Union launched the education reform accompanied 
by introduction of innovative principles into organization of the education process. 
A. Makarenko (1954), believing that education should be organized as mass production,
pointed out that while “constructing” personality one should take into account individuality, 
integrity, originality of the talent, interests and inclinations. The teacher-innovator was first 
to distinguish pedagogical technique as a part of pedagogical mastery, emphasizing the 
need for special professional upbringing.

A massive introduction of pedagogical technologies took place in the early 1960s,
which was associated with reforming schools in the USA and Western Europe. The term 
underwent a number of changes, namely, from “technology in education”, “educational
technology” to “pedagogical technology”. American scholars B. Bloom (1956), D. Bruner
(1966), J. Caroll (1963), et al. associated technology of the education process with the 
concept of its optimization and development of appropriate techniques. According to 
T. Matsuda & T. Sakamoto (1991), pedagogical technology means implementation of 
systemic thinking into pedagogy that is identified as “systematization of education”.

B. Bloom (1956) published a framework for categorizing educational 
goals: Taxonomy of Educational Objectives. Familiarly known as Bloom’s Taxonomy, this 
framework has been applied by generations of teachers and college instructors in their 
teaching. The framework consisted of six major categories: Knowledge, Comprehension, 
Application, Analysis, Synthesis and Evaluation. The categories after Knowledge were 
presented as skills and abilities, with the understanding that knowledge was the necessary 
precondition for putting these skills and abilities into practice. While each category 
contained subcategories, all lying along a continuum from simple to complex and concrete 
to abstract, the taxonomy is popularly remembered according to the six main categories. 

Here are the authors’ brief explanations of these main categories in from the 
appendix of Taxonomy of Educational Objectives: Knowledge “involves the recall of 
specifics and universals, the recall of methods and processes, or the recall of a pattern, 
structure, or setting; comprehension “refers to a type of understanding or apprehension such 
that the individual knows what is being communicated and can make use of the material or 
idea being communicated without necessarily relating it to other material or seeing its 
fullest implications; application refers to the “use of abstractions in particular and concrete 
situations; analysis represents the “breakdown of a communication into its constituent 
elements or parts such that the relative hierarchy of ideas is made clear and/or the relations 
between ideas expressed are made explicit; synthesis involves the “putting together of 
elements and parts so as to form a whole; evaluation engenders “judgments about the value 
of material and methods for given purposes (Bloom, 1956).

Based on the mentioned above, we can conclude that 1) objectives (learning goals) 
are important to establish in a pedagogical interchange so that teachers and students alike 
understand the purpose of that interchange; 2) teachers can benefit from using frameworks 
to organize objectives because 3) organizing objectives helps to clarify objectives for 
themselves and for students; 4) having an organized set of objectives helps teachers to plan 
and deliver appropriate instruction; design valid assessment tasks and strategies; ensure that 
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instruction and assessment are aligned with the objectives. So, B. Bloom’s Taxonomy can 
and should be applied in practice by any teacher who wants to achieve pedagogical mastery 
through a well-elaborated framework of educational objectives that exactly define what 
pedagogical techonologies are advisable.

One may start with the very diffrent assumption that individual students may need 
very different types of educational technologies. J. Caroll (1963) defines the quality of 
teaching in terms of the degree to which the presentation, explanation and ordering of 
elements of the task to be learned approach the optimum for a given learner.

J. Bruner (1966) believes that teaching is a provisional state that has as its object to 
make the learner of problem-solver self-sufficient based on educational technologies. The 
teacher must correct the learner in a fashion that eventually makes it possible for the learner 
to take over the corrective function themselves. Otherwise the result of teaching is to create 
a form of mastery that is contingent upon the perpetual presence of the teacher. 

To justify development of the views on the concept of pedagogical technology in 
Germany, it is important to mention valuable ideas of J. Herbart. Thus, the educator who 
takes up the duties should have a certain map or plan: “What is important for the teacher 
should be shown to them as a map (if possible) or a plan of the well-built city, where 
similar trends clearly overlap and where they can orientate on their own”. Of particular 
interest is an opinion regarding creation of a technological map of the education process 
characterized by a sequence of actions, simultaneously paying tribute to pedagogical 
mastery. In addition, to understand the process of pedagogical technology development, 
one should consider J. Herbart’s justification of the need for taking into account the impact 
of psychological theories on the education process (Somr & Hrušková, 2014).

In addition, in J. Herbart’s own words, teaching is the “central activity of 
education”. His own thinking, personal experience and experimentation convinced him of 
the astonishing effects of educational teaching: the individual who acquires a “versatile 
range of interests” through teaching will “be capable” of doing with inner ease everything 
that he “wishes” to do after “mature reflection”. He will always keep his ethical ideal 
clearly in mind and, in his progress towards the attainment of that ideal, he will be able to 
rely on his own pleasure in further learning and on the dependable “strength of his own 
character” (UNESCO: International Bureau of Education, 1993).

In the Glossary of educational technology terms prepared by the Division of 
Educational Sciences, Contents and Methods of Education, UNESCO for the International 
Bureau of Education in 1986, it is stated that pedagogical technology originally means the 
use of educational means (audio, video, computers, etc.) In the new and broad sense, it is a 
systematic method of planning, application and evaluation of the entire education process, 
mastery of knowledge and skills by taking into account human and technological resources 
and the interaction between them to achieve an effective form of education. In this regard, 
pedagogical technology is used as a theoretical tool of systemic analysis (UNESCO, 1986).

It must be noted that the founder of pedagogical mastery I. Ziaziun indicated that 
the state and development of education systems in every era can be measured in terms of 
pedagogical technologies. The scholar believed that tracing dynamics of such phenomena
as individual mastery (the teacher’s creativity) and use of established active methods and 
forms of education, one can determine that development of learning tools and 
methodologies related to them, increase in their significance within the education systems 
from age to age stimulated the process of pedagogy technologization. According to I. Ziaziun 
(2003),“pedagogical technology includes methods, learning tools as well as theory and practice 
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of their use to achieve the goals of education and may involve other various specialized 
technologies, common in other areas of science and practice: new information technologies, 
industrial, electronic, printing, medical ones, etc.” (p. 224).

A. Sbruieva (2004), who studied the education systems of developed English-
speaking countries, described the system of teachers’ professional development in the USA 
and pointed out the positive impact of technological approach to improving their 
professional skills. The scholar indicated, “an important role in development of teachers’ 
online collaboration is played by electronic conferences that allow to discuss educational 
materials, students’ attainment, quality of standards, test programs, etc. The participants of 
such conferences can be as teachers from neighbouring classes as experts from the other 
side of the world” (p. 85).

While forming pedagogical mastery of teachers in the system of higher education
of Canada, they use different strategies, traditional and those that are not common for 
professional training of specialists in Ukraine. The most common technologies are 
considered to be direct and indirect learning technologies. Direct technology is based on the 
teacher and proves to be effective while providing information or developing skills. Direct 
technology includes different methods (lectures, mini-lectures, practical classes, 
demonstration, tests, quizzes, etc.). Indirect technology is aimed at student personality that 
distinguishes it from the direct one. However, both technologies may complement each 
other. The examples of indirect technologies are reflective discussion, concept forming, 
unconventional problem solving, intellectual maps, the case method, etc. This technology 
allows future pedagogues to develop their creative and communication skills. Yet, it still 
has certain drawbacks: it is more time-consuming than direct technology and does not cover 
all the aspects of information transmission (Tamburri, 2011).

Interesting methodological approaches to studying efficiency of teachers’ 
pedagogical activity were suggested by Prof. H. Grassel (1968) from the University of 
Rostock. He conducted researches on professional activity of the teacher-master. Thus, the 
scholar applied the following methods: 1) studying the degrees of the teacher’s influence on 
student body through surveys and questionnaires; 2) motivating the teacher toward professional 
efficiency with the help of the very teacher (self-esteem), their colleagues, school 
administration, students’ parents; 3) evaluating the teacher’s personality with the help of 
their students, school-leavers, colleagues, school administration, students’ parents, the very 
teacher (self-esteem); 4) observing the teacher’s professional performance within educational
situations, curricular and extracurricular activities; 5) studying the teacher’s arbitrary 
behaviour: self-esteem, peer review, school administration review, parents and students review;
6) analyzing the documentations that records the teacher’s activities (lesson planning). 

We believe it necessary to indicate that experience of foreign countries assumed 
the main category of pedagogy of cooperation to be communication. This greatly 
contributed to justification of the teacher’s professional qualities. J. Habermas (1984) stated 
that the main task of the teacher is to transform immaturity into professional integrity that 
may be achieved through self-regulated study in the context of communication, activity and 
cooperation. These are the main types of activity the teacher should be ready for. 

Research findings prove that modernization processes took place in the United 
States of America, too. It must be noted that during the early 1970s in the USA one observed
the emergence of a new direction called “pedagogical education based on pedagogical 
mastery” aimed at characterizing the teacher-master, formulating the requirements to their 
professional knowledge and skills. In American pedagogical literature, the concept of 
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pedagogical mastery is defined by several terms, namely, “skillful teaching”, “effective 
teaching”, “art of teaching”, “teaching based on excellence”, “competent teaching” (Melish, 2016).

It is well-known that pedagogical creativity is an essential condition for development of 
the teacher’s professional skills, which can be described as the search for new, innovative 
ways to solve educational problems; original, optimal and rational methods of creative 
interaction between the teacher and the student and their realization in professional activity.

Considering the categorical relationship between pedagogical creativity and 
pedagogical mastery, M. Potashnik (1988) indicated that the master is a person who has 
mastered their profession. The scholar pointed out that a creative teacher may not have time 
to become the master, but they manage to reach a higher level of mastery only through 
creativity, diligence, perseverance, efficiency, overcoming difficulties, transforming abilities
into skills and, finally, gaining experience. Thus, the teacher should first develop their 
creativity skills and only then – pedagogical mastery.

According to humanistic theory of the American psychologist A. Maslow, 
creativity is a universal function of personality that is inherent in every human being. The 
scholar believed that as a result of “cultivation” many people lose this quality, when 
personality is able to renew it by constant communicating with those who are eager to 
create. Individuals need “favourable” environment where they can reveal their potential to 
the full. K. Rogers, who shared A. Maslow’s views, believed that the main motive of 
human life is self-actualization as one of the most important sources of vital power. It 
facilitates a maximal manifestation of personality abilities with the aim of self-preservation 
and self-development (Sincero, 2012).

It must be noted that the relationship between creativity and critical thinking is 
close, almost symbiotic in as much as creativity needs the ground that is prepared by 
critical thinking in which to grow. One of the principle outcomes, therefore, of creative 
teaching is a growing facility in learners to make appropriate and informed critical 
judgements that will be seen as well-grounded evaluations of relative worth as applied to 
their decisions, their actions and all the elements of the sea of stimuli in which they exist. It 
is seen by some researchers as being one of the essential skills needed to participate 
effectively in today’s society (ten Dam & Volman, 2004).

CONCLUSIONS
Historiographical aspects of the study on the phenomenon of pedagogical mastery

indicate the evolution of terminological definitions according to historical stages of the 
global society associated with the radical changes taking place in social, economic, 
political, cultural life of the country as well as values, priorities and information and 
communication technologies.

A retrospective analysis of development of the views on pedagogical mastery has 
allowed to define the presence of various scientific approaches (technological, creative, 
task-, personality- and activity-based) to understanding the concept of pedagogical mastery. 
It has been found out that pedagogical mastery is defined by a high level of comprehending 
pedagogical technology and includes the teacher’s readiness for innovations by creating a 
system of continuing creative professional development. Fundamentality, consistency, 
scalability, autonomy of pedagogical mastery, its interconnection with the concepts that 
characterize high-quality, productive pedagogical work: pedagogical professionalism, pedagogical
creativity, pedagogical culture, pedagogical technologies and pedagogical innovations. 

This proves the need for further comparative studies on the innovative system of 
teachers’ professional training in national and international practice and the use of positive 
aspects of foreign experience in training teachers.
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ABSTRACT
The article analyzes the process of future teachers-philologists’ training in an 

innovative educational environment. The novelty of educational technology which includes 
the implementation of innovative ideas of modern education by introducing competency-
based approach has been justified. It has been stated that the purpose of the students’ 
theatrical, cultural and educational project is the integration of knowledge, application of 
updated knowledge, acquisition of new knowledge. The attention has been focused on the 
basic tasks and functions of the students’ literary theater as the original educational 
innovation in solving the problem of improving the quality of teachers-philologists; creating a
favourable academic atmosphere for disclosure of intellectual and creative potential of 
students, self-identity through art and aesthetic, educational, organizational activities. 
Interactive methods of forming harmonious personality, a citizen-patriot, a professional 
specialist, a teacher-innovatorby means of students’ literary theater have been shown. 
Based on the analysis of the transformation processes in the context of education in the 
Ukrainian and foreign experience and the results of the pedagogical experiment, we have 
concluded that the use of theatrical arts and theater pedagogy in the professional training 
is one of the effective ways of reforming the European education. “Added value” of a 
modernized Ukrainian University is a students’ literary theater, which provides 
participants of project’s creative activity with methods of mastering education standards 
and learning life-giving meaning. The model of I-concept of the future teacher-philologist 
called “Innovation Man of the 21st Century” has been offered.

Keywords: education, modernization, transformation, humanization, educational 
innovation, innovative person, training of future teachers-philologists, drama education, 
theater art, students’ literary theater, cultural and educational project, gelotology.

INTRODUCTION
The problem of training “an innovative person” remains controversial in the global 

academic community due to the gap between the specialized professional training 
programmes and programmes aimed at thorough broad general education (Pavlovskyi, 
2005, p. 191). Researchers of the state of innovation in higher education in Ukraine focus 
on one of the causes of the slowdown trend of innovative processes of national education, 
“The desire of innovative teachers to change the established rules of educational activities 
encounter serious obstacles and sociopsychological barriers, because innovation needs 
changing attitudes, values, motivations of pedagogical work” (Antonova et al., 2011, p. 130). The 
principles of humanization, internationalization, humanization of education are highlighted 
in the National Doctrine of Education, in the Laws of Ukraine “On Education”, “On Higher 
Education”, “On Innovation Activity”; in The Regulations on the Implementation of 
Innovation in the Education System of Ukraine, Regulations on Innovative Educational 



                 7(2)/2017 Comparative Professional Pedagogy 7(2)/2017 

44

Activities. The role of theater in the life of mankind is multifunctional, first of all, theater is 
designed to harmonize the life of society, for strengthening the ideals of beauty and goodness; 
secondly, the theater performs a consolidating role in cross-cultural communication; 
thirdly, the theater educates a personality and, simultaneously, performs a cultural function 
in maintaining cultural values. The effectiveness of the use of theater pedagogy and theater 
arts in the system of professional education of future teachers-philologists proves the 
topicality of the study.

THE AIM OF THE STUDY
The purpose of the article is to highlight the value of students’ literary theater as an 

educational innovation in the training of future teachers-philologists in the context of 
Ukrainian and foreign experience.

THEORETICAL FRAMEWORK AND RESEARCH METHODS 
The subject of educational innovation as an interdisciplinary scientific direction is 

promising for evolution of education and development of innovative processes in multicultural
space; it aims at solving the problems of the present stage of the development of education 
and personality. According to A. Dubaseniuk (2004), “an innovative person is such an 
individual of sociocultural development that is able to work creatively, to be competitive in 
today’s conditions. Accordingly, the education process should be transformed toward 
individualization of educational interaction, training, forming of creative thinking and 
increasing students’ independent work (pp. 3–14). Exploring the problem of innovative 
learning, I. Gavrysh (2006) claims that the student must be the subject of educational 
innovations, therefore higher education institutions should create special conditions for 
future educators to develop critical thinking and creativity using interactive educational 
technologies. In particular, M. Derhach studies the content and direction of personality 
development by means of theatrical art in the light of the history of educational thoughts 
and schools of Ukraine in the 20th century. The problem of the use of theater and theater 
pedagogy in the training of teachers in terms of professional skills forming has been 
investigated by V. Abramian (1996), A. Fedii, V. Kovalov (1999), L. Lymarenko (2016), 
I. Zaitseva (2001), I. Ziaziun et al.

Within the program “Transformation of Humanities Education in Ukraine” the 
theoretical and practical study of V. Abramian (1996) takes an important place, as its 
conceptual idea consists in applying theater pedagogy to future teachers’ training in order to 
form the specialist’s personal realm that corresponds to the goals, content, methods and 
tools of education and training of the new generation (p. 6). The problem of general 
principles of students’ theatrical activity in the system of future teachers’ training has been 
significantly covered by L. Lymarenko (2016). The researcher notes that the productive 
activity of the teacher in the theater contributes to the development of their personal and 
professional qualities and affects the creative self-realization in the educational 
environment of the institution (p. 101). 

The problem of the role and significance of theatre and theatre pedagogy in British 
education has been covered in the researches by A. Sedneva & I. Yustus (2014). Based on 
methodological principles of outstanding British playwrights and pedagogues B. Barker and 
E. Bond, H. Nicholson elaborates her methodology of applying theatrical achievements in 
pedagogy. The scholar highlights how teacher responds to life experience of the youth in a 
globalized world, suggests analysis of modern practices based on aesthetical principles and 
educational ideals (Nicholson, 2009).
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Considering the problem of drama education in Australia, J. O’Toole (2011) 

indicates that “all other (non-drama) secondary and post-secondary teachers right across the 
curriculum need just the basic skill and confidence to use dramatic pedagogy in their 
specialist area/s, and understand the role of drama in the school context” (p. 14).

International Drama/Theatre and Education Association (IDEA) greatly helps
those scholars studying drama, theatre and education as it holds seminars, international 
projects, creates information resources, organizes World Congress Festival. In such a way, 
the Association contributes to world forums on drama, are and education. IDEA consists of 
the national drama/theatre associations as well as theatres, lecturers, pedagogues, artists, 
theatergoers in almost 90 countries. In addition, IDEA lobbies the interests of children and 
the youth at the international level with the aim to increase interest of authorities, agencies 
and organizations in the problem of an important role of drama and theatre in personality 
development (International Drama / Theatre and Education Association (IDEA), 2015).

While researching we have used such methods as analysis and synthesis; literary, 
culturological and pedagogical experiment.

RESULTS
According to K. Pavlovskyi (2005), the university as an education institution is the

most significant achievement of European civilization as “the modern world and the
challenges of the future force us to rethink the university’s main effect: that is the strength
of the best higher education institutions and their graduates which is “added value”, 
transmitted to each student” (p. 176). The notion of “added value” (which includes lecturer-
orator, lecturer-professional, dialogue between the institution and the students, the atmosphere
of partnership) promotes success in professional and personal life of a university graduate 
(Pavlovskyi, 2005, p. 186). Consequently, the activities of the institution must be designed
as the implementation of educational syllabi and the students’ self-development by offering
various forms of extracurricular activities (development of student’s hobbies, group sports
or art projects) (Pavlovskyi, 2005, p. 190). In particular, “added value” of universities in
Poland is considered to be functioning of students’ theaters like those located at Warsaw, 
Opole, Lublin and other universities. The leading research centre in Poland is Warsaw 
University ranked as one the best of Polish universities according to mobility of teaching staff 
and students within Erasmus Mundus program (Study in Poland, 2014). 

Within the mentioned aspect, quite valuable for our research is, undoubtedly, the 
experience of Academic Theatre at Warsaw University. Since 1998, according to the University
Statute, Academic Theatre is an organizational unit of the general structure of the 
University. The theatre is aimed at popularization of Polish culture in public scientific 
circles. Funnctions of the Theare lie iin the following: to realize curricula in the field of 
theatre, art and culture; to organize meetings with famous representatives of such spheres as 
culture, science, politics and business; present creative achievements of students; to assist 
gifted youth in obtaining the knowledge of practical rhetorics and self-presentation. The 
participants of Academic theatre are the students of Warsaw University, in particular, the 
faculty of journalism, pedagogy, applied linguistics, politology, jurisprudence et al. The 
founder and artistic director of the Theatre is a graduate from the faculty of polonistics at 
Warsaw University Ryszard Adamski. The target audience involves Polish pupils and 
students as well as admirers of poetry and theatre. Academic Theatre of Warsaw University 
actively participates in local cultural events and international theatrical festivals (Teatr 
Akademicki Uniwersytetu Warszawskiego, n. d.). In our opinion, a high level of mobility 
of Warsaw University is definitely caused by successful creative, cultural and educative 
activities of the theatre group.
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In 2014, the International Festival of Ukrainian Theater “East-West” was founded in
Krakow, the objectives of which are uniting professional associations, students and children’s
amateur theater companies from Ukraine, support of Ukrainian theater; presentation of the 
Ukrainian theater in Poland (Hromadskyi Prostir, 2016). 

A universal feature of theater as a specific kind of human creativity is its 
didactiveness. On this occasion, Professor of Theater Studies at the Sorbonne P. Pavia 
(2006) notes that “any theater that brings educational purpose, causing the audience to think 
about some problems, to understand this or that social situation can be didactic and such a 
kind of theatre should teach some moral or political positions” (pp. 485–486). There are 
certain kinds of didactic theater, for example, moralistic theater, political theater, 
educational theater (didactic or pedagogical plays, thesis theater, parables, philosophical 
fables). In particular, in the UK a large number of school and students’ studios called 
“Theater in Education” are functioning. A. Sedneva and I. Yustus state that means of 
theatre pedagogy are actively integrated into the curriculum of British education system, 
since theatre pedagogy is a theoretical ground of theatre and practical toll in the education
process; the use of methods of theatre pedagogy within the educationa space contributes to 
development of creative thinking, improvisation skills, forms pupils’ motivation toward 
learning, enhances their interest in the subject, develops their imagination. So, “using the 
means of theatre pedagogy may comprehensively develop personality with simultaneous
formation of intellect, feelings and actions, helps to make the education process more 
attractive and enjoyable” (Sedneva, Yustus, 2014, p. 115).

At the universities of the Czech Republic and Slovakia students’ theater is 
regarded as a mandatory training component of training students and a teacher who has 
experience in running students’ theater is more competitive (Lymarenko, 2016, p. 94). The 
researcher of theatrical pedagogy E. Hanelin (2000) claims that amateur theater plays a 
vital role in the cultural life of the community as it preserves traditional cultural values and 
teaches a sense of contribution to the beloved occupation, a sense of collectivity, “these 
social and cultural aspects of life today require special attention of all people who care 
about the spiritual life of society” (p. 3). 

It is necessary to note that one of the most influential forums of youth theater in 
Eastern Europe is a cultural and educational project of the Belarusian State University, 
namely, the International Festival of Student and Youth Theater “Teatralny Kufar” (a 
transnational platform for associations of talented youth), which involves youth theatrical 
groups from Israel, the UK, Morocco, Turkey, China, Poland, Serbia, Latvia, Lithuania, 
Georgia, Russia, Uzbekistan and others (Teatralny Kufar, 2017). In the innovative educational 
environment of Ukraine the role of students’ theater is also growing, as evidenced by the 
fact of the implementation of a private higher education institution “Ukrainian 
Humanitarian Institute” in 2017 by the Ministry of Culture of Ukraine with the aim to 
enhance the cultural and artistic life of students, support young talents, develop national 
traditions, spiritual enrichment of individuals due to a creative project dedicated to the 
500th anniversary of the Reformation, in which All-Ukrainian festival-competition “Post 
Tenebras Lux” was held (Piatsot rokiv Reformatsii, 2017).

In the study by V. Kovalov (1999), the contradictions of socioeducational environment
have been highlighted. “Modernity puts special demands on the system of pedagogical 
education. On the one hand, schools need teachers who are creative, have experience of 
creative collaboration with students both in class and during extracurricular activities. On 
the other hand, to prepare teachers to work in new conditions, less time and money is spent” 
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(p. 3). The author justifies the educational value of theater as a new form that combines teaching 
and creativity in the training of teachers of the Russian language. I. Zaitseva (2001) says 
that in today’s complex and ambiguous social and cultural situation “there is a growing 
need for targeted education of future teachers’ aesthetic culture by means of theatrical arts 
as an important factor in the preservation and development of national intelligence” (p. 13). 
L. Lymarenko (2016) states that students’ theater is a unique form of extracurricular activities 
aimed at enhancing individual personal and professional students resources “by creating a 
specific social environment in which the vicinity of artistic and creative activity of future 
teachers acquire sociocultural experience, enriching the level of individual skills” (p. 124). 
Students’ theatre is an independent, multi-faceted object and its activities in higher 
education are a part of pedagogical, educational, artistic and creative process, which has a 
clearly defined purpose, content, subjects and objects of artistic and creative influence and 
has means of organization and pedagogical management (Lymarenko, 2016, p. 186).

It is necessary to name student creative groups that present successful higher 
education institutions of Ukraine and whose activities encourage modernization of an 
educational environment: the theatrical center “Pasika” (National university “Kyiv Mohyla 
Academy”), the “SAD” theatre (the Center of Students’ Chaplains in Lviv Archdiocese of 
the Ukrainian Greek Catholic Church), the students’ literary theatre called “Hloriia” 
(Khmelnytskyi National University), the theatre-studio called “Vatra” (Yurii Fedkovych 
Chernivtsi National University), the poetic theatre called “Na Hori” (Bohdan Khmelnytskyi 
Cherkasy National University), etc.

In particular, the students’ literary theatre called “Hloriia” at Khmelnytskyi National
University is an educational technology that ensures an effective implementation of innovative
ideas of modern education by introducing the competency-based approach to training future 
Ukrainian teachers-philologists. The purpose of students’ theatrical cultural and educational 
project is the integration of knowledge, application of updated knowledge, acquiring new 
knowledge (studying academic disciplines such as Ukrainian Language, Ukrainian 
Literature, Children’s Literature, Expressive Reading, Fundamentals of Literary Art, Rhetorics; 
such electives as Laughter Analysis of Comic Text, The Basics of Pedagogical Techniques, 
Theatrical Pedagogy, Gelotology). The project is based on the principles of pragmatic 
education (learning through actions) by J. Dewey, the theoretical and practical foundations 
of the project method (F. Karsen, L. Vyhotskyi et al.). Honorary president of the American 
Philosophical Association, the creator of the philosophy of experience and “Education for 
Progressive Society” J. Dewey (2003) says, “Any experience that does not incline us to 
obtain new facts and discover new ideas cannot be called educational” (pp. 75–76).

Thus, one could argue that the conceptual idea of the theater group “Hloriia” is a
life-giving activity (experience) of both the student and the teacher, based on the principles
of humanity, patriotism, creativity, continuity of generations, partnership, tolerance,
pedagogical optimism, empathy, which is the basis for a sense of humour (good character, 
good mood) and comic sense (aesthetic solar laughter) (Khmelnytskyi Natsionalnyi 
Universytet, 2013). Exploring gelos axiology, we have concluded that “planetarization of 
teacher’s consciousness in accordance with gelontologic laws is based on the observance of
the law of harmonic exchange of positive energy potential between the teacher and the student
by means of consonance of sentiment, humour and laughter relaxation” (Koval, 2013, p. 53).

Thus, “Hloriia” is a creative original voluntary association of students and teachers 
with common spiritual interests created for collective leisure and organization of classes in 
order to intensify the creative potential of students, art-aesthetic and patriotic education of 
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young people, improving the quality of future specialists’ training in Ukrainian Philology 
(Khmelnytskyi Natsionalnyi Universytet, 2016). The theoretical and practical basis of 
experimental theater in the forming of artistry as a component of pedagogical mastery and 
philological competence are aesthetic principles of the national theater pedagogy by 
I. Karpenko-Karyi, M. Kropyvnytskyi, P. Saksahanskyi, M. Starytskyi, M. Voronnyi; 
K. Stanislavskyi’s theater system; H. Artobolevskyi’s recitation system. Teaching acting 
and directing techniques is conducted by adopted methods of Russian and American 
director, actor M. Chekhov and Ukrainian director L. Kurbas. The priority in the work with 
students, participating in a theatrical group, is given to learning the basics of the theory and 
practice of art of words, as mastery of a teacher-philologist is the result of general training 
due to the specifics of the specialty “Ukrainian Language and Literature” and the need for 
educational work with students. Principles of expressive reading teaching are scientific 
have been studied by B. Buialskyi, A. Kapska, H. Oliinyk. During training activities 
(Expressive Reading) and extracurricular activities (students’ literary theater) we have 
tested the author’s method (Koval, 2010).

The main objectives of the students’ literary theater is to increase the quality of 
Ukrainian philologists’ training by implementing practical and creative components of the 
training content; creating favourable conditions for students’ intellectual and creative potential
development; improving their cognitive abilities; enhancing their motivation; forming their 
philological competency; their mastering the foundations of literary works; developing 
oratorical skills and gaining acting experience as components of the teaching profession 
and their own individual creative style. The goals of the theatre also include students’ self-
regulated learning through art, aesthetic and organizational activities; obtaining the ability 
to promote literary and artistic creativity and organizational activities by initiating, conducting
and coordinating creative activity; organizing quality students’ leisure to develop their 
talents; motivating students to participate in theatrical performances, competitions, 
festivals, projects, cultural tours; forming an active civic and patriotic position of future 
teacher-philologists with a democratic outlook, with the formed system of national and 
universal values (Khmelnytskyi Natsionalnyi Universytet, 2014).

To achieve these goals, “Hloriia” organizes educational activities, cultural and 
recreational programs; trains highly qualified specialists in Ukrainian Philology capable of 
high-quality professional activities, art and artistic and educational work, self-improvement 
and self-realization; forms artistic harmonious personality, a real professional, a citizen-
patriot who realizes their belonging to historical and national traditions and culture of 
Ukraine in the 21st century (Khmelnytskyi Natsionalnyi Universytet, 2016).

It is symptomatic that the multifaceted creativity of “Hloriia” that is the winner of 
Khmelnytskyi Literary Festival called “The Word Unites” (2015–2017), the cooperation 
with cultural and local education institutions, a successful touring theatrical activity 
proclaiming genius Shevchenko’s poetry in Ukraine, theater students’ winning national and 
international contests in professional disciplines demonstrate the great productivity of 
theatrical cultural and educational project for optimizing an innovative education process 
and creating a positive image of Khmelnytskyi National University (Khmelnytskyi 
Natsionalnyi Universytet, 2015; 2017).

CONCLUSIONS
Thus, the analysis of transformation processes in education in the 21st century in 

the context of Ukrainian and foreign experience, the results of our teaching experiment give 
grounds for the following conclusions: one of the effective ways of reforming the European 
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and national education according to the needs of the time is using theater art and theater 
pedagogy in professional training; “added value” of a modernized Ukrainian University is a 
students’ literary theater, where participants learn creative education standards and seek to 
know the life-giving meaning. In our opinion, the model of I-concept of the future teacher-
philologist “Innovative People of the 21st Century” may include the following notions: “a 
talent-innovator – a person-humanist – a citizen-patriot – an orator-conductor – a
professional-innovator – a teacher-gelotologist – a scholar-theatre-lover”.

Prospects of further researches are seen in the creation of Club laughter with the 
aim of preventing youth gelotophobia and teaching paradoxical thinking to future teachers-
philologists. It should be done taking into account an interdisciplinary principle (the 
integration of knowledge of philology, pedagogy, gelotology).
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PROFESSIONAL TRAINING OF MARKETING SPECIALISTS: 
FOREIGN EXPERIENCE

ABSTRACT
Due to content-based analysis of marketing specialists’ professional training and 

approaches to development of their educational trajectory, it has been revealed that
curricula and their content are given much attention by employers whose demands are 
focused on meeting current labour market conditions. It has been justified that despite the 
existing differences various approaches to forming future specialists’ educational trajectory
have one thing in common, i.e., an undeniable connection with employers’ demands. The 
employers’ impact is found at such stages as forming the content of curricula (particular 
disciplines) and monitoring quality of graduate knowledge gained in higher education institutions. 
This approach creates certain advantages as for quality performance of universities, 
correspondence of their curricula with relevant requirements of the labour market. 
However, most employers usually have little interest in predicting strategic development of 
the market. It has been proved that content saturation of curricula ensuring adjustment to 
current labour market conditions concurrently suppresses specialists’ rapid adaptation to 
different scenarios of the future. Special attention has been paid to expediency of specialists’ 
generalized training that provides them with some autonomy needed to implement their 
professional competences in the course of further development of the labour market.

Keywords: foreign experience, professional training, the USA, Germany, Great 
Britain, France, marketing specialist.

INTRODUCTION
The main long-term goal of Ukraine’s development is creation of a modern 

innovative economy integrated into the global economy. Consequently, universities are to 
prepare highly qualified and competitive marketing specialists. 

Goods and service marketing ensures the most optimal path to a final consumer. In 
general, it reduces unproductive waste of time and material that improves statistical 
indicators of Ukrainian economic sectors. Taking into account current shifting in future 
marketing specialists’ training determined by a training period, the structure of curriculum 
content is an important aspect of providing competency-based features that correspond with
labour market conditions. An excessive focus on correspondence with current requirements 
of employers may lead to potential incorrespondence with future scenarios of development.

Thus, development of goods and service markets is influenced and formed by
several powerful players, who are responsible for strategic planning and create certain 
scenarios of the development. Such brands as Apple, Google, Tesla, Microsoft, Amazon 
and others strategically plan their own activities and are among the largest employers in the 
world. However, even the representatives of these companies being specialists in certain 
sectors are unable to accurately predict the specific conditions of market functioning in the 
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future. That is practically the only possible trend forecasting containing only generalized 
criteria and characteristics, which are not enough to form a particular content saturation of 
curricula designed for future marketing specialists.

In Ukraine, one can obtain a degree in Marketing in 117 higher education institutions
(VUZy Ukrainy, 2016). So, it is necessary to study foreign experience of tertiary education 
organization to further improve the education process at native universities.

THE AIM OF THE STUDY
Studying organizational principles of future marketing specialists’ training at 

universities of leading countries, content saturation of curricula aimed at providing 
professional competences and ensuring correspondence with labour market requirements 
specify the main aim of providing future marketing specialists with education services. 

THEORETICAL FRAMEWORK AND RESEARCH METHODS
Theoretical framework of the current research is based on experience of foreign 

countries in organization of professional training of future marketing specialists. In our 
opinion, such leading European countries as Germany, Great Britain, France and, in 
addition, the United States of America have accumulated the most relevant experience in 
the matter. To solve the aim set we have used analysis of research findings available to study
the problem of marketing specialists’ professional training, synthesis and generalization –
to compare theoretical data and consequently determine the conditions of future marketing 
specialists’ professional training. In such a way, we have been able to present our own 
conclusions as for general features of professional training of marketing specialists overseas 
and provided our own recommendations to enhance the efficiency of professional training 
of marketing specialists at native higher education institutons.

RESULTS
Analysis of such a global socioeconomic phenomenon as modern marketing, on 

the one hand, and the current state of pedagogical science and practice, on the other hand, 
shows that today many studies have been conducted that reveal these or other aspects of 
marketing specialists’ professional training. Thus, we should highlight a fundamental 
development and an encyclopedic description of marketing theory and practice (A. Braverman,
Ye. Holubkov, Ph. Kotler, J.-J. Lambin et al.), in the field of marketing specialists’ 
professional training (S. Samarina, B. Soloviev et al.) and methodology of marketing 
research organization (H. Churchill, Ye. Holubkov, Ph. Kotler, E. Popov et al.).

In this context, M. Vachevskyi, V. Madzihon & N. Prymachenko (2011) believe that 
international experience proves the possibility of significant economic changes due to 
development of marketing in human activities involving production and services. The very 
transformation of the marketing system has resulted in “economic miracle” that radically changed
economic as well as living conditions in many countries (the USA, Japan, Korea, etc.) (p. 83).

Now, we would like to apply to the experience of certain higher education 
institutions. In the USA, the determining factor in professional training is the employer. 
Higher education institutions play a supporting role, flexibly responding to the economic 
situation. Every five years, training courses and programmes are reviewed by independent 
commissions of experts. There is exchange of experience of curriculum development 
among researchers, instructors and employers. Of great importance is provision of necessary
resources, including modern equipment, which greatly contributes to the reputation of 
higher education that is always supported by the scholars conducting world-class researches.

Completed higher education in the USA is two-stage: the first degree (4 years) is 
completed with a Bachelors degree, the second one – a Masters degree. The second stage 
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takes 1–2 years, but typically after two years of practical experience (Kitayeva, Gazizov, 
Zhuravlev, 2012).

In Germany, the main principle of higher education is academic freedom, i.e., a 
system that allows any student to determine the list of subjects they are interested in which 
subsequently will be included in their diploma (applicable to both undergraduate and 
postgraduate studies). The higher education system in Germany also combines the 
education process and research activities. These peculiarities determine the schedule of the 
education process within universities, namely, each semester consists of lecture periods 
(14–20 weeks) and self-regulated learning that suggests students being engaged in 
independent research (Bender, 1997; Longmuss, 1997; Verein Deutscher Ingenieure, 1995).

The standard model of professional training in Germany developed in cooperation 
with social partners is based on the main kinds of labour operations or activities according 
to a profession and contains a description of qualifications. A more detailed characteristic 
of necessary competences for each profession is presented in syllabi and programme 
specifications that include those subjects to be studied as well as schedules. There is also 
clear guidance on examination requirements. The main advantage of the professional model 
is a holistic approach and quite a high level of the competence obtained. This model 
includes basic as well as specialized technical knowledge (Poltavtseva, 2004).

The education content in Great Britain is determined by the employers’ needs. 
Universities themselves decide on the education content and are responsible for it. 
Methodical supervision and programme specifications can vary at different universities. 
However, there is a general system of external ratings of teaching quality.

In Great Britain, qualifications refer to a document certifying development of 
specific competences required to perform any activity and certain standards as well.

Standards are the norms, which determine the level of quality or attainments, are 
based on competences and indicate what should be achieved in terms of implementing 
certain activities. In this respect, standards define the education process and assess the 
attainments. The qualification reflects competences, standards, the education process and 
assessment (Kotler & Fox, 2011).

French higher education consists of three cycles. The first (two-year) cycle leads to 
a general university studies diploma (diplôme d’études universitaires générales – DEUG). It 
must be noted that graduates are entitled to specialization and may obtain a special diploma 
that greatly increases their employment opportunities. The second cycle (two-year) allows 
graduates to obtain a Masters degree, and after the first year – a “licence”. Higher education 
is considered to be completed after the third cycle – a Licentiate degree (1 year) or PhD 
(3 years with obtaining an intermediate diploma in humanities after the first year). 

In France, there are certain admission requirements to applicants which are divided 
into four phases: firstly, the enterprises’ need for the specialist; secondly, the guaranteed 
application of the specialist’s knowledge that virtually provides them with employment 
after graduation; thirdly, “know-how”, i.e., the very system of training designed to meet the 
needs of enterprises-customers; fourthly, choosing a higher education institution that 
ensures the programme’s implementation (Poltavtseva, 2004).

The programmes as well as approaches to the training profiles are reviewed every 
five years. It affects a contingent of students and the diploma content, too. 

Despite the existing differences, these various approaches to forming future 
specialists’ educational trajectory have one thing in common, i.e., an undeniable connection 
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with employers’ demands. The employers’ impact is found at such stages as forming the 
content of curricula (particular disciplines) and monitoring quality of graduate knowledge 
gained in higher education institutions. This approach creates certain advantages as for
quality performance of universities, correspondence of their curricula with relevant 
requirements of the labour market. However, most employers usually have little interest in 
predicting strategic development of the market.

Only large companies that occupy a significant market share and, according to the 
Boston Consulting Group, are the most innovative, such as Apple, Google, Tesla, 
Microsoft, Amazon and others, invest in researches on future market and actively form it. 
The employers’ requirements are accorded with modern age. Thus, the content saturation of 
curricula ensuring adjustment to current labour market conditions concurrently suppresses 
specialists’ rapid adaptation to different scenarios of the future. In this regard, it is advisable to 
shift the learning objectives to ensure a high degree of university graduates’ compliance 
with the current requirements to generalized skills and competences within professional 
expertise. The latter ensures autonomous or semi-autonomous development of existing and 
acquisition of new competences through self-development and self-regulated learning. 

It should be noted that this approach bears some risk for graduates because of 
increasing time to adapt to the requirements and conditions where professional knowledge 
and skills are to be realized. In addition, providing knowledge and competences exceeding 
the minimum necessary level reduces education services market due to filling the labour 
market with specialists who engage in self-regulated learning and develop themselves. This 
is not a very attractive scenario for education institutions. Moreover, the process of self-
regulated learning does not guarantee high quality of learning outcomes and their 
compliance with the expectations of both employers and graduates, whereas universities 
regulate the education process and have access to generalized data.

CONCLUSIONS
Today, many foreign universities and business schools offer quality education 

services in marketing. In terms of a wide choice of curricula, a future marketing specialist 
should pay special attention to the prestige of an institution, experience and professionalism 
of teaching staff.

Foreign universities offer curricula that are regulated by the state and public 
organizations as well as employers and meet their requirements.

The content of higher education is closely connected with the latest scientific and 
practical achievements and responds to the changes taking place. However, excessive 
correspondence of education services with the relevant requirements of employers may 
limit rapid adaptation to new scenarios of the future market. Shifting emphasis on providing 
a more generalized competence within a professional field allows future specialists to 
rapidly response to new challenges.

Determining the content of generalized training within marketing specialists’ 
professional expertise, approaches and principles of its development is undoubtedly a 
necessary step towards forming students’ educational trajectory. Ensuring an appropriate 
balance between compliance with the employers’ requirements and the marketing 
specialist’s ability to rapidly adapt to certain scenarios of evolution of the labour market, 
goods and services makes the market system whose active participants are marketing 
specialists rather flexible. The presence of additional situational flexibility provides an 
opportunity for more rapid development of the entire economic system, thus ensuring 
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compliance with the needs and desires of final consumers, which eventually leads to the 
growth of social standards.

Rather perspective we see development of the methodology aimed at forming 
research competencies of future marketing specialists.
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COMPARATIVE ANALYSIS OF UKRAINIAN AND FOREIGN SCHOLARS’ 
VIEWS ON INTERPRETATION OF SUCH TERMS AS COMPETENCY, 

PROFESSIONAL COMPETENCY, PROFESSIONAL COMPETENCY 
OF TECHNICIANS IN FOOD TECHNOLOGY

ABSTRACT
The article deals with a comparative analysis of the content of such terms as 

competency, competence and professional competency of technicians in food technology.
Special attention has been given to domestic and foreign scholars’ research findings on the 
matter in order to consider the genesis of the term “competency” and its spreading within 
Ukrainian and foreign pedagogy. Based on the comparison of European standards and the 
educational and qualification-based specification of technicians in food technology, we 
have shown the interdependence of the content between such terms as competency, 
professional competency and professional competency of technicians in food technology. In the
content of such term as professional competency we have distinguished separate competences
according to the production functions and typical tasks within professional activity of future
technicians in food technology. We have revealed the significance of core competences in the 
structure of professional competency of future specialists in food technology.

Keywords: competency, professional competency, professional competency of 
technicians in food technology, structure of professional competency, general and scientific, 
social and personal, instrumental and special competences.

INTRODUCTION
The forming of highly qualified specialists competitive on the labour market is a 

prerequisite for Ukraine’s entry into the European Educational Space. Modern standards of 
education define the new requirements for the competency of future technicians in food 
technology. Modernization of the education system in Ukraine provides for the revision of 
the best industrial practices available and determines the need for introduction of new ones.
In this regard, the research on the content of such terms as competency, professional 
competency and professional competency of technicians in food technology is relevant in 
the works of Ukrainian and foreign scholars. Updating the content of education is 
impossible without the use of European standards in the process of future specialists’
training. Determining the structure of professional competency of future technicians in food 
technology is essential for preparing the competitive specialist. Within Ukrainian and 
foreign pedagogical sciences, we may observe the absence of a common approach to 
determining core competences in the structure of professional competency of technicians in
food technology. The contents of the structural components of professional competency 
must meet the requirements of educational qualification characteristics and state standards 
for training technicians in food technology, their production functions and typical tasks 
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within their professional activity. The forming of professional competency of technicians in
food technology and core competences in its structure should be concentrated on 
scientifically based theoretical and methodological foundations of future specialists’ training.

THE AIM OF THE STUDY
The aim of the study is to analyze the content of such terms as competency, 

professional competency, professional competency of technicians in food technology based 
on the works of Ukrainian and foreign scholars.

THEORETICAL FRAMEWORK AND RESEARCH METHODS 
While researching we have taken into consideration research findings of many 

foreign scholars. Among them we believe it necessary to mention N. Chomsky (1965) and 
D. Hymes (1975) who were first to use the term “competency”; J. Delors (1998) who 
investigated the need for education; P. Hager (1998) who considered philosophical 
arguments against competency standards; M. Mulder, T. Weigel & K. Collins (2006) and 
E. Short (1995) who studied the concept of competence in the development of vocational 
education and training in selected EU member states; J. Raven (2002), T. Tomson & 
J. Bonito (2007) who explored the modern model of competency; R. G. Sultana (2009) who 
jusitified competence and competence frameworks in career guidance. Among Ukrainian 
scholars it is necessary to highlight the work of O. Pometun (2005) who investigated the 
phenomenon of competency in its different aspects. In addition, we have taken into account the 
research findings by UNESCO.

During comparative research on the content of the above-mentioned terms we have 
used such methods as studying scientific and pedagogical sources and official documents, 
structural and genetic and comparative methods. 

RESULTS 
The European labour market requires competitive specialists qualified to perform 

professional tasks and production functions. In the modern world, the quality of training is 
not determined by the acquired knowledge, but it is the common theoretical foundation, 
which the future specialist should master. Therefore, the Council of Europe, UNESCO and 
the Department of International Standards have determined the content orientation of 
modern education toward self-development of personality, creativity, mobility and high 
communicative competency of future specialists.

The National Strategy for Development of Education in Ukraine by 2021 puts 
forward the strategic objectives and requirements for the level of professional training 
of experts in various fields. According to this document, changes in education should 
provide conditions for personal development due to their individual inclinations, abilities 
and training needs throughout life (Verkhovna Rada Ukrainy, 2013). The implementation 
of these requirements is impossible without constructing a model of the basic professional 
competencies and the forming of the body of knowledge and skills that would allow the 
future specialist to be competitive in the labour market.

For the first time the term “competency” was introduced into scientific circulation in the 
1960–70s. So, the first who applied it were N. Chomsky (1965) (grammatical competency) 
and D. Hymes (1975) (communicative competency). Since the 1980s, the term “competency”
has been used in professional education, management and law.

At that time, the works of J. Raven and other scholars appeared and they marked a 
new approach to interpreting the notion of competency. Exploring competency in modern 
society, J. Raven (2002) considers this term in many aspects: cognitive, emotional and
behavioural. Thus, the definition of competency includes 37 components and personal 
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characteristics. Analyzing the key competencies as the effectively-targeted basis of the 
competency-based approach in education, the Russian scholar I. Zimniaia (2004) uses this 
term in the meaning of the qualitative characteristics of the individual based on knowledge, 
intelligence and socially professional qualities of the person. Identical in the meaning with 
the term “competency”, the researcher finds such definition as the willingness and ability to 
perform the action (Zimniaia, 2004). Subsequently, the term “competency” became general
scientific and began to be used in different branches of knowledge.

At the beginning of the 21st century, the competency-based approach in education 
was extended and it included mastering complex knowledge and skills, personal 
characteristics and behaviour, which contributed to the successful implementation of future 
specialists’ professional activity. The education was aimed at forming professional 
competency, the content of which encompassed not only knowledge, but also a variety of 
expertise (Raven, 2002; Tomson & Bonito, 2007).

Within this study we would like to analyze different definitions of the term 
“competency” that are common in modern scientific literature. The definition of competency
has become widespread in native and foreign researches on pedagogy, psychology, economy, 
marketing, management etc. More often the term is used in the jurisprudential documents 
and law defining the duties of an organization or institution. Despite widespread use of the term
“competency” in modern pedagogy, there is still no final opinion concerning this definition.

Translated from the Latin word “competentia” it means a range of issues in which 
an individual is knowledgeable or reputable (Online Etymology Dictionary, 2017).
Longman Dictionary interprets the term “competency” as a range of issues in which an
individual has some power, knowledge or experience (Longman Dictionary of Contemporary
English Online, 2017). In Merriam-Webster, competency is defined as the ability of an
individual to perform certain activities on the basis of experience, acquired knowledge and 
skills (Merriam-Webster, 2017).

The law of Ukraine “On Higher Education” defines the term “competency” as “a dynamic 
combination of knowledge, abilities and practical skills, ways of thinking, professional, 
philosophical and civic qualities, moral and ethical values that define an individual’s ability 
to successfully implement professional and further training activities and it is the result of 
learning at a certain level of higher education”(Verkhovna Rada Ukrainy, 2014).

The concept of modern education development defines the competency of the specialist as 
an essential component of state education standards, the necessary basis for the forming of 
professional skills of future specialists (Mulder, Weigel & Collins, 2006; E. Short, 1995).

It must be noted that E. Shorts’ pedagogical ideas become rather popular within 
the global educational space. He believes that the term “competency” can be used in four 
meanings. Firstly, competency is a set of skills and abilities needed to conduct professional 
activity. Secondly, competency implies conscious mastering a certain profession. Thirdly, the
scholar understands competency as a level of an individual’s capabilities that corresponds to
professional standards. Fourthly, competency is readiness for professional activity (Short, 1995).

International Commission on Education of UNESCO considers competency as 
“the general, basic key skills, fundamental ways of learning, principal conception or 
supportive knowledge”. Therefore, J. Delors (1998) in his report “Learning: the treasure 
within” defined the main principles of education development. They are learning to know, 
learning to do, learning to be, learning to live together. To his opinion, these are key 
competencies aimed at achieving a high level of professional consciousness (UNESCO, 1996). 
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Ronald G. Sultana (2009) understands competency as a range of knowledge and 

skills. The structure of competency is divided into theoretical and practical components. 
P. Hager (1998) proposes to define the term “competency” as a set of intellectual, moral 
and social qualities of the individual. M. Mulder, T. Weigel & K. Collins (2006) believe 
that competency is a set of theoretical knowledge, the ability to use the obtained knowledge and
skills in practice. At the same time, they highlight the activity-based component of competency. 

In scientific literature, along with the definition of competency, one can come across
the term “professional competency”. In pedagogical dictionaries, the term “professional 
competency” is interpreted as “the ability of the subject of labour to perform tasks or 
duties”, “the forming of professionally important for an individual and society qualities that 
allow people to realize themselves in specific types of employment” (Pometun, 2005), “an 
integral quality of personality that manifests itself in the use of generalized skills”, “an 
attitude towards successful professional activity”, “the ability to perform certain tasks together
with all knowledge and skills that are used in the implementation of labour operations”, 
“possession of a set of professional knowledge and skills (competencies)”, “a positive attitude to 
work” (Honcharenko, 2005), “the level of skill and professionalism of the specialist”, “the 
ability to use their knowledge and skills in practice” (Bodalev, Derkach, Lapteva, 2002).
Giving a scientific substantiation of the model of professional competency of the consultant,
T. Thompson & J. Bonito (2007) avoid the term “professional competency”. In scientific use, 
researchers introduce their own definition of a system of professional competency and expertise”.

We share the point of view of these researchers and think that the term “professional
competency” is complicated. Under “professional competency” we understand a set of 
professionally significant qualities and personality traits that contribute to the successful 
implementation of tasks and responsibilities of the professional activity. Various 
competencies will be considered as components of the concept of professional competency.

New social demands on the quality of training service sector and the dynamic 
development of food industry of Ukraine have resulted in the appearance of researches 
where professional competencies of technicians for various industries are studied. Analysis 
of the content of the term “professional competency”, which is found in the works of foreign
and domestic researchers mentioned above, has given us the grounds to complement 
the meaning of professional competency of technicians in food technology. Working on 
creating models of their professional competency in the education process at colleges, we 
have introduced the term “professional competency of technicians in food technology” into 
the scientific use. Under this definition we understand the integrative quality characteristic 
of the expert, their ability to perform professional activities, which is a necessary 
requirement for the successful execution of production operations or functions.

Forming of professional competency of technicians in food technology and 
acquisition of competencies must meet the functional duties and professional challenges of 
future specialists in the process of learning.

Also, we would like to analyze the European Standards of Professional Competency and 
the Basic Competences in its structure. In the project “Tuning Educational Structures in 
Europe” (2000) based on the goals and objectives of the education process, as well as the 
main types of educational and cognitive activity of students they have defined a list of key 
educational competences that allow developing knowledge, skills, social experience and 
practical skills in modern society (Tuning Educational Structures in Europe, 2000). A
significant feature of Tuning is the choice to look at degrees in terms of learning outcomes 
and particularly in relation to competences. The Tuning project deals with two types of 
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competences: generic competences (instrumental, interpersonal and systemic) and subject-
specific competences (including skills and knowledge.) First and second cycles have been 
described in terms of agreed and dynamic reference points: learning outcomes and 
competences to be developed/achieved. The beautiful thing of comparable competences and 
learning outcomes is that they allow flexibility and autonomy in the construction of 
curricula. At the same time, they are the basis for formulating commonly understood level 
indicators. So, the structure of professional competency proposed in the project “Tuning 
Educational Structures in Europe” was the reason for the study of future specialists’ competences
(Tuning Educational Structures in Europe, 2000).

We believe that the structure of professional competency of technicians in food 
technology should be viewed through a set of competences, according to professional tasks 
and operational responsibilities of future specialists.

Technicians in food technology implement power saving technologies at the 
enterprises of public catering; determine the chemical composition and properties of raw 
materials, semi-finished products, finished products, comply with requirements for storage, 
control the quality of culinary products, carry out the basic calculations of processing. To 
perform these production functions, future specialists should possess basic theoretical 
knowledge, the forming of which is associated with general scientific competences. These 
competences describe the basic level of theoretical knowledge and intellectual development,
contributing to an individual’s ability to self-development and self-improvement.

In the process of carrying out functions the technicians in food technology 
communicate with different groups of consumers, agree on variety of production issues and 
solve conflicts, manage employees of production departments and divisions, coordinate and 
direct the activities of various departmentsof food production. Therefore, an integral 
component of forming professional competency of future technicians in food technology is 
socially and personal competence. It relates to the ability of critical and systems thinking, 
understanding and perception of the culture of behaviour, ethical standards of 
communication, provides an insight into the universal nature of the problems and requires 
adherence to a healthy lifestyle. An integral part of this competence is the level of 
communication skills formation that will enable specialists in food technology to organize 
the process through interpersonal communication.

In the production process technicians in food technology provide high quality work 
of technological equipment, carry out an inspection of various manufacturing processes, 
supervise the carrying out of works on exploration and development of new technological 
processes, control compliance with the rules of use of equipment, sanitary and hygiene 
requirements for catering businesses, work on a personal computer, using appropriate 
software, etc. The implementation of the above-mentioned production tasks is associated 
with the forming of instrumental competences. Using these competences technicians in 
food technology will be able to speak state and foreign languages, to develop skills of 
working in computer networks using the Internet resources, to apply a variety of processing 
skills and information management.

During the forming of social and personal, general scientific and instrumental 
competences technicians in food technology obtain basic knowledge of fundamental and 
professionally oriented disciplines in the volume necessary for the acquisition of special 
knowledge and professional competency. In the future, they are able to form professional 
competency of future specialists in the process of studying professionally oriented disciplines.
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While performing the production tasks technicians in food technology develop and 

approve new recipes, apply knowledge of different treatment technologies of fruit and 
vegetable production, establish the causes of lack of raw materials and ready-made meals, 
improve the manufacturing of products, improve methods of quality control, identify 
incorrect activities during the process of implementing technological processes and make 
proposals for their elimination. In addition, technicians in food technology should apply 
acquired professional competences during their training (general professional and specialized
professional). We believe that the forming of professional competences should belong to an 
important place in the structure of the competency of technicians in food technology. They 
reflect the requirements to level of future specialists’ training; determine the professionally 
important qualities of their personality, characterize the ability to use basic theoretical 
knowledge in future production activities. 

Consequently, the structure of professional competency of future technicians in 
food technology consists of four interrelated sets of competences: general scientific, social 
and personal, instrumental and professional. These competences are associated with the 
general requirements to future career of specialists, specify other structural components of 
professional competency; provide technicians in food technology with the knowledge of 
methods and the basics of the technological process in future production activities. 

CONCLUSIONS 
Thus, foreign and Ukrainian scholars interpret the meaning of the term competencey in 

different ways. Under the competency most scholars understand the body of knowledge and 
skills, whichare acquired during the education process and are necessary for effective 
professional activity of future specialists. Professional competency is seen as a set of 
professionally significant qualities and personality traits that contribute to the 
implementation of production functions and tasks of activity. In the pedagogical research,
professional competency of technicians in food technology is linked with professional 
training of future specialists and is a necessary requirement for effective and successful 
implementation of their manufacturing activities and functions.

Rather perspective we consider the detailed study of competency-based approach 
in foreign literature.

REFERENCES

1. Bodalev, A., Derkach, A., & Lapteva, L. (2002). Robochaia kniga prakticheskogo
psikhologa: posobie dlia spetsialistov rabotaiushchikh s personalom. Moscow: Izdatelstvo
Instituta psikhoterapii.

2. Chomsky, N. (1965). Aspects of the Theory of Syntax. Cambridge: M.I.T Press.
3. Delor, Zh. (1997). Obrazovanie – sokrytoe sokrovishche. UNESCO, 1996. 

Universitetskaya kniga, 4, 37. 
4. Hager, P. (1998). Is there a cogent philosophical argument against competency 

standards? In P. Hirst and P. White (Eds.), Philosophy of education: major themes in the 
analytic: problems of 59 educational content and practices (Vol. 4, pp. 399–415). Florence, 
KY, USA: Routledge.

5. Honcharenko, S. I. (2000). Profesiina osvita: slovnyk. Kyiv: Vyshcha shkola.
6. Hymes, D. (1975). Etnografiya rechi. Novoe v lingvistike, 7, 42–95.
7. Longman Dictionary of Contemporary English Online. (2017). Retrieved from 

http://www.ldoceonline.com/dictionary/competence



                 7(2)/2017 Comparative Professional Pedagogy 7(2)/2017 

62

8. Merriam-Webster. (2017). Retrieved from https://www.merriam-webster.com/
dictionary/ competency.

9. Mulder, M., Weigel, T. & Collins, K. (2006). The concept of competence in the 
development of vocational education and training in selected EU member states. A critical 
analysis. Journal of vocational education and training, 59 (1), 67–88.

10. Online Etymology Dictionary. (2017). Retrieved from http://www.etymonline.
com/index.php?term=competence.

11. Pometun, O. I. (2005). Formuvannia hromadianskoi kompetentnosti: pohliad 
z pozytsii suchasnoi pedahohichnoi nauky. Visnyk prohram shkilnykh obminiv, 23, 18.

12. Raven, J. (2002). Kompetentnost v sovremennom obshchestve: vyyavlenie, 
razvitiye, realizatsiya. Moscow: Kogito-Tsentr.

13. Short, E. (1995). The concept of competence: its use and misuse in education. 
Journal of teacher education, 2, 2–6.

14. Sultana, R. G. (2009). Competence and competence frameworks in career 
guidance: complex and contested concepts. International journal for educational and 
vocational guidance, 9, 15–30. 

15. Tomson, T., & Bonito, J. (2007). Obzor modeli professionalnoi kompetentsii
konsultanta. Retrieved from http://www iN.ru/coNsultiNg/ccm.s.html.

16. Tuning Educational Structures in Europe. (2000). Retrieved from http://
www.unideusto. org/tuningeu/home.html.

17. UNESCO. (1996). Learning: the treasure within. Report to UNESCO of the 
International Comission on Education for the 21st century. Retrieved from http://unesdoc.
unesco.org/images/0010/001095/109590eo.pdf.

18. Verchovna Rada Ukrainy. (2013). Pro Natsionalnu stratehiiu rozvytku osvity v 
Ukraini na period do 2021 roku. Vziato z http://zakon2.rada.gov.ua/laws/ show/344/2013.

19. Verkhovna Rada Ukrainy. (2014). Zakon Ukrainy “Pro vyshchu osvitu”. 
Retrieved from http://zakon2.rada.gov.ua/laws/show/1556-18.

20. Zimniaia, I. A. (2004). Klyuchevyye kompetentnosti kak rezultativno-tselevaya
osnova kompetentnostnogo podkhoda v obrazovanii. Moscow: Issledovatelskiy tsentr
problem kachestva podgotovki spetsialistov. 



63

            7(2)/2017 Comparative Professional Pedagogy 7(2)/2017 
DOI: 10.1515/rpp-2017-0024

Junior Research Fellow, NATALIA KORCHYNSKA
Institute for Vocational Education of NAPS of Ukraine
Address: 98, Chapaievske Hwy, Kyiv, 03045, Ukraine

Email: natakorchynska@gmail.com

THE ROLE OF GENDER POLICY IN TURKISH VET SYSTEM 

ABSTRACT
The article examines the evolution of gender policies in the field of vocational 

education in Turkey since the beginning of the 20th century up to the present. Schools for 
girls started to emerge in Turkey at the beginning of the republican era. Their aim was to 
teach students about gender roles consistent with the trend of modernization and 
westernization of the new Turkish state. The ideology of a modern conservative party ruling 
in the Republic of Turkey is based on the traditional role of women as home keepers, while 
the country’s legislative system undergoes changes that provide women with independency. 
This policy is full of contradictions, namely, changes in legislation are aimed at improving 
education and employment of women, while women are encouraged to remain housewives. 
Despite the fact that women received equal rights to education after the Law on Unification 
of Education was adopted in 1924, gender inequality is still an issue in modern Turkish 
society. There is a strong legal framework at the state level and executive authorities that 
provide girls and women with free access to education and promote learning. Statistical 
data show that the education system still has many unresolved issues concerning the 
learning opportunities of girls and their employment. According to recent statistics, a very 
small group of girls goes on to secondary education in the Republic of Turkey. In 2011, 
only 24% of girls completed their secondary education that is the lowest level in the 
countries of OESD. Amazingly low percentage of girls involved in secondary education 
system can be explained by two objective factors: socioeconomic status of girls’ families 
and gender discrimination. Vocational schools for girls are designed to resolve this issue.

Keywords: gender education, gender policy, gender inequality, women’s education, 
vocational education, Turkey.

INTRODUCTION
Nowadays, building a democratic society and ensuring its existence are impossible 

without equal respect for interests and opportunities of both men and women. The basis for 
gender equality is education, which should not merely stipulate gender stratification of
society, but rather promote gender equality. As noted in the World Declaration on Higher 
Education for the 21st Century: Vision and Action (Paris, October 9, 1998), “education 
should eradicate stereotypes caused by gender, consider gender aspects in all disciplines, 
expand women’s participation in all disciplines and at all levels they are underrepresented, 
ensure their involvement in decision-making” (1998, . 7).

THE AIM OF THE STUDY
The aim of the study is to outline the main gender problems of modern vocational 

education in Turkey.
THEORETICAL FRAMEWORK AND RESEARCH METHODS
Over the past 20 years, many scholars have studied the impact of education on 

society genderization. In particular, M. Kimmel (2003) said, “education institutions 
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resemble old factories and they produce engendered individuals” (p. 232). O. Yarska-Smirnova
and V. Yarskaya (2002) have studied gender socialization in education and hidden curriculum. 
L. M. Stenstrem has conducted researches on gender stratification in vocational education. 
Gender issues of curriculum for vocational education in education institutions of Latin America 
have been covered by C. Fawcett and S. Houden. D. Dzhyndohlu, F. Hok, S. Toktash have 
analyzed the history of vocational education and training (VET) of women in the Republic of 
Turkey. E. Demiray has covered the problems of women’s education in Turkey.

In our article, we have used the methods of analysis of statistical data and methods 
of comparison.

RESULTS
After the establishment of the Republic of Turkey in 1923, the Turkish 

government launched a number of legal, educational and social reforms aimed at rapid 
modernization and urbanization. The newly-formed state’s goal was to build a modern 
society in accordance with the Western lifestyle. The Kemalist reforms meant a new 
attitude of the state towards women’s positions and rights.

Kemalizm is a worldview often related to the reforms conducted by Mustafa 
Kemal Ataturk. According to it, women, housewives and mothers who bring up future 
generations of citizens in compliance with the ideals of the state have to spread the values 
of the Republic and to build a modern family. Republican gender ideology entrusted 
women with the mission of showing to the rest of the world a new image of Muslim 
women – educated and active in public life. However, the position of women who did not 
belong to the Turkish elite had not changed. It had to be improved by vocational education 
for girls in so-called institutes for girls (vocational lyceums later on).

Schools for girls started to emerge in Turkey at the beginning of the republican 
era. Their goal was to teach them gender roles consistent with the trends of modernization 
and westernization of the new Turkish state. As the historical analysis shows these schools 
improved and developed with the changes occurring in Turkish society and public policy 
(Toktas & Cindoglu, 2006). They slowly evolved from ordinary schools training “good 
housewives” to vocational schools (Toktas & Cindoglu, 2006). At the same time, women’s 
gender roles and their employment opportunities in the labour market had been revised.

The ideology of a modern conservative party ruling in Turkey is based on the 
traditional role of women as home keepers, while the state held legislative changes that 
provide women with the status of independent citizens. Such policy is full of contradictions, 
namely, changes in legislation are aimed at improving education and employment of women, 
while women are still encouraged to remain housewives (Toktas & Cindoglu, 2006).

Despite the fact that women received equal rights to education after the Law on 
Unification of Education was adopted in 1924, gender inequality is still an issue in modern 
Turkish society (Demiray, 2015).

The Global Gender Gap Report published annually by the World Economic Forum 
assesses 134 countries in terms of rights and freedoms of women and shows the regression 
in the case of gender inequality. In the 2016 Ranking, Turkey is the 130th among 134 
countries as for the equality of women and men. Concerning women’s equal access to 
education, Turkey occupies the 109th place (World Economic Forum, 2016).

There are all legal backgrounds for ensuring gender equality in Turkey. The 
Constitution adopted in 1982 guarantees education for all people without exception in 
(Article 42), “primary education is compulsory for all citizens of both sexes and is free in 
public schools”. Accordingly, all the legal mechanisms, such as laws, legislation and 
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regulations cover the whole society regardless of gender (Demiray, 2015). In Article 4 of 
the Basic Law on National Education it is stated that “schools are open for all citizens, 
irrespective of language, race, religion or gender”. In Article 8 it is indicated about 
“equality of opportunities, offered to all women and men in education”. In Article 2 of the 
Law on Primary Education it is stated that “primary education is compulsory for girls and 
boys of school age and is free in public schools” (Demiray, 2015, p. 3).

The Turkish government delayed the process of gender equality institutionalization. In 
many European countries, this process took place in 1970, but in Turkey it was launched 
only in 1987 with the emergence of the Advisory Committee on Policy on Women within 
the Main Directorate of Social Planning (Demiray, 2015). The Convention on Elimination 
of All Forms of Discrimination against Women and the Sixth Five-Year development plan 
required an executive or coordinating unit on women to be established. Therefore, the 422 
Law as of April 20, 1990, proclaimed the creation of the Main Department on the Position 
and Problems of women (Demiray, 2015). The Department develops various projects on 
gender policy, which are financially supported by various international organizations. Thus, 
there is a strong legal framework and enforcement authorities designed to provide girls and 
women with free access to education and promote learning at the state level. Statistical data 
show that there are still many unresolved issues concerning girls’ learning opportunities 
and their employment in the education system.

According to recent statistics, the impressive number of Turkish girls does not 
continue their studies after primary school. In 2011, only 24 % of girls completed their 
secondary education. It is the lowest level in the OESD countries (UNESCO, 2012). Despite the 
fact that the situation with boys is also disappointing as only 35 % of boys completed 
secondary education, the disproportion of ratio between girls and boys is not only the 
largest among the OESD but in the whole Central Asia and European regions.

Significantly low percentage of girls’ involvement in secondary education can be 
explained by two objective factors, namely, socioeconomic status of girls’ families and 
gender discrimination (Uçan, 2013).

The Turkish education system reproduces stereotypes about the roles of men and 
women in Turkish society, and these roles influence boys and girls’ choice of education and 
profession. Girls tend to choose general and vocational programs, which will help them to 
find women’s work. As research findings show, girls’ families affect their choice during 
final years of high school. At the university level, girls prefer humanities, while boys 
choose technical professions (Demiray, 2015).

In addition, boys generally occupy more privileged positions than girls in family 
due to traditionally patriarchal Turkish society. Therefore, families with limited economic 
resources who live in rural areas keep girls at home for various domestic and agricultural 
works and send boys to school (Demiray, 2015).

Because of the small number of girls who completed secondary education, fewer 
young women have necessary knowledge and skills needed for work in the non-agricultural 
sector (Uçan, 2013).

Employment and vocational training of women have rather disappointing trends 
toward gender inequality in Turkey, which is reflected in low rates of girls’ enrolment in 
secondary education, namely, 64 percent of girls versus 75 percent of boys and significantly 
low levels of women’s participation in the labour market – 29 percent (Demiray, 2015). 
Thus, vocational training of women in Turkey has recently become a real issue for social 
policy, as two topics of fierce debates on gender policy cross, i.e., attracting more girls to 
secondary education and employment of women.
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Vocational schools for girls are called to solve this problem. However, the quality 
of education in these schools could be better. The relationship between vocational 
education and the labour market and, more importantly, its role in representing the labour 
force divided by gender and a traditional structure of families remains questionable.

The Turkish government issued a report where it is stated that graduates from 
these schools show worse results while transferring from school to work or higher 
education compared with the girls who attend other vocational schools (Uçan, 2013).

Researchers point out that the priority given to vocational education in order to 
increase the rates of girls’ involvement in secondary education and the labour force can lead to
an increase in gender inequality. Moreover, the role of vocational education in strengthening the 
connection between training and social stratification is ignored (Demiray, 2015).

In secondary schools girls are prepared for the labour market and admission to 
universities as well as secondary education institutions related to vocational education (Uçan,
2013; World Atlas of Gender Equality in Education, 2012). According to the UNESCO 
(2012), only 24% of women have non-agricultural occupations.

However, there is a positive side of attracting girls to vocational education. In the 
developing countries like Turkey facilitation of girls’ access to secondary education has a 
crucial significance for development of skilled labour force that can support sustainable 
economic growth (Uçan, 2013).

Teenage girls who obtained secondary education have more chances of obtaining 
employment. It means that encouraging girls to receive secondary education automatically 
reduces the unemployment level and promotes middle-class prosperity (UNESCO, 2012). 
In addition, in the 2011 Education for All Global Monitoring Report it is stated that there is 
proven link between the level of women’s education and their children’s health (Uçan, 2013).
Educated mothers raise more healthy children than mothers with low levels of education 
(Uçan, 2013).

The Turkish government headed by the justice and development party (AKP) 
undertook to attract the greater number of students to secondary education and eliminate 
gender inequality in secondary education (Uçan, 2013).

However, political and civil opponents of the amendment are concerned that a 
suggested reform may have negative consequences. It might increase gender inequality and 
cause lower educational achievements of girls (ERI, 2012; Uçan, 2013).

Thus, within the Nine-Year Development Plan for 2007–2013, the Turkish 
government had set a goal to achieve socioeconomic balance throughout the country by 
stimulating economic growth and equipping its citizens with the skills necessary for 
successful participation in the global economy (ERI, 2012; Uçan, 2013).

For this purpose, the last year’s amendment to the 4306 Law was adopted. It 
consolidated compulsory education, extended the duration of compulsory education from 
eight to twelve years “to improve educational attainment in Turkey” (Uçan, 2013, p. 17).

Turkey’s new plan “4 + 4 + 4” allows pupils to start vocational education after 
primary school. Before the reform, children had to study for eight years at secondary school 
before they gained an opportunity to enter high school or vocational school (UNESCO, 
2012; World Bank, 2005). Compulsory education is divided into three stages being four 
years each: primary school (grades 1–4) and secondary school, which includes intermediate 
classes (grades 5–8) and high school (grades 9–12) (Uçan, 2013). According to this 
amendment, pupils who completed primary school have the opportunity to enter secondary 
or vocational school. Pupils of vocational schools have an additional opportunity to attend 
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religious Imam-Khatib schools that also belong to the system of vocational education 
(Uçan, 2013).

It is assumed that the reform primarily aimed at improving access to secondary 
education for families, which live in rural areas and traditionally do not have enough money 
to send children to school. Such families often do not send daughters to school or take them 
at the end of secondary school. However, as already noted, many citizens and political
opposition to the AKP is particularly concerned about a new structure of expanded 
compulsory education. The main controversial point is the conditions that allow attending 
Imam-Khatib schools immediately after primary school (Uçan, 2013).

In addition, there is a concern that Turkey currently has no infrastructure needed to 
implement reforms that require a significant increase in the number of secondary schools 
and universities nationally (ERI, 2012). Many scholars and teachers in Turkey believe that 
the shift to vocational training will cause a decrease in professional knowledge and skills of 
workers, create a market of low-skilled labour and hinder the ability of the nation to 
maintain its economic growth (Uçan, 2013).

The experience of many countries with compulsory secondary education shows 
that the most effective models of education are those that increase duration of general 
secondary education. Countries that have benefited from such an increase are the members 
of the European Union (EU), namely, Finland and Poland.

Although Turkey is very different from Finland and Poland culturally, such a 
comparison may be appropriate for two reasons: first, as Finland and Poland, Turkey 
followed the Prussian education system (Demiray, 2015). So, it is advisable to explore the 
education systems of those countries, which have the same foundation and became one of 
the best in the world. Secondly, Turkey continues to make a claim for EU membership, 
despite recent statements of President Erdogan.

Despite the different conditions in the labour market and active position of women 
in the labour force, the situation mentioned above shows the parallels between the political 
debates in Turkey and EU on gender equality policy in employment. Social policy of 
Turkey and recent debates in Europe clearly show that gender regimes act like controllers 
that promote policies compatible with the views on gender roles inherent in this culture. 
Conditional cash transfers have helped countless families around the world to send their 
daughters to school. Some of these programs such as the Conditional Cash Transfers 
Initiative of Turkey in partnership with the World Bank are specifically aimed at secondary 
school girls. These programs have achieved significant results.

Unfortunately, the Turkish education system still has many problems that require 
immediate solution, namely, a large share of those who graduate early (53,4 %) and 
especially girls; low percentage of employed women in the labour market; high percentage 
of illiterate population (12,5 %) where women make up more than 20 %, etc.

CONCLUSIONS
Statistics shows that building society where girls receive a comprehensive general 

education promotes a healthy, wealthy, stable society. If the girls in Turkey receive a solid 
foundation of knowledge and skills in the course of eight years in secondary school, they 
will be able to develop strong analytical and critical thinking skills. This will increase the 
number of educated women who will join the ranks of skilled labour. The more educated 
women, the lower the unemployment rate and the more stable and healthier the society is.

In general, researchers think that the policy under which compulsory education 
will be extended to twelve years of training and the structural component will change have 
more positive effects than negative.
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The introduction in 2013 of a new curriculum on the scheme 4 + 4 + 4 according 
to its creators will make secondary education more accessible for girls from rural regions 
and poor families. The task of further research is to show how effective this plan is.
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DEVELOPMENT OF ADULT EDUCATION IN EUROPE
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ABSTRACT
The presented article touches upon the idea of adult education history in Europe. 

It highlights the main programmes and events, which were a great contribution to the 
development of lifelong learning. At ancient times, adult students considered to be the 
prominent audience at philosophical lectures of immortal minds. After the period of 
industrialization and social equality, primary and secondary education became the priority 
topics of governmental policies. Only after WWII there appeared a need for reviewing or 
upgrading the already existed knowledge, nothing to say about the late 2000s with the 
immigration realia and population aging, adult learning takes over the prior importance in 
Europe. Malcolm S. Knowles was one of the scholars who had been investigating the 
domain in the mid 1960s and created the theoretical background for further researches. His 
attitude and vision of adult education process were the predictors of a new adragogical age in 
Europe, where student took a new central role in the education process, was encouraged to
hold responsibility for the most suitable methods, that would match up with their goals, 
possibilities, intentions and timing. In modern society, there exists an urgent need for 
changes in the approaches to teaching adults, for individual work that is more appropriate 
for age and ensures usage of personal experience. The maturity dimension scheme presented by 
M. Knowles brings understanding of adult psychological inclinations, behaviour and goals 
that might help an andragogue to decide on methods chosen for achieving educational 
results. Clear determination of notions should explain and help to avoid misunderstandings 
on “whom should we consider an adult?” Historical approach will help to create a complex
adult education development picture and motivate a researcher for further investigations. 

Keywords: adult education, andragogue, upgrading, personal development, 
professional skills, social roles, world changes, mobility, technological progress.

INTRODUCTION
Adult education takes a crucial idea in the education management structure these 

days. It involves participation of both business sector and government policy. It ensures the 
social protection of individuals who face burdens of professional inappropriateness, lack of 
foreign literacy, economic struggles and problems of self-realization. Government officials 
of European countries are making up strategies for adult education promotion, stressing the 
importance of digital accessibility of informational content as a bulk of public awareness of 
the courses proposed to adult students and their financing (European Commission, 2012; 
Eurostat Statistics Explained, 2015). 

THE AIM OF THE STUDY
The aim of study is to create unified informative data, which would give 

possibility to understand the process of adult education development, chronologically 
systematize terms and concepts used in theory.   
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THEORETICAL FRAMEWORK AND RESEARCH METHODS
Theoretical framework of the research has been developed on the basis of scientific

works by European scholars such as R. Havighurst (1970), J. Holford & M. Milana (2014), 
O. Houle (1973), L. Pepin (2006), P. Rassmussen (2014), E. Thorndike (1928), A. Tough 
(1979) et al.

Research methods such as comparison (Europe and the USA); theoretical analysis 
(M. Knowles’ terminology in adult education); induction and deduction (the specifics of 
education development in the 20th century) have been used to highlight and explain the 
most significant periods in adult education theory at formative stages. 

RESULTS
Tracing back into history of humanity one may remember the ancient philosophers 

(Alexamenus of Teos, Plato, Aristotle, Plutarch, Pythagoras, Socrates, Seneca, Cicero etc.) 
who undertook the roles of pedagogues while sharing their revolutionary ideas with 
mankind. They did not teach but develop the students’ conscious and brought changes into 
the society. These were the first andragogues, who were passing the knowledge of world to 
adults trying to guess the sense of life. Taking into account the above-mentioned names, 
many state it was Europe where adult education first started. 

Later adult education was realized through apprenticeship, when a person would 
learn art or trade by working for a skilled master for a certain number of years. Masters also 
often taught their apprentices how to read, write and even more. One may remember the 
popular fiction “The Physician” (1986) by N. Gordon – being an adult, main hero decides 
to be a pupil of an acknowledged doctor. 

Some of the first formalized adult education institutions were correspondence
schools. In Great Britain, France, Germany, correspondence education developed and 
quickly spread during the mid 19th century. For example, in 1840 the English educator Sir 
Isaac Pitman taught shorthand by mail (New World Encyclopedia, 2016). Later, members 
of lyceums held discussions as well as attended lectures and debates. There had been 
created traveling groups that went from town to town presenting lectures. 

At the end of World War II, many European governments set up programmes for 
ex-soldiers wanting to obtain professional skills. Language skills were considered a prestige 
that marked the elite who took the role of ambassadors for peaceful dialogue between 
nations. Consequently, education stopped being the privilege of the young or wealthy. 
There appeared community colleges, vocational colleges and returning student oriented 
programs. Now, at the official level, governments recognized the importance of adult 
education and funded programs for literacy, vocational skills and adults seeking to master 
new professions. Scattered groups responsible for adult education sprang up in Europe 
during the Industrial Revolution. Lectures and intellectual associations became popular in 
the early 20th century and from these developed social movements and the recognition that 
education was incredibly important to the benefit of society (New World Encyclopedia, 2016).

Then, years of relative stability in social roles, brought a decline in the domain as 
much attention was paid to primary, secondary and higher education, which caused
knowledge blockade for middle-aged population targeting at upgrading or obtaining new 
skills. P. Rasmussen (2014) even stated that adult learning became an element in the 
educational policies of Europe relatively late, but during the last decade lifelong learning 
has become much more important.

The studies on adult learning started to appear after World War II. There was a 
clear understanding of the fact that methodological techniques used before were out of date, 
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did not match with the demands of time. To prove the necessity of adult education support, 
M. Knowles (1980) presented the scheme of changes describing the frequency of change 
one must experience during life in the 20th century, it showed that modern individual faced 
4 times more social changes than people living before. It proved we should adjust our skills 
and knowledge to the “wind of change” (p. 41). Today, many homeless and unemployed 
people are the result of professional inappropriateness, inability to correspond to the needs 
of modern society. That is why there should be a complex system of support for self-
development of such citizens.  

In the 1980s, there started international cooperation in this field. In 1974, there 
was established the Cedefop centre with the mission to collect and exchange information on 
national systems of vocational training and prepare a harmonization of training levels 
(Rassmussen, 2014). 

Educational policy was generally seen in the context of the severe youth 
unemployment in most of Europe. Vocational preparation, guidance and basic skills were 
seen as key elements in policies to reduce youth unemployment. The European Social Fund 
was widely used for such measures; in 1984, 75 % of its funds went to projects to generate 
skills and employment for young people (Pepin, 2006).

Only in 1992 that Maastricht Treaty formally included education as an area of 
collaboration. Despite the growing number of programmes targeting vocational training of 
students, lack of informational data made it a very slow and ineffective process until the 
2000’s, when digital materials and Internet made it possible to search for necessary 
information in every corner of the world (Rassmussen, 2014). 

M. Knowles himself dates back the creation of English AE in 1926 when 
American Association for Adult Education was founded. Many organizations in the field of 
adult education have been functioning for more than 50 years, but became well-known in 
the era of “language barrier lost”, when international cooperation is possible. The European 
Bureau for Adult Education was founded in 1953 by representatives from a number of 
European countries. ESREA is a European scientific society. It was established in 1991 to 
provide a European-wide forum for all researchers engaged in research on adult education
and learning and to promote and disseminate theoretical and empirical research in the field.

The stress was made on the necessity of constant upgrade of professional skills, 
stating that society changes rapidly and the process continues to speed up. Working on the 
development of adult education theory, M. Knowles (1980) mentioned that each decade in 
adult education was marked by new approaches, attitudes and understanding, which 
brought changes into theoretical framework, organizational structure, personnel, clientele, 
methods, techniques and materials. Adult educators who used the practices in the 1970s that 
they had learned a decade before were ineffective and archaic. “Modern is thus very 
temporary state”, stated the scholar (p. 18). 

M. Knowles had predicted changes that happened in the 1980–90s. The purpose of 
education experienced crucial changes. Before this period, AD (Adult Education) was 
aimed at “educated man”, that was justified by the era of slow changes, when new 
technology and knowledge appeared very gradually, AE was considered mainly for elite 
leisured class, but in the era of technological revolution, social policy of equality, this was 
no longer acceptable. The mission of education targeted a “competent person” who was 
able to apply new knowledge under changing conditions. As a result, there appeared a 
notion of “competency-based education”. The shift of focus from teaching to learning, self-
direction of a student rather than a reaction to teaching methods was studied by 
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J. Bruner (1966) and A. Tough (1979). There appeared the term “lifelong learning” 
supported by the idea of orientation to education during life. New possibilities to deliver 
knowledge to a student caused the discussion of nontraditional study, external degree, 
multimedia learning system, community education, learning communities, educational 
agencies, learning networks.

The necessity to describe theory of AD motivated M. Knowles (1980) to the 
explanation of core terminology, where the first place took the term “adult” itself. Along 
the decades there existed different points of view on “Whom should we call an adult?” But 
there are two-aspect criteria described by the scholar: 1) who behaves like adult, and 
performs relevant social roles; 2) who has an adult self-concept (Knowles, 1980). For a 
long time, we regarded the education process only in the context of childhood and youth. 
Keeping to this criterion, we observed many adults who experienced cultural shock starting 
part-time study and being treated like children. M. Knowles (1980) stated that those high-
school students who had household duties of an adult or worked at part-time jobs 
performed adult social roles and should be treated like adults as well. 

What about the educators? There are many trainers, coaches, instructors, leaders, 
supervisors who are in charge of educating the adults, though very few of them work in the 
field professionally, they do not share the methodology of adults teaching, thus they have 
lack of a result. One may imagine how far could we have passed in case there was a basis 
for consulting in adult education. 

Helping the learner diagnose their needs, planning the activities that would 
produce the desired effect, creating the conditions, selecting the most effective methods, 
providing human and material resources that will help to learn, measure the outcomes of the 
learning experience, to satisfy needs and goals had been described by M. Knowles (1980) as the 
main andragogue’s activity (p. 49). Presenting the enumeration of maturity dimensions the 
scholar indicated methods’ choice made by those teaching adults: from dependence towards 
autonomy; from passivity towards activity; from subjectivity towards objectivity; from 
ignorance towards enlightenment; from small abilities towards large abilities; from few 
responsibilities towards many responsibilities; from narrow interests towards broad interests; 
from selfishness towards altruism; from self-rejection towards self-acceptance; from 
amorphous self-identity towards integrated self-identity; from focus on particulars towards 
focus on principles; from superficial concerns towards deep concerns; from imitation 
towards originality; from the need for certainty towards the tolerance for ambiguity; from 
impulsiveness towards rationality. 

The psychological definition of adulthood is that of the period when individuals 
perceive themselves as being self-directed, which is opposite to the childhood conscious which 
tends to be protected and directed by parents, teachers. Moreover, the tendency of being 
governed stays with adults the minute they enter the process called “education”. They preserve 
the habit of being directed, though psychologically would show better results applying creative 
learning method. The last would match up perfectly with their age characteristics, tendencies 
and possibilities. While being totally under control lessens perception activity, memorizing, 
reproduction. Adults love self-government, though react passively to authority. 

There had been highlighted several important aspects of organizing an adult 
classroom: learning climate; diagnosis of needs; process planning; education of learning; 
orientation of educators; organization of the curriculum; design of learning experience. 

R. Havighurst (1970) illustrated three stages of maturity during adulthood: early 
adulthood (18–30); middle age (30–55); later maturity (55 and over). Analyzing these one 
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may come to personal conclusions on the educational goals an individual may have at every 
stage. Time is something, which is a very important issue of adult education. Being a pupil 
a person has a prolonged period for study expecting to enter university, college and 
institute. Being a student one presupposes where they would be able to apply their 
knowledge. Being a mature a person is time-pressed because their study is being conducted 
under the need of a current life situation. They wish to see immediate results, something 
that is hard to fulfill, especially when we speak of acquiring foreign language skills. 

In his work on adult education, M. Knowles (1980) stated there are three 
adragogical approaches when conducting adults’ teaching: a) adults can learn (in 1927 there 
was presented a report by L. Thorndike which scientifically proved that the ability to learn 
declined very slowly after age of 20, before that time many believed that after their 20s 
people were hard to learn, only 1 percent of the group showed study problematics after age 
of 25, and it was in learning speed but not in intellectual power) (p. 55); the track downs of 
learning activity were caused by the reasons of systematic education gap; psychological 
changes like decline of visual acuity, reduction of reaction speed, lowering of energy level 
which could be easily compensated by slower pace, louder sound, larger printing; b) internal
character of learning which means that much attention should be paid to interaction, 
dialogue, creation of self-concept when a student realizes its inner motivation for study; 
form their own methodology and techniques for material perception; “The truly artistic
teachers of adults perceive the locus of responsibility for learning to be in the learner” 
(Knowles, 1980, p. 56); c) conditions of learning and principles of teaching. Under the term 
“condition” we do not mean physical aspect of the education process, but its inner state. 
The most important from this point of view would be “a need to learn”, without this it will 
not be possible to create the power of motivation, energy to fulfill the activity. The second 
condition is atmosphere in class, openness, acceptance of differences, toleration of 
momentarily failures, physical relevance (appropriate visual tools). Third comes the feeling 
of commitment and as a result the sense of progress. Teaching principles should include 
such options as encouraging to use new possibilities; helping to change self-perception and 
behaviour; diagnosing mistakes; proving physical conditions; demonstrating respect to 
students’ experience; creating friendly atmosphere; formulating learning objectives; 
supporting the students with one’s own experience; helping to organize themselves (project 
groups; learning teams etc.); adjusting to the level understandable to adult students; helping 
to integrate new knowledge in everyday life.

Under the above-mentioned conditions, the mission of a teacher in a field had 
changed dramatically. Being not separated from children and youth education, adult teacher 
took the role of a commander in the class, choosing the study methods, which at times 
turned out to be ineffective. Realizing the maturity dimension presented by M. Knowles 
(1980) and adults’ potential based on the already presented experience, teachers started to 
transform into the supervisors who directed and advised but never took the decision about 
what method is better and which is bad. A teacher turned into a helper, guide, encourager, 
consultant but not a transmitter, disciplinarian, judge and authority. In the 1980s, there 
appeared new titles given to those teaching adults: “change agents” or “helping roles”, 
which sound very aptly in the modern world of constant change (Knowles, 1980, p. 37). 

The idea of the “andragogue” appeared in the 1930s of the past century when 
Journal of Adult Education published the first interviews by those teaching adults though 
lacking professional terminology (Knowles, 1980, p. 41).

Informal adult education was the first published book on “continuing learning” by 
M. Knowles where he enlisted the main principles of education without unified theory. 
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Internal processes on adult learning were presented in the 1960s with a book of 
Cyril O’Houle called The Inquiring mind. C. Houle highlighted 3 motivation categories, 
which enforced adult students to learning: goal-oriented; activity-oriented; learning-oriented 
(Houle, 1973). Later, A. Tough extended the theory to the understanding of individual work 
of a student (Tough, 1923). The main question of his scientific research was “How do adults 
learn naturally – without being taught”, without a teacher. Much information was taken from 
the related disciplines – clinical psychology, developmental psychology, gerontology, 
sociology, anthropology. 

During this period there appeared a term “andragogue” to distinguish between 
classical pedagogy and teaching the adults, which is based on Greek word “aner” (with the 
stem andr-), meaning man, not boy or adult. There established the common sense of andragogy
as science of helping adults learn, in contrast to pedagogy as a science of teaching the 
children. Comparing pedagogy and andragogy there are three main different approaches to 
diversification: the role of learner’s experience; readiness to learn; orientation to learning 
(Knowles, 1980, p. 43).

CONCLUSIONS
Nowadays, there are many scholars who promote the idea of education for those in 

their adult age (A. Fejes from Linköping University, Sweden; J. Holford from University of 
Nottingham, United Kingdom; P. Rasmussen from Aalborg University, Denmark etc.) as 
the emotionally formed personality undertakes a higher degree of responsibility and 
motivation during study process, an individual is more mobile and flexible to the 
environmental changes due to the already presented experience of interchange and co-
functioning, adjusting to life realia (Milana, Holford, 2014). The first seminar on the 
History of Adult Education and Training in Europe was held in June 2009 at the University 
of Turku. 14 papers were presented by participants from 8 countries (Denmark, Finland, 
France, Germany, Hungary, Japan, Portugal and Sweden). Life course and learning in 
different contexts as well as various concepts of lifelong education and learning were 
presented and debated (European Seminar of Turku, 2009). Adult education is not about 
storing the already existing facts; it is about creation of new ones. M. Knowles (1980) 
himself believed that adragogical approach to study children and youth was a tendency of 
the then education, which would prepare the whole generation for a lifelong learning. He 
prepared reports for UNESCO “Toward a Model of a Lifelong Education” with his vision 
of promotion the idea and reasons of its importance. 

The perspective of further investigation is the study of adult education theory in 
Europe and Ukraine in the 21st century.
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ABSTRACT
The article presents the trends in higher education development in the countries of 

the Black Sea region, namely, historical, methodological, methodical and technological, 
which determine the objective and subjective connections and relationships that are
common to the system of higher pedagogical education of the countries under study and 
define persistent pursuit of modernization and transformation of the nature, content, 
structure, functions, ways of management approaches to the education process, forms, 
methods, tools and techniques of teaching students. The trends in the public-authoritarian 
model of higher education have been revealed. It has been found out that the leading trend 
in Ukraine and other countries of the Black Sea is the governance and financing of future 
teachers with appropriate management functions and control that significantly affects the 
organizational structure of higher education. The features of a modern system of higher 
pedagogical education in the Black Sea region are the system of higher education 
institutions; main directions of modern reforms in higher education; functioning of leading 
universities that prepare teachers, their types, characteristics of structural units, students. 
According to the areas in development of higher pedagogical education in the Black Sea 
region, we have divided the trends into four groups: historical, methodological, 
methodical, technological, that are top priority for education systems.

Keywords: higher pedagogical education, trends in development, university,  model, 
education system.

INTRODUCTION
The current stage of development of human society in the field of pedagogical 

education in the countries of the Black Sea Economic Cooperation (BSEC) is characterized 
by global changes that are updated in all structures of its national systems, modernizing the 
content and methods of training teachers, developing new forms and links between teacher 
training and school. It must be noted that the Black Sea Economic Cooperation (BSEC) was 
created in 1992 to coordinate economic and political development of the Black Sea, whose 
members are 12 countries, namely, Azerbaijan, Albania, Bulgaria, Armenia, Greece, Georgia, 
Moldova, Russia, Romania, Serbia, Turkey and Ukraine. The headquarters are located in 
Istanbul (Turkey). In terms of further integration of Ukraine into the European community, 
interactions between national teacher training systems of different countries are being 
enhanced. This is due to the planned introduction of each country’s own recovery strategy 
of pedagogical education, and one cannot ignore the impact of the Black Sea region on the 
educational processes taking place in Ukraine (Vulfson, 1999).
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THE AIM OF THE STUDY
The aim of the study is to reveal and analyze major trends in teacher training in the 

Black Sea region. According to it, we have outlined the following objectives: 1) to 
highlight major trends in teacher training in the Black Sea region and to justify its nature 
and main features; 2) to determine strategic and tactical directions in the identified trends.

THEORETICAL FRAMEWORK AND RESEARCH METHODS
The researches on the above-mentioned processes is an important task in the 

context of Ukraine’s integration into the European Higher Education Area (EHEA). Theory 
and practice of foreign education processes have been studied by Ukrainian (V. Bespalko 
(1995), V. Kapranova (2004), L. Lahotniuk (2007), L. Puhovska (2010), T. Volkova (2008),
B. Vulfson (1999), I. Ziaziun (2006) et al.) and foreign (E. R. Marginson (2008), J. Valimaa 
(2004) et al.) scholars. During the study, we have used the following methods: analysis and 
synthesis of psychopedagogical scientific knowledge, comparison, classification, 
systematization, generalization.

RESULTS
To improve the system of higher pedagogical education it is necessary to study its 

complexity from the position of system-based approach, to distinguish past and present 
structural components available today and to determine future ones. Thus, identifying 
reasons for prognosis, one can proceed to describe the persistent trend of the phenomenon 
under study. It should be noted that the methodology of systemic research allowes to 
consider the objects that really exist not only in space and time, but independently, at a 
certain angle, to highlight the properties of the objects and their relationships.

The paradigm of modern higher pedagogical education primarily involves 
determining the total model of the system. Foreign experience of higher education makes it 
possible to distinguish two generalized models, namely, state-authoritarian and socially 
independent. Accoding to the authoritarian model of leadership, the state addresses issues 
of science by determining the purpose, content, structure and functions of higher education. 
The independent model assumes autonomy and relative independence of higher education as
well as self-government based on democratic and collective management (Marginson, 2008).

A comparative analysis of the stages of higher pedagogical education development 
in the Black Sea region created the conditions for determining trends in higher pedagogical 
education development. First, we have revealed trends in the state-authoritarian model of 
higher education. Most of these countries, except Bulgaria and Greece, employ the socially 
independent system of higher education regulation by the Ministry of Education (the 
Council on Higher Education at the Ministry of Education), which not only finances the 
activities of higher education institutions, but also provides them with a licensed volume of 
student admission, adopts national standards on staff training, monitors the quality of 
training, etc. However, democratic transformations in the EHEA influenced management 
processes in several countries and identified ways to decentralize elements of academic and 
administrative freedoms. It must be noted that today historically justified is the harmonious 
coexistence of two models of higher education (Puhovska, 2010).

Retrospective and targeted approaches to defining traditions of forming and 
development of higher pedagogical education in the BSEC countries have established a 
methodology to identify development trends in teacher training in the above-mentioned 
countries. First of all, we have outlined the following trends: the enhancement of 
quantitative and qualitative levels of higher pedagogical education (Albania, Turkey), 
decentralized management (Bulgaria, Greece), funding cuts and fees increase (Armenia, 
Georgia), reforms in foreign language teaching (Romania).
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It should be mentioned that Armenia, Bulgaria, Georgia, Turkey do not reduce the 
network of higher education institutions, when such a tendency has been traced in 
Azerbaijan, Russia and Ukraine since 2004. In Albania, Bulgaria, Greece, Romania and 
Turkey one can observe a clear trend in permanent convergence of basic university 
education with special vocational training (Kapranova, 2004).

The leading trend in Ukraine and other countries of the Black Sea region is state 
regulation and financing of future teachers training with appropriate management and 
control functions that significantly affects the organizational structure of higher education.

Modern higher pedagogical education is characterized by a trend toward forming 
the system of regional education as a set of subjects of higher pedagogical education in 
particular countries. The difference of higher pedagogical education systems in the countries
under study reflect their national, cultural, social, political, religious and economic features, 
i.e., the legacy that requires a deep understanding and proper attention. The BSEC countries 
provide their citizens with the opportunity to obtain quality higher education, helping 
domestic students to access educational resources of other countries.

The study of content and methodological support of the education process at 
universities in the BSEC countries has revealed a trend toward enhancing the contradiction 
between the social requirements for a high level of professional readiness of modern 
teachers and an insufficient level of educational facilities at pedagogical universities. In 
most countries of the Black Sea region, there is significant underfunding of education 
institutions that adversely affects the level of material and technical basis and students’ 
training for professional activity under modern conditions (Valimaa, 2004).

A comparative analysis of state legal documents in the countries of the Black Sea 
region, where the conceptual foundations of pedagogical education development are 
presented, as well as the experience of their leading universities have allowed to identify 
trends and strategic priorities that are common to all the countries under study, namely, 
integration of higher education systems into the EHEA, development of new and 
improvement of existing legislative and regulatory frameworks, promotion of equitable 
access to higher education and higher pedagogical education at all levels, which should 
contribute to the development of professional competencies of citizens required for 
employment, efficient work and further education, bring the countries’ education systems in 
line with the market requirements of educational resources and labour, improve the quality 
of education and ensure its competitiveness in the local and international labour markets, 
improve management of higher pedagogical education institutions in accordance with 
modern requirements by developing their autonomy, demonopolizing financing, reforming 
the research system and innovations.

The education policy on modern system of higher pedagogical education in the 
countries of the Black Sea region is based on development of a coherent theory of higher 
education. Its peculiarities include the system of higher education institutions management; 
the main directions of modern reforms in higher education; functioning of the leading 
higher pedagogical education institutions, their types, characteristics of structural units, 
students (Lakhotniuk, 2007).

According to the areas in development of higher pedagogical education in the 
Black Sea region, we have divided the trends into four groups: historical, methodological, 
methodical, technological, that are top priority for education systems.

While researching we have revealed methodological trends in higher pedagogical 
education in the countries of the Black Sea Economic Cooperation. Their nature, strategic 
directions and tactical implementation are given in Table 1.
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Table 1

Methodological trends of higher pedagogical education in the Black Sea Region, 
its content, strategic and tactical directions for implementation

Trends in higher
pedagogical 
education

Content and main features Strategic and tactical directions for
implementation

Secularization,
humanization and 

humanitarization of 
higher pedagogical 

education

The content of higher pedagogical 
education ensures a system-based 
wordly ideological training of 
students, social and moral unity, 
general cultural and professional 
growth of future teachers

Development and implementation 
of models of individual creative and 
personality-oriented training of teachers; 
creation of organizational and 
pedagogical conditions for development 
of active and creative opportunities 
and intellectual freedom of students 

Fundamentalization 
of future teachers’

training

Deepening and promotion of a unity 
of methodological, theoretical and 
practical training of students 
at higher education institutions

Enhancement of future teachers’ 
comprehensive training by increasing the 
number of basic academic subjects and 
instructional hours. Optimization of the 
list of teacher qualifications, specialties, 
specializations according to the State 
Classification of professions. 
Enhancement of the role of researches in 
the education process of higher education 
institutions

The educational
process 

universalization in 
higher pedagogical 

education 
institutions

The systemic nature of teaching and 
interaction between teachers and 
students

Forming of systemic knowledge, skills 
and tools for future professional 
activities. Forming of various 
professional competences aimed at 
enhancing future teachers’ readiness to 
perform professional functions 

Individualization 
and differentiation 
in student teaching

The subject-based training system 
that provides students with the 
opportunity to create an individual 
curriculum according to the chosen 
program 

Implementation of personality-oriented 
and individual creative approaches to 
teaching students who consider 
individual intellectual, psychological and 
physiological peculiarities of students

Internationalization 
of higher 

pedagogical 
education

The convergence of national higher 
pedagogical education systems, 
selection and development of their 
universal and specific concepts

Coordination of areas of higher education 
development in the Black Sea region. 
Intensification of administrators, teachers 
and students’ academic mobility, 
international exchange programs aimed 
at sharing experience of higher 
pedagogical education

Orientation toward 
advanced and 

continuing higher 
pedagogical 
education

Preparation of modern teachers eager 
to develop themselves and affect 
development of society, education, 
young people under today’s 
socioeconomic conditions 

Organization of teachers’ continuing 
training. Creation of an innovative 
educational environment that will motivate
teachers toward sustainable development, 
enhancement of their professional skills

CONCLUSIONS
The outlined historical, methodological, methodical and technological trends 

define sustainable objective and subjective connections and relationships that are common 
to the systems of higher pedagogical education in the Black Sea region and establish 
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persistent pursuit of modernization and transformation of the nature, content, structure, 
functions, management, approaches to the education process organization, forms, methods, 
tools and technologies of teaching.

Prospects for further researches on the training of qualified specialists in the Black 
Sea region are a detailed study of its forming and development, theoretical analysis of 
conceptual analysis, organizational and legal foundations, functioning peculiarities, legal 
support, management of structural and content components, procedural components, etc. 
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ABSTRACT
The article examines the main approaches to content, forms and methods of 

training future teachers of vocational education in Europe. It has been found that the 
structure and content according to national traditions and European standards have led to 
success of European vocational education. It has been proved that training is practice-
oriented, has a solid fundamental basis and is interdisciplinary, effectively contributes to 
the forming of a professional outlook. We have identified common trends in training 
teachers of vocational education: flexible training programs based on a broad concept of 
competence and establishment of closer links between education institutions and research 
laboratories; greater attention to quality control through a large diversity in the education 
content; increasing autonomy of education institutions that widens their perspectives, 
obligatory research and innovation projects within training of future vocational education 
teachers, diversity of forms and methods of professional training that develops creative 
innovative thinking, the importance of using ICTs in the training. All these aspects prove
innovative nature of European education and great opportunities for training future 
vocational education teachers’ readiness for creative professional activity.

Keywords: Master, future teacher of vocational education, innovation, pedagogical
experience, European countries.

INTRODUCTION
Innovative processes taking place in the system of higher education in Ukraine are 

closely connected with modernization of the education process, its adjustment to European 
and international standards, which in turn, increases demands on quality of education and 
training of educators able of applying innovative approaches to the training of vocational 
education teachers. 

Ukraine’s joining the Bologna process necessitates a detailed study of European 
approaches to updating the content, forms and methods of future vocational education 
teachers’ training. A comparative analysis of education in European countries, justification of
similar and distinctive features are actualized in the context of creating the common European
Educational Space. Thus, recognition of education standards, equivalence of academic 
qualifications, training courses, as well as qualitative changes in organization of training 
future vocational education teachers ready for creative professional activity are on the agenda.

THE AIM OF THE STUDY
The aim of the study is to analyze and synthesize innovative approaches to training 

future teachers of vocational education in European countries.
THEORETICAL FRAMEWORK AND RESEARCH METHODS
The presented research encompasses data available on professional training of 

vocational education teachers abroad, namely, in European countries (Sweden, Germany). It 
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must be noted that of great scientific value is the work by S. Marginson. Foreign experience 
in training teachers has been presented in works of such scholars as N. Karpenko, 
N. Melnyk, T. Ponimanska et al (Puhovska, 2010; Puhovska, 2001). Despite the data 
available, the problem of training future teachers for creative professional work in foreign 
countries has not been sufficiently studied yet.

During the study, we used the following methods: theoretical and methodological 
analysis and synthesis of psychological and pedagogical literature, classification, induction, 
deduction, comparison, generalization.

RESULTS
In most European countries, a Masters degree is the first step in professional 

education of future lecturers. The participants of the Bologna process agree on the 
definition that a Masters degree in European higher education should consist of 300 credits, 
of which at least 60 must correspond to the level of the specialist in the chosen area. This 
will create the opportunity to distribute study load as follows: 180 credits for a Bachelors
degree + 120 credits for a Masters degree; 240 credits for a Bachelors degree + 90–120 
credits for a Masters degree (30–60 of them may be transferred from previous courses 
during the last year of a Bachelors degree, providing minimum credits 60 at specialist 
level); 300 credits for a Masters degree (integrated programmes) (Desiatov, 2008).

The credit system has already been implemented or is still being implemented into the
societies of European countries and there is a clear trend toward the use of the European Credit 
Transfer and Accumulation System (ECTS) (Kiku, 2010).

Professional pedagogical training of specialists at universities of Sweden has been
studied by many researchers, in particular, N. Karpenko. According to many researchers
(N. Karpenko, N. Melnyk, T. Ponimanska), professional training in Sweden is practice-
oriented, has a solid fundamental basis and is interdisciplinary, effectively contributes to 
the forming of a professional outlook and a holistic perception of objective reality. The 
forming of pedagogical education content is based on the principles of humanization, 
humanitarization, fundamentalization, integration, differentiation, historicism and practical 
orientation. Content integrity is ensured by a comprehensive training of future specialists, 
which provides the integration of three components, namely, educational, cognitive, 
research and practical activities (Synenko, 2002).

It must be noted that the Swedish university education is a multi-level system that 
prepares Bachelors, Masters, PhDs and doctors, offering both general academic and 
professionally oriented programmes.

Due to implementation of curricula for different levels, students may obtain
general or vocational diplomas, types of which are determined by the Swedish Higher 
Education Act. Students obtain Higher Education Diploma after two years of study, a 
Bachelors degree after three years of study or professional qualification after four years of 
study. The second cycle provides one or two-year Master programmes. The third cycle 
offers philosophy (two years) and doctoral (four years) programmes (Bidyuk, 2014).

In Sweden, a degree in Education is considered to be professional. All graduates 
who follow the updated program of pedagogical training obtain a Lärarexamen or teaching 
degree. It must be noted that this term can be translated as a Bachelor of Education (180, 
210 credits) or a Master of Education (270, 300, 330 credits) depending on the duration of 
the program.

Research personnel of higher qualification are trained within doctorate training 
centers usually located at universities. Today, most of universities provide a philosophy (an 
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intermediate degree between a Masters degree and the doctorate) after two or two and a half
years of study. philosophy dissertation comprising no less than 60 credits is defended
during the seminar. Later, one may proceed to the doctorate (Marginson, 2008).

Research-oriented training and a research-based innovative environment in 
Sweden are the required components of initial training of future vocational education 
teachers. Student research activities are organically connected with the education process 
and are a part of it. This is the study of theoretical and methodological principles for
conducting research on the content of disciplines and performing research tasks during 
classes or placements (Sliepkan, 2005).

At the final stage, students are to write a dissertation that is a kind of graduate
training for the next cycle of studies.

The basis of teachers’ professional education is research-oriented teaching. It may 
be realized within a reflective environment, the essential features of which are a problem 
situation, collaboration, experience exchange. Educational and cognitive activities of 
students are activated due to a great number of educational alternatives, a combination of 
various forms and methods. The most common organizational forms of teaching are 
lectures and seminars. Special emphasis is made on work in groups. The portfolio method, 
case method and videotaping are the most popular means used in professional education 
(Regulations on advanced training and probation of pedagogical and scientific-pedagogical
staff in higher educational institutions, 2013). In addition, students participate in research 
projects, which involve researchers and lecturers (Puhovska, 2010).

It must be noted that one of the promising mechanisms able to improve the system 
of vocational education teachers’ training in Sweden is development of distance education 
presented as separate academic courses and programmes that provide students with the 
opportunity to obtain a Bachelors or Masters degree.

Theoretical analysis of research findings allows asserting that Swedish education 
is innovative and contributes to future vocational education teachers’ training for creative
professional activity.

Also, we would like to consider the peculiarities of future vocational education 
teachers’ training at German universities. According to the classification adopted in 
Germany, all higher education institutions are divided into three groups:

a) universities (classical, technical, comprehensive and specialized institutions of 
university level, higher pedagogical, theological and medical schools). Most universities 
have a classic structure. They are aimed at conducting researches and training highly 
qualified personnel; b) higher education institutions providing specialized training for 
future specialists in such fields as engineering, business, management, etc.; c) higher 
education institutions (colleges) of arts and music.

If graduates of higher education institutions pass the state examination, they are 
awarded the title of a fully-trained specialist, when university graduates – a Masters degree 
that gives them the right to pursue professional activity as appropriate to their training and 
qualification or to proceed to postgraduate study (Lukianova, 2014).

A Masters degree is focused on teaching. Among 35 specialties the title of doctor 
philosophy is recognized as a higher qualification. It requires 3–5 years of research activity,
the state examination and dissertation defence. The highest qualification is doctor that is 
usually awarded after 5–10 years of research and dissertation defense (Kiku, 2010).

In our opinion, quite interesting is training of future teachers provided at 
Heidelberg University. N. Melnyk indicates that the University provides undergraduate and 
postgraduate training of vocational education teachers (Puhovska, 2010).
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The process of forming professional competency of future vocational education 
teachers at Heidelberg University that is considered to be a classical German higher 
education institution is implemented through different forms, methods and means of the 
education process organization, the most effective of which are practical activities (seminars and 
workshops); Lab; extracurricular activities (implementation of university-based teacher 
training, namely, participation in public educational programmes developed and realized
under the guidance of a leading research university); forms of student independent work 
and university-wide conferences, teaching and research briefings (counseling), coursework, 
dissertation; traditional methods such popular science talks, narratives, discussions, practical
exercises, research assignments, pass/fail exams, exams, etc., as well as innovative methods,
namely, discussions, heuristic conversations, microphone; video presentations, electronic 
courses; trainings, brainstorming, “aquarium”, synectics, didactic games, etc. (Verkhovna
Rada Ukrainy, 2013).

The use of electronic interactive whiteboards (the Smart Board) is quite popular at
German universities. Thus, German teacher education colleges develop methodological 
complexes based on the Smart Board that enables the implementation of the concept of a new
information environment and may be freely used by teachers, students and postgraduate 
students (lectures, practical classes, independent work, counseling, etc.). The Set of Smart 
Notebook files based on the content of lectures and practical classes (Smart Notes) is an 
essential tool in training students for test papers and examinations and particularly 
necessary it is for those students who did not attend classes. Thus, the use of the Smart 
Board allows teachers to creatively design the education process and implement this project 
(Synenko, 2002).

According K. Holtz, a reasonable combination of traditional and innovative 
methods of training in higher education is the key to quality professional education and 
forming of highly qualified specialists (Verkhovna Rada Ukrainy, 2013; Puhovska, 2010).

CONCLUSIONS
So, the results of our study prove that approaches to training future teachers of 

vocational education in European countries are implemented differently. However, general 
trends, in our opinion, are: flexible training programs based on a broad concept of 
competence and establishment of closer links between education institutions and research 
laboratories; greater attention to quality control through a large diversity in the education 
content; increasing autonomy of education institutions that widens their perspectives;
obligatory research and innovation projects within training of future vocational education 
teachers; diversity of forms and methods of professional training that develops creative 
innovative thinking; the importance of using ICTs in the training. 

All these aspects prove innovative nature of European education and great 
opportunities for training future vocational education teachers’ readiness for creative
professional activity.

Prospects of further researches include the study of foreign experience to
creatively implement innovative ideas in Ukraine with taking into account national 
peculiarities and interests.
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DUAL EDUCATION AS THE PECULIARITY OF SPECIALIZED TRAINING 
OF NURSING PERSONNEL IN GERMANY

ABSTRACT
Specialized training of nursing personnel in Ukraine is being reformed presently. 

Quality specialized training of nursing personnel is a prerequisite for successful 
functioning of the health care system in general. In this regard, the article describes dual 
education system in Germany where educators have accumulated valuable experience in 
specialized training of nursing personnel. It must be noted that dual education system is 
divided into theoretical and practical components, whereas theoretical component assumes 
out-service training and priority practical component – in-service training. In addition, 
such notions as “dual education”, “nursing personnel”, “professional training”, “specialized
training” have been defined. The peculiarities of specialized training of geriatric nursing 
personnel, health and nursing professionals, health and pediatric nursing personnel have 
been considered. Special attention has been paid to the fact that new names for nursing 
professions linguistically highlight a more extensive approach to nursing. The role of 
practice mentoring in specialized training of nursing personnel has been justified. Based on 
theoretical analysis of references, it has been concluded that professional pedagogics being 
the most developed direction in Germany contributes to efficient organization of the 
education process and training of highly qualified specialists. 

Keywords: dual education, law, practical training, nursing personnel, system, 
theoretical training, specialized training, Germany.

INTRODUCTION
Quality specialized training of nursing personnel is the key to successful 

functioning of the health care system in general. Unfortunately, the health care system in 
Ukraine lacks medical personnel, including nursing personnel. However, specialized 
training of nursing personnel in Ukraine is being reformed, so it is hoped that it should be 
on the verge of positive changes.

According to the requirements of the World Health Organization (WHO), in 
particular the European Bureau (EB) and the International Council of Nurses (ICN), the 
minimum number of hours for a three-year training shall be 4600, covering theoretical and 
practical training. Practical training should comprise at least 50 % of the total training time. 
Specialized training of nursing personnel in Germany meets these requirements, so it is of 
particular interest for our study (Verkhovna Rada Ukrainy, 2017).

THE AIM OF THE STUDY
The aim of the study is to analyze and reveal the main peculiarities of specialized 

training of nursing personnel in Germany. 
THEORETICAL FRAMEWORK AND RESEARCH METHODS
Theoretical analysis of scientific-pedagogical literature proves the interest of many 

scholars in Ukraine and Germany in the problems of forming and development of 
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professional education in Germany, including medical education. Development of the 
education system in Germany has been studied by such native researchers as N. Abashkina, 
V. Bazova, O. Dmytrenko, T. Kozak, S. Sysoieva. The fundamental basis for specialized 
training of nursing personnel in Germany consists of researches on professional training by 
such German scholars as M. Baethge, J. Baumert, K. Cortina, J. Pahl, H. Schanz, R. Weiß. 
Theoretical and practical aspects of specialized training of nursing personnel in Germany 
have been covered in the papers by B. Herzberg, S. Löffert, U. Oelke, K. Sahmel, 
P. Steffen, M. Zöller.

It should be noted that the essence of specialized training of nursing personnel in 
Germany has not been sufficiently studied by Ukrainian scholars yet. In addition, the 
peculiarities of specialized training of nursing personnel in Germany have not been 
revealed in Ukrainian psycho-pedagogical literature.

To achive the aim of the study we have used the following methods: a comparative 
analysis of the works by native and foreign researchers, normative legislative documents, electronic
resources on the problem under study; synthesis, generalization and systematization of 
theoretical provisions contained in the above-mentioned specialized sources.

RESULTS
The high level of the German economy, its government policy and branching 

network of enterprises provide practical training for those pursuing professional education 
based on a great number of different enterprises. Vocational training schools (Berufsbildende
Schule) has several varieties, which include (part-time) vocational school (Berufsschule), 
(full-time) specialized vocational school (Berufsfachschule), vocational further school 
(Berufsaufbauschule), upper vocational school (Berufsoberschule), vocational gymnasium 
(Berufliches Gymnasium) and specialized upper secondary school (Fachoberschule) 
(Dmytrenko, 2013; Kozak, 2011; Wikipedia, 2017; Bundeszentrale für politische Bildung, 2017).

According to a variety of education institutions and training processes, the system 
of professional education in Germany is structurally divided into three sectors, namely, dual 
(das duale System), school-based vocational training (das Schulberufssystem) and 
transition systems (das Übergangssystem) (Cortina, Baumert & Leschinsky, 2008).

It is well known that the education system in Germany is also regulated by the 
Standing Conference of the Ministers of Education and Cultural Affairs of the Länder in the 
Federal Republic of Germany (Kultusministerkonfernz – KMK) and the German Rectors’ 
Conference (Hochschulrektorenkonferenz – HRK). Locally, the education process is 
regulated by the Land Ministries (Sysoieva & Krystopchuk, 2012).

The main normative legislative documents regulating the professional education 
functioning in Germany comprise the “Regulation on Professional Education”
(“Ausbildungsordnung”), developed by the Federal Government for each state-recognized
occupation (profession), Protection of Young Persons Employment Act
(“Jugendarbeitsschutzgesetz”) as of April 12, 1976 and “Vocational Training Act”
(“Berufsbildungsgesetz”) as of August 14, 1969 (last updated on March 23, 2005; last 
amended on April 5, 2017). It is the basis of vocational education and training and determines the 
mutual relations, educational approaches and other legal matters (Bundesinstitut für
Berufsbildung, 2014; Bundesministerium der Justiz und für Verbraucherschutz, 2012).

Dual system of professional training is the object of our attention, as more than 
50 % of secondary-school leavers in Germany choose one of 350 state-recognized 
occupations (staatlich anerkannte Ausbildungsberufe) just within the dual education system 
(Wikipedia, 2017).
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According to the data analyzed, the dual education system was first introduced in 
Germany in the 1960s and its founder is considered to be G. Kerschensteiner. The concept 
of dual education (duales Studium) is viewed as a combined model of professional 
education organization, that is divided into theoretical and practical components, whereas 
theoretical component assumes out-service training and priority practical one – in-service 
training (Wikipedia, 2017).

The peculiarity of dual education, as opposed to purely academic, is that priority 
practical training (3–4 days) takes place at the enterprise and theoretical one (1–2 days) – in 
the training school during a week. The interconnection between enterprises and training
schools during a 2–3,5-year training ensures preparation of craftsmen and highly qualified 
specialists. In addition, dual education system enables young people to improve their skills 
and is an important step in their career growth (Tatsachen über Deutschland, 2017).

In order to further use the term “specialized training” (“Fachausbildung”) in the 
paper, it is necessary to apply to Duden – German explanatory dictionary. It interprets the 
term as “professional training, specialized in a particular area” (“Fachausbildung –
berufliche Ausbildung in einem bestimmten Fach”). The term “professional training” 
(“Berufsausbildung”) is defined as “training a particular profession” (“Berufsausbildung –
Ausbildung für einen bestimmten Beruf”) (Duden, 2017).

To comprehend the system of nursing personnel’s specialized training in Germany, 
one should first clarify the concept of “nursing personnel”. The 1977 “Convention 
concerning Employment and Conditions of Work and Life of Nursing Personnel” (No 149)
states that “nursing personnel means all categories of persons providing nursing care 
services” (Verkhovna Rada Ukrainy, 1977). 

However, in Duden the term “nursing personnel” (“Pflegepersonal”) is interpreted 
as “personnel working in a hospital, nursing home or similar nursing establishments” 
(“Pflegepersonal – Personal, das in einem Krankenhaus, Pflegeheim o. ä. in der 
Krankenpflege tätig ist”) (Duden, 2017).

It must be noted that the term “nursing personnel” in Germany covers quite a large 
list of nursing professions, such as a geriatric nurse (m/f) (Altenpfleger/-in). Beginning 
from January 1, 2014, new names for professions include a health and nursing professional (m/f)
(Gesundheits- und Krankenpfleger/-in), a health and pediatric nurse (m/f) (Gesundheits-
und Kinderkrankenpfleger/-in). These professions are state-recognized and their list can be 
found in the Classification of Occupations 2010 (Klassifikation der Berufe – Kldb-10). 
Unlike Ukrainian, the German classification distinguishes gender (Bundesagentur für 
Arbeit, 2010; 2017).

It is advisable to pay attention to the fact that the new names for nursing 
professions linguistically highlight a more extensive approach to nursing. The characteristic 
of nursing professions is not limited to the medical aspect and also includes prevention, 
rehabilitation and palliation. Training is not limited to a certain group of people and 
includes care for patients of all ages (Steffen & Löffert, 2010).

Beginning from January 1, 2018, Germany is planning to reform medical nursing
education. Specialized training of above-mentioned nursing personnel is expected to be 
united. According to the “Legislative Draft on Reforming Nursing Professions” (“Entwurf 
eines Gesetzes zur Reform der Pflegeberufe – Pflegeberufereformgesetz”), which is being 
viewed by the Parliament of Germany, there should appear a new name for nursing 
personnel, namely, a nursing care specialist (Pflegefachfrau/Pflegefachmann).
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Within this paper, we would like to analyze specialized training of geriatric nurses, 

health and nursing professionals, health and pediatric nurses. Vocational Training Act 
(“Berufsbildungsgesetz”) as of March 23, 2005, with the recent amendments as of April, 5, 
2017, does not regulate their training, as the total number of training hours (1440) indicated 
in it does not match those hours (4600) designated for nursing personnel training.

Specialized training of nursing personnel and their practical activities in Germany 
are now regulated by the “Geriatric Nursing Act” (“Altenpflegegesetz”) as of November, 
17, 2000 (last amended on April, 18, 2016), the “Regulation on Geriatric Nursing Education
and Examination” (Altenpflege-Ausbildungs- und Prüfungsverordnung) as of November, 26, 2002 
(last amended on April 18, 2016), “Nursing Act” (“Krankenpflegegesetz”) as of July 16, 
2003 (last amended on April 4, 2017), the “Regulation on Nursing Education and 
Examination” (Ausbildungs- und Prüfungsverordnung für die Berufe in der Krankenpflege) 
as of November 10, 2003 (last amended on April 18, 2016) and others. According to these 
regulations, specialized training of geriatric nurses, health and nursing professionals, health 
and pediatric nurses covers 4600 hours, including 2100 hours designated for theoretical and 
practical studies and practical training – 2500 hours (Bundesministerium der Justiz und für 
Verbraucherschutz, 2002; 2003).

According to the “Regulation on Nursing Education and Examination”, the total 
number of hours (2100) designated for theoretical and practical studies cover such relevant 
topics as pediatric and geriatric health and care, nursing and health sciences (950); natural 
sciences and medicine (500); humanities and social sciences (3000); law, politics and 
economics (150); options (200) (Bundesministerium der Justiz und für Verbraucherschutz, 2003).

Theoretical studies are not limited to mere knowledge transfer and are aimed at 
presenting many stages of the nursing process. While learning, future specialists improve 
their practical abilities and skills in nursing care, bandaging, wound care, administering 
medications, patient feeding. 

Practical training consists of three stages and takes place not only in hospitals but 
also in relevant out-patient and in-patient facilities, rehabilitation centers. The first stage
starts with a general part (1300 hours), which is the same for everyone. The second one is 
characterized by differentiation and specialization of training of health and nursing 
professionals, health and pediatric nurses (700 hours). The third one (500 hours) is based on 
differentiated distribution of practical training of health and nursing professionals, health 
and pediatric nurses. The general part of practical training includes prevention and in-
patient care for patients of all ages in surgery, internal medicine, geriatrics, gynecology, 
neurology, pediatrics, care for obstetric patients and infants as well as rehabilitation and 
palliative care (800 hours); prevention and out-patient care for patients of all ages (500 
hours) (Bundesministerium der Justiz und für Verbraucherschutz, 2003).

Differentiated training takes place only in stationary facilities. There future health 
and nursing professionals, health and pediatric nurses study different disciplines, namely, 
future health and nursing professionals master internal medicine, surgery, psychiatry (700 
hours); health and pediatric nurses – pediatrics, neonatology, pediatric surgery, pediatric 
neurology, child and adolescent psychiatry (700 hours) (Bundesministerium der Justiz und 
für Verbraucherschutz, 2003).

Specialized training of geriatric nursing personnel covers a period of three years 
with at least 2500 hours of practical training. 2100 hours of theoretical and practical studies 
are designated for the subjects listed in Annex 1 of the “Regulation on Geriatric Nursing 
Education and Examination”.



                 7(2)/2017 Comparative Professional Pedagogy 7(2)/2017 

90

Theoretical and practical studies in geriatrics are distributed as follows: tasks and 
concepts of geriatrics (1200 hours); assistance to the elderly in organizing their daily life 
(300 hours); general legal and organizational working conditions of the elderly (160 hours); 
geriatrics as a profession (240 hours); options (200 hours).

At least 2000 hours of practical training should be allocated to in-service training 
at the facilities specified in the “Geriatric Nursing Act” (paragraph 4). Such facilities 
include asylums and out-patient nursing homes. In addition, a certain period of training 
(500 hours) can take place in psychiatric clinics, somatic hospitals with geriatric 
departments, geriatric rehabilitation centers, geriatric homes (Bundesministerium der Justiz 
und für Verbraucherschutz, 2003; 2000).

Specialized training of health and nursing professionals, health and pediatric 
nurses lasts three years (full-time). For those who study part-time, the period of specialized 
training covers up to 5 years. Training is considered to be successfully completed after state 
examinations have been passed (Bundesministerium der Justiz und für Verbraucherschutz, 
2000; 2014).

According to the “Nursing Act”, joint training of health and nursing professionals, 
health and pediatric nurses lasts two years (full-time). Next follows differentiation toward 
general health and nursing care or health and pediatric nursing that lasts a year (500 hours) 
(Steffen & Löffert, 2010).

Speaking about German education institutions, where future nursing personnel 
may obtain specialized training, there are specialized nursing schools, namely, health and 
nursing care schools (Gesundheits- und Krankenpflegeschule), health and pediatric nursing 
care schools (Gesundheits- und Kinderkrankenpflegeschule), geriatric nursing schools 
(Altenpflegeschule). Usually, there is a fairly small number of students at these schools, 
although they may be public or state-recognized. The proximity of schools, mostly in the
area of medical institutions, promotes better mastering of theory in practice, creates appropriate
favourable conditions for close cooperation between schools and health facilities.

Schools assist students with their practical training (Praxisbegleitung) and provide 
them with practice supervisors (Praxisbegleiter) – teaching staff from a relevant nursing 
school. Practice supervisors should regularly attend the schools where practical training of 
students is conducted in order to control them and cooperate with practice mentors 
(Praxisanleiter). Practice mentoring (Praxisanleitung) is also provided by certain health facilities. 
It should be mentioned that practice mentors and supervisors, teaching staff and school 
administration should meet specific requirements so that nursing school may become state-
recognized. For example, practice mentors should have at least a two-year experience in a 
particular field of care and additional professional pedagogical education (Steffen &
Löffert, 2010).

To enhance efficiency of the education process aimed at forming intellectual 
readiness of future specialists, teaching staff of German vocational schools should be highly 
qualified. Consequently, high-quality specialist training and further development of 
technological progress depend on professionalism of pedagogues. Therefore, the most 
developed direction in Germany is specialized pedagogics, i. e., a branch of professional 
pedagogics, which studies the problem of professional training (Abashkina, 1999).

CONCLUSIONS 
The study on peculiarities of modern specialized training of nursing personnel in 

Germany proves it to be leading in Europe. This is facilitated by the dual model of such 
training organization based on priority practical studies at in-patient and out-patient 
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facilities and theoretical (with elements of practical training) – at specialized nursing 
schools. This organization of nursing personnel training contributes to a high level of their 
practical training and develops core competences.

Unlike the German model of specialized training of nursing personnel, Ukrainian 
one dedicates less hours to their practical training. In our opinion, it is necessary to increase 
the number of hours for practical training. We consider it appropriate to conduct theoretical 
and practical studies within out-service training on different days during the week. Due to 
the shortage of nursing personnel in some regions, including rural areas, it is advisable to 
create the conditions for their undergoing practical and pre-graduation training as a 
prerequisite for reforming the health care system and medical education.

Rather perspective we consider further studies on didactic principles of specialized 
training of nursing personnel at nursing schools. 
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THE STIMULATION OF STUDENTS’ INTEREST IN THE TEACHING 
BY COMPETENCY-BASED APPROACH: LATIN AMERICAN PERSPECTIVE 

ABSTRACT
This article presents the results of scientific-pedagogical research, which consisted in 

identifying, what are the best strategies of stimulation of students’ interest in the teaching 
by competency-based approach studying the works of Latin American scientists. With 
support in the pedagogic-comparative study the author has found out that in the Mexican 
education system the competency-based approach has been implemented since 2009 
through the new national educational policies and Reform of Basic Education in which 
documents it is argued that competence means putting in play knowledge, attitudes, skills 
and values for achieving purposes in certain contexts and situations. One of the key tasks of 
the teacher is to lead and keep the attention of his/her students towards certain goals.
Motivation to learning represents the socio-emotional or psychosocial variables (social 
identity, attitude to the subject, motivation), involved in learning on par with the 
educational variables (teacher, methodology, learning context); individual variables 
(subject learning abilities, aptitudes, needs, personality); socio-demographic variables 
(student’s age, sex, socio-economic and socio-cultural level); sociopolitical context variables 
(importance in the society of knowledge that provides the subject). The study has showed that 
the best strategies for stimulation of students’ interest in the learning by competency-based 
approach, following the Latin American scientists, are, among others, modeling, adapting, 
making the content of the studied discipline “accessible” to the student’s needs; developing 
students’ autonomy in learning; promoting conscious learning; establishing dynamic and 
equitable system of interrelations in the class; creating positive psychological environment;
raising the illustrative and dynamic teaching; ensuring the self-control and self-regulation; 
using the error as part of the learning process (and not as punitive).

Keywords: motivation in learning, stimulation of students’ interest in the classroom, 
teaching by competency approach, Latin American education.

INTRODUCTION
In the Mexican education system the competency-based approach has been 

implemented since 2009 through the new national educational policies and Reform of Basic 
Education in which documents it is argued that competence means putting in play 
knowledge, attitudes, skills and values for achieving purposes in certain contexts and 
situations (Secretaría de Educación Pública, 2011). 

THE AIM OF THE STUDY
The aim of this paper is to report the results of comparative scientific-pedagogical 

research, which consisted in identifying what are the best strategies of stimulation of 



                 7(2)/2017 Comparative Professional Pedagogy 7(2)/2017 

124

students’ interest in the teaching by competency-based approach studying the works of 
Latin American scientists.

THEORETICAL FRAMEWORK AND RESEARCH METHODS
It is importantly to note, that to the problem of motivation and the ways of its 

stimulation close attention pay psychologists and teaching methodologists: B. Ananiev (1969);
C. Carnegie (2000); Yu. Galperin (1966); R. Gardner (1985); J. Hamers (1981); A. Leontiev
(1977); A. Maslow (1991); P. Pintrich and A. De Groot (1990); L. Vygotskyi (1985), et al.

This work is a documentary-bibliographic study, which was performed under the
critical-dialectical approach, using research methods of analysis, synthesis, comparison and 
generalization that were necessary to study the original texts and official documents, 
organization of the studied material and its exposure.

RESULTS
Motivation (from Latin movere, “move”) is conceptualized by modern psychology 

(Bekh, 2004; Barca-Lozano, 2012; Carnegie, 2000; Carretero, 2009; Hamers, 1981; 
Tapia, 2005, et al) as the effort consented by an individual to achieve a goal. It belongs to 
the impulses that are learned (secondary needs that guide human behavior, namely, the 
acquired social needs). Attitudes determine motivation. Whenever motivation is discussed, 
emphasis is placed on the intentional nature of the conduct. When an individual is 
motivated to achieve a goal, his/her activity is directed towards it.

CONCLUSIONS
So the pedagogic-comparative study allows us to conclude that the best strategies 

for stimulation of students’ interest in learning by competency-based approach, following 
the Latin American scientists, are…

Perspectives for further studies…
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’
1) 

2) 

The publishing process consists of several stages of editing (Tymoshyk, 2004).
-

According to M. Tymoshyk (2004), the publishing process consists of several
stages of editing.

, -

’
1) 

2) 

 

W. Wordsworth (2006) claimed that poetry was “the spontanenous overflow of 
powerful feelings” (p. 263).

«
Poetry is “the spontanenous overflow of powerful feelings” (Wordsworth, 2006, p. 263).

«
»
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–

In publishing, the concept of editing is primarily used to refer to types of work 
directly related to the activities of the press. Modern editing is associated with sociocultural 
professional activities aimed at analyzing and improving linguistic works during their 
preparation for reproduction by means of printing, or broadcast (Khoniu, 2006, p. 45).

-

.

1) 2–

(Kernis, Cornell, Sun, Berry, & Harlow, 1993) (Kernis, Cornell, Sun, Berry, & 
Harlow, 1993, p. 199) 

Research findings by L. Boiko, S. Hrechka & N. Pavliuk (2010) prove …

L. Boiko, S. Hrechka & N. Pavliuk (2010) state, “Biology is a system of sciences…” (p. 5).
–

(Jones et al., 1998) (Jones et al., 1998, p. 7) 
(Boiko et al., 2005) (Boiko et al., 2005, p. 10) 

Research findings by O. Velychko et al. (2014) prove …

O. Velychko et al. (2014) indicate, “Biology is a system of sciences …” (p. 10).
: « – »
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Many researchers consider literary editing to be one of the most important stages 

of text processing (Feller, 2004; Rizun, 2002).

-

A similar study was done of students learning to format research papers (“Using 
APA”, 2001).

(«Using APA», 2001).

, .

According to the American Psychological Association (2000), ...

’

:
There are different opinions on the effects of cloning (R. Miller, 2012; A. Miller, 

2014).

While some medical ethicists argue that cloning will lead to … (R. Miller, 2012), 
others point out that the benefits of medical researches deny such reasoning (A. Miller, 2014).

, 20
, 2014).

-
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