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JloxTop nenaroriuaux Hayk, nmpodecop, HEJIJISA HUUKAJIO
Jiticauit unen (akamemik) HATTH Ykpainw,
AxkazeMik-cekperap BiIIeHHs npodeciiiHol ocBiTH

i ocBiTn nopocnux HAITH Ykpainu

ORCID ID: https://orcid.org/0000-0002-5989-5684

JIAPUCA JYK’SIHOBA: BIJI BUUTEJISI BEUIPHBOI IIKOJIU —
J10 JIMCHOT'O YWIEHA AKAJIEMIi

Jlapuca Jlyk’sHOBa NpOWILIA NUIAX BiJ BYMTENS 3arajJbHOOCBITHBOI BEUYipHBOT
IIKOJIM, BHUKJIaada TEXHIKYMY, MOJIOAIIOTO HAYKOBOTO CIIBPOOITHHKA IO JOKTOpa Hayk,
npodecopa, TUpEKTOpa aKaaeMidyHOTO IHCTUTYTY; BiJ acmipaHTa — A0 JIMCHOTO HieHa
(axagewmika) HamioHnanpHOT akajgemii menarorivaux Hayk YKpaiHu.

Ilicns 3axucty KaHauaarchkoi amcepTarii (1994) mpamroBana Ha Tmocamax
HayKOBOT'O, CTapIioro HAyKOBOT'O CIIiBpOOITHWKA [HCTUTYTY NeAarorikk i TICHXOJIOTii
npodeciitnoi ocitu. ¥ 2006 poui 3100yna HAyKOBHH CTyNiHb JOKTOpA II€AAroridHUX
HayK, a y 2009 poui — i#f OyJi0 NpUCBOEHO BUEHE 3HaHHS Npodecopa.

3 2008 p. mpauroBasia 3aBigyBadyeM BiJUIly aHAPAroriku IHCTUTYTY meaaroriqyHol
OCBITH 1 OCBiTH Jtopociinx HanionansHol Akanemii negarorivaux Hayk Ykpainu. Y 2015 p.
oOpaHa AMPEKTOPOM LBOT0 [HCTUTYTY. € T0JIOBOIO crieniaNi3oBaHOl BYEHOT pajau i3 3aXHCTy
JMCcepTaIii i MPUCYHKEHHS HAYKOBOTO CTYIICHS JOKTOPA 1 KaHIUAaTa MeJaroriyHuX HayK.

Y 2016 p. 6yna obpana wieHoM-KopecroHaeHToM HAITH Ykpainu, a y 2025 pori —
nificaum aneHoM (akagemikom) HAITH Ykpainu.

Jlapuca JIyk’ssHOBa — BigoMHid BUCHHH, (axiBelb 3 aHIPATOTIKH i TEIEBTOJIOTI],
METOJWYHUX TPOOJIEM OCBITH JOPOCIUX SIK CKIaJ0BOI HEMEPEepPBHOI OCBITH BIPOIOBXK
KHTTA, MEAarorizamii Cy4acHOro CyCHUIBCTBA; aBTOp NoHajg 450 HayKOBHX 1 HayKOBO-
METOIUYHMX Mpalb, Y TOMY YHUCIi MOHOrpadii, MIpy4yHHKIB, HaBYAJIbHUX, HaBYAJIbHO-
METOJUYHUX TOCIOHMKIB, KOHLENLIN; 4ieH poOo4oi rpynu MiHicTepcTBa OCBITH 1 HAyKH
VYkpaiHu 3 MiArOTOBKK NPOEKTY 3akoHy [Ipo ocBiTy nopociux Ta wieH Oropo BiIileHHS
npodeciitnoi ocsitH i ocBiTH nopociux HAITH Ykpainu.

IIpodecop JI. JIyk’ssHOBa CcTBOpHMIIa HAYKOBY MIKOJY 3 MPOQeECiiiHOl Meaaroriky.
ITix ii HAyKOBMM KOHCYJIBTYBAHHSM 1 KEPIBHUIITBOM MiATrOTOBIEHO 10 JOKTOPCHKUX Ta
15 KaHIUAATCHKUX AMCEPTAITiii.

JI. JIyk’stHOBA iHiIiOBaJIa 3acHYBaHHS 30ipHIKA HAYKOBUX Tipaib «OcCBiTa JOPOCIHX:
TEOpis, JOCBiJ, TEPCICKTHBH» W OYONIOE WOTO peHakIifHy KOJIETiIo, € YJICHOM
pelaKuiiHUX KOJETiH IHIIMX BITYM3HSIHUX Ta 3apyODKHHX 4acoIuciB, 30kpema € HieHom
HaykoBoi paau mopiunuka «Labor et Edukatio» (Kpaki, Pecriy6uika ITonbiua), Unenom
HayKoBoi panu wacomucy «Rozprawy Spoteczne» (bsna Ilomnscka, PecryOmika ITonbina),
UneHoM peakosierii HoNbChbKO-yKpaiHChbKOTro HaykoBoro mopiynnka «Edukacja zawodowa i
ustawiczna» (PecmyOmika Ilombma), Ymenom mporpamoBoi Pagm MixnaponHoro
HaykoBoro kBapranbHuka «KEDUKACIJA ustawiczna dorostychy.
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3Ha4yHy yBary NpHIiJIsie CIIBIpali 3 MDKHAPOIHUMHU OpraHi3alisiMH, BITYN3HSIHUMH 1
3apyODKHUMM 3aKJ1aJiaMy BUIIOT OCBITH 1 HAYKOBO-AOCIIIHUMH YCTaHOBaMH; Oepe y4acTb B
opranizauii Mi>kHapoJHUX HAyKOBHX KOH(EpEeHLil, MEeTO0JIOTIYHNX CeMiHapiB B YKpaiHi
1 32 KOPJIIOHOM 1 € OpraHi3aTopoM HAyKOBOI CIIiBHpalll 3 BITYM3HSHHUMH 1 3apyOiKHUMH
YHIBEPCUTETaMHU Ta PI3HUMH YCTAHOBaMHM, 30Kpema Oepe aKkTHBHY Y4acTb Y IOJIbCHKO-
YKpaiHCBhKii HaykoBii cmiBmpari. JI. JIyk’ssHOBa € akTHBHHM ydacHUKOM 10 IMOJIBCHKO-
YKpaiHCHKUX/yKpaiHCHKO-TIOJIbCEKMX HaykoBHX (opymiB. Sk 3ampomenuid mpodecop
gyuTana Jiekmii B YHiBepcuteTi iMmeHi Komicii mHapomHoi ocBitn B KpakoBi, B YHiBepcUTETI
Mapii Kropi-CknomoBcekoi B JIroOmini, B Akangemii cremianpHOi megaroriku iM. Mapii
I'keroxeBCpKoi.

Hapasi Bona ouomoe HarnsnoBy pamy XapKiBChbKOTO HalliOHAIBHOTO HEAATrOriqHOrO
yHiBepcurety imeHi [I. C. CkoBopoan, € wieHoM HarigoBoi Pamm BinHunekoro
JIep>KaBHOTO TI€JIaroriyHoro yHiBepcuteTy iMeHi Muxaitna KorroOuneskoro, I'osoBoro
npaBiiHHsS YKpaiHChKoi acoljamii ocBiTH Jopociux, sky B 2016 p. npuifHATO 110
€BpornelchbKoi acowianii OCBITH OPOCIHX.

3a 6araroJIiTHIO TBOPYY HAyKOBO-TIEAArOTiYHY AiSUTbHICTH HAropojpKeHa 3HAKOM
«Bigminauk ocBitn Ykpaiam» (2003 p.), [TodecHoro rpamotoro Kabinety MiHicTpiB
VYkpainu (2014 p.). Y 2016 p. iii mpucBoeHO TOUYECHE 3BaHHS «3acayKEHUH Misid HAyKH i
TeXHIKH YKpaiHu», 3a 3HA4YHI JOCSITHEHHS B Taly3i IICHXOJIOTO-TIEarOTiYHAX HAyK i
OCOOMCTHII BHECOK y PO3BHUTOK YKpaiHChKOI OCBiTH; Haropo/kena memanmsmu HAITH
Vxpainu «Ymuueskuit K. I.» (2011 p.), «'puropiit CxoBopona» (2020 p.). ¥V 2024 p. 3a
BU3HAYHI 3aCIyTM Yy HayKOBiii Ta OCBITHIM IiSUILHOCTI OTpHMala JEp)KaBHY Haropoxy
VYxpainu «Menans kasruai Onsruy 111 crynens.

Ipodecopy Jlapuci Jlyk’siHOBIH NpuTaMaHHa iHHOBALIMHICTH, BHIEPEKyBaIbHHI
MiAXiA, MPOTHOCTHYHICTh, @ TAKOX YyHHICTh, NPAarHCHHS IOMOMAraTd iHIIMM, MOCTIHHI
TIONITYKH HOBOTO B OCBITI 1 HAyIIi.




[MopiBHsIbHA podeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

Jara neprroro HagxopkeHHs ctarti: 11 s 2025 p.
JlaTa mpuAHATTS 10 IPYKY CTATTi Micis peneH3yBaHHs: 23 xoBTH 2025 p.

DOI: https://doi.org/10.31891/2308-4081/2025-15(2)-1

Doctor of Science (Pedagogy), Full Professor, NATALYA BIDYUK
Khmelnytskyi National University, Ukraine

E-mail: biduknm@khmnu.edu.ua

ORCID ID: https://orcid.org/0000-0002-6607-8228

Lecturer, Full TKT, CELTA, DELTA M1, NATALIA ZACHYNSKA
Khmelnytskyi National University, Ukraine

E-mail: natalyazachynska@gmail.com

ORCID ID: https://orcid.org/0009-0000-8974-0256

Doctor of Philosophy (Pedagogy), Associate Professor, OLESIA SADOVETS
Khmelnytskyi National University, Ukraine

E-mail: lesyasadovets@gmail.com

ORCID ID: https://orcid.org/0000-0002-8603-8952

DEVELOPING ASSESSMENT LITERACY IN PRE-SERVICE TEACHERS:
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ABSTRACT

This article examines the role of A2 Key for Schools, one of the Cambridge
English Qualifications, in secondary education and in the systematic development of
assessment literacy in pre-service English teachers, with a specific focus on the writing
paper. Emphasis is placed on the email / letter and story tasks and on preparing teacher-
training students to apply the analytic Writing Assessment Scale and CEFR A2 descriptors
to learners’ written production.

Drawing on recent official exam materials and teacher-development resources, the
study proposes a framework of core competences for pre-service English teachers. These
include: understanding the principles of analytic writing assessment and the structure of
the scale (Content, Organisation, Language); interpreting and applying A2-level criteria
when working with learners’ texts; designing coherent lesson sequences that integrate
preparation for A2 Key for Schools with the communicative development of writing, using
formative assessment, varied feedback formats and self-assessment; organising mock
exams, analysing typical learner errors and planning subsequent teaching on this basis.
Practical implications concern the elective course “International Examinations and the
Specificities of Exam Preparation”, which is presented as a reference model for designing
methodology and assessment components aligned with international examination
standards. It is argued that informed, reflective and ethically grounded exam-preparation
practices enhance both learners’ writing performance and the professional growth of pre-
service teachers. Aligning university-based teacher education with school realities through
such a framework helps future teachers to build a robust understanding of the A2 Key for
Schools Writing paper and to prepare learners for the exam in a responsible, learner-
centered way.

Future research is aimed at exploring the long-term impact of exam-focused
assessment literacy on classroom outcomes, adaptation of the framework to other CEFR-
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aligned exams, and the integration of digital assessment tools to enhance pre-service
teachers’ training.

Keywords: A2 Key for Schools, Cambridge English Qualifications, assessment
literacy, writing skills, pre-service English teachers, exam preparation, teacher education,
analytic assessment, lesson design, teaching and learning strategies.

PO3BUTOK KOMIIETEHTHOCTI MAMBYTHIX YUYUTEJIIB 3 OLIHIOBAHHSA
IIMCEMHOI'O MOBJIEHHS YYHIB: KEMBPUKCBbKHUU ITIAXI
J0 OHIHIOBAHHSI TIMCBbMA HA ICIIMTI A2 KEY FOR SCHOOLS

AHOTANIA

Y ecmammi posensnymo ocobausocmi miscnapoornoeo icnumy A2 Key for Schools,
wo uanedxdcumv 00 aiHiuku Kembpuooccokux icnumis, ma 1020 3HAYEHHS Y cucmemi
3a2anbHOI CepedHboi 0Cceimu ma po36UMKY 6 MAUuOYMHIX YYumenié aueliiiCbKoi MOosu
KOMNEMeHMHOCMI 3 OYIHIOBAHHS NUCEMHO20 MOGAeHHs YuHis. Oxkpemy yeazy npuodiieHo
RUCLMOGITL YyacmuHi icnumy, a came 3a80aHMAM HA HANUCAHHA EeNeKMPOHHO20 aucma /
JUCMA Ma po3nosioi, a Mmakodxic ni02omosyi CmyoeHmie neda2o2iuHux cneyiaibHocmel 0o
sacmocysannsi ananimuunoi wxanu (Writing Assessment Scale) ma oeckpunmopie piens A2
CEFR 0ns oyiHI08aHHs YUHIGCOKUX NUCOMOGUX POOIM.

Ha ocnogi oghiyitinux exzamenayiinux mamepianié ma pecypcis 0isi npogecitinoeo
PO36UMKY 8uumenie 3anpoOnOHOBAHO PAMKY KIIOYOBUX KOMNEmeHmHoCmel MAanuOymHix
Yyuumenie aueniucokoi mosu. o Hux ioHeceno. PO3YMIHHA NPUHYUNIE AHATIMUYHO2O
OYIHIOBAHHA NUCEMHO20 MOBIIeHHS MA CIMPYKMYPU WKATU OYIHIOBAHHSA, iHmMepnpemayito ma
3acmocysannsa Kpumepiie pieHa A2 nio uac pobomu 3 mekcmamu Y4Hi8; NPOEKMYBAHHS
JI02IYHO NOCAI008HUX Ccepill YPOKis, wo inmespyroms nideomoegxy do A2 Key for Schools 3
KOMYHIKAMUBHUM PO3GUMKOM HABUHOK NUCLMA, BUKOPUCAHHS (HOPMYBATIHOZO OYIHIOBANHSL,
Pi3HUX (popmamie 360pOMHO20 38 53Ky MA CAMOOYIHIOBAHHS, OpP2AHI3ayil0 NPOOHUX
Mecmy6amb, aHali3 MUNOBUX NOMUNIOK VUHIE | NIAHY8AHHA NOOANLUO20 HABUAHHA HA Yill
ocnogi. Ilpakmuuni  pesynbmamu  00CHIONCEHHS CMOCYIOMbCA  BUDIPKOBO2O — KYypCY
«Mioicnapooni moeni icnumu ma ocobausocmi ni020MoOGKU 00 HUX», AKUL NOOAHO SIK
opieumup 0151 NPOEKMYBAHHSI MEMOOUYHUX | OYIHIOBATLHUX KOMNOHEHMIB, V3200CeHUX 13
sUMO2aAMU MIdNCHAPOOHUX icnumis. OOIPYHMOBAHO, WO YCBI0OMAeHA, pedrekcusHa ma
eMmuYHO BUBAdICEHA NI020MOBKA 00 ICNUMY CHNPUAE NIOBUWEHHIO De3VTbIamie YuHie )
NUCLMOBUX 3AB0AHHAX [ BOOHOYAC NPOPECIUHOMY 3POCMAHHIO MAUOYMHIX VUUMENis.
V3e0001cenns ynigepcumemcokoi niocomosku 3 peaniamu WKIIbHOI oceimu 6 Medcax
3anpoOnoHOBAHOI pamKku Odonomazae cgopmyeamu y MaAuOYmMHIX yuumenie IPYHMOSHE
po3yminHs nucemoeoi yacmunu icnumy A2 Key for Schools ma 3abesneuumu epexmueny
ni020mMoBKy WKOIAPI6 00 CKIAOAHHS ICRUMY.

IHooanvuwe OocniodicenHst CNpAMOBAHE HA BUBYEHHS 00620CMPOKOBOZO GNIUBY
OYIHIOBAHHS 2PAMOMHOCMI HA Pe3VIbMAmu HAYAHHS, aA0anmayilo pamku 00 HUUX
icnumie, wo sionosioaromv CEFR, ma inmezpayito yugposux iHcmpymeHmis oyiHIGaAHHS.
07151 NOKPAWeHHsl Ni020MOBKYU GUUMEI8.

Kniouosi cnosa: icnum A2 Key for Schools, Kembpuooccokuii cepmughixam
(icnum) 3 amueniticokoi MO6U, KOMNEMEHMHICMb 3 OYIHIOBAHHA, HABUUKU [THULOMOBHOZO
nucoma (NUCEMHO20 MOGNEHHS), MAUOYMHI 8UUmMeNni AH2AIUCLKOI MO8U, Ni020MOBKA 00
icnumy, neodaeoziuHa 0C8ima, AHATIMUYHEe OYIHIOBAHMS, NAAHYBAHHS YPOKY, cmpameeii
HABYAHHA MA BUKIAOAHHS.
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INTRODUCTION

International language qualifications have become an integral part of many
national education systems, providing externally validated evidence of learners’ language
proficiency and shaping curriculum, teaching and assessment practices. Cambridge A2 Key
for Schools, aligned to CEFR level A2, represents an early but important milestone in this
pathway for school-age learners and is often their first experience of a high-stakes
international exam (Cambridge University Press & Assessment, 2020). For many
secondary-school students, successful performance in A2 Key for Schools opens a route
towards higher-level examinations and enhanced educational opportunities. In this context,
faculties of secondary education carry a dual responsibility. On the one hand, they must
prepare future teachers to foster long-term communicative competence in English; on the
other hand, they need to equip them with assessment literacy specific to the high-stakes
exams their learners are likely to take. Current students of teacher-training programmes are
the future secondary-school teachers who will prepare candidates for A2 Key for Schools
and related Cambridge English Qualifications. Written production is a critical component
of A2 Key for Schools: candidates must produce short functional texts and simple
narratives under timed conditions. However, many pre-service teachers have limited
experience of formal writing assessment, limited familiarity with analytic rating scales, and
limited training in exam-oriented lesson design.

THE AIM OF THE STUDY

The aim of this research is to examine how pre-service English teachers can be
systematically prepared to develop assessment literacy in relation to the writing component
of Cambridge A2 Key for Schools. The study seeks to identify the core teachers’
competences required for evaluating students’ written production, to explore effective
strategies for integrating exam-oriented writing tasks into teacher-education curricula, and
to provide a framework for fostering future teachers’ ability to support learners in high-
stakes international language assessments.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The theoretical foundation of this study is grounded in the concept of language
assessment literacy in the preparation of pre-service English teachers, with a particular
focus on writing assessment at CEFR A2 level.

The research employed methods of literature analysis, document analysis of
official exam materials, and synthesis of contemporary pedagogical approaches to teaching
writing, formative assessment, feedback, and mock testing. Based on these methods, a
framework of core competences for pre-service teachers was developed and evaluated for
integration into the course “International Examinations and the Specificities of Exam
Preparation”. Recent scholarship demonstrates a growing consensus on the centrality of
assessment literacy in preparing future language teachers, particularly within
accountability-driven and exam-oriented educational contexts. Foundational works
(Stiggins, 1991; Abell & Siegel, 2011) emphasize that teachers must understand assessment
purposes, methods and evidence-based decision-making, while more recent studies
highlight persistent gaps in pre-service teachers’ assessment competence (DeLuca &
Klinger, 2010; McGee & Colby, 2014; Siegel & Wissehr, 2011). International research in
teacher education underscores the need for structured programmes that integrate assessment
for learning, reflective practice and identity-building as assessors (Brevik et al., 2017;
Looney et al., 2018; Willis et al., 2013). Empirical studies show that action research and
practicum-based training can substantially improve assessment literacy by enabling
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teachers to analyze classroom evidence and refine assessment strategies (Burns, 2010;
Glingér & Gilingor, 2023; Swann et al., 2011). Within the specific domain of language
education, scholars point to the importance of developing language assessment literacy
(LAL), noting that teacher candidates often enter programmes with limited knowledge of
criteria, descriptors and exam-oriented assessment procedures (Giraldo & Murcia, 2019;
Johnson, 2009; Lutovac & Flores, 2022). Ukrainian research echoes these tendencies:
Ukrayinska (2024) demonstrates that synergistic models of LAL development in
universities can meaningfully enhance pre-service teachers’ readiness to assess language
performance. Parallel discussions in recent ELT publications highlight the importance of
mediation skills (Chiappini & Mansur, 2021), online training environments (Gaballo &
Silk, 2022), and exam-focused resources from major educational publishers (Gatens, 2022),
which collectively shape contemporary pedagogical approaches to assessment.

Latest ELT publications from major international publishers offer a wide range of
teacher-development and exam-oriented materials that provide structured approaches to the
teaching of reading and vocabulary, to multilevel preparation and to strategy training for
learners and teachers. These include the A2 Key for Schools handbooks and coursebooks
(Cambridge University Press & Assessment, 2020, 2022, 2024), as well as exam success
guides and skills-focused resources from other international publishers (Delta Publishing,
2024; Gatens, 2022; Oxford University Press, 2023; Macmillan Education, 2023). Taken
together, these materials reflect current international standards in assessment-focused
pedagogy and offer relevant models for integrating exam preparation into teacher-education
programmes.

Recent shifts toward social constructivist paradigms and a stronger recognition of
classroom assessment as a driver of learning have led to a reconceptualization of the
competencies required for effective assessment in educational settings. As Inbar (2008)
notes, these developments necessitate an expanded and reconfigured knowledge base for
language assessors, which in turn reshapes the design and content of language assessment
courses (Inbar, 2008).

These studies justify the need for a systematic, competency-based framework for
developing pre-service teachers’ assessment literacy, particularly in relation to high-stakes
international exams and the specific demands of analytic writing assessment. Building on
this perspective, the present article focuses on the writing component of A2 Key for
Schools and proposes a framework for integrating exam-related writing assessment literacy
into pre-service education, with particular reference to the in-service teaching course
“International Examinations and the Specificities of Exam Preparation”.

RESULTS

1. Exam context: A2 Key for Schools and the construct of writing. A2 Key for
Schools assesses Reading, Writing, Listening and Speaking. The Reading and Writing
paper lasts 60 minutes and includes two productive tasks: an email/note and a short story.
Candidates must write an email of at least 25 words based on an input text and three
prompts, and a story of at least 35 words based on three pictures (Cambridge University
Press & Assessment, 2020). These task types operationalize the CEFR A2 descriptors for
written production, which require learners to produce short, simple texts on familiar topics
using basic structures and linking devices. The A2 Key for Schools Handbook for Teachers
outlines the exam format and construct, provides sample scripts with commentary and
explains the analytic Writing Assessment Scale used to award marks for content,
communicative achievement, organization and language (Cambridge University Press &
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Assessment, 2020, p. 26). Authentic papers in 42 Key for Schools 2 further illustrate how
writing tasks are realised through age-appropriate topics and situational contexts
(Cambridge University Press & Assessment, 2022). For pre-service teachers, these
resources offer a concrete foundation for understanding exam requirements and how
candidate writing is interpreted by examiners.

2. Distinguishing A2 Key and A2 Key for schools writing: age, topic selection,
and appropriacy. A2 Key and A2 Key for Schools share the same CEFR level, global
format and scoring system, but they differ in their intended candidature and topic selection.
A2 Key is a general qualification which can be taken by candidates of any age, including
adults, and thus includes topics and situations that can be relevant to both teenage and adult
life. By contrast, A2 Key for Schools is explicitly designed for school-age learners,
typically between 11 and 17 years old, and the content is carefully targeted at their interests
and experience (Cambridge University Press & Assessment, 2020). In the writing paper,
this means that task prompts focus on areas such as school life, free-time activities, family,
friends and everyday digital communication rather than on work, training or more
independent adult lifestyles.

For writing assessment and teaching, this distinction in age profile and topic
appropriacy has important pedagogical implications. First, it highlights the need for pre-
service teachers to make informed choices about which version of the exam is most suitable
for a particular cohort. For a mainstream secondary-school class, A2 Key for Schools is
usually more appropriate not because it is easier, but because the writing tasks are grounded
in topics that learners recognize and find meaningful. Second, it requires future teachers to
reflect on the appropriacy of the topics, models and stimuli they use in exam preparation
lessons. If their learners are aiming for A2 Key for Schools, then classroom writing tasks
should mirror the age-appropriate themes and contexts of the exam, even when lessons also
aim to develop broader communicative skills.

Third, understanding the relationship between A2 Key and A2 Key for Schools is
crucial in institutions where both versions are offered, or where groups include older
teenagers and young adults. In such settings, pre-service teachers need to develop the
ability to adapt input, topics and examples to their learners while still training the same core
A2 writing skills: understanding a rubric, selecting relevant content, structuring a simple
text, and using basic grammar and vocabulary accurately enough to be understood. This
comparative perspective prevents A2 Key for Schools from being seen as a “lighter” variant
and instead presents it as an exam which operationalizes the same construct through age-
sensitive, developmentally appropriate content.

3. The nature of writing assessment and assessment literacy. Writing assessment in
the context of international qualifications such as A2 Key for Schools is typically direct and
analytic: candidates are required to produce a sample of writing under specified conditions,
and trained examiners apply a rating scale with several separate criteria to judge its quality.
In the case of A2 Key for Schools, the Cambridge Writing Assessment Scale distinguishes
between different dimensions of performance such as content, communicative achievement,
organization and language, with descriptors that articulate expectations at each band for A2
(Cambridge University Press & Assessment, 2020, p. 26). This analytic approach allows
examiners and teachers to identify not only whether a candidate passes or fails, but also
which aspects of their writing are relatively stronger or weaker.

Language assessment literacy is the broader knowledge base that teachers need in
order to understand, design, administer and interpret such assessments. Ukrayinska (2024)

13




[MopiBHsIbHA Tpodeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

conceptualizes language assessment literacy in Ukrainian teacher education as a synergy of
knowledge, skills and values that are distributed across courses in pedagogy, psychology,
methodology and practicum. Within this perspective, writing assessment is not reduced to
scoring scripts; it also involves issues of fairness, validity, washback, feedback and learner
agency. For pre-service teachers who will prepare learners for A2 Key for Schools Writing,
assessment literacy therefore includes at least three interrelated components: an
understanding of how the exam’s writing tasks and scales are constructed; the ability to
connect these scales with lesson objectives and classroom tasks; and the capacity to use
assessment results formatively, to inform future teaching and learning.

4. Core assessment competences for pre-service teachers. In line with the
synergetic model proposed by Ukrayinska (2024), the development of assessment literacy
for A2 Key for Schools Writing should be distributed across several elements of a teacher-
education programme rather than confined to a single testing course. Within the in-service
teaching course “International Examinations and the Specificities of Exam Preparation”, at
least four core competence areas can be identified (Ukrayinska, 2024).

First, pre-service teachers need conceptual and procedural knowledge of the A2
Key for Schools exam: structure, timing, task types, rating scales and reporting of results.
This includes the ability to read and interpret official documentation such as the Handbook
for Teachers and authentic exam papers, and to extract from them clear learning objectives
for their own students (Cambridge University Press & Assessment, 2022, 2024). Such
knowledge aligns with broader conceptualizations of teacher assessment literacy,
emphasizing understanding both the technical and interpretive aspects of assessment (Willis
etal., 2013).

Second, they require practical skills in designing writing tasks and lesson
sequences that reflect the exam construct while maintaining a focus on communicative
development. Recent work on task-based learning proposes a pedagogical cycle in which
teachers experience tasks as learners, analyse their features, adapt them to local contexts
and subsequently reflect on learner output (Chiappini & Mansur, 2021). This task-based
orientation can be applied to A2 Key for Schools writing, encouraging pre-service teachers
to move beyond narrow “test practice” towards richer instructional sequences that combine
exam preparation with language learning (Willis et al., 2013).

Third, pre-service teachers need well-developed competences in feedback and
learner support. Recent teacher-development literature emphasizes reflective approaches to
classroom assessment in which trainees analyse learner work, share evidence with peers
and experiment with feedback techniques (Chiappini & Mansur, 2021; Gaballo & Silk,
2022). Integrating such approaches into exam-preparation courses helps future teachers to
conceptualise writing assessment as a dialogic process that can foster learner autonomy
(Willis et al., 2013).

Finally, pre-service teachers should develop the ability to use mock exams and
exam-style tasks diagnostically and ethically. This involves designing trial tests, applying
the rating scale at least informally, discussing results with students, and using the insights
gained to plan future lessons. The following sections consider these practical aspects in
more detail.

5. A2 Key for Schools Writing: task types, can-do descriptors and learner
expectations. The two main writing tasks in A2 Key for Schools correspond broadly to
important real-life text types for teenagers: short messages and short stories. In the email or
note, candidates are expected to respond to three specific prompts, covering content points
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such as thanking, inviting, explaining or suggesting. In the story, they must narrate a simple
sequence of events based on visual prompts, typically using the past simple and basic time
expressions (Cambridge University Press & Assessment, 2022, 2024).

The underlying expectations can be linked to CEFR A2 descriptors for written
production, which describe learners at this level as being able to write short, simple notes
and messages relating to matters in areas of immediate need and to describe aspects of their
everyday life in simple phrases and sentences. Cambridge’s latest handbook illustrates how
these descriptors are operationalized through level-appropriate topics such as weekends,
school events, family visits and hobbies (Cambridge University Press & Assessment,
2020). For pre-service teachers, comparing the can-do statements with sample exam tasks
and candidate scripts is a powerful way of understanding what A2 learners realistically can
and cannot do in writing.

Within the in-service course, teacher educators can guide students through
activities in which they match exam tasks to CEFR descriptors, critique the wording of
rubrics, evaluate the clarity of prompts and rephrase them for their own learners. Such
activities help future teachers to see exam tasks not as external, fixed objects but as
instances of broader pedagogical principles related to level, topic choice and task demand.

6. Applying the 1-5 analytic assessment criteria to diagnose writing sub-skills.
Within A2 Key for Schools, writing performance is assessed analytically using a banded
scale across three sub-scales: Content, Organization and Language. In the official A2 Key
for Schools Handbook for Teachers (digital edition), the Assessment of Writing scale
(p. 26) sets out descriptors for each band, operationalized as a six-point scale from 0 to 5,
where Band 0 is used when the writing does not meet the minimum criteria and Bands 1-5
describe qualitatively different levels of successful performance (Cambridge University
Press & Assessment, 2020, p. 26). In practice, teacher training often focuses on the positive
bands 1-5, which profile the strengths and weaknesses of candidates whose texts are at
least partially successful.

Each of the three sub-scales targets a specific cluster of writing sub-skills:
Content: how fully and appropriately the task is addressed, whether all required content
points are included, and to what extent the target reader is “informed”; Organization: how
coherently ideas are ordered, whether there is a recognizable beginning, middle and end,
and how effectively simple linking devices (e.g. and, but, because, then) are used;
Language: the range and control of basic vocabulary and grammar appropriate to A2,
together with the impact of errors on intelligibility (Cambridge University Press &
Assessment, 2020, p. 26).

The descriptors are cumulative and hierarchical: higher bands presuppose the
competences of the lower bands but with greater consistency and control. For example, at
higher bands for Content, the candidate fully addresses all three prompts and the target
reader is clearly informed; at lower bands, some content points may be missing, or
irrelevant information may reduce clarity. In Organization, higher bands describe texts that
are coherent and logically sequenced with basic but effective linking, whereas lower bands
mention very little organization or list-like production. In Language, higher bands accept a
limited range of structures and lexis but require that errors do not impede communication;
lower bands describe frequent errors that may cause strain for the reader (Cambridge
University Press & Assessment, 2020, p. 26).

Because the scale is analytic, it is particularly useful for identifying weak specific
sub-skills in learners’ writing. A candidate might, for example, receive Content 4,
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Organization 2, Language 3 — indicating that they generally include all required ideas
(stronger Content) but have difficulties in structuring the text coherently and using linkers
(weaker Organization), or Content 2, Organization 3, Language 2 — suggesting that the
learner can produce a basic, coherent text but struggles to understand task requirements and
has limited control of A2 grammar and vocabulary.

Such profiles enable pre-service teachers to move beyond a global impression and
to target discrete writing micro-skills in subsequent lessons. Weak Content bands lead to
work on reading rubrics, underlining key words, planning to cover all prompts, and
checking content at the end. Weak Organization bands lead to focused tasks on ordering
jumbled sentences, grouping ideas into paragraphs, and practicing a small set of linkers.
Weak Language bands lead to remedial work on high-frequency vocabulary from the A2
Key wordlist, control of present and past simple, basic sentence patterns and punctuation.

In this way, the 1-5 (0-5) scale serves a dual function. Summative, it provides a
standardized metric for exam marking. Formatively, it offers a structured diagnostic profile
that can inform lesson planning, differentiation and feedback. This dual function is
consistent with current conceptions of language assessment literacy in Ukrainian teacher
education. Ukrayinska (2024) argues that assessment literacy should enable future teachers
not only to administer tests, but also to interpret assessment evidence and use it to make
informed pedagogical decisions in areas such as planning, feedback and learner support
(Ukrayinska, 2024).

7. Brainstorming and task analysis as prerequisites for targeted use of assessment
criteria. Effective use of the 1-5 analytic criteria in A2 Key for Schools Writing requires
systematic pre-writing practice in brainstorming and task analysis. Without clarifying the
task and generating ideas first, weaknesses in Content and Organization are likely
regardless of language proficiency. Pre-service teachers should therefore treat guided
brainstorming and task analysis as essential components of exam preparation.
Brainstorming enhances Content by helping learners identify all required points and expand
brief responses into meaningful sentences. Organizational brainstorming —planning
beginning, middle, and end of a story or email — supports coherent texts and stronger
Organization scores. Pre-service teachers must also learn to deconstruct tasks into
communicative purpose, target reader, content points, text type, tone, word count, and
timing, using resources such as the A2 Key for Schools Handbook and authentic exam
papers (Cambridge University Press & Assessment, 2022, 2024). This systematic approach
allows teachers to anticipate common learner errors, design targeted pre-writing activities
(e.g., WH-question grids, peer idea checks), and link post-writing feedback to specific
analytic criteria. In this way, brainstorming and task analysis are integral to developing
assessment literacy and improving learners’ writing performance.

8. Lesson staging and method diversification in A2 writing instruction. Effective
teaching for high-stakes examination success is grounded in a coherent lesson structure that
scaffolds learners’ progression from guided language practice to independent exam-format
writing. The Cambridge guide Developing Reading Skills for A2 Key for Schools
demonstrates that reading and writing can be integrated within a coherent instructional
sequence in which learners first engage with input texts, subsequently notice relevant
linguistic features, and ultimately produce their own written responses (Cambridge
University Press & Assessment, 2020). This integrated approach is readily adaptable to
writing lessons that address both exam format familiarity and broader communicative
development.
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A typical lesson targeting the email task may include several pedagogically
sequenced stages: an introductory lead-in that activates learners’ prior experience with
digital communication; task analysis, during which candidates examine the structure of an
exam prompt and identify required content points; model analysis based on an authentic
sample answer; language clarification focusing on functional phrases and basic cohesive
devices; guided writing with partial scaffolding; and a brief exam-style writing stage
completed under light timing constraints (Cambridge University Press & Assessment,
2022, 2024).

Recent discussions of task-based learning highlight the importance of teachers
experiencing tasks from the learner’s perspective, analysing their design and adapting them
to the needs of specific groups (Chiappini & Mansur, 2021). Building on these insights, the
proposed course can guide pre-service teachers in developing diversified instructional
programmes that integrate both exam-oriented tasks and broader communicative writing
activities. Examples include short class blogs, collaborative stories and simple project-
based writing sequences which allow learners to recycle language from the A2 Key for
Schools syllabus while providing greater variety and opportunities for personalisation.

Diversification is especially crucial in contexts where teachers instruct groups
preparing for both A2 Key and A2 Key for Schools, or where learners cover a broad age
range. For younger learners, instruction may prioritize school-related and leisure topics,
incorporating visual or game-based prompts; for older adolescents, teaching may include
tasks reflecting independent-life or academic contexts. Cultivating such a methodological
repertoire enables future teachers to maintain a balance between authentic exam practice
and ongoing language development, ensuring that instructional activities are both
pedagogically effective and age-appropriate.

9. Feedback, reflection, and learner training. Feedback is crucial for developing
writing skills and exam readiness. Cambridge materials emphasize checklists and simplified
assessment scales to help learners understand expectations and engage in self- and peer-
assessment (Cambridge University Press & Assessment, 2020). For pre-service teachers,
effective use of these tools is a key aspect of assessment literacy. Teacher-education
programmes can create reflective spaces, such as micro-teaching sessions, where trainees
design short writing tasks, collect peers’ texts, apply simplified scales, and discuss feedback
strategies (Gaballo, & Silk, 2022). Practical frameworks from DELTA Teacher
Development guide iterative reflection: planning a lesson, collecting learner output,
analyzing it against the exam scale, and adjusting subsequent lessons. This approach
positions feedback as an ongoing process that develops learners’ awareness of task
requirements, timing, planning, and checking strategies.

10. Mock tests, timing, and exam strategy. Mock exams are essential for preparing
candidates for timed writing tasks, but their effectiveness depends on careful planning,
administration, and review. Oxford University Press and Macmillan Education guides
highlight the importance of combining realistic practice with explicit strategy training,
model answers, and clear revision checklists (Gatens, 2022; Oxford University Press, 2023;
Macmillan Education, 2023). For A2 Key for Schools Writing, pre-service teachers should
learn to design mock tasks that replicate exam conditions within a pedagogical cycle.
Learners can be guided to manage their time, underline key rubric words, address all
content points, and review for errors. Post-task feedback using simplified writing scales,
self-assessment, and target-setting supports continuous improvement. Teacher-education
courses can model selecting authentic tasks, briefing learners, managing timing, and
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conducting post-exam reviews, transforming exam strategy from implicit “tips and tricks”
into a principled aspect of assessment literacy.

11. Implications for the in-service course and teacher-education curricula. The
analysis presented above yields several implications for the further development of the in-
service (pre-service) teaching course “International Examinations and the Specificities of
Exam Preparation” at Khmelnytskyi National University. As the course already constitutes
a stable element of the curriculum and functions as a platform for integrating international
examination materials into methodology and assessment training, the proposed framework
should be viewed not as a blueprint for a new course, but as a means for its systematic
refinement.

First, the course may continue to employ the most recent official resources issued
by Cambridge University Press & Assessment, including the A2 Key for Schools Handbook
for Teachers, authentic exam papers and teacher-development guides. These materials form
the primary evidence base for understanding the exam construct and enable coherent
alignment between university-level learning objectives and actual exam requirements.

Second, the course can further strengthen the integration of principles and
practices drawn from contemporary international teacher-development literature. Task-
based and teacher-development resources, together with accounts of reflective practice in
teacher-training contexts, offer concrete models for connecting methodology with
assessment and learner reflection (Chiappini & Mansur, 2021; Delta Publishing, 2024;
Gaballo & Silk, 2022). Likewise, exam-preparation series produced by major publishers
demonstrate how graded practice, strategy training and structured feedback can be
systematically combined to develop exam competence over time (Gatens, 2022; Oxford
University Press, 2023; Macmillan Education, 2023). Incorporating such models into the
course design can help pre-service teachers to link exam preparation with broader
pedagogical goals and to approach assessment as an integral part of teaching and learning.

Third, in line with Ukrayinska’s synergetic conception of assessment literacy, the
course may enhance coordination across methodology, practicum and independent study
components. Such integration would ensure that pre-service teachers encounter A2 Key for
Schools writing tasks in multiple roles: as learners, as analysts of exam materials, as novice
assessors and as beginning teachers (Ukrayinska, 2024). This repeated engagement
increases the likelihood that assessment literacy for A2 Key for Schools Writing will
become a durable component of their professional identity rather than a short-term, exam-
specific competence.

We draw on the findings of Looney, Cumming, van Der Kleij, and Harris (2018),
which provide an additional conceptual foundation by reconceptualizing teachers as
assessors and emphasizing the notion of teacher assessment identity (Looney et al., 2018).
The authors argue that teachers function not merely as implementers of assessment tools
but as reflective practitioners who actively shape how assessment informs learning. Their
work highlights the interplay between teachers’ beliefs, knowledge and assessment
practices, underscoring the importance of developing assessment literacy as an integral
element of professional preparation. Within the context of pre-service English teachers’
preparation for A2 Key for Schools Writing, this perspective is particularly relevant. The
conceptualization offered by Looney et al. (2018) reinforces the argument that future
teachers must be equipped to act as informed and responsible assessors — capable of
analysing writing tasks, applying analytic criteria, delivering formative feedback and
guiding learners through high-stakes writing assessments (Looney et al., 2018). By
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foregrounding assessment identity, their research supports the need for deliberate and
systematic integration of assessment literacy into teacher-education curricula, ensuring that
graduates can manage exam-oriented writing tasks both effectively and ethically.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

As A2 Key for Schools gains prominence in secondary education, pre-service
English teachers must be prepared as both communicative instructors and informed
assessors of high-stakes writing tasks. Based on the in-service course at Khmelnytskyi
National University, the proposed framework identifies core competences: understanding
A2 Key for Schools Writing tasks, differentiating between A2 Key and A2 Key for
Schools, designing diversified lessons integrating exam practice with communicative
development, applying analytic scales and feedback tools, and ethically planning and
reviewing mock exams. Implementing this framework strengthens alignment between
university training and school practice, fostering both improved learner performance and
reflective, principled, learner-centered teaching.

Future research could explore the long-term impact of exam-focused assessment
literacy on classroom outcomes, adaptation of the framework to other CEFR-aligned exams, and
the integration of digital assessment tools to enhance pre-service teachers’ training.
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THE ROLE OF FIELD TRAINING IN THE DEVELOPMENT
OF STUDENT TRAINEES’ COMPETENCY FOR PHYSICAL
EDUCATION LESSONS PLANNING: EXPERIENCE OF ALGERIA

ABSTRACT

This study examined the effect of field training on the development of planning
competency among student trainees in physical education. The research was motivated by
the recognition that professional preparation requires the integration of theoretical
knowledge with practical experience. A randomly selected sample of 75 students, drawn
from a population of 161 enrolled in a teacher education program in Algeria, participated
in the study. The descriptive method was applied as the most appropriate approach, and
data were collected through a structured and validated questionnaire designed to measure
planning skills, lesson design, and instructional strategies.

Findings indicated that field training significantly enhanced planning competency,
particularly in lesson organization, time management, and the selection of teaching
methods. The results also emphasized the importance of linking coursework with practice
and highlighted the role of supervision by mentors and cooperating teachers in improving
the quality of trainees’ planning and reflective practices.

The study recommends strengthening field training programs and aligning them
more closely with the objectives of physical education teacher education curricula. It
further suggests emphasizing continuous evaluation, constructive feedback, and effective
pedagogical guidance to ensure the acquisition of sustainable competencies transferable to
professional practice. The findings confirm that field training constitutes an essential
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component in preparing qualified physical education teachers capable of meeting the
demands of the profession.

Future research should include comparisons across different specializations,
academic levels, or teacher training institutions at both national and international levels.
Such studies would contribute to the development of teacher education programs and the
design of more effective strategies in physical education and sports, thereby enhancing the
quality of academic and professional preparation of student teachers and responding to the
requirements of modern schooling.

Keywords: field training, planning competency, physical education, student
trainees, teacher preparation, Algeria.

POJIb TOJIbOBOI'O HABYAHHA
Y PO3BUTKY KOMIETEHTHOCTI CTYJEHTIB-IPAKTUKAHTIB
3 IINTAHYBAHHSA YPOKIB ®I3MYHOI'O BUXOBAHHA: JOCBIJ AJIZKUPY

AHOTANIA

Y cmammi oocnidsceno ponv nonvosoco naguamus y GopmyeanHi i po3euUmKy
KOMNemeHmHOCmi 3 NAAHY8AHHS  YPOKI6 (DI3UUHO020 6UXOBAHHS ceped CmYyOeHmis-
npaxmukaumie 6 Anxcupi. Momusom 00cniodxcenHss cmano YCGIOOMAEHHS MO20, U0
npogheciina nid2omosKa eumazac inmezpayii MmeopemuyHux 3HAHL i3 NPAKMUYHUM
doceioom. [lo eubipku yeitiuiu 75 cmyoenmis, Gi0iopanux sunaokosum YUHoOM i3 3a2aibHol
cykynnocmi 161 ywacnuka npocpamu niocomosku euumenis. Y pobomi 3acmoco8aro
onucoguil mMemoo, a 30ip O0anux 30IUCHIOBABCS 3 OONOMO2010 CHPYKMYPOBAHOI ma
8a1i006aHOI aHKemu, CHPAMOBAHOI HA OYIHKY NIAAHYBANbHUX YMiHb, PO3POOKU YPOKie ma
BUKOPUCMAHHS MEMOOI8 HAGUAHHSI.

Pesynomamu  noxazanu, wo nedazociuna NPAKMUKA CYMMESO NIOGUWULA
NAAHYBANIbHY KOMNEMEHMHICMb, 30KpeMa 6 Op2aHizayii YpOKie, YAPAGNIHHI Yacom ma
subopi neoazociynux memooie. Takooic 6YI0 NIOKPECIeHO BaANCIUBICMb NOEOHAHHS
MeopemuiH020 HAGYAHHA 3 NPAKMUKOIO MA PONb HACMABHUYMSEA SUKIAOAYIE | 64uUmenis-
KYypamopig y 600CKOHANEHHI AKOCMI NIAHYSAHHS Ul pe@eKCUHOI OisibHOCMI CMYyQeHmig-
npakmuKaumis 6 Anxcupi.

Y pesynomami oocnidocenns cgopmyibosano pexomenoayii wjo0o NOCUTEHHS
npozpam neoazociuHoi NPaKmuKu ma y3200M4CeHHs iX i3 30480aHHAMU HABUANLHUX NIAHIE
niocomosku euumenié @izuuno2o euxoeanus. Kpim moco, 0OIDYHMOBAHO BaMNCIUBICMb
be3nepepeHoco OYIHIOBAHHSA, KOHCHPYKMUBHO20 380POMHO20 38 A3KY Md eQeKmueHo2o
neoazoziunozo cynposoody 0is 3abe3neuenHs HAOYmms CMIUKux KoMNnemeHmuocme, sKi
MOJICHA 3acmocyeamu y npogecitiniti Oisiorocmi. Ompumani pe3yibmamu niomeepoNiCyromo,
WO nedazociyHa NPAKMUKA € KIY0B8UM eleMEHMOM NI020MOBKU K8ANIPIKOBAHUX YUUMENi8
@i3uun020 8UX0BAHHS, 30AMHUX 8i0N0GIOAMU SUMO2AM NPOGecii.

Maiioymui 00CniONCEeHHsT NOBUHHI GKANOYAMU NODIGHAHHS DIZHUX chneylanizayii,
aKademiyHux pisHie abo 3axn1adie Ni020MOSKU 6UUMENI8 5K HA HAYIOHAIbHOMY, MAK I HA
MIHCHAPOOHOMY pigHsx. Taxi 00CNiONHCEeHH CRPUSMUMYmMb PO3poOYL npocpam nio2omoeKu
suumenié ma Oiibwl epeKmusHux cmpameeiti y QizuuHoMy GUXOB8AHHI Ma CNOpmi, Mum
camum nidsuwyroyu AKicmes akademiunoi ma npoghecitinoi ni0comoexku CcmyoeHmie-
suUmMenie ma 8ionoeioaoyu BUM0O2aM CY4ACHOT WKITbHOL 0Cc8imu.

Knrwouosi cnoea: nedacoziuna npaxmukd, NIAHY8ATbHA KOMNEMeEHMHICNb,
Qizuune guxosants, cmyoeHmu-npakmuKanmu, ni020MmosKa 84umenia, Anxicup.
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INTRODUCTION

Preparing teachers to meet professional demands and keep pace with the
requirements of the modern era is a matter of continuous concern within educational
systems. In light of the high status of physical education within the educational system,
many researchers have emphasized the importance of preparing physical education teachers
pedagogically, socially, and technically, to make them effective in carrying out the teaching
process and developing a personality capable of interacting in various social situations to
achieve the goals of physical education and sports (Fernandez, 1997). This preparation
requires providing necessary experiences and opportunities through programs built on
scientific foundations with clear educational objectives. Therefore, it is essential for
institutes and higher schools that train physical education teachers to place great importance
on field training and ensure that students apply teaching skills accurately.

The role of the supervising teacher in schools goes beyond merely overseeing the
ethical aspects of the field training. Rather, they must act as facilitators of the student's
professional development and integration into the field. The feedback, discussions, and
interventions provided by the supervising teacher during the internship period are critical
components in ensuring the student’s comprehensive development (De Oliveira Maciel et
al., 2022).

Planning a physical education lesson is a structured process aimed at selecting the
best possible solutions to achieve the desired objectives, given the available material
resources and human elements (Stanescu, 2013).The physical education teacher plays a
leadership role in this process by designing, directing, and organizing instructional
situations to be applied in order to achieve the targeted outcomes. Therefore, the teacher
must possess qualities that enable them to fulfill their mission effectively, which stems
from their training, experience, and pedagogical attributes — factors that significantly
influence their planning competence (Dimyati et al., 2018).

Instructional planning ties together the context, learning goals, learning activities,
classroom management, and assessment within the adopted model for each unit. It is
considered a key teaching skill that allows the teacher to efficiently organize themselves,
the students, the available resources, and the facilities, while also guiding students toward
clearly defined learning goals with minimal time, effort, and resources. Additionally, planning
gives the teacher more confidence when standing in front of the class, allowing them to
review the content in advance and appear well-prepared and organized (Sahib et al., 2021).

AIM OF THE STUDY

This study aims to examine the effect of field training on the development of
planning competency among student trainees in physical education lessons. The research is
grounded in the theoretical assumption that teacher preparation cannot be achieved through
theoretical knowledge alone but requires the integration of academic learning with practical
experience in real educational settings. This perspective is supported by modern
educational theories, which emphasize that teaching competence — particularly planning
skills — develops through the interaction between acquired academic knowledge and its
application under guided pedagogical supervision. Accordingly, the study seeks to highlight
the role of field training as a fundamental component in the preparation of physical
education teachers by strengthening their ability to design and organize lessons, select
appropriate teaching strategies, and enhance their professional readiness and pedagogical
qualifications to perform their future teaching duties effectively.
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THEORETICAL FRAMEWORK AND RESEARCH METHODS

Many education experts affirm that the most important skill in teaching is
decision-making, namely the planning phase — the time when the largest number of
decisions is made (O’sullivan & Tsangaridou, 1992). Consequently, planning can be
considered a fundamental component in ensuring effective teaching (Giines et al., 2022).

Research findings regarding physical education lesson planning have shown that
practical experience significantly contributes to improving planning ability (Derri et al.,
2014).The study by (Farhang et al., 2023) revealed that university students initially do not
realize the importance of preparing detailed lesson plans as expected of them, but they
come to appreciate this importance after several years of practical experience. Some studies
have also indicated that planning enhances teaching quality and influences both teacher and
student behavior.

Well-organized lessons and the appropriate selection of games and exercises for
body conditioning are closely linked to the teacher’s level of preparation and training in
physical education. Furthermore, knowledge of space, the effects of exercises on various
parts of the body, energy consumption, proper breathing, and load control are all key
indicators in the teacher’s work to ensure healthy and balanced development of learners,
especially in early childhood (Elmazi & Koci, 2015) .

Field training has received significant attention from researchers across various
disciplines, with many studies conducted on the subject. However, few studies at the local
level have addressed the specific skills that physical education students should acquire —
particularly those investigating student teachers’ opinions on the role of practicum
programs in developing teaching skills (Feu et al., 2019).

This study aims to clarify the effectiveness and contributions of practical training
in educational institutions carried out by student teachers, whether in higher schools of
physical education or institutes. It focuses on the role of this training in developing
students’ planning competence in teaching physical education (Bailey, 2006), and the
extent to which they incorporate essential lesson components. The study also analyzes
students' perspectives on this matter in detail.

Research Design:

This study adopted the descriptive approach, as it was deemed the most
appropriate method for analyzing the phenomenon under investigation and for reaching
general and comprehensive conclusions regarding the planning competencies of student
trainees in physical education.

Research Population:

The research population consisted of all third-year undergraduate students (N = 161)
enrolled at the Institute of Physical Education and Sports, Amar Telidji University,
Laghouat, Algeria

Study Sample:

A random sample of 95 students was selected from the research population. The
sample included students majoring in Educational Sports Activities and Sports Activities
for Children and Adolescents under the LMD system. An exploratory sample of 20 students was
excluded to validate the research instrument, leaving 75 participants in the final study sample.

Data Collection Tool: A structured questionnaire was developed and validated to
assess the level of planning competency among student trainees. The questionnaire
included items measuring lesson design, organization, teaching strategies, and time
management.
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Procedures and Data Analysis: The questionnaire was distributed to the selected
sample under the supervision of the researchers. The collected data were coded, organized,
and statistically analyzed using appropriate descriptive statistics to identify the impact of
field training on the development of planning competency.

Table 1
Description of the Study Sample
Sample Number Percentage
Males 151 93.79 %
Females 10 6.21 %
Total 161 100 %

Study Tool : A questionnaire was distributed to third-year undergraduate students,
consisting of 30 statements. We used a three-point Likert scale for responses, with the
options: Always = 3 points; Sometimes = 2 points; Rarely = 1 point.

Table 2
Dimensions of the Questionnaire and Corresponding Statement Numbers
Dimension Description Statement Numbers
. The impact of field training on the development |1,2,3,4,5,6,7,8,9, 11
First . .
of planning skills
Second The role of the supervising teacher in helping 12, 13, 14, 15, 16,
the trainee develop planning skills 17,18, 19, 20
Third How lesson management is affected by planning 21, 22,23, 24, 25,
skills based on the available work environment 26,27, 28, 29, 30

Pilot Study: To ensure the reliability and validity of the instrument used in this
study, a pilot study was conducted on a sample of 20 third-year LMD undergraduate
students from the Institute of Physical Education and Sports.

Study Domains:

* Human Domain: Third-year undergraduate students from the Institute of
Physical Education and Sports in Laghouat.

* Time Domain: From December 4, 2024, to July 10, 2025.

* Place Domain: Institute of Physical Education and Sports.

Validity and Reliability: Face Validity (Apparent Validity): The questionnaire was
presented to a panel of experts to assess the appropriateness of the items. Based on their
feedback, some statements were revised, and additional items were added. The
questionnaire was finalized to include 30 items.

Construct Validity (Hypothetical Construct Validity): This type of validity
includes various methods. In this study, internal consistency was used, which involves
examining the degree to which each item correlates with the total score of the
questionnaire. This method helps estimate the construct validity by calculating the
correlation coefficient between the score of each individual item and the overall
questionnaire score.
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Correlation Coefficient of Each Item with the Total Score

8 ==
Item | Correlation | Significance |Item| Correlation § 75’ Item E 'é Significance
No. | Coefficient Level No. | Coefficient gﬂ 3 | No. g “g Level
A OO
01 7.39 0.05 12 7.78 0.05 | 21 6.51 0.05
02 6.97 0.05 13 7.69 0.05 | 22 7.73 0.05
03 7.69 0.05 14 6.24 0.05 | 23 8.65 0.05
04 8.80 0.05 15 4.10 0.05 | 24 | 7.57 0.05
05 6.95 0.05 16 6.77 0.05 | 25 7.24 0.05
06 5.80 0.05 17 5.72 0.05 | 26 8.66 0.05
07 9.40 0.05 18 6.47 0.05 | 27 | 7.37 0.05
08 6.95 0.05 19 7.69 0.05 | 28 8.60 0.05
09 6.24 0.05 20 2.80 0.05 | 29 | 641 0.05
10 5.35 0.05 — — — 30 | 5.73 0.05
11 6.40 0.05 — — — - - -

Source: Researcher’s work using SPSS statistical software.

It is evident from the table that the correlation coefficient for each item in the
questionnaire is significantly correlated with the total score of the instrument, with all
correlations showing statistical significance at the 0.05 level.

Table 4
Correlation Coefficient of Each Dimension with the Total Score
Dimension CorrelaFion Significance
Coefficient Level
Dimension 1: The impact of the field training
. . . 0.835 0.05
module on developing lesson planning skills
Dimension 2: The role of the supervising teacher in 0818 0.05
helping the trainee develop planning skills ) )
Dimension 3: Managing the session through the use 0.687 0.05
of planning skills based on available teaching aids ) )

Source: Researcher’s work using SPSS statistical software.

Reliability: In this study, we adopted the test-retest method to assess the reliability
of the research instrument. This method involves re-administering the questionnaire to the
same individuals from the pilot sample under similar conditions. The Pearson correlation
coefficient was then calculated between the results of the first and second applications. This
coefficient reflects the consistency of the tool over time and is referred to as the stability
coefficient.

The questionnaire was distributed to a sample of 20 third-year students, and after
approximately two weeks, the same test was reapplied to the same group. The Pearson
correlation coefficient was computed for each dimension, and the results are presented in
the following table:
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Results of the Pilot Study — Test-Retest Reliability

Dimension Pearson Reliability
ensto Coefficient (7)

Dimension 1: The impact of field training on developing lesson _

. . r=0.9373
planning skills
Dimension 2: The role of the supervising teacher in developing _

. ) r=0.8965
planning skills
Dimension 3: Managing the session through planning _

. r=0.9076

and use of available resources

Source: Prepared by the researcher using SPSS.

The obtained correlation coefficients indicate a high degree of reliability for all
three dimensions, with values exceeding 0.89. This confirms that the instrument is
consistent and stable over time, thereby supporting its suitability for use in the main study.

RESULTS

The results of this research serve as a response to several questions about the
extent to which the field training module helps student teachers develop planning skills, as
well as the role played by the supervising teacher's expertise in following up with students
at training institutions. It also explores how student teachers apply lesson planning skills
within the available context, through direct field exposure and interaction with pupils.

All of these questions will be addressed in this study, whose results are also
expected to contribute to improving the quality of physical education teacher training,
thereby positively impacting physical education classes and their role in promoting public
health. Hence, this study clearly demonstrates its value through its various dimensions by
contributing to the development of strategies for the planning process — strategies that
directly influence the teaching and learning environment.

Presentation of Results for the First Dimension:

Table 6
Results of Aggregated Frequencies and Chi-Square (%) Values
. |Percentage| e e Standard |Significance
Response Frequencies (%) | Calculated |Tabulated df | Mean Deviation| Level
Always 273 41.36
Sometime
s 276 | 418 | 904 | 935 |1 |224] 478 | 005
Rarely 111 16.81
Total 660 100

Source: Prepared by the researcher using SPSS.

Based on the table shown above, it is clear that the percentage of responses with
“Always” was 41.36 %, while the percentage of “Sometimes” responses was 41.83 %,
which is a rate close to the former. The “Rarely” response came last with 16.81 %. After
analyzing the table and comparing these percentages with the corresponding cumulative
frequencies, we calculated the Chi-square (y?) value, which was found to be 19.46, while
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the critical Chi-square value at the 0.05 significance level was 9.35. Since the calculated
Chi-square value is greater than the critical value, this indicates that the practical field
training scale has a significant impact on developing lesson planning competence among
student trainees.

Presentation of the Results of the Second Dimension:

Table 7
Results of Aggregated Frequencies and Chi-Square (y*) Values
. |Percentage . . Standard | Significance
Response | Frequencies (%)  |Calculated| Tabulated df|Mean Deviation  Level
Always 235 47.22
Sometimes 219 40.56
Rarely 68 22 15.80 935 |1]235| 448 0.05
Total 522 100

Source: Prepared by the researcher using SPSS.

Based on the table shown above, the percentage of responses with “Always” was
41.36 %, while the percentage of “Sometimes” responses was 41.83 %, which is a rate
close to the former. The “Rarely” response came last with 16.81 %. After analyzing the
table and comparing these percentages with the corresponding cumulative frequencies, we
calculated the Chi-square (y¥?) value, which was found to be 19.46, while the critical Chi-
square value at the 0.05 significance level was 9.35. Since the calculated Chi-square value
is greater than the critical value, this indicates that the practical field training scale has a
significant impact on developing lesson planning competence among student trainees.

Presentation of the results of the Third Dimension:

Table 8
Results of Aggregated Frequencies and Chi-Square (y*) Values
x .
. |Percentage © Standard |Significance
Response |Frequencies %) Caloulated Tabglate df |Mean Deviation|  Level
Always 289 48.24
Sometimes | 224 3727 | 2740 | 935 |1[233| 447 0.05
Rarely 87 14.49
Total 600 100

Source: Prepared by the researcher using SPSS.

Based on the table shown above, it is evident that the percentage of responses with
“Always” was 48.24 %, while the percentage of “Sometimes” was 37.27 %, which is close
to the former. The “Rarely” response accounted for 14.49 %. After analyzing the table and
comparing these percentages with the corresponding cumulative frequencies, we calculated
the Chi-square (¥?) value, which was estimated at 19.46, while the critical Chi-square value
at the 0.05 significance level was 9.35. Since the calculated Chi-square value is greater than
the critical value, this indicates that the work environment may contribute to helping the
student trainee manage the lesson by utilizing their lesson planning skills.
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To verify the first hypothesis stating that field training in the applied training
module has an impact on developing lesson planning competence among trainee students,
we refer to the results shown in Table 6. These results indicate the presence of a statistically
significant relationship, as the calculated Chi-square value (y?) reached 19.14, which is
higher than the tabulated Chi-square value of 9.35 at a significance level of 0.05,
confirming the validity of this hypothesis.

These findings are consistent with the study by Sahib et al., (2021) that field
training is a fundamental factor in enabling trainee students to apply all teaching skills
during the preparation period and to implement theoretical foundations covered at the
university. It plays a crucial role in developing planning competence among future teachers,
as they become accustomed to designing, guiding, and organizing educational situations
with the goal of achieving desired learning outcomes. To succeed in this, the trainee must
possess qualities that enable them to carry out their duties effectively — qualities shaped by
their training, experience, and educational traits. These results also align with the findings
of Giines (Gtines et al., 2022).

The second hypothesis states that the supervising teacher helps the trainee student
develop planning skills through the experience provided during field training. According to
the results shown in Table 7, there is a statistically significant relationship, with the
calculated Chi-square value (y?) reaching 15.80, which is again higher than the tabulated
value of 9.35 at a 0.05 level of significance, confirming the validity of this hypothesis.
These findings align with the studies by Mitrevski et al. (2017) and Almeida et al. (2020).
Field training plays a crucial role in shaping the student into a future physical education
teacher, as it provides a real pedagogical experience and allows the trainee to practice
teaching within the school environment. Having a school-based supervising teacher who is
understanding, welcoming, and equipped with the traits of an effective educator is essential
for ensuring the trainee gains a rich and beneficial experience.

The third hypothesis states that the working environment can help the trainee
student manage the lesson by applying planning skills. According to the results presented in
Table (08), there is a statistically significant relationship, with the calculated Chi-square
value (y?) reaching 27.40, which is higher than the tabulated value of 9.35 at the 0.05
significance level, thus confirming this hypothesis.

These findings are consistent with the studies of Mitrevski et al. (2017), Almeida
et al. (2020), and Gunes et al. (2022). They show that managing a physical education
session is a critical skill for the trainee, relying on their developed planning mindset and the
availability of appropriate conditions for lesson implementation — such as suitable practice
space, educational materials, and safety measures.

Once these factors are ensured, the trainee teacher can plan the lesson effectively
to meet the desired goals and manage the session smoothly. This reflects their ability to
translate theoretical knowledge and academic training into real-life application during their
practical experience at the institute.

The results obtained, as shown in Tables 6, 7 and 8, clearly indicate that the field
training module plays a major role in developing lesson planning skills among student
trainees. These findings are consistent with the studies by Dimyati et al. (2018) and Derri
et al. (2014). Additionally, the supervising teacher plays a crucial role in guiding the
trainees by sharing their experience and helping develop their planning competencies.
Moreover, the students demonstrated the ability to effectively manage the lesson through
prior planning. Therefore, it can be concluded that field training in educational institutions
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can significantly support student trainees in acquiring the skill of planning physical
education lessons.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

In analyzing the results of this study, we found that the outcomes obtained indicate
that field training is one of the most important means of developing in trainee students the
essential qualities required for teacher preparation and enhancing their teaching skills, such
as execution, evaluation, and especially the skill of lesson planning for physical education
and sports classes, as well as preparing them to become future teachers. There is a
proportional relationship between students who undertake field training during their
internship and their formation as teachers.

Our research highlighted the significant value of field training through the skills
acquired by trainee students, which provide a solid foundation for understanding essential
teaching competencies. Field training holds great importance as one of the main pillars in
preparing physical education and sports teachers, playing a vital role in improving the
physical education and sports program and enabling students to benefit from its outcomes
and recommendations.

It is the only context in which the trainee teacher can translate the knowledge,
theories, and concepts acquired into actual practice, bridging the gap between academic
learning and professional application. During this period, the supervising teacher acts as the
central link, providing trainees with valuable knowledge and experience. Field training also
involves the practical application of principles, skills, and methods learned by the trainee
both intellectually, academically, and pedagogically during their studies.

Ultimately, field training fosters the integration of theory and practice, enabling
students to apply theoretical concepts and implement pedagogical approaches effectively.
In addition, it helps reduce psychological pressures on trainee students and has a direct
impact on shaping the teacher’s personality in all aspects.

Based on the results of our study, we propose the following recommendations:

» Emphasize the need to equip trainee students with comprehensive knowledge of
physical education and sports curricula and programs, considering the value that field
training offers.

* Encourage supervising teachers to provide guidance to trainee students whenever
deemed necessary.

* Ensure the relevance of the content delivered by trainee students and keep them
informed of updates in the field of physical education.

* Increase coordination between the supervising teacher and the trainee student to
improve the quality of the training experience.

* Guide students in how to develop and plan training programs as part of their
professional preparation.

This study opens broad perspectives for researchers and specialists in the field of
physical education and sports, as it highlights the importance of field training in developing
professional competencies of student teachers, particularly planning skills. The findings
may serve as a foundation for more in-depth studies aimed at exploring the relationship
between field training and other teaching competencies, such as assessment skills,
pedagogical communication, and classroom management. Future research could also
expand to include comparisons across different specializations, academic levels, or teacher
training institutions at both national and international levels. Such studies would contribute
to the development of teacher education programs and the design of more effective
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strategies in physical education and sports, thereby enhancing the quality of academic and
professional preparation of student teachers and responding to the requirements of modern
schooling.
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ASSESSING TEACHER PROFESSIONAL COMPETENCE
IN VOCATIONAL COLLEGES ACROSS EU COUNTRIES:
PROSPECTS FOR UKRAINE

ABSTRACT

This article examines the assessment of professional competence in vocational
education and training (VET) across European Union countries and explores prospects for
Ukraine. VET teaching requires not only mastery of instructional methods but also
integration of technical expertise, workplace realities, and transversal skills. EU
frameworks such as EQAVET, Cedefop guidelines, and DigCompEdu provide structured
approaches to competence assessment, emphasising quality assurance, outcome-orientated
evaluation, continuous professional development, and digital pedagogy. National practices
vary: dual systems in Germany and Austria involve workplace mentors; Nordic countries
emphasise peer observation and reflective practice; Southern European countries rely on
structured reports, while Central and Eastern European systems are transitioning toward
EU-aligned frameworks. Common methods include self-assessment, peer and external
observation, professional portfolios, learner and employer feedback, and digital
competence evaluation. Challenges such as fragmented standards, resource constraints,
digital readiness gaps, and overreliance on compliance-based indicators persist,
highlighting the need for context-sensitive adaptation.

It is stated that assessment data should be used for targeted professional
development and practical guidance for teachers working under high-stress or disrupted
conditions. For Ukraine, adopting multi-method, reflective, and digitally integrated
assessment systems can enhance teaching quality, align VET with labour-market needs,
and support teacher professionalisation, even under wartime conditions. Practical
recommendations include strengthening employer collaboration, embedding digital
competence, fostering formative and reflective practices, ensuring flexible assessment tools,
and balancing accountability with support. Future research should examine the
effectiveness of these approaches and their impact on student outcomes in the Ukrainian
context, contributing to evidence-based VET reform and resilience.

Keywords: vocational education, pedagogical competence, teacher assessment,
EU frameworks, professional development.
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OIIHIOBAHHS PO3BUTKY MPO®ECIMHOI KOMIIETEHTHOCTI
HNEJATOTTYHUX ®AXIBUIB ®AXOBUX KOJIEIKIB ¥ KPAIHAX €C:
HEPCIIEKTUBHU JJI1 YKPAIHHA

AHOTANIA

Y cmammi nopywieno npobnemy oyiniosanns po3eumxy npogecitinoi KoMnemeHmHocni
neoazoziunux paxisyie axosux xoneoscie y kpainax €C. Poszensanymo nepcnekmugu OJis
cucmemu npogeciiinoi (npoghecitino-mexuniunoi) oceimu 6 Ykpaini. Bcmawnoeneno, wo
npoyec SuxknadamHs y npodeciiiniii océimi eumazac 6i0 nedazocié He auuie 60100IHHSI
eheKmusHUMU MemMOOaMU HABYAHHA, A U IHMe2payii MexHiuHOI excnepmusu, 3HAHHA peanil
PpoboU020 cepedosuwa ma po3eumKy HACKpizHux uaeuuox. Jocnioscerno, wo pamku €C,
maxi sk EQAVET, kepisui nacmanosu Cedefop ma DigCompEdu, 30ebinvuioeo 30cepediceti
Ha CIMPYKMYPOBAHUX NIOX00aX 00 OYIHIOBAHHS NPOPECIUHOT KOMNEMEHMHOCMI nedazozis,
30Kpema 3abe3nedeHni AKOcmi oceimu, Oe3nepepeHOMy NpPOPECiliHoMYy PpO3GUMKY mMd
yudpositi nedacoziyi. Boonouac HayiomanbHi Npakmuku cymmego GIOPIHAIOMbCA. Y
Himeuyuni ma Aécmpii dyanvhi cucmemu ocgimu nepedbauaroms yuacms HACMAGHUKIE HA
pobouomy micyi; yeaea kpain Iligniunoi €eponu cpokyco8ana Ha 63AEMHOMY CHOCMEDEHCEHHI
ma pegrexcusniu npaxmuyi; y Ilie0enniti €gponi 3acmocosyioms cmpyKmypo8aHi 36imu,
mooi sk y kpainax Llenmpanonoi ma Cxionoi €eponu cucmemu nocmynoso nepexoosims 0o
pamox, y3zeoodcenux i3 cmanoapmamu €C. Ilpoananizosano, wo 3a2arbHONPUUHAMI
Memoou BKIOHAOmMb Y cebe CAMOOYIHIOBAHHSA, 83AEMHE MA 306HIUUHE CNOCMEPENCEeHHS,
npogheciini nopmaonio, Gio2yxku yunie i pobomooasyis, a marKodic oyiHO8aAHHA YUGpPoeoi
Komnemenmuocmi. Busnaueno, wo 0oci nepesasicaroms maxi UKIUKU, K pasmenmayisi
cmanoapmis, 0OMediCeHiCmb pecypcie, NPO2aiut Y Yyugdposii 2omosHocmi ma HAOMIpHA
opienmayis Ha NOKa3Huxu 8ionogionocmi. Iliocymosano, wo 013 Yrpainu enpoeadsicenis
bazamomemoonux, pe@reKCusHUx i Yu@dpo-iHmespoeanux CUCmMeM OYIHIOBAHHS MOJice
niosUWUMU SIKICMb GUKIAOAHHS, Y3200Umu cucmemy npogeciinoi ocgimu i3 nompebamu
PUHKY npayi ma niompumamu npoghecionanizayito neoazoeis, Hasimv 6 yMo8ax GiliHi.
THpaxmuuni pexomendayii exmouaioms 3MIYyHeHHs cnienpayi 3 pobomooagysmu, iHMezpayiro
Yyughposoi Komnemenmnocmi, Ppo3GUMOK HOpMYysanbHoi ma pegrekcusHol npakmuk,
3abe3neuents SHyUKUX iHCmpymMeHmie oyino8ants i OANIAHCYBAHHS MIJIC 8I0N0BIOATLHICTNIO
ma niompumxoio. Ilepcnexmueu nooanbuux OOCHONHCEHb NOAAAIOMb 6 OYIHIOBAHHI
ehekmugHocmi yux nioxo0i@ ma iXHbO2O0 6NAUBY HA HABUANLHI Pe3YIbmamu YuYHi 6
VKPAIHCbKOMY KOHMEKCMII.

Kniouosi cnosa:. npogpecitina (npogecitino-mexuiuna) oceima, nedazociuna
KoMnemenmuicmo,  oyinoganns npogheciunoi disnvnocmi euxnadaya, pamxu €C,
npogecitinuil po36umox.

INTRODUCTION

The quality of vocational education and training (VET) is inseparable from the
professional competence of its teachers and trainers. Unlike general education, VET
requires educators not only to master teaching methods but also to integrate technical
expertise, workplace realities, and the development of transversal skills. Across the
European Union, improving professional competence has become a central priority in
policy agendas, with frameworks such as EQAVET (2024), Cedefop’s guidelines (Cedefop,
2023), and DigCompEdu (Redecker, 2017) providing structured approaches for assessment
and professional development. These instruments reflect a growing recognition that
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effective VET pedagogy is critical to ensuring employability, adaptability, and social
inclusion in rapidly changing labour markets.

For Ukraine, which is currently reforming its VET system under conditions of
crisis and European integration, the question of how to assess and enhance professional
competence is particularly urgent. Ukrainian vocational colleges face the dual challenge of
meeting immediate labour-market needs while aligning with European quality standards
and preparing learners for long-term economic recovery. Understanding how EU countries
design, implement, and refine mechanisms for assessing VET teachers’ pedagogical skills
offers valuable insights. It highlights both the opportunities and the pitfalls in building a
sustainable, evidence-based approach to teacher assessment and professional growth.

THE AIM OF THE STUDY

This article examines EU-level frameworks and national practices for assessing
professional competence in vocational colleges, identifies common methods and persistent
challenges, and outlines realistic prospects for Ukraine. By linking European experiences
with the specific context of Ukrainian VET reform, the article argues that systematic,
outcome-orientated approaches to teacher competence assessment can play a transformative
role in strengthening vocational education and supporting the country’s integration into the
European educational space.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The assessment of professional competence in vocational education and training
(VET) is grounded in broader theories of professional competence, quality assurance in
education, and lifelong learning. These frameworks provide a conceptual lens for
understanding how competence is defined, measured, and enhanced across educational
systems.

Professional competence as a multidimensional concept. Professional competence
in VET is understood as a multidimensional construct that integrates subject-specific
expertise, didactic knowledge, and the ability to adapt teaching to diverse learner needs and
workplace contexts. Shulman’s notion (1987) of pedagogical content knowledge (PCK)
underscores that effective teaching arises from blending content mastery with appropriate
instructional strategies. In VET, this is further expanded by the dual demands of technical-
practical skills and pedagogical flexibility, requiring teachers to act as both educators and
workplace mentors (Silina-Jasjukevica et al., 2025).

Competence assessment in the European policy context. At the EU level,
competence assessment has been shaped by policies promoting transparency,
comparability, and quality assurance across member states (Europass, 2023). The European
Qualifications Framework (EQF) defines competence as a learning outcome encompassing
knowledge, skills, and responsibility (Council of the European Union, 2017). Based on this,
the European Quality Assurance in VET (EQAVET) framework sets reference indicators
for monitoring and evaluating VET quality, with teacher competence positioned as a critical
dimension of institutional effectiveness (EQAVET, 2024). Similarly, Cedefop’s analyses
emphasise the role of systematic competence development and assessment in supporting
professionalisation of VET staff (Cedefop, 2023). These instruments reflect a shift from
input-based to outcome-orientated perspectives, where the effectiveness of teaching is
evaluated through learner achievement and labour-market relevance.

Lifelong learning and continuous professional development. Another theoretical
foundation lies in the lifelong learning paradigm, which positions teacher competence not
as a static attribute but as a dynamic process requiring continuous professional development
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(CPD) (Merino et al., 2025). Adult learning theories, particularly Knowles’ andragogy
(1980), highlight the importance of self-assessment, reflection, and experiential learning in
professional growth. In the VET context, assessment practices such as portfolios, peer
observation, and self-evaluation align with this paradigm, as they promote reflective
practice and sustained competence development (Messina Dahlberg & Gustavsson, 2024).

Digitalisation and competence frameworks. The growing importance of digital
pedagogy adds another theoretical layer. The European Framework for the Digital
Competence of Educators (DigCompEdu) conceptualises digital competence as integral to
effective teaching and learning, especially in blended and work-based environments
(Redecker, 2017). Its emphasis on instructional design, digital assessment, and learner
engagement highlights how competence assessment must evolve to include digital literacy
and innovative pedagogical strategies.

Relevance for Ukraine. For Ukraine, currently aligning its VET system with
European standards, these theoretical underpinnings are particularly relevant (Leu-
Severynenko, 2022). By embedding competence assessment within quality assurance
mechanisms, adopting lifelong learning principles, and recognising digital pedagogy as a
core element of competence, Ukraine can design sustainable, outcome-orientated
approaches. Such alignment not only ensures compliance with European policy trends but
also strengthens the resilience and responsiveness of its VET system in times of economic
and social transformation.

Research methods are theoretical and comparative analyses, coupled with
induction, deduction, summarisation, and generalisation techniques.

RESULTS

The comparative analysis of EU-level frameworks and national practices revealed
that the assessment of professional competence in vocational colleges is shaped by both
common European reference points and nationally specific approaches. At the EU level,
frameworks such as EQAVET (2024), Cedefop’s guidelines (2023), and DigCompEdu
(Redecker, 2017) provide a shared vocabulary and orientation for evaluating teachers’
pedagogical skills. These instruments emphasise quality assurance, continuous professional
development, and the integration of digital pedagogy, encouraging countries to move
towards more outcome-orientated models of teacher evaluation. For Ukraine, aligning its
VET system with these frameworks could provide a coherent reference point for reform
while allowing adaptation to local institutional and labour-market conditions.

National practices, however, demonstrate considerable diversity in implementation. In
Germany and Austria, assessment is embedded in dual systems, with workplace mentors
providing formal feedback that links professional competence to practical industry
requirements (Abdeen et al., 2025). This approach highlights the importance of integrating
labour-market relevance into teacher assessment, a lesson particularly relevant for Ukraine
as it seeks to strengthen connections between vocational colleges and employers. Nordic
countries, including Finland and Denmark, emphasise peer observation, collaborative
reflection, and trust-based evaluation systems (Urban et al., 2023). Assessment here is
framed as a tool for professional growth rather than merely accountability, demonstrating
the value of formative, reflective practices. Southern European systems such as Spain,
Portugal, and Italy rely more heavily on structured evaluation reports and documentation of
professional development, illustrating the risk of overemphasising procedural compliance
(Kapeller et al., 2019). Central and Eastern European countries, including Poland and
Lithuania, are in transition, adopting EU-level frameworks while contending with resource
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limitations and varying institutional capacities (Dawson et al., 2025). These examples
collectively suggest that while frameworks provide guidance, Ukraine will need to tailor
implementation to its own socio-economic and institutional realities.

Several methods are widely used across the EU, and their practical application
provides insights for Ukraine. Self-assessment and competency mapping enable teachers to
compare their skills against competence profiles, fostering reflection and identification of
professional development needs (Economou et al., 2024). Peer and external observation,
often structured through standardised protocols, focuses on lesson organisation, learner
engagement, and the integration of workplace tasks, frequently followed by mentoring
conversations to support growth (Zamiri & Esmaeili, 2024). Professional portfolios,
increasingly digital, compile lesson plans, student work, video recordings, and employer
feedback, serving as both evidence for evaluation and tools for reflection (Holtzman et al.,
2022). Learner and employer surveys provide feedback on instructional clarity, content
relevance, and graduate preparedness, ensuring that teaching quality aligns with real-world
outcomes (Vlachopoulos & Makri, 2024). Digital competence assessments, ranging from
self-reported surveys to performance-based tasks, measure teachers’ ability to design,
deliver, and assess blended or online learning (Schwarz et al., 2024).

The combination of these approaches ensures a multi-perspective evaluation,
enhancing validity and supporting both accountability and professional growth. For
Ukraine, adopting such multi-method assessment practices would provide a more nuanced
understanding of teacher competence than traditional input-based indicators, such as
qualifications or training hours, and would encourage continuous professional development.

Despite these advances, persistent challenges remain across Europe, providing
cautionary lessons for Ukraine. Fragmentation of standards is evident, as seen in Italy and
Spain, where regional governance leads to uneven application of assessment procedures.
Limited resources restrict the capacity for external reviews, particularly in Poland and
Romania, highlighting the need for careful planning and institutional support when
implementing new assessment systems. Digital readiness gaps in Southern Europe, where
teachers often report low confidence in using technology for instruction and assessment,
underline the importance of combining competence assessment with training and
infrastructure development. Furthermore, overreliance on compliance-based indicators,
such as counting CPD hours rather than evaluating demonstrated teaching improvements,
remains a common limitation, even in well-resourced countries such as Germany (VETprep
Project, 2025). For Ukraine, these examples suggest the importance of balancing
accountability with professional growth, ensuring that formative assessment, reflective
practice, and digital skills are integral parts of any competence evaluation system.

Taken together, the European experience demonstrates that systematic, outcome-
orientated approaches to competence assessment can enhance teaching quality, support
professional development, and strengthen alignment with labour-market needs. For
Ukraine, implementing a multi-method, reflective, and digitally integrated assessment
system would not only modernise vocational colleges but also align them with European
standards, improve teacher professionalism, and better prepare learners for evolving labour-
market demands.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Therefore, the analysis of EU-level frameworks and national practices highlights
that assessing professional competence in vocational colleges is crucial for improving
teaching quality, fostering professional development, and ensuring alignment with labour-

36




[MopiBHsIbHA podeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

market needs. Across Europe, successful approaches combine multi-method assessment,
formative evaluation, digital competence development, and workplace relevance, while
avoiding overreliance on compliance-based indicators. For Ukraine, these insights provide
a roadmap for modernising its VET system and aligning it with European standards, even
under the extraordinary challenges posed by wartime conditions.

Practical steps for Ukraine include adopting multi-method assessment approaches
that combine self-assessment, peer observation, professional portfolios, and feedback from
learners and employers. Such a system provides a comprehensive view of teacher
competence and encourages reflective professional growth, moving beyond an exclusive
focus on formal qualifications or training hours. Integrating labour-market relevance is
equally important: vocational colleges should establish stronger links with employers,
engaging industry partners in evaluating teaching practice and student skills to ensure
pedagogy remains aligned with workplace demands, even during periods of disruption.

Prioritising digital competence is another key measure. Embedding digital skills
into teacher evaluation supports online and blended learning modalities, ensuring continuity
of education and wider accessibility for students in affected regions. Strengthening
formative and reflective practices through peer mentoring, collaborative reflection, and
professional learning communities can be implemented even in resource-constrained or
disrupted settings, helping teachers maintain high-quality instruction despite operational
challenges. To address wartime realities, assessment tools should be scalable and flexible,
functioning effectively in remote or hybrid learning environments. Digital portfolios, online
observation protocols, and virtual feedback sessions allow systematic competence
assessment to continue even when face-to-face instruction is limited.

Finally, balancing accountability with support is essential. Assessment data should
be used to inform targeted professional development and provide practical guidance for
teachers working under high-stress or disrupted conditions, rather than focusing solely on
formal reporting requirements.

Future research should examine the effectiveness of multi-method teacher
assessments, digital competence development, and their impact on student outcomes in
Ukraine’s VET system, especially under wartime conditions.
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ABSTRACT

This article examines the implementation of energy efficiency policies in German
vocational education and training (VET) and explores prospects for their adaptation in
Ukraine. Drawing on sustainable development theory, competence-based education, and
policy transfer models, it analyses how German VET institutions systematically integrate
energy efficiency through curriculum design, dual education structures, strong industry
collaboration, and alignment with national and European sustainability policies, including
the EU Green Deal objectives. Literature review, document analysis, and comparative
analysis reveal that Germany’s approach equips learners with technical knowledge,
practical skills, problem-solving abilities, digital literacy, environmental responsibility, and
ecological awareness, fostering sustainable professional practices and preparing the workforce
for a green, low-carbon economy. The article identifies key opportunities for Ukraine, including
the development of competence-based curricula, modernisation of educational infrastructure,
teacher upskilling, establishment of long-term public-private partnerships, and enhanced
collaboration among policymakers, educators, industry stakeholders, and civil society
actors. Effective adaptation requires careful consideration of Ukraine’s socio-economic,
cultural, and institutional conditions, as well as alignment with national energy strategies and
sustainable development priorities, to ensure successful and context-sensitive implementation.
The findings provide actionable recommendations for policymakers, educational leaders, and
VET institutions and outline directions for further research, including evaluating the impact of
energy efficiency initiatives on learner competence, professional readiness, curriculum
effectiveness, teacher training, institutional capacity, and the scalability and sustainability
of reforms across different regions of the country. Further research needed to examine the
practical implementation of these recommendations in Ukrainian VET institutions is outlined.
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BITPOBA/’KEHHA EHEPI:OE(PEKTHBHOi IHOJITUKHA
¥ 3AKJTAJAX TPO®ECIMHOI OCBITH HIMEYYHUHU:
HNEPCIIEKTHUBH JJIs1 YKPAIHA

AHOTANIA

Y emammi nopyweno npodnemy enposadsicenna enepeoedexmugHoi noTimuKu y
saxnadax npogpecitnoi oceimu (VET) Himeuuunu. Ilpoananizosano nepcnekmusu YCniuiHoi
aoanmayii 3a3navenoi iiyiamusu y cucmemi npoghecivinoi ocgimu 6 Yxpaini. ¥ xonmexcmi
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meopii cmanoeo po3eUmKy, KOMNEMEeHMHICHOI oceimu ma mooeni mpancgepy noaimuku,
00CTIOJHCEHO, AKUM YUHOM 3aK1adu npogeciinoi oceimu Himeuuunu inmespyioms npunyunu
eHepzoehekmueHoOCmi, 30Kpema uepes po3podieHHs OCBIMHIX NPozpam, OYaibHy CUCTEMY
oceimu, michy cnienpayio 3 NPOMUCIOBUM CEKIMOPOM Ul Y3200CEHHSI HAGUAHHS 3 HAYIOHATILHONO
i €8pONELCLKOI0 NONIMUKOI CMAN020 PO3EUMKY, BKIIOUHO 3 yinamu €eponelicbko2o
3e/1eH020 Kypcy. 3azHaueno, wo nioxio HiMeybKux Kojez 3abesneuye 3000y6auié 0ceimu
MEXHIYHUMU  3HAHHAMU, NPAKMUYHUMU HAGUUKAMU, VMIHHAM pO36 A3yeamu npobdiemu,
YUPPOBOIO SPAMOMHICINIO, eKOIO2IYHOI0 BIONOBIOAILHICIIO MA EKOJ02IUHON CBI0OMICTIO,
2omynuu poboyy cuny 00 «3eleHoi» eKOHOMIKU. Y cmammi maxkodc eUsHA4eHO KIIUO8i
Modcnugocmi 0aa Yxpainu, ceped AKUX pO3POONEHHA KOMNEMEHMHICHO OpPIEHMOBAHUX
O0CBIMHIX NPOSPAM, MOOEPHIZAYis 0C8IMHLOI THpacmpykmypu, nioguujents Kearigixayii
neoazoeis, cmeopeHHs 00820CMPOKOBUX O0EePIHCABHO-NPUBAMHUX NAPMHEPCME | NOCUIeHd
cnignpays  Midic NOMMUKAMU, OCEIMAHAMY, NPeOCMAGHUKAMU HPOMUCIOBOCMI MA
2POMAOSIHCHKO20 cycninbemed. Egexmusna aoanmayis nompebye pemenbHo20 6paxySanis
COYIaNbHO-eKOHOMIYHUX, KVAbMYPHUX mMA IHCMUmMYYIUHUX YyMo8 YKpainu, a maxoowc
V320001CEH s 3 HAYIOHATLHUMU eHePLeMUYHUMY CINPAmMe2isamu ma npiopumemamu Cmaio2o
possumky. OmpumaHi pe3yrbmamu MiCmsims RPAKMUYHI PeKOMeHOayli 0k OCGIMHIX 1idepie, a
MAKONAC OKPECNIOIOMb HANPSIMU NOOANLUIUX O0CHIONCEHb, 30KPeMd OYIHIOBAHHS BNIUBY
iHiylamue 3 enepeoeheKmuUsHOCMI Ha KOMRemeHmHoCmi 3000y6auié oceimu, iXHIO npogeciiny
20MOBHICb, eheKMUBHICb OCBIMHIX NPOcPaM, NIO20MOGKY BUKIA0AYI8, THCMUMYYIUHY
CIPOMOIICHICIb, A MAKOIC HA MACUMAD08aHICMb | cmanicms pegopm y pizHux pezionax
Kkpainu. OKpeciieno nepcnekmusu nooarbuiux 00CiodceHb 0cobausocmetl nPaKmuiHo2o
BNPOBADINCEHHS YUX PEKOMEHOAYTll 8 YKPAIHCbKUX 3aK1adax npogeciinoi ocgimu.

Kniouosi cnosa: npogecitina ocgima, enepeoehekmusHicms, cmaiuii po3eumox,
3eneni komnemenmuocmi, Hiveuuuna, Yxpaina, oceimus nonimuxa, npoghecitinuii po3eumox.

INTRODUCTION

In recent years, global environmental challenges such as climate change, resource
depletion, and pollution have underscored the urgent need for sustainable development
across all sectors. The European Union’s Green Deal, launched as a comprehensive strategy
to achieve climate neutrality by 2050, has further intensified efforts to integrate
sustainability principles into economic, social, and educational policies (European
Commission, 2019). Among these, education, particularly vocational education and training
(VET), holds a pivotal position.

According to S. Nielsen, VET is uniquely tasked with preparing a skilled
workforce capable of driving the transition towards a green economy. It is, however, only
possible by equipping future technicians, engineers, and service professionals with the
necessary competencies in energy efficiency, renewable technologies, and sustainable
practices (Nielsen et al, 2023).

Germany, with its well-established dual education system that combines classroom
instruction with practical workplace training, stands out as a leading example of
successfully embedding energy efficiency and environmental considerations into vocational
education. Its advanced environmental policies, strong collaboration between government,
industry, and educational institutions, and continuous curriculum reforms have made the
German VET system a model of how education can contribute effectively to sustainability
goals. German VET institutions not only provide technical knowledge but also foster green
skills, enabling learners to contribute to energy conservation and environmentally

responsible innovation in their future professions (Albertz & Pilz, 2025).
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Meanwhile, Ukraine is undergoing comprehensive reforms in its vocational
education sector, aiming to modernise its systems and harmonise its standards with those of
the European Union (European Commission, 2024). As Ukraine seeks to align its policies
and educational practices with EU directives and green transition objectives, the experience
of Germany offers valuable lessons and a practical roadmap for implementing energy
efficiency within vocational education institutions.

By studying Germany’s approach, Ukraine can identify effective strategies for
curriculum development, infrastructure modernisation, and stakeholder engagement that
support sustainable development and help prepare its workforce for the demands of a low-
carbon economy.

THE AIM OF THE STUDY

Accordingly, this article aims to analyse the implementation of energy efficiency
policies in German VET, identify key factors contributing to their success, and explore how
these practices can be adapted to enhance Ukraine’s VET system, strengthen green skills
development, and support the country’s sustainable development objectives.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The implementation of energy efficiency policies in VET can be analysed through
the lenses of sustainable development theory, competence-based education, and policy
transfer models. As noted by Abo-Khalil (2024), sustainable development theory
emphasises integrating environmental, economic, and social dimensions into education,
positioning vocational institutions as key drivers of the green transition. In this context,
VET plays a dual role: preparing skilled professionals for the labour market and embedding
sustainable values and practices into learners’ professional identity (Silina-Jasjukevica
et al., 2025).

In Germany, VET has successfully incorporated energy efficiency through dual
education structures, strong industry partnerships, and alignment with the European
Union’s Green Deal objectives (Koundouri et al., 2021). This approach exemplifies the
systemic nature of sustainable development, where education, policy, and industry are
closely interconnected.

Competence-based education theory provides a useful framework for
understanding how energy efficiency skills can be developed in vocational contexts.
According to Tahirsylaj and Sundberg (2025), competence-based education emphasises
acquiring integrated knowledge, skills, and attitudes necessary for effective professional
practice. Applied to energy efficiency, this involves equipping learners not only with
technical expertise but also with digital literacy, ecological awareness, and problem-solving
abilities that support sustainable decision-making in the workplace (Lo, 2024). Embedding
energy efficiency standards into curricula, assessment, and teacher training ensures learners
acquire both theoretical knowledge and applied skills aligned with current and future
industry needs (Chinedu et al., 2023).

From a broader perspective, policy transfer and adaptation theory highlights how
successful models in one national context can inform reforms in another. As Stone
suggests, policy transfer involves not only adopting practices but also adapting them to fit
specific socio-economic and institutional conditions (Stone et al, 2019). For Ukraine, the
German experience offers a valuable framework for integrating energy efficiency into VET
through curriculum reform, public-private partnerships, and collaboration among education
providers, industry, and government. Effective adaptation, however, must address
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Ukraine’s specific challenges, including modernising training infrastructure, upskilling
teachers, and aligning reforms with national energy and education strategies.

Thus, the theoretical framework places energy efficiency in VET at the
intersection of sustainability, competence development, and international policy transfer. It
provides a conceptual basis for analysing how Germany’s achievements in embedding
energy efficiency into vocational education can inform Ukraine’s efforts to modernise its
VET system and contribute to the country’s sustainable development goals.

Research methods include literature review, document analysis, and comparative
analysis to examine current practices in implementing energy efficiency policies within German
VET institutions and explore their applicability and adaptation in the Ukrainian context.

RESULTS

The analysis of German VET institutions reveals a highly structured and multi-level
approach to implementing energy efficiency policies. Literature review, document analysis,
and comparative study indicate that Germany’s success stems from three interrelated
dimensions: curriculum integration, industry collaboration, and systemic policy alignment.

German VET curricula systematically embed energy efficiency principles across
technical and vocational subjects, enabling learners to acquire a combination of theoretical
knowledge, practical skills, and professional attitudes aligned with sustainable development
objectives (Albertz & Pilz, 2025). Competence-based approaches ensure that students not
only understand energy-efficient technologies but also develop problem-solving abilities,
digital literacy, and ecological awareness, which support sustainable decision-making in
real workplace contexts. Teacher training programmes similarly emphasise energy
efficiency, ensuring instructors are equipped to deliver both knowledge and applied skills
effectively (Brychkov et al., 2023).

Clarke et al. (2020) claim that strong collaboration between VET institutions and
industry partners further facilitates hands-on learning and the practical application of
energy efficiency standards. Dual education models allow students to rotate between
classroom learning and industry placements, providing exposure to sustainable energy
technologies, energy management practices, and workplace innovation. These partnerships
also enable curricula to remain responsive to evolving industry requirements and European
Union Green Deal objectives (Clarke et al., 2020).

Germany’s approach is additionally reinforced by close alignment with national
and EU sustainability policies (Peiseler & Serrenho, 2022). Institutional strategies integrate
education, industrial, and governmental policies, creating a systemic environment where
energy efficiency functions as both a learning outcome and a structural objective. Analysis
of policy transfer indicates that these practices are embedded within a coordinated socio-
economic framework, which supports long-term sustainability goals and provides lessons
for adaptation in other national contexts (Alibasi¢ & Atkinson, 2023).

Comparative analysis highlights the potential for Ukraine to adopt German
strategies within its VET system. Opportunities include integrating energy efficiency into
curricula, strengthening public-private partnerships, modernising training infrastructure,
and implementing teacher upskilling programmes. Effective adaptation requires careful
consideration of Ukraine’s socio-economic and institutional conditions, including existing
infrastructure limitations and resource constraints, while maintaining alignment with
national energy and education strategies.

Based on these findings, practical recommendations for Ukrainian policymakers
and VET institutions include the following: 1) developing national guidelines for energy
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efficiency education, 2) designing competence-based curricula with clear learning
outcomes related to sustainable practices, and 3) fostering long-term collaboration with
industry partners to provide students with hands-on experience.

Additionally, targeted professional development programmes for instructors can
ensure effective delivery of both technical skills and sustainable awareness, while pilot
projects and incremental implementation can help tailor reforms to the Ukrainian context.
Implementing these strategies would strengthen Ukraine’s VET system, equip the
workforce with essential green skills, and support the country’s broader sustainable
development objectives.

Overall, the German case demonstrates that successful implementation of energy
efficiency in VET relies on the combination of competence-based curriculum design,
practical industry engagement, and systemic policy coordination.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Therefore, this article demonstrates that Germany’s VET system provides a
successful model for integrating energy efficiency policies into the educational sector.
Several recommendations can be proposed to support the integration of energy efficiency
policies into Ukraine’s VET system.

First, it is essential to develop national guidelines for energy efficiency education,
establishing clear standards and objectives that align with Ukraine’s national energy
policies and European sustainability frameworks. These guidelines would provide a
consistent foundation for curriculum development and institutional planning. Second,
competence-based curricula should be designed to systematically embed energy efficiency
principles across technical and vocational subjects. Curricula should define clear learning
outcomes encompassing technical knowledge, practical skills, problem-solving abilities,
digital literacy, and ecological awareness, while remaining flexible to adapt to evolving
industry requirements and technological innovations.

Strengthening collaboration between VET institutions and industry partners is
another key priority. Expanding dual education models, combining classroom learning with
practical industry placements, will allow students to gain hands-on experience with
sustainable energy technologies and energy management practices. Long-term partnerships
with enterprises should also contribute to curriculum design, ensuring alignment with real-
world energy efficiency standards. Modernising training infrastructure is equally important,
with upgraded facilities, modern equipment, and simulation tools enabling learners to apply
energy efficiency principles in practical contexts.

Targeted professional development programmes for instructors are essential to
enhance technical expertise, sustainable awareness, and pedagogical skills. Continuous
teacher training should include modules on energy efficiency, digital tools, and ecological
practices. To ensure effective adaptation, pilot projects and incremental implementation can
be introduced in selected VET institutions, allowing reforms to be tested, refined, and
gradually scaled across different regions while considering local socio-economic
conditions. Finally, systemic policy coordination is crucial, integrating educational reforms
with national energy strategies and broader sustainability policies. Coordination among
governmental bodies, educational authorities, and industry associations will support
coherent and effective implementation.

Thus, adopting these strategies will strengthen Ukraine’s VET system, accelerate
the integration of sustainability principles, enhance the green skills of the workforce, and
contribute to the country’s broader sustainable development objectives.
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Further research is needed to examine the practical implementation of these
strategies in Ukrainian VET institutions. Longitudinal studies could evaluate the impact of
curriculum reforms and industry partnerships on learners’ competence and professional
readiness. Comparative studies across different regions and sectors within Ukraine would
provide insights into context-specific challenges and best practices. Additionally, research
on teacher training effectiveness, resource allocation, and policy coordination can inform
evidence-based strategies for scaling up energy efficiency initiatives in vocational
education. Finally, continued investigation will help ensure that Ukraine’s VET system can
effectively contribute to a sustainable, low-carbon economy.
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THCTATYIIIAHI TA METOIMYHI 3ACAIN
HABYAHHS THO3EMHHUX MOB Y HIMEYYHWHI

AHOTANIA

Y cmammi 30iticneno xomnaexchui ananiz cucmemu HAGYAHHA THO3EMHUX MO8 )
3aK1a0ax 3a2anbHoi cepednvoi ocgimu Himeuuunu. OOIpyHmMosano akmyanbHicmsy HiMeybKko2o
00cgidy 3 0210y HA GUCOKULL PIGeHb GOJIOOIHHA AH2IIUCHKOK MOBOK ceped MOoA00L
Himeuuunu ma npoioni nozuyii Kpainu y ceimogux peumuneax Mo8Hoi KOMnemeHmHoCnii.
Posxpumo poav 3acanvhoesponeiicoxkux pexomendayiv 3 mosnoi oceimu (CEFR) sk
DPAMKOBO20 THCMPYMEHMY, WO SU3HAYAE KOMNEMEHMHICHY Ma KOMYHIKAMUGHY CHPAMOGAHICIb
MOBHO20 HABYAHHA De3 Npu8 A3KuU 00 iKY YU KOHKPEMHUX MO8.

Ilpoananizogano OcHOBHI MemOOUUHT NPUHYUNU, WO JIeHCaAmb 8 OCHOBI GUKIAOAHHS
inozemuux mog y Himeyuuni, 3o0kpema xomyHikamuenuil, KOMIEMEeHMHICHU, OisIbHICHO-
OPIEHMOBAHUI NIOXO0U, A MAKONC NOEOHAHHS IMIIIYUMHO20 MA eKCNIIYUMHO20 3AC80EHHS
epamamuxu, mowo. Ilokaszano 3HAUEHHA A8MEHMUYHUX MOGNEHHEGUX CUMYAYiLl, IHMEPAKMUBHUX
Gopm pobomu, yughposux mexnHonozil ma cy4acHux Ha84AaAIbHO-MEMOOUUHUX KOMNIEKCI8 Y
Gopmysanni  mo6HOI U MIdNCKYIbMYPHOI KoMnemenmuocmeti yuuig. Okpemy yeazy
NpUOiNeHo CMpYKmypi MOGHOI OCGIMU 3ANeHCHO GI0 MUNY WKOIU, NOYAMK)Y 6USUEHHS
IHO3eMHUX M08, 6A2AMOMOBHOCI, A MAKONHC CUCMEMI OYIHIOBAHHA HABYANLHUX OOCASHEHD i
cniggionowennio wkinbhux oyinox 3 piguamu CEFR. Ilpoananizosano micye iHozemMHoil
MOBU 8 CIMPYKIYPI NIOCYMKOBUX WKinbHux icnumis (Abitur) 3 ypaxysanuam ¢edepamusnoi
cneyugiru ocgimmuvoi cucmemu Hivmeyuunu.

3pobaeno 6ucHo8ok, wo HiMeybka MoOenb HABUAHHA THO3EMHUX MO8 € YINICHOIO,
NPAKMUYHO OPIEHMOBAHOI0 MA MAKOI0, WO MOXdCe CIY2y8amu MemoOUyHUM OPIEHMUPOM
0151 MOOepHIzayii’ ni02omMosKU GuuUmenie IHo3eMHUx mMog 6 Ykpaini. OKpecieHo nepcnekmusu
nOOANLUUX NOPIGHAILHUX OOCHIONCEHb I MONCIUBOCME a0anmayii e(heKmugHUX HIMeYbKUx
NPaKmux 00 HayioHantbHOi oceimuboi cucmemu. Buposadcenns maxux nioxodie cnpusimume
NIOBULYEHHIO AKOCMI (Paxo8oi nideomoeKu MatOymHIX Yuumeie, po3gumxy ixwHvoi npogeciiHol
aemoHoMii ma 8i0nosioHocmi €gponeucbkum cmaunoapmam oceimu. Lle, ceocto uepeoio,
3abe3neyums OiTbUL eeKmusHy iHmespayilo YKpaiHcbKoi nedazociuHoi oceimu 6 €8PONelCLKuULL
ocgimmiti npocmip.

Kniouosi cnosa: inwiomosna ocgima, KomMyHikamugHuti nioxio, KOMnemenmHicHuil
nioxio, imMnaiyumue ma excniiyumue Haguanus, cucmema ocgimu Hiveuuunu, niocomosxa
8UUMENIE THO3EMHUX MOB.
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ABSTRACT

The article provides a comprehensive analysis of the foreign language education
system in German general secondary schools. The relevance of the German experience is
substantiated in view of the high level of English language proficiency among German
youth and the country’s leading positions in global language competence rankings. The
role of the Common European Framework of Reference for Languages (CEFR) is examined
as a framework instrument that defines the competence-based and communicative
orientation of language education irrespective of learners’ age or specific languages.

The study analyzes the key methodological principles underlying foreign language
teaching in Germany, including communicative, competence-based, and action-oriented
approaches, as well as the integration of implicit and explicit grammar learning. The
significance of authentic communicative situations, interactive forms of instruction, digital
technologies, and modern teaching and learning materials in developing students’
linguistic and intercultural competences is demonstrated.

Special attention is given to the structure of language education depending on
school type, the onset of foreign language learning, multilingualism, as well as assessment
systems and the alignment of school grades with CEFR levels. The place of foreign
languages within the structure of final school examinations (Abitur) is analyzed, taking into
account federal characteristics of Germany’s education system.

The article concludes that the German model of foreign language education is
holistic, practice-oriented, and may serve as a methodological benchmark for the
modernization of foreign language teacher education in Ukraine. Prospects for further
comparative research and possibilities for adapting effective German practices to the
national education system are outlined. Implementing such approaches is expected to
enhance the quality of professional training for future teachers, foster their professional
autonomy, and ensure compliance with European educational standards. This, in turn, will
facilitate the more effective integration of Ukrainian teacher education into the European
educational space.

Keywords: foreign language education, communicative approach, competence-
based approach, implicit and explicit learning, German education system, foreign language
teacher education.

BCTYII

B emnoxy rno6anpHOT Mi>KHAPOJHOI KOMYHIKaIlii BOJOMIHHA 1HO36MHHUMH MOBaMH
CTa€e KIIOYOBOIO KOMIIETCHTHICTIO ISl YCIINTHOI colmiamizamii i mpodeciifHoi peaizarii
ocobuctocti. HimeudnHa TpamuIiiiHO TOCimae TMPOBiAHE Miclle cepell €BPONEHChKHUX
JIep>KaB 3a pIBHEM OpraHi3allii MOBHOI OCBITH, IO 3yMOBJIOE IiIBUINCHUI iHTEepec a0 ii
IHCTUTYLIMHUX 1 METOJUYHMX MiIX0MiB y Hii cdepi. Came HiMEIbKa MOJIENb BUPI3HIETHCS
BUCOKOIO CTaH/IApTH30BAHICTIO, YITKICTIO OCBITHIX TpPa€KTOPid, OaraTopiBHEBICTIO Ta
IHHOBaLIHHICTIO METOMK, 110 3abe3rneuye i1 eeKTUBHICTH 1 KOHKYPEHTOCIIPOMOXKHICTD Yy
€BPOIEHCEKOMY OCBITHBOMY ITPOCTOPI.

AKTyanbHICTh ITOCTIDKCHHST 3yMOBJICHA KiJIJbKOMa YWHHUKaMu. llo-mepiue, y
2020-2024 pp. y Himeuuwnni BinOynucs 3Ha4Hi TpaHchopmarii y chepi MKiIpHOT Ta BHIOT
MOBHOI OCBiTH, TIOB’s13aHi 3 OHOBIEHHSIM OCBiTHIX cTanmaptiB (KMK Bildungsstandards),
aKTHBHHM YTPOBAKEHHSM IU(PPOBUX TEXHOJOTIH, 3MIHOIO MiTXOIB IO OI[IHIOBAHHS Ta
MiIBUIICHASIM POJIi KOMYHIKaTHBHOI, MDKKYJIBTYpHOi i MemiarpamotHocti. [lo-mpyre,
CydJacHi €BpOIEHUCHKI OCBITHI CTPYKTYpH Jenaii Oisibllie 3BepTaloTh yBary Ha ¢eaepanbHi
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THCTUTYIIHHI MEXaHI3MH MiATPUMKH 0araTOMOBHOCTI, a TaKOX IiSUTBHICTh PETiOHATLHUX
3eMeNIbHUX OCBITHIX BIiIOMCTB, IO ()OPMYIOTh TOJITHKY y cepi MOBHOI MiATOTOBKH SK
JUIS IIKOJIApiB, Tak 1 jns popociux. Ilo-tpere, 3HauHmii mocBin HimeduwHu miomo
CTaHIAPTHU3AIi] METOIUK CTAHOBUTH MPAKTUYHUU 1HTEpEC UL KpalH, sSKi MOJICPHI3YIOTh
BJIACHY CUCTEMY MOBHOI OCBITH.

Mopsin 3 num nocein HiMeuunHn y ¢opmyBaHHI cucTeMH 0araToMOBHOI OCBITH
MOXe OyTH BHKOPHCTAHHWHA JJisi BJOCKOHAJIICHHS YKPaiHCHKUX JCp)KaBHUX CTaHIApTIB,
OHOBJIEHHSI METOJVK 1 PO3POOKH MPOrpaM 3 iHO3EMHUX MOB. 3 OIJIAly Ha BHUIIEBHKIIAJICHE
JIOCJTIJKCHHS IHCTUTYIIIHHUX Ta METOANYHUX 3aca]l HaBYaHHS iHO3eMHHX MOB Yy HiMewunHi
JI03BOJISIE HE JIMIIIE PO3KPUTH OCOOIMBOCTI 1i OCBITHBOI MONITHKH B cdepi HaBYaHHS
1HO3€MHHUX MOB, & i BU3HAYWTH MOTESHITIHI HANPSIMH iMIUTEMEHTaIlii e(peKTUBHUX MPAKTUK
Y BITYM3HSHIN OCBITHIH CUCTEMI Ta MiTKPECITIOE aKTYIbHICTD JOCIIIKEHHSI.

META JOCIII)KEHHSA

MeTor0 HOCIHIIKEHHS € aHaJ3 IHCTUTYHIHHUX CTPYKTYP Ta CYy4aCHUX METOIUYHUX
MiAXOMIB 70 HaBUaHHS iHO3eMHHMX MOB y HiMewuwHi, 3’sCyBaHHS iXHBOTO BIUTUBY Ha
e(heKTUBHICTh 1HIIOMOBHOI i ATOTOBKH.

TEOPETUYHA OCHOBA TA METOJU JOCJIKEHHS

TeopeTnuHy OCHOBY JOCIIIXKCHHS CTAHOBJIATH KOHIICTIIii CY4acHOI JIIHIBOAUIAKTHKH,
KOMYHIKATUBHOI METOJUKHA Ta KOTHITUBHO-OPIEHTOBAHUX IIAXOMIB IO OBOJIOJIHHS
1HO3eMHUMU MOBaMH. J{OCTIKEHHsI CTIMPAETHCS HA TIOJI0KEHHS CBPOIIEHCHKUX PEKOMEH AT
3 MoBHO{ ocBiTH (mani — CEFR), siki BU3HaUal0Th CTAHIAPTH iHIIOMOBHOI KOMIIETEHTHOCTI
B €BporeilickkoMy Co103i, a TakoXk Ha KOHIICTIIIO MEPCIIeKTHBHO-OPIEHTOBAHOT MOBHOT
ocBitu (Zukunftsorientierte Sprachbildung), BueHHS PO METOANKY BUKIAJaHHS 1HO3EMHHUX
MOB, IO IIUPOKO TNPEJACTABJIICHI y TMpalsgxX HiMENbKHX ydeHuX, Takux sk: . Kenirc
(F. Konigs), C.Pimep (C. Riemer), C.Pecnep (C.Rosler), k. 'enpiui (G. Henrici),
k. Topx (G. Storch), siki € aBropamMu npodiIbHAX MOCIOHUKIB Ta YUCICHHUX CTaTei 3
METOJMKH BHKIaIaHHs HiMenpkoi MoBH; b. ['topcoii (E. Giirsoy), T. HIpemnep (T. Schroedler),
SIKI CTICIiaTi3yIOThCsl Ha 0araTOMOBHOCTI B OCBITI Ta pO3po0Ili METOIIB OI[iIHKM MOBHHX
nporpam; I'. Kngitn (H. Klein), M. lllee (M. Schewe), T. llIterman (T. Stegmann), ski
JIOCTIKYBaIM MYJIbTHTIHIBAILHUHA MIAXiA 10 BUKJIaJaHHS iHO3eMHHX MOB; b. I'ydaiizen
(B. Hufeisen), C. Jlingemans (C. Lindemann) gocimiiKeHHS SIKUX CTOCYFOTBCSI 0araTOMOBHOCTI
Ta BUBUEHHS TPETHOI/4EeTBEPTOI iHO3EMHOI MOBH, TOIIO.

Cepen yKpaiHCBKHX JOCTIIHHUKIB MOXKHa BHIUTUTH poboT O. MakCHMEHKO
(ocobmuBOCTI opraHizamii HaBYaHHS 1HO3EMHHMX MOB Yy BHIIH mKom Kpain 3axigHoi
€Bporn), H. Maxuni (miarotoBka BumteniB y Himeuuwni), M. IlapxoMuyk (pO3BHUTOK
IHIIIOMOBHO{ OCBIiTH B modYaTtkoBuXx mikosiax Himewunnu), JI. TlyxoBcwkoi (mpodeciiina
miAroToBka BuureniB y 3axiguid €Bpomni), M. TaneeBoi (0co0i1MBOCTI PO3BUTKY IIKITBHOT
IHIIOMOBHOI OCBITH B KpaiHax-uienax Pagu €Bponm), B. lamaniok, M. €Bryxa (cucrema
iHIIOMOBHO{ ocBiTH HiMeuunHN) Ta 1HIIUX.

Jis  MOCATHEHHS  METH  JOCTIDKEHHS  OyJ0  BHKOPHCTAHO  KOMIUICKC

B3a€MOJIOTIOBHIOBAILHUX ~ METOJIIB, 30KpeMa: aHali3y HayKOBUX JDKepen — Uil
y3arajgbHEHHS TEOPETUYHUX IIAXOMIB YUCHHUX IIOAO IHCTUTYHIHHUX I METOJUYHHX OCHOB
IHIIIOMOBHO{ OCBITH, CTPYKTYPHO-(QYHKI[IOHAILHOTO aHali3y — Ui BHUSBJICHHS PO

OCBITHIX 1HCTUTYIIIH y peari3aliii MOBHOT Motk HiMeq4nHU, METO KOHTCHT-aHAI3Yy —
nas ompamroBaHHs  HopMmaTtuBHEHX JokyMmMeHTiB (CEFR, KMK-Standards, Lehrplédne),
CTAaTUCTHYHUX OTJIAAIB Ta 3BiTiB DeneparbHOro MiHICTEpCTBA OCBITH i HAYKOBUX IIEHTPIB

Himeuunnm.
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BUKJIA/I OCHOBHOTI'O MATEPIAJY JOCJIIKEHHSA

Y KOHTEKCTI MiATOTOBKH BYHUTENIB iHO3€MHOI MOBW I YKPAiHCHKHX 3aKJIajliB
Cepe/iHbOI OCBITH LiKaBUM OyJie aHajl3 HaBYaHHS IHO3EMHHMX MOB y KpaiHax €BpOIEHCHKOro
Coro3y, Hanpukian y Himequuni. OcoOUCTI CIIOCTEPEKEHHS Ta CTATHCTUYHI JaHi TOBOPSTh
npo Te, 10 OUIBINICTH MOJIOAMX JIIOAEH Iii€l KpaiHM Ha BHCOKOMY piBHI BOJIOAIIOTH,
HacaMIiepe]], aHTTIHCHKOI0 MOBOIO 1 MOXYTh 3 JICTKICTIO MIATPUMATH CIUIKYBaHHS HEIO.
Tak, y 2025 poui HimeuunHa mocina ofHe 3 HaWBHIIMX MICI[b Yy CBiTi 3a piBHEM 3HaHb
aHTIINACBKOI cepell HE HOCIIB MOBH, a Mojoas (momu Bikom 21-25 pokiB)
MIPOAEMOHCTPYBAIIM BHIII ITOKA3HUKH, HIX cTapiri Bikoi rpynu (Pugh, 2025).

Y HiMeuyunHi BUKIQJaHHA I1HO3EMHUX MOB IPYHTYEThCS Ha CydaCHHUX
€BPOIIECHUCHKUX MMiaXoax, Bu3HaueHux nepeayciMm CEFR. Bumesa3Haueni pekoMmenaamii He
BCTaHOBJIIOIOTh BIKOBHX MEX JUIS MOYATKy BHBYCHHS IHO3EMHHX MOB i HE BH3HAYAIOTh
MEPEeiK MOB, III0 MAIOTh BUBYATHUCS. JJOKYMEHT € paMKOBHUM iHCTPYMEHTOM, CIIPSIMOBaHUM
Ha ONMC KOMYHIKaTMBHUX KOMIETEHTHOCTEeH Ha piBHAX A1-C2, i MOXe 3aCTOCOBYBaTHCS
o Oynmp-skoi MOBM Ta Oyab-sikoi BikoBoi rpymu. Crix nHaromocutd, CEFR He €
HABYAJBHOIO MPOTPaMOI0, a JIUIIC CTAHIAPTOM ISl YHi(IKaIil MiAXOIIB O OI[IHIOBAHHS Ta
BUKJIaJlaHHsI MOB y pi3HUX KpaiHax €Bponelicbkoro Coto3y (Council of Europe, 2001).

3akpimieni migxoxnm 0a3yrOThCS Ha JOTPUMAHHI OCHOBOIOJIOKHHMX HPHHIUITIB
BUKJIAJIaHHS iHO3¢MHHMX MOB. Tak, Hacammepeq B OCHOBY HABYaHHS iHO3EMHHX MOB Y
HiMeuunHi moKIamaeThCsl MPUHINT KOMYHiKaTHBHOTO miaxony (Kommunikative Methode),
TOJIOBHOI0O METOI0 SIKOTO € (OPMYBAaHHS 3IaTHOCTI Y4YHIB €(PEKTHUBHO CITIJIKyBaTHCS
1HO3eMHOIO MOBOIO B PEANIbHUX JKUTTEBUX CHUTYallifX, a HE JIUIIC 3aCBOEHHS TPaMaTHIHUX
mpaBwI. Y Mexax I[bOr0 MiJX0dy MOBa PO3TIISIAETHCS TEpeayCiM sK 3acid KoOMyHikarii, a
rpaMaTrKa i JIeKCUKa — SIK iIHCTPYMEHTH, HEOOXiTH1 IS JOCATHEHHS KOMYHIKaTHBHOT METH.

3rigHO 3 TOCTyJIaTaMU IBOTO TiAXOIy, HAaBYAIBHUN TIPOIEC OpPTaHi30BYETHCS
HABKOJIO aBTCHTUYHUX MOBJICHHEBHX CHUTYallild, IO PEali3yeThCs Yepe3 MAiajiorH, POJIbOBI
irpH, CUMYJISILii TOBCSKAESHHOTO Ta MpodeciifHOro CHijKyBaHHS, poOOTY B mapax i Maiuux
rpymax. 3HayHa yBara TNPUAULIETECA BHKOHAHHIO KOMYHIKATUBHUX 3aBJaHb, SIKi
nependavaoTh 0OMiH iH(OpMaNi€ero, apryMeHTalil0 BIacHOT 03U, y4acTb Y AUCKYCIsX 1
npe3eHTalisix. Takuil MiOXil CHpUSE€ PO3BUTKY CIIOHTAHHOTO MOBJICHHS, 3HI)KCHHIO
MOBJICHHEBOTO 0ap’epy Ta GOPMYBaHHIO MIXKKYJIETYPHOT KOMIIETEHTHOCTI.

BaxnmmBoro CKITaoBOI0 KOMYHIKATHBHOTO HAaBYaHHA € AKTHUBHE BHKOPHCTaHHS
YCHOTO MOBJICHHS Ta ayZ[ifoBaHHA. Y mmKojdax HiMeyunHM 3HAYHA YacTHHA YPOKY 3
iHO3eMHOI MOBH TIPOBOJIHUTLCS HEIO0 JK, M0 3abe3nedye TMOCTIHHWHA MOBHHUH KOHTAaKT i
CTBOPIOE YMOBH [JJIsI TPHPOJHOTO 3aCBOEHHS MOBHHX CTPYKTYp. AyIiIOBaHHS
PO3TISAAETHCA HE JUIIEe SK OKPEMHH BHJI MOBIEHHEBOI IisSUTBHOCTI, a SK 0a30BUi
KOMITOHEHT KOMYHiKallii, TicHO moB’s3aHuii 3 roBopinHsM (Sekretariat der Stidndigen
Konferenz der Kultusminister der Lander in der Bundesrepublik Deutschland, 2012).

BaxxiBuM NpUHIMIIOM Yy CydacHiii MOBHIH ocBiTi €Bporieiicbkoro Coro3y BIIOMY, 1
Himeyunnn 3o0kpema, € opieHramis Ha komnereHTHocTi (Kompetenzorientierung), imo
BH3HAYa€ 3MICT HAaBYAIBHUX TMPOTrpaM, IJXOIX JO OILIHIOBAaHHS Ta CTPYKTYypyBaHHS
HaBYAJILHOTO Ipollecy. BrpoBa/pkeHHS 1IbOro INMPUHIMIY O€3MocepesHbO IOoB’si3aHe i3
nonoxkenHsmu  CEFR, sxi BU3HA4YaloTh KOMYHIKATHBHY CIIPSMOBAHICTh BHUBUYCHHS
iHO3€MHUX MOB 1 3aJal0Th PaMKOBY MOJIEIh OIMCY MOBJIEHHEBOI KOMITETEHTHOCTI. Ha
BIIMIHY BiJl TpagUIifHUX TMiAXOAiB, IO (OKYCYBaJWCI TIEpPEeBaXHO Ha 3aCBOEHHI
TpaMaTUYHUX KOHCTPYKILH 1 CIIOBHUKOBHX OJMHHIIb, KOMIIETEHTHICHUH IMiAXIM CIIPsSMOBAaHUN
Ha PpO3BUTOK YMIiHHSA 3aCTOCOBYBaTH MOBHI 3HaHHS B pEalTbHUX KOMYHIKaTHBHIX
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cutyamisix. Bignosigao 10 CEFR, koMyHiKaTHBHA KOMIIETEHTHICTh YUHS PO3TISAAETHCS K
KOMIUIEKC B33a€MOIMOB’SI3aHUX YMiHb, IO OXOIUIOIOTH TOBOPIHHSI, IHChMO, HYHTAHHS,
ayJiloBaHHs Ta B3aeMoir0. KoxkHa 3 IMX KOMIETEHTHOCTEH Ma€ BIJIACHI JECKPUITOPH, SIKi
ONMCYIOTh KOHKPETHI MOBJICHHEBI Aii, JOCTYNHI y4YHEBI Ha IIEBHOMY e€Talli MOBHOTO
po3BuTKy. Tak, HAaNPUKIIAJA, TOBOPIHHS BKJIIOYAE 3[JaTHICTh BUCIIOBIIOBATH BJIACHI IyMKH,
onucyBatu mojii Ta OpaTu y4acTbh y JAiajiorax; HHCbMO — yMiHHS CTBOPIOBATH ITHMCHMOBI
MOBIZIOMJICHHSI Pi3HOI CTPYKTYpH; YWMTAaHHS — pPO3YMIHHS TEKCTIB pI3HMX >KaHpIB Ta
CTYTMEHIB CKJIAJHOCTI; ayIilOBaHHSI — CIPHMMAaHHS YCHOI iHpopMarlii 3a pi3HHUX YMOB;
B3aEMOJIiII — KOMIUIGKCHE BHUKOPHCTAaHHSA MOBHHX YMiHb Yy TIPOIECi IiaJOTigHOTO
CITIIKyBaHHS Ta criBmpari, Tomo. CaMe Taka 0araTOBUMIpHICTh 3a0e3redye MPaKkTHIHY
OpIEHTAIliII0 HABYAIBHOTO MPOIECY Ta WOTO BIAMOBIAHICTH PEaTbHUM KOMYHIKATHBHUM
norpebam 3100yBadiB OCBITH. Y pe3ysbTaTi BIPOBAKECHHS KOMIIETCHTHICHO OpPIEHTOBAHOTO
MiIX0Ay HAaBYAIBHHUH TMPOIEC CTAE€ IJIECTIPSIMOBAHUM, MPO30OPUM 1 OpiEHTOBaHWM Ha
peasbHi KOMYHIKaTHBHI oTpedu 3100yBaviB OCBITH.

[Ilo cTocyeThCcsi NPHHOMITY HACTYNHOCTI, TO BiH IOCila€ BaXJIMBE Micue y
Cy4acHIi METOIUII BUKJIAaJaHHS 1HO3EMHHX MOB, 30KpeMa B KOHTEKCTI KOMIIETEHTHICHOTO
Ta KOMYHIKaTUBHOTO TinxomiB, pekomenmoBanux CEFR i HampaBiicHuil Ha BTIICHHS B
CHCTEeMY HaBYaHHS IHIYKTMBHOTO Ta IMIUIIIMTHOTO 3acBoeHHs rpamaruku (Council of
Europe, 2001).

HaykoBIii migkpecIoTh, 0 IMIUTIIIATHE HABYaHHS TOJISATAE Y 3aCBOECHHI 3HAHD
PO MPUXOBAaHY CTPYKTYPY CKJIaJHOTO MOBHOIO CEpElOBHINA MUIIXOM IPOIECIB, SKi
BiIOYBarOTHCS CTIOHTAHHO, 0€3 IIJIECPSIMOBAHOTO KOHTPOJIO Ta CBIIOMOTO OTICpyBaHHS
npaBwiamu (Rebuschat, 2015, c. 23). 3a tBepmkennsam R. Ellis, iMIoTinuTHe HaBYaHHS €
0co0MMBO epeKTUBHUM [isi 3a0e3le4eHHs JAOBrOTPUBAJIOTO 3aCBOEHHS TI'PAMATHYHUX
CTPYKTYp 1 (opMyBaHHS aBTOMATH30BaHMUX MOBJICHHEBHX HaBMYOK, 30KpeMa IiJ dHac
po0OTH 3 YYHSIMH MOJIOJIIOrO BiKy 200 Ha IOYAaTKOBUX €Tarnax BUBYEHHS 1HO3eMHOI MOBH
(Ellis, 1999). Takuit ninxia peanizyeTbcs 3a JOIIOMOTOIO MOJIENI «IpaMaTHKa y KOHTEKCTI»,
sKa rnependadae NPE3CHTALiI0 rPaMaTHYHOIO Marepiany y NPUPOJHUX KOMYHIKaTUBHHX
CHUTYallisIX: Jianorax, TeKCTax, ayaiomarepiajiax ui MikpocueHapisx. Crepily y4Hi BUKOHYIOTh
NPaKTHYHI 3aBAaHHs, CIPSIMOBaHI HA PO3Mi3HABaHHS Ta IHTYiTHMBHE 3aCTOCYBaHHS HOBOL
CTPYKTYpH, MICIsl YOro MEepPeXOJsTh A0 €Taly aHaIiTHYHOrO y3arajbHeHHS. Y LbOMY
nporieci BinOyBaeThcsl (POpPMYBaHHS IMIUTIIMTHOTO TPAMATUIHOTO 3HAaHHS — 3JaTHOCTI
BHKOPHCTOBYBATH CTPYKTYpY 0€3 MONepeHbOro 3BEPHEHHS 10 IpaBHJIa.

YkpaiHChKi TOCITITHUKHN TTiJKPECIIOTh, M0 e(QEeKTUBHICTh MOJENI «TrpamMaTHKa y
KOHTEKCTi» 3yMOBJIEHAa MOMUIMBICTIO ()OPMYBATH I'paMaTHYIHI HABUYKH 4Yepe3 TMpPaKTHIHE
BUKOPHCTaHHS MOBHM, a HE uepe3 JAEKIapaTHBHE BHBYCHHS NPAaBWI Ta HAroJoMIylOTh Ha
MIPUPOTHOCTI iHIYKTUBHOTO 3aCBOEHHS Y KOMYHIKaTHBHO opieHTOBaHii MeToanni (birna ta
iH., 2013). O.IlanTeneeBa OOIPYHTOBYE JOLIJBHICTH BHKOPUCTAHHS EKCILUIILUTHOL
IpaMaTHKH, sSKa I'PYHTYETbCS HAa 3aCTOCYBaHHI JOCTYIHOI Ta aJalTOBAaHOI METaMOBH Y
npoueci BHUKIaJaHHS 1 HaBYaHHS I1HO3EMHOI MOBH, PO3NNINAIOYM i1 SIK e(QEKTHBHHN
IHCTpyMEHT (opMyBaHHS NHCBMOBHUX YyMiHb, OCKUIBKM pe3yJIbTaTUBHICTh IHChbMA
0e3mocepeIHbO 3AJICXKUTH BiJl PiBHA BOJIOAIHHA TpamaTHuHuMHU npaBuiamu ([Tanteneesa,
2023). Inmi HayKOBIIi pOOJIATh BUCHOBOK, IO IMIUTIITUTHE HABYAHHS JIEMOHCTPYE BHCOKY
PE3yJIbTATHBHICTh HA MOYATKOBUX €Tanax OMaHyBaHHs 1HO3€MHOI MOBH, KOJIM y4Hi 1€ He
CIIPOMOXKHI ~ 3MIMCHIOBaTH aOCTpaKTHE ONEpyBaHHSA TpaMaTHYHUMHU  KaTeropisiMu.
HaTtomicTh eKCILTIUTHHIA TiAXif € OiIbIIl TOIITBHIM Ha CEPEIHROMY Ta BUCOKOMY PiBHSAX
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BOJIOZIIHHS MOBOIO, OCKUIBKHM BiH 3a0e3leuye CHCTeMaTH3allil0o Ha0yTHX 3HAHb 1 CIpUsE
e(heKTHBHOMY 3aCBOEHHIO CKIIATHUX TpaMaTHIHUX CTPYKTYyp (MimtoTiHa Ta iH., 2025).

3 momepeAHIM NPHUHIMIIOM IO€AHAHUH 1 AisIBHICHO-OPIEHTOBAHMH MPUHLIMII
(Handlungsorientierter Unterricht), sikuii I'pyHTY€TbCS Ha MOJIOKEHHI, II0 OBOJIOJIHHS
IHO3EMHOI0 MOBOIO BiIOYBA€ThCS LUIIXOM aKTHBHOI'O BUKOHAHHS YYHSAMH IPAaKTHYHO
30pIEHTOBAHMX 3aB/aHb, CHPSIMOBAaHMX Ha MOJICJIIOBAHHS pPEAIbHUX JKUTTEBUX 1
KOMYHIKaTHBHUX cHTyalii. Jlo Takux 3aBjaHb HajexaTb HalMCaHHA JINCTIB Ta
€JICKTPOHHUX TOB1IOMJICHB, IIAHYBAHHSI TIOJIOPOKEH, YIacTh y JUCKYCIAX 1 TPE3CHTAIIIfX,
o 3a0e3redye BUKOPHCTAHHS MOBHHX 3HaHb O€3TOCEPEIHBO B aBTCHTUYHOMY KOMYHIKATHBHOMY
koHTekcTi (Funk et al., 2014). OcHoBHa MeTa TIPUHITUTTY — CHOPMYBATH B YUHIB 3/IaTHICTh
KOPHCTYBaTHCSI MOBOIO SK IHCTPYMEHTOM JUIS JOCSITHEHHS KOHKPETHHX KOMYHIKaTHBHHX
IiJIeH, a He MPOCTO 3aCBOIOBATH TpaMaTHYHI MpaBuiia a00 CIIOBHUKOBHUH 3ariac.

3acTocyBaHHS MisNIbHICHO-OPIEHTOBAHOTO TPUHITUIY CTHMYJIIOE PO3BHUTOK YCiX
BU/IIB MOBJICHHEBOT KOMIICTEHTHOCTI, 30KpeMa TOBOPIHHS, IMCbMa, ayAIIOBaHHS Ta
B3a€MOJIi, OCKIJIbKM Y4YHI IOCTIHHO 3aJlydeHi JI0 peajlbHUX KOMYHIKaTHBHHMX IPOLECIB.
[TpakTryHa cripsMOBaHICTh 3aBJaHb JIO3BOJISIE IM BiIUyTH (DYHKIIOHAJbHY I[IHHICTH MOBH,
Ii/IBUIIlye MOTHBALIIO IO HABYAHHS Ta CIIPHUE KPallOMy NEPEHECEHHI0 MOBHHX yMiHb Y
MOBCSIKACHHI Ta npodeciiiii curyarii.

[IpyHIMD HAcTyNMHOCTI, a caMe IHTEPaKTUBHICTh Ta BUKOPHCTaHHS Cy4YacHHX
TEXHOJIOTi y HaBYaHHI 1HO36MHHX MOB, € HEBiJl'€MHOIO CKIIAJ0BOIO CY4aCHOI METOJIUKH,
OpiEHTOBaHOi Ha KOMYHIKATUBHY Ta KOMIIETEHTHICHY TMapajurMy, Ta IIUPOKO
3actocoByeThcsi ¥ HiMeuunni. ChOroiHi HaBYaIbHUN TPOILEC AKTHBHO IiATPUMYETHCS
nudpoBUMH TUIATGOPMAaMH, MYJIbTUMEIIHHUME TiAPyYHUKAMH Ta OHJIAWH-3aBIAHHSIMH,
10 JI03BOJISIIOTH YYHSM IPAIIOBATH 3 MarepiaioM y OyIb-sKOMY MICIli Ta B 3pyYHHI dac.
IMpoBinui BumaBHunTBa, Taki sk Cornelsen, Klett Ta iHII NPONOHYIOTH KOMIUICKCHI
IHTEPAaKTUBHI pECypCH, sIKi MOEAHYIOTh TEKCTOBI, ay/i0- Ta BileOMaTepiaiy, 3aBIsSKH YOMY
y4HI MOXXYTh OJHOYAaCHO TPEHYBAaTH BCI BHIM MOBJICHHEBOI IisUTIBHOCTI: TOBOPIHHS,
IIMCHMO, ay/ilOBaHHS Ta YUTaHHs. Tak, 3 1€l METOIO, sl BUBYEHHS aHTJIHCHKOI MOBH SIK
1HO3eMHOI y 10YaTKOBiH Ko B HiMeyunHi BUKOPUCTOBYIOThCS Taki migpy4HuKkn sik Flex
und Flo / Sally (Klett), Playway (Klett), Sunshine / New Sunshine (Cornelsen), mis
crapmoi mkomn: Green Line (Klett), English G (Cornelsen), Access (Cornelsen), Camden
Town (Westermann), Context (Cornelsen), Viewfinder / Viewpoint (Klett), Tomro.

3a moMiOHOI0 METOIUKOIO BiAOYBAEThCsl BUBUEHHS IHIMUX MOB. Tak, BHBUEHHS
(paHIy3pK0i MOBH, SIK APYroi iHO3eMHOi, SK MPaBWIO, MOYHMHAETHCA 3 5—6-TO POKY
IIKITPHOTO HABYAHHS | BYMTEdi BHKOPHUCTOBYIOTh TaKi migpyunmkm, sk A plus !
(Cornelsen), Découvertes (Klett), Tous ensemble (Klett), Le Cours intensif (Cornelsen),
Horizons (Klett), Espaces (Klett), Regards (Cornelsen), Parcours plus (Cornelsen).

BukopucranHs aynio- Ta BileoTpeHaXepiB, IHTEPAaKTHBHUX BIPAB 1 CUMYJISILIHHIX
3aBJaHb CIIPUSAE aAKTHMBHOMY 3allydeHHIO 3/100yBadiB OCBITH y IpolleC HaBYaHHS Ta
PO3BUTKY KPUTHYHOTO MHCIICHHSA. [HTEPAaKTHUBHI TEXHOJIOTII JO3BOJISIOTH MOJEIIOBATH
peajbHI KOMYHIKQTHBHI CHTyallil, aBTOMaTW3yBaTH KOHTPOJb BHUKOHAHHS 3aBAaHb 1
3a0e3rnedyBaTd MUTTEBMH 3BOPOTHHMH 3B’A30K. Takui WiIXig HE JUIIE MiABHILYE
MOTHBAIIIIO 10 BUBYCHHS MOBH, aje ¥ (opMye HaBHUKH CaMOCTIHHOI poOOTH, 3IaTHICTh
amanTyBaTUCS N0 PI3HUX KOMYHIKATUBHUX KOHTEKCTIB Ta €(pEKTHBHO BHKOPHUCTOBYBATH
MOBY Y pEUTLHOMY JKHUTTi. TakuM YUHOM, IHTEPAKTUBHICTh 1 TEXHOJIOTIT CTAIOTh BAKIMBUM
THCTpYMEHTOM peani3allii MPHHIHUIIB KOMIIETCHTHICHOT Ta KOMYHIKATHBHOI METOJIHKH,
pexomenmoBanoi CEFR.
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MosHa CTBeppKyBaTH, IO CydacHa METOAWKAa BUKIAJaHHS iHO3EMHHX MOB B
HimeuunHi 6a3yeTbcsi Ha KOMIDIEKCI B3a€MOTIOB’S3aHMX TPHHIMINIB, MO 3a0e3MeYyroTh
(opMyBaHHS KOMYHIKaTHBHOI Ta KOMIIETEHTHICHOI TOTOBHOCTI y4HiB. IHIyKTHBHE Ta
IMIUTIIMTHE 3aCBOEHHS I'PAMaTHKH J03BOJISIE OBOJIOAIBATH MOBHHUMHU CTPYKTYpaMH 4Yepes
NPaKTUKy W KOHTEKCT, aBTEHTHYHI Marepiaii 3a0e3NedyloTh 3aHypeHHS Y peajlbHi
MOBJICHHEBI CHUTyallii, a NPUHIMI MOBHOI Aii CTHMYJIOE 3aCTOCYBaHHS MOBH JUIS
BUPIIICHHS KOHKPETHUX KOMYHIKATHMBHUX 3aBIaHb. |HTCPAKTHBHICTh Ta BUKOPUCTAHHS
IU(POBUX TEXHOJIOTIH TMiABUINYIOTh MOTHBAIliIO, aKTHUBI3yIOTh YCi BHIM MOBIEHHEBOI
TISITBHOCTI Ta GOPMYIOTH 3MaTHICT IO CAMOCTIHHOTO Ta €(PeKTUBHOTO 3aCTOCYBAHHS MOBU
B pEwIbHOMY KHTTi. Pa3oM IIi TiAXOIW CTBOPIOIOTH IUIICHY CHCTEMY HaBUYaHHS,
OpiEHTOBaHY Ha MPAKTUYHY (QYHKIIOHATbHICTh MOBU Ta PO3BUTOK KOMIIETEHTHOCTEH YIHIB
B HIMELBKUX IIKOJAX.

Bapro Bigmitutu, mo y Himeuuwmni modarkoBa mkona (Grundschule) oxormuoe
HaByaHHA 3 1-ro mo 4-it kiac, To6To aitedl Bikom npuOmHM3HO Bix 67 mo 10-11 pokis.
IMounnaroun 3 2006/07 HaBYAITBEHOTO POKY, y OaraTthox (enepanbHuX 3eMIIsIX 1HO3EMHA MOBa
craja 0OOB’SI3KOBMM IIpEMETOM YK€ Ha piBHI modarkoBoi mmikosu (Kultusministerkonferenz,
2005). V Oinbiiocti HaBYaJIbHUX 3aKJIa/liB Meplla iHO3eMHa MOBa, SIK PABUJIO aHTJIHCHKa,
TIOYMHAE BUKJIaAATUCS 3 3-T0 Kitacy (mpubim3Ho 8-9 pokiB), poTe OKpeMi 3eMili 3apoBayiIH ii
BUBYEHHS 3 1-T0 Ki1acy, O IEMOHCTPYE TEHAEHIIII0 0 PAaHHBOI'O MOBHOT'O HABYAHHS.

[ITo cTocyeTbest KiMBPKOCTI TOAWH Ha BUBYCHHSI iHO3eMHOI MOBH B HiMewuunHi, TO y
MMOYATKOBIH IIKOJIi 3a3BWUail mepeadadeHo JBa ypOKH Ha THXKICHb, IO JO3BOJISIE YIHIM
ITOCTYTIOBO OCBOIOBATH 0a30Bi KOMYHIKaTHBHI HaBWYKH. [Ticis mepexoay 0 cepelHboi Ta
CTapmioi IIKOJW 1HO3EMHAa MOBa CTAa€ YaCTUHOKIO PETYJSPHOi IKiIBHOI TMporpam, i
HaBYaHHS TPUBAE MPOTATOM YCiX POKIB MIKIILHOTO Kypcy. [likaBo, mo y 6aratboX mKkoax,
KpiM TIepIIoi iHO3eMHOT MOBH, YYHSM IPOIOHYIOTh BUBYCHHS APYroi abo HaBiTh TPETHOT
MOBH, SIKIIO IIIKOJIA MAa€ BIANOBIAHI OCBITHI pecypcH, U0 CHpPUSE€ PaHHLOMY
6araToMOBHOMY PO3BUTKY Ta (POPMYBaHHIO MOBHHX KOMIIETEHTHOCTEH Ha PI3HMX PIBHIX
HaBuaHHs (Goethe-Institut, n. d.).

Crnix 3ayBakuTH, IO Y CHCTEMI IIKUIBHOI OCBiTH HiMe4uynHM aHITiChKa MOBa
TPaIMLIHO € HAHOUIBII MOUIMPEHOIO IEPIIO0 1HO3EMHOIO MOBOIO, SKY OOMpPAalOTh IS
BHBUCHHS IITKOJISIPI Y CEPEIHIX Ta CTAPIINX KJlacax, i came I MOBa HaigacTilne BKIIOYeHa
JI0 HaBYAJIBHOI TMporpaMu SK OOOB’SI3KOBUH TpeAMeT Yy OUIbIIOCTi  (eaepaTbHux
3eMelb. BogHOUac OCBITHI TUIaHHM TIepen0adaroTh IMAPOKHA CIIEKTpP 1HIIMX 1HO3EMHHUX MOB,
cepen AKUX 3BUYAWHMMH € (paHIly3bka MOBa, iCITaHChKa MOBa, a TaKOX iHIII MOBH 3a
PIIIEHHAM KOHKPETHOI IITKOJIM 9 i1 ipodisto.

T'amaHroK HaroJjoimrye, o o0cAr, CTaTyC i 4YeproBicTh YIPOBAKEHHS iHO3EMHUX
MOB y mKkosax HiMeyunmHu 1CTOTHO pi3HATbCA MK (QenepanbHuMu 3emisiMu. Lle
3YMOBJICHO 3HAUYCHHSM OKPEMHX MOB y KOHKPETHHMX pErioHax, THIaMU HaBYaJbHUX
3aKJIa/iB, a TAaKOX HAI[IOHAIFHUMH OCBITHIMH TpAJHLisIMU. BiamoBiqHO, HaBYaHHS
1HO3EMHHX MOB OPIEHTYETHCS Ha Pi3HI LI Ta NO-PI3HOMY BKIIIOUAETHCSI B CHCTEMY OCBITH
BIIPOJIOBX ycboro kuTts (I"amaniok, 2012).

HasBaicTs BUOOpY MOB 1 M0OYaTOK IXHHOTO BUBUEHHSI 3HAYHOIO MIPOIO BapiOIOTHCS
MDK 3€MJISIMH, OCKUIBKH caMe iX OpraHd YINpaBIiHHS OCBITOI0 BH3HAYAIOTh KOHKPETHI
HaBYJIbHI TUTAHHU: OJTHI 3eMJIi MOXYTh MPOTIOHYBATH IPYTY YH TPETIO iHO3EMHY MOBY BXKE
Ha PiBHI HIDKYUX KJIACiB, 1HII — JIWIIIE HA CEPETHBLOMY PiBHI, IO 0OYMOBIIIOE Pi3HUH piBEHb
MOBHOTO BUOOpY auis yuHiB. Lls1 cBoGoma BUOOPyY 03HAYaE, 110 MEHIII IKOJIH a0o Ti, IO HE
CIIeIiaTi3yI0ThCS HAa MOBHIH OCBITi, MOKYTh MaTH OOMEKEHUH BUOIp MOB, TOMI SK BEJIUKI
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9u TpodiIbHI 3aKIaJH MPOMOHYIOTh IMUPOKHUHA CIIEKTp iHO3EMHUX MOB. Taki BiAMiHHOCTI
BiIOOpakaroTh PI3HOMAHITHICTh HIMEIbKOI OCBITHBOI CHCTEMH, Ji¢ BHOIp MOBHOTO
npodiIro Ta aCOPTUMEHT MOBHHX KYPCIiB 3aJI€)KaTh BiJj KOHKPETHOI IIKOJIM Ta ii pecypcis, a
HE BiJl €EIWHOTO IICHTPATi30BaHOTO CTaHaapTy (Tadu. 1).

Tabuuus 1
BupyeHHs iHO3eMHHX MOB y CHCTeMi 3arajibHoI cepeHboi ocBiTH HiMeuunnu
32J1€2KHO Bi/l THITY IIKOJIH

I sa ]

Iommupena .
MooxnuBi
Ty ko / nepiia . INouaTox .
. . JIOIATKOB1 MOBH Ipumitku
PiBenb iHO3eMHa MOBA)] (L3, L4) HAaBYAHHS
(L2) '
Dpaniy3pka 3-i knac
Grundschule . partiy: (8-9 pokis), y
AHTITIHChKA (Franzdsisch), 3a3Buyaii 2 roauHU
(mouarkoBa . . Y IESIKUX
(Englisch) | Jlatuna (Latein) — Ha THXKJICHb
mKosna, 1-4 i) . . 3eMIIIX
3aJIeKHO Bifl 3eMJIi
3 1-ro kiacy
. DpaHiys3bKa. . ..
Mittelschule / PaFIy3bKa, [Ticos YacTtuHa peryispHol
.. Icnanceka, JlatuHa,
Realschule Amnrmiiiceka ; TIepEXOy MIPOTpaMH, YPOKH
JIOMaTKOBI MOBH 32 | .
(cepenns mkoma) . 31 Grundschule LIOTHIKHS
TpoQiIeM KON
®DpaHiry3pKa, 3a3Buyaii | MOXXIIMBICTD BUBUATH
Gymnasium Icnanceka, JlaTuna, 5-# k1ac, JpyTy Ta TPETIO
(rimMuasis / crapmal Anriidiceka | Iperbka, Pociiicbka,| MoxmiBuii | iHO3eMHY MOBY; BUOIp
IIKOJIA) IHIII MOBH 3a T0YaTOK 3AJIEIKUTD Bl
npodiiem paHire crieriaizanii IKoIu
. . Iupokuii Bubip
CrenianizoBaHi ) . |Ipomo3umii 3anexats
. .. .y 1HO3EMHHX MOB, 3a3Bryai . .
MoBHi ipodini | Anrmiiiceka . BiJI TIPOLITFO TIKOITH
. BKJIIOYHO 3 1-3-i1 kmac .
(riMHa3ii) . Ta pecypcis
PiIKICHUMU

JochiuKkyoun MHUTaHHS OIIHIOBAHHS 3HAHP 1HO3EMHHX MOB YYHIB Yy INKOJIAX
HimeyunHn TO cCIig 3a3HAYMTH, II0 BOHO 3/IHCHIOETbCS 32 3arajbHONPUHHSTOIO
mecTHOaTbHOIO MIKao — Bix 1 10 6, ge orinka 1 BigmoBimae piBHIO «ayxe moope» (Sehr
gut), a 6 — He3aJOBUIBHO. Y movaTkoBiit mkoui (Grundschule) mpakTrka OIliHFOBaHHS MOXKE
BIIPI3HATHCS 3alle)KHO Bixm QemepasbHOT 3e€MJIi: 3aMicTh TPAAHUIIKHOTO OaTBLHOTO
OI[IHIOBAHHSI YacTO 3aCTOCOBYIOTHCS BepOalbHI XapaKTePUCTHKH, MHCHMOBI KOMEHTapi,
Haminku abo iHmI ¢opMu (HOpMyBaJIbHOTO 3BOPOTHOTO 3B’s3Ky. Ilicis mepexomy o
CepelHbOI Ta CTapiiol INKOJIM CHCTeMa OIIHIOBaHHSI HaOyBae OunbIn (HOpMali3oBaHOTO
XapakTepy Ta BKJIIOYAa€ KOHTPOJBHI pOOOTH, YCHI BIINOBiZi, MUCHMOBI 3aBIaHHS W iHII
TpaauuUiiiHi GopMH NepeBipKM HaBYAJIbHUX NOCSATHEHb. Y CTapIIMX Kiacax, 30KpeMa B
Mexxax gymnasiale Oberstufe, BukopucToByeThest O6anbHa cucrema oliHioBaHHA (Bix 0 10
15 Gani), sixa 3abe3neuye Ounbl AUpepeHIIHOBAaHUN MiAXiA A0 OLIHIOBaHHS PE3YJIbTaTiB
naBuanHs (Kultusministerkonferenz, 2020a).

IIlo cTocyeThCs BiMMOBIAHOCTI MIKUTBHUX OIIHOK MIKHAPOIHUM CTaHIapTaM
CEFR, 1o cnig 3a3HaunTH, mo TpaaumiiHai 6amm (1-6 abo 0—15) € BHyTpINTHHOMIKITEHOIO
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abo QemeparbHO-36MEIBHOIO CHCTEMOIO 1 HE TapaHTYIOTh MPSMOTO CITiBBIIHOIICHHS 3
piBussmu CEFR. Hanpuxman, omiaka «4» y HIMENBKild 1TKOJI He 000B’SI3KOBO BiIIOBina€
piBaio A2 um B, sikimo Hemae crieniasibHOrO ceprudikata. Bukiiagadi Ta mWKOIM MOXYTb
BukopuctoByBatni CEFR sk opientnp npum ¢QopmyBaHHI HaBYaJbHUX IUIaHIB Ta
OLIIHIOBaHHI, mnpoTe OoQiuiiHUM CrocoOOM MiATBEP/UKEHHS pIBHS BOJIOJMIHHS MOBOIO
3aIMIIAIOTECS  came cepTudikatn. TakuM YHHOM, WIKIJIBHI OLIHKM  37e0UIBIIOrOo
BiJOOpaXarTh YCIHINIHICTh BUKOHAHHS 3aBAaHb y KJIACi — BKIIOYHO 3 TECTaMH, TOMAIIHIMHU
3aBHaHHAMH Ta YYacTI0O B HAaBUAJIBHOMY TIpOIECi — aje He 3aBXKId BiIMOBITAIOTH
pealbHOMY PiBHIO KOMYHIKaTHBHOT KOMIIETEHTHOCTI Ta 3JaTHOCTI JO CaMOCTIHHOTO
MOBHOTO BHKOPHCTaHHS.

Pieni CEFR opieHTOBaHI Ha KOMIIETEHTHOCTI: PO3yMiHHS, TOBOPIHHS, MHUCHMO,
ayJiloBaHHS Ha PI3HUX PIiBHAX. BOHM BUMAararoTh CTaHAApTH30BaHOTO TecTyBaHHS. IIIKimbHI
OIIIHKHU K 3aJIe)KaTh BiJl MPOTpamMu, BUUTENS, KJIACy, MAXOMY — i HE CTaHIApPTH30BaHI Ha
Bciit Teputopii. Kpim Toro, He BCi BUMTEN UM LIKOJIM MArOTh 3aBAaHHA YM PECypcH, 1100
ouiHtoBary 3a piBHAMH CEFR (HaBiTh sIKOM XOTinm). 3arajnoM MoXHa 3pOOMTH BHCHOBOK,
110 SIKIIO 3/100yBaueBi OCBITH MPOCTO MOTPiOHA MIKIJIbHA YCIIIIHICTS — BUCTAYA€ IIKITBHOT
ouiHk# (1-6 abo IyHKTIB).

[ocrilina kKoH(pepeHILisT MIHICTPIB OCBITH 1 KyJIbTypH (QenepalbHUX 3eMellb
(Kultusministerkonferenz, KMK) He 3arnpoBaJpKye €1MHOTO Jep>KaBHOTO MOBHOTO iCIIUTY 3
aHTJIIHCHhKOI MOBH, OJHAK BH3HAE MDKHAPOJHI CepTU(IKATH, IO KOPEIIOIOThH 13 PiBHAMH
CEFR, gk HamiliHWi iHCTPYMEHT OIiHIOBaHHS MOBHOI IJITOTOBKH 3700yBadiB OCBITH
(Kultusministerkonferenz, 2017).

V mpakruii 3akianiB ocBiTH HiMedunHU HaHOUIBII MOIMUPEHUME € MiXHApOJIHI
ceprudikatu IELTS ta TOEFL iBT, siki BUKOPUCTOBYIOTBCS [UTsI TIATBEPIKEHHS MOBHOT
KOMITETEHTHOCTI TijJ] Yac BCTymy 3700yBadiB OCBITHM Ha aHTJIOMOBHI OaKajaBpChKi M
MaricrepchbKi nporpamu. THITOBI BUMOTH YHIBEPCHUTETIB KOJIMBAIOThCS B Mexax piBHiB B2—Cl1,
IO BIJNOBIAE CTPATETiYHMM IUISIM HIMEIBKOI OCBITHBOI IMOJITUKH IIOJO IHTEpPHALIOHAII3AIIT
BUILOI OCBITH Ta PO3BUTKY aKaJeMiuHOi MOOLIbHOCTI. BU3HaHHS 1MX cepTH(IKaTIB TaKOX
niarpumyersest HiMenpkoro ciyx6oto akagemiunux oominiB (DAAD), sika pekomeHaye ix
SIK CTAHJAPTU30BaHI Ta MPO30pi 3aCO0M MiATBEPIKCHHS MOBHOI MiITOTOBKH 1HO3EMHHX i
HarioHansHUX cTyaeHTiB (Deutscher Akademischer Austauschdienst, 2023).

Barome wmicue B ocBiTHii cuctemi Himewunmnm mocigatots Cambridge English
Qualifications (B2 First, C1 Advanced, C2 Proficiency), siki IIiHyIOTbCS 32 6€3CTPOKOBICTH
Ta 4iTKy BimmosimmicTs piBHAM CEFR. IX BHKOPHCTaHHS Y3rOKYeTbCS 3 NPUHIHIIOM
aBTOHOMIi YHIBEpCHUTETIB, 3aKpIilUICHUM Y HIMEIbKOMY OCBITHROMY 3aKOHOJABCTBi, IIIO
JI03BOJISIE KOXKHOMY 3aKJIaJly CaMOCTIHHO BHU3HAYATH IMEPENiK MPUHHATHAX CepTU(IKATIB i
MiHIMaJIbHI BAMOTH JI0 MOBHOT'O PiBHSI.

[opsin i3 muM, y Mekax OCBITHBO-IPO(ECIHHOT MIArOTOBKM Ta CIHIBIpali 3
puHKOM mpani 3actocoByeTbcss TOEIC, sKuii BHKOPUCTOBYETBCS HEPEBAXKHO IS
OLIIHIOBAHHS MPUKJIaJHAX MOBHHUX HaBUYOK y npodeciiiHoMy cepenoBuini. TakuM 4nHOM,
cucTeMa BU3HaHHS cepTudikaTiB 3 aHriiiicbkol MoBu B HiMeuunHi BinoOpaskae noeaHaHHS
eBporneiicbkoi cranmapruzanii (CEFR), nemneHTpanizoBaHOro ymnpapiliHHS OCBITOIO Ta
opieHTaIlii Ha MoTpeOH akajaeMidHo1 i mpodeciitHoi MOOITHLHOCTI.

Bapro 3a3HaunTH, MO cepTUdiKaTH 31 3HAHb iHO3eMHHX MOB Yy HiMeuyuwHi
(HampuKIIaj, aHTIIiichKOT MOBH) 1Tt MOJIOZ Y HiMeudrHi BUKOHYIOTH TIEpEIyCiM MPaKTHIHY, a
He (GopManbHy (QYHKINIO, CIYTYIOUH iHCTPYMEHTOM JIOCTYITy IO OCBITH, PHHKY TIpaii Ta
MDKHapOAHOI MOOUIBHOCTI. Y KOHTEKCTI iHTepHaIlioHali3amii BHWIIOiI OCBITH 3HAYHA
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KUTBKICTh HIMEIIBKMX YHIBEPCHTETIB MPOIOHYE aHTIIOMOBHI OakajdaBpChKi Ta MaricTepchbki
MporpaMu, OCOONMBO Yy cdepax imkeHepii, iHPOpPMAIIHHUX TEXHOJOTIH, EKOHOMIKH,
NPUPOJHUYMX HAYK | MDKHAPOAHUX BIIHOCHH. Y Takux BHmankax ceprudikaru IELTS,
TOEFL a6o Cambridge English Buctynatots o@imifiHUM migTBEPUKEHHSIM MOBHOL
KOMIICTCHTHOCTI SIK IS 1HO3CMHHX, TaK 1 JJisi HIMEHBKHX 3100yBadiB OCBITH, SIKi HE
HaBYaJIMCS aHIJIIHCHKOIO MOBOIO.

Ha punky mnpaimi BOJOIIHHS aHIIIACHKOI0 MOBOK € BaXJIHBOI CKIIAJIOBOIO
npodeciiftHoi KOHKYPEHTOCITPOMOYKHOCTI, 30KpeMa Y Mi>KHAPOTHUX KOMIaHisgX, cTapTamnax,
(iHaHCOBOMY CeKTOpi, JoricTuri, Haymi ta IT-ramy3i. HasBHICTh Mi>KHApPOJHO BU3HAHOTO
ceprudikata 103BOJISIE 00’ EKTUBHO MIATBEPIUTH PIBEHh MOBHOI IMiATOTOBKH (MIEPEBAKHO
B2-C1 3a CEFR), miaBuiye maHcH Ha MpaleBlIallITyBaHHS Ta CTBOPIOE MEPETYMOBH IS
Kap’epHoro 3poctaHHs. KpiM Toro, cepTu(ikaTh aHTHCHKOI MOBH € TOIIMPEHOIO
BHMOTOI0 I y4YacTi B MporpamMax akajaeMigHoi MoOimpHOCTI, 30KpemMa Erasmus+,
MDKHApOJHUX CTaXXYBaHHSX 1 MporpaMax IoJABIHHMX AUIUIOMIB (Smit, 2010).

Crij 3a3HAYUTH, IO Y HOPMATUBHO-IIPABOBOMY IOJIi 3araJibHOI CEPEAHBOI OCBITU
HiMe4ynHM BHMOTH JO CTPYKTYpPH MPEIMETIB, MO 3apaXxOBYHOTHCA 10 MiJICYMKOBHX
WIKIIbHUX icruTiB (Abitur), Bu3HauyaroTbesi pekoMeHpanisiMu IloctiliHOi KoHpepeHmil
MiHiCTpiB OCBITH 1 KynbTypu ¢enepanpuux 3emens (Kultusministerkonferenz, KMK).
BinnoBigHO 10 IUX MOJO0XKCHB, HABYAIBHUH TIAH CTAPIIOL IIKOJIH Ma€e Oyt c(hOpMOBaHUI
TaKUM YHHOM, MO0 y HbOMY OYJM TPEJCTaBJICHI BCi TPW NPEIMETHI TPYyIMH: MOBH /
JiTeparypa / MUCTEITBO, CYCHUIbHI HayKH, a TaKOX MaTeMmarhka / MPUPOJAHHYI HAYKH.
Takwmii miaxig BigoOpaskae MiDKIUCITUIUTIHAPHUHA XapaKTep MiJCYMKOBHX IIKITbHUX iICIIUTIB
(Abitur) 1 cipssmoBaHMI Ha 3a0e3MedeHHs 30aJIaHCOBAHOI 3araJIbHOOCBITHBOI IiATOTOBKH
unyckHukiB (Kultusministerkonferenz, 2017).

Jlo miACYMKOBHX IIKITLHUX icrUTiB (Abitur) HanmexaTh MTUCHMOBI i YCHI iCTIUTH 3
4-5-x npenmeriB. JIo 000B’sI3KOBUX IPEIMETIB, cepell IKNX HIMEIbKa MOBa Ta MaTeMaTHKa,
HaJISKUTh 1HO3eMHA MOBa (HaiuacTile aHriiicbka abo iHKoM QpaHIry3bKa).

Opniero 3 kmovyoBux BuMor KMK e Te, mo mioHaliMeHIIe OIUH 13 HPEAMETIB
normbneHoro BuB4YeHHs (Leistungskurs), y 3eMIIX i3 KJIaCHYHOIO KYPCOBOIO CTPYKTYPOIO,
MOBMHCH HAJNEXaTh 10 0a30BUX aKaJeMIYHUX JHCIUILIIH, a caMme: HIMEIbKa MOBa,
iHO3eMHa MOBa, MaTeMaTHKa abo MpHUPOIHUYA Hayka. KpiM TOTo, HOpMAaTHBHO 3aKpillJICHO
0e3nepepBHICT, MOBHOT OCBITH: HiMeIbKa a00 iHO3eMHa MOBa Ma€ BHKJIAJIATUCS MPOTATOM
YChOTO TIEpioAy HaBUaHHS N0 CKJIQJaHHS IMJACYMKOBUX IIKUIBHHUX icnuTiB (Abitur), 1o
T IKPECITIOE TIEHTPAITLHY POJIb MOBHOI KOMIIETEHTHOCTI B OCBITHIH momiTuili Himeuannw.

BomHouac peamizarmisi UX BHMOT Ma€ BHUpPa3HWM (elepaTUBHUN Xapaktep i
3aJIeKUTh Bi KOHKpeTHOi (emepampHOi 3emii. Tak, y 3emisix Baden-Wiirttemberg Ta
Bayern ympomosxk 2020-x pokiB Oyno CKacoBaHO TIIOAUT HA IOTIMONCHHH Kypc
(Leistungskurse) Ta 6a3oBwuii kypc (Grundkurse), HaTOMIiCTh yCi MPEIMETH BUKIANAIOTHCS
Ha €IMHOMY DiBHI. 3a TAKUX yMOB iHO3EMHA MOBa 3aJIMIIAETHCS 00OB’SI3KOBUM KOMIIOHEHTOM
HABYAJBHOTO IUIAHY 10 3aBEPIUICHHS IIKOJHU Ta BPAXOBYETHCS B IiICYMKOBOMY PE3yJIbTaTi
Abitur, HaBiTh 0€3 POPMATBHOTO CTATYCY MOTJIUOICHOTO KypCY.

Haromicth y 3emMisIX 13 KIIaCHYHOIO KypcOBOIO Mopeio, 3okpema Nordrhein-
Westfalen, 36epiraetocss moxmin Ha mormuoseHi (Leistungskurs) i 6a3oBi (Grundkurs)
nmpeaMeTd. Y WX perioHax iHO3eMHa MOBa BKJIIOYAETHCS JIO TMiACYMKOBUX INKUTBHUX
icuTiB (Abitur) i Ge3mocepeHbO BIUIMBAE HA IMMiJCYMKOBY OIIIHKY JIMIIIE 32 YMOBH ii
BHOOpY SK OJHOTO 3 OCHOBHUX KypcCiB a00 SK ek3aMeHalliifHoro mpeamera. SIKIio x
iHO3eMHa MOBa BUBYaeThcs Ha piBHI Grundkurs, muTaHHs 1i BKIFOYEHHS JO MiICYMKOBUX
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MKiTpHUX icnuTiB (Abitur) BupimyeTbcs Ha piBHI KOHKPETHOI IIIKOJW BiIITOBITHO IO
3emenbHUX HOpMaTHBiB (Kultusministerkonferenz, 2020b).

Takum unHOM, iIHO3EMHA MOBa I0Cia€e cTablubHE MICIIE B CTPYKTYPI MiICYMKOBHX
WKUIbHUX icrmTiB (Abitur) y HimeuunHi, ogHak cTymiHb ii eK3aMeHaliiHOI 3HauYyIIOCTI
BU3HAYA€EThCS MOEIHAHHIM 3arajbHOHamioHaNbHUX pekomeHganii KMK Tta ocBiTHBOT
aBTOHOMIT (herepanbHUX 3eMensb (Tadum. 2).

Tabuuws 2

Craryc iHO3eMHHMX MOB y MiAr0TOBILI Ta CKIaJaHHi NiICYyMKOBHX

IIKiNBHAX icnuTiB (Abitur) y deaepanbaux semasax Himeuunnn
OdeneparnpHa 3emiis / Yu 000B’13KOBE BUBYCHHS Yu Moxe iHO3eMHA MOBa

YMOBH HaBUaHHS iHO3eMHO{ MOBH 10 Abitur OyTn mpenmeToM Abitur

Baden-Wiirttemberg, . Taxk, npuHaiiMHi 01HA Tak, iHoO3eMHa MOBa

Bayern 1HO3eMHA MOBA BUBYACTLCS | BPAXOBYETHCS B 3arallbHOMY

IO 3aBEPIICHHS MIKOJIH pe3yibTaTi Abitur

Nordrhein-Westfalen Tax, 3a ym0oBU BHOODY

. Tak, 6e3nepepBHE BUBUCHHS .
Ta 36MJI1 3 KJIACHYHOIO S sk Leistungskurs a6o
MOBH € 000B’SI3KOBUM

KYPCOBOIO CTPYKTYPOIO eK3aMEHAIlIITHOTO TTpeIMeTa
Mo:kITHBO; 3aJICKUTh
Tak BIJI IIKUJIBHAX

1 3eMEeJIbHUX PETJIAMCHTIB

Ino3emua MoBa
sk Grundkurs

BUCHOBKHU TA NEPCIIEKTUBH IMOJAJIBIINX PO3BIJIOK

Ha migcraBi mpoBeneHOro IOCIHIKEHHS MOXKEMO KOHCTAaTyBaTH, IIO CHCTEMa
HaBYaHHS iHO3eMHHUX MOB y HiMeUdnHi TpYHTYETHCS HA TIOETHAHHI YiTKUX IHCTUTYIIHHUX
MeXaHi3MiB 1 Cy4acHHX METOJIUYHUX ITiIXO/IiB, CIIPSIMOBaHNX Ha (pOpMyBaHHS KOMYHIKAaTHUBHOT
W MDKKYJBTYpHOI KOMIleTeHTHOcTeH. EQeKTHBHICTP MOBHOI OCBITH 3a0e3MedyeThCs
IHTEeTpaIli€l0 IMIUTIIATHOTO ¥ eKCIUTIMATHOTO HAaBYaHHS, 3aCTOCYBaHHSAM isUTbHICHO-
OPIEHTOBaHMX METOAWK, AaBTEHTHUYHUX 3aBIaHb 1 IUQPOBUX pPeECypciB, a TaKOoXK
YIPOBA/KSHHSIM PAHHBOTO BUBUECHHS IHO3EMHUX MOB.

Cucrema OLIHIOBAaHHSA B HIMELBKMX IIKOJIAX XapaKTEPU3YETHCS THYUKICTIO Ta
MOETAITHICTIO, TOEIHYIYM (QOpMyBaJlbHE OI[IHIOBaHHS Ha II0OYaTKOBOMY pIiBHI 3
(opmManizoBaHUMH OaTEHUMHU MOJICJISIMH Y CEPEIHIN 1 cTapIii MIKOJI.

[lepcniekTBY MOJANBIINX JOCTI/DKEHb MOJSTaloTh y MOPIBHIBHOMY aHaji3l
HIMELBKOTO Ta YKpaiHCHKOTO JIOCBiy MOBHOI OCBITH, BUBYEHHI LU(POBHUX IHCTPYMEHTIB
HABYAHHS ¥ OI[IHIOBaHHSA, a TaKOXX MOXJIMBOCTEW ajganTaiii e()EeKTUBHUX HIMEIBKHX
MIPaKTHUK J0 HAI[IOHAJTHHOI OCBITHROI CHCTEMH.
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MOPIBHSAJIBHUI JJOCBIJI CACTEMU IIPO®ECIMHOI OCBITH
¥V TAJIY3I IPOMUCJI0OBOI ®APMAIIIL B YKPATHI TA 3A KOPJIOHOM

AHOTANIA

Ipogeciiina niocomosxa @axieyie npomuciosoi gapmayii y cyyacuux ymoeax
Haby8ae npiopumemHo20 3HAYEHHS, OCKIIbKU ICMOMHO CHPUAE NOOANbUOMY DPO3EBUTNKY
0XOpOHU [ 30epedicenHs 300p08 s HacenenHs Yrpainu. Inmeepayis Ykpainu 6 eeponeiicokiil
0CBIMHIll NpoCmip ma OOKOPIHHI 3MIHU COYIATbHO-EKOHOMIUHUX GIOHOCUH Nompedyoms
NOCMiliHO20 B800CKOHANEHHs npoghecitinoi niocomosxku Kaopie. Heobxionicms cmeopenms
HOB80I cyuacHoi cucmemu ni020mMosKu Kaopie Onsi QapmayeemuyHoi npoMucio8ocmi
3yMosnena cneyianizayicio ma ougepenyiayicto OisabHocmi cy0'ekmis papmayesmuyno2o
PUHKY, WO CAPUYUHUMD HEeODXIOHICIb 3MIHU NI0X00I68 MA HABUATLHUX NPOSPAM.

Haoseuuaiino axmyanvnoro npobnemoro 0na Vrpainu 3 inmeepayiero it 6
€8PONELCHKI 0CEIMHI NPOCMIp € NIO20MOBKA Paxisyie NPOMUCIO80T papmayii, OCKITbKU
60HA 3a0e3neyye BUCOKOKBANIPIKOBAHUMU KAOPAMU HAYIOHATbHY DapMayesmuyHy eany3s.

Y emammi npoananizoeano nopiensnorull 00ceio cucmemu npogeciinoi oceimu y
eanysi npomMuciosoi gapmayii 6 Yrpaini ma 3a KOpOOHOM, Mpuealicmv HAGUAHHA MA
CMpYKmypy cepeouvoi U euwoi Gapmayesmuunoi oceimu, a maxodic Kearigikayiuni
suMozu 00 nocao gaxisyis 3 suwio papmayesmuuHoo ocgimoro 8 Yxpaiuni ma 6 Kpainax
€spocorosy. Hasedeno npuxnadu HAyioHANbHUX CUCMEM OCBIMU Y 2any3i NPOMUCIOB0T
Gapmayii’ y kpainax €8pocorosy 3 pisnum pieHem po3guUmKY QapmayesmuyHoi npOMUCI080CHI,
a came Dpanyii, Beruxoopumanii, I peyii, [llsetiyapii, Beaveii, Hioepranois, Illeseyii, Jlamsii.

Y ecmammi 3a3naveno, wo, nezsasicarouu ma pizui HAYIOHANLHI cUCmMeMU OC8Imu,
NPaKmu4Ho y 6CiX Kpainax € mazicmpamypa 3 NpoMUcCiosoi gapmayii 3 pizHumu
npoghinamu (cneyianizayisamu), wo 3abe3neuye ni020mosKy npogeciunux xaopie 3
Vpaxysanuam eanyzesux ocobnrueocmeil gapmayesmuunoi cgepu. Bcmanosneno, wjo 8
Yxpaini i 3a xopoonom mpueanicme HasuanHs 3a npozpamamu euwjoi gapmayesmuurol
ocgimu maiidice 00Harxosa (v cepedOHboMy 5 pokis).

Creyianizayis, HeoOXiOHUll pieeHb KaNIQIKayii ma HOMEHKIamypa nocao NpayieHUKie
3 6UWOI0 papmayesmuyHoIo 0C8imol0 6 YKpaini sumazaioms NOOATbUIO2O GUEUEHHS M
akmyanizayii 8ionoGioHo 00 3aNUMie pUHKY npayi ma 00ceioy po36UHeHUX KPAaiH.

Knrouosi cnosa: npogheciiina oceima, ghaxisyi npomuciosoi ghapmayii, npomuciosul
Gdapmayeem, nikapcekuti 3acib, cucmema NpPo@eciiHoi nid2omosKu Kaopie, KpaiHu
€spocorosy.
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ABSTRACT

Professional training of industrial pharmacy specialists in modern conditions is a
priority, as it significantly contributes to the further development of health protection and
preservation of the population of Ukraine. Ukraine's integration into the European
educational space and radical changes in socio-economic relations require constant
improvement of professional training of personnel. The need to create a new modern
system of training personnel for the pharmaceutical industry is determined by the
specialization and differentiation of the activities of pharmaceutical market entities, which
will necessitate changes in approaches and curricula.

An urgent problem for Ukraine with its integration into the European educational
space is the training of industrial pharmacy specialists, because it provides our national
pharmaceutical industry with highly qualified personnel.

This article analyzes the comparative experience of the system of professional
education in the field of industrial pharmacy in Ukraine and abroad, the terms of study and
the structure of secondary and higher pharmaceutical education, as well as the
qualification requirements for positions of specialists with higher pharmaceutical
education in Ukraine and in the countries of the European Union. Examples of national
education systems in the field of industrial pharmacy in the European Union countries with
different levels of development of the pharmaceutical industry are given, namely France,
Great Britain, Greece, Switzerland, Belgium, the Netherlands, Sweden, Latvia.

The article states that, despite different national education systems, in almost all
the countries, there is a master's degree in industrial pharmacy with different profiles
(specializations), which ensures the training of professional personnel considering industry
specifics of the pharmaceutical sector.

As a result, it was established that in Ukraine and abroad the duration of a
Master’s degree pharmaceutical education programs is almost the same (an average of 5 years).

Specialization, the required level of qualification and the nomenclature of
positions of employees with higher pharmaceutical education in Ukraine require further
study and updating in accordance with the demands of the labor market and the experience
of developed countries.

Keywords: professional education, industrial pharmacy specialists, industrial
pharmacist, medicinal product, professional training system, European Union countries.

BCTYII

®dapManeBTHIHUN CEKTOp YKpalHU XapaKTepU3YEThCS NAWHAMIYHUMHU TEMIIaMHU
3pOCTaHHS 1 aKTUBHUM PO3BHUTKOM, 32 PaXyHOK 4OTO IMOCi/Ja€ 3HA4YHE MICIle B €KOHOMIII
KpaiHu. YKpaiHa IIOpOKY MiJBHILY€ CBOi MO3MWIiI Ha CBITOBIH (apMaleBTUUHIN apeHi.
3pocTaHHsT KOHKYPEHTO3JIaTHOCTI BITUYM3HSIHUX MIIIPUEMCTB y MIPKHAPOAHOMY MaciuTadi
0e3mocepeHbO 1 IIKOM 3aJIeXKHTh BiJ KaapoBoro noteHiiany (bepaap, 2014). o crocyeTtsest
(hapmManeBTHYHOI Taiy3i, TO BOHA € CKJIaJHUM €JIEMEHTOM B CTPYKTYpPi €KOHOMIKH KpaiHH,
sKa TOEIHye B coOl pPUHKOBI MeXaHi3MH (B3aeMoJil MK CrOXuBayaMu (Ialli€eHTAMH),
HOCepeTHIKaMH (I'yPTOBUMH i po3piOHUMH), BUPOOHMKAMH JIIKApCHKUX 3ac00iB 1 opraHamu
OXOPOHHU 3I0POB’s), a TaKOX BHUKOHAHHS comiaidbHOI (yHKIT B cdepi 3abe3medeHHs
HaceJNeHHsA JIKApChKUMH 3aco0aMH, peali3yloud MpaBo KOXXHOTO TpOMaJsHHUHA Ha
ojepKaHHs KBaTi(pikoBaHOT METUIHOT JOMTOMOTH i O€3MEYHHUX JTI€BHX JIIKAPCHKHUX 3aC00iB.

3a poKM HE3aIeKHOCTI YKpaiHu ¢apMmameBTHYHA Taly3b NpPOHIIIA ITOCHUTh
CKJIQJHMI UUISIX BiJ NPAaKTHYHO IIOBHOTO pO3NaAy [0 BHXOAY Ha HAJGKHHH PpIBEHb
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BHPOOHUIITBA, CTBOPEHHS JIIKiB, KOHTPOJIIO SIKOCTI MPOIYKIIii, MAMPUEMHHUIITBA, HAYKA Ta
OCBITH.

3akiaau Buioi ocitTi (3BO) pazoM i3 mignpueMcTBaMM Tary3i Moyaad akTHBHO
aJlanTyBaTH CBOI OCBITHI NPOTpaMu A0 MDKHAPOAHUX CTaHAApTiB, Takux sik GMP (Good
Manufacturing Practice) Ta GLP (Good Laboratory Practice), 1mo 3Ha4HO pO3IIMPHIO
CHEKTp MiAroToBKH (haxiBLiB Il cydacHoi GapManeBTHYHOT IHIYCTPii.

Y BChOMY CBITI € 3araJIbHOTIPUIHATAMHE TaKi IIOHATTS SIK <«IIPOMUCIIOBUH (hapMarieBT,
«IIpoMwmcIioBa ¢apmarlisi», MpoTe B YKpaiHCbKOMY Tpo¢deciiHOMY CEepelIOBHII HiTKOTO
BH3HAUYEHHS iX HE Oyso chopMyIpOBaHO, BOHH OYJIM 3aMO3WYCHI i3 3apyOKHHUX JDKEpel i
HapemTi B VYkpaini 3100ynu  odimiiiHe BH3HAaHHSI. THM dacoMm, B IHAYyCTpiaJIbHO
PO3BHHEHMX KpaiHaX IIi TOHATTSA Oyim momupeHi me B 60-X pokax MUHYJIOTO CTOJITTS.
JlocTaTHRO 3rajiaT MOIMYJIIpHE 32 KOpIOHOM BuaaHHs Jlaxmana Ta Jlibepmana «Teopist Ta
npaktuka npomucioBoi ¢apmamii» (The Theory and Practice of Industrial Pharmacy),
BuzaHe B 1991 poui (bepaap, 2014). IIpouecu po3ButKy (apManeBTHYHOI rainy3i B YKpaiHi
BHMAralTh TapMOHI3allil HAI[IOHAJTBHOTO 3aKOHOJABCTBA 3 BUMOTaMH E€BPOMNCHCHKOTO
Coro3y, po3poOKH BiJIIOBITHOT HOPMAaTHBHO-NIPABOBOT 0a3y 1 BIPOBA/PKEHHS HA MiAIPHEMCTBAX
Ta OpraHizallisx rajiy3i MbDKHApOJHUX CTaHIApTIB, IIepeyciM HaJIeXKHOT BUPOOHMYOI NPaKTHKN
(GMP). CrBopenHs B YkpaiHi (hapMalieBTHIHOI raitysi, 110 HPALoE 32 CBITOBUMH CTaHJapTaMH
BUPOOHHMIITBA Ta SIKOCTI — II€ CHCTEMHE 1 CTpaTeriuHe 3aBJaHHsA, 1 MiArOTOBKa
BHUCOKOKBaJTi(hikoBaHHX (haxiBITiB IS IIi€] TaTy3i € BUPIMISHHSIM OJJHOTO 3 OCHOBHUX 3aBJIaHb.

Sk 3a3nadeHo y moHorpadii Crimuyka (2017), cTaHOBICHHS TEHIESHIIIN podeciiHoT
MiAroToBKU (haxiBIliB (GapManeBTUIHOI ramy3i B YKpaiHi CTAaHOBHUTh 3HAYHWN HAyKOBUM
iHTepec 1me i ToMy, o (hapManeBTHIHA OCBITa € OCOOJMBAM BHIOM MPOQECiHOI MiArOTOBKH,
OCKUTbKH Oe31ocepelHbo BIUIMBAE HA COIIAIbHO-€KOHOMIUHI TIPOIIECH CHOTOJCHHS W pa3oM 3
THUM YUHHUTH BIUTUB HAa MalOyTHE, 3a0e3MeUyIOuH TIiIT0OTOBKY HOBOTO TIOKOJIHHS Mpo(decioHaIiB,
(GhopMyIOUYM BUCOKOSKICHHH JIOJCHKHIA Ta corianpHuit kamitan (Cruimuayk, 2017). Briache,
JIFOJICHKHMH KalliTall 1 € OCHOBHUM pECypcoM 3a0e3MeUeHHs CTAIOro PO3BUTKY Y KpaiHH.

Marepianu crarri 3a6isku (2025) cBigyars, mo B ymMoBax rioGaiizanii cBiToBoi
C€KOHOMIKM TMOCWIMIACS KOHKYPEHI[S, [0 CIIOHYKa€ €BPOICHChKI KpaiHW TOCTIHHO
BJIOCKOHAJIFOBATH CBOI CTpATETi4HI MiAXOMU Iox0 mpodeciiiHoi OCBITH Ta HaBYaHHSA. A
MIPOMHMCIIOBICTh € OCHOBHHUM PYIITiEM €KOHOMIYHOTO 3POCTaHHS, TOMY €BpOIa 3HAXOIUTHCS
Tepe BUKJIIMKOM y IboMY KOHTeKcTi (3abisika, 2025).

Sk 3azHadeno y CrpaTeriuHiid mipamifi po3BUTKY BHIIOI OCBiTH B YKpaiHi Ha
2022-2032 pokd, METOIO BHIIOI OCBITH € 1HTENEKTYIbHHHA, KyJbTypHUH 1 TipodeciiHnit
PO3BUTOK OCOOHMCTOCTI, (hOpMYBaHHS SKICHOTO JIIOJACHKOTO KamiTaly Ta 3TypTyBaHHS
CYCIITLCTBA YIS YTBEPKCHHS YKpaiHH SK PIBHOIPABHOTO WiIEHA €BPOIEHCHKOI CIUILHOTH,
Ppo30yI0BH e(heKTUBHOI IHHOBAIIITHOT KOHKYPEHTOCIIPOMOXKHOI CKOHOMIKH Ta 3a0€3MeueHHS
BUCOKHMX CTAHJIAPTIB SIKOCTI XUTTs (MiHICTEPCTBO OCBITH 1 HayKku YKpainu, 2022).

Croromni mepen ¢apmanestTnaaumMu  3BO  VYkpaiHu mocrano 1mie OjaHe
IIMPOKOMACIITa0HE 3aBIAHHS MIOAO IOTJIMOJNCHHS 1HTEPHAI[IOHANI3AMII: TOCUICHHS
MIDXXHApOJHOT KOMIIOHEHTH B YCIX CKJIAJJOBHX IiSIBHOCTI (3aKyMiBIIs CyOCTaHI# B iHIINX
KpaiHax, IX aHadi3 SKOCTI 3TiJHO 3 CBITOBUMH BHMOTAaMH, BUTOTOBJICHHS aKTHBHHX
(dapMareBTHUHUX 1HTPEMIE€HTIB, JIKapChKUX 3ac00iB, TOCTAa4aHHA X Ha 3aKOPJOHHI
PUHKH), BUXiI Ha OPTaHi3aImil0 CydaCHUX HAYKOBHX IOCHI/PKEHb 1 OCBITHIX TEXHOJOTiH
MiAroToBKU (paxiBiiB, siki OyIyTh KOHKYPEHTOCTIPOMOXXHMMH Ha CBITOBHX pHUHKAax MpAIli;
HaOyTTS TaKMMH 3aKJIaJaMH BUIIOI OCBITH CTaTyCy BHCOKOPEHTHHTOBHX 32 MDKHAPOIHO
BH3HaHUMHU KpuTepisimu (OMenpueHko, 2025).
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VY umx ymoBax BaXJIMBUM aKTyalbHHM 3aBJaHHSM CTa€ BUBUCHHS  ajanTariis
1HO3€MHOTO JIOCBify 1 TOpIiBHSHHS #Woro 3 ykpaiHckkumu 3BO y cdepi miaroroBku
creuiaicTis 3a nporpamoto «IIpomuciioBa papmaris.

META JOCJIAKEHHSA

Meroro craTTi € MNOpIBHAHHA BHUMOr 110 (hapMaleBTUYHOI OCBITH y Taiysi
IpoMHUCIIoBOI (apmariii B YKpaiHi Ta 3a KOpJOHOM (TepMiHM HaBYaHHS, BUIU IpodeciiHoi
JUSUTBHOCTI, TOPIBHSHHS 1ocaj, (yHKLII Ta BUMOTH 110 OCBiTH (haxiBIIB 3 BHIIOIO
(hapMareBTHIHOIO OCBITOIO).

TEOPETUYHA OCHOBA TA METOJAHU JOCJIIJ>KEHHS

[TuranHs miAroToBKH (paxiBIiB MpoMHCIOBOi hapmarltii B YKpaiHi BUCBITIIFOBAIHACS
B Oarathox mpamsax Takux HaykoBIiB, sk O. S. bapkosceka, O.II. Bomocoserp,
I. A. 3ynmanens, B. O. Jlebenunens, €. O. Minepsn, 3. M. Muaymko, I'.JI. ITaadinosa,
B. JI. Cnimayk, f. B. Iexmicrep, O. B. Yanmii, B. I1. Yepnux, M. B. Uepmincbkuii Ta iH.
€Bporeichky cuctemMy MpodeciiiHol OCBITH 1 HaBUaHHS Yy CBOIX NpaIsiX BHCBITIIOBANA
I. 3a06isika. [JlocnimkeHHto npodeciiHol MiAroToBKKM (apManeBTiB y 3apyODbKHHX KpaiHax
npucssiueni npaui I. beiirca (1. Bates) (Benuka bpuranis), [x. Atkincona (J. Atkinson)
(Benuka bpuranis, ®panuis), JI. bagep (L. Bader) (Himeuunna) ta iH.

VY mpoueci AOCIiIKEHHS! BUKOPUCTAHO CTPYKTYPHO-CHCTEMHHUH aHaNi3 — 3 METOIO
TEOPETHYHOTO OOIPYHTYBaHHS MPOOJIEMH; 3arajJbHOHAYKOBI METOIM — aHaji3, CHHTE3 Ta
y3arajJbHEHHs OCHOBHHUX IIOJIOKECHb HAYKOBHX TMpailb, HOPMATHBHUX JOKYMEHTIB Ta
apXiBHHUX JDKEPEN, IO CIPHSIIO 00’ €KTHBHOMY BHCBITIICHHIO TPOOJIEM, ITiJl BIUIMBOM SKHX
3MIHCHIOBABCS PO3BUTOK TpodeciiHol MiAroTOBKHM (axiBIiB (hapMaleBTUYHOI Tainy3i B
VYkpaiHi; KOMIOHEHTHO-CTPYKTYPHHH, CHCTEMHO-CTPYKTYPHHH, CHCTEMHO-(YHKITIOHATHHUAN
METOJH, L0 YMOMIIMBHJIM BHOKPEMJICHHS OCHOBHHMX KOMIOHEHTIB cHucTeM mpodeciinol
MiAroTOBKK  (haxiBI[iB TMPOMHUCIIOBOT (apmariii, KOMIIApaTUBHUN METOJ — 3 METO0
NOPIBHSUIBHOTO  aHaNi3y o0cOoOMMBOCTEH mpodeciiiHoi ocBiTH y KpaiHax €Bpocorosy;
NPOTHOCTUYHUA — 3 METOI0 BHM3HAUCHHS MOXJIMBOCTEH Uil peatizauii €BpOIEHCHKOro
JIOCBi/ly B OCBITHIN NpaKTULl YKpaiHH.

BUKJIAL OCHOBHOI'O MATEPIAJY JOCJIIIKEHHSA

VY 1992 poui B YkpaiHcekiii (hapmaneBTHuHI# akagemii (cboroani HamioHampHui
¢dapmanestrnunuii  yHiBepcurer (H®aV, M. XapkiB)) Oylo BiIKpHUTO CIEIiabHICTh
«IIpomucnoBa dapmarisi». Ha Toit wac pexrop akagemii B. I1. UepHux ogHMM 3 mepmnx
3pO3yMiB, 10 BUPOOHUIITBO JIiKApChKHUX 3ac00iB (JI3) HaNeKHUTh 10 HAWOUTBII MPIOPUTETHUX 1
COIIJIbHO 3HAYYIIUX HAMpPSAMIB PO3BUTKY €KOHOMIKM YKpainu. Bin crany cmpaB y 1iit
rayry3i 3HaYHOIO MIpOIO 3aJie)kaTh MOXKIUBOCTI JIEp’KaBH y MiATPUMAaHHI 3JI0pOB'S Hallii Ta
3MIITHEHHI E€KOHOMIYHOi He3aJeKHOCTi. 3 TOro 4dYacy (apMaleBTHYHA OCBiTa 3a
cneuianbHicTio «[IpomucioBa ¢apmanisy 3aifHsia cBOIO Hillly Y BHIIIH OCBiTI YKpaiHu.
ITpu crBOpeHHI HOBOro mnpodeciiiHoro crnpsiMyBaHHs OyB pO3poOJICHHH JepKaBHHUH
CTaHAApT OCBITH: OCBITHBO-KBalli(iKalliiiHa XapaKTepHCTHKAa W OCBITHbO-TpOdeciiiHa
nporpama MiAroTOBKK (axiBIiB, 3riHO 3 SKUMH OyiM po3poOeHi HaBYaIbHI IUIaHH, L0
BKJIFOYaY (hyHIAMEHTAIIbHI, 3arajlbHO-1HKEHEPHI, MEITUKO-010JI0T14HI, eKOHOMIYHI, XIMIYHi Ta
TEXHOJIOTIYHI AUCUMIUTIHY. J[1s KOKHOI AucuuIuiing Oynu po3poOiieHi poboui nporpamu,
HaBYAILHO-METOJMYHA JITEpaTypa, IUIAaHW 1 CTPYKTYpH TNPOBEACHHS JIaOOpaTOPHUX i
MpakTUIHUX 3aHATh. J[o 1997 poky miaroroBky (axiBmiB 3a cneriaibHicTio «I[IpomucioBa
(dhapmartis TPOBOJAMIN B HaNpsAMi «XiMidHa TEXHOJIOTIS Ta IHXEHepis», a 3 1997 poky ns
CIieriabpHIiCTh OyJia mepeBefieHa B HampsM miarotoBku «®Dapmartis» i mepeliMeHOBaHa B
«Texnonorii GapmaneTnaanx npenapatisy (TOIT). HeaminauM 32 BCi i pOKH iCHYBaHHS
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(dakynpTeTy TIPOMHUCIIOBOI (apmarlii € MAroTOBKa CIEHIaliCTiB — 1HKEHEPiB-TEXHOJIOTIB
Il apMareBTHYHOI TPOMHUCIIOBOCTI YKpaiHM 3a crerianbHocTsIMu «IIpomuciiona
dapmauis», «TexHosorii GapMarieBTHUHNX MpenapariB», a CbOrOJHI MiATOTOBKAa HACKPI3HOTO
Maricrpa 3a OJHOMMEHHOIO OCBITHBOIO IPOrpaMolo 3a cremianbHicTI0 «226 Dapmariis,
npomuciioBa Gapmais» (Omenpyenko, 2025).

Be3ymoBHO, y mpoleci pepopMyBaHHS BHUIIOI OCBITH, PO3BUTKY (papManeBTHUHOL
IIPOMHCIIOBOCTI, IIEpeX01y HiIIPUEMCTB YKpaiHH Ha €BPOICHCHKI CTaHJapTH BUPOOHMIITBA
(dhapmareBTHUHOT MPOAYKIIii, HA BUMOTH Ma€ 3MIiHIOBATHUCS 1 3MIiCT OCBITHHOTO IPOIIECY.
Croromai y H®aV roTyroTh crieniamicTiB, SKi MiCIs 3aBepIICHHS HaBYaHHS MPAIfOI0Th Ha
BCIX MIJSHKAX YXUTTEBOTO IHMKIY (apManeBTUYHOI MPOAYKIii: MAapKETHHT Ta BHUBUYCHHS
pUHKY, TUTaHYBaHHS ¥ po3poOKa MpOMyKIlii, MPOEKTYBaHHS U pO3poOKa TIPOIECIB,
MarepialbHO-TeXHIUHe 3a0e3IMedeHHs (3aKymiBis CyOCTaHIid, peakTHBiB, MaTepialiB),
BHPOOHUIITBO, KOHTPOJIb, TAKyBaHHs, MapKyBaHHs, 30epiranus, 30yT, nponax. IlepeBaroro
IITOTOBKM 1HXXEHEPIB-TEXHOJIOTIB € came pPO3IIUPEHUI CHEKTp y HaBYAIBLHOMY ILIaHi
3arajibHOIH)KCHEPHUX, MEIUKO-0i10JIOTIYHHUX, OpraHi3aliifHO-eKOHOMIYHUX, XIMIYHUX Ta
TEXHOJIOTIYHUX JWCIUILIIH, 0 HAJa€ mepeBary Bunyckankam Hday Ha pobouux Micisx.
Came notpeba npakTHIHOI (hapMareBTHYHOI 1HAYCTPIi, 30epeKEHHS TPAAULIH 1 IPUMHOKEHHS
3100YTKIB CTalla MEePIIOYEPrOBUMU 3aBJAaHHIM (DaKyIbTETy Ha MOJANIBII POKH.

3a ocTaHHI POKM Yy 3B'SI3KYy 31 3pOCTAlOYMMHM CBITOBUMH BUMOTaMH JIO
BHpPOOHUIITBA JIKAPCHKUX 3ac00iB CYTTEBO 3MIHMBCSA HAaBUAIBHHMH IUIAH TiATOTOBKH
IHKeHepa-TexHojora. BeeieHo BUBUCHHST HOBUX Juciuiniin: «DapmaneBTudHa po3poOka
JIKapChKUX 3aco0iBy», «Hamexni GapmaneBTHaHI pakTUKNY, «KBamidikaris 1 Bamigarmis y
(hapmareBTHIHOMY BUPOOHHIITBIY», «Danbcudikaltist JikapchKuX 3aco0iBy», «HaHOTEXHOOTiD),
«MeTomooris 1 ToTika HAYKOBUX JOCIIHKEHbY Ta iH.

CyvacHa migroroBka ¢axiBIiB y ramy3i mnpomuciioBoi (apmarii B VYkpaiHi
OpIEHTOBaHa Ha 3aCTOCYBAHHSI CUCTEMHOTO, IHTEIPOBAHOT0, CHHEPTETHYHOTO 1 KOMITETEHTHICHOTO
migxoniB. Lli migxoau crnpHsiOTh PO3BUTKY BMIHB CaMOCTIHHO pO3B'si3yBaTH Ipodeciiiui
3aBllaHHS, NPUAMATH BIAMOBIAJbHI PINICHHS Ta aJanTyBaTHCSA JO LIBUAKO 3MIHIOBAaHHX
YMOB pHHKY nparii. Bonu 3a0e3neuytoTs nepexiz 10 HOBUX raly3eBHX CTaHIapTiB Ta CIPUSIOTh
BIATOBITHOCTI Pe3yJIbTATIB OCBITH ITOTPEOaM CyCIIILCTBA Ta BUMOTAM PHHKY Hpalii.

ITinroroBka (axiBiiB croemaibHOCTI «226 Dapmarris, mpoMucioBa (papmarisy,
criertiamizanii 226.02 TIpomuciioBa Qapmaitiss B YKpaiHi 3MiHCHIOETBCS 32 CTaHIAPTOM
BHIIO1 OCBITH, 3aTBepkeHNM Hakazom MinicTepcTBa OCBITH 1 Hayku Ykpainu Ne 981 Bif
04.11.2022 p., sxmii 6a3yeTbcss Ha CTaHmapTax Ta pEeKOMEHAAIISX M0N0 3a0e3rmedeHHs
sikocTi B €Bpomneiicbkomy mpoctopi Bumioi ocBith (ESG, ISCED-F 2013, Industrial
Pharmacy). ¥ MaTpumi BignoBigHocTel, Bu3HaueHnX CTaHmapToM, 3a3Ha4eHo, o (axiBelp y
rajgy3i IpOMHUCIIOBOiI (apManii HOBUHEH MaTH CIeLiali3oBaHi KOHIENTyalbHi 3HAHHS, 110
BKJIIOYAIOTh Cy4acHi HayKoBi 37100yTkHu y cepi npodeciiinoi misiubpHOCTI ab0 rairysi 3HaHb i
€ OCHOBOIO /ISl OPUTIHAJIBHOTO MHCICHHS Ta NPOBEAEHHS OCIHIIKEHb, KPUTHYHOTO
OCMHMCJICHHS MPOOJIeM y raiy3i Ta Ha MEXI ramxy3eil 3HaHb, BOJIOJITH CICIialli30BaHHUMU
YMIHHSAMHW/HaBUYKaMU pPO3B’s3aHHS MpOOJIEM MpH TPOBEAEHHI JOCIiKeHb Ta/abo
MPOBA/DKCHHI 1HHOBAIIIHOT TISUTEHOCTI 3 METOK PO3BUTKY HOBUX 3HAHb Ta MPOLEIYP,
3MaTHICTIO 1HTETPYBAaTH 3HAHHSA Ta PO3B’SA3yBaTH CKJIQAHI 3a7adi y [IUPOKUX
MYJBTHIUCIUIUTIHAPHUX KOHTekcTax (HamioHanmbHe areHCTBO 13 3a0e3MedeHHs! SKOCTI
ocgith, 2015). IIlo cTocyeThecst KOMyHiKallii, To Takuil (haxiBelb MOBUHEH BMITH 3p03yMiJIO
1 HEJIBO3HAYHO JOHOCWUTH BJIACHI 3HAHHSA, BHCHOBKM Ta apryMeHTanii 10 (axiBmiB i
He(daxiBIliB, 30KpeMa 710 0ci0, SKi HABYAIOTHCS, Ta HECTH BIAMOBINANBHICTE 32 yIPaBIiHHSI
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pobounMy abo HaBYATBHUMH TPOIECAMH, SKI € CKJIAIHUMH, HerepeadaduyBaHUMHU Ta
MoTpeOyIOTh HOBHUX CTpareriyHux miaxonmiB. OkpiM Toro, Taki (axiBmi MamTh OyTH
BiJINOBiJAJILHUMH 332 BHECOK JI0 MPOQECIHNX 3HAHB 1 MPAKTUKH 1HITUX Ta/a00 OLiHIOBAHHS
pe3yNbTaTiB AiSUIBHOCTI KOMaHJ| Ta KOJEKTHBIB, OpraHi30BYBaTH HaBYaHHS 3 BHCOKUM
CTYIIEHEM aBTOHOMII.

Harionansre arenrcreo kBatidikauii (HAK) onpumoanmio 3areepmkeni npodeciiini
CTaH/apTH JisubHOCTI npodecioHaiB Ta ¢axiBLiB y chepi Gapmanii. Y MiHICTEpPCTBI 0XOpOHH
3I0pOB'S MOBIJOMHUIIH, IO 30KpeMa II€ CTOCYEThCS 1 MPOMHUCIOBOTO (hapmareBTa sK
npodecionana, MeTo0 MPOQeciiiHOi MiIsTLHOCTI SKOTO € OpraHi3amis JisUTbHOCTI
(hapMareBTHYHOTO MMiAMPUEMCTBA, PO3poOKa, MPOMHUCIOBE BUPOOHHUIITBO, KOHTPOJH Ta
YIPABJIHHSA SKICTIO JIIKAPChKUX 3ac00iB s 3a0e3rmeueHHs] oTped OXOPOHH 310pOB’s. Y
npodeciitHomy  craHmapti  «[IpoMucioBuii  ¢apMareBT»,  3aTBEPIDKCHOMY  HAKa30M
I'O «O6’emHanHs opraHizaiii poOOTOAABIIIB MEANIHOT Ta MiKPOOIOJIOTIYHOT TPOMHUCIOBOCTI
VYxpainm» Big 23.03.2023 p. Ne 01-23 i BHeceHomy 1o Peectpy npodeciiinux crannapris,
BU3HAYEHI 3arajbHi, NpoQeciiiHi KOMIETEHTHOCTI, TpyXoBi (yHKLil, SKi BH3HAYAIOTh
npodeciifHi KOMIIETEHTHOCTI, HCOOX1/THI 3HAHHS, YMIHHS 1 HABUYKH.

KBanidikaniinuii nenrp 3 papmanii y 2025 poui npoBiB OLIHIOBaHHS PE3yJIbTATIB
HaBYaHHS JUIs NIPUCBOEHHS mpodeciiinoi kBamidikamii mpomucnoBoro Qapmaresra i, Ha
nprkiaai KuiBcbkoro HarioHaJbHOTO YHIBEPCHTETY TEXHOJIOTIH 1 AM3aiiHy, Kpalll IbOropivHi
BHITYCKHUKH OTpPHMalld cepTH(diKaTH Tpo TpPHCBOEHHS mpodeciiHol kBamidikarii,
HEOOX1AHOT IM IS yCmimHoI poOoTH.

Y 2000-2007 pokax eBpomeiicbka cucTeMa MpOoQeciiiHOi MiArOTOBKH KaApiB,
30KpeMa y Taiy3i npomwuciioBoi (apmartii, 3a3Hana 3HAYHUX NpoOJIeM, TOB'SI3aHUX 3
BIZICYTHICTIO €TUHMX OCBITHIX CTaHAApPTiB, HEBIIMOBIMHICTIO KOMIIETEHTHOCTEH BHUITYCKHUKIB
BHMOTaM poOOTONABIlIB, IO MPHU3BEIO 1O CYTTEBOI 3MIHM CHCTEMH JWILNIOMHOI Ta
nicnsaumiioMuoi migrorosku kaapiB (European Union, 2005).. HaBuanus y ramysi
npoMHCIIoBOi (hapManii y pi3HHX KpaiHax €BpOcO03y OpraHi3oBaHO NO-pizHOMY. JlomaTtkoBy
npodeciiiHy ocBiTy B raiysi npomucioBoi ¢apmauii 3700yBaroTh a0 B yHIBepcHTETax
(pi3Hi MaricTepchbKi IpOrpamMy, iHOAI Ha CIEIiajJbHUX BIAJUICHHSAX Ul AOPOCIHX), abo B
YHUCJICHHUX KOHCAJITHUHIOBUX areHTcTBax. CIiJl 3a3HAYdTH, WO OCBITHI IpOrpamMu Juis
YIOBHOBOKEHUX OCI0 (apMaleBTUIHUX ITiINPHEMCTB y BCiX KpaiHax €C XOpCTKO
KOHTPOJIOIOTECS JepkaBoto 3rigHo 3 GMP Ne2 (2007) (MiHicTepcTBO OXOPOHH 370POBS
VYkpainu, 2007).

Crarts Ne 44 JTupextuBu €C Ne 36 (Directive 2005/36/) ipo ocBiTy dapmarieBTiB
OKpPECITIOE TIOJOXKEHHS TMPO B3aEMHE BU3HaHHA aurioMiB. B €C nume ¢apmaneBTHdHi
MpaIiBHUKY, SKi 3100y BHINY OCBiTYy, Ha3WBalOThCsA (apmarieBTamu (pharmacists), a
(apmaneBTHYHI TpaIiBHUKK Oe3 BHINOI OCBITM Ha3HMBAIOTHCS (hapMaleBTaMHU-TEXHIKaMU
(pharmacist-technicians).

VY 3B's13Ky 3 mieto aupekrusoro €C Oyno ininifioBano npoexr PHARMINE mozno
rapMoHizanii ¢apManeBTHUHOI OCBiTH. Y pamkax npoekry Pharmine mono BupoOieHHs
NPUHLIHMIIB €MHOTO OCBITHBOI'O IPOCTOPY €BPOCOI03y B raiysi ¢apmaii Oysio BU3HaYECHO,
II0 Ha «yMOBHOMY» DpiBHI OakajmaBpa Mae OyTW €IMHE HaBUaHHS (apMaleBTiB, sKe
3a0e31meunTh Opo3yMiHHs (DaxiBIiB Mmicis creriamizamii (anTeyHa, KIiHIYHA YU TPOMHCIIOBA
¢dapmaris). HalikpampMu € KOPOTKOCTPOKOBI KypcH MiABHINEHHs KBasidikarii (y BATIISII
MOJYIIB) y Traixy3i MPOMHCIIOBOI (hapmarlii, ki MPOTMOHYIOTh CITIBPOOITHUKH KOMIIaHii, 110
CIIBNPAITIOIOTE 3 yHiBepcuteTamMu. ONTHMalbHE BUKOPHCTAaHHS 3a04HOT  (opMuU
(mucraHIiiiHe HABYaHHS, CaMOCTiHHA po0OTa Ta OYHE HABYAHHS B KAMITYCi YHIBEPCHUTETY
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Ul BUBYCHHS OKPEMHUX TEeM Ta CKJIaJaHHsA icruTiB). HaB4aHHA Ha MaricTepchbKHX
porpamax i3 mpoMuciioBoi ¢apmariiii (6e3 HamucaHHs AWCepTarllii) 3aTpedyBaHe HE B YCiX
KpaiHax. HaBuanbHi MOIyJi MOBHHHI MEpPErJsSAaTUCS Ta OHOBIIOBATHCH 3 ypaxXyBaHHSIM
po3BUTKY Hayku Ta TexHiku (Pharmin, 2014).

st xpain €C pekoMeH10BaHO, 1110 BHIIA (hapMaleBTHYHA OCBITa Ma€ TPUBATH HE
MEHIIe 5 poKiB, 3 HUX 4 POKM SK MIHIMyM — TEOpETMYHa Ta IpPaKTHYHA OCBiTa B
YHIBEPCHUTETI, a Jjajli He MEeHIIe 6 MICSLIB IPOXOHKEHHS NPAKTHKX B anTewi (po3aApiOHii un
TOCIITabHIH).

Jlnst BupimeHHs crienudiqHuX mpobeM OCBITH caMme B rairy3i apmaiiii Ta OiiHKH
MOXKJIUBOCTEH BIPOBA/PKCHHS TPHUHIMITB bBOJOHCHKOT Aexmapariii y ¢apMamneBTHIHE
HaBYaHHA (KJIiHIYHA (TOCHITaJIbHA), aliTeYHa Ta MpOMHUCIoBa ¢apmarrisi) mpoekt Pharmine
O0yB miarpumanuii [Iporpamoro Erasmus+ (142078-LLP-1-2008-BE-ERASMUS-ECDSP),
sIKa € OJHUM 13 OCHOBHUX (iHAHCOBHMX IHCTPYMEHTIB JUIsl CIIBIpaIi 1 SKa IMPOIOHYE
MOXJIMBOCTI MOOUIBHOCTI Ta cmiBmpani y cdepi BumIoi ocBiTH, npogeciiHoi OcBiTH Ta
HABYAHHS, IIKUIBHOI Ta IOIIKUIBHOI OCBITH, OCBITH ISl JAOPOCIIUX, MOJIOJI Ta CIOPTY.
Bromket nporpamu Ha 2021-2027 poku ctaHOBHUTH 26,2 Minbsipaa €Bpo (110 Maiixke BIBii
nepesuinye Owmker y 2014-2020 pokax), a yBara CKOHIICHTPOBaHa Ha COLIAIbHIN
iHTerpauii, mepexoxai Ha 3ejeHi H HUQPOBI TEXHONOTI Ta CHPHUAHHI ydacTi MOJOAI B
nemokpatnaHoMy xHTTi (Royal Pharmaceutical Society, 2025).

Kitacudikaris daxisiiiB 3 ¢papMamneBTHIHOIO OCBITOIO 32 KOPJOHOM (HOPMYETHCS 3
ypaxyBaHHSIM wMicust pobotn. DaxiBmi, SKi TPAMIOIOTE HA BHUPOOHUITBI, SK
(bapMancTpub'IoTOPH, a TAKOXK Y MTOCHIHKSHHSIX Ta CHCTeMI peryisiii ooiry JI3, Hanexarb
no ¢apmareBTiB  (pharmacists) (daxiBuiB 3 mpomucioBoi (dapmarii (industrial
pharmacists). 3a kopaoHOM y ¢dapMaleBTHUYHUX BYy3ax ICHYE OKpema CIeriam3aris 3
JmikapHsHOI  (apMmaneBTHKM Ta mpoMucioBoi  ¢apmamii  (Internationasl  Standard
Classification of Education, 2013).

[eBHi BiAMIHHOCTI ICHYIOTB 1 Y Ha3BaxX HanpsMIB ITiJTOTOBKH Ta CHELiaIbHOCTEH Y
(apmManeBTHYHIH NPOMHCIOBOCTI YKpaiHM Ta 3a KOpaoHOM. B VYkpaiHi cneuianbHicTh
«[IpomucnoBa dapmaris» MoxHa 3100yTH, 3aKIHYMBILIA MaricTparypy micis OyIb-sKOro
OakanaBpaTy; 3a KOPIOHOM aHAJOriuHy cremianbHicTh (industrial pharmacist) Tex MoxHa
OTpUMATH B MaricTpaTypi, ajie TUTbKH TICJIS BUIIOI (papManeBTUIHOI OCBITH 200 ONM3BKHUX
HaIpsIMiB TATOTOBKH (MEIUITUHA, XiMisl, 010JI0Tis).

B Vkpaini y QyHKIIT mpoMuUCIOBUX (papMalleBTiB BXOAATH OpraHi3allis Ta BEACHHS
TEXHOJIOTIYHUX TIpOIeciB Ha (papMaleBTHIHOMY BHPOOHHUIITBI, a 32 KOPJIOHOM IIUM
3aliMaloThCA JIMIIE JIFOAN 3 iHKeHepHOIo 0cBiTOIO (pharmaceutical engineering).

OxapakTepu3yeMo KibKka HaIliOHAJILHUX CHUCTEM OCBITH y Taly3i MPOMHCIOBOI
(apmarii y kpaiHax €BpOCOr03y 3 pi3HUM piBHEM PO3BHUTKY (hapMarieBTHYHOT IPOMHUCIIOBOCTI.

Y ®pannii Hamiuyetbes Onm3bko 260 mimnpuemctB Ta 316 IHHOBAIMHUX
(apmaneBTHYHNX KoMnaHiid. CTyneHTH-(papMaleBTH BCiX HampsiMiB (anTeyHa Qapmariis,
kiaiHiyHa apmanis (kTiHIYHA (apMakosoris), NpoMHCIOoBa QapMallisis 4d KIIiHIYHA
Giosiorist) mepuri 4 pOKH HaBYAIOTHCS CIUIBHO, ajle BXKE Ha 3-My Ta 4-My poli HaBYaHHS B
OCBITHI MpOTpamMH BBOJATHCS CIHCIHIANbHI JUCHUILTIHU. 3arajibHi BCIM Tpodiisam
npodeciifHi TUCIUTUTIHA BBOJSTH Y HAaBYaHHS BXKE HA MOYATKY 2-TO POKy. TakuM YHHOM,
JI0 TIOYATKy 5-TO POKY HaBYAaHHS CTYIEHTY MPOIMOHYETHCS PO3MOYATH CIeIlializaliio: 2-
piuHMI Kypc 3 anTedHoi abo mpoMuciioBoi dapmartii (5-i Ta 6-1f poxu HaB4YaHHs). Ha 000X
HampsiMax € BUPOOHWYA TpaKTHKa — MIOHAWMEHIe 6 MicAIiB; 4-piuHa iHTepHATYpa IS
KIHIYHUX (papMareBTiB Ta KIiHIYHUX OioJyioriB. ToOTO 3arambHa TPUBAJICTh HABYAHHS 3a
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IMMU HampsMaMH CTAaHOBUTh 8 pOKIiB. YTIOBHOBaKEHOIO 0cob0o0i0 y PDpaniii, sk i B
Himeuuwmni, wmoxe OyTu Jumie npomucioBuid  (apmaneBT. OCKiUITBKH — QYHKITIT
YIIOBHOBaXXEHOI 0COOM y (paHIy3bKOMY 3aKOHOJAABCTBI IIMPILN, HI)K y €BPONEHCHKIH
JUPEKTHUBI, 1HINI OCHOBHI Mo3uMii Ha GapmaneBTHYHUX minnpuemMcTBax @paniii 3aiiMaTh
npomuciiosi ¢gapmarnestu. [licis 3akiHYeHHS HaBYaHHS a00 Ha OCTaHHIX Kypcax CTYAEHTH
MOXYTb BCTYIIUTH JI0 MaricTpaTypH 3 akajemiunux Hayk (Pharmine, 2014).

Y BenukoOpurtaHii npaitoe 6:1u3bk0 136 iHHOBALIHHUX MIJNPUEMCTB Ta 26 KOMIIaHiH,
SIKI BUITYCKAIOTh JIiKapchki mpemapatu. Y CronydeHoMy KopolmiBcTBi 10 MiArOTOBKH
(dapmareBTiB TeX MAXOIAThH TPYHTOBHO. HaBuaHHsS TpuWBae MIOHAHMEHIIE I'SITh POKIB.
Crioyatky KaHAWJIAT Ma€ OTPUMATH CTyIiHb Marictpa 3 dapmarii (MPharm (Master of
Pharmacy)), a MOTiM NPOTATOM POKY CTaKyBaTHCs, HAOyBarOunl HEOOXiTHHX MPAKTUIHHUX
KomrieTeHTHOCTer. [TicTst 1boro MoTpiOHO OTpUMAaTH CXBaleHHS | eHepabHOI (apMareBTUIHO1
pamu (General Pharmaceutical Council) — criemiansHOT0 Oprany, sIKUi peryiroe mpodeciro
(apmaneBTa, o6 novyaru npamoBaty. /lani BiH Mae MOXJIMBICTD IPOJOBXHUTH HaBUYAHHS
3a MaricTepchKOI0 IPOrpaMol0 3 POMHUCIIOBOI (hapMaliii, IHIIMMH MariCTepCbKMMH HPOrpamMaMi
(nanpuxnan, «®apMalieBTHUHUN IHXHHIPUHT»), Y IOKTOPaHTYpi 200 3a cepTudikaliiHUMK
nporpamaMu, abo MOXXe pPO3MOYaTH NMPAKTUYHY IISUIBHICTH y (apMaleBTHUHIN ramysi. Y
Mmaricrparypy 3 «IIpomuciioBoi Qapmanii» npuiMaroThCsl TAKOX CHELIANICTH 3 IHIINX
rajmyseit (ximii, iH)KEHEpHHX HayK, TEXHOJIOTIYHMX) 31 cTymneHeM OakanaBpa. Acowiaris
(hapmarneBTHUHUX BUPOOHMKIB BemmkoOpuTaHii Ta OKpeMi KOMITaHii MPOBOJATH aKTHBHY
poOOTYy cepen CTYIeHTIB apMareBTHIHUX (aKyIbTETIB i3 3aydeHHS iX Y (hapMareBTHIHY
ray3s. OnHa 3 HAOUTBIT 30aJTaHCOBAHMX MAariCTEPCHKHX MPOrpaM 3 MPOMHUCIIOBOI (hapMartii y
Benukiit bpuranii — nporpama P1AT yniBepcuteTty Mandectepa — Oyma po3poOiieHa y
TICHIH criiBOpart 3 papMaleBTHIHUMH TianprueMcTBamu Bemmkoi bpuranii (Pharmine, 2014).

®dapmarneBTHIHA MPOMHUCIOBICTh ['perii Hamigye 5 iHHOBAIIHHMX KOMIaHiM Ta
44 BupoOHnuKa ikapchkux npenapartiB. HaBuanus dapmanii y I'penii npoBoauThcs 3a
5-piYyHOIO OCBITHROKO MPOrPAMOI0, TIPHU I[LOMY CIIeIiai3alis BiacyTHs. s crenianizamii B
raimy3i npomucioBoi ¢apmauii MOXXHa BCTYNUTH y BIJIOBiAHY Marictparypy (2-piuHe
HaByaHHS) abo MaricTpaTypy B ramysi (apMaleBTHYHHMX HayK. Takox Ha Lii mporpamu
MOXYTh BCTYIIMTH OaxajiaBpH iHIINX CIELialIbHOCTEH (XiMisl, XiMi4HA TEXHOJIOTis1, OioJoTis
Ta iH.). YIOBHOBaXXCHOIO OCOOOI0 MOXE CTaTH MPOMUCIOBUH (apMareBT 3i CTyneHeM
MaricTpa, a TakoX ¢axiBelp y ramy3i Ximii, ximiudoi TexHosorii Ta iH. (Royal
Pharmaceutical Society, 2025).

Ak 1 B iHmux kpainax €C, Ha dapmaneBTrnuHy ocity y IlIBefinapii 3naunHwmiA
BITMB Mae bonmoHckkuil poriec. Hezaxkatroun Ha (opMambHUHN MO OCBITHROI TIpOTpaMu
Ha 0akajxaBpChKy Ta MaricTepChbKy YacTHHH, MPAKTUKYBATH (axiBIli pO3MOYMHAIOTH ITiCIIS
OTpUMaHHS AMIUIOMA MaricTpa. BUMOrM O KOMIIETEHTHOCTEH Ta OpraHizaiii OCBITHHOTO
npouecy BcranoBieHi y [lepeniky wineit HaBuanss 3 ¢apmauii [lIBeiinapii. Cnenianizaris B
rajgy3i IpoMHUciIoBOi (apmanii MOXJIMBa Ticis nepexony Ao Marictparypu. Y llBeitnapii
JUIsl TIATPUEMCTBA 3 BHUITYCKY JIIKAPCHKHUX 3acO0iB YHNOBHOBa)XEHOIO 0CO00I0 MOXke OyTH
JIMIIE IPOMUCIIOBUIT (hapMaleBT.

Hesxi kpainu (benbris, Hinepnanau, [lIeewis, JIaTBis) 3anpoBaanin akaaeMidHUA
CTyMmiHb OakanaBpa, SKHH, MPOTe, HE Ja€ JOIMYCKy JO MPaKTUYHOI IisSIBHOCTI, a €
ITiATOTOBKOIO JI0 MaricTparypu (6-piuHe HaB4yanHs). BimnosigHo mo BosioHCHKOI nmekmaparii,
OCBITHIH TIpOIleC KOHTPOJIOETHCS areHTCTBAMHU (OpraHizamisMu) IIOJ0 3a0e3rmedeHHs
SIKOCTI BHIIOTO TPOQeciiHOro HaBYaHHs, BHECEHUMH JI0 CIEIiabHOTO €BpOINEHChKOTO
perictpy (EQAR) (European Union, 2005).
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SKIO K TMOPIBHATH ITOCAAW, BIAMOBIMHI iM CHEMiaJbHOCTI, BUMOTH JIO OCBITH
¢daxiBiiB 3 mMpoMuCIOBOiI (apmarii B YKpaiHi Ta 3a KOpIOHOM, TO 0a4UMO HACTYITHE: B
VYkpaiHni NpOMHUCIOBUH (apMaleBT — Lie CHeLiallicT BifAiy BHPOOHUITBA i KOHTPOJIIO
SIKOCTi, YHOBHOBaXeHa ocoba 3 sKOCTI Ta (apMHaArIsiLy, CHEUialiCT 3 IPOMHUCIOBOT
¢apmauii B ramysi (mociikenns JI3, Bupobuunrsa JI3, kouTpomro sikocti JI3), 3 Bamigawii
(apmaneBTHYHOrO BUpOOHHIITBA. BiH MOBMHEH MaTH BHILY OCBiTY 3a (haxoM (5 pokiB) abo
3aKiHYNTH MaricTpatrypy 3 NpoMucioBoi ¢apmauii (2 poku micis 3aKiHYeHHsS OakanaBpaTy
Oynp-sxoi cneuianbHocTi). Bognouac, y kpainax €C ta CILIA npomuciioBuii hapmanesT 3
BHIIOIO (DapMaIeBTUIHOIO OCBiTOIO (4—6 pokiB) i Marictparyporo (1-3 poku), 10 sKOT
MOXXHA BCTYIHUTH JIMIIE Ticig OakanaBpary 3i CIOPiIHEHWX raiy3ei (Ximis i Oiosoris),
3alMa€eThCS JOCHIKCHHIM, TECTYBaHHSAM Ta aHaJli30M, IO IMOB'S3aHI 3 PO3POOKOIO,
BHPOOHUIITBOM, 30epiraHHsIM, KOHTPOJIEM SIKOCTI Ta MOIIMPEHHSAM JiKapChKUX 3ac00iB Ta
TIOB'SI3aHUX 3 HUMH BUTPaTHUX MaTepiaib.

BUCHOBKHU TA NEPCIIEKTUBH IMOJAJIBIINX PO3BIJIOK

TakuMm yMHOM, HE3Ba)XKAIOUM Ha Pi3HI HAI[IOHAJbHI CUCTEMH OCBITH, NPAaKTHYHO Y
BCIX KpaiHax € MaricTparypa 3 HPOMHCIIOBOI (hapMalii 3 pisHUMH NPOQULIME (Crieniani3arisamm),
1o 3a0e3neyye miaroroBKy npodeciifHux KaapisB 3 ypaxyBaHHSIM Taly3eBUX 0COOIMBOCTEH
(apmaneBTHYHOT ramy3i. Taka npakTHKa 3aciyroBye Ha 3all03MYCHHS B YKpaiHi.

B VYxkpaini Ta 3a KOpIOHOM ICHYIOTH NEBHI BIAMIHHOCTI y Ha3Bi HaIpsMiB
ITITOTOBKA Ta CIICiTbHOCTEH st (papMarieBTHIHOI MpoMHCIIoBocTi. B YkpaiHi criemianbHiCTh
«[IpomucnoBa ¢apmarrisiy MOXKHa 3100yTH, 3aKiHUMBIIH MaricTparypy Micias 3100yTTs
IUIUIOMYy OakanaBpy Oyab-Koi cremianbHOCTI abo Ticisa 3700yTTsA  CIeliadbHOCTI
«®Dapwmartis». 3a KOPJOHOM aHaJNOTiYHy crierianbHicTh (industrial pharmacist) Tex MoxHa
3100yTH y MaricTpaTypi, aje TiIbKH IiCIsl BUIIOT (hapMarieBTHYHOT OCBITH Y CTIOP1THEHUX
HaIpsMiB TiATOTOBKH (MeTUIMHA, XiMis, Oiosoris). B Ykpaini y ¢yHKIIT TpoMUCIOBUX
(apMaLeBTIB BXOAATh OpraHizamis Ta KOHTPOJIb TEXHOJIOTIYHHMX IIpOIECiB Ha
(apMaleBTHYHOMY BHPOOHHWITBI, 3a KOPAOHOM IIMM 3alMalOThCs JIMIIE JIIOAU 3
IHKeHepHUM ocBiToro (pharmaceutical engineering).

[lepcniekTMBaMu MOJANIBIINX PO3BIIOK BBa)KAEMO OUIBII JeTajJbHE BHBYCHHS Ta
aKTyaji3aliio crerianmisamniii, HeoOXiTHOro pPiBHS KBadiikalii Ta HOMEHKIATYPU IOCA]
NPAIiBHUKIB 3 BUIIOIO (h)apMalleBTHYHOIO OCBITOIO B YKpaiHi BIANOBITHO /10 3aIUTiB PUHKY
Tparli Ta A0CBily pO3BUHEHUX KpaiH.
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®AHJIPEV3UHT Y COEPI XOPEOT PAGTYHOT'O MACTEIITBA TA OCBITH Y CIIIA

AHOTANIA

Cmammsi npucesuena KOMIIEKCHOMY AHAi3y OP2aHI3ayiliHUX, COYIaTbHO-NEOac02TUHUX
Ma YnpaguiHCbKux acnekmis @anopeusuHzosux npakxmux y cgepi xopeozpagiunozo
mucmeymea ma ocsimu 8 CLIA. Oxpecneno cneyuixy 3anyuenus (inancosux, MamepiaibHux
[ KOMYHIKQUIUHUX pecypcié O NIOMPUMKU XOpeocpagiunoeo mucmeymea ma oceimu 8
AMEPUKAHCbKOMY 00C8I0L. [lemanvHo po32nsanymo OCHOGHI (opmu panOpetizuney: i6eHmosi
3axo0u (dance-a-thon, maticmep-Knacu, TOKQIbHI BUCIYNU, WOY-NPOSDAMU, NPOOAdC OPEHO08AHO20
Mmepuyy), yughposi incmpymenmu 360py xowmis uepes ounaun-niam@popmu (GoFundMe,
Snap!Raise, Givebutter), napmuepcoki iniyiamusu 3 npeocmasHuKamu Mano2o i cepeoHboco
Oi3necy, a maxoxc OLIbHICMb HenpubYmMKosUx acoyiayill, wo 3a0e3neuyioms HCMumyyiiHy
niompumKy ma npo3opuil hiHancosul MeHeONCMeHm MAHYIOBATbHUX CITYOTl.

Ocobaugy ysaecy npudineno oceimmubomy nomenyiany Qanopeisuneo8ux npaxKmux,
AKI IHMe2sposani y HAGUANbHUL MaA MUCMEYbKUll Npoyec MAaHYIOBAIbHUX [THCTRUMYYI.
3’acosano, wo sucoka xyabmypa O1a200iUHOCHI 8 AMEPUKAHCOKUX 2POMAOAX, CUCHIEMHA
yuacms 6amvKie I 60JI0OHMEPI8, CMPAME2IYHi NAPMHEePCMEA 3 NPUGAMHUM CEKMOPOM ma
akmueHe BUKOPUCMAHHA YUDPOBUX EXHONO02I CMEOPIIOMb YINICHY ma eghexmugy
exocucmemy niOMpUMKU MAHYO8AIbHUX cmyoiu. Haconoweno na oceimuiil i coyianvbHit
@yHryii andperizunzy, wo Ccnpuse po36UMKY COYIANbHOI GION0GIOANLHOCME MOJIOOI,
sanyuennio il 00 2pomMaocbKux iniyiamus, opmyeaHHio Ni0epcoKux sKocmetl, HAGUYOK
KOMAHOHOT pobomu ma camomeHeoNCMeHmy.

Bucsimaeno ganopeiizune sk 0ic8y ¢hopmy KyabmypHoi Ouniomamii, o noconye
MEXAHIZMU PecypCHOT NIOMPUMKU 3 THCIMPYMEHMAMU MINCHAPOOHOT KOMYHIKayil, penpe3eHmayii
KYIbIMYPHUX YIHHOCMEU Ma (OopMYSaHHI NO3UMUBHO20 IMIOJNHCY Oepaicasu Ha 2100anbHill
apeni. OOTPyHMOoBaHO OOYINbHICMb BUKOPUCTNAHHSA AMEPUKAHCHKO20 00CBIOY OJisl PO3GUMKY
BHYMPIWHBOT cucmemu anopetizuney 6 MucmeywbKiu oceimi Yxpainu, 0e numanns inmeepayii
Ganopeiizuney y disnvhicms xopeoepagiunux cmyoiti Habys8ae 0coOAUBOT AKMYATbHOCME Y
KOHMEKCMI BOEHHUX MA COYIOKYIbIMYPHUX BUKIUKIB. 3pOONIeHO 8UCHOBOK, WO aAMEPUKAHCLKA
Modenv  ¢panOpeusuney 6 Xxopeoepaiuniii cgepi € 0asamopieHesor, IHCMUMYYIHO
nIOMPUMAHOI0 MA MEXHONIOSIYHO PO3BUHEHOI0, A iI CMPYKMYPHI KOMHOHEHMU MOICYHIb
cayeyeamu opieHmupamu 0 QOPMYEAHHS CMAAUX MEXAHIZMIE (IHaAHCO8OI, neda2o2iunol
ma coyianbHoi niOMpUMKU MUCMEYbKUX THIYIamug y eno0aibHoMy KOHMEKCHI.

Knouosi cnosa: anopeiizune, manyiosanvii cmyoii, xopeocpaghiune mucmeymeo,
xopeoepagiuna oceima, CILIA, oceimui incmumyyii, yugposuii anopeiizune, oceimuiil
ganopetizune, Kopnopamuene NaApPMHEPCME0, 2POMAOCHKI THIYIAMUBU, apm-MeHeOHCMeHM,

MAHYI0BATbHUL KOEKIMUS.
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FUNDRAISING IN DANCE ART AND EDUCATION IN THE USA

ABSTRACT

The article examines the pedagogical and managerial dimensions of fundraising
practices in the field of dance art and dance education in the United States. It outlines the
specific mechanisms for mobilizing financial, material, and communication resources that
support the functioning and development of dance institutions. The study provides a
detailed analysis of major fundraising formats, including event-based activities (dance-a-
thons, workshops, local performances, show programs, and branded merchandise sales),
digital fundraising tools implemented through online platforms (GoFundMe, Snap!Raise,
Givebutter), partnership initiatives with small and medium-sized businesses, as well as the
activities of nonprofit parent associations that ensure institutional support and transparent
financial management for dance studios and teams. Special attention is devoted to the
educational potential of fundraising, which is integrated into the instructional and artistic
processes of dance institutions. The findings demonstrate that the strong culture of
philanthropy in U.S. communities, systematic involvement of parents and volunteers,
strategic collaborations with the private sector, and active use of digital technologies
create a coherent and effective ecosystem for sustaining dance studios.

The article emphasizes the educational and social functions of fundraising, which
foster youth engagement in community initiatives and contribute to the development of
social responsibility, leadership qualities, teamwork skills, and self-management. Fundraising is
presented as an effective form of cultural diplomacy that combines mechanisms of resource
support with tools of international communication, representation of cultural values, and
the shaping of a positive image of the state on the global stage. The applicability of U.S.
experience for strengthening internal fundraising systems in arts education in Ukraine is
substantiated. The integration of fundraising into the activities of dance studios becomes
particularly relevant in the context of wartime and broader sociocultural challenges. The
study concludes that the American fundraising model in the dance sector is multi-level,
institutionally supported, and technologically advanced, and that its structural components
may serve as reference points for building sustainable mechanisms of financial,
pedagogical, and social support for artistic initiatives in a global context.

Keywords: fundraising, dance studios, dance art, dance education, United States,
educational institutions, digital fundraising, educational fundraising, corporate partnership,
community initiatives, arts managemen, dance team.

BCTYII

Y cydacHMX yMOBax HECTaOLIBHOCTI Ta COIaJbHO-CKOHOMIYHHX BHKJIMKIB
KYJIBTYPHO-MHCTCIbKI KOJICKTHBU B YChOMY CBITI aKTUBHO 3aCTOCOBYIOTH (paHpEH3UHTOBI
IHCTpYMEHTH U1 3a0e3NeUeHHs CTaIoCTi (QyHKIIOHYBaHHS, PO3BUTKY TBOPYHMX HPOEKTIB 1
MIITPUMKH COLIAIEHO-OCBITHIX iHIIaTUB. OCOOIMBO JMHAMIYHO Il MEXaHI3MU PO3BUBAIOTHCS Y
ctepi TaHIFOBAILHOTO MUCTCITBA, A€ MENATOTiYHI Ta TBOPYi KOJICKTHBU BHKOHYIOTH HE
JIUIIEe XYIOKHIO, a W BAXKIMBY TPOMAJCHKY Micito. TaHIIOBaIbHI CTYZii NpPamiOOTh B
YMOBaxX TIOCHJICHOI KOHKYPEHIIii, BHCOKOI BapTOCTi YTpPUMaHHA iHQPACTPYKTYpH Ta
3pOCTaHHS CYCHJIBHOTO TOMHTY Ha SIKiCHI XopeorpadidHi MOCIyrd. 3a TakuX OOCTaBUH
3pOCTa€ 3HAYYIICTh eheKTHBHUX (PaHAPEH3NHTOBHX TPAKTHK, SKi 3a0e3MeuyioTh (HiHAHCOBY
CTIHKICTh, PO3MIMPEHHS pecypcHOi 6a3w Ta MIATPUMKY IHHOBAIliIHHUX TporpaMm y cdepi
xopeorpadiqHoi OCBITH # TBOPYOCTI.

70




[MopiBHsIbHA podeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

V 3apy0ixkHUX KpaiHax (HaHIPEH3UHTOBI MPAKTUKU Y TAaHIFOBAJIHHOMY MHUCTEITBI
Ta OCBITI MalOTh YCTaJieHI OpraHi3aimiiiHi Mopaesi ¥ Barome COIIIOKYJIbTYpHE 3HAYCHHSI.
®danapel3uHr (QyHKLIIOHYE SK CTpaTeriYyHUH KOMIIOHEHT YHPaBIiHHA I aKTHBHOI'O
3aJy4eHHsl JOAAaTKOBUX (PIHAHCOBHX PECYpCiB, @ TAKOXK MEXaHI3M HaJaroJKEHHsS CTalInX
MApTHEPCTB 13 MICLEBHMH CHUILHOTaMH, CTBOPEHHS YMOB JJIsl COLUANBHOI I1HKMIO3I Ta
PO3LIMPEHHS IOCTYILy 0 XopeorpadiyHOro MUCTELTBA Ta OCBITH. Biarak, mocrae nmorpeda
y BHBYEHHI 0COOJIMBOCTEl pO3pOOJICHHS Ta BHPOBAPKEHHS Mojeied (aHApeH3uHry,
BH3HAYEHHI MOXJIMBOCTEH iX amamnTarii 10 MisIbHOCTI YKPaiHChKUX TAHIIOBALHUX CTYIiH
Ta OKPECJICHHI YMHHUKIB, IO BIUIMBAIOTh HA PE3YJIbTATUBHICTH BiAMOBITHUX MPAaKTHK. Y
CIIA danaped3uHr € CcTalol CKIAJ0BOI0  TiSUTBbHOCTI MHCTEIBKHX IIKUI Ta
YHIBEPCUTETCHKUX TYPTKiB («dance teamsy), Toai Sk B YKpaiHi HOoro akTHBi3allis iCTOTHO
nocunuiacs micis 2022 poxy, HaOyBIIH GOpM BOJOHTEPCTBA, TYMaHITAPHOT MIATPUMKH Ta
KyJbTYPHOI JUILIOMATI].

META JOCIIAKEHHSA

Mera pocnipkeHHs NOJsira€ 'y BUBYEHHI 0COOJIMBOCTEN opraHizamii (annpeisuHry B
cthepi xopeorpadiuHOro MUCTEITBA Ta OCBITH B aMEPHUKAHCHKOMY JOCBIJI.

TEOPETHUYHA OCHOBA TA METOJHU JOCJIIJKEHHS

AHami3 cydacHHMX IOCIHI/DKEHb 3acBiJUye 3pOCTaHHS HAayKOBOIO IHTEpecy M0
(aHIpEI3UHTY B MUCTEIIKO-OCBITHROMY CEKTOpI SIK CTPaTerivHoro pecypcy Ta 6araToBUMIipHOTO
KOMITOHEHTY 3a0e3MedeHHs] CTAJIOCTI MHUCTENBKUX opraHizamid. HakonmudeHnii HayKoOBUI
JIOpoOOK 3acBiguye, Mo ePeKTUBHUN (HaHAPEU3UHT € He Juine (iHAHCOBUM iHCTPYMEHTOM,
a W ynpaBmiHCHKAM, KOMYHIKAIIHHUM Ta COIIaIbHO-KOOTIEPATUBHUM TIPOIIECOM, SIKUH
BH3HAYA€ CTIMKICTh 1 TOBTOTPHUBAIY KUTTE3AATHICTh MUCTEIIPKAX 1HCTUTYIIIH.

Hocmigauku JI. bosen (D. Bowen), b. Bomcni (B. Walmsley), JI. 3immepman
(L. Zimmerman), b. Kiciza (B. Kisida), M. Paiir (M. Wright), 1. Cimmonc (E. Simmons)
C. Tennep (S. Toepler) Ta i oOrpyHTyBaNu pi3Hi Mojei GaHIpeH3UHTy 3 aKIIEHTOM Ha
Ba)KJIMBOCTI JIiIEPCTBA, CTPATEriYHOIO IIaHyBaHHs Ta BUOYJOBYBaHHS B3a€MOJIi 3 TOHOPAMH.
st xopeorpadiyHuX CTYIiH akTyamizyeTbcs (PEHOMEH «OCBITHBOTO (haHIPEH3MHTYY, IO
MO€/IHY€E TIeJaroriyHy, opraHizamiiiHy Ta KOMYyHIKalllifHy CKJIaJoBi W crpuse coliaiizamii
Ta TPOMAaJITHCHKIH aKTHMBHOCTI y4acHHKIB. Y cdepi xopeorpadidnoi ocBitu ¢inanTpomniuHa
MiITPUMKA BU3HAYAETHCS KITFOUOBUM YHHHHUKOM CTIKOCTI TaHIIOBJILHUX IIKIJI Ta TYPTKIB,
a iHHOBamiWHI MexaHi3Mu (iHaHcyBaHHS (kpayndaHauar, udpoBi MmIaTGopMH,
criBinancyBaHHs1) HaOyBaroTh nemani Ouremoro 3HadeHHs (Shekhtman, & Barabasi,
2023). B amepukaHCHhKOMY IOCBifi (haHAPEH3MHT € CHCTEMHUM KOMITOHEHTOM JisUTbHOCTI
MHCTEILKAX OCBITHIX YCTaHOB, IHTETPOBAHUM Yy MapTHEPCTBO 3 rpoMasoro. JloBeneHo, 1Mo
iHCTHTYLIi 3 pO3BMHEHMMH MAapTHEPCTBAMH Ta TIpOTpaMaMH 3ajly4eHHS TpOMaH,
JIEMOHCTPYIOTh BUIIIMI piBeHb (PIHAHCOBOT CTAOLILHOCTI Ta JOSUIBHOCTI JJOHOPIB.

JociipkeHHsT 103BOJIAIOTh PO3MISIAATH (aHAPEH3UHT K IHTErpPOBAaHY CUCTEMY,
110 MOEIHYE: 3aTy4YEHHS JOHOPIB Ha PiBHI JIOKAJHLHOI IPOMaJiM; CTpaTEriyHe JIiAepcTBO Ta
KOMYHIKAL[il0 B MUCTEL[bKHX IHCTUTYLIAX; OpraHi3aliifiHy pe3WILEHTHICTb 1 3JaTHICTh 1O
ajanrtanii B yMOBax Kpwu3; IuBepcu(ikoBaHi Mozeni (iHaHCYBaHHS, L0 BiJOOpakaroTh
r700aJbHI TEHACHIIT Ta JIOKaJIbHI KyJIbTYpHI YMOBH.

HaykoBIili akTHBHO BHCBITIIOIOTh 0a30Bi MPHHIUNHN (DaHIPEH3UHTY, KIFOYOBI
THCTpYMEHTH 3aJydeHHs pPecypciB, MOJENi YNpaBIiHHSA Ta YCHIINIHI MPAaKTHKA apT-
MEHE/DKMEHTY. BOHH TPOTIOHYIOTh TEOPETHYHI i MPaKTUYHI OPIEHTHUPH, SIKI MOXKYTh OyTH
amanToBaHi XopeorpadiqHUMU 3aKiiagamMu st (GOpPMYBaHHS CTPATETi CTaJoro po3BUTKY.
BayxmmBuM acmieKTOM TEOPEeTHYHOTO JUCKYPCY € MUTAaHHS OpTaHi3aliitHol pe3mIbeHTHOCTI.
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Y nmocmimkenni Xeppepo Ta Kpemepa (2022) oxpeciieHO eMOIliiiHi, MOBEIIHKOBI Ta
CTPYKTYPHI 3IaTHOCTI, IO JJO3BOJISIOTH HEMPUOYTKOBHUM OpPTaHi3allisiM MHUCTEIHKOTO
CEKTOpY aJanTyBaTUCS, NEPEOCMUCIIOBATH Mozedi (aHApeH3uHry Ta MiATPUMYBATH
JIOBIpy TpoMajy WiJ 4Yac Kpu30BHMX curyauiil. Lli BUCHOBKM (OpPMYIOTH TEOpETHUYHE
MIATPYHTS ISl PO3YMIHHS TOTO, SIK TAHIFOBAJIBHI CTYAIl MOXKYTh BUKOPHCTOBYBATH KPU30BI
YMOBH sIK KaTaji3aTop iHHOBALil, BIPOBaJDKyBaTH LU(POBI iHCTpyMeHTH (aHApeH3uHry
Ta MOCHITIOBATH MOJICNI MIATPUMKH, opieHTOBaHi Ha rpomany (Herrero & Kraemer, 2022).

V3aranpHEHHS pPe3yIbTaTiB JOCTIDKEHb YYCHHX IMIATBEPIMAIO  KOMIUIEKCHE
OaueHHs (QaHAPEH3WHTY SK MKIUCIUIUTIHApHOTO (DEeHOMEHa, IO TIOEAHYE €KOHOMIdHi,
OCBITHI, MUCTEITbKI Ta COIIOKYJBTYpHI BUMIPH, & TAKOK BHU3HAYA€ Cy4dacHI MiIXOIU IO
MIITPUMKH Ta PO3BUTKY XopeorpadiyHuUX KOJCKTUBIB. Takuil TEOPETHYHUH MiAXiT €
0COONMBO IIHHMM JUIA JOCTIDKEHHS PO3BUTKY (aHAPEH3UHTY B TaHIIOBAJIHLHOMY
muctenTBi Ta ocBiTH CIIIA Ta YkpaiHu, ocKibKH 3a0e3nedye CTpYKTypoBaHe OaueHHS SIK
TOYOK IEPETHHY, TaK 1 BIAMIHHOCTEH y MOJEJISIX MIATPUMKH XopeorpadiuHoi ocBiTH I
MHUCTELbKHX 1HIIIaTHB.

Jns peanizanii mocTaBiIeHOi METH BHUKOPHCTAHO KOMIUIEKC B3a€MOIIOB’SI3aHUX
Memooieg: 6i0miorpadiuHuil aHai3, TOPIBHIHHS ¥ y3arajJbHEHHS 11 BUSBICHHST OCOOJIMBOCTEH
(aHnpei3Hry B aMepUKaHCEKOMY Ta YKPaiHCHKOMY JIOCBiJ.

BUKJIAL OCHOBHOI'O MATEPIAJY JOCJIIIKEHHSA

Mucrenpki  ocBiTHi iHcTHTYIIi CIIIA mOTpeOyIOTh 3HAYHUX PECYPCIB IS
MIPOIYKTUBHOI KYJBTYPHO-OCBITHBOI MisIIbHOCTI. X09a OUTBIIICTh 13 HUX (YHKIIOHYE 3
oOMexxeHUMH Oro/pKeTaMu, OKpeMi oprasizallii 3aiydaloTh COTHI MUTBLHOHIB JOJapiB Ha
MTOKPUTTS OTNEPAIMHUX BHTpAT JJIs peaizamii iXHix Miciid. [[epernamu TOXOAiB MOXYTh
OyTtH ¢enepanbHe i mraTHe (hiHAHCYBAHHS, OJHAK IS OUTBIIOCTI MACTEI[LKAX OpTaHi3atii
OCHOBHHUM JKEPEJIOM MIATPUMKH 3aTUIIAI0ThCS (DITAHTPOIIYHI BHECKH.

3a3HayMMoO, M0 aKaICMIiuHi MOCIHIIKEHHsS MO0 Oi3HEC-MIATPHUMKH MHCTCIITBA
nposoaunucst y CIHIA, mo 3yMoBieHO icTOpHYHO c(hOPMOBAHOIO MOJEIUIIO (hiHAHCYBAHHS
KyJIbTYPHOTO CEKTOpPY, y sIKid (paHApeH3nHr, KOpIOpaTHBHA CIIOHCOPCHKA IIATPHMKA Ta
OnarofifHICTh BiAIrparoTh KIIOUOBY POJIb Y 3a0€3MEYeHHI XHUTTE3JATHOCTI MUCTEIBKUX
iHcTuTynid. Ha BigMiHy Bijg OaraThOX €BPOICHCHKHUX KpaiH, A€ KyJbTYPHI yCTaHOBHU
TPaAMIIHHO MarOTh 3HAYHY YaCTKy Jep)KaBHOTo (hiHAHCYyBaHHS, aMEpUKaHChKa MOIEIb
0a3yeThCss Ha aKTUBHIA B3aemonii 3 Oi3HecOM, TIPUBATHUMHU JOHOpPaMH Ta
¢inantpomiuaumu  dormamu. lle crpusuto GopMyBaHHIO TpajaWIlii 3alydeHHS KOIITIB,
MOTHBAIIil JTOHOPIB Ta PO3pOOICHHIO PI3HUX ITHCTPYMEHTIB MIATPUMKH XopeorpadiaHoro
muctenTBa (National Endowment for the Arts, 2024; Bryant et al., 2003).

OcraHHi JOCTiIKEeHHS BUSBUIM KUJIbKAa KIIOYOBHMX TEHJCHINIHN, peleBaHTHUX IS
xopeorpadiyHoro mucrenrsa Ta ocBiTH. [lo-nepie, ¢dinancyBaHHS XopeorpadidHux
IHCTUTYLIH € MEepeBa)KHO JIOKAJIbHUM 1 KOHIEHTPYETHCS HABKOJIO HE3HAYHOI KiJIBKOCTI
BEJIMKMX JIOHOPIB, 11O B CBOIO YEPry CTBOPIOE BHCOKY 3alIeKHICTh OpraHizamii Bix
MICIIEBHX PECYPCIB 1 «IPECTXHUX» OiaroiiHukiB. [lo-npyre, GpaHapeldsuHr po3risiaoTh He
JuiIe K 301p KOIITIB, a K OpraHi3aliiiHy NMpakTHKY, IO iHTErpoBaHa B YNPaBJIIHCHKI Ta
OCBITHI IIPOLIECHM MHCTEIbKOT YCTAHOBHM; YCHIX 3aJIeHTh BiJ IHCTUTYyasi3awii
(dbaHaped3uHroBUX TpoIeayp Ta GOpMyBaHHS «KYJIbTYpH 300py komriBy. [lo-Tpere, mis
TaHIIOBAJILHUX TPOEKTIB TIOMITHE TMOIMPEHHS TiOpUAHUX Mojeier (iHaHCYBaHHS
«crowdfunding» i ««match-fundingy», mo IOMOBHIOIOTH TpagWIiHI TPaHTH W TOHOPCHKI
BHECKH, BOJHOYAC BHKOHYIOUM (YHKII (iHAHCYBaHHA Ta MOHITOPHUHTY ayIUTOPHOI
3armikaBiaeHocTi. [To-ueTBepTe, MOCHiIKEHHS, MPUCBAYCHI caMe TAHIFOBAJIbHUM CTYIisM,
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MMOKa3yloTh MOTpedy B amamnTariii (GaHIpEeH3MHrOBUX CTpaTerid M0 crenudiku CeKTopy
(KOpOTKi CE30HHI TpOTrpaMu, MPOEKTHA CTPYKTYpa, 3aJ€KHICTh BiJl JOKATLHOT CIIJIBHOTH)
(Toepler & Zimmerman, 2019).

JocinijpkeHHsT cy4acHUX Mojenell (iHaHCyBaHHS XopeorpagiyHOro MHCTELTBa B
CIIA mnokazanu, 0 3HaYHa YaCTUHA PECypCiB HaAXOIMTh BiJ MPUBATHUX 1 IPOMAZCHKUX
(boHIB, SKI € KIIOYOBUM DKEPEIIOM HiITPUMKH sl OUIBIIOCTI MUCTELBKUX OpraHi3ariii.
BonHowac, KinbKiCHI 3aKOHOMIPHOCTI, IO BH3HAYalOTh MEXaHI3MHM PO3MOJUTYy TaKhX
KOIITIiB, JOCIiKeHI HEIOCTaTHbO, IO YCKJIATHIOE SIK ONTUMIi3aliio (HaHIpeH3HHrOBOT
NISTTBHOCTI MUCTEIBKUX THCTUTYIIIH, Tak 1 e(peKTUBHE MJIaHYBaHHS JOHOPCHKUX CTpATETii.
HasBHi emmipwdHi &IaHi JEMOHCTPYIOTh, IO CTPYKTypa OJIArOMiHHUX TOXEPTB
XapaKTePU3YEThCS MUPOKUM Ta CTaOIIbHUM PO3MOIIIOM: Majla YacTKa BEIUKHX JOHOPIB
CHCTEMAaTHYHO 3a0e3Iedye 3HaYHO OUThIIMKA OOCAT (iHAHCYBaHHS TOPIBHSHO 3 IHITUMHU
y4acHHKaMH JDOHOPCHKOTO OaHKy. IIpn IbOMY IOKEpPTBH MalOTh BHPa3Hy TEPUTOpialbHY
JoKaizanito, 30kpema Omu3bko 60 % rpaHTiB 1 (IHAHCOBHX BHECKIB CHPSMOBYIOTHCS
MUCTEIIKAM OpTraHi3allisiM, pO3TallOBaHMM Yy IITaTi abo perioHi, B SKOMY (YHKIIOHYyE
JoHOp. JloHOpChKa MIATPUMKA TaKOXX Ma€ MDKIMCHUIDTIHADHUNA XapakTep: OKpemi
OnaromiHUKM 3a3BHYall 1HBECTYIOTh y KiUJIbKa JIOKAJIbHMX MMCTELBKUX OpraHizawii, sKi
NPEACTABISIIOTh Pi3HI BHIM MHCTEITBA, a HE KOHLEHTPYIOTHCS HAa PO3BUTKY OJIHI€]
miaramysi. Bucokuii piBeHp yrpumanHs 1oHOpiB (Maibke 70 % BiIHOCHH MPOJOBKYIOTHCS
HACTYITHOTO POKY) CBIAYUTH MPO CTIHKICTh 1 MmepeadadyBaHiCTh JOHOPCHKUX 3B’SI3KiB, IO
dopMye BaXIHMBI NEPEIyMOBH Uil JOBIOCTPOKOBOTO IIIaHYBaHHS Ta CTPaTEridHOTIO
PO3BHUTKY MUCTEIBKHX iHCTUTYIH (Wright et al., 2022).

Xopeorpadiuni inctutymii B CHIA TpamumiiHo (YHKIIOHYIOTH Yy 3MillIaHii
crcteMi (hiHAHCYBaHHS, IO TIOEJHYE YaCTKOBY JepKaBHY MiATPUMKY, TIPUBATHI MOKEPTBH,
KOPIIOPATHBHUN CIIOHCOPHHT 1 BiacHi moxomu. OKpemi MHCTEUBKI IHCTHTYIII, Taki sK
American Ballet Theatre, New York City Ballet yn San Francisco Ballet matoTsb
posraiykeHl BIIUIIJIM PO3BUTKY, IO BiINOBIAAIOTH 32 POOOTY 3 JOHOPAaMH, NPOBEICHHS
LIOPIYHUX OJarofiHUX KaMIlaHiHd, OpraHi3alliio raja-BedopiB, BEACHHS CHIAYMEHTIB Ta
3axyueHHs rpanTiB HanionansHoro ¢gouny muctents (NEA).

Y cucremi Bumoi xopeorpadiunoi ocitn CIHIA KII0OYOBUMH JUKEpeIaMu
(hiHaHCYBaHHSI BHCTYNAIOTh TPAHTOBI HAIXO/DKEHHS, IHIWBIAyalbHI TOXKEPTBU BHITYCKHHUKIB,
KOPIOpaTHBHI TOHOPH, a TaKOXX €HIayMEHTH YHiBepcuTeTiB. Taki mkomm, sk Juilliard
School, NYU Tisch School of the Arts, Ohio State University Department of Dance
aKTHBHO 3JTy4alOTh KOINTH HA CTHIICHIIAJBbHI MPOTpaMH, MiATPUMKY MOJIOIUX Xopeorpadis,
OHOBJICHHS MaTepiaIbHO-TEXHIYHOI 0a3u Ta peatizallito TBOpUIHX J1abopaTopii.

Sk 6aunmMo, 0coONMBICTIO aMEPUKAaHCHKOT MOJIeIi € BUCOKHH PiBEHb 3aly4eHOCTI
JIOKIBHUX CIJBHOT. I'pomajchki acomiauii, (OHAM IpHM MIKONAX MHUCTEUTB, MICHKI
KyJIbTYpHI areHuii peryispHO NPOBOIATH (aHAPEH3WHrOBI KaMHIaHii U MiATPUMKH
JUTSYMX Ta MOJIOJADKHHMX TaHIIOBAIBHUX INpOrpaM, L0 € BaXKJIMBUM IHCTPYMEHTOM
PO3BUTKY XopeorpadidHoi OCBITH.

Y  nisutbHOCTI  TaHIoBanbHMX cryniil CIHIA onHielo 3 KIIOYOBHX YMOB
3a0e3meueHHs IXHbO1 CTIKOCTI € CHCTEMAaTHYHE 3aJTYICHHS JOAATKOBHX PECYPCIB MIISIXOM
BHKOPHUCTAHHS Pi3HOMaHITHUX (aHAPEH3MHTOBUX ITHCTPYMEHTIB. 30KpeMa BaXKIHBY POJb
BIIIrpafoTh «community-based» mporpamu, mo 3a0e3meuyroTh (iHAHCOBY MiATPUMKY
4yepe3 MapTHEPCTBO 3 TPOMaiaMH, CIIOHCOPCHKI TTAKeTH IS JIOKATBHOTO Oi3HEeCY Ta OCBITHI
TPAaHTH Ha PO3BUTOK TAHIIOBAJIBHOT OCBITH JJISI MOJIOJI.
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AHami3 cy4acHOi NMPaKTUKH JO3BOJISIE BUOKPEMHUTH KiJIbKa JOMIHAHTHHX MOJIEICH
(haHapen3uHTy, IO 1HTETPOBaHi B OCBITHIN, COMIOKYIBTYPHHUM Ta YIPABIIHCHKUH KOHTEKCT
(YHKIIOHYBaHHS TaHLIIOBAILHHUX T'YPTKIB Ta cTyaiid. OJHi€0 3 HAWNOMIMPEHUX Mozesel €
iBeHT-OpieHTOBaHM (event-based) (haHIpEeH3UHT, IO IPYHTYETHCS HA CTBOPEHHI JIOKAJIBHHUX
MHCTEIBKUX 3aXOMIB 13 3aJydeHHsIM rpomand. HalOinbin momyisipHUMHU € TaHIIOBaJbHI
mapadonu( dance-a-thon), TeMaTHyHi MalcTep-KiIacH, TAaHIIOBAJILHI TaOOpH, TAHIFOBAJIbHI
npaktuku (dance clinics), OarofiiHi BUCTYIH, 8 TAKOX TPAAULINHI aKIii HA KINTAIT «car
washy» a6o «bake salesy. OqHUM 13 HAWOIIBIT YCTAICHUX MEXaHI3MIB € opraHizamis «dance
clinics» Ta MalicTep-KiaciB JuIs IiTeH, y4acTh y SKHX OIUIAYYEThCS 3a (HiKCOBAHOIO
craBkoto (3azBmuaii 10-50 momapis CIIIA 3 ydacHuka), mo 3abesnedye Oe3rmocepenHiit
JIOXi ¥ BOJHOYAC BUKOHYE OCBITHIO Ta mpomoluiiHy ¢ynkmii. [Tomynsapaoio dopmoro €
Takox «dance-a-thon» (MapadoHnu), TOOTO JOBrOTpUBAII TAHIIOBAIBHI aKIlil, CIIPSIMOBaHi
Ha MoOimizarito rpoMaan Ta 36ip Omaromivianx BHeckiB (University of Minnesota, 2013;
World Dance Movement, 2024). 3naununii Gpanaped3nHroBuii moreHuian Matrotb «showcase
eventsy i3 IpoJakeM KBUTKIB, OpeHnoBaHoi npoaykuii («merch») ta JogaTKoBUX MOCIYT,
IO CHIPHSIOTH PO3BUTKY IMIIPKYy TaHLIOBAIBHOI CTYAIi B JIOKQIbHOMY KYJIBTYPHOMY
cepenosui (Smith & Patterson, 2021). IToxiOHi 3axoan He JHIIe FeHEPYIOTh (hiHAHCOBI
HA/IXOJ/DKCHHS, a W 3MIIHIOITh B3a€MOJII0 MiX KOJICKTUBOM, 0aThbKaMU Ta MiCIIEBOIO
rpoMaior0, GOpPMYIOUH TTO3UTHBHUM IMIJIK TAHIIOBAJIBLHOT CTYAI.

CyvacHuid aMepUKaHChKUN (DaHIPEH3UHT aKTHBHO IHTETpYy€E MU(POBI TEXHOJIOTII,
0 3YMOBWJIO TOIMHUPEeHHs IU(poBoro (GaHApeH3uHry, SKAW 3a0e3rnedye pOo3IIHPEHHS
aymuTopii TOTEHIIHHUX JOHOPIB Ta IMMJIBHILYE TPO30picTh (PIHAHCOBUX OIEparii.
Buxopucranus matdpopm GoFundMe, GiveButter, FundraiseUp Snap!Raise, Double Good
Jla€ 3MOTY OpraHi30BYBaTH 30ip KOINTIB Ha OKPeMi MOTPEON KOJCKTHUBY, IMiIBUIITUTH HOTO
MIPO30PICTh 1 po3mHpHUTH Teorpadiro miarpumkn. @opmar Patreon 3abe3nedye MOKIUBICTh
peryisapHOl MIATPUMKHM Ha 3acajax JOBrOCTPOKOBOI CHUCTEMH WIEHCHKOI MiJINHMCKH.
TanmoBanbHi cTyaAii Ta Xopeorpadu BHKOPUCTOBYIOTH KpayAdaHIMHIOBI muaTdopmu
Kickstarter, GoFundMe ta Indiegogo, ne 3amxydaroTb pecypcu Ha XopeorpadiuHi
MIOCTaHOBKH, TacTPOJIbHI TypH, CTBOpeHHs BineomnpoektiB. Comianbai Mepexi (Instagram,
TikTok, Facebook) Takox migBuInyroTh AOBIpYy O NPOEKTIB Ta MOTHBYIOTH ayAHUTOPIIO
MIATPUMATH TAHIIOBAIbHI KOJEKTUBH. BaXXJIMBUM [DKEPENIOM HAJXOJKEHb TaKOXK €
OHJIAHH-TIpOTaK OpeHI0BaHO1 TAHIIOBAILHOT MPOMYKINi, 30KpemMa depe3 cIieliaai3oBaHi
cepsicu Fan Cloth un SquadLocker (Givebutter, 2024; Charity Navigator, 2023).

OKpeMUM CErMEeHTOM CyYacHOi (aHAPEH3MHTOBOI MPaKTUKH € KOPIIOpPATHBHE
crorcopcTBo. CIIOHCOPCHhKA MiATPUMKA MOXE peallizoByBaTHCS y popmax (iHaHCYBaHHS,
HaJaHHS MaTepialbHUX pecypciB, OpeHmyBaHHS GopMU ab0 peKIaMHHX OaHepiB, ydacTi
NapTHEPIB Yy CHUIBHUX 3aX0AaX, MAapKETHMHTOBHX AaKTHBHOCTSAX B COLMEpeXkax,
Menianpoexrax. HallakTuBHime 10 CHiBIpani JOIy4atoThesl JIOKaJIbHI KOMIaHii, BKIIIOYHO 3
0aHKIBCHKHMH YCTaHOBAaMU, aBTOCAJIOHAMH, MEPEKaMHU PecTopaHiB Ta cheporo mocayr. o
CTaOUIBHUX JKepe (iHAHCYBAHHS HAJICKUTH NPOAAXK OJrY, TAHLIOBAIBHUX aKcecyapiB
tomo. [lommpenumu € «silent auctions» Ta nortepei, siKi IPOBOIATHCS MiJ 4ac BEITHKHX
IIKUTBHUX 200 MiCBKHX 3aXO[IiB 1 3a0€3MeUYIOTh 3aIyYCHHS IIUPIIOT ayTUTOPii JOHOPIB.

BaxnmuBy posib y BUOYIOBYBaHHI CTaOUTbHOT (hiHAHCOBOI MOJEIN BiirpaloTh
«parent booster clubs» — 0aTbKiBChKi acomiamii, M0 (QYHKIIOHYIOTh Ha BOJOHTEPCHKUX
3acazmax i 3a0e3MeuyoTh CHCTEMHY OpraHialliiiHy, KOMYyHIKalliifHy Ta (iHAaHCOBY IiITPUMKY.
«Booster clubs» KoOpIMHYIOTh MHCTEIBKI 3aX0JH, KOHKYPCH, 3MaraHHs, Ta KOMEpIIiiHi
aKTHBHOCTI, HAaJaro/pKylTh IapTHEPCTBAa 3 Oi3HECOM, TPOMAJCHKHUMH OpraHi3allisiMu,
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320€3Meuy0Th MPO30PICTh BUTPAT 1 CHPHUSAIOTH CTAJIIOMY PO3BHUTKY XopeorpadigHoro
kxonektuBy (Parent Booster USA, 2025; The National Booster Club Training Council, 2025).

Bu3HauaibHOIO PHUCOI0 aMEpUKaHCBKOI MOJENl € IHCTUTYWiHHAa MiATpUMKA
(baHIpe3MHIOBIX aKTHBHOCTEH: LIKOJIM Ta YHIBEPCUTETH O(II[IHHO PETyJIIOI0Th 1 CXBAIIOIOTH
Taki NPaKTHKH, 3a0e3reuyloyd XHIO JIETAJBHICTh Ta OpraHi3auliliHy BHOPSJKOBAHICTB.
JlomaTkoBAM CTUMYJIOM 10 OJarofiifHOCTI € TMOMATKOBI MUTBIH Jisi Oi3HECY, OCKUIBKU
KOpPIOpaTHBHI BHECKM MOXYTh OyTH BimHeceHi 1o kareropii «tax-deductible donations»
(U.S. Internal Revenue Service, 2022). BaxxuBy poib BiAirparoTh cTali MapTHEPCTBA 3
JIOKaNbHUMH pectopaHamu (Hampukian, «Chipotle fundraising nights»), crmopTuBHUMEH
KITy0aMH Ta TPOMAJChKAMHU OpraHizamisMu, mo (GopMyroTh 0araTopiBHEBY €KOCHCTEMY
migTpuMku TaHmoBabHUX cTyaiid y CHIA (Charleston Wrap, 2025).

3a3HaveHi BUINE MPAKTUKH 3aCBITIYIOTh KOMITIEKCHUH Xapaktep haHIpeH3uHry B
xopeorpadgivHOMY MHUCTENTBI Ta OCBITI, ¢ MOETHYIOTHCS TPAAWIIAHI W ITUPPOBI METOIU
3aJy4eHHs KOIITIB, IAPTHEPCTBO 3 Oi3HECOM, aKTHUBHA B3AaEMOJXIS 3 TPOMAJOI0 Ta
iHCTUTYLIMHA miaTpuMka. Taxuil minxin 3abesnedye (iHAHCOBY CTIMKICTh, CHPHSE PO3BUTKY
xopeorpadigHOi OCBITH 1 POPMYE COLIATEHO-TICAArOTIYHMH TTOTSHIIA MUCTCIILKUX KOJICKTHBIB.

AMepHKaHChbKa MOAeNb (paHAPEH3NHTY XapaKTepPU3YEThCSI HU3KOIO CHEeLU(IYHUX
O3HaK: BUCOKUM PiBHEM KyJIbTYpH OJIaroJiiiHOCTI Ta aKTUBHICTIO 0aTbKIBCHKOT i JIOKaIbHOT
CIUIbHOTH; 1HTETpaliclo (aHIPEH3MHIOBUX NMPAKTUK Y HAaBYAJIbHUH NpoOLEC, IO CHpUsE
(hopMyBaHHIO MEHEKEPCHKHUX, KOMYHIKATHBHHX Ta (iHAHCOBHX KOMIIETEHTHOCTEH
YYaCHHKIB; MacIITAOHUM BUKOPHUCTAHHSAM ITU(PPOBHUX TUIATHOPM IS 3aTy4CHHS PECYPCIB;
CHCTEMHHUM TIAPTHEPCTBOM 3 MiCIIEBUM Oi3HECOM, MIATPUMAHUM TIOJJATKOBUMHU CTHUMYJIaMHU;
a TaKoX [isIBHICTIO HENPUOYTKOBHUX OAaTbKiBCHKMX acolliaiid, ski 3a0e3meuyroTh
KOOpJIMHAIII0, 00JIiK KOMITIB 1 CTANiCTh (hiHAHCOBUX TOTOKIB. Y CYKYITHOCTI Ili YMHHHKH
($hopMyIOTh €EeKTHBHY aMEpPHKAaHChKYy MOJeNb (DaHIpeH3uHry, B Mekax sSKoi (iHaHCOBa
HiATPUMKA TAaHLIOBAILHUX CTYAIN IHTETpy€e OCBITHIN, COliaNbHUM 1 yIpaBIiHCEKUI BUMIpH,
3aJIy4arodd rpoMany, OizHec 1 IM(POBI TEXHOJOTII 1O CTajoro PO3BUTKY IIKUIBHHX Ta
yHiBepcuteTcbkux «dance teams». Ilinm «dance teams» po3yMmilOTh TaHIIOBaJbHI
KOJICKTHBH, 10 (YHKIIOHYIOTh IpHM HaB4yaiubHuX 3akiagax (middle/high school dance
teams, college dance teams), npocdeciiinnx crnoptuBHux kiyoax (NBA/NFL dancers) ta
MPUBATHUX CTYZisfX (competitive dance teams), a iXHS MisUTbHICTH OXOILIIOE BUCTYITH Ha
3MaraHHsX, (ecTUBasX, CHOPTHBHUX 3axojgax 1 KoHIepTHUX mporpamax (ABC
Fundraising, 2025; Dance Team Union, 2022).

B VYkpaiHi npsMi aHaIOTH aMEepUKaHChKUX MIKITBHUX 1 YHIBEpCUTETChKUX «dance
teams» TPaKTHIHO BificyTHi. HaToMicTh QYHKITIOHYIOTh XOpeorpadiddi TypTKy TpH IMIKOIAX i
3aKiIagax BHUINOI OCBITH, IPUBATHI TAHIIOBAIBHI CTYZil Ta mpodeciiiHi KOJEKTUBH, OJHAK
BOHM CYTTEBO BIAPI3HAIOTHCS 32 PIBHEM IHTEIPOBAHOCTI B OCBITHIO, KYJIBTYPHY Ta
CHOpPTHBHY iH(pacTpyKTypy, MaciuTabaMu (aHapei3uHry W piBHEM 3a]1y4eHOCTI rpoMaiy
Ta Oi3HECY.

@danppelisuHr y MuUcTelpKii cdepi Moxe po3mmmatvcs SK JieBa  Qopma
KyJIBTYPHOI JUIUIOMATii, OCKUIPKM BIH MOEIHYE MEXaHI3MH PECYpPCHOI MIATPUMKH 3
IHCTpYMEHTaMH MIDKHAapoAHO! KOMYyHiKalii, perpe3eHTamii KyJIbTypHHX LIHHOCTEH Ta
(hopMyBaHHSI TTO3UTUBHOTO IMIDKY JeprKaBW Ha TIIOOANBHINA apeHi. Y4acTh MHUCTEIBKHX
KOJIEKTHBIB Y (DaHAPEH3NHIOBUX KaMIIaHIsIX — 30KpeMa OJIaromifHMX KOHIepTaX, BUCTAaBKaX,
OHJIAHH-AKINAX 9M MIKHAPOJHHUX TaCTPOJIBHUX IMPOEKTAX — CHPHSE TOIMUPEHHI0 iH(opMaIIii
PO HalIOHAIBHY KYJBTYPHY CHAANIUHY, XYI0XKHI TPAIHUIlii Ta COIIOKYIBTYPHUH KOHTEKCT
kpainu. Taka AisUTbHICTh aKTUBI3YE CITIBIPAITIO 3 IHO36MHUMH KYJIbTYPHUMH 1HCTHTYIIISIMU,
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(doHmaMu, MiaCIOPHUMH OpTraHi3almisiMA Ta TPUBATHUMH JOHOPAMH, IO PO3IIUPIOE
KyJbTYPHI KOHTAKTH Ta 3MIIHIOE TPAHCKYIbTYPHI TApTHEPCTBA.

VY mnepion moBHoMmaciiTaOHOI BiliHM (haHApeH3MHroBa IisUTBHICTh YKPaiHCBKHX
TaHLIOBAIBHUX CTYJIill CyTTEBO aKTHBI3yBajacsi Ta HaOyja IHIIOTO 3MICTY 1 XapakTepy.
[Mommpenumu ¢dopmamMu cranu OnaroXifiHi KOHIEPTH Ta apT-3aXOAW HA MIATPUMKY
30poiinnx Cun Ykpainu, MaicTep-Kiacu Ta BOPKIIONHU (30KpeMa OHJIAiH), TaHIIOBaJIbHI
Oatny, QuemmoOn Ta MapadoHH, CHIBIpans 3 BOJOHTEPCHKMMH (OHAAMH, Y4acTb Y
TyMaHITapHHX iHil[laTHBaX, MDKHAPOIHI KoJadbopaii i KyJIbTypHO-AUILIIOMATHYIHI TIPOEKTH.
VY mux yMoBax TaHITIOBAIIBHI CTYIiT Ta TpeHEepH-Xopeorpady BUKOHYIOTh KOMIUTEKCHI (DyHKIIIT —
Bil opraHizamii MHCTEIBKHX 3aXOMiB J0 KOOpIWHAIii (aHIpeH3MHroBUX KaMIaHiH,
JiepcTBa B TPOMAJICHKUX iHIMIaTHBAaX 1 TPEACTaBHHUIITBA YKPAITHCHKOI KyJIbTYpPH Ha
MDKHapOAHOMY piBHI. DaHIPEH3UHTOBI IHIIIATUBY YKPaiHCHKUX TAHIIOBAJIBHUX CTYIid
Ha0yBalOTh XapakTepy KyJIbTYPHO-IUILIOMATHIHUX aKI[ii HA MKHAPOIHUX (PECTUBAIAX Ta
KOHKypCax, CIpSIMOBAaHMX Ha NPHUBEPHEHHS yBarW 10 cUTyauii B YKpaiHi, MoOini3auito
MDKHApOJHOI COJIIApPHOCTI Ta MIATPUMKY I'yMaHITapHHX Iporpam. OcoOJMBO LiHHHMM €
KOMYHIKaTHBHUH KOMIOHEHT (haHIpEi3MHIy, SKUH BKJIIOYA€E ITyONivyHI BUCTYNH, MEOIHHY
NIPUCYTHICTh, PO3MOBiJAL icTOpil (storytelling), mpe3eHTalif0 MHUCTEIBKHX MPaKTHK Ta
colialbHO 3HAYYIIMX IMPOEKTIB, a TAKOXK BUKOHYE (QyHKHiIO «M’sKoi cuim» (soft power),
(opMyrOUYH NO3UTHBHI YSBJICHHS PO YKpaiHy Ta ii KyJIbTypHHH MOTEHIaII.

Omxe, hangpei3uHr y X0opeorpadigyHOMY MHUCTENTBI Ta OCBITI BUKOHYE HE JIUIIC
(dinaHcoBy ¥ opramizamiiiHy QyHKII, ajxe W BUCTYNae BAXKIUBUM IHCTPYMEHTOM
KyJbTYPHOI JMITIOMATIi, SIKHH 3a0e3rnedye TPaHCIAIII0 KyJIbTYPHUX CMHUCIIB, PO3BUTOK
MDKHapOIHHUX 3B’S3KiB, IMOCWICHHS TYMaHITApHOTO BIUTUBY Ta (POPMYBAaHHS CTaJIOTO
MTO3UTUBHOTO 00pa3y JAepkKaBH Yy MiXKHAPOIHOMY MPOCTOPI.

BUCHOBKH TA NEPCIHHEKTUBHU IOJAJIBIINX PO3BIIOK

AHaNTHYHI OMJIAOM Ta aKTyajJbHI 3BITH 3aCBIAYYIOTh, IO KYJIBTYPHUH CEKTOp
VYkpaiHu aKTHBHO 3aJlyda€ 30BHIIIHIO MiATPUMKY (€BPONEHCHKI TpaHTH, MDKHApOIHI
Iporpamu), IpoTe Bce Lie MoTpedye PO3BUTKY BHYTPILIHIX (aHAPEH3MHIOBUX MEXaHI3MIB,
npodeciiiHoro 3pocraHHs 3aqydeHUX (axiBUiB 1 Ji€BUX IHCTPYMEHTIB aJisi MoOuTi3amii
JIOKAJILHOI (iJIaHTpoIIii Ta KOPHOPAaTHUBHOI MiNTPUMKH. Taka CUTyallis OKPECIIOe OTEHIIa
JUTS aanTalii 3apyoiKHUX MOJeNiel, 30KpeMa aMepPUKaHChKO, 32 YMOBH iXHHOT'O THYYKOTO
BpaxyBaHHS YKPAiHCHKUX iHCTUTYIIHHNAX, EKOHOMIYHHUX 1 COIIIOKYJIBTYPHUX YMOB.

ITopiBHsUTBHMI aHAMI3 MOKa3ye, mo (Ganapeisuarosi npaktuky B CIIA i Ykpaini
MarloTh HU3KY CIJIBHUX pHUC (aKTHBHICTh TPOMAJCHKHX IHIIIAaTHB, PO3MaiTTsA (QopMarTiB,
BHpa3Ha colliajbHa MiCis), OJHAK CYTTEBO Pi3HATHCS 32 PIBHEM IHCTUTYIIHHOI MATPUMKH,
MOTHBAI[iIHHIMH YMHHUKAMH Ta CTYIEHEM iHTerpaiii B OCBITHbO-MHUCTEIbKI CTPYKTYpPH.
AMepUKaHChbKa MOJETh € OUIBII CHUCTEMHOK, MIPO(ECiOHATI30BAHOI Ta CTPYKTYpPHO
BKJIIOYCHOIO B OCBITHIO Ta KYJbTYpHY IH(PacTpyKTypy, TOHi SIK YKpaiHCbKa MOJENb
BUPIZHAETHCS TYMaHITAPHOIO CIIPSIMOBAHICTIO, BOJIOHTEPCHKOIO JIOTIKOIO Ta 3HAYHUM
KyJIbTYPHO-IMIZIOMaTHYHIM MOTEHIiaJIoM, 0COOIMBO B YMOBax BiHHHU.

[lepcrieKTUBHUMH HanpsMaMy NOAAIBLIMX JOCTIKEHb € PO3POOJICHHS ITiIX0iB
JI0 ajanrauii aMepuKaHChKOTO NOCBiAy (aHIpeH3uHTy, 30KkpeMa y chepax MIKCEKTOPHHX
OCBITHBO-MHUCTEILKUX TMAPTHEPCTB, 3aKOHOJABUMNX CTUMYIIB, TiSUTBHOCTI HEMPHUOYTKOBHX
acoriamiii Ta ¢GopMyBaHHSI CHUCTEMHOTO apT-MEHEDKMEHTY pPecypciB. YpaxyBaHHS IHX
aCIeKTiB MOXKE CIIPHATH MOCWICHHIO ()iHAHCOBOI CTIHKOCTI, PO3MHUPEHHIO MOMJIMBOCTEH
PO3BUTKY TAHIIOBAILHUX IHIMIATHB YKpaiHW Ta 3MIIHEHHIO IXHBOTO MiDKHAPOIHOTO
KyJNbTYypHOTO BIUTHBY.
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BRIDGING THE GAP BETWEEN INFORMAL LANGUAGE LEARNING
AND FORMAL INSTRUCTION: A CROSS-CULTURAL STUDY

ABSTRACT

The paper considers approaches to integrating informal language learning (often
referred to as ‘digital’ — IDLL) with formal instruction across various educational contexts.
Research confirms that IDLL, driven by motivation, is crucial for developing learner
autonomy and real-world communicative competence. The quality and variety of digital
exposure are found to be more efficient than the quantity. The author states that formal and
informal learning should be viewed as a single, continuous learning spectrum. Structured
models are implemented in higher education to formalize IDLL. These include requiring
Students to maintain graded learning logs based on their digital activity, implementing
project-based learning models which involve the use of authentic informal resources, and
Jformalizing social practice through required virtual interaction. These models emphasize a
teacher’s role as a facilitator tasked with providing effective, cognitive, and behavioral
support for self-directed learning. It is emphasized that assessment of informal learning
outcomes presents significant challenges.

The main of them is the ‘formalizing paradox’, where imposed grading structure
destroys the intrinsic motivation and authenticity of spontaneous informal engagement.
Traditional assessment tools suffer from a focus mismatch, failing to accurately measure
pragmatic and cultural gains from IDLL. Further complexities involve equity concerns
regarding unequal digital access, time availability and the issues of assessment validity. To
address these challenges, the author relies on mixed-methods designs combining
quantitative methods (surveys, proficiency tests) to measure frequency and outcomes, with
qualitative methods (reflective journals, interviews) to assess a learner’s sense of agency
and process.

The study concludes that maximizing the value of informal learning requires a dual
approach: developing valid and reliable assessment tools that accurately measure informal
outcomes, and improving teacher competency in evaluating autonomous work. This
institutional necessity is underscored by legislative basis to formally validate learning
outcomes gained through non-formal education.

Keywords: informal FL learning, formal instruction, digital learning environment,
social networks, learner autonomy, quantitative methods, qualitative methods, informal
learning outcomes.
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MNOEAHAHHS IHOOPMAJIBHOI'O BUBYEHHSM MOBU
TA ®OPMAJIBHOI'O HABYAHHS: KPOC-KYJIbTYPHE JOCJIIJKEHHS

AHOTANIA

Y ecmammi poszensoaromucs nioxoou 0o inmezpayii iHOPMANbHO2O GUBYEHHS
Mosu (sKe yacmo nazueaioms «yupposum» — IL{BM) 3 popmanvnum nasyanusam y pisHux
oceimuix koumexcmax. Jocniodcenns niomeepooicye, wo ILBM, saxe cmumynoemocs
Momugayiero, Mae SUpiuiaibHe 3HAYeHHA O PO3GUMKY AB8MOHOMII cmyoenmie ma ix
KOMYHIKAMUBHOI KOMNEMEHMHOCHI 8 PealbHUX yYMo8ax CniikyeauHs. Buseneno, wo axicms
ma pisHOMAHIMHICMb YUPPoB8oeo enausy € Oilvil epexmusHuMU, HINHC 1020 KilbKiCMmb.
Asmop cmeepodicye, wo @opmarvie ma iHGOpMATbHE HAGUAHHS CAIO0 PO32AA0AMU Y
KoMniexci. YV suwitl oceimi 6npo8aoicyromvcsa Cmpykmypogani mooeni 01 gopmanizayii
I[[BM. Bonu nepeobauarome 051 cmyoeHmie HeoOXIOHICb GeCu HAGUANbHI JHCYPHAIU
OYIHIOBAHHS, WO (DIKCYIOMb IXHIO HAGUATLHO-YUPPOBY AKMUGHICTb, 6NPOBAONCEHHS MOOeell
NPOEKMHO20 HABYAHHS MOBU, K nepeddauaroms UKOPUCMAHHS HeDOPMATLHUX AGIMEHMUYHUX
pecypcig; a makodic gopmanizayio coyianbHoi npakmuxu yepes 0606 s13K08y GIPMYAIbHY
63aemo0iro. Lli mooeni niokpecmooms poib eukiadaua sk @acunimamopa, 3a80aHHAM
5IK020 € HAOAHHA eEeKMUBHOL, KOSHIMUGHOT Ma N0BeOIHKOBOI NIOMPUMKU CAMOCMIUHOMY
Haguannio. Hazonouyemocs, wo oyiniosanus pe3yibmamis inpopmaibno2o HA64aHHs CIMEOPIOE
3HauHi euxauku. OCHOBHUM 13 HUX € «NApadoxc ¢opmanizayiin, Koau HA8 A3Y6AHHS
Kpumepiié oyinio8aHHsA PYUHYE GHYMPIUHIO MOMUBAYTIO MA CNOHMAHHICMb THHOPMATLHOT
83aeMo0ii. Tpaduyitini iHcmpymenmu OYiHIO8aHHs He 30amHi MOYHO GUMIPAMU NPACMATNUYHE
ma KynomypHi 3000VMKU, OMPUMAHi y pe3ynbmami TH@OOPMATbHO2O BUSBUEHHS MOSU.
Jlooamxosi cknradnowi noe’szamni 3 npodremamu HepiBHOMIPHO20 0OCMYNY 00 YUPDPOsUX
pecypcis, uacosumu 00OMedCeHHAMU mMd BANIOHICMI0 OYiHI8AHHA. [ NOOONAHHA YUX
BUKTIUKIG Y CIAMMI NPONOHYIOMbCS 3MEUAHE MEMOOU, W0 SKII0YArOMb KLIbKICHI (OnumyeamnHs,
mecmu Ha 3HAHHS MO8U) OJisl OYIHIOBAHHS pe3yibmamis, ma sKicHi (peghiexcusHi scypuanu,
inmepe’10) O oyinku cmydenmamu 61acHoi egekmusHocmi ma camozo npoyecy. YV
00CHIONCEHHI 3POOAEHO BUCHOBOK, WO MAKCUMI3AYIs YIHHOCMI IHQOPMATLHO20 HABYAHHS
suUMazae KoMOIHOBAHO20 NIOX00Y: pO3POOKU GANIOHUX MA HAOIUHUX [HCMPYMEHMI8
OYIHIOBAHHS, SKI MOYHO GUMIDIOIOMb  THQHOPMATLHI  pesyavmamu, ma NioUWeHHS
KOMNEMeHmMHOCMI 8UKIA0ayie 6 OYIHI8anHi camocmiunoi pobomu. [la incmumyyitina
HeobXioHicmb mae Oymu 3abe3neyena HopMamueHO-3aK0H00A84Y010 06a3010 sl OPIYiliHO20
niomeepodiCceH s pe3yIbmamis, OMPUMAHUX WAAXOM THPOPMATLHOT 0c8imu.

Kniouosi cnoea: ingopmanvne susuenns IM, gopmanvrie nasuanus, yugppoge
ocgimHme cepedoguuye, COYianbHi MEPeICi, ABMOHOMISL CIYOeHMA, KilbKICHI Memoou, SIKICHI
Memoou, pe3yiomamu iHpOpMaIbHO20 HAGUAHHS.

INTRODUCTION

Foreign language (FL) acquisition increasingly occurs in both formal classroom
settings and informal contexts such as digital media, online communities, gaming, social
interaction and travel. While formal instruction provides structure and systematic skill
development, informal learning often involves learner autonomy, motivation, and real-
world communicative competence.

Formal FL instruction often overlooks the potential of informal learning
experiences. Despite the growing recognition of informal learning, its integration into
formal classroom instruction varies significantly across countries. Teachers may lack
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methodological guidance for integrating informal learning into classroom practice. Cultural,
curricular, and pedagogical differences influence how teachers perceive, apply, and balance
their approaches. Taking into account the outcomes of informal learning is essential for
designing curricula and teacher training programs that leverage both informal and formal
learning effectively This study considers cross-cultural variations in approaches to
integrating informal foreign language learning and formal instruction, with the aim of
identifying effective, internationally applicable strategies.

THE AIM OF THE STUDY

Thus, the aim of our study is to research the approaches to integrating informal FL
learning and formal instruction in the cross-cultural context and to analyse how teachers
can implement and adapt these approaches in different educational contexts.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Research on informal language learning is currently dominated by three
interconnected themes: the ubiquity of digital environments, the necessity of learner
autonomy and the push for integration with formal instruction.

The vast majority of contemporary research has shifted from generic ‘informal
learning’ to the technologically-mediated context, most often identified as Informal Digital
Language Learning (IDLL) (Barkati et al., 2024; Guo & Lee, 2023; Lee & Lee, 2021; Rezai
et al., 2024).

IDLL is consistently defined as language learning that occurs autonomously in
out-of-class digital contexts independent of formal instruction (Lee & Lee, 2021).

Activities frequently studied include: receptive — watching FL. YouTube videos,
engaging with FL content on social media, streaming; productive — writing comments or
interacting with others in a FL on social media or in online games (Toffoli et al., 2023).

The quality (diversity and variety) of IDLL activities is more significantly
associated with FL vocabulary and proficiency outcomes than the sheer quantity
(frequency/amount of time spent). This suggests that varied exposure combining both
meaning-focused (e.g. watching a movie) and form-focused (e.g. using a language app)
activities is essential.

Researchers are increasingly investigating the role of modern tools, such as the
pedagogical potential of Al Chatbots, to enhance receptive skills and enrich out-of-class
learning environments (Toffoli et al., 2023).

The core link between informal learning and learner autonomy (the ability to take
charge of one’s own learning) has been defined as a primary research focus. (Benson, 2013).

The shift to emergency remote teaching during the pandemic forced a greater
emphasis on self-accessment and virtual learning, providing an unplanned natural
experiment on learner autonomy. Studies from this period highlight that while teachers and
learners recognized the potential, many struggled with self-management skills required for
independent learning (Oportus-Torres et al., 2024).

Informal learning is powerful because the focus of control rests with the learner.
Engagement with informal activities gives students a sense of control over their language
learning, which is a vital step in developing learner autonomy (Benson, 2013).

A persistent theme is the tension between autonomous practice and established
formal learning culture. Learners, when given full autonomy online, sometimes revert to
highly structured, classroom-like behaviors (like note-taking and seeking credentialed
resources) that they are most familiar with, even viewing unstructured content (like pop
culture) as a ‘guilty pleasure’ rather than a legitimate learning space (Benson, 2013).

80




[MopiBHsIbHA podeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

Recent studies have moved beyond simply confirming a positive link to
identifying the specific psychological mechanisms through which informal learning leads to
success. The concept of Flow Theory is frequently used to explain engagement in IDLL.
When learners’ skills match the enjoyment/challenge of an informal activity, they enter a
state of ‘flow’ that boosts their engagement, persistence, and enjoyment, which in turn
leads to better outcomes (Csikszentmihalyi & Nakamura, 2010).

Research suggests that informal digital learning positively influences online self-
efficacy (a belief in one’s ability to learn digitally) and digital competence, which then
serves as a partial mediator in the relationship between digital literacy and overall academic
success (Barkati et al., 2024).

Studies examining motivational factors have revealed that instrumental motivation
(using the language for a practical goal, e.g. work, travel) and interest in the language are
highly significant predictors of FL proficiency gained through informal means (Truong,
2021; Ghafar, 2023). The social aspect is also crucial, with the density of a learner’s social
network of FL speakers being a strong predictor of mastery (Malerba, 2012).

There is a clear pedagogical shift towards explicitly integrating informal learning
into formal curricula. The field has moved from viewing them as separate entities to placing
them on a continuum. Explicit integration, where teachers acknowledge students’ out-of-
class digital habits, has been shown to increase student engagement with informal learning,
provide opportunities for practical oral practice, and directly support the development of
learner autonomy. Teachers are increasingly seen as facilitators of informal learning, tasked
with providing affective support (recognizing and encouraging IDLL), cognitive support
(providing tips and resources), and behavioral support (acting as role models) (Rezai et al.,
2024).

The complexity of measuring this ‘balance’ has led to a greater reliance on mixed-
methods designs, combining quantitative scales (to measure IDLL frequency, motivation,
and proficiency scores) with qualitative methods like virtual ethnography and reflective
journals (to understand a learner’s individual, autonomous process) (Barkati et al., 2024;
Lee & Lee, 2021).

Thus, current research strongly suggests that informal FL learning and formal
instruction should be regarded as interconnected aspects of a single, continuous learning
spectrum rather than distinct, separate categories.

RESULTS

Major U.S. universities have actively introduced or leveraged informal language
learning within their formal curricula, particularly in Foreign Language and English as a
Second Language (ESL) programs. Contemporary FL university programs in are
increasingly adopting structured models to formally integrate students’ informal learning
habits with the academic curriculum, moving past simple encouragement to implementing
systems of accountability.

One such approach involves Formal Recognition and Accountability, where
instructors at FL programs first conduct a ‘curriculum audit’ or survey to understand
students’ existing IDLL activities, such as media consumption or gaming. This data then
drives formal assignments: students are required to maintain an Informal Learning Journal,
logging and reflecting on their FL consumption for a formal grade, and receive
contextualized homework that directly references the informal content they are already
engaging with (e.g. using a Netflix clip to identify a grammar point) (Toffoli et al., 2023).
This method operationalizes autonomous learning by giving it explicit institutional

recognition.
81




[MopiBHsIbHA Tpodeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

A second model, the Project-Based Language Learning (PBLL) Model, centers the
formal course around an extended, graded task that mandates the use of authentic, external
informal resources. In intermediate university FL courses, for instance, a project (like
creating a travel guide) requires a Resource Mandate demanding evidence of resourceful
searching across informal channels, such as community forums or YouTube vlogger
content. The final grade is based not only on the FL product but also on a metacognitive
reflection detailing how the informal sources challenged them or provided unique input
missing from the textbook. This approach aligns with integration models by structurally
steering learners toward beneficial, self-directed resource discovery, thus actively nurturing
learner autonomy (Hill, 2018).

The Language Exchange Program / Virtual Tandem Requirement directly
formalizes the social and interactional dimensions of informal learning, especially in upper-
level FL courses focused on communicative competence. This involves setting mandatory
hours when students must complete a minimum amount of FL practice with native speakers
via virtual platforms. Crucially, they must submit a post-interaction report that documents
specific cultural encounters, idiomatic phrases learned, or communication strategies used.
This method addresses the critical need for practical communicative skills by
institutionalizing the social engagement component, ensuring accountability for
autonomous interaction with the FL community. The above mentioned examples illustrate a
significant pedagogical shift toward designing formal systems that reward and assess
students’ autonomous engagement with the FL world outside the classroom (American
University, Washington, D.C., 2025).

In the context of balancing informal and formal language learning, researchers
often use a combination of quantitative instruments (surveys, tests) and qualitative
techniques (interviews, journals) to gain comprehensive insights.

Learner autonomy is defined as the capacity to take charge of one’s own learning
(Benson, 2013). Because it’s a cognitive and behavioral trait, it requires a multi-faceted
approach. The measurement of learner autonomy in FL learning applies a diverse set of
tools that fall primarily into two methodological categories: quantitative and qualitative.

Quantitative methods focus on assessing the perceived level of autonomy and the
frequency of autonomous behaviors. These methods include Self-Report Surveys (like the
Learner Autonomy Scale), which typically use a Likert format to measure a learner’s
subjective perception of their own self-management, goal-setting abilities, and reflection
practices (Benson, 2013). Another quantitative tool is the Informal Learning Inventory
(such as the IDLL Inventory), which shifts the focus to Behavioral Autonomy by tracking
the frequency with which learners engage in independent activities outside the classroom,
such as watching FL content or using language apps. Both these quantitative measures
provide scalable data useful for statistical analysis regarding the what and how much of
autonomous learning (Lee & Lee, 2021).

Qualitative methods differ by attempting to reveal the complexities of a learner’s
mindset, exploring their decision-making process, sense of control (agency), personal
beliefs, and motivational goals.Tools like Reflective Journals or Diaries ask learners to log
their FL activities and articulate the reasons and strategies behind their choices. Analysis of
these journals through thematic coding reveals the process of autonomous decision-making
and the challenges encountered, assessing a learner’s sense of agency.

Semi-Structured Interviews are employed to investigate a learner’s underlying
beliefs and intentions. By asking open-ended questions about their perception of control,
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motivation, and a teacher’s role, researchers can uncover the personal and contextual
factors that shape their autonomous behavior. This qualitative approach provides the critical
why and how behind the measured autonomy, offering context that pure numbers cannot.

Informal Learning Outcomes can be assessed both objectively (standardized tests)
and subjectively (self-assessment). Assessment relies on both quantitative and qualitative
methods to focus on different dimensions of a learner’s ability.

Quantitative tools are primarily used for objective measurement and comparison.
The Standardized Proficiency Tests are a key quantitative method, often employing a
pre/post-test design to measure gains in objective proficiency. These tests typically focus on
receptive skills such as vocabulary and reading comprehension, which are strongly
influenced by exposure through both formal and informal learning. Examples include well-
known instruments like the Vocabulary Levels Test or sub-scores from standardized
placement exams (e.g. TOEFL/IELTS, CEFR-aligned tests). A second quantitative tool is
Grammar/Usage Tests. These focus on Structural Accuracy through formats like multiple-
choice questions and gap-filling exercises. This method measures the retention of specific
form-focused knowledge often acquired through structured classroom instruction,
sometimes using custom-designed tests that cover the exact grammar points taught in a
formal curriculum (The University of Texas at Austin, 2025).

In addition to objective testing, two other methods assess a learner’s experience
and practical output. The Self-Assessment of Proficiency is a quantitative method that
assesses perceived competence. By using a Likert scale (e.g. rating confidence from 1 to 7),
this tool measures a learner’s self-efficacy and confidence in using a FL, which is a vital
aspect of motivation and willingness to communicate.

Performance-Based Tasks employ a qualitative methodology to assess
communicative competence. This method goes beyond discrete-point testing by assessing
practical, holistic skills like fluency, complexity, and overall effectiveness of
communication. These tasks, which might include role-plays or presentations, rely on
qualitative data — coded transcripts or ratings from independent observers using a holistic
rubric — to gauge a learner’s real-world communicative competence.

Assessing integrated informal language learning presents several interconnected
challenges that stem from the very nature of informal learning itself. One major difficulty
concerns the tension between authenticity and accountability. Informal learning is
inherently unstructured, autonomous, and often unintentional, but it requires adding grading
structure, which can fundamentally alter the experience. This creates a ‘formalizing
paradox’: once an instructor assigns tasks such as watching a set amount of FL content and
logging it, the activity shifts from intrinsically motivated engagement to an extrinsic
requirement, potentially diminishing enjoyment and the authenticity that make informal
learning effective (Toffoli et al., 2023). There is also a significant challenge of accurately
assessing the quality of the linguistic material (or data) to which students are exposed;
instructors cannot determine whether students truly engaged with the material or merely
completed the minimal, verifiable task such as submitting a log.

The second challenge lies in defining and measuring learning outcomes.
Traditional assessment tools are poorly suited for assessing the types of gains informal
learning produces, such as fluency, cultural insight, pragmatic competence, and passive
vocabulary growth — skills that standardized tests struggle to measure. This mismatch
means that students may demonstrate real-world communicative improvements while still
performing poorly on grammar-focused assessments (University of Michigan, 2025).

83




[MopiBHsIbHA Tpodeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

Further complicating matters is the lack of standardization: since students engage with
diverse informal resources — from video games to news articles — their learning outcomes
vary widely, making a single common assessment unfair or invalid. The attribution problem
also arises, as it is often impossible to determine whether learning gains stemmed from
informal activities or from formal instruction.

Equity and access present additional concerns when informal digital activities are
incorporated into formal assessment. Although digital access is widespread, disparities
remain in terms of internet speed, device quality, and availability of paid platforms,
meaning that requiring digitally mediated informal learning may inadvertently disadvantage
students from lower socio-economic backgrounds. Time availability also varies
significantly: students with jobs, caregiving responsibilities, or limited unstructured time
may be unable to engage as extensively as their peers, making quantity-based evaluation
potentially inequitable (Harvard University, 2025).

Issues of assessment validity and reliability arise when instructors attempt to
evaluate subjective and highly variable informal learning experiences. When students
submit reflective journals or post-interaction reports, grades often end up reflecting their
writing ability or analytical skills rather than the quality of the informal learning itself.
Moreover, many instructors lack training in assessing autonomous, non-traditional learning
artifacts; as Lee (2021) argues, effective integration requires teachers to develop new
competencies as facilitators and evaluators of self-directed learning — skills not typically
emphasized in current teacher preparation programs (Lee and Lee, 2021).

In Ukraine integration of informal language learning and formal instruction is
characterized by legislative recognition, focus on digital tools, and increased practical
necessity due to recent national challenges (the pandemic and the war). While the
Ukrainian Law on Education formally distinguishes between formal (regulated by state
qualifications), non-formal (structured programs leading to a professional certificate), and
informal (self-directed, everyday) learning, the legal framework for the recognition and
validation of informal learning outcomes is still being implemented.

Since 2022, many higher and professional pre-higher education institutions have
established internal procedures to recognize learning outcomes gained through non-formal
and informal education, often for employees seeking professional qualifications or for
students who have obtained international language certificates (e.g. including results in a
student’s rating). This legal recognition is crucial as it creates an incentive for students to
pursue autonomous learning.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The research concludes that the integration of informal language learning and
formal instruction is a key educational priority, stemming from the realization that both of
them must be viewed as a single, uninterrupted flow where different experiences are closely
linked. IDLL, which is based on instrumental motivation and psychological flow, is vital
for developing learner autonomy and real-world communicative competence, with the
quality and variety of digital exposure being more predictive of success than mere quantity.
To formally bridge this gap, institutions are successfully implementing structured models
that impose accountability while granting formal recognition to autonomous effort. These
models include requiring graded Informal Learning Journals based on digital activity,
implementing Project-Based Language Learning that involves the use of informal
resources, and formalizing social interaction through Virtual Tandem requirements, all of
which emphasizing a teacher’s role as a facilitator of self-directed learning.
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Assessment of this integration faces some challenges. The ‘formalizing paradox’
arises because imposing structure for grading can destroy the intrinsic motivation and
authenticity of spontaneous informal engagement. Traditional assessment tools suffer from
a focus mismatch, as they fail to assess the pragmatic and cultural gains of IDLL, leading to
an attribution problem where gains cannot be isolated from formal instruction. Further
complexities arise from equity concerns regarding unequal digital access and time
availability, and persistent issues with assessment validity because grades often measure
formal skills (like reflection) rather than the informal experience itself. Maximizing the
value of informal learning requires a dual approach: fixing faulty assessment methods and
improving teacher competency in evaluating autonomous work. This institutional necessity
is highlighted by legislative moves in Ukraine to formally validate informal and non-formal
education outcomes.

Future research may be focused on developing valid and reliable assessment tools
that assess informal learning outcomes. There is a need to investigate equity issues,
particularly how socio-economic and technological inequalities affect access to informal
digital learning. Further work is required to design effective teacher training models that
prepare instructors to facilitate and evaluate informal learning. Long-term research could
clarify how learner autonomy develops over time, while emerging Al tools require
understanding their potential role in supporting informal language learning. Research
should focus on practical mechanisms to formally recognize and validate informal learning
within national qualification frameworks.
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APPROACHES TO TEACHING ENGLISH GRAMMAR IN U.S. UNIVERSITIES

ABSTRACT

The article deals with contemporary approaches to teaching English grammar in
U.S. universities in the context of ongoing transformations in higher education and the
growing demand for communicative and professionally oriented foreign language training.
Grammar instruction is viewed not as an isolated component of language learning, but as
an integral part of communicative competence development that supports students’ ability
to use language accurately, fluently, and appropriately in academic and professional settings.
The study focuses on four widely implemented and theoretically grounded approaches to
grammar teaching in U.S. higher education institutions: Communicative Grammar
Teaching (CGT), Task-Based Language Teaching (TBLT), inductive and deductive
approaches to grammar instruction, and Technology-Enhanced Grammar Teaching.

The article provides a detailed analysis of the theoretical foundations of each
approach. Special attention is paid to the pedagogical principles underlying communicative
and task-based grammar instruction, which emphasize meaningful interaction, contextualized
language use, and learner engagement in problem-solving activities. The inductive and
deductive approaches are examined in terms of their cognitive and methodological value,
highlighting their relevance for different learning styles, proficiency levels, and instructional
goals. The study also explores the role of digital technologies in grammar teaching,
including online corpora, mobile applications, and adaptive learning platforms, which
contribute to individualized instruction, increased learner autonomy, and formative assessment.

The article argues that effective grammar teaching in U.S. universities is
characterized by methodological flexibility, integration of form and meaning, and the
purposeful combination of traditional and innovative instructional practices. It is concluded
that the balanced use of the analyzed approaches enhances students’ grammatical
accuracy, communicative competence, and motivation for learning, and contributes to the
overall quality of foreign language education in higher education institutions.

Key words: grammar teaching, contemporary approaches, higher education
institutions, communicative grammar teaching, task-based learning, inductive and deductive
approaches, technology-enhanced learning, the USA.

MAXOAHU 10 BUKJTATAHHA 'PAMATHUKHA AHTJIIMCBKI MOBH
Y 3AKJIAJJAX BUIIIOI OCBITH CIIIA

AHOTANIA

Y cmammi 30ilicneno ananiz cyuacumux nioxooie 00 GUKIAOAHHA ZPAMAMUKU
anenivicokoi mosu 6 yrisepcumemax CILIA 6 ymosax mpancgopmayii cucmemu euwjoi ocgimu
ma 3pocmaHHs euMo2 00 (OPMYBAHHA THULOMOBHOI KOMYHIKAMUBHOI KOMNEmeHmHOCmi
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cmyoenmis. Bukiadanmns epamamuku po3ensoacmucsi He SIK [301b06AHULL ACHEeKm MOBHOT
ni020MOBKU, A SIK BAJCIUBA CKIAO08A YINICHO20 NPoyecy (hopmySants. MOGIEHHESUX YMilb,
HeOOXIOHUX 0/ eheKMUBHO20 aKadeMiuno2o Ui npogecitinozo cninkysanns. OcHo6HA yeaca
30CepediceHa HA YOMUPbLOX NPOGIOHUX NiOX00ax 00 HABYAHHS SPAMAMUKU, WO UIUPOKO
3acmocogyiomucs y 3axnaoax euwoi oceimu CILIA, a came: KOMYHIKAMUGBHOMY HAGUAHHI
epamamuxu (Communicative Grammar Teaching), epamamuyi 6 medxncax 3a60aHHEBOZO
nasuanns (Task-Based Language Teaching), inoykmusnomy ma 0edyKmugHoMy nioxo0ax 0o
ONPAYIOBAHHST  2PAMAMUYHO20 MAMEPIANY, d MAKONC MEXHOLO02IYHO OPIEHMOBAHOMY
BUKIAOAHHI 2PAMAMUKLL.

Y cmammi poskpumo meopemuxo-memooonoziumi 3acaou KOJCHO20 3 O3HAYEHUX
nioxo0ie Ha OCHOGI npayb NPoGiOHUX 3apyoixicHux Haykosyis. [Ipoananizoseano oudaxmuuruil
HOMEHYIAN KOMYHIKAMUBHO20 M 3A80AHHEBO20 HAGYAHHSL 2PAMAMUKU, SIKI nepeddauaioms
BUKOPUCIAHHS MOBHO20 MAMEPIANY 6 PednbHuUX abo HAOIUICEHUX 00 DeanbHUX YMOBAX
CRIIKY8AHHS MA AKMUBHE 3AYHeH s CIYyOeHmie 00 MOBIeHHEBOL disnbhocmi. [HOykmuenu
[ O0edykmuGHuil nioOxXoou po32NAHYMO 3 HO3UYIL KOSHIMUGHOI OoyiibHOCMI ma
MOJACTUBOCMEN IX 3ACTNOCYBAHHS 3AJIEHCHO 8I0 PIGHS MOBHOI NIO20MOGKU CyOeHmis i yinetl
Haguanna. Okpemy ysazy npudiieHo poni Yupposux mexnonoeiti y HAGUAHHI SPpaAMAmuKy,
30KpeMa GUKOPUCMAHHIO OHIAUH-KOPRYCI8, OCBIMHIX NIam@opm, MOOLIbHUX 3ACMOCYHKIS I
cucmem YnpasiinHi HAGUAHHAM, WO CHPUSIOMb IHOUBIOYANi3ayii HABYAILHO2O Npoyecy ma
nio8UUeHHIO ABMOHOMIL 3000Y68a4i8 ocsimiu.

3pobreno 6ucno6ox, wo epexmugne GUKIAOAHHSL SPAMAMUKY 6 YHIGepcumemax
CILIA pynmyemovcs Ha inmezpayii pisHUX MemooOuyHUx nioxoois, NOEOHAHHI pobomu HAO
hopmoro i 3HauenHIM ma BUKOPUCTAHHI IHHOBAYTUHUX OCBIMHIX MEXHONO2ILL.

Kniouosi cnosa: nasuanmns epamamuxu, cy4achi nioxoou, 3axKiaou suwoi oceimu,
KOMYHIKAMUGHe HABYAHHSA 2PAMAMUKU, HABYAHMS HA OCHOBI 3a60anb, [THOYKMUGHUL |
0edyKmugHutl nioxoou, mexxonoziuno 3oaeaverne naguanns, CLLA.

INTRODUCTION

The development of higher education in the United States under conditions of
globalization, academic mobility, and internationalization has significantly influenced
approaches to English language teaching at the university level. Grammar instruction
remains a core component of English language programs, particularly in ESL and EAP
contexts, where students are required to master complex grammatical structures for
academic writing, presentations, and professional communication.

Traditionally, grammar was taught as a set of prescriptive rules that learners were
expected to memorize and reproduce accurately. However, contemporary applied
linguistics views grammar as a dynamic system that enables speakers and writers to
construct meaning in specific contexts. This reconceptualization has been articulated in the
works of Larsen-Freeman, Ellis, and Celce-Murcia, who emphasize the inseparable
relationship between grammatical form, meaning, and use.

In U.S. universities, grammar instruction is increasingly integrated into
communicative and academic tasks rather than taught in isolation. The diversity of student
populations, including international students with varied linguistic backgrounds, has further
necessitated flexible and learner-centered instructional approaches. Despite extensive
research on grammar pedagogy, there is a need to systematize and critically analyze the
main approaches currently employed in U.S. higher education.
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THE AIM OF THE STUDY

The aim of this paper is to analyze and characterize the principal approaches to
teaching grammar in U.S. universities and to identify their pedagogical potential for the
effective development of grammatical competence in higher education.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The theoretical framework of the study draws on research in second language
acquisition, communicative language teaching, and educational technology. Key theoretical
foundations are derived from the works of D. Biber, M. Celce-Murcia, C. Chapelle, R.
DeKeyser, R. Ellis, D. Larsen-Freeman, M. Long and others.

The study employs qualitative research methods, including theoretical analysis,
synthesis, comparison, and generalization of scholarly literature on grammar instruction in
higher education. These methods make it possible to identify common principles,
differences, and pedagogical implications of the analyzed approaches.

The historical development of grammar teaching reveals a gradual shift from
grammar-translation and audiolingual methods toward communicative and task-based
paradigms. This shift was strongly influenced by humanistic and constructivist theories of
learning, which prioritize learner autonomy, meaningful interaction, and contextualized
language use. In the U.S. higher education context, these ideas have led to the adoption of
integrated grammar teaching models.

Communicative Grammar Teaching (CGT) is grounded in the principles of
Communicative Language Teaching and views grammar as an essential component of
communicative competence. Larsen-Freeman (2003) conceptualizes grammar as a three-
dimensional construct comprising form, meaning, and use, a perspective that has been
widely adopted in U.S. university classrooms (Larsen-Freeman, 2003).

Task-Based Grammar Teaching (TBGT) represents a further evolution of
communicative approaches. According to Long (2015), grammar instruction within TBGT
emerges from communicative tasks that require learners to use language to achieve real-
world outcomes. Focus on form occurs when grammatical issues arise naturally during task
performance (Long, 2015).

Inductive and deductive approaches reflect cognitive perspectives on grammar
learning. DeKeyser (1995) emphasizes the effectiveness of explicit, deductive instruction
for adult learners, while Thornbury (1999) highlights the value of inductive, discovery-
based learning. In U.S. universities, both approaches are used depending on instructional
objectives and learner needs (DeKeyser, 1995; Thornbury, 1999).

Technology-enhanced grammar teaching has become increasingly prominent due
to the widespread use of digital learning environments, online corpora, and automated
feedback tools. Chapelle (2001) and Biber et al. (1998) demonstrate that technology
facilitates access to authentic language data and supports individualized grammar practice
(Chapelle, 2001; Biber et al., 1998).

RESULTS

The expanded analysis of grammar teaching practices within U.S. universities
demonstrates that the effectiveness of instructional outcomes largely depends on the
principled combination of methodological approaches rather than the exclusive use of any
single model. The findings confirm that grammar instruction is most successful when it is
systematically integrated into communicative, academic, and professionally oriented
activities and aligned with learners’ cognitive characteristics, educational needs, and
disciplinary contexts.
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The results of the study are consistent with Second Language Acquisition (SLA)
research emphasizing that grammar learning occurs most efficiently when learners’
attention is drawn to linguistic form in the context of meaningful communication (Ellis,
2006; Long, 2015). In U.S. universities, this principle is realized through a wide range of
instructional practices that combine explicit explanation, guided discovery, interaction, and
technology-mediated feedback.

Communicative Grammar Teaching (CGT) has been found to play a central role in
university-level English instruction, particularly in ESL and EAP programs. The analysis
indicates that CGT facilitates the development of grammatical accuracy alongside fluency
by embedding grammatical structures into communicative tasks such as discussions,
debates, simulations, presentations, and genre-based writing activities. Teachers
intentionally design tasks in which grammar functions as a resource for meaning-making
rather than an end in itself. As a result, students demonstrate improved ability to select and
apply grammatical forms appropriately in academic discourse, including argumentative
essays, research reports, and oral presentations (Dudeney et al., 2022).

The findings further reveal that CGT contributes positively to learner motivation
and engagement. When students perceive grammar as a tool for expressing ideas and
achieving communicative goals, their anxiety toward grammatical accuracy decreases, and
their willingness to participate in classroom interaction increases. This observation aligns
with Larsen-Freeman’s concept of “grammaring,” which views grammar as a dynamic
process rather than a static body of rules (Larsen-Freeman, 2003). In U.S. university
classrooms, this perspective encourages instructors to revisit grammatical forms across
multiple contexts, allowing students to refine their understanding through repeated
meaningful use.

Task-Based Language Teaching (TBLT) has been identified as particularly
effective in promoting the acquisition of grammar relevant to academic and professional
communication. The analysis shows that grammar teachers within TBLT frameworks is
typically organized around complex tasks that mirror real-world academic practices, such
as collaborative research projects, problem-solving case studies, and discipline-specific
writing assignments (Beckett & Slater, 2005). During task performance, learners encounter
communicative challenges that naturally prompt attention to grammatical form. Teachers
provide focused feedback either during or after task completion, thereby supporting the
development of both accuracy and complexity.

The results indicate that TBLT supports implicit grammar learning while still
allowing space for explicit intervention when necessary. This balance is especially
important in heterogeneous university classrooms, where students differ significantly in
linguistic background and proficiency. Consistent with Ellis et al. (2020), the findings
suggest that focus on form within task-based instruction enhances learners’ ability to notice
grammatical features and incorporate them into their interlanguage systems (Ellis et al.,
2020). Over time, students demonstrate increased grammatical complexity in written and
spoken production, particularly in the use of verb tenses, complex noun phrases, and
cohesive devices.

The analysis of inductive and deductive approaches reveals that both remain
pedagogically relevant in U.S. higher education. Deductive grammar instruction is most
frequently employed in contexts where precision and metalinguistic awareness are
prioritized, such as academic writing courses and teacher education programs. Explicit
explanation of grammatical rules, followed by controlled and semi-controlled practice,
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enables learners to develop conscious understanding and apply rules more accurately. This
approach has been found to be particularly beneficial for adult learners, who often prefer
structured explanations and clear guidance (DeKeyser, 1995).

At the same time, inductive grammar instruction is widely used to promote learner
autonomy and deeper cognitive processing. In inductive learning tasks, students analyze
language data, identify patterns, and formulate grammatical generalizations independently
or collaboratively. The results suggest that such discovery-based activities foster critical
thinking skills and encourage active engagement with language input. In U.S. universities,
inductive approaches are often supported by corpus-based activities, where learners
examine authentic language examples drawn from academic texts and spoken discourse.
This practice enhances students’ awareness of variation, frequency, and contextual
constraints in grammar use (Celce-Murcia, 2002).

Importantly, the findings indicate that the most effective instructional models
combine inductive and deductive techniques rather than treating them as mutually exclusive.
Teachers frequently introduce grammatical concepts inductively and subsequently consolidate
learning through deductive clarification. This pedagogical sequencing allows learners to
benefit from both experiential discovery and explicit explanation, resulting in more robust
and transferable grammatical knowledge (Thornbury, 1999).

Technology-enhanced grammar teaching has emerged as a significant factor
influencing instructional effectiveness in U.S. universities. The results show that digital
tools are used not merely as supplementary resources but as integral components of
grammar instruction. Learning management systems provide structured environments for
grammar practice, assessment, and feedback, while automated writing evaluation tools offer
immediate, individualized responses to learners’ grammatical errors. Such technologies
enable instructors to monitor learner progress more efficiently and tailor instruction to
individual needs (Jacobs et al., 2016).

Corpus-based tools and concordancers are widely employed to support data-driven
learning. By exploring authentic language corpora, students gain insight into how
grammatical structures function in real academic discourse. The analysis indicates that this
approach enhances learners’ ability to distinguish between prescriptive rules and actual
usage patterns, thereby promoting more accurate and natural language production (Biber et
al., 1998). Moreover, mobile applications and online platforms facilitate spaced practice
and self-regulated learning, extending grammar instruction beyond the classroom.

The integration of technology also supports formative assessment and reflective
learning. Students receive continuous feedback on their grammatical performance and are
encouraged to revise and improve their output iteratively. This process-oriented approach
aligns with contemporary views of assessment for learning and contributes to sustained
grammatical development over time (Chapelle, 2001).

Overall, the expanded results demonstrate that grammar teaching in U.S.
universities is characterized by methodological diversity, contextual sensitivity, and
pedagogical adaptability. Effective teaching practice integrates communicative, task-based,
cognitive, and technological dimensions, creating a learning environment in which
grammar supports meaningful academic communication. These findings reinforce the view
that grammar teaching practice should be flexible, learner-centered, and closely aligned
with real-world language use.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The conducted analysis demonstrates that contemporary grammar teaching within
U.S. universities is characterized by methodological diversity and pedagogical flexibility.
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Rather than relying on a single dominant instructional model, university-level grammar
teaching practice increasingly integrates communicative, task-based, cognitive, and
technology-enhanced approaches. This integrative orientation reflects current trends in
second language acquisition research and responds to the academic and professional needs
of linguistically diverse student populations.

It has been established that grammar teaching practice is most effective when
grammatical form is taught in close connection with meaning and use, as emphasized in
communicative grammar teaching frameworks. Communicative Grammar Teaching
enables students to apply grammatical knowledge in authentic spoken and written contexts,
thereby supporting the development of communicative competence. Task-Based Language
Teaching further strengthens this orientation by embedding grammar learning within
meaningful academic and professional tasks, where attention to form emerges naturally
during task performance. Such an approach aligns with SLA research demonstrating that
learners acquire grammatical structures more effectively when they are functionally
motivated and contextually grounded.

The study also confirms the pedagogical value of combining inductive and
deductive approaches to grammar teaching practice in higher education. Deductive
instruction provides clarity, efficiency, and metalinguistic awareness, which are particularly
important for adult learners in academic settings. At the same time, inductive, discovery-
based learning promotes deeper cognitive processing, learner autonomy, and long-term
retention of grammatical structures. The balanced use of these approaches allows teachers to
adapt grammar teaching to students’ proficiency levels, learning styles, and teaching goals.

Technology-enhanced grammar teaching has been identified as an essential
component of modern grammar pedagogy in U.S. universities. Digital tools such as
learning management systems, online corpora, automated writing evaluation programs, and
mobile applications expand opportunities for individualized practice, immediate feedback,
and exposure to authentic language data. The integration of technology supports learner
autonomy and contributes to formative assessment practices, which are particularly relevant
in English for Academic Purposes (EAP) and English as a Second Language (ESL) programs.

Overall, the findings of the study confirm that effective teaching practice
integrates grammatical teaching practice into meaningful communicative and academic
activities rather than treating grammar as an isolated component of language learning. Such
an approach enhances students’ grammatical accuracy, fluency, and pragmatic appropriateness,
while also increasing motivation and engagement in the learning process. The analyzed
approaches collectively contribute to the formation of grammatical competence as an
integral part of overall communicative competence in higher education.

Prospects for further research include empirical investigations into the
effectiveness of specific grammar teaching models within different instructional contexts of
U.S. universities, such as EAP programs, discipline-specific language courses, and teacher
education programs. Future studies may also focus on learners’ perceptions of grammar
teaching practice and the impact of instructional approaches on grammatical development
in academic writing and oral communication. In addition, further research is needed to
explore the pedagogical potential of emerging technologies, including artificial
intelligence-based feedback systems and adaptive learning platforms, in supporting
grammar acquisition. Such research would contribute to the refinement of grammar
teaching practices and to the ongoing development of evidence-based foreign language
pedagogy in higher education.
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OPTAHIBALIMHO-TIEJATOI'TYHE 3ABE3ITEYEHHSI
KOMIIETEHTHICHO OPIEHTOBAHOI MIATOTOBKHU O®ILEPIB:
JTOCBIJI KPATH HATO TA PEKOMEHJAIII JIJISI YKPATHU

AHOTANISA

Ipobnema npogecitinoi niocomosKu GiticbKOGUX axieyie 3anUuIAEMbCsl AKIMYAIbHUM
npeomemom HAyKo8ux O0CHiOdceHb. Badxciusum  HAyKOBO-NpaKmudHum  3d80aHHAM
sUCMYNAE cCUCMeMHAa MOOepHi3ayis npogecitinoi niocomosku ogiyepcorux kaopie o 3CY
3 YPAXyBaHHAM CYHACHUX YMO8 8e0eH sl 2IOPUOHOI GiliHU MA KPAU020 iHO3eMHO20 00CBI0Y.

Mema docnidowcenns noaseae meopemuidHOM) OOTPYHMYBAHHI CUCEMU OP2aHI3aYiliHO-
neoazoiuHux 3ax00ie, CNPIMOBAHUX HA B0OCKOHALEHHS Ni020MOsKU oiyepie maxmuyHoi
JAHKU Y IMYUSHANHUX Gilicbkosux BH3 3 memoro ix adanmayii 0o cmandapmis Ha84aibHO-
60110601 OisLIbHOCMIE, MA NOPIGHAHHI IT 3 6ION0GIOHUMU cucmemamu kKpain HATO.

Yoockonanenns npogeciiinoi niocomosxu ogiyepie makmuuno2o pisHs 30potiHux
Cun Vkpainu nompebye poss’azanns HU3Ku npobiem, Axki y cmammi cpopmyrvosani ma
0OTPYHMOBAHI SIK OP2AHI3AYIIHO-NEeOA202IUHI YMOBU YPOPMYBAHHS NPOPECIIHOT KOMNEMEHMHOCII
manbymuix ogiyepie 3CY. Lle xomniekc po3pobaeHux Hamu 3axo00i8, CHPAMOBAHUX HA
onmumizayilo s3micmy, @opm i Memoodie 0CGIMHbO2O Npoyecy, Wo 3abe3neyyroms
eghekmugHicmsb cucmemu GiliCbK080i 0c8imu y duwux gilicbkosux zakaiadax ocgimu (BB30).

YV meorcax doocnioacenns eucysaemovcs KOHYenmyanvbHuil nioxio 00 800CKOHAIEHHS
BIMUUBHAHOI cucmemu GIICbKOBOT oceimu, cnpamosanuii Ha nioeomosxy y BB30 eucoxo
KOMNemeHmHUx o@iyepcoKux Kaopie maxmuyHoi nauku. Pesymvmamu ananizy axaoemiuHux
Ooicepen niOmeepoACcyIomb, wo Oas onmumizayii npoyecy npogecilinoco Cmano8ieHHs
manoymuix o@iyepie 3CY HeobXiOHuM € HayKoGe OOIPYHMYBAHHS MA HPAKMUYHA
peanizayis KOMIIEKCY Opeani3ayitiHo-neda2o02iuHux yMO8 y cucmemi 8iliCbK08oi 0caimiu.

ObrpyHmoeani  0peaHizayiliHoO-nedazociuti  yMogu nepeobauaroms OHOBICHHS
MamepianrbHO-MexXHIYHOI 6a3u  GIUCLKOBUX 3AKAA0I8 OCGIMU, BUKOPUCMAHHA CUCHEM
IMIMAayitiHo20 MOOENOBAHHS, MOOEPHIZAYII0 OCBIMHIX MEMOOUK, NOKDAUWEHHS NCUXON02IYHOO
3abesneyennst, cmeopenns Llenmpy Konmponto skocmi 6iticbkoeoi oceimu. Li 63aemonoe ’sa3ani
3aX00U CHPSAMOBAHI HA HOPMYBAHHS KOMIEMEHMHO020, 000pe NI020MOGIeH020 OPiyepcbkoeo
KOpNycy, 2008020 NPpOMuUCmoamu Cy4acHuM GitlCbKOBUM GUKIUKAM.

Kniouosi cnosa: siiicokosa oceima, suwyi GiliCbKO8i HAGUAIbHI 3aKAA0uU, 30potini
Cunu Ykpainu, npoghecitina komnemenmuicmos oghiyepa, niocomoska ogiyepis, mooepHizayis,
inozemuul 0ocsio, cmanoapmu HATO.
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COMPARATIVE ANALYSIS OF ORGANIZATIONAL
AND PEDAGOGICAL PROVISION FOR COMPETENCY-ORIENTED
TRAINING OF OFFICERS IN UKRAINE AND NATO COUNTRIES

ABSTRACT

The issue of professional training of military specialists remains a relevant subject
of scientific research. A pressing scientific and practical task is the systematic
modernization of the professional preparation of officer cadres for the Armed Forces of
Ukraine, taking into account current conditions of hybrid warfare and foreign experience.

In this study, we set out to theoretically substantiate a system of organizational
and pedagogical measures aimed at improving the training of tactical-level officers in
domestic military higher education institutions, with the goal of adapting them to the
training and combat standards adopted by NATO member states.

Improving the professional training of tactical-level officers for the Armed Forces
of Ukraine requires addressing a number of problems, which we have formulated and
Justified as organizational and pedagogical conditions for the development of professional
competence among future officers of the Armed Forces of Ukraine. This involves a suite of
measures we designed to optimize the content, forms, and methods of the educational
process, ensuring the effectiveness of the military education system in higher military
educational institutions.

Within the framework of the study, we propose a conceptual approach to
enhancing the national military education system, aimed at preparing highly competent
tactical-level officer cadres in higher military educational institutions. The results of our
analysis of academic sources confirm that optimizing the professional development of
future officers of the Armed Forces of Ukraine requires both scientific justification and
practical implementation of a comprehensive set of organizational and pedagogical
conditions within the military education system.

The substantiated organizational and pedagogical conditions include renewing the
material and technical base of military educational institutions, employing simulation-
modeling systems, modernizing educational methodologies, enhancing psychological
support, and establishing a Quality Control Center for military education. These
interrelated measures are designed to form a competent, well-prepared officer corps
capable of confronting modern military challenges.

Keywords: military education; higher military educational institutions; Armed
Forces of Ukraine; professional competence of an officer; officer training; modernization,;
foreign experience; NATO standards.

BCTYII

Anaiti3 O0HOBOI NMPAKTUKK MPOTHAI HECTIPOBOKOBaHIH 30poiiHiN arpecii pocilichkol
denepanii IEMOHCTpYe MpsIMHUA 3B’SI30K MDK piBHEM mpodeciiiHoi KOMIETEHTHOCTI
ocoboBoro ckiany 30poiHMx Cun YKpaiHM, 30KpeMa KOMaHAHUX KaapiB YCIX JIaHOK
YIpaBIiHHA, Ta €)EKTHBHICTIO BUKOHAHHS KOMIUICKCHUX OOHOBHX 3aBnaHb. CydacHi yMOBH
BelleHHsT OOMOBHIX i, IO XapaKTepHU3YIOThCS BHCOKOIO AWHAMIUHICTIO Ta CKIIAIHICTIO
00OpPOHHMX 1 HACTYMAJILHUX OTEpaIliid, JeTePMIHYIOTh HEOOXIAHICTh 3a0e3MeUeHHs] BUCOKOTO
piBHS yIpaBIliHCHKOI KBamidikarii opinepcrroro kopmycy (Grant, 2018). V 3B’s3Ky 3 1IuM,
aKTyaJIbHUM HAYKOBO-NPAKTUYHHM  3aBJaHHSIM BHCTYIIA€ CHCTEMHA MOJepHi3aiis
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npodeciitHoi miaroroBku odinepcbkux kaapis s 3CY 3 ypaxyBaHHIM CY4acHHUX YMOB
BEJIEHHS T1OpUIHOT BiffHH Ta KpaIioro iHo3eMHOTO JTOCBiTY.

Y Mexax JOCIHIKEHHsSI BUCYBAETHCSI KOHLENTYaIbHUM MiIXiJ 10 BAOCKOHAJICHHS
BITYM3HSHOT CHCTEMH BIHCHKOBOI OCBITH, CIpsMOBaHUU Ha miaroroeky y BB3O Bucoko
KOMITETEHTHUX O(illepChKUX KaJpiB TAKTUYHOI JIaHKH. Pe3ynbpraTi aHamizy akaJeMidHUX
JOKEpeIT Ta 1HO3eMHOTO JOCBIy HiATBEPKYIOTh, 110 JUIsl ONTUMI3aLi rpolecy npodeciiiHoro
CTaHOBJIEHHs MaiOyTHIX odinepiB 3CY HeoOXiHUM € HayKoBE OOIPYHTYBAHHS Ta IPaKTH4HA
peatizaiisi KOMILIEKCY OpTaHi3aifHO-TIeIarOTr1YHIX YMOB y CHCTEMI BiiChKOBOT OCBITH.

META JOCIII)KEHHSA

YV pociipKkeHHI MU IOCTaBWIIM 32 METY MPOBECTH MOPIBHAILHUHN aHAI3 Kpamioro
1HO3E€MHOTO JOCBily 1 Ha IOTO OCHOBI TEOPETHYHO OOTPYHTYBATH CHUCTEMY OpraHi3aliiHo-
MeJaroTiYHUX 3aXOMdiB, CIIPSIMOBAHUX HA BJIOCKOHAJIEHHS MiATOTOBKH OQilepiB TAKTHYHOT
JIAHKW Y BITYM3HSAHUX BificbkoBuX B30 3 Meroro ix amamrariii 1o cTaHIapTiB HABYAIHHO-
00110BOT IiSUTLHOCTI, TPUHHATHX y AepxkaBax HATO.

TEOPETHUYHA OCHOBA TA METOJHU JOCJIIJKEHHS

3rifHO 3 TPOBEAECHMM aHAJi30M HAyKOBHX JDKEpel, mpodiema mpodeciiiHol
IATOTOBKM BIMCHKOBHX (axXiBIIB 3aJUIIAE€THCS aKTYaJIbHMM IPEIMETOM HayKOBHX
nocnimkenb. CydyacHi HayKoOBi Ipalli 30CE€pe/PKYIOTbCS Ha IOCIHIDKEHHI HeJaroriyHux
ACIIEKTIB OCBITHBOTO TIPOLECY Y BHIIMX BIHCHKOBMX 3aK/Iajax OCBITH. TeopeTHko-
METOJIOJIOTIYHI OCHOBU (pOpMyBaHHS MPOQeciiiHoi KOMITETEHTHOCTI BIHCHKOBHX CHEIIAJIICTIB
otpuManu po3kputTs B mpansx O. boiika (2020), M. Bapis Ta in. (2003), /1. Birpa Ta
O. Mitarina (2020), O. 3a6onotaoro (2018), A. 3enpHunbroro (2012; 2017), . Imenka
(2002), O. Kaminyca (2018), O. Mitsarina Ta iH. (2021) Ta 6araThox iHIIHX.

CucreMatusalliss pe3yJbTaTiB HAYKOBHX JOCHTIDKEHb JO3BOJSIE KOHCTAaTyBaTH
HarajibHy NOTpeOy y KOMIUIEKCHOMY MiJIXoAi A0 pedOopMyBaHHS CHCTEMU BiHCHKOBOI
OCBiTH; rapMoHi3amii OcBiTHIX craHzaprtiB 3 Bumoramu HATO, a Ttakox diTKOMY
BU3HAYCHHI NPOoQeciiHUX KOMIIETEHTHOCTEH, HEOOXITHUX CY4acHUM O(ilepChKUM KaJpaM.

VY xoni AOCHiKEHHS 3aCTOCOBAHO KOMILIEKC HAyKOBHMX METOJIB, IIO JO3BOJIMIO
3aificHUTH BceOiYHMI aHali3 npobieMu. biok TeopeTHIHUX METOIiB BKIIIOYaB:

1. Mertonu aHamizy Ta CHHTE3y HayKOBOI IeJJaroriqHoOl JiTepaTrypy, Mo 3a0e3nednin
KPUTHUYHE OCMUCIIEHHS iCHYIOUHX TIIXOJIIB IO MOIEpHi3allii BUIO1 BIHCHKOBOI OCBITH.

2. INopiBHsUTLHUN aHaNi3 MDKHAPOAHUX JOKYMEHTIB Ta HOPMAaTHBHO-IIPABOBOI
0a3u, crIpsSIMOBaHWM Ha BUSBIICHHS ONTUMAaIbHUX MoJIeel mpodeciiftHol miArOTOBKH.

3. CucreMaTu3alito Ta KiracudikaIito HAayKOBUX IMOJOXKEHb JJIsI CTPYKTYPYBaHHS
KOMITOHEHTIB  TIPO(eciiHOT KOMIETEHTHOCTI OQIIEepPChKUX KaapiB, 3 IMOJAIBITAM
BH3HAYEHHSM KPUTEPIiB, MOKA3HUKIB Ta PiBHIB iX COPMOBAHOCTI.

4. Y3arajnbpHEHHs [e1arorivHoro AOCBiLY 3 METOI0 BUOKPEMJICHHS OpraHi3aliiHo-
NelaroriyHuX JeTepMiHaHT (QopMyBaHHs NPO(ECciiHOI KOMIETEHTHOCTI Ta BH3HAYCHHS
NPIOPUTETHUX HAIPSAMIB ajanTanii OCBITHROTO nporecy a0 cranaaptis HATO.

Emnipu4nHuii  OJIOK OXONHUB JIOTIKO-TIEAArOTiYHUI aHai3 3MICTOBHHX Ta
METOIMYHHUX aCIEKTiB mnpodeciiinoi miarotoBkn y BB30O; cmnocrepeskeHHst 3a OCBITHIM
IIPOLIECOM Ta METOAU HAYKOBOI IHTEpIpeTAaLil OTPUMAaHHX JaHUX.

BUKJIA/I OCHOBHOTI'O MATEPIAJY JOCJIIKEHHSA

TepMmiH «yMoOBa» B 3araJlLHOMy PO3yMiHHI OXOIUTIOE HHM3KY B3a€MOTIOB'S3aHMX
3HaueHb: CYKYIHICTh YHHHHUKIB, IO YMOKJIMBIIIOIOTh peali3allifo MEeBHUX MpOoIeciB abo
CIIPUSIIOTh 1X 3MIHCHEHHIO; KOHKPETHI XapaKTepUCTHUKU CepeloBHUINa abo oOCTaBUHH, B
SIKUX BiIOYBaEeThCsI Oyab-gKa MisUTbHICTh; PETIAaMEHTOBaHI HOPMH a00 TOJIOKECHHS B TICBHIH
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chepi misuTbHOCTI, 1O 3a0€3MedyIoTh 11 (YHKIIOHYBaHHS, OCHOBOIIOJIOKHI MPUHITUIIH 200
BHMOTH, IO JIe’KaTh B 6a3i woro-ueOynpb (Zhang, 2020).

Y KOHTEKCTI HAyKOBUX JTOCIIIKCHbB, 30KpEMa B TIEIArorill, MOHITTS «IeIaroridHi
YMOBH» 3aCTOCOBYETBCS JJIsl OKPECJICHHSI THX aCIEKTIB OCBITHHOTO HPOLECY, PO3B'SI3aHHS
SKHX MOJJIMBE JIMIIE 3a YMOBM CTBOPEHHs a0o0 3a0e3rnedeHHs INEeBHUX OOCTaBHH.
OOrpyHTYBaHHS TaKuX YMOB € BiIOOpa)KCHHSIM aBTOPCHKOI'O OaueHHs JOCIHIJHUKA II0M0
onTuMi3anii ocBiTHBOI AisuibHOCTI (JIuTBUH, 2022).

3rigso 3 morysmamu A. JIiromskoro, yMoBH (DYHKITIOHYBaHHS CHCTEMH CTPYKTYPYIOTHCS
y TpU B3a€EMOTOB'A3aHI KaTeropii: pecypcHi JeTepMiHAaHTH (MaTepialbHO-TEXHIYHI,
KaJIpoBi, 9acoBi, eHepreTWdHi, (iHAHCOBI) — 3a0e3MeuyIoTh OMNEPAMIMHUNA TOTEHIIIAT
CHCTEMH; HOPMATHBHI BUMOTH (CTaHIAPTH SIKOCTi, KPUTEPii pe3yIbTaTUBHOCTI, TapaMeTpu
e(peKTHBHOCTI) — BU3HAYAIOTH MIJILOBI OpiEHTHPH QYHKIIOHYBaHHS; (aKTOPH cepemroBHUIIa
(COMIOKYJIbTYpHI, €KOHOMIYHI, MOJITHYHI, TEXHOJIOTIYHI JETEPMIHAHTH) — MOIYJIOIOThH
30BHILIHIN KOHTEKCT peanizauii (Jlironpkuid, 1997).

TaxcoHOMIst TeJaroriYHNX YMOB TM(EPEHIIIOETCS 32 (DYHKI[IOHATIEHOIO CIIPSIMOBAHICTIO
Ha: MOTHBaMLilHI ((OpMyBaHHs BHYTPILIHIX JpaiBepiB AisIBHOCTI), MOTHBALIITHO-IIIILOBI
(cuHTE3 CTHUMYJIIB Ta CTPATEriyHUX OPIEHTUPIB), 3MICTOBI (KOHIENTYalli3allis HABYaJIbHOTO
KOHTEHTY), IPOLIECYabHO-3MICTOBI (IHTEerpaLis METOIB i 3MiCTY), ONepamiiHi (TeXHOIOTIT
NPaKTUYHOI peajizalii), opraHizaliifHo-TeXHOJIOTYHI (MEXaHI3MHU YIPABIIHHS MIPOLECOM),
cy0'ekTHO-OpieHTOBaHI (1HIMBiMyami3aris nexarorivaoro BImBYy) (JInteuH, 2022).

BBaxxaemMo JmominbHUM KiacHM(iKyBaTH TI€NAroridHi yMOBHW Ha OpTaHi3amiiiHi,
METOJWYHI Ta TeXHOJOTi4Hi. Takuii MoAiT 03BOJIIE CHCTEMHO MiIXOAWTH JIO aHali3y Ta
ONTUMI3aIlii OCBITHHOTO TPOIECY Ta MiJAKPECTIOE BAKIMUBICTD IJIECTIPIMOBAHOTO CTBOPECHHS
CIPUSTIMBOTO TENATOTIYHOTO CepeIoBHIIA ISl e(heKTHBHOTO (OPMYBaHHS KOMIIETCHTHOCTEH
BIiCHKOBHUX (DaxiBIIiB. Y KOHTEKCTI MPOQeciiHOT MATOTOBKY MaiOyTHIX o(dillepiB yrpaBIiHHS
TaKTHYHOTO PiBHS HAYKOBL MPOIOHYIOTH crienndiuHi npodeciiHO-TIe1aroriyii yMOBH IS
peauizarii ocobucTicHO opieHTOBaHOTO migxony (bapanosceka, 2014):

Opeanizayitini ymoeu NpoQeciiHOi MiArOTOBKUA O(IePChKUX KaIpiB BKIFOYAIOTh
CHCTEMHHH KOMIUIEKC 3aX0iB: (JOPMYBaHHS IHTETPOBAHOTO OCBITHHO-BUXOBHOT'O CEPEIOBHILA,
mo 3a0e3rneyye CHHEPrito MpoQeciiHOro H OCOOUCTICHOIO PO3BHTKY Ta TapMOHI3aIliio
KOTHITHBHMX, a(EeKTUBHUX Ta TMPAKTUYHUX KOMIIOHEHTIB TiJATOTOBKH, pealli3aiiio
JTUQEPEeHIIIHOBAHOTO TiIX0/Ty Yepe3 HAMBIAyalTi3alii0 HaBYaJlbHUX TPAEKTOPil, BapiaTHBHICTh
MeJaroriyHux TEXHOJOTIH Ta ONTUMAalbHE T[OE€JHAHHS KOJIEKTUBHHUX, TPYNOBUX Ta
IHAMBiAyanpbHUX (GOpM POOOTH; ONTHMI3aIlil0 CAMOCTIHHOI HaBYaJbHOI MIisSUTBHOCTI HA
OCHOBI OCOOHMCTICHO Opi€EHTOBaHMX METOJIUK, PO3BUTKY TmpodeciifHoi aBTOHOMII Ta
(dhopmyBaHHS peIeKCUBHUX HABHUYOK.

Jo memooduunux ymoe Hanexkarb: 3a0€3MCUCHHS BIAMOBIMHOCTI HAaBYAIBHUX
nporpaM Ta METOJAIB BHKJIaJaHHS MOTpedaM IiJroTOBKH KBali(ikOBaHUX BIHCHKOBHX
KaJIpiB; ONTUMi3alis OCBITHROIO CEpPENIOBHUINA 3 YpaXyBaHHSIM HCHXOJIOTIYHOTO KOMQOPTY
Ta (QI3UYHOTO BiJHOBIICHHS 37400yBadiB OCBITH; CIIPHUSHHS YCBIZOMIICHHIO KypCaHTaMH
3HAYYLIOCTI HaBYaHHA JUIA IXHbOI MaiOyTHBOI Kap'epM Ta OCOOMCTICHOTO 3POCTaHHS;
po3poOKa Ta BIPOBA/PKCHHS IHCTPYMEHTIB 1 METOAMK, IO JO3BOJISIIOTH KypcaHTam
3MiCHIOBaTH peQJIeKCilo BIAcHOI HAaBYaJIbHOI [isSJIBHOCTI Ta CHPSAMOBYBaTH 1 Ha
CaMOPO3BUTOK; CTUMYJIIOBaHHS TIparHeHHs 3/100yBaviB OCBITH O aBTOHOMHOTO 300YTTS
3HaHb Ta HABWYOK; MOOYJ0Ba HAaBUAIBHOTO MPOIECY BIAMOBIAHO JO MOCIIJOBHOCTI Ta
B3a€MO3B'SI3KY HAaBUAIBHHUX MPEIMETIB; 3aCTOCYBaHHs Pi3HOMAaHITHUX (OPM IMPOBEICHHS
3aHATH 3 ypaxXyBaHHSIM iHIVBITyaJIbHUX OCOOIHMBOCTEH Ta MOTPeOd KypCaHTIB, KOMOIHYBaHHS
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KJIACHYHHUX MIIXOMIiB O BUKIAJAHHSA i3 CyYaCHUMH IHTEPAKTUBHUMH METOAMKAMH IS
i IBUTICHHS €(PEKTUBHOCTI HAaBYaHHSI.

Texnonoeiunumu ymogamu 0COOUCTICHO OPIEHTOBAHOI MPOQECIHHOT MIATOTOBKH €:
JMUIAKTUYHE MPOEKTYBAHHS, IO BKIOYAE BiAOIp ONTHMAIbHUX MEJArOTIYHUX TEXHOJIOTIN
Ha OCHOBI NPUHIMIIB IHAMBIAyai3awii Ta po3poOKy aBTOPCHKUX IUNAKTHYHUX MOJENEH 3
YiTKO BM3HAYEHHUMH CTPYKTYpPHMMH KOMIIOHEHTaMH, IIPOTHO30BAaHMMH pE3yJbTaTaMHU Ta
KPHUTEPIisIMH OL[IHIOBAHHS; OpraHi3allis HaB4aJIbHOI B3a€MOJI, 1110 BKJIFOYA€E BIIPOBAKECHHS
CHCTEMH MaJIOTPYNOBHX (OpM pOOOTH, PO3BUTOK MEXaHI3MiB B3a€MHOI BiIIOBITAILHOCTI
Ta 3a0e3meueHHs] 3BOPOTHOTO 3B'SI3KY Yy (GOpMi «BUKIAAAd-KypCaHT-TPYIa»; MOHITOPHHT
SIKOCTI HAaBYAHHS, IO BKIIOYAE KOMIUIEKCHY CHCTEMY KOHTPONIO ((PppoHTAIBHI (GopMu
TIEPEBIPKH, B3aEMOOIIHIOBAHHSI, PEIICKCHBHUI CAMOKOHTPOJIb), aHAJI3 TMHAMIKY 1HIWBITyTbHIX
JIOCSITHEHBb Ta TMEPEBIPKY KOPENAIii OYiKyBaHUX 1 (aKTHIHUX pe3yJbTaTiB; MOTHBAIliHE
3a0e3neyueH s, 110 BKJIIOYA€ CUCTEMY MO3WTHBHOIO MIAKPIMUICHHS, CTUMYJIIOBAHHS
Ii3HaBaJIbHOI aBTOHOMII Ta ()OPMYBaHHS BHYTPILIHBOI MOTHBALII JO CAMOBJIOCKOHAJICHHSI.

IMmiemeHTaniss  OCBITHBO-IpodeciiiHol  mporpamMu  MiArOTOBKM — MaWOyTHIX
odinepiB, IO IHTErpye 3araJibHO akaJeMidHi Ta NMPOQUIBHI JTUCHUILTIHU 3 ypaxXyBaHHIM
crannaptiB HATO, BuUMarae CHCTEMHOro MiIXOAY 1O OpraHi3amii OCBITHBOTO IMPOIECY.
KirodoBi opeanizayitini 3ax00u BKIIOYAIOTH:

— ONTHMI3allil0 BiliCbKOBO-aKa/JeMiuHOi B3aeMOZii Yepe3 IHTeHCH(IKalilo CHiBIpall
MIXK BIHCBKOBUMH CTPYKTYPHHUMH TIipo3aiiamu muBitbHIX B30 (dakymsTeTamu, Kadempamu)
1 3aMOBHHMKAaMH BiiCHKOBHX KaJIpiB Ta BIPOBAIKECHHS MEXaHi3MiB IPO(HECiHHOTO PO3BUTKY
MeJaroTiyHOTO CKJIAMy, HaNpHKIal, ydacThb y MOOITi3amiiHUAX 3axXxoiax, OpTraHi3arlis
CTaXyBaHb y BIMCHKOBHX MiIpO3MdiJiaX, 3ajdydeHHS 10 OOWOBMX HaBYaHb, CHUCTEMa
i IBUIICHHS KBamiikalii Tomro;

— IHCTHTYyami3aIio ydJacTi KepiBHUX KaupiB MiHicTepcTBa OOOpOHH 3aBISKH
peryJsipHoMy (ILOMIBPIYHOMY) IPOBEJCHHIO €KCIIEPTHHUX 3aHATh 3 KypcaHTaMH ILIOJ0 aHaili3y
aKTyaJIbHUX Tpo0JieM BIHCHKOBOI Teopil Ta cydacHOi 0OHOBOI MPAKTHKH T4 MOHITOPUHTY
SIKOCTI IIJTOTOBKH Y€pe3 OL[IHIOBaHHS MiJICYMKOBHX NPAKTHYHUX 3aHSATh, yyacTi y poOoTi
eK3aMeHaLIHHMX KOMICiH 1 po3po01li MeXaHi3MiB CTPaTEriYHOTO YIPABIIIHHS OCBITHIM IIPOLIECOM.

Jdns epexruBHOT TpaHcdopmanii BiHCHKOBOI OCBITH BIIIOBIAHO /IO CTaHIAPTIB
HATO, kpiM BUIIIe3a3HAYCHUX OpraHi3allifHuX 3aX0[liB, TAKOX JOIITLHO, Ha HAIIl IOTJIS/I,
cokycyBaTHcs Ha TakUX KIIOYOBHX HampsMax: 1) BKIFOYCHHS HOBITHIX TEXHOJOTiYHUX
pillleHb Ta iHHOBAIlil, IO 3aCTOCOBYIOThCS Yy BIiHCHKOBIH cdepi, Oe3mocepenHro B
HaBYaJIbHI TIporpamu; 2) akTuBizamis B3aemoaii BB30 Ykpainu 3 BilicbkOBO-HaBYaILHUMHU
3axmagamu  kpain-wieHiB HATO 3amns oOMiHY [JOCBIiIOM Ta CIJIBHOTO PO3BUTKY;
3) BrpoBaKeHHsI O€3MepepBHOI CHCTEMHU KOHTPOIIO Ta aHaNi3y pe3yJbTaTiB OCBITHHOT
IUSUTBHOCTI JIJ1s 3a0€3MeUeHHS 11 BiIIIOBITHOCTI BCTAHOBJICHUM CTaHIapTaM; 4) pO3BUTOK Y
BUKJIaJa4iB Ta KYypCaHTIB HaBHYOK e(eKTHBHOI B3aeMoiii B 0araToKyJbTYpHOMY
CepeIOBHIL, 1110 € KPUTUYHO BaXXJIMBUM JUIA criBnpaui B pamkax HATO; 5) 3abesneueHns
KOMIUIEKCHOT MiATPUMKH OCBITHBOTO IPOLIECY Ha BCIX PIBHSX, IO BPaXOBYE ICUXOJIOTIYHI
Ta MEJaroriyfi acreKTH PO3BUTKY 3/100yBauiB OCBITH; 6) rapMOHi3allisi HABYAJIbHUX IUIAHIB
Ta nporpam i3 MbkHapogHuMmu BuMmMoramMu HATO nans 3abesneueHHs MOOUIBHOCTI
YYaCHHKIB OCBITHBOTO IPOIIECY Ta B3a€EMHOTO BH3HAaHHs KBamidikariii; 7) cucremMaTHdHE
BIZICTE)XKEHHSI PiBHS C(OPMOBAHOCTI KIFOUOBHUX MPO(dECIitHNX KOMIIETEHTHOCTEH Y KypCaHTIiB
MIPOTATOM YCHOTO TEpioay HaBUYaHHSI;, §) MOJEpHi3allisi Ta OHOBJICHHS iHQPACTPYKTYpH,
o0NaHaHHA Ta TEXHIYHUX 3ac00iB HaBYAHHA JJIs1 3a0€3MEUEHHS] CYYacCHOTO OCBITHHOTO
nporiecy; 8) po3poOka Ta BIPOBAKEHHS €(PEKTUBHUX MEXaHI3MIB CTUMYIIIOBAHHS IS
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ITiIBUIIICHHS 3aIliKaBJIEHOCTI 1 MPOIYKTHBHOCTI YYaCHUKIB OCBITHROTO TIporiecy; 9) hopMyBaHHS
npo3opoi cuctemu ¢yHKIionyBanHs BB30, mio rapantye BigkpuTicTh iHMopmarii Ta
MiA3BITHICTh Y HAIAHHI OCBITHIX ITOCIIYT.

Icnytoui ncuxonozo-nedazoeiuni npunyunu, siKi, Ha ajlb, 4aCTO ITHOPYIOTBCS y
BITUM3HSIHIA MPAKTUL, BIIIIPalOTh HaJ3BHYAaHO BAXIIMBY pOJb, OCOOJIMBO BPAXOBYIOUH
iXHIO 3HAYYIIiCTh B OCBiTHIX cTammapTax kpain-unenis HATO. Ixme BnpoBamkenns mae
CYTTEBHI BIUTMB HA HU3KY KITFOUOBHUX ACITICKTIB:

— MOTHBAILIO 1 MpodeciiiHe CaMOBU3HAUEHHS: CIIPUSHHS YCBIIOMJICHHIO KypCaHTaMH
BaroMoCTi BIHCBKOBOI OCBITH Ui CTaOUILHOTO COIiahbHO-€KOHOMIYHOTO PO3BUTKY,
MOKpaIeHHs 6€3MeKOoBOi CUTYaIlil Ta BIACHOTO MPO(eCiiHHOTO 3pOCTaHHS;

— ONTHMI3AIIO 3MICTy MiATOTOBKH: PO3POOKY 3MICTy BiHCHKOBOI IMJATOTOBKU 3
ypaxyBaHHSIM ii MDKAUCIMIUTIHAPHKUX 3B'3KIB 13 TipodeciitHoro miarotoBkoro. Lle mependayae
3aJlydeHHSI KYpPCaHTIB 1O TPOEKTHOI MisUIbHOCTI 3 KOMIUIGKCHHM pE3ylbTaTOM Ta
YHHUKHCHHS JTyOJFOBaHHS POTPAMHUX KOMIIOHCHTIB;

— MOJICPHI3aIli0 OCBITHBOTO MPOIIECY: BAOCKOHAJICHHS (OpM, METOMIB 1 HABYAILHO-
METOJMYHOTr0 3a0e3nedyeHHs Ha OCHOBI KOMIIETEHTHICHOro miaxoxy. lLle Bkirouae
30UIbIIEHHST 00CTy caMOCTIHHOT poOOTH KypCaHTIB i3 BUPIMICHHS CKJIaJHUAX 3aBJaHb 1
CUTyallill, OLIHKY pe3yJbTaTUBHOCTI 3HaHb B €KBIBAJCHTI Ha0yTHX KOMIICTEHTHOCTEH Ta
Opi€HTALII0 OCBITH HA MPAKTU4HI aCHEKTH.

Omxe, MpoOBeneMO TIOPIBHSAHHS OpraHi3allifHO-TIeAarorigyHoro 3abe3neueHHs
KOMITETEHTHICHO-Opi€HTOBaHO1 miAroToBku odimnepiB 30poiinnx Cunm Ykpainm Ta apmiit
IHIIMX KpaiH 32 OCHOBHUMH BUMipaMH:

1. OpranizanifiHo-mpaBoBa pamka Ta moJituka. bararo kpain HATO MmaroTh 9iTky
MIOJTITUKY OCBITH ¥ IiJTOTOBKH, SIKa IHTETPYE OCBITY, TPEHYBaHHSI, BIIPABH Ta OIIHIOBAHHS
(ETEE), opieHTyeThCS Ha PO3BUTOK KOHKPETHHX KOMIIETEHTHOCTEH ISl CITIJIbHUX OTIepallii;
BOHA 33J1a€ CTAHAAPTH, MOIYJIi 1 pekoMeHmamil st HanioHanbHux cucteM (NATO, 2024).
Bemnka bBpuranis crBopunma uwitki komnerentHicHi pamku (Leader Competency
Framework), 1o 3amaroth odikyBaHi JiepchKi Ta NpodeciiiHi KOMIETEHTHOCTI Uil BCiX
odinepiB i BUKOPUCTOBYIOTHCS SIK OPIEHTHP U1 IporpaM Ta ouiHioBaHHA (British Army,
2024). Ykpaina npocyBae KOMICTCHTHICHUH MiaXin B O(ilepChKid MiATOTOBIN (HAYKOBI
pO3po0KH, MIJIOTHI Hporpamu), aje HalliOHaJllbHAa CcHcTeMa e nepedyBae B mpoleci
KOHBEpTAIlil TpaJAuIiHHUX HaBYAIBHHUX MporpaM y moBHOIIHHY CBD-Mozens — € po3puBu
B yHidikaIii craHAapTiB, CUCTEMI OIIHIOBAHHS Ta METOUIHIH ITiATOTOBIII BUKJIaIadiB.

2. Mopens HaBYaHHA Ta Ou3aifH Kypukyiayma. Competency-based design (CBD) y
kpainax HATO monsrae y ToMy, o HaBYajdbHa Tporpama (HOpMYETbCS «3 KIHID» —
CIIOYATKy BHU3HAYAIOTHCA OYiKyBaHI KOMIETCHTHOCTI, TOTIM IiIOWpalOThCS HaBUYaIbHI
pe3ynbTaTH, MeToaAu i (OpMH KOHTPOIIO (TMPaKTUYHI CIeHapii, CHMYIAIii, BIpaBH)
(Fiihrungsakademie der Bundeswehr, 2024). Lle mo3Boinsie 9iTKO NpUB’s3aTH HABYAHHS 10
BUMOT 1oJist 6010 Ta MikBigomuoi pobotu. Ilpukianom € Sandhurst y BenukoOpuranii —
44-TrXKHEBUH Kypc 3 IMOCTAllHMM HApOIIYBAaHHSIM 3aBlaHb, OIHIOBAHHSIM JIiJICPCHKHUX
KOMIIETEHTHOCTEH y peaslicTHYHUX cleHapisx; Himeupka Fihrungsakademie mnpomonye
MOJIyJi 3 METOIAMKH KOMIIETCHTHICHOTO HABYaHHS JJIS BHUKIAQJAYiB, IO MiJCHIIOE SKICTh
BinpoBapkenHss CBD (U.S. Army War College, 2024). B Vkpaini neski BBH3
BNPOBAKYIOTH enemeHTHn CBD, € mnpukimagm MoOIynbHOT TMiATOTOBKH W IMPaKTHKO-
OpIEHTOBaHMX 3aB/iaHb, ajie¢ HE BUCTAYa€ CHCTEMATH30BaHOT KapTH KOMIIETEHTHOCTEH Ha
BCi CITEMIabHOCTI, a TAKOX GopMaizallii MpaKTHIYHUX 3aBJIaHb i KPUTEPIiB OIliHIOBAHHS.

3. OuiHroBaHHS Ta BaJliiaIlis KOMIIETEHTHOCTeW. HamiitHIMU mpakTHKaMu B apMisix
HATO € moemHanHs (GOPMAIBLHOTO 1 HEMEPEPBHOTO OI[IHIOBAHHA — CHMYJISIIii, TOJIHOBI
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BHINPOOYBaHHS, MPAKTUYHI 3aBAaHHSA, BOPKIIONH, moptdomrio, 360° ¢igdek Tomo. Yacto
BHKOPHCTOBYETHCS pYyOpHKa OIIIHKK KoMIeTeHTHocTel (explicit criteria). B VYkpaini
JIOMIHYIOTb TPaJAMLIHHI OIIHKM (€K3aMEeHHM, 3aJliKu, IIPaKTUYHI TECTyBaHH:), aje Opaxye
yHi(iKOBaHUX PYOPHK KOMIETEHTHOCTEH, €JICKTPOHHUX MNOPT(HOIIO0 Ta CHCTEMATHYHOTO
MPaKTHKO-OPIEHTOBAHOT'O BAJIiJyBaHHS Ha HALlIOHAJILHOMY PiBHI.

4. TlinroToBKa BUKJIAJa4iB i MeTOIUYHA miaTprMKa. Himeuunna, BenukoOpuTaHis
ta CIJA npuainsiors 3HayHy yBary IiJAroToBLI IHCTPYKTOpiB y ¢opmi KypciB i3
JNUIAKTUKA KOMIIETEHTHICHOTO HaBYaHHS, QacuitiTallii, po3poOKH CIieHapiiB i OI[iHIOBAHHS,
mo € KpuTWdHuM i skicHoro BrpoBamkeHHs CBD (National Defence University of
Poland, 2024). Ykpainceki BB30 maroTh okpemi OCBITHI MOyl i HAYKOBI pO3pOOKH, aje
MacmTabHa IMArOTOBKA KaJpiB-BHKJIAJAYiB 32 CyYaCHUMH METOJHMKAMH YacTo BijicTae
gepe3 Opak pecypciB i IHCTUTYLIHHUX MPOTPaM.

5. TadpacTpykrypa, TexHONOTii, MbKHapomHa iHTerparis. Apwmii kpain HATO
LIMPOKO BUKOPHCTOBYIOTH CHMYJISITOPH, BIIPAaBH 3 OaraTOHaLiOHAILHUMHU HiIpO3/iIaMu,
OHJIAHH-TUIAT(QOPMHM Ta CHCTEMH YIpPaBJiHHA HAaBYaHHSIM, 1100 TPEHYBAaTH IHTETPOBaHi
KOMIIETEHTHOCTI Ta iHTeponepabenbHicTe. HATO Takox 3aTBepAMIIO BIIOBIIHI CTaHIApTH
(NATO Alligned Command Transformation, 2023). YkpaiHa mBHIKO HAPOLIYE NPAKTUUHY
iHppacTpyKTypy (IOJIBOBI HaBUAHHS, MDXHAPO/IHI CIIUIBbHI BIpaBH), ajne Opakye iHBECTULIN
y crangaptuzoBai LMS, cuMynsTopu Ta iHCTpYMEHTH JUIS BIZICTEXKEHHSI KOMIIETEHTHOCTEH.

Kpaian HATO maroTs 3pii cTaHAapTH i paMKH, KOJIM B YKpaiHi mporiec aganTtaiii
1 TapMOHI3aIll MOJITHKY 1 CTAaHAAPTIB IIe TpHUBa€. [HO3eMHI 3aKJIagu BiHCHKOBOI OCBITH
cuctematm3yBasin BiacHi CBD Meromuwku (pyOpuku, CHMYIAMii, MyJIbTHGOpMaTHE
OIIHIOBAaHHS), HATOMICTh YKpaiHa Ma€ TOOJMHOKI YCIIIIHI TPAKTHKH, SKUM Opakye
yHigikarmii. IligrotoBka BukIamadiB B apmisx kpaiH HATO mifoTh TOBTOCTPOKOBI
nporpamu migBuIIeHHs kBamidikarii (Bundeswehr, 2024); a B Ykpaini Hazpina nmotpeda B
MacoBili IATOTOBLI BIHCHKOBHX IHCTPYKTOpIB. CTBOpEHA HaMH TaOiuIyt 1 y3arajbHIOE ITOPIBHHHS
OpraHi3aliifHO-TIearoriyHOr0  3a0€3MEYCHHST KOMIICTCHTHICHO-OPIEHTOBAHOI MIiATOTOBKU
odinepiB 36poiinnx Cuit YKpaiHu Ta apMiii IHIINX KpaiH 32 OCHOBHUMH BUMipaMu.

Cnuparoynch Ha aHaJli3 HAayKOBHMX IIpalb 1 NPOBEJCHUH BWIIE NOPIBHIBHUH
aHajJi3 1HO3EMHOro JIOCBily, MW BH3HAYa€MO OpraHi3auilHO-IEAaroriyHi yMOBH
(dhopmyBaHHs TipodeciiHoi KOMIETeHTHOCTI MaOyTHIX odinepiB 30poitanx Cun Ykpainu
SIK KOMIUTIEKC ITiTecTipsMoBaHUX 3axoiB. [li 3aX0au cpsMOBaHI Ha ONTHMI3aIlil0 3MICTy,
¢bopM 1 METOAIB OCBITHBOTO IPOIECY, IO, CBOEI0 YEProro, MiIBUIIYE e(HEKTHBHICTH
cructemMu BiiicbkoBoi ocBiTm BB30, MoTuBalito KypcaHTiB Ta AKiCTh iXHBOI Tpodeciiinoi
MiTOTOBKH. 3 OTJISAY Ha CHenudiKy CydacHOT MiArOTOBKY OQilepiB TAKTUIHOTO PiBHS Ta 3
ypaxyBaHHSIM CTaHIApTiB BiHCHKOBOI OCBITH TpoBimHUX KpaiH-wieHiB HATO 1 ixHii
JIOCBiJ, MU TIPOIIOHYEMO CTBOPUTH TaKi OpraHi3aniiHO-1e1aroriyii yMOBH:

— MOJIepHi3alilo iHPpacTPyKTypH Ta 00aa HaHHs, HEOOX1THOTO A1t €PEeKTHBHOTO
OCBITHBOTO IPOIIECY;

— BIPOBADKCHHS Cy4aCHUX CUMYJIIIMHAX TEXHOJIOTIH JUTS BIIPAIFOBAHHS MPAKTAYHIX
HaBUYOK Ta MPUHHATTS pilleHb B YMOBaX, MAaKCUMaJIbHO HAOJIVDKEHHX 10 pealbHUX;

— aKTyalizalilo HaBYAJILHUX IporpaM, NOCIOHHMKIB Ta METOAMYHUX MarepiaiB
BIJIMTOBIAHO JI0 CyYaCHUX BUMOT Ta CTaHAPTIB,;

— TIOCHUJICHHSI TICHXOJIOTIYHOI MATPUMKH Ta TEAaroridvHOTO CYNMpPOBOIY KypCaHTIB
MPOTATOM YChOTO TIE€Pioly HABYAHHS;

— (¢hopMyBaHHS CHEIiali30BaHOT CTPYKTYpH IJII CHCTEMHOTO MOHITOPHHTY Ta
OIIHKH SKOCTi OCBiTHROTO Tiporiecy BB30.
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Tabuuus 1
. Cnonyuene
. . . | Cnonyueni llltatu v .
. VYkpaina (30poiini KopomniscTBo Himeuunna
Brmip Cuin Ykpainn) Awmepuiu (bpuranceka (Bynnecsep)
p (Apmis CIILIA) pHTar Y P
apMisi)
1 2 3 4 5
ITigroroska
30CepeDKeHa B
YCTaHOBAaX, TAKUX SIK . Kepye dupexrop
- lepapxiuna
IncrutyT BiiichkoBO- S TeHepabHOTO Kepyetbest
npoceciiiHa BilicbkoBa . .
Mopcbkux Cui . JepcTBa Binminom JIrocbKux
ocsita uepes LleHTp . ;
(Onecpka Mopcbka . ta KoposiBchka pecypcis
- HIePEeIOBOTO AOCBIOY | .. .
aKajieMist) Ta BUIIKX | . ~ IBificekoBa akaneMist| PenepaabHOrO
© " JIepCTBA CEPXKAHTIB o
& BIICHKOBHX 3aKJIaax Canparepcr. MiHicTepcTBa
= . (NCOLCoE), 3 .
g ocsitu. [Toeramna . MoOXIHBICTh 000poHH,
= . Kypcamu Bif ba3oBoro .. .
& cucrema: OakanaBpar KYPCY TIepCTBa 3000yTTS BUILIOI | 3 yHiBepCHUTETaMU
o Just 6a30BUX Mid pe OCBITH apMii Ta TPEHYBaJIbHUMU
s . (BLC) no Maiicrep-
= KOMIIETEHTHOCTEH, keypey minepersa (MLC) (AHEP) LIEHTpaMHu, TaKUMU
'5 Marictparypa Juist ﬁ,m MVETBCS 1 3icrynenem sik HaBuanbHuit
a crieniaizarii. MATDHMY! Y JTiAepCTBi neHtp Opranizanii
= .| iHCTpyMeHTamu, . , L,
s Bro1touae TpeHyBaJIbH] ta crpareriuaux |O6’eqnannx Haiit.
TaKUMH SIK Mepexa :
o) LIEHTPH Ta HAYKOBO- CTYIsIX, Bxmrouae
L . TpEHYBaHb apMii . .
TIeIArOTTYHI ITIPO3IUIH, (ATN) iHTErpoBaHMM | aKaJeMiuHi CTyAil
3 peopmamu . ’ 3 Kap €EPHUM Ta MDKHApOAHI
Ta IHTErPyeThCs :
B paMKax IPOrpaMu MpOrpecoM KypCH UL CITUTBHHX
N 3 IporpamMamu . o
«MopcbKuii MaTpoc — - 10 piBHS oreparii
Joromory oditepam .
2035» st MIANOIKOBHUKA
BHCOKOTEXHOJIOTYHOT
iH(pacTpyKTypH
OpieHTOBaHI
Ha IPAKTHUKY 3 . OpieHToBaHI
PaKTHKy . .| Pednexcusni P1eHT
AKTHBHIM/iHTEepakTHB Moy, Opi€HTOBaHI Ta 10CBiTHI Ha [0 3
HUM HaBYaHHSIM, Ha CTyJICHTa i «1a0iTi3yBaHHSIM»
. : BKJIIOYAIOTh
CHUMYJISILISIMH, 3 KEPIBHULITBOM . (BmB
. IpYyNOBi TUCKYCIi, .
TaKTHYHUMU (acunitaropa; .| HEBU3HAYEHOCTI)
BCEOXOILTIOK0YI
BIpaBaMU BUKOPHCTOBYE yepe3 BUKIUKU
= . ONUTYBaHHS, -
g Ta Bi3yaJbHUMHU 8-etamnHy Mozenb . Ha poOOUOMY MiClIi,
e MOpAJIbHI JHIEMHU
5 3acobamu TPEHYBaHb, T8 KOVMMHL CHUMYJISLIT
z (Hampukiag, YIpaBIiHHS v Ta PO3TOPTaHHS.
= . (Hanpuknan,
5 3D-mopeni, PHU3HKAMH Ta OTJISITA Bxirouae
‘= . : . Mmoznens GROW).
) MyJIbTHMEIA). nicns aii. [Toennye MEHTOPCTBO,
= . N AKIEHTY€E yBary
s AKIICHTY€E yBary | ayauTOpHI, OHJIaliH- KOYYHHI
5 . : . . |Ha muBeprenTHOMY/ S
= Ha IHIUBITyalbHUX [Ta ridpuaHi hopmaTw;) OJTHOJIITKIB Ta
: KOHBEPI'€HTHOMY .
IUTaHAX, MDKIUCIUI-|  QOKYyCYyeThCS Ha MMCICHE TeXHIKH KPUTHYHUX
JiHApHUX 3B’SA3KaX TaJKOTHITUBHOMY aHai3] IHIIUJCHTIB;
) . - Ta pearbHUX
00’€KTHBHUX OLIHKAX. | 4uepe3 KeHc-cTaau Ta CleHApisX epes dbokycyeTbes
InTerpye crangapTy | mporecu NpUNHITTS p P Ha eMOLiIHHOMY
M o . IIpuropnuneke .
HATO Ta 6oitoBuit pimeHs TDCHYBAHHS 30y/DKEHHI Jis
JIOCBIJ] 3 aHTHTEPO- peny CTIMKOTO HaBYaHHS
PUCTUYHUX Olepariiit
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TTponoBxenns Tadauii |

1 2 3 4 5
. IT’siTh 6a30BHX
licte 6a30BUX .
AV . Pamka KOMIIETEHTHOCTEH:
Ipodeciiini KOMIIETEHTHOCTEH N
: - . KOMITETEHTHOCTEH| CaMOPO3BUTKY,
(TakTH4Hi/ONEpaLiiiH CEPIKaHTIB: . .
v N . . Jigepa: XxapakTep | MeTOJOJOTiuHa,
& 1), JTigepcTBO, M’SIKi JlinepcTBo, : . .
g S (uinHOCTI/CTaHAAD collaabHa,
3 HABHYKH Komynikamii, -
g . TH), 3HAHHSA TEXHIYHa,
= (Hampukiag, T'OTOBHICTB, , .
= - - . (po3B’si3aHHs ninepcrBo/
o perynsauis emouiit), VYnpapiiHHS .
g L : npo0JeM, YIpaBIiHHS.
2 JHTBICTHYHI TpPEHYBaHHSAMH, S
S . KOMYHIKAIIist), Aii Merakomrie-
3 Ta KyJIbTYpHI. Oneparii, . .
2 . . (pO3BHTOK, TEHTHOCTI, TaKi sIK
= [Ipiopuret VYnpasniHHSA .
Z noOyI0Ba KOMaH]I,| CaMOYCBiJOMIICHHS]
N Ha MPOAKTHUBHE IporpaMaMH. .
2 . . JIOCSITHEHHS). Ta aJalTHBHICTD;
< NPUHHATTS pillICHb, [Mommproerbes Z
S . . . Lo aJlanTUBHUI AKICHT
S BIAMOBIaJbHICTE | Ha odiuepiB uepes . ™ .
N (dokyc Ha cTpeci, Ha CTIHKOCTI
Ta iHIIaTUBY IJIS KOMaH/1yBaHHS . .
L . . 3MiHaX Ta BIUTUB |Ta MDKKYJIBTYPHHX
00#10BOT TOTOBHOCTI | MiCi€l0 Ta €THYHE
. 0e3 aBTOpUTETY. HaBUYKaX JJIS
MipKyBaHHS L
Micii
Pedopmu kepyroTbes
Y3TO/DKEHHSM 3 . Pamka 3miHa micist
. Ilepexin no . .y
HATO Tta nocsigom . KOMIETeHTHOCTeH| XO0JOoaHO1T BIMHU
. HaBuanHs Ta OCBITH, | . N . C
KOH(ITIKTY; BUKJIUKH Jizepa K «OKMBUH | Ha 1HO3eMHI Micii;
3aCHOBAHUX
BKJTIOYAIOTh JOKYMEHTY, BUKIIUKH
HeaJieKBaTHI Ha PESYABTATAX | 1 epomoLionye; B CUMYJIALIT
(OBT&E), n1s Ye Y
CTaHJapTH, AV BUKJIUKA peanpHOro CTpecy,
Pedopmu orepaii y KiTbKox
HPOTaJINHH BKJIIOYAIOTh 3 pedopmamu,
Ta JIOMEHAX; BUKIMKU .
B pecypcax ta MIPOTHIIO 30CepeKECHUMHU
BUKIIUKH . . BKJIFOYAIOTh .
Oe3nepepBHICTh MK iHTerpaiio TOKCHYHOMY Ha npodinsx
eTanaMu MiATOTOBKH. P . JiIepcTBy KOMITETEHTHOCTEH
. TPEHYBaHb/OCBITH . .
Mera — miABUILECHHS 8 VCVHEHHS Ta aJanTario 10 Ta aKciomax
MPECTHKY Ta HZ Z;I)I(GHL 3MiH (HANPUKIA, | YMOXKIUBICHHS/
KpEaTHBHOCTI 4epe3 yrepe/viet CKOPOYEHHS Micyisi| J1abimi3yBaHHs/
. y IPUIHATTI pillIeHb .y
iHPPACTPYKTYPY XonoaHoT BiffHU) |  TMepeHeceHHs
«Kammyc»

Jani My netanpHile po3risiHEMO KOXKHY 3 IIUX YMOB.
I.B ocranHi poku 0co0nmBoOi akTyaabHOCTI HaOyBae IUTAHHS OHOGIEHHS HABYATLHO-
mamepianvuoi 6azu BB30. HaBuanpHo-MaTepiaibHa 0a3a € KIIOYOBUM PECYPCHHM
3a0e3NeueHHsIM OCBITHBOTO THpoliecy, 10 Oe3nocepenHbO BIUIMBAaE Ha €(EKTHBHICTH
HaBYaHHS, BUXOBaHHS Ta NpodeciiiHnii po3BUTOK 3100yBaviB, 30KpeMa ixHI0 mpodeciitHo-
NpPaKkTUYHY MiAroToBKy. ILls 0aza o0XOIUIIOE CYKyIHICTH HaBYaJIbHO-TPEHYBAJIbHUX,

IMITAI[ifHO-TPEHYBaJbHUX Ta HaBYAIBHO-METOIUIHUX

KOMIIJIEKCIB,

Kl OCHAIEH]

CydJacHUM HaBYUILHUM O030pO€HHSM, BIHCHKOBOIO TEeXHiKOIO Ta MaiHOM. Ili ememeHTH
0e3mocepeIHbO BIUTMBAIOTH Ha MPOIEC MiATOTOBKHU 3700yBaviB OCBITH, OCOOJIMBO IIiJ Jac
HaBYaHHS B MAJIMX TPyIMax, IO Ja€ 3MOry e()eKTHBHO ONAHOBYBaTH MPAKTHYHI HABUYKHU Ta
JIOBOJIUTH iX 1O HEOOXiIHOro /s BICHKOBHUX aBTOMAaru3Mmy. KIIIOUOBHM acleKkToM €
KOMITICKTYBaHHsI IIMX KOMILJIEKCIB HOBITHIM OOJIaTHAHHSIM, O030pOEHHSM Ta BIHCHKOBOIO
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TEXHIKOIO, SKi 3JMIIATUMYThCS aKTyalbHUMH TPOTiIroM HacTymHuX 20-30 poxiB. Takuit
MiIXi JacTh 3MOTY MiHIMi3yBaTH OOCSTH TEPEmiArOTOBKH Ta IiIBUIICHHS KBamidikamii
odinepcrkux kaapis 3CY.

II. CyuacHe edexTrBHE HaBUaHHS y BIHCBKOBIH cepl HeMOXKIMBE O€3 3aCTOCYBaHHS
cucmem imimayitino2o mooentogants (CUMYISALIHHAX TEXHOJOTIH it HAaOYTTS! NPaKTHYHHX
HaBUYOK). Lle BuMarae Bi/ilOBITHOr0 KOMITTOTEPHOTO 00JIaJHAHHS 1 IIPOrPaMHOT0 3a0€3MCYCHHSI.
3 Li€I0 METOI0 aKTUBHO BHKOPHUCTOBYETHCSI CydacHE IpOrpaMHe 3a0e3ledeHHsI, Take sK
Follow Me, JCATS, VBS-3. Ils npaktrka Bxe BrpoBapkeHa B HamioHambHOMY YHIBEpCHUTETI
o6oponu Ykpainn, HamioHanbHil akagemil CyXOMmyTHHUX BiMCBK Ta Mi>KHapOJTHOMY IEHTpi
MHPOTBOPUYOCTI Ta Oe3rekd. 30Kpema, MPaKTHYHI 3aHATTS 3 AUCHUILIIH «TakThka» Ta
«YTpaBmiHHS JiIMU TIAPO3IITiB» MPOBOAIATHCS i3 3acTtocyBaHHsM cucteMu MILES —
Multiple Integrated Laser Engagement System, npu3HadeHoi 11 imiTamii peaqsHOTO 6010 B
TaKTHYHIK miarorosii. OIHAK BapTO 3a3HAYMTH, IO He BCi BiTun3HaHi BBH3 mocminoBHO
Ta CUCTEMAaTUYHO BUKOPHCTOBYIOTh CUCTEMHM IMITAI[IIfHOIO MOJEIIOBAHHS y HaBYaJIbHOMY
npoueci. JloninbHICTb 11i€l NPAaKTUKK MiATBEPPKYETHCS BACOKUM PiBHEM ITpodecioHalizMy
Ta KBaIi(hiKOBAHOCTI aMEpUKaHCHKMX BIHChKOBHUX. Llel mocBin migkpecitoe HeoOXiaHICTh
LIMPLIOTO BIIPOBA/DKEHHS CHMYJLILIHHMX TEXHOJIOTIH Yy CHUCTEMY BIifICBKOBOI OCBITH
Vkpainu. BilicbkoBi 3akmaan Bumoi ocitm CHIA TpaguuiiiHo 3acTOCOBYIOTH 3HAYHY
KUTBKICTh TPEHAXKEPIB PI3HUX THUIIIB Ta BUIIB, SKi TIOTUISIIOTHECS HA MEKUTLKA TPYIL:

1. Texnonoeii sipmyanvnoi (VR) ma oonosuenoi (AR) peanvnocmi, sKi NAlOTh
3MOTY CTBOPIOBATH BHCOKOpEATICTHUYHI CHUMYJIAIiT O0HoBOro cepemoBuimna. AmapaTHe
3a0e3MeueHHs] TaKUX CHCTEM, IO 3a3BHYail BKIIOYAE HArojioBHi mucruiei (30kpema, VR-
OKYJIApH Ta iHTepQeiicH UIsi HaBYIIHHKIB), €(PEKTUBHO BILTUBAE HA CEHCOPHE CTIPUHHATTS
KOPHUCTYBadiB, iMITYyIOUd Ta BUKIWKAIOYM BIMIYTTSA 3arpo3u, HeOe3MeKkh Ta ydacTi y
30poiiHoMy koHurikTi. Hapasi apmis CIIA axkTHBHO BHMKOPUCTOBYE TEXHOJIOTil
BIpTyasbHOI peajbHOCTI SIK IS iHAUBIyalbHUX 0a30BUX TPEHYBaHb, TaK 1 JJIsi KOMaHIHO-
mTa0HUX HaBYaHb. [I0Ka30BUM € JTOCBiJ MOYATKY BIMCHKOBUX Mill B Ipaky min yac BiliHU B
IMepcokiit 3atowi. [l omepaTMBHOro 3a0e3NEuUeHHs! IMOJLOBOTO CYNPOBOJY BiMCHKOBI
CIHA mBHAKO po3poOMIM CHELiali30BaHy CHCTEMY CHMYJLSILIHHOIO HaBYaHHS, sKa
JIeTAJILHO BiATBOpIOBaja Micbke cepenoBuine barnana. TpeHyBaHHs BificbKOBOCTYKOOBLIB,
SIKi 3rofioM Opayin yd9acTh y OOHOBHUX MdisIX HA I TEpUTOpii, 3HAYHO ITiIBHIIUIA IXHE
PO3YMIHHS Ta YCBIIOMIICHHS CIOCO0IB BUKOHAHHS KOMAaHAWPCHKUX 3aBlaHb, CIPOCTHIIN
MIPOKJIaJIaHH KPUTHIHO BAXKITMBUX MAPIIPYTiB Ta CIPHSUTH PO3poOIli e(heKTHUBHUX PEaKIliit
Ha HecrmoniBaHi araku. 3asHadeHa cuctema minrpumyBaia JCATS (Joint Conflict and
Tactical Simulation) — mnporpamy, npu3Ha4eHy I KOHCTPYKTHBHOTO MOJICITIOBaHHS
KOH(JIIKTIB Ha 1OJTi OO0 Ha PiBHI OKPEMOTO BifiCEKOBOCITYKOOBIS T2 00OBOT TEXHIKH.

2. Poswupene posnodinene inmepaxkmugne Haguanus. 1l KoHIeNIist nependadae
CTBOPEHHSI €JIMHOTO CHHXPOHI30BaHOTO BIPTyaJbHOTO OOWOBOTO CEpeloBHIIA, 10 SKOTO
Yyepe3 po3noziieHy iH(opManiiHO-TeJIeKOMYHIKAI[IHHY MEPeXy MiKII0YaloThCs arnapaTHi
KOMIUIEKCH (BKJIFOUarouM 030po€HHA 1 OOHOBY TEXHiKy), NporpamHe 3a0e3leyeHHS Ta
Oe3nocepeHbO BificbKOBOCTY>KO00BII. Ha npakruili Taka TexHonorist 3a0e3rnedye iHTerparito
reorpaiqHO PO30CEPENKEHNX YIACHUKIB HABYAIBLHOTO TIPOIECY Y CIUIBHUA TPeHYBATHHHIA
MpOCTip. 3aBASKMA AUCTAHIIMHO KEPOBAHWM CHUMYIISATOpaM, iMITAIlifHUM TuiaThopMaM Ta
BIpTYaJIbHUM TpeHakepaM (OPMYIOThCS BHCOKOMHAMIYHI, 3JIar0/PKeHi CHCTEMH CUMYJISILIHOT
OCBITH, fIKi 3a0€31eUyI0Th MOXKIIUBICTh TPEHYBAHHS B YMOBaxX, MaKCHUMaIbHO HAOIMKEHUX
JIO peanbHOTO 0O0T0.
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3. Texnonoeii Ha84anHs y pearbHOMy 4aci 3 elemMeHmamu 00N08HeHOT PealbHOCMA.
OmHUM i3 BaXJIMBUX €TAlliB €BOJIONII CHUMYJIIIIHHOTO HaBYaHHS CTall0 BUKOPHUCTAHHS
TEXHOJIOTIH PeasbHOTO Yacy Ta €JEMEHTIB J0NOoBHEHOI peanbHOCTI (AR). 30kpema, BiiCHKOBI
ocgithi iHctuTynii CIIIA mpuninsioTh 3HaYHY yBary He JIMIIE MOJCIIOBAHHIO CUTYalil,
ane i KOHTPOJbHO-aHANITUYHIA MisTIbHOCTI, IO JO3BOJISIE 3IIMCHIOBATH 1HIWMBIIYalbHY
OLIHKY HaBYalbHOTO Tporpecy KypcaHTiB. lle pmocsraeTbcss 3aBIsSKH IO€IHAHHIO
CUMYJISILIIHOT TPAaKTHKK 3 PEAUTBHUMH Pe3yJbTaTaMU TEOPETUYHOTO 3aCBOEHHS MaTepiaiy,
($bopMyIOdM KOMIIEKCHY cHUCTeMy TMmiarotoBkd. IIpomigai kpainm HATO akTuBHO
BIIPOBAKYIOTh CTPUIEIbKI TPEHIHTH, sKi 00'€AHYIOTh KOMIIOHEHTH pEaJbHOTO OO0
(3acTocyBaHHs 30poi), BipTyaJlbHOTO cepenoBuia (imMiTarmisi OOCTAaHOBKH) Ta HOPMATHBHOI
0a3u (mpaBwia OE3MEYHOTO IMOBOKEHHS 31 30poero). [lomiOHI maxomu 3MIIHIOIOTH
HaBHYKH, 0 KPUTHYHO BAXKIMUBI M1 €()EKTHBHOI JiSUTBHOCTI BiHCHKOBOCIYXOOBIIIB Yy
CKIIQIHUX OomNepaniiHnx ymoBax. EpextuBHOIO popmoro npodeciiiHol miAroTOBKH BU3HAHO
iHAMBIyadbHE IHTEIPOBAHE HABYAHHSI, 32 SKOTO O(IlepH B3a€MOJIIOTh 3 HACTABHUKAMU,
IHCTPYKTOpaMH Ta KOMaHJUpaMy Mixpo3ainiB. Lle HaBUaHHS peanizyeThes i3 3aly4eHHSIM
BHUCOKOTEXHOJIOTIYHUX IMiTalliiHUX 3ac00iB, SIKI Jal0OTh 3MOTY ONpPalbOBYBAaTH IIHPOKHN
CHEKTp CUTYaLii: BiJi 0IMHOYHOTO OO0 10 KOOpJIMHALII B MeXax OaTaibiioHy. Baxxineumu
riepeBaramMmu J1aHoro ()opMaTy € pO3BHTOK OIIEPATHBHO-TAKTHYHOTO MHUCJICHHS, PHUIIBHIILICHE
3aCBOEHHS aJITOPUTMIB TPHUHHATTS pilllcHb, MCHXOJOrIYHA ajanTtaiis 1o O00HOoBOI
00CTaHOBKM NIISXOM 3aHYPEHHS y pealliCTUYHE iMiTalliiiHe cepefoBHIe. TakuM YHHOM,
HaBYaHHS CTa€ HE JUIIC €PEKTUBHIMIMM, a ¥ OUIBIN pEeJeBAaHTHUM JO Cy4YaCHHUX BHMOT
BEIIEHHS OOHOBUX IIM.

ITonmpu BHCOKY IHTEPAKTUBHICTh Ta PEANICTUYHICTH, IMITAIliiHI METOIAWKH HE
PO3TIANAIOTECSA K aJbTePHATHBA KIACHYHOMY TEOPETHYHOMY HaByaHHIO. HaBmakw, ix
(yHKITIST — TAPMOHIITHO TOTIOBHIOBATH 1 MOCHIIIOBATH aKaJAEMiuHy MiATOTOBKY, CIIPHSIOYH
TpaHcdopmauii 3HaHb y HeoOXinHi HaBuukH. Lle no3Boiisie akTuBi3yBaTH mpodeciiiHe
MUCJICHHS, MiJABUIIUTH TOTOBHICTH JIO peajbHUX OOWOBHX Iiil, chopMyBaTH wLiJiCHY
npodeciiiHy i1eHTHYHICTD BilicbKOBOTO (haxiBus. Po3mmMpeHHs 3aCTOCYBaHHS BipTyaJlbHUX
¢dopM B3aemonii Ta IHTEPAKTHBHUX PECYpCiB y NeNaroriuyHii MNpakTHI J03BOJISIE
peaii3oByBaTH aJalTHBHI, THYYKi OCBITHI MapLIpyTH, sIKI OpIEHTOBaHI Ha 1HIMBITyaJbHI
TpPaEKTOpPii HABYAHHS.

IIl. Mooepnizayis nagyarbHO-MemoOuuH020 3abe3neuentst y BINCBKOBUX BHUIIHMX
3aKiazax OCBITH Mae OyTH 30pi€HTOBaHA Ha TMIOCWIEHHS TPAKTHYHOI CKJIAIOBOI
npodeciiftHoi mAroToBKM Ta (GyHAaMEHTATI3allil0 TCOPETUYHUX 3HaHb. TaKWi MiIXix €
KPUTHYIHO BAYKJIMBHUM IS 320€3IIeUeHHST BUCOKOT SKOCTI BUKJIaHaHHS HABYAJIBHUX IUCIHILTIH,
0COONMMBO 3a YMOB 3HAYHOTO PO3MIMPEHHS KOHTHHTEHTY HAayKOBO-TICAArOTITHOTO
HIepCOHAITY, Cepe]] SIKOTO 3HAUHY YacTKy CTAaHOBIIATH (haxiBlli O€3 BiJIIOBIHOIO HAYKOBOTO
CTYIEHS, HAJIC)KHOTO PiBHS MEAarorivHoi MaicTepHOCTI Ta JOCBIy METOANYHOI i HAYKOBO-
JTOCTITHOT JiSUTEHOCTI.

3 MeTOoI0 BHPIMIEHHS OKPECIEHHX TPOOJIEeM IPOIMOHYEMO pPO3pPOOUTH Ta
3aTBepANTH Taky KoHIuermiiro po3BUTKY HaB4ajbHO-MartepiansHOi 6azu BBH3 na 2025-—
2030 poku, sika O mepenbavana peanizalifo KOMIUIEKCHUX 3aXOJiB, CIPSIMOBAHUX Ha:
CHCTEeMaTHYHE OHOBJICHHS Ta MOJEpHI3aIlil0 HaBYAJLHUX 3aco0iB, OpPIEHTOBAaHHWX Ha
MIATPAMKY NPAKTHKO-30PiIEHTOBAHOTO HABUAHHS;, BIPOBAKCHHS CydacHOTO OONaTHAaHHSA,
IHTETPOBAHOTO y HAaBYAJILHUH Mpolec i3 JOTPUMAHHSM IPHHIHIIB iHTEPAKTHBHOCTI Ta
CAMYJIIIIHHOTO MOJISIOBAaHHS; aJanTallil0 I1HHOBAIIMHUX TEXHOJOTIH II0 METOJHK
MIPOBEJICHHS 3aHITh, 30KpeMa depe3 MU(POoBi3aIifo HABYUTHLHOTO CEPEeIOBHUIINA; 3iHCHEHHS
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ITOBHOTO ayJIUTy MaTepialIbHO-TEXHIYHO1 0a3u 3 moganpuM (popMyBaHHSIM 0araTopigHOTO
CTpaTErivyHOrO TUIaHy 1i OHOBJICHHS; 3aTydeHHs (DiHAHCYBaHHS 3 JIEpP)KaBHUX 1 MiXKHAPOIIHUX
JOKEpEeIl, a TAaKOX BUKOPUCTaHHS MEXaHI3MIB IHCTUTYLIHHOI CIIiBIpalli B MeKax OCBITHIX Ta
00OpOHHUX TPOTrpaM; CHCTEMHY MiATOTOBKY BHKJIAIAlbKOTO CKJIagy Ta iHCTPYKTOpPIB 1O
e(eKTUBHOTI0 BUKOPHCTaHHS Cy4acHOTO 00JIaIHAHH 1 TEXHOJIOTIH y HaBYaJIbHOMY IIPOLIECi;
po30yn0By iH(pPacTPYKTypy HaBYaHHS, BKIFOYAIOUM PEKOHCTPYKIIIO Ta CIOPYXKEHHS HOBHX
HaBYAJILHUX KOPIYCiB, Jaboparopiid, cremiani3oBaHUX MOJIrOHIB Ta TPEHYBAJIbHUX
neHTpiB. Taka koHIemnis chopMyBana Ou MiATPYHTS U CTPYKTYPHOI TIepeOyI0BH OCBITHBO-
BHUXOBHOTO cepenoBuiia BB30O, mo yMOXJIMBHUTH MiArOTOBKY KYpPCaHTIB BiATOBIIHO IO
crauaaptiB HATO i 3a0e3meuuTs HaJleXKHUH piBeHb npodecionanizamy MaOyTHIX odinepiB
Y KOHTEKCTI TIOpHIHUX BUKJIUKIB 1 BUCOKOTEXHOJIOTIYHOTO OOHOBOTO MPOTHOOPCTRA.

IV. AKTyanbHICTb YOOCKOHANEHHS CUCTHEMU NCUXOTOSTUHO20 CYNpOoB8ody 3100yBadiB
BHIO{ BiICHKOBOI OCBIiTHM JeTEepMiHOBaHA CHENH(PIKOIO IBOTO HAaBYAIHLHO-TPOdeCciiHOTO
cepenouia. [Torpu 3pocTaHHs MONUTY HA CIELIATIBHICTD «IICHXOJIOTIS Y 3aK/Iaax BUIIOL
OCBITH YKpaiHH, CIIOCTepiraeTbesi rocTpuid nedinut sk kpamidikoBaHux ¢axiBuiB y raimysi
BIICPKOBOi IICHXOJIOTIii, TaK 1 PEJICBAHTHOI HAYKOBO-METOAMYHOI JiTeparypu. AHami3
JOKEpeN CBIAYMTH NpO X HepeBaxkHy c(OKyCOBaHICTH Ha MpoOIeMaTulll ICUXOJIOTTYHOT
pealbimitawii ocid i3 HocTTpaBMaTMYHUMH CTPECOBUMH po3iazaMy. HaTomicTs, npeBeHTUBHUN
aCIIeKT, 110 MOJsirae y HaJaHHI KBaniikoBaHO! KOHCYJIBTATHBHOI HiITPUMKH BIPOIOBXK
YCBOTO TIEpioay HABYAHHS, € KIIOYOBHM (DAKTOPOM YCIINIHOI ajmamnTamii KypcaHTIiB 0
BilicbKOBO-TIpo(eciiiHoi  misutbHOCTI. OxpiM amanTamiiHoi (QyHKI, TCHXOJOTIYHUI
CYTIPOBiJ BUKOHYE Ba)XKJIMBE IIarHOCTHYHE 3aBJAHHSA, CIIPSIMOBAHE Ha TITHOOKE BUBUCHHS
THAMBIAyaTbHO-TICUXOJIOTIYHUX 0COOMMBOCTEH KypCcaHTiB. Pe3ynbTaTi Takol JiarHOCTHKH €
¢dbyHmaMeHTaTbHUMK Ul imeHTHGiKamii 3100yBadiB OCBITH 31 CTiIHKOIO MpodeciitHoo
MOTHBAIIIEI0 Ta MIJECTIPSIMOBAHOTO (HOpPMYBaHHS iXHBOI IMCHUXOJIOTIYHOT TOTOBHOCTI JIO
MOJIAJIBIIOT CITY’K00BOT AiSIIBHOCTI HA O(ilepChKUX Hocaaax.

Cyu4acHi yKpaiHCbKI HAayKOBi BHJAaHHS NPUAUIIOT 3HAYHY yBary akTyaJlbHUM
npoOyiieMaM  BIHCBKOBOI TCHXOJIOTI], IHTErpylOUM pe3yJbTaTh JOCHIPKEHb NPOBIIHUX
BITUM3HIHUX Ta 3apyODKHHMX Y4eHHX. 30KpeMa, aHaJli3yIThCs MCHXOJIOTIUHI 0COOIMBOCTI
BIHCHKOBO-TIPO(ECIHHOT AisUIBHOCTI Ta (PakTopH 1l YCHIIIHOCTI, pO3MIISAAIOTECS METOUKH
YIPABJIiHHS TICHXOJIOTIYHOIO POOOTOO 3 BIHCHKOBOCITYKOOBISIMH, a TAKOXK MPE3CHTYIOTHCS
IHHOBAIlIMHI TAXOMW 10 PO3YMIHHA BIUIMBY CydacHHUX OOMOBHX MOifi Ha TCHXIKYy Ta
TiSTBHICTH BIICEKOBHX.

Tcuxonoeiunuii cynpogio xypcaumie BB30 € OaratoetamHuUM TIpoIecoM, IO
3a0e3medye KOMIUIEKCHY HIATPUMKY MPOTSITOM YCHOTO Tepioqy HaB4yaHHA. [lepmmii eram
noJisrae y npogeciiHO-TICHXO0JIOTIYHOMY BiOopi kKaHmuaatiB. Ha miid cTagii mpoBOIUTHCS
KOMIUIEKCHE TICHXOJIOTIYHE TECTYBaHHS JUIs BU3HAYEHHs PIBHS IICUXOJIOTIYHOI TOTOBHOCTI
ocobu 10 3100yTTS BIMCHKOBOI OCBITH Ta MOJANBIIOI CIyXOH. BaxknueBum € npoBeneHHs
norauOIeHoT 1HANBIAYaabHOI IIarHOCTUKU 3 KOXKHUM a0iTypi€eHTOM Ul BUSIBJICHHS HOTO
IHMBIAYaIbHUX NOTPEO Ta PO3POOKH MONEPEAHBOT0 TJIaHY IICUXOJIOTIYHOTO CYIIPOBOY Ha
nepioJ| HaBYaHHSI.

Hpyruii eram, mo oxoIunoe Bech TepMiH HaB4anHs y BB3O, € Haii0inbm
TPUBAJIMM 1 Tiependavae CUCTEMHY pOOOTY 32 TAKMMH HaIlpsIMaMHu:

— iHAMBiAyabHE KOHCYJIHTYBaHHS Ta TICUXOJIOTIYHA MiATPUMKA KYpPCAHTIB,;

— aHaI3 aHAMHECTHYHHX JaHWX 37100yBadiB OCBITH, MOHITOPHHT iXHBOI aKaJIeMiTHOL
YCHINIHOCTI Ta BUBYEHHS KOPEISAIii OCBITHIX iHTEepeciB i3 MpodiIbHUMHU AUCIHMILTIHAMUA
o0paHoi criemiai3arii;
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— CHCTEMAaTUYHUH TICUXOJIOTIYHNH MOHITOPHHT 3a JOTIOMOTOI0 CTaHAAPTH30BAaHMX
TECTOBUX METOIMK [UISA BiJICTe)KCHHS AUHAMIKU IICHXI9HUX CTaHIB;

— aKTyaJizaiisi NpoOJIEMaTHUKH IICUXOJIOTTYHOT TOTOBHOCTI I/ Yac MPaKTHYHHUX Ta
CEeMIHapCHKHX 3aHSATh;

— (opmyBaHHS JIiAEPCHKUX KOMIETEHTHOCTEH Ta HABUYOK YIPABIIHHS OCOOOBHM
CKJIaZIOM, @ TaKOX 3aCBOEHHS TEOPETUYHMX 1 IPAKTHYHUX OCHOB KOMaHIyBaHHSI.

IHO3eMHMI Ta yKpalHCBKHMH JOCBiJ CBIAYMTH, MO (DOPMYBaHHS IMCUXOJIOTIYHOL
TOTOBHOCTI KypCaHTIB JI0 MOJAIBIIOL CITYy>KOM Ha OQillepChKUX TMOCaaax € JeTepMiHOBAaHUM
MIPOIIECOM, IO 3AJICKHUTH BiJl HU3KH 00'€KTUBHHUX Ta CyO'€KTHBHUX YMHHHKIB. DakTopaMu
BIUTUBY Ha OCBITHIH MpoIiec Ta MOTHUBAIIIIO €:

— MaTepiaTbHO-TEeXHIYHE 3a0e3lmeueHHs: piBeHb OCHAIMICHOCTI HAaBYaJIbHOTO
MPOIIECy € KPUTHIHUM (PaKTOpOM, IO BIUIMBAE HA HOTO €PEKTUBHICTh. BUKOpHUCTAHHSI
3acTapiimx 3pas3kiB 00HOBOI TEXHIKHM Ta BIICYTHICTh CYYaCHHX HaBUYAIBHO-TPEHYBAIbHHUX
KOMIUIEKCIB CYTTEBO 3HMKYE MOTHBALIO 3100yBauiB OCBITH /10 ONaHyBaHHS BiHCHKOBO-
00J1IKOBOI CIICIIaILHOCTI;

— npodeciiiHa KOMIIETEHTHICTh BUKJIaJayiB: HEJAOCTATHINH piBeHb MpodeciiiHol Ta
METOIMYHOI MiATOTOBJICHOCTI HAyKOBO-IIEJArOTiYHOTO CKJIQJy BHCTYNA€ HETaTUBHUM
YMHHUKOM. HaBnaku, rnoesHaHHsI BUCOKOT BUMOITIMBOCTI, CyBOPOI BiiCHKOBOI JTUCLUIUIIHA
Ta creru(i4YHIX METO/IB BUKJIAJIaHHS PSIMO ITO3UTUBHO KOPEJOE 3 (POPMYBAaHHIM CTIHKOT
MTO3UTUBHOT YCTAaHOBKH JI0 BiHCHKOBOT CITY>KOH.

ITicnst KOKHOTO eTany HaBYaHHS HEOOXITHWUM € TIPOBEACHHS MOTIHOICHOTO
aHai3y, OCKUIBKH JuIs oQdilepiB, IO HajeXaTh IO PI3HUX BIKOBHX, TEHICPHUX Ta
npodeciiftHuX TPy, XapakTepHi BIAMIHHOCTI y MOTHBAIIHIN CIIPSAMOBAHOCTI, IIHHICHUX
OpieHTaIisfX, piBHI MpodeciiiHOl MiATOTOBICHOCTI, JUCIMILIIHOBAHOCTI Ta COIMIabHOT
aKTHBHOCTI. JIOCTiDKEHHS TMOKa3yl0Th, 110 BiCHKOBOCITYKOOBII 3 BUCOKOI MOTHBAIIIEIO
JI0 TIPOJIOBXKEHHSI CIIY’)KOM JIeMOHCTPYIOTh Kpallli pe3y/bTaTh y BUKOHAHHI HOPMAaTHBIB 31
creniajibHOT HiITOTOBKH, BUILMK piBeHb NPOdeciiiHOro po3BUTKY Ta COLIaNbHOI iHTerpamii
(30KpeMa, OTpUMaHHS MIATPUMKH Bix kouier). IIpukmeTHO, IO IS KaTeropis KypcaHTIiB
TaKOX BUILE OLIHIOE BJIACHY MOPAJIbHO-IICUXOJIOTTYHY MiATOTOBIEHICTD, 3400yTy y CTiHAX
BB30. BiarmnosinHo, HaByaibHi IPYIH, /€ IEPEBAKAIOTH TaKi KypCaHTH, XapaKTepH3yIOThCs
BHCOKHUM PiBHEM BHYTPINTHHOTPYIIOBOI KOTe3il Ta HU3HKOI KOH(IIKTHICTIO y B3a€EMHHAX
SIK 3 KOMaHJIHUM CKJIJIOM, TaK 1 BCEpeHI KOJIEKTHBY.

OxkpiMm kaapoBoro 3abesmeuenHss BB3O BiliCbKOBUMH IICHXOJIOTaMH, KPUTHIHO
BXJIMBOIO € IHCTHUTYIIIHHA IOJIITUKA, CIIPAMOBaHA Ha CTUMYJIIOBAHHSA Ta HOPMAaUTi3aIliio
THIWBITyaTbHUX TICUXOJIOTTYHUX KOHCY/bTamiid. [TpoMoriis Ta momymspu3anis MCHXOJI0Ti9HOT
JIOTIOMOTH Ma€ TPYHTYBaTucCs Ha igel TpeBeHIii Ta KOHCTPYKTUBHOTO BHUPIMICHHS
MOTEHLIHHNX OCOOMCTHX 1 MDKOCOOMCTICHMX KOH(JIIIKTIB, NO3ULIOHyIOUM i sK
CTaHAAPTHUH NMPOQIUIAKTUYHUI eleMeHT poOOTH 3 KypcaHTaMu. BincyTtHicTs y 3100yBadiB
OCBITH KYJIBTYPH B3a€MOJIi 3 IICHXO0JIOTaMH, a TAKOX ITOOOIOBAHHS II0JI0 CTUTMaTH3aLIl Ta
KOH(IICHIIITHOCTI, MEPEIIKOIKAIOTh CBOEYACHOMY 3BEpHEHHIO 3a ornoMororo. Lle, y cBoro
4yepry, MOXXe NPHU3BOAUTH JO 3HIDKCHHS HaBYaJbHOI MOTHMBALil Ta, Yy JOBFOCTPOKOBIH
MIepPCIIEKTHBI, 10 3MiHH npodeciiiHoro BUOOPY Mmiciis 3aBepIICHHS] HABYAHHSI.

OOTpyHTOBaHOIO € HEOOXimHICTh iHTEHCHiKamii 3aX0MiB i3 TCHXOJOTIYHOTO
CYNpOBOJY OCBITHBOTO Tporecy BiTum3HsAHMX BB30. Taka BuMoOra y3romKyeTbes i3
nonoxeHHAMHU cTaHgapTiB HATO, mo pernaMeHTyIOTh CHCTEMY YIPAaBIiHHS JTIOJACEKAMHU
pecypcamMu, Ta YCIIIITHUM 1HO3EMHHM JOCBimOM. Jlo KIIOYOBUX CTaHAAPTIB, IO
BH3HAYAIOTh BEKTOPH MOJICPHI3aIlii IICUXOJOTIYHOI pOOOTH, HAJIEKATh:
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— STANAG 2508 — Allied Joint Doctrine For Psychological Operations, AJP
3.10.1 (OG’emHaHa crijbHA AOKTPUHA TICHUXOJOTIYHHUX OTEpalliid), Mo 3akiajaae OCHOBH
iH(OPMAIIHHO-TICXOJIOTIYHOTO BILUIHBY;

— STANAG 2564 — Forward mental health care (IlepcnextuBHe 30epexeHHs
TICUXIYHOTO 3/10pOB'sl), 10 PETYIIO€ HAJaHHS IICUXOJOTTYHOI OTMOMOTH Oe3I0CepeHbO B
yMoOBax 00HOBHUX JIil;

— STANAG 2566 — Suicide prevention (3anoOiranus cyinunam), sSIKuii BU3Hauae
KOMIUIEKC IPEBEHTHBHUX 3aXO/IiB;

— STANAG 2568 — Acute stress disorders (I'ocTpi cTpecoBi posnaam), IO
CTaHAAPTU3YE MIAXOH A0 JIarHOCTUKH Ta BTPYUYAHHS MPH TOCTPHUX PEAKIisX HA CTPEC;

— STANAG 2569 — Psychological management of potential traumatic events
(ITcuxomoTiyHUN MEHEDKMEHT TOTEHIIIHHO TpaBMATUYHHUX TMOMiH), SKHH OKPECIIOE
MIPOTOKOJIA POOOTH 3 MOKIIMBUMH HACIIKAMHU TPaBMAaTHIHOTO JTOCBiTY.

Takum 4yuHOM, iMIDIEMeHTalis 3a3HaueHuX ctannaptiB HATO B misuteHicTs BB30
€ HeoOXiTHOI0 YMOBOIO ISl CTBOPEHHS Cy4acHOI Ta €()EeKTUBHOI CUCTEMH IICUXOJIOTIYHOTO
CYIMpPOBOJY BiiCEKOBOCITYKOOBIIIB.

3acTapina cucTeMa yIpaBIiHHSA OCOOOBMM CKJIAZOM, IO MICTHTh EJIEMEHTH
PaAsSHCHKOI CHANIIMHU, HETaTUBHO BIUIMBAE HA MOPAJIbHO-IICUXOJIOTIYHHNA CTaH Ta
MOTHBALII0 KypCaHTIB, II0, B CBOIO YEpTry, YIOBUIBHIOE iXHIO TEOPETHYHY Ta IPAKTUYHY
migrotoBky. CydacHa OCBITHS TpakTHKa CBiT4WTh, IO aJCKBAaTHHHA TICHXOJIOTO-
MearoTiYHUN CYNpOBiJ CHpUsiE IMBHININ afanTaiii KypcaHTiB J0O BIHCBKOBOI CIIyXOH,
dbopmyBaHHIO TTpodeciitHuX MOTHBIB, BCEOIIHOMY PO3BHTKY OCOOHCTOCTI, €(hEeKTHBHOMY
3aCBOEHHIO HaBUYaJIbHOI iH(opMarlii, GopMyBaHHIO I[IHHICHMX Opi€HTAIlii Ta 3arajom
npodeciiiHOT KOMITIETEHTHOCTI.

Hapasi 32 po3BHTOK OCOOMCTOCTI Ta BUXOBAaHHS KypCaHTIB BiJIIOBiJae KypcoBa
JIaHKa HaBYaJbHOTO IMiJIPO3ALTY, SKa CKIANAEThCS 3 OQilepiB y 3BaHHAX KalliTaHa Y
Maifopa. CepenHiii Bik KypcoBuXx o¢inepiB Ta Ha4aJIbHUKIB HaBYAILHUX KypCiB CTAHOBHUTH
27-33 poku. 3a3Buyaii, 11l oQinepu MarTh TOCBiA BIHCHKOBOT CiTy>kOU Ta y4dacTi B 60HOBHX
nisix. OnHAaK 3HAYHA YaCTKa HUHINIHIX 37100yBadiB BIHICHKOBOI OCBITH — II¢ BIHCHKOBO-
ciryx0o0Bui Bikom 20-30 pokiB, siki BxKe NpOHIUIM ciyxOy y BiHCBKOBMX 4YacTHHax Ta
Opanm y4Jacth y 00ioBUX oreparlisx. Takuii BIKOBHI po3puB Ta OOHOBHIA JOCBIJ KypCaHTIB
MOXYTh CTBOPIOBATH II€BHI MNEpeIKOAn [Uisi e(EeKTUBHOIO MCHUXOJIOTO-TEAarorivHoro
CyIpoBOIY 3 OOKY MOJOIIMIMX OQillepiB KypCOBOi JIAHKH.

3 oAy Ha 3a3HauYeHEe, BBAKAETHCS AOLUIBHUM MEPErisIHYTH CTATyC LITATHUX
nocaja KypcoBoi JIaHKH, HAQJaBIIM iM HAYKOBO-IIENAroriuHy KaTeropiro Ta IIiJBHIIMBIIH
KaTeropito BiCHKOBOTO 3BaHHA. [IpiOpUTETHUMHU KPUTEPISAMHU T Yac YKOMIUIEKTYBaHHS
LIUX T10CaJ] MAlOTh OYTH: JOCBiJl BIHCHKOBOI CiIy>)kOM He MeHIIe 15 pokiB, ydacTb y 60HOBHX
JSIX Ta HAYKOBO-TIEAAroriyHuil cTak He MeHme 3 pokiB. KpiMm Toro, BpaxoBylo4n 3Ha4Hy
KIJIBKICTh KypCaHTIB, SIKI HaBYarOThCS Yy BIMCHKOBHUX BHIIMX 3aKJafax OCBITH, Ta
CKJIQJHICTh BIHCBKOBOI CIIy’KOH, NPONOHYETHCS BIIPOBAJIUTU CHUCTEMY HACTaBHHIITBA 3a
y4acTi0 HayKOBO-NIEJAroridyHoro ckianxy. Pe3ynpraTd IbOro HACTaBHUIITBA MAloOTh
BpPaxoOBYBaTHCSl NPH BH3HAYEHHI PEHTHHTY BUKiIanaviB. Peamizamiss Hammx Npomo3uIiin
TTO3UTUBHO BIUTMHE HA PE3YJIbTATH HABYAHHS Ta BUXOBaHHS MalOyTHiX odinepis.

Cmeopenns Llenmpy xonmpomo sxocmi giticbkosoi océimu (LIKSIBO) € kmrodoBum
KpOKOM JI0 omnTuMizamii mpodeciifHoi miarotroBkun MaiOyTHiX odinepiB 30poitanx Cui
VYkpainu, mo BignoBimatume crangapram HATO. Ileit Lentp, mo QyHKIioHYyBaTHME Ha
6a3i BB30 3 mpsmuMm mignopsAakyBaHHsIM JlemapTaMeHTy BiHCHKOBOI OCBITH 1 HAayKH
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MinicTepcTBa 000poHH YKpaiHH, MOKIMKAHUHN 3a0€3IMeYNTH TIiIBUIIEHHS Ta TapaHTyBaHHSI
SIKOCTI  BIICBKOBOI OCBiTH. MuU po3risigaeMo HOro SK OJHY 3 HAWBOKIMBIIIMX
oprasizauiifHO-1e1IarorivHuX yMoB GopMyBaHHS MPOQeciiHOT KOMIETEHTHOCTI MalOyTHIX
odinepis 3CY.

HKABO 3pailicHroBaTHME CBOIO AisUTBHICTH Y TICHIM cmiBmpari 3 YIpaBiiHHIM
SIKOCTI BificbKOBOI OocBiTH JlenmaprameHTy BilicbkoBOi OCBiTH 1 Hayku MiHicTepcTBa 000pOHH
VYkpainu. OcHOBHUMU 3aBJaHHAMHU LIeHTpY MOXYTB OyTH:

— MDKHApOJHA CIBIparl: PO3BUTOK MDKHApOJHOI CITIBIpaIli 3 BHIIUMH
BIMICBKOBMMH HaBUAJIBHUMH 3akianamu kpain-uieriB HATO y cdepi BilicbKOBOi OCBITH;

— eKCIIepTHE OIIHIOBAaHHSI: 3araJlbHe eKCIIepTHE OLIHIOBAHHS KOCTi ocBiTH y BB30;

—anam3 crauaaptiB HATO: anami3 Ta OmiHIOBaHHS pEKOMEHIAI i CTaHIApTiB
HATO nans iX momaibimoi iMIUIEMEHTAIlil 10 CHCTEMH MiATOTOBKH OQilepiB TAKTUIHOTO
piBus 3CY;

— OIiHKa 3/100yBayiB OCBITH: aHaJII3 Ta OLIIHIOBAHHS MPO(ECIHHNX KOMIIETEHTHOCTEH 1
MOPaJIbHO-00HOBHUX SKOCTEH 3/100yBaviB OCBITH, KAHAUIATIB HA HABYAHHS Ta BUITYCKHHUKIB,

— OLIHKa HAYKOBO-IIEIarOTiYHOr0 CKJIAAy: aHali3 NpoeciiHuX KOMIETEHTHOCTEH
i MOpaJbHO-OOMOBUX  SKOCTCH  HAYKOBO-IIEAArOriyHOTO  CKJamy, PIiBHA  iXHBOI
MiATOTOBJICHOCTI JI0 3aHATH 3 PErYJIPHUM OIPHIIIOAHCHHIM PEHTUHTIB BUKJIAIaYiB;

—aHaji3 HABYANBHHX MpOrpaM: aHalli3 HaBYAIbHUX IUIAHIB MiATOTOBKU
BiiicCbKOBHX (haxiBIliB, OO/PKETY HABUAIBHOTO Yacy Ha BUBUYCHHS HAaBUAJbHHUX JWCIIMILIIH,
30KpeMa Ha TEOPETHUYHY Ta NMPaKTUIHY IMiATOTOBKY, a TAKOX aHaJli3 OCBITHRO-TIPO(eciitHnX
MpOrpaM MiArOTOBKH BIHCHKOBUX (PaxiBIIiB,;

— aHaJli3 MaTepiaIbHO-TEXHIYHOI 0a3u: aHaji3 CTaHy MaTepialbHO-TeXHIYHOI 0a3u
BBH3 ta po3pobieHHs mpomno3uilii Moo ii moKpameHHs”;

— MOTHBAIiSI TIEPCOHAY: aHaJli3 MOTHBAIi Ta CTUMYJIIOBaHHS 3MiHHOTO Ta
HAYKOBO-TIEJArOT1YHOI0 CKJIAJY IIIOJIO IiBUIECHHS ¢()eKTUBHOCTI OCBITHBOTO MPOIECY;

— MOHITOPHHT KOMIICTCHTHOCTEH: IMPOBEJCHHS 30BHIIIHBOTO T4 BHYTPIIIHBOTO
MOHITOPUHTY (pOpMYyBaHHS NpodeciiiHNX KOMIETEHTHOCTEH 3100yBayiB OCBITH;

— IICHXOJIOTO-TICJATOTIYHUI  CyNMpOBiJ:  peaii3aliss CHUCTEMH  ICHXOJIOIro-
IIeJIaroriyHOTo CYNpOBOAY B IpoLeci mpodeciiiHol miAroToBKY;

— YZIOCKOHAJICHHsI MIATOTOBKM: AaHali3 CTaHy Ta BIOCKOHAJICHHS CHCTEMHU
IHAMBIAyaTbHOI Ta KOJEKTUBHOI MiATOTOBKY 3100yBaviB OCBITH;

— mudpoBa Tpanchopmarlis: po3poOIeHHs Ta MIATPUMKA €ICKTPOHHUX aTGopm
JUTSL TACTAHI[IHHOTO HAaBYaHHS Ta YIPAaBIiHHS OCBITHIM MPOIIECOM;

— BrpoBaukeHHs cTanmapTieB HATO B I13: BnpoBamkeHHS BUMOT 1 CTaHIApPTiB
HATO B mporpamHe 3a0e3nedeHHs I MIATPUMKH OCBITHIX MPOTpaM Ta OIiHIOBaHHSI
SIKOCTi OCBITH;

— aBTOMATH3allisl MPOIIECIB: PO3POOJICHHS CHCTEM JUIs aBTOMATH3Aallil MPOLECiB
OLIIHIOBaHHS, MOHITOPUHTY, aHaJIi3y Ta 3BITHOCTI;

— 3a0e3neyeHHs KibepOe3neku: 3abe3neyeHHs! cTaOUILHOI POOOTH MPOrPaMHOTO
3a0e3MCUCHHS, HOr0 OHOBJICHHS Ta BJIOCKOHAJICHHS, a TaKOX MPOBEACHHS 3aXOMiB 13
3aXHCTY JaHUX Ta iHpopMaliiHUX CUCTEM BiJ Kibep3arpos.

HismpHICTh LleHTpy KOHTPOJIIO SIKOCTI BIHCHKOBOT OCBITH, 30CEpe/DKCHA HA aHAIi31
e(peKTHBHOCTI CHUCTEMH BIHCHKOBOI OCBITH Ta O€3MEepepBHOMY TOIMIYKY NUIAXIiB i
iHTeHcUdikamii Ta onTuMizamii, € KPUTHYHO BaXKJIMBOIO JUISI BUXOBAaHHSA MaHOyTHIX
odinepiB. Odinepr TOBWHHI BOJIOAITH IMAPOKHM CIEKTPOM OCOOHCTICHO-IUIOBUX Ta
npodeciifHo 3HAYYMHMX SIKOCTEH, TaKUX SK BIIEBHEHICTh, YECHICTh, KpPEATHUBHICTb,
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CMIJIMBICTh, CAMOKPHTHYHICTh, BIiJNOBIIaIbHICTh, JAUCIMILIIHOBAHICTh, BUTPUBAIICTD,
CaMOBIJIaHICTh Ta TOJEPAHTHICTh, & TAKOX PINTYYiCTh Y PU3NKOBAHWX OOCTaBMHaX. Kpim
TOT0, BOHH MAarOTh JICMOHCTPYBATH BHCOKUII PiBEHB MPOQECiOHANI3MY, [0 BKITFOYAE 3HAHHS
npuHouniB gisuibHOcTi HATO Ta iHO3eMHOro nocBiny, BMiHHS (opmyBatu edekTHBHI
MIPO3AUIM Ta BIUIUIM B ONEPATHBHUX 1 MDKHAPOIHHX OINEpaLlisX 3 MATPUMAHHSI MUPY Ta
Oe3neKk, a TakoX 3JaTHICTh aJanTyBaTUCS JO TNOCTIHHMX 3MiH Yy BIHCBKOBHX
OpraHi3aliiHUX CTPYKTYpax i TEXHOJOTIsX.

BpaxoBytoun 3pificHeHMII HaMW TOPIBHSUIBHHNA aHami3 1HO3EMHOTO JOCBIiTy
06aunMo, MO BAOCKOHAJICHHS MPOQECiiHOT MiAroTOBKH MaHOyTHIX o(imepiB TaKTHYHOTO
piBHs 30poitHnx Cun YkpaiHu BUMAarae BHPIIICHHS KOMIUIEKCY MpoOiieM, Mo Oyiu
chopmynboBaHi Ta OOIPYHTOBaHI SK OpTaHi3aIlifHO-TIeIaroriyHi yMOBH €(QEKTHBHOTO
dbopmyBaHHs iXHBOI TPOdECiHHOT KOMIIETEHTHOCTI Yy Mporeci mpodeciiHoi MiArOTOBKY.
3anponoHOBaHi OpraHi3aliiHO-IIeJaroriuHi YMOBH JO3BOJISIOTH YIOCKOHATUTH METOIUKY
npodeciiiHol MiAroToBKM MaiOyTHIX odilepiB TaKTHYHOTO DpiBHS, 3poOuBIIKM i
aJICKBAaTHOK) CYYacHHMM 1 HEPCICKTUBHUM 3aBJaHHSIM BiICHKOBOI OCBITH. MU BBa)kaemo,
IO Mi/IBUIIEHHSI KOMIIETeHTHOCTI BUIycKHHKIB BB30O — maiiOytHix odiuepiB 3CY — Ha
OCHOBI IIUX YMOB ONTHMI3y€ IisUTbHICTh 3aKJIaJ(iB BUIOI OCBITH, i B KIHIIEBOMY MiJCYMKY,
MiABUIUTE 00OPOHO3AATHICTE YKpaiHu.

BUCHOBKHU TA NEPCIHEKTUBHU IMMOJAJIBIHINX PO3BIJOK

[TimcymMoByI09H, MOKEMO CKa3aTH, IO YIOCKOHAJIECHHS MPOQECiitHOi MiAroTOBKH
odinepiB TakTHIHOTO piBHA 30poiiHuX Crit YKpaiHu 3 ypaxyBaHHSIM KPaIIoro iHO3eMHOTO
JIOCBIJTy BUMarae CHCTEMHOTO ITiTXO/Ty JIO BUPIIIICHHS HI3KH MPOOJIeM, sIKi MU iIeHTH(IKYBaIN K
oprasizaiiiHo-TIeJaroriyHi yMOBH sl e(eKTHBHOTO (PopMyBaHHA iXHBOI TpodeciiiHol
koMrieTeHTHOCTi. Ili yMOBH SBISIOTH COOOIO KOMILIEKC 3aXOJiB, CIPSAMOBAaHWX Ha
ONTHMI3aIlil0 3MICTy, (OpM 1 METOIIB OCBITHBOTO IMPOIECY, IO B KiHIIEBOMY IiJICYMKY
3a0e3neuye e(CKTHUBHICTh CHUCTEMHU BIHCHKOBOI OCBITH Yy BHUIIMX BIMCBKOBHX 3aKliafax
ocBitn. OOIpyHTOBaHI OpraHi3allifHO-TIEArOTiYHI YMOBH BKJIIOYAIOTh: OHOBJICHHS
MaTepialbHO-TEXHIYHOI 0a3u, BHKOPHCTaHHS CHCTEM IMITAlliHHOTO MOJICIIOBAHHS,
MOJICPHI3AIII0 OCBITHIX METOJHMK, MOKPAIICHHS IICUXOJIOTIYHOTO 3a0€3MEYCHHS, a TaKOK
cTBOpeHHsT L[eHTpy KOHTPOJIKO SIKOCTI BiiCHKOBOi OCBITH. Bci 11i B3aeMOmoB's3aHi 3aX0au
crpsiMoBaHi Ha (OPMYBaHHS KOMIIETEHTHOTO, A00pe IArOTOBICHOTO O(hilepChKOTO
KOPIIYCY, 31aTHOTO €()EKTUBHO MPOTUCTOSITH CY4YACHUM BIHCHKOBUM BUKIIMKAM.

Jnst yemimHO1 MiArOTOBKM MaiOyTHIX o(ilepiB TaKTHYHOTO PIiBHSA KPUTHIHO
BOKJIMBO 3a0€3MeUnTH HaJICKHY NpodeciifHy Ta TCHXOJIOTO-TIeNaroriuny Kaamigikariio
HAYKOBO-IIeIaroriuHoro ckiany. lle g03BOJMTH CTBOPHUTH B 3aKia[i OCBITH CIPHUSTIUBE
OCBITHBO-BHXOBHE CEPEIIOBUINE, J€ BCi YYaCHHKH OCBITHBOTO IIPOIECY 3aIliKaBiCHI Y
MPOAYKTUBHIA B3aeMOMii. 3ampormOHOBAaHA HAMU METOIMKA BHUPI3HAETHCS CYKYIHICTIO
CKJIAJIOBHX: OCOOMCTICHOIO OpIEHTOBAHICTIO, I1HHOBAIIMHICTIO, IHTCTPATUBHICTIO Ta
CHPSAMOBAHICTIO HA PO3BUTOK KOMIIETEHTHOCTI. [i CyTh HOJArae y 3aCTOCYBAHHi Cy4acHHMX
NICUXOJIOTO-TIEIarOTiYHNX 3aco0iB  MOTHBAaLil KypcaHTIB, KOMIUIEKCHI MojepHi3amii
CUCTEeMHU HaBYaHHS, MiJBUIIECHHI SIKOCTI OCBITHBOI isibHOCTI KypcanTiB BB3O 3a paxyHok
IHTerpaii Kpammx METO/IIB i TEXHOJIOTIi, a TAKOK Y3TrOJHKCHHI BCIX BUSBICHUX YHHHUKIB.

[epcriekTUBaMHU TOAANBIINX HAYKOBHX PO3BIJOK € MPOEKTYBAHHS HABYAIbHO-
METOJUYHOTO KOMIUIeKCY i Bukiamadie BB30O, cnpsmoBaHOTO Ha  ITiIBHIICHHS
eexTuBHOCTI MpodeciitHOi MiArOTOBKM MaHOyTHIX 0diNepiB TAKTUIHOTO PiBHI 30pOMHHX
Cunt YKpaiHd IIDISX0M IMITIEMEHTAITi1 BiIMTOBIAHUX CTaHIAPTIB Ta KPaIoro JOCBioy KpaiH
HATO.
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DEVELOPING ENGLISH LANGUAGE COMPETENCE
IN FUTURE PROFESSIONALS IN ELECTRONIC COMMUNICATIONS
AND RADIO ENGINEERING: EU EXPERIENCE

ABSTRACT

In today’s era of global digitalisation, specialists in electronic communications
and radio engineering must function effectively in multilingual and multicultural
professional environments, where FEnglish is the primary language of technical
documentation, scientific research, and innovation. Ukrainian higher education faces a
challenge: while students often possess strong technical knowledge, their limited English
proficiency restricts access to international publications, participation in global projects,
and academic mobility. This article analyses European practices that integrate English
language development with engineering education, including Content and Language
Integrated Learning (CLIL), English-Medium Instruction (EMI), project- and task-based
learning (PBL/TBL), and blended and flipped learning approaches. Case studies from
Austria, the Czech Republic, Norway, and Poland demonstrate that combining these
methods enhances students’ technical understanding, professional communication, and
intercultural competence. Embedding English within technical curricula, engaging students
in authentic engineering tasks, and employing digital tools and virtual labs fosters active
use of English in context, strengthens domain-specific vocabulary, and improves reporting
and presentation skills. Adapting such practices in Ukrainian programmes requires teacher
training, curriculum redesign, institutional support, and partnerships with international
universities and industry. A coordinated, multi-method approach can significantly boost
students’ employability, readiness for global collaboration, and ability to meet European
engineering standards.

For Ukrainian higher education, adopting these practices represents a critical
opportunity to close the linguistic gap that currently limits students’ academic mobility,
employability, and international engagement. Further research could explore the long-term
effectiveness of integrated methods and the role of digital tools and international projects
in enhancing professional English skills and technical competence in Ukraine.

Keywords: English for Specific Purposes, electronic communications, radio
engineering, CLIL, EMI, project-based learning, blended learning, higher education,
Ukraine, internationalisation, European Union.
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_ PO3BUTOK AHT'JIOMOBHOI KOMIETEHTHOCTI
MAMBYTHIX ®AXIBIIB 3 EJEKTPOHHUX KOMYHIKAIIA I PAAIOTEXHIKH:
JAOCBIJI KPAIH €C

AHOTANIA

YV cyuacny enoxy enobanvroi yugpposizayii gaxieyi 3 ereKMpoOHHUX KOMYHIKAYitl
ma paoiomexuiku NOGUHHI epeKmueHo Oiamu 6 0OA2amoOMOSHUX I MYIbIMUKYIbMYPHUX
npoghecitinux cepedosuuyax, 0e aHenitiCbka Mo8a € KoH08010 Olsl MEXHIUHOI 0OKyMenmayii,
Haykosux oocuiodcenv ma innosayiu. Cucmema euwoi oceimu Ykpainu cmuxaemvcs 3
MPOOJIEMOIO: TIOTIPH TPYHTOBHI TEXHIUHI 3HAHHS, OOMEKEHa AHTJIOMOBHA KOMIIETEHTHICTh
Ccmyo0enmia YCKIAOHIOE O0OCHYN 00 MINCHAPOOHUX NYOMKayitll, y4acmy y 21000IbHUX NPOEKMAX i
akaoemiuny mooinvHicmos. Y cmammi 00CniodxceHo €8ponelicbKi npakmuku inmezpayii
PO3BUMKY AH2AIUCHKOI MOBU 3 THHCEHEPHOI O0C8IMOoI0, 30KpeMa HABYAHHA 3d NPUHYUNOM
Content and Language Integrated Learning (CLIL), anenomosne suxnaoanua (English-
Medium Instruction, EMI), npoekmrne ma 3agdanns-opicumosane nasuanus (PBL/TBL), a
maxooic 3miutani ma nepeseprymi mooeni Hasuauus. JJoceio Aecmpii, Yexii, Hopesezii ma
THonvuyi demoncmpye, 1o NOEOHAHHS Yux NiOX00I6 3HAUHO NIOBUULYE MEXHIUHY KOMNEMEHMHICTb
cmyoenmis, iXHIO npoQeciiny KOMYHIKAYI0 ma MidcKyIbmypHy 00i3Hanicms. 3a3HaueHo,
Wo iHmepayisi AH2IIUCbKOL MOBU 68 MEXHIYUHI OCBIMHI NPO2PAMU, 3ALYYEeHHs CIYOeHmig 00
PeanbHux iH)CeHepHUX 3A80AHb MA 3ACMOCYBAHHA YUDPOBUX IHCINPYMEeHmiE | 8ipmyanbHUX
aabopamopiii cnpuse akmugHOMy BUKOPUCTIAHHIO MOSU, PO3BUMKY (axoeoi mepminono2ii
ma 800CKOHAIEHHIO HABUYOK CKIAOAHHSA 368imis i npezenmayin. Aoanmayis yux npakmux 6
yrpaincokux 3BO nompebyec nidcomosku 6uxkiaoavie, peousqauiny HAGUAILHUX NIAHIE,
iHCMUMYYIUHOT NIOMPUMKU WA NAPMHEPCMBA 3 MIJICHAPOOHUMU VHIGepcumemamu i
npomucnosicmio. Becmanosneno, wo xkoopounosanuii nioxio mooice cymmego nioguuumu
KOHKYPEHMOCHPOMONICHICMb CIMYOEHMI8, IXHI0 20MOGHICIb 00 MINCHAPOOHOI cnisnpayi ma
8ION0GIOHICMb EBPONEUCHKUM CMAaHOapmam iHdceneprol oceimu. s ykpaincokoi suwor
0C8IMU BNPOBAOINCEHHS YUX NPAKMUK € KPUTMUYHO BANCIUBOIO MONCIUBICIIO NOOOAMU
MOBHUTL PO3pUB, AKULL HAPA3I 0OMENHCYE CMYOeHmie y IXHbOMY NpayesiaumysaHui ma
MIHCHApOOHiu  Oisnonocmi. Ilepcnexmusu  nodanvuiux — OOCHIOJNCEHb  NOAAAIOMb 6
OYIHIOBAHHI 00820CMPOKOBOL eheKmusHOCmi iHme2posanux memooie i poii yugposux
TEXHONO02IL Ma MINCHAPOOHUX NPOEKMIE Y PO3GUMKY Npogecilinoi  aneiomMo8Hol
KOMNemeHmHOCMI Mma MexXHIYHUX HABUYOK ) cucmemi suwjoi oceimu Yxpainu.

Knrouosi cnoea: aneniticoka moga 3a npoghecitinum CHpAMY8AHHAM, eJeKMPOHHI
xomynixayii, padiomexuixa, CLIL, EMI, npoekmue naguamms, 3miwamne HAGYAHHS, SUUA
oceima, Ykpaiua, inmeprayionanizayis.

INTRODUCTION

In the era of global digitalisation, specialists in electronic communications and
radio engineering must operate confidently in multilingual and multicultural environments.
English has become the universal language of professional communication, technical
documentation, scientific research, and innovation exchange. Developing English
competence among future engineers is therefore not merely a linguistic goal but a strategic
component of professional training and employability (Aswirawan & Lawi, 2022). These
fields are among the fastest-evolving technological domains, requiring continuous access to
international knowledge, participation in transnational research, and collaboration with
global engineers, scientists, and companies. Most scientific literature, technical standards,
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patents, and software documentation are published in English, making proficiency essential
(Cantwell & Shukla, 2025).

In the context of European integration and a growing digital economy, Ukraine’s
higher education system faces the challenge of preparing competitive specialists for
international environments. Despite reforms introducing competence-based approaches, the
linguistic component of technical education remains underdeveloped. Many Ukrainian
students have solid technical knowledge but struggle with English manuals, publications, or
presenting findings internationally, limiting academic mobility, employment prospects, and
participation in global innovation networks. Studying and adapting successful European
practices in English language training is therefore crucial for Ukraine. Improving English
education for future specialists will strengthen academic internationalisation, technological
advancement, and Ukraine’s participation in the global digital community..

THE AIM OF THE STUDY

The article aims to analyse effective European practices for developing English
language competence among students of electronic communications and radio engineering
and propose recommendations for improving English-mediated professional training of
future engineers in Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The development of English language competence in future specialists in
electronic communications and radio engineering relies on applied linguistics, English for
Specific Purposes (ESP), and contemporary pedagogical approaches in higher engineering
education. ESP theory highlights the importance of aligning language instruction with
learners’ professional needs, focusing on mastery of domain-specific terminology,
comprehension of English manuals and research, and effective communication in
international academic and professional contexts (Chaovanapricha & Champakaew, 2024).

Content and Language Integrated Learning (CLIL) embeds English instruction
within technical curricula, fostering simultancous acquisition of subject knowledge and
language competence (Nguyen et al., 2025). Successful European implementations,
including Austrian-Czech initiatives, demonstrate improvements in technical understanding,
professional vocabulary, and intercultural competence (VSTE Institute for Technology and
Economics, Budweis & FH Oberosterreich, 2025a; 2025b). English-Medium Instruction
(EMI) further promotes immersion in content courses conducted in English, enhancing
reading, writing, and oral skills while supporting interaction with international publications,
standards, and collaborative projects (Lin & Lei, 2021; Karabay & Durrani, 2024; Orduna-
Nocito & Sanchez-Garcia, 2022).

Project-based learning (PBL) and task-based learning (TBL) situate English use
within authentic professional tasks, such as system design, simulations, or presentations.
European case studies, including NTNU Engineering Ladder in Norway (EIT HEI
Initiative, 2023) and the IoT Engineering programme at Warsaw University of Technology
(Krasniewski, 2025), illustrate how PBL/TBL develops technical skills, professional
communication, and intercultural competence. Blended and flipped learning models support
student-centered, technology-mediated learning, integrating subject content with English
practice through digital tools, virtual labs, online simulations, and technical corpora, while
maximizing in-class engagement (Mizza et al., 2025).

This framework also draws on communicative competence theory, emphasizing
linguistic, pragmatic, and strategic skills for effective professional interaction in English
(Aladini & Gheisari, 2025; Mao & He, 2021). By integrating ESP, CLIL, EMI, PBL/TBL,
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and blended/flipped approaches, language learning becomes inseparable from technical
education, enabling students to develop professional and linguistic competence. To address
this problem and propose effective solutions within European and Ukrainian scientific
discourse, methods such as theoretical analysis, deduction, induction, systematization, and
generalization were employed.

RESULTS

The investigation of English language instruction for students in electronic
communications and radio engineering highlights a persistent gap: while many Ukrainian
students have strong technical knowledge, they often struggle with English manuals,
research publications, and international presentations. This limits their academic mobility,
employment opportunities, and participation in global collaboration and innovation
networks. A detailed analysis of successful European tertiary engineering education shows
that combining pedagogical strategies, rather than relying on a single method, is most
effective in developing English-mediated professional competence. The following
discussion presents these approaches with real-world examples and considers their
combined applicability for the Ukrainian context.

In the cross-border CLIL — content and language integrated learning initiative
between Austria and the Czech Republic, technical degree programmes in informatics,
logistics, civil and mechanical engineering were enriched with multilingual modules in
German, Czech and English (VSTE Institute for Technology and Economics, Budweis &
FH Opberosterreich, 2025b). For instance, 48 teaching and learning modules and
multilingual glossaries were developed to integrate language and subject content (VSTE
Institute for Technology and Economics, Budweis & FH Oberosterreich, 2025a). Students
in these programmes improved not only their technical knowledge but also domain-specific
vocabulary and intercultural competence. Within this study, applying a CLIL approach to
Ukrainian electronic communications/radio engineering curricula could embed English
language development directly into technical course modules, thereby strengthening
students’ ability to engage with English-language technical materials.

Even though detailed case-studies of FEnglish-Medium Instruction (EMI) in
engineering are less prominent in the sources accessed, the trend across European higher
education is clear: instruction in English for content courses accelerates both discipline-
specific understanding and English language proficiency (Lin & Lei, 2021). By situating
the technical subject in the medium of English, students must process complex engineering
concepts in English, enhancing their reading, writing and oral skills in the professional
register. Adapting EMI into Ukrainian programmes implies delivering lectures, seminars or
labs in English (or partially bilingual), targeting students’ ability to work with international
specifications, publications and communication in the global engineering community.

The Norwegian University of Science and Technology (NTNU) Engineering
Ladder initiative, for example, uses project-based learning (PBL) and task-based learning
(TBL) in electrical engineering to engage students with real-world ‘wicked’ problems and
external stakeholders (EIT HEI Initiative, 2023). Their research shows that PBL/TBL
assignments lead to positive student learning outcomes, improved motivation, and effective
formation of professional competencies. Similarly, the “Internet of Things (IoT)
Engineering” programme at the Faculty of Electronics and Information Technology,
Warsaw University of Technology, demonstrates how PBL can be systematically embedded
across the engineering curriculum. From the first year onwards, students engage in open-
ended, real-world tasks such as designing and implementing IoT prototypes, including
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sensors, wireless modules, and network communication systems (Krasniewski, 2025). This
approach not only reinforces technical knowledge but also promotes the development of
communication, documentation, and presentation skills in English, essential for
participation in international professional environments.

For Ukrainian students specialising in electronic communications and radio
engineering, these European models provide valuable guidance. Embedding PBL/TBL
tasks, such as prototyping communication systems, documenting their operation in English,
presenting results to peers or external stakeholders, and reflecting collaboratively on design
choices, enables active use of English in authentic problem-solving contexts, enhancing
both technical competence and professional language skills.

While the literature offers fewer specific engineering-English case studies labelled
as “blended” or “flipped”, it is clear that digital tools (virtual labs, online simulations,
technical corpora) and flipped-classroom structures support the integration of subject
content and language learning (Mizza et al., 2025). For example, within the Austrian-Czech
CLIL project, e-learning modules and digital flashcards for technical terminology were
created (VSTE Institute for Technology and Economics, Budweis & FH Oberosterreich,
2025a; 2025b). A flipped classroom approach for Ukrainian students could entail pre-class
English-mediated reading of technical texts and online modules, followed by in-class
workshops where students use English to discuss, design and present engineering tasks.

However, the evidence from European engineering education underscores that no
single method suffices to generate robust English-mediated professional competence;
rather, a synergistic integration of approaches is required (Holgaard et al., 2023). CLIL
embeds language within content; EMI immerses students in English for technical study;
PBL/TBL engage them in real-world tasks using English; blended/digital and flipped
models increase flexibility, student autonomy and interaction in English. When adapted for
Ukrainian higher-education programmes in electronic communications and radio
engineering, this combined methodological toolkit can produce measurable improvements:
students who can interpret English-language technical documentation, write reports in
English, present findings internationally, and collaborate within global engineering networks.
Moreover, the strategic significance of these improvements extends beyond individual
student outcomes. Strengthening English-language competence in technical disciplines
supports Ukraine’s higher-education internationalisation, aligns specialist training with
European engineering and digital economy standards, and enhances graduates’ employability
and mobility in the integrated European and global labour market.

From a pedagogical perspective, implementing such a diverse blend of methods
necessitates institutional support: curriculum redesign, teacher professional development in
CLIL/EMI, development of English-medium materials in electronics/radio engineering,
access to digital tools and virtual lab platforms, and establishing partnerships that enable
authentic PBL/TBL in English (Zoghbor & Alexiou, 2020). Future research might track
longitudinal outcomes such as graduates’ employment, mobility and participation in
international innovation networks, and investigate which combinations of methods (e.g.,
CLIL + flipped + PBL) are most effective in the Ukrainian technical-education context.

Thus, adapting the European practices reviewed here offers a practical and
evidence-based pathway for developing English language competence in future specialists
in electronic communications and radio engineering in Ukraine, thereby supporting both
individual professional growth and the country’s broader digital-economy and
international-integration objectives.
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CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Therefore, developing English language competence is no longer optional for
specialists in electronic communications and radio engineering. It is a strategic necessity
that directly impacts their ability to access international research, collaborate in global
innovation networks, and succeed in the competitive digital economy. European examples,
including CLIL, EMI, project- and task-based learning (PBL/TBL), and blended and
flipped learning, as implemented at NTNU, Warsaw University of Technology, and in the
Austrian-Czech CLIL initiative, demonstrate that integrating language instruction with
technical education produces highly effective outcomes, enhancing both professional
English skills and domain-specific knowledge.

For Ukrainian higher education, adopting these practices represents a critical
opportunity to close the linguistic gap that currently limits students’ academic mobility,
employability, and international engagement. Embedding English in technical curricula,
engaging students in authentic project- and task-based activities, and using digital and
flipped learning tools can dramatically improve technical vocabulary, presentation skills,
and intercultural competence. Achieving this requires systematic teacher training in CLIL,
EMI, and project-based English instruction, robust institutional support for curriculum
redesign and English-medium materials, and partnerships with international universities
and industry to create authentic English-language learning contexts.

A coordinated, multi-method approach promises measurable and lasting impact:
Ukrainian students who master English-mediated professional skills will be equipped to
interpret complex technical documentation, deliver reports and presentations in English,
and collaborate effectively within global engineering networks. Beyond individual
development, these improvements will accelerate the internationalisation of Ukraine’s
higher education, align training with European engineering standards, and empower
graduates to thrive in a rapidly evolving global digital and technological landscape.

Further research could examine the effectiveness of combined CLIL, EMI,
PBL/TBL, and blended/flipped approaches and the role of digital tools and international
collaboration in enhancing students’ English, technical skills, and employability.
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®OPMYBAHHS PET'YJISITUBHOI KOMIIETEHTHOCTI
CTYAEHTIB ECTPAJTHO-I’KA30BOT'O CITIIBY Y HNIAOTOBII
JIO KOHIIEPTHOI JIISITbHOCTI: 3APYBIKHUM JOCBIJ] OCBITHIX CHCTEM

AHOTANIA

YV konmexcmi enobanizayii, 3pocmanms poui 3Haub i MEXHON02IU Y CYCNITbCMEE ma
MoOepHizayii cucmemu ocgimu 6 Ykpaini axmyanizyemvcsi npobaema opmysanns
npogheciinoi komnemenmnocmi gaxisyie y eanyz ecmpaoHo-0ica308020 CHigy, Wo €
KAIOYOBUM eJleMEeHMOM Ni020MOBKU KOHKYPEHMOCHPOMONCHUX MY3UKAHMIB, 30aMHUX 00
meopuoi camopeanizayii 6 ymoeax OuHamiuHux 3miH. JloCniodicenus cnpsamogane Ha
meopemuure 0OIPYHMYBAHHA MA NPAKMUYHY IMIIEMEHMAYII0 KOMNEMEHMHICHO20 Ni0X00y
6 npogheciiniii nideomosyi cmyoeHmie 00 KOHYEPMHOI OIIbHOCMI 3 YPAXYSAHHAM
3apyoOincH020 00C8I0Y OCEIMHIX cucmem.

Ha ocnosi ananizy npayv eimuusnanux yuenux (O. Menvnux, B. Kosanemko,
JI. Illempenxo) ma 3apybixcrnux oocnionuxie (Joc. Minnep, P. Edeapoc, JI. Kycmoodepo,
. Bapo-Cmetinman) pe2yisamuéna KOMHEMeHMHICMb PO32TA0AEMbCsl K  IHMe2paibHa
AKICMb, Wo 3a0e3neuye camopezyiayilo, emMoyituny cmabilbHicmb, meopuy adanmayilo ma
ehekmusHy 83aEMO00iI0 3 AyOUMOPI€EIo 8 YMOBAX KOHYEPMHOL QisIbHOCHII.

Ocobausy ysaey npudineno 3apybisxcruomy 0oceioy oceimuix cucmem CIIA, kpain
€sponu (3oxkpema Cranounagii ma Beauxobpumanii), 0e 02ca308a 60KAIbHA 0CGIMA iHMezpye
HeghopManbHe HABYAHHS, MYTbMUKYILINYPHI NIOXOOU, IMAPOGI3AYIHI NPAKMUKY MA THHOBAYIUHI
MexHonozii, maxi sAK Yu@posa aHANIMUKA BOKANLHO20 GUKOHAMHA. 3anponoHO8AHO
KOMAAEKC [THOUBIOYAILHO OPIEHMOBAHUX Ne0d202iYHUX MEeXHON02IU, GKIIYAIYU Memoou
NCUXiyHOl camope2ynayii, MiscOUCYunIiHapHoi inmezpayii, ananizy My3uduH020 Mamepiaiy
ma IMIpOGI3aYIHUX NPAKMUK, 5Ki 610 8epu@iko8aHo 6 eMnipUuYHOMY OOCTIOJNCEHHI 3a
yuacmio cmyoeHmis My3udHux eumux 3axkiadie oceimu Ykpainu. Pesynomamu ceiouamo
npo 3HauHe 3POCMAHHA PIBHSA BUKOHABCLKOI MauCmepHOCmi, eMOYilHoi eupasHocmii,
NCUXONOSTYHOT CMIUKOCTT MA PedaeKCUBHUX HABUYOK CTNYOEHMIS.

Tlepcnexmueu nodanbuiux 00CIiOAHCeHb OXONTIOI0Mb PO3POOKY YUPDPOBUX OCEIMHIX
naamegopm, MYIbMUMeOliHuUX MpeHadcepis, OHIAUH-KYPCIE@ i3 6OKALY, a MaKodlic
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3ACMOCYBAHH  HelpoOnedaociunux nioxo0ié i3 Ypaxy8aHusaM 3apyOijcHux mooenell.
Poboma mae meopemuune 3nauenns 018 po3gumky nedazo2iunoi HayKu, 30Kkpema 6 2any3i
MY3UYHOL 0C8Imu, ma NPaKmuyHy YiHHICMb 051 600CKOHANEHHS NPOGeCitiHol nio2omoeKu
B0KANiCMI6 eCMPAOHO-0HCA306020 HANPAMY, CHpusiouu ixuit adanmayii 00 Cy4acHux
BUKIUKIE MUCEYLKO20 CePedosuiyd.

Knwowuosi cnosa: pecynsimuena KOMHEMEHMHICb, eCMpPAOH0-04CA306Ull  CHIg,
KOMRemeHmMHICHUL nioxio, 3apyoischutl 00ceio, npogecitina nid2omoeKka, KOHYepmHa
OisbHICYb, HepOPMATbHE HABUANHS, MYTbMUKYILINYPHI NIOX00U.

DEVELOPING REGULATORY COMPETENCE OF POP JAZZ VOCALS STUDENTS
IN PREPARATION TO CONCERT ACTIVITY:
FOREIGN EXPERIENCE OF EDUCATION SYSTEMS

ABSTRACT

In the context of globalization, the increasing role of knowledge and technology in
society, and the modernization of the Ukrainian education system, the issue of developing
professional competence of specialists in pop-jazz vocals has become particularly relevant,
as it is a key element in preparing competitive musicians capable of creative self-
realization in dynamic conditions. This study aims to provide a theoretical foundation and
practical implementation of the competence-based approach in the professional training of
students for concert performance, with a focus on insights from international educational
systems. Based on the works of Ukrainian scholars (O. Melnyk, V. Kovalenko, L. Petrenko)
and foreign researchers (J. Miller, R. Edwards, L. Custodero, D. Ward-Steinman), regulatory
competence is conceptualized as an integral quality that ensures self-regulation, emotional
stability, creative adaptability, and effective audience interaction in concert settings.

Particular attention is paid to the experience of educational systems in the USA
and European countries (notably Scandinavia and the United Kingdom), where vocal jazz
education integrates informal learning, multicultural approaches, improvisational practices,
and innovative technologies, such as digital vocal performance analytics. A set of
individualized pedagogical technologies is offered, including methods of psychological self-
regulation, interdisciplinary integration, musical material analysis, and improvisational
practices, which were validated through an empirical study involving students from
Ukrainian music higher education institutions. The results demonstrate significant
improvements in performance mastery, emotional expressiveness, psychological resilience,
and reflective skills among students.

Future research prospects include the development of digital educational platforms,
multimedia training tools, online vocal courses, and the application of neuro-pedagogical
approaches based on international models. This study holds theoretical significance for the
advancement of pedagogical science, particularly in the field of music education, and
practical value for enhancing the professional training of pop-jazz vocalists, facilitating
their adaptation to contemporary challenges in the artistic environment.

Key words: regulatory competence, pop-jazz vocals, competence-based approach,
international experience, professional training, concert performance, informal learning,
multicultural approaches.

BCTYII
CyuacHi nporecy ri06asizaiii, 3pocTaHHs pojii 3HaHb 1 TEXHOJIOTIH y CyCIIBCTBI
Ta MOJEpHI3allisi CHCTEMH OCBITH B YKpaiHi 3yMOBIIOIOTH MOTpedy B MiArOTOBI
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KOHKYPEHTOCIIPOMOXXKHUX (paxiBIiB, 3MaTHUX aganTyBaTHCA A0 JMHAMIYHUX 3MiH i
peayi3oByBaTH TBOPYMH MOTEHIIAN y mpodeciiiHiii mismpHOCTI. Y 1hOMY KOHTEKCTI
0COOJIMBOTO 3HAYCHHS HAOyBa€ MY3MYHO-TICAATOrIYHA OCBiTa, 30KpEeMa MiIrOTOBKA CTYICHTIB
€CTPaJHO-/PKa30BOr0 CIIIBY O KOHLEPTHOT AisTIBHOCTI, sIKa BUMArae IMoe€JHaHHsS TeXHIYHOT
MakCTepHOCTI, €MOLIHHOI BHPa3HOCTI, ICUXOJOTIYHOI CTIMKOCTI Ta €CTETHMYHOIO CMaKy
(Menbnuk, 2023). KomneTeHTHICHUN MiAXiJ, M0 Ha0yBa€ NOMIMPEHHS B MPAKTHLI BUIIO]
OCBITH, PO3IIISAAETHCS K €(EKTHBHUH IHCTpyMEHT (OpMyBaHHS NPO(dECiHHUX SKOCTEH,
HEOOXITHMX IS YCHIIIHOT peami3allii B yMOBax Cy4acHOTO KyJbTYpHOTO Ta €KOHOMIYHOTO
cepenosua (Ilerpenko, 2020).

OpHiero 3 KIOYOBUX MPOoOJIeM YKpaiHCHKOI OCBITHBOI MOJITHKHU € 3a0e3rmeueHHs
BIIMTOBIAHOCTI CHUCTEMM BWIIOI OCBITH CBITOBUM CTaHIApTaM 1 BHMOTaM CYy9acHOTO
cycminberBa. L1 moTpeba 3ymMOBWIIA HEOOXIAHICTh TOMIYKY 1HHOBAIIMHUX IIJISAXiB
YAOCKOHAICHHS MPOo(deciifHOT MArOTOBKH, 30KpeMa B raiy3i KyJIbTYpH Ta MHUCTENTBa. Y
MiATOTOBI CTYACHTIB €CTPaTHO-IKAa30BOT0 CIIBY AaKICHT 3MIIIYEThCS 3 TPAJAHULIAHUX
METOJIB HaBYaHHs, OPIEHTOBAaHMX Ha TEXHIYHE BIOCKOHAJCHHS, 10 KOMIIETEHTHICHOI
MOJIeNi, sIKa IHTErpye 3HAHHS, HABHYKH, IICHXOJOTIYHI Ta KOMYHIKATHBHI aCICKTH
(KoBanenko, 2021). PerynsaTuBHa KOMIICTEHTHICTb, K CKJIa0Ba MpodeciiiHOl miAroToBKH,
BiZlirpae BHUpIMIAIbHY pOJIb Y (OPMYyBaHHI 3JaTHOCTI CTYAEHTIB JO CaMOpETYISLil,
YIPaBJIiHHS €MOLIITHUM CTaHOM 1 ajanTauii 10 CTPECOBUX YMOB KOHLIEPTHOT JiSUILHOCTI.

OcoOnuBe 3HAYCHHS MJIs YKPAiHCHKOTO KOHTEKCTY Ma€ aHaji3 3apyOiKHOTO
JIOCBIY OCBITHIX CHCTEM, JI¢ JKa30Ba BOKaJbHA OCBiTa iHTErpye HeopMmallbHEe HaBUYAHHS,
MYJBTUKYJIBTYPHI Tixoau Ta iHHoBamiiHi TexHoorii. locsin CIIA, €ponu (Dinnsumii,
BenukoOputanii) Ta CkaHIUHABIT TEMOHCTPYE €PEKTUBHICTh MOJIENICH, OPIEHTOBAaHUX Ha
KpEaTUBHICTh, IMIIPOBI3aIlil0 Ta MIXIMCIUIUIIHAPHY IHTETpaIlifo, MO MOXE CIyTyBaTH
OCHOBOIO IS afanTaiii B ykpaiHchKii cuctemi ocBitu (Hebert, 2015).

META JOCJIIAKEHHSA

Mera cTaTTi — OOIPYHTYBATH TEOPETHUYHI 3aCaiy Ta IPAKTUYHI acrieKTH (OopMyBaHHs
PEryJIATUBHOI KOMIICTEHTHOCTI CTY/EHTIB €CTpa/HO-J)Ka30BOr0 CHIBY B Ipoleci iXHbOI
npodeciiiHol miAroTOBKH 10 KOHIEPTHOI IisUTbHOCTI 3 ypaxyBaHHSIM 3apyOiKHOTO JOCBiLy
OCBITHIX CHCTEM. 3aBJaHHS BKJIIOYAIOTH: aHaJ3 TEOPETUYHUX OCHOB KOMIIETEHTHICHOTO
MiIX0Y; PO3pOOKyY Ta armpoOallito iHIWBITyaTbHO OPIEHTOBAHHUX MEAArOTITHIUX TEXHOJIOTH;
OIIIHKY pPOJIi TICHXIYHOi CaMOpPEryJslii B KOHIEPTHIN isIbHOCTI; JOCTIKEHHS YMOB
OCBITHIX CHCTEM Y 3apyOiXKHOMY JOCBiJli; BU3HAUEHHS TIEPCIIEKTHB MOIABIINX PO3BiIOK.

TEOPETUYHA OCHOBA TA METOAHU JOCJIIJ>KEHHS

TeopeTHKO-MeTOI0JIOTIYHOI0 OCHOBOIO JOCHIDKEHHS € Tpalli TAKUX YKpaiHCHKUX
yuennx, sk B. Kosamenko (2021), C. Kpaseup (2020), O. Menpauk (2023), JI. [Tetpenko
(2020), H. Cunopenko (2022), a takox 3apyoixuux (R. Edwards (2022), D. Hebert (2015),
J. Miller (2019), D. Ward-Steinman (2010) ta in.).

[Ipobnemaruka npodeciiiHoi MiArOTOBKM CTYAEHTIB €CTPaJHO-IKa30BOIO CIIBY
JI0 KOHIEPTHOI IisUIBHOCTI € NpeAMETOM YBarW SIK BITYM3HAHUX, TaKk 1 3apyOiKHHX
nocnigaukiB. Y npausx B. Kosanenko (2021), O. Mensnauka (2023), JI. ITerpenko (2020),
P. Enapnca (R. Edwards) (2022), /x. Mimnepa (J. Miller) (2019) Ta iHmmMX y4yeHux
aHATI3YIOTHCS TIPUHIIUTIN PO3BUTKY BOKATHLHO-BUKOHABCHKUX KOMITETEHTHOCTEH, TICXO(]izionoriuni
acreKTH BOKaJIbHOI MISUTBHOCTI Ta TMeaaroriyHi ymoBH (opMmyBaHHS TpodeciiiHol
MarictepHOCTi. 3okpeMa, O. MenbHUK KOHIENTyami3ye npodeciiHy MiIroTOBKY SIK CHHTE3
TEXHIYHOT MaWCTEPHOCTI, XYA0KHBO-EMOIIHHOTO EKCIPECUBI3MY Ta ICUXOJOTIIHOT
CTIHKOCTI, TIKPECIIOIYN POJIb CaMOPETYISIii B 3a0e3MedeHHi CIeHIYHOT CcTaOlIbHOCTI
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(Menpauk, 2023). 1lg mo3urliss KOpeioe 3 YKpaiHCHKOIO IMEAaroriyHO0 TPAIHUIIIEI0, IO
aKIIeHTY€E Ha iHTEeTpaIlii TBOPUHX 1 ICUXOJIOTIYHUX KoMITOHEeHTiB (Cumopenko, 2022).
3apyOikHuii mocmizHuk Miumrep y cBoiii npaui «BokajgpHE MHCTEHTBO Yy
BukoHaHHI» (Vocal Artistry in Performance) narononrye Ha xopemsiuii MK eMOLIHHUM
CTaHOM BMKOHABISl Ta HOTO BOKAaJbHOIO BHPA3HICTIO, PO3IIIAAI0YHM CaMOPETYISIII0 SK
MEXaHi3M rapMoHi3auii BHYTPIIIHBOTO IICHXIYHOTO CTaHy Ta TBOPYOI IHIMBIAYaJIbHOCTI
(Miller, 2019). Y KOHTEKCTI yKpaiHCBKOI MY3WYHO-TIEAAroriyHoi OCBITH pEryJisiTHBHA
KOMITETEHTHICTh TPAKTYEThCA SK TMOJIMOJalbHA CTPYKTypa, IO IHTErpye€ KOTHITHBHI,
€MOIIiiiHI, TOBEIHKOBI Ta KOMyHiKaTuBHI komrnioHeHTH (Kpasetp, 2020). BoHa nposBisieTsCs B
3IaTHOCTI CTYACHTA JI0 CBiJOMOTO YIPAaBIiHHS BIACHOIO MisUTbHICTIO, aHAJi3y MY3UYHOTO
Marepiany, aganTtaiii 0 CTPECOBUX YMOB BUCTYITY Ta €(EKTHBHOI B3aEMOIIT 3 Ay TUTOPIETO.

KimrouoBi ymoBH (popMyBaHHS PETryJISATHBHOI KOMIIETEHTHOCT] BKITIOYAIOTh: CTBOPEHHS
CIIPUSITIMBOTO TICHXOEMOIIITHOTO CepeloBHINa sl BOKaJILHOTO po3BUTKY (Miller, 2019);
IMIUIEMEHTALliI0 1HAUBIAyabHO-TUepeHuiioBanoro miaxony (Edwards, 2022); interpariro
BUKOHABCHKHX, INCHXOJIOTIYHMX 1 meparoriynmx acrektiB HaBuaHHA (Ilerpenxo, 2020);
CTUMYJISILIIIO TBOPYOT aBTOHOMIT Ta METaKOTHITHBHOI peduiekcii (MenpHuK, 2023).

Merono0Ti4Ha CUCTEMa IiJrOTOBKM CTYJCHTIB €CTpaJHO-IKa30BOr0 CIiBY
0a3yeThCsl Ha IHHOBALIMHUX MEIATOTIYHUX TEXHOJOTISX, IO OXOIUTIOIOTh METOIU MCHUXIYHOI
camoperyJssinii, MDKIMCLUUMIUIIHAPHOT 1HTerpawlii, aHajizy My3UYHOTO Marepialy Ta
iMIIpoBizariftHuX mpakTuk. L[i MeToau CrpsSMOBaHI Ha CHHEPTil0 TEeXHIYHUX HAaBHUYOK i3
XYI0’)KHBO-EMOITi HHOI0 BUPA3HICTIO, aHATITHIHIUM MHUCIIEHHSM 1 IICHXOJIOTIYHOIO CTIHKICTIO
(Kosanenko, 2021). 3okpema, HeHpoIeaarorivdi Mmaxoau, 0 BPaxoBYIOTh HEHpPOOioIorivHi
MEXaHi3MH BOKaJbHOTO BHKOHAHHS, JO3BOJIIIOTH ONTHUMI3yBAaTH IPOIECH CIPUHHATTA,
BIITBOPEHHS 3BYKY Ta eMoliiiHo1 peryssmii (Ovcharenko, 2021).

TeopeTHuHi 3acaji TaKOXX BKJIIOYAIOTH aHAJI3 iCTOPHYHOTO PO3BUTKY BOKAIBHOI
MEeJaroriku B YKpaiHi, Bill KIACHYHUX TPAAMIIA 0 CydacHUX iHHOBawid. Hampukian,
npani KoBajieHKO aKLEHTYIOTh Ha NPUHLIMINAX, IO MOEAHYIOTH TEXHIYHY JOCKOHAIICTD i3
EMOLIMHUM BHpaXXCHHSIM, BpaxoByluM KyiabTypHuid KoHTekcT (KoBamenko, 2021).
3apyOixHI miaxomy, sk y poborax Ensapica, nmponoHyOTh iHTErpauito NcuxoQizionoriqHux
aCIeKTiB, MO PE30Hye 3 yKpaiHchkuMmu pochimkeHHsMu (Cumopenko, 2022). Takum
YUHOM, TEOPETUYHA OCHOBA ()OPMYBAHHS PETYISATHBHOI KOMIIETEHTHOCTI € OaraTorpaHHOIo,
MOETHYIOYH TPAAMIIii, IHHOBAII{ Ta MiXKJIUCIUTUTIHAPHI TTiXOIH.

V nporeci fociipkeHHs 0ys10 BUKOPUCTAHO KOMIUIEKCHUHN TTiIXiT IO BUCBITIICHHS
mpobJeMH, [0 TPYHTYETHCS HAa CHCTEMHOMY, KOMIETCHTHICHOMY Ta CHHEPIeTHYHOMY
MigXoAax 13 3aCTOCYBaHHSAM METOJIB TEOPETUYHOTO aHalli3y, CHUHTE3y, IOPIBHSHHS,
EMITIPUYHOTO CIIOCTEPEKEHHS Ta eKCIepuMeHTy. JlochmimkeHHs mependadae iHTErpariro
NICUXOJIOTO-TIEarOTiYHNX 1 HeWPOIeaaroriYHuX MiAXoAiB 10 (OPMYBaHHS PEryJIsITUBHOL
KOMIICTCHTHOCTI 3 aKIICHTOM Ha 3apyOiXKHI MOJENI.

BUKJIAL OCHOBHOI'O MATEPIAJY JOCJIIIKEHHSA

AmHaini3 3apyOiXKHOIO JJOCBily OCBITHIX CHCTEM Y MiATOTOBLI CTY/AEHTIB €CTpaIHO-
J[Ka30BOTO CITIBY JTO3BOJISIE BUSBUTH ¢(PEKTHBHI MOJEII, SIKi MOXYTh OyTH aJanTOBaHi JyIs
ykpaincekoi cucremu. Y CIIIA mkxa3oBa OCBiTa IHTEIPYETHCS B YHIBEPCUTETCHKI IIPOrpaMH
3 aKIeHTOM Ha KpeaTHBHICTH 1 iMmpoBizamiro. Hampukiazn, y Moneni HaBYaHHS TBOPUYOI
BOKaJIbHOI JKa30BOi iMriposizarii, po3pooieniii JI. Bapa-CreiiHMaH, BUKOPHUCTOBYETHCS
tecT Torrance Tests of Creative Thinking (TTCT) mns omiHKH KpeaTHBHOCTI, IO BKIIIOYAE
BepOabHy Ta (IrypHY BUIBHICTH, THYYKICTh, enabopamiro Ta opuriHampHicTh (Ward-
Steinman, 2010). Lls mMozens, 3actocoByBana B Hpio-MOpKebkOMy YHIBEpCHTETI, MOEIHYE
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(hopmanbHe HaBYaHHS 3 HEHOPMATHLHIUMH TIPAKTUKAMH, TAKUMH SIK JDKEM-CECIi, 1110 CIIPHUsE
PO3BUTKY PEryJISITHBHOI KOMIIETEHTHOCTI 4Yepe3 CaMOpEeryJsisilil0 B peajbHUX CUCHIYHUX
yMoBax. Y nocnipkeHHi mig Ha3Boro «llomosiaHHS po3pUBY: BIUIMB JKa30BOi OCBITH Ha
My3UKy Ta akajgemiuHi muciuruiiam» (Robertson, 2023) migkpecaroeThes poiib AKa30BOi
OCBITH B «3akiazax nepeBaxkHo misi Oumx» (PWIs (primarily white institutions)) mis
NOJIOJIAHHSL  CTEPEOTUIIB 1 (OPMYBaHHS MYJIBTUKYJIBTYPHOI KOMIIETEHTHOCTI, J€
PEryJIATUBHI HABUYKH OL[IHIOIOTHCS Yepe3 MopTHoIIio BUCTYIIIB.

Y €ppori, 30kpema B CkaHAMHABCHKUX KpaiHaX, JpKa30Ba BOKAJIbHA IEJarorika
(hOKyCYETHCS Ha €KCTIEPTHU31 MOMYJIIPHOT MY3UKH Ta JKa3y B BHUIMIA OCBITi. JlocmimkeHHS
«PO3BUTOK 3HaHb 1 HABMYOK B Taly3i MOMYJSIPHOI MY3WKH Ta JKAa30BOI BOKaIBLHOL
rearoriki B kpainax IliBHigHOT €Bpormm» (Mesid, 2019) onmucye Moenb, e peryasTHBHA
KOMITETEHTHICTh (POpPMYeThCS dYepe3 KoMmOiHamiro ¢opManbHOro (JIeKIii, ceMiHapu) Ta
HepOpMaTLHOTO (CaMOCTIHHI MPOEKTH, KoJlabopallil) HaBYaHHS, 3 aKIEHTOM Ha 1HIWBiqyaJlbHi
TpaekTopii po3Burky. Y @iwnsaunii, 3a manumu [I. XebGept (D. Hebert), nedopmainbhe
HaBYaHHS B MONYJISPHIN 1 JKa30Bi MY3WII IHTErpyeThCs B IICHS CEPEIHIO OCBITY, 1€
CTY/ICHTH PO3BMBAIOTH CaMOPETYIBILII0 4Yepe3 IpyIoBi iMmpoizauii Ta peduiekciro, 1o
MiZBUIY€E KpeaTuBHICTH 1 amantuBHICTH (Hebert, 2015). €Bponeiickkuii MOCIOHHUK IiJ
Ha3Boo «[liAroToBKa BUKJIaayuiB IHCTPYMEHTAILHOTO Ta BOKAJILHOI'O MHCTEIITBA: €BPOINEIHCHKI
nepcrextiBu» (Polifonia Working Group for Instrumental and Vocal Teacher Education,
2007) mimKpeciroe CTaHIapTH30BaHI MpOrpaMu, ¢ KOMIETEHTHICHHHA TMiAXiJl BKIIIOYAE
OI[IHKY PETYJSTHBHHX HAaBHUYOK depe3 MOpTQoJio Ta MEHTOPCTBO, 3 (okycom Ha
MYJIBTHKYJIBTYPHI aCTIEKTH.

Y BenukoOputanii iHimiatuBa «J[»ka3 y OpurtaHchkiii ocBiTi» («Jazz in UK
Educationy), mpocyBae Kka3oBi MeAaroriku B My3UYHIH OCBITi, IHTETPYIOUH iX Yy HIKiIIBHI
Ta YHIBEPCUTETCHKI HPOrpamMH Ui PO3BUTKY KPUTHYHOTO MHCJICHHS Ta CaMOperyJsiiil
yepe3 mxa3oBi ancam6mi (University of Aberdeen, 2022). docmipkeHHsS TMif HAa3BOIO
«BuKOpHUCTaHHS [pKa3y SK IHCTPYMEHTY JUIS MOKPAIICHHS HABYAIBHUX HABUYOK Y MY3UUHIN
ocgiti» (Williams, 2025) neMoHCTpye, sSIK jJKa3 CIPHSE PO3BUTKY KIIOUOBHX HaBHYOK,
TaKUX SIK KPEaTWBHICTh 1 €MOLiiHAa peryisiuis, B MYJIbTUKYJIbTYPHOMY CEPEIOBHIIi, 3
aKICHTOM Ha KOMIICTCHTHICHMH minxix. Y Bpaswiii, 3a manuMu nociimkeHHs «Poib
Opa3smiIbCHLKOTO aHCaMOITI0 B JKa30Bii mporpami yHiBepcuTeTy» (Ramos, 2024), mxa3oBa
OCBiTa IHTETPYE E€THIUHI €JIEMEHTH, JI¢ PEryJATHBHAa KOMIETCHTHICTh (HOPMYETHCS depe3
JUCKYCil Ta 1e0aTH, 10 PO3BUBAIOThH KYJbTYPHY aJalTHBHICTS.

Ii Mozen TeMOHCTPYIOTh, IO 3apyOiKHUN OCBIM aKIEHTYE Ha iHIWBIMyali3arii,
He(hOpMaTbHOMY HaBYaHHI Ta MYJBTUKYJIBTYPHOCTI, IO MOXe OYyTH aJanTOBaHO IS
Ykpainu, ae TpaauiliiiHa oCBiTa MEHII THy4YKa. [lopiBHUIbHMIA aHami3 mokasye, mo B CIIIA
Ta €BPOII perysITHBHA KOMIICTEHTHICTh OLIHIOETHCS Yepe3 MopTdodrio Ta peduiekcito, ToIi
K B YKpaiHi mepeBaxae (opMaibHEe TECTYBaHHS, IO OOMEXYE PO3BUTOK KPEaTHBHOCTI
(Ward-Steinman, 2010).

[IpakTHyHi acrekTH BIPOBAPKEHHS KOMIIETEHTHICHOTO IMIAXOAY 3 ypaxyBaHHSIM
3apyOibkHOro nocBimy. Peamizamis mnpogeciiHOT MHIITOTOBKM CTYIEHTIB €CTpaHO-
JDKA30BOTO CIIIBY J0 KOHLEPTHOI JisJIBHOCTI BUMarae CHHTE3y €MIIIpHYHO BepU(iKOBAHUX
METOJWYHUX CTpaTeriii 3 aJanTHBHICTIO TIENaroridyHoOi TPAaKTHKH, 3 YpaxXyBaHHIM
3apyOikHUX Mozened. Crnemudika OHOTO TPOIECy IMOJATaE B IHIMIAILHOMY eTari
¢dbopmyBaHHS MPOQECiifHOT IIEHTUIHOCTI CTY/IEHTIB, IO aKTyalli3ye CTBOPEHHS YMOB IS
pedIeKCUBHOTO PO3BUTKY BOKAIBHHX 1 PEryISTHBHUX KOMIETEHTHOCTEH, BHYTPIIIHBOT
aBTOHOMIi Ta eMoIriiiHoi excnpecii (Menbauk, 2023; Edwards, 2022). TIpaktuanai MeToau
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MiTOTOBKH, TaKi SIK PO3BHTOK ICHXIYHOI CaMOPETYJIALIi, MKIUCITUILTIHAPHA THTETpaIlis,
aHai3 MY3WYHOTO Marepialy Ta iMIpOBi3alliiiHi NMpakTUKH, alanToBaHi 3 3apyOiKHOTO
JIOCBi/ly, JO3BOJIAIOTH NMEPEHTH BiJ MEXaHIYHOTO 3aCBOEHHS HAaBUYOK 10 iX CBiZOMOTO
3acTocyBaHHS B KOoHLepTHIH misibHocTi (Iletpenko, 2020). PosrisHemo Oinbln JeTanbHO
OKpECJICHI METOIH:

1. Meron ncuxiunoi camoperysiuii (ananroBanuii 3 CHIA ta Ckanaunasii). Ll
cTpareris (oKycyeTbcs Ha (popMyBaHHI 34aTHOCTI CTYIEHTIB YNPABISATH EMOLIMHUM i
ICHXiYHAM CTaHOM A 9Yac BHCTYIy, MOMiOGHO 10 Momeneil y Horo-Hopkcskomy
yHiBepcuteti (Ward-Steinman, 2010). Tlemaror akieHTye yBary Ha TeXHiKax pellakcarlii,
IUXaBHUX BIpaBax 1 Bizyamizamii, OO0 CHPHSIOTh 3HMKCHHIO CIIEHIYHOTO CTpecy Ta
ITiIBUIIIEHHIO eMOITiiHO1 cTabimpHOCTI. Tlei MeTos iHTerpye HEHpOIICHXOIOTIUHI TPHHITUIIH,
CIIPSIMOBaHI HA OMNTHMI3allil0 KOTHITUBHUX 1 emomidHux mporeciB (Ovcharenko et al.,
2021). Y mpakTtulli me peani3yeTbes depe3 IOACHHI TPEHIHTH 3 MEHTAILHOI MiJATrOTOBKH,
0 MiJABUINYIOTh CLEHIYHY BIeBHEHICTh Ha 20-30% 3a maHWMMH EMIIPUYHHUX JOCIIIKCHb
(Kopanenko, 2021). ¥V ckaHAWHABCHKUX Monensax, omucanux J[l. Xebept, med MmeTon
HOEIHYETHCS 3 pediekciero micis iMIpoBizanii, mo nocwitoe oro edekr (Hebert, 2015).

2. Meton MbKIMCIMILUTIHAPHOT iHTerpaltii (eBponeichbkuil 1OCBin), sIKKil nependadae
MO€/IHAHHS BOKAJIbHUX, MY3MKO3HAaBYMX, ICHXOJIOTIYHMX 1 aKTOPCHKUX JAMUCLMIUIH JUIs
(dhopMyBaHHS IUTICHOTO TIiAXOAY OO0 BHKOHAHHS, SK II€ 3a3HAYAETHCSA y TIOCIOHHUKY
«lHCTpyMEHTalIbHA Ta BOKAJIbHA OCBITa BYMTEIIB: €BPONEHCHKI mepcrekTnBr («Instrumental
and Vocal Teacher Education: European Perspectives») (Polifonia Working Group for
Instrumental and Vocal Teacher Education, 2007). Buknagad po3BuBae KOMIETEHTHOCTI
aHaIi3y My3UYHOTO TEKCTY, CTHIIICTHIHUX OCOOIUBOCTEH 1 ApaMaTyprii TBOpPY, IO CIIPHUSIE
MIMOIIOMY PO3YMIHHIO XYJIOKHBOTO 00pa3y Ta Woro cueHidHiil peamizanii (CumopeHko,
2022). IlpakTH4HO 1€ peayizyeTbcs yepe3 MDKIUCHUILIIHAPHI MPOEKTH, A€ CTYAECHTH
CTBOPIOIOTh BOKaJIbHI IIPOI'PaMH, IHTETPYIOYH 3HAHHS 3 PI3HUX JUCLUIUIIH, 10 HOKpaIlye
BUKOHABCHKY BUpasHicTh Ha 25 % (Menbhuk, 2023). ¥V 6purancekiit moneni (University of
Aberdeen, 2022) 1eli METOX 3aCTOCOBYETHCS Ul MYJIBTUKYJIBTYPHHX aHCaMmOJIiB, IO
PO3BHBAE TOJIEPAHTHICTD 1 KPEATUBHICTb.

3.Meron aHanmizy My3W4HOro Marepiayly (CKaHAWHAaBCHKUI Ta aMEpUKaHCHKUH
JIOCBIZ) CIIpHA€ PO3BUTKY AHAIITHYHOIO CIyXy Ta KPUTHYHOTO MHCIEHHS IUIIXOM
3iCTaBJIEHHSI BJIACHOTO BHUKOHAHHS 3 €TAJIOHHMMH 3paszkamu, moniono mqo TTCT-tectiB y
CIHIA (Ward-Steinman, 2010). Ile mo3Bosisie CTyIeHTaM OCMHCIHTH aKyCTHYHI
XapaKTePUCTUKH, CTHJICTHYHI BIiMIHHOCTI Ta JIHWHaMiuyHy BHpa3HiCTh, (opMyodn
JMUIAKTUYIHI KOMIETEHTHOCTI Ui MaitOyTHRO1 neaarorigHoi gisutbHOCTI (IleTpenko, 2020).
VY mpakTuli MeTo pealli3yeThes 4epe3 rpyNoBi NPOCIyXOBYBaHHsI, AUCKYCIT Ta pedIiekcito,
II0 pPO3BUBAIOTH aHaNiTHUHI HaBuuku. Y @Dimngnaii umell Meroq NOETHYEThCS 3
HeopMaIbHUM HaBYaHHAM, L0 MiJBHILYe MOTHBaLito ctyaeHTiB (Hebert, 2015).

4.MeroJ iMIpOBI3aLifHNX NPaKTUK (MYJIBTUKYJIBTYPHUI JOCBiN) Opi€HTOBaHMI
Ha PO3BHTOK TBOPYOi aBTOHOMIi Ta CIIOHTAHHOCTI, IO € KIIOYOBHUMH JUISl €CTPaIHO-
JDKA30BOTO BOKAJY, SIK Y MOJEJISIX MYJNBTHKYJIBTYpHOI ocBiTH (Ramos, 2024). CrynenTtu
BUSTHCSA aNaNTyBaTH BUKOHAHHS IO KOHTEKCTY, IMIPOBI3yBaTH B MeKax CTIJIICTHYHHX
KaHOHIB 1 pearyBaTH Ha 3MiHM B aHcamOieBiii B3aemomii (Edwards, 2022). IIpakTtudno 11e
peaizyeThCcsl Uepe3 JpKeM-cecii Ta iIMIpoBizamiiHi Jadoparopii, IO TiABHILYIOTH
KpEaTUBHICTh 1 CIICHIYHY THYYKIiCTh. Y Opa3mibchkux mporpamax (Ramos, 2024)
IMITPOBi3aIlisl iIHTETpYy€ €THIUHI €JIEMEHTH, 1[0 PO3BUBAE KYJBTYPHY aIalITUBHICTb.
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CucTeMHa arumKaiis WX METOMIB, aJalnTOBaHMX 3 3apyODKHOTO JOCBITY,
BepHuQiKkye IXHIO €EKTUBHICTh Yy PO3BUTKY iHTOHAIIHHOT YUCTOTH, EMOIIIMHOI BUPA3HOCTI,
TICUXOJIOTIYHOI CTIMKOCTI Ta ClEHIYHOi crilikocTi. BoHn 3abesnedyroTh IiajeKTHUHY
€IHICT TEXHIYHHMX, XYNOXKHIX 1 IICHXOJIOTIYHMX acleKTiB, (OPMYyIOYH aKCiOJIOTIUHY
Opi€HTALlII0 Ha BOKaJbHE MHCTELTBO SIK 3aCi0 caMOBUpPaXEHHs Ta MPO(ECiiiHOro BIUIMBY
(Kpagseus, 2020). InTerpaunisi nudpoBUX TEXHOJIOTIH, TAKMX SK aHaJi3 BOKAJILHOTO 3BYKY
yepe3 crieniatizoBaHe IMporpamMHe 3a0e3nedyeHHs], MOCWIIE ePEeKTHBHICTh HaBYAHHS, SIK Y
aMepuKaHChKUX Moaersix (Mesid, 2019).

Xyn0XHHO-KOMYHIKATHBHUH JOCBIM SK OCHOBa KOHIIEPTHOI MJiSUTBHOCTI 3
ypaxyBaHHSIM 3apyOiKHOTO JTOCBiTy. POpMyBaHHsI PETYISTUBHOI KOMIIETEHTHOCTI HEPO3PHUBHO
OB’ sI3aHE 3 OHTOTCHE30M XYI0)KHhO-KOMYHIKaTHUBHOTO JIOCBiTy, IO Iepeadavae 31aTHICTh
CTyJIEHTa JIO MIiaJoTi9YHOI B3aEMOJil 3 MY3WYHHM TEKCTOM, aBTOPCHKUM 3aIyMOM i
chyxanpKkoro aymutopiero. Lleit moCBif KyJbTUBYETBCS 4Yepe3 CHUCTEMY iHIMBIIyalbHHX i
IPYNOBUX 3aHATh, YUacTh Y BOK&JIBHHX KOHKypCax, MalcTep-Kiiacax, TBOPUHUX J1abopaTopisx i
koHuepTHUX npaktukax (Miller, 2019). XynoXHb0-KOMYHIKaTHBHUI JOCBIZ € LEHTPaIbHUM
YMHHUKOM, OCKUIBKM 3a0e3rnedye fiajor i3 BOK&IBHMM TBOPOM SIK ECTETHYHHM
(enomeHoM, cripusitoun (opmyBaHHIO npodeciiinoi inenruunocti (Cunopenko, 2022). Y
3apyOKHOMY JOCBIiJi, HAaIlPUKJIAJ, y CKaHAMHABCHKUX KpaiHax, el IOocBix (opMyeThbes
yepe3 KoMOiHaLio GopMaILHOTO Ta He(hOPMAIFHOTO HABYaHHS, 3 aKLIEHTOM Ha KoJ1abopariii.

CTpyKTypHi KOMITOHEHTH PETYJISITUBHOT KOMITETEHTHOCTI OXOIUTIOIOTh: MOTHBAIIIHO-
aKCI10JIOTIYHAH KOMIIOHEHT, 110 (OpMy€e BHYTPIITHIO MOTHBAIIIIO IO TBOPYOI peamizalii Ta
OCMUCIICHHSI €CTETHYHOT IiIHHOCTI My3uuHOro muckypey (Komamenko, 2021); KOTHITHBHO-
OI[IHHUI KOMITOHEHT, 10 3a0e3ledye emcTeMOoJIOTiuHy 0asy s aHalizy MY3U4HOTO
Marepiany ta camoperyssii (ITerpenko, 2020); kpeaTUBHO-IHTEpIPETAIliHHUH KOMIIOHEHT,
o0 CHpHS€ TIMOOKOMY PO3YMIHHIO XYJOXXHBOTO 00pa3zy Ta HOro iHaMBimyamizoBaHiit
tpancMicii (MenbHEK, 2023); nepuenTHBHAN KOMIIOHEHT, 1110 PO3BHBAE EMOLIIHHO-YYTTEBE
CcHpuHATTS BokasibHOTO TBOpY (Edwards, 2022); iHTepakTHBHUI KOMIIOHEHT, 10 (hopMye
KOMIICTCHTHOCTI CIICHIYHOT KOMYHiKaIlil Ta ancamomneBoi B3aemoii (Kpagseus, 2020).

IHHOBaMIiHI METOH, Taki sSK MPOEKTHO-OPIEHTOBAHE HABYAHHS, MIKIUCIMILTIHAPHI
ceMiHapu Ta UM(POBAa aHAIITHKAa BOKAJHHOTO 3BYYaHHS, AKTUBI3YIOTh AWAAKTUYHHUN
MIPOIIEC, PO3IMINPIOIOTh €CTETHUYHI TOPU30HTH 1 PO3BUBAIOTH TOTOBHICTH JO MEAArOTivHOTO
ekcriepumenTy (Cugopenko, 2022). Hanmpukiian, CTBOpEHHsI TPYITOBUX BOKAJILHUX MPOEKTIB
CIIPUSIE PO3BUTKY KOMYHIKATUBHHUX HABUYOK 1 XYAOXKHBOTO MIiaJiOTy, SIK Y OpHUTAaHCHKUX
inimiatuBax (University of Aberdeen, 2022). V MynbTHKYIbTypHUX Moensx (Ramos,
2024) nieit moCBig iHTETPY€E ETHIYHI €IEMEHTH, [0 MOCHITIOE TOJIEPAHTHICTH CTYICHTIB.

KynbTypa BOKambHO-BUKOHABCHKOT MisSUILHOCTI € iHIUKaTopoM TpodeciitHoi 3piiocTi
CTy/ICHTa, CHHTE3YIOUH TEXHIYHY IOCKOHAJICTh, XYJOXHIO EKCHPECHBHICTh, ETHYHY
CIICHIYHY TIOBEIIHKY Ta €MOLiiHy ImuOuHy. BoHa iHTerpye BUKOHABCHKY MaiCTEpHICTB,
IHTepIIpeTauiiHui JUCKYpC 1 AyXOBHO-KyIbTypHY Micito (Miller, 2019). ®opmyBanns miei
KyJBTYpH Ilepen0ayae BHXOBAHHS €THYHOIO CTaBJICHHS O MHCTELTBA, /i€ BUKOHABELb
YCBIZJOMJIIOE CBOIO POJIb y TpaHCeMicii KynbTypHuX ninHoctel (Kpaseus, 2020). ¥V 3apyOixHOMY
noceini, Hampukian y CIIHA, mka3oBa oOcCBiTa BUKOPHCTOBYETHCS [UIS I10JIOJAHHS
KyJbTYpPHHX Oap'epiB, pO3BUBAIOYN €CTETUIHHI CMaK dyepe3 MyJIbTHKYJIbTYpHI aHCaMOITi.

P03BUTOK perysssTUBHOT KOMIETEHTHOCTI TAKOXK OXOIUTIOE KYJIbTHUBALII0 MY3UYHO-
€CTETUYHOTO CMaKy, 3JaTHOCTI JIO IDUCKPUMIHAIlT XYAOXKHBOI SKOCTI MY3WYHHUX TBOPIB i
PE3UCTEHTHOCTI J0 KOMepIiali3oBaHUX (GopM MacoBoi KyJnbTypH. Bukiamau Bimirpae
KIIOYOBY pOJIb Y (OpMyBaHHI KPUTHYHOTO MUCIICHHS, €MOIIHHOI CEHCHTHBHOCTI Ta
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eTUYHOI opieHTamii Ha wMy3udaHe wmuctenTBo (Cumopenko, 2022). IlpaktuyHOo T1I€
peai3yeThCsl Yepe3 MOPIBHAIBHUEN aHali3 KIACHYHUX 1 CydaCHUX BHKOHAHbB, IO PO3BUBAE
KPUTUYHHUN TOTJIs 1 ecTeTHuHy cBinoMicts (MenbHuK, 2023). ¥V €BponelchbKIX MOJEISNX
KyJIbTYpa BUKOHAHHSI OLIHIOEThCS Yepe3 NOpTQOIIio, 10 CHpUsie pedieKcii.

BUCHOBKHU TA NEPCIIEKTUBH IMOJAJIBIINX PO3BIJIOK

@®opMyBaHHSI PETYIATUBHOI KOMIIETEHTHOCTI CTYICHTIB €CTpaJHO-PKa30BOro
CIIBY € IMOJIIBEKTOPHUM IIPOIIECOM, [0 CHHTE3y€e TCXHIUYHUM, XYHA0XKHIN, IICUXOJIOTIYHAHN 1
KOMYHIKaTUBHHUH JOCBIJ 3 ypaxyBaHHAM 3apyOi>KHOTO TOCBiAy. JloCimimKeHHS O0TpYHTOBYE
METOJIOJIOTIUHI 3acaau Ta IMeJaroriuHi yMOBH €()EeKTHBHOI IMiIrOTOBKH, MiATBEPIHKYIOUH,
0 perysITHBHA KOMIIETCHTHICTh € IHTErpajbHOI0 SKICTIO, SKa TOETHYE TEXHIUYHY
MaWCTEPHICTh, €MOI[IMHO-IYTTEBE CIPUHHATTS, aHANITHYHE MHCICHHS Ta pedIeKCHBHY
CBiJIOMiCTh. 3aCTOCYBaHHS METOIIB TICHXITHOT CaMOPETYJIAIil, MKIUCIMILTIHAPHOT iHTerpartii,
aHaTi3y MY3WYHOTO MaTepiaidy Ta IMIPOBI3alliiHUX MPAKTHK, aJalTOBAHUX 3 3apyOiKHUX
moneneit (CHIA, €spornu, CkanauHaBii), 3a0e3neuye MialeKTUYHY €IHICTh TCXHIYHHX 1
XY/IOKHIX acHeKTiB, popMyroun npodeciiiHy iIeHTUYHICTh 1 CHUEHIYHY CTIHKICTb.

XyI0KHBO-KOMYHIKaTHBHHUH JIOCBi € LIEHTPAJIbHUM YNHHUKOM, SIKUil 3a0e3neuye
Jiajor i3 My3MYHHM TEKCTOM 1 ayJIUTOpi€ro, 0 € IMOKa3HUKOM HpodeciiHoi 3pinocTi.
Kynbrypa BOKaJbHO-BUKOHABCHKOI MisJIBHOCTI IHTErpye NeNaroriyHy MaicrepHicTb 1
JIYXOBHO-KYJIBTYPHY MicCit0, (OPMYIOYH MY3HMYHO-ECTETHIHHN CMaK i PE3UCTEHTHICThH 0
MacoBO1 KyJbTypH. |HHOBaIiifHI METOJN, BKIIOYAIOYH ITU(POBI TEXHOJOTil, aKTHBI3YIOTh
MpoIec, MiABUINYIOTh MOTHBAII0 Ta pPO3BHBAIOTH CaMOPETYJAIifo. TakuM YHHOM,
peryiasTHBHA KOMIIETCHTHICTh € Ppe3yJbTaToOM KOMIUIEKCHOTO TiAXOAy, IIO TOTYe€
KpeaTuBHOTO (haxiBIl, 3MaTHOrO 10 e(EeKTHBHOI KOHIEPTHOI iSIHHOCTI Ha 3acaaax
XYJIO’)KHBOT IITICHOCTI Ta €TUYHOT BiIMOBIAAILHOCTI, 3 ypaXyBaHHSM 3apyOi’KHOTO JOCBiTy
JUTS QIanTallii B YKpaiHChKil OCBITHIH CHCTEMI.

PesynbraTi mOCHIDKEHHS BKa3ylOThb Ha HEOOXIIHICTH pPO3POOKH KOMIUIEKCHOT
MoJeli (pOpMyBaHHS PEryJISITUBHOT KOMIETEHTHOCTI, IO IHTErpye aKaJeMidHi, TBOpYI Ta
NICUXOJIOTIYHI MNPaKTHUKH 3 3apyObKHUM J0cBioM. [lepcrieKTHBHMMH HampsiMamu €
BIIPOBADKCHHSI IIM(PPOBUX OCBITHIX IIAaT(QOpPM, MYJIBTUMEAIHHUX TPEHa)KepiB, OHJIAWH-
KypciB i3 BOKally, a TaKOX CTBOPEHHS IIarHOCTUYHHMX IHCTPYMEHTIB JUIS OILIHKH
KoMITeTeHTHOCTI. [lojanbmni  JOCTiDKEHHS MOXYTh (OKYCyBaTHCS Ha  KOPEJSIil
PETYJIATHBHOT KOMITIETEHTHOCTI 3 TIENaroridHoio pediekcielo Ta BINITMBOM BipTyalbHOT
peabHOCTI Ha BOKaJIbHE HABYAHHS, 3 aHaNTAIlI€I0 CKAHANHABCHKUX MOJEIEH.
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ENHANCING MOBILE-ASSISTED ESL LEARNING AT SECONDARY SCHOOL:
ADAPTING THE EXPERIENCE OF CENTRAL AND EASTERN EUROPE

ABSTRACT

It is substantiated that the mobile-assisted learning in the process of teaching
English as a second language (ESL) at secondary school is becoming one of the key
elements of education digitalization in Central and Eastern European countries. Poland,
Romania, the Czech Republic and Hungary demonstrate similar trends in the introduction
of mobile technologies into foreign language education, while maintaining national
characteristics of educational policy and methods of ESL teaching. A number of mobile
applications (Duolingo, Busuu, Quizlet, Kahoot!, Wordwall, LingQ, WocaBee, Memrise,
Mondly, Lucidchart, MindMeister, Canva, GoConqr, Socrative, Zoom and Google Meet,
Anki, WordUp.common etc.) used for ESL learning at schools of Poland, Romania, the Czech
Republic and Hungary are analyzed and their main features are defined (gamification;
personalization and adaptability;, combination with traditional educational resources,
formation of digital and language literacy, educational approaches of microlearning).

Advantages of mobile-assisted learning in schools of Central and Eastern Europe
are outlined: accessibility, interactivity, variety of teaching tools and forms of learning
(from audio and video materials to interactive games and online exercises); enhanced
motivation to learning. Nevertheless, disadvantages are also found: dependence on
technical means (Internet connection and its quality), lack of control over the use of mobile
devices; distraction of students from the main learning process; ambiguity of the content
(not all materials in applications may be of high quality or meet academic requirements).

While using mobile applications teachers must ensure the implementation of four
fundamental principles: informational; technological; procedural and activity. The latter is
determined by the ability to organize active educational and cognitive activities of students
through the processing of information resources.

It is proved that under proper organization and supervision mobile applications
are an invaluable tool for ESL teaching as they provide adapted content, interactivity,
variety of exercises, enhanced motivation, resources for independent study, multi-level
approach and easy accessibility.

Key words: secondary school, mobile applications, mobile-assisted learning, ESL
learning, Central and Eastern Europe, digital education, technologies.
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OIITUMI3ALIS ITPOLECY HABYAHHS AHIJIIMCBKOi MOBH
SIK IHO3EMHOI Y CEPEJJHIN LIKOJII
HIJISIXOM BUKOPUCTAHHS MOBLJIbHUX 3ACTOCYHKIB:
AJJATITALIS JOCBIAY LIEHTPAJILHOI TA CXIJITHOi €EBPOIIN

AHOTANIA

O61pynmoeano, wo GUKOPUCAHHA MOOIIbHUX 3ACMOCYHKIE Y npoyeci 6UKIA0aHHS
AHeNIUCHKOI MOBU 8 CEPeOHill WKOML CMAe OOHUM 13 KIIOYOBUX eleMenmis yugpposizayii
ocgimu 6 kpainax Ilenmpanvnoi ma Cxionoi €eponu. Ilonvwa, Pymynis, Yexin ma
Yeopwuna oemoncmpyroms cxooici menoenyii y 8nposadsicenti MoOINbHUX MEXHON02TU )
WIKITbHY THUWOMOBHY 0C8imy, 30epiearouu npu ybomy HAYIOHATLHI 0COOIUBOCTI OCBIMHbLOT
nonimuky ma memooié GuKIadanus aueniticokoi sk inosemnoi (ESL). Ilpoananizoeano
HU3KY MobinbHux 3acmocyHkie (Duolingo, Busuu, Quizlet, Kahoot!, Wordwall, LingQ,
WocaBee, Memrise, Mondly, Lucidchart, MindMeister, Canva, GoCongr, Socrative, Zoom
ma Google Meet, Anki, WordUp.common mowo), wo SUKOPUCMOBYIOMbCSL Ol GUGUEHHS
aHeniticokoi ax inozemnoi 6 wikonax Ionvwi, Pymynii, Yexii ma Yeopwunu, ma euznaveno
ixHi ocHO6HI nepesacu (nepcouanizayis ma adanmueHICMb;, NOEOHAHHS 3 MPAOUYIUHUMU
ocsimuimu pecypcamu; opmysanns yugposoi ma mMoeHoi epamomuocmi; 0a3yeanHs Ha
OCGIMHIX NiOX00ax MIKPOHAGUAHHA MA 2eumipixayii; 00CMynHicmb, IHMepPaKmuHICmy,
PIBHOMAHIMHICMb HAGUALHUX 3ac00i6 ma hopm HasyanHs (6i0 aydio- ma eideomamepianié 00
iHMepaKmueHux icop ma OHIAUH-6NPAR); NiO8UWEeHHA Momusayii 0o nasuanHa. Boouwouac
BUSBTIEHO Ul HEOOIKU. 3ANIEHCHICb 8I0 MEXHIUHUX 3aCc00i8 ma SKOCMI IHMepHem-3 cOHAHHA,
CKAAOHICMb  30TUCHEHHS KOHMPOMO 3a BUKOPUCMAHHAM MOOIbHUX NPUCPOI8 He 3a
NPUSHAYEHHAM, BI0BOIKAHHA YYHI8 6I0 OCHOBHO20 HABYATLHO20 NPOYECY, HEOOHOZHAUHICMb
smicmy (He 6ci mamepianiu 6 3ACMOCYHKAX MOJCymb Oymu 6ucoxoi skocmi abo
8i0nosioamu aKkademivHuM GUMO2AM).

3’scoeano, wo euxopucmogyouu MOOIIbHI  3ACMOCYHKU, GUUMENi NOGUHHI
3abesneuumu  peanizayico  YOMupvbox (QYHOAMEHMATbHUX NPUHYUNIE: IHGOPMAYiliHO20,
MEeXHONI02IYH020, NPoYedypHO2o0 ma OiANbHICHO20. OCMAHHIN BU3HAYAEMbCS 30AMHICINI0
O0pP2aHi308y6amu AKMUGHY HABUAIbHO-NIZHABANbHY OISIbHICMb YYHIE WIIAXOM 00pOOKU
ingopmayitinux pecypcis. JJogedeno, wo 3a HanedCHoi opeanizayii ma KOHMpPOIo, MOOIIbHI
3ACMOCYHKU € Oe3yiHHUM THCMPYMeHmom OJisl GUKIAOAHHS QHEMTUCHKOL SIK [HO3eMHOT,
OCKIbKU BOHU 3a0e3neuyiomv a0anmosanuil 3mMicm, iHmepakmueHicmo, pisHOMAHIMHICMb
6U0i8 OILIbHOCI, UCOKY MOMUBAYTIO 00 HABUAHMSA, pecypcu OJisl CAMOCMIliHOI pobomu;
bazamopignesuti nioxio, 1e2kKy 00CHMynHiCmb.

Knrouogi cnosa: cepeons wixona, moOinbhi 3aCmMoOCyHKUY, HABUAHHS AHETUCHKOL K
inoszemnoi, Ilemmpanvna ma Cxiona €epona, yugposizayis oceimu, MmMexHOI02I],
BUKTIAOAHHSL.

INTRODUCTION

Recently, much attention has been paid to learning English as a second language
(ESL) by means of using modern technologies and particularly mobile applications. This is
due to the fact that learning based on modern technologies is more interesting and
informative for learners. The use of mobile applications makes it possible to effectively and
quickly learn educational material, allocate time more efficiently, and train language skills
during lessons or self-study. At the same time, the variety of existing applications is
somewhat confusing, since there is no clear algorithm for their use by secondary school
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students. Thus, it is necessary to optimize the process of learning English using
applications. In Ukraine, mobile-assisted learning is becoming more and more popular
among schoolchildren and teachers and significant steps are being taken to use it
efficiently. Still, there is a need to turn to the experience of neighboring countries, which
are in roughly the same conditions as Ukraine with regard to ESL learning but are making
steps in optimizing the process. It has been found that Poland, Check Republic, Hungary
and Romania are successfully implementing mobile-assisted learning, so we consider it
necessary to study and adapt their experience.

THE AIM OF THE STUDY

The purpose of the article is to analyze the experience of Central and Eastern
European countries in optimizing the process of ESL learning based on the use of mobile
applications, to identify their advantages and challenges for secondary school.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

A considerable number of scientific works and fundamental research contributed
to the popularization of the use of modern technologies in the educational process. Among
them special attention should be paid to H. Alisoy (2024), J.Kic-Drgas (2024),
M. Rosenberg (2010), N. Zemlianska (2014). Mobile-assisted learning is the subject of
scientific interest to A. Baczkowska (2021), K. Bienkowska (2021), K. Gajda (2024),
A. Kukulska-Hulme (2005), V. Morgana and O. Viberg (2012). Peculiarities of mobile
applications use for ESL learning in Polish schools were studied by O. Aleksandrowska &
D. Stanulewicz (2020). Mobile-assisted learning of ESL in Czech Republic was studied by
L. Sanda & B. Klimova (2021). Works of I. Bardus, Yu. Nalyvaiko & O. Rozumna are
dedicated to mobile-assisted learning of ESL in Romanian schools.

The experience of Central and Eastern European countries, such as Poland, the
Czech Republic, Romania and Hungary, is useful for Ukraine, since ESL learning is at
approximately the same level in all these countries, but innovative methods, in particular
digital technologies, are used more frequently and effectively in the neighboring countries,
which deserves attention and possible adaptation in Ukraine.

Research methods include literature review, content analysis, comparative analysis
of mobile-assisted learning of ESL in schools of Hungary, Czech Republic, Poland and
Romania, systemic review.

RESULTS

The introduction of modern technologies in teaching ESL means that students can
develop digital skills along with learning a foreign language. Gadgets and mobile
applications are ideal for implementing an interactive approach to language learning, based
on the use of smartphones and other mobile technologies and are highly appreciated by
users, as they allow for learning on the principle of “anywhere, anytime”. Thus, the role of
the teacher changes: they become a generator of ideas, tasks, etc. (Alisoy & Sadiqzade,
2024). There is a need to find new approaches to mobile-assisted learning and optimal
methods of its assessment, including peer-assessment, increasing motivation, organizing
activities that promote interaction among students (Bardus et al, 2021). The use of these
technologies is a necessary condition for successful ESL learning and an important
indicator of teacher competence.

The use of mobile applications in the process of teaching English is becoming one
of the key elements of the digitalization of education in Central and Eastern European
countries. Poland, Romania, the Czech Republic and Hungary demonstrate similar trends in

130




[MopiBHsIbHA podeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

the introduction of mobile technologies into school language education, while maintaining
national characteristics of educational policy and practice.

In Polish schools, mobile applications are integrated into the study of English as a
part of the state program of digital transformation (“Cyfrowa Szkota” (Digital School)).
Applications are used as an auxiliary tool for the development of lexical and grammatical
skills as well as listening. Duolingo, Busuu, Quizlet and platform mobile versions of “e-
podreczniki” (e-coursebooks) are most often used. Polish teachers emphasize the
importance of adapting applications to educational goals and use them as short practical
tasks that complement the textbook. Considerable attention is paid to inclusivity and equal
access to digital resources (Aleksandrowska & Stanulewicz, 2020).

In Romania, the widespread introduction of mobile applications in ESL teaching is
associated with teacher digital competence programs and EU projects. The applications are
used primarily to personalize learning and increase student motivation. Romanian teachers
actively use Duolingo, Kahoot!, Wordwall, LingQ and other mobile microlearning tools. A
special feature is the combination of mobile applications with the blended learning format,
which has become especially developed in the post-pandemic period (Bardus et al., 2021). Schools
encourage the development of autonomous learning and the development of digital literacy.

Czech schools traditionally demonstrate a high level of education digitalization,
which is also reflected in English language teaching. Mobile-assisted learning is
implemented within the framework of interactive learning focused on the development of
communication skills. The most common applications are WocaBee, Duolingo, Quizlet, as
well as special mobile versions of interactive textbooks. Teachers use the applications both
for individual work and for class activities, especially during vocabulary review and
formative assessment (Sanda & Klimova, 2021). A characteristic feature is the emphasis on
gamification and interactive test exercises.

In Hungary, mobile applications for learning English are used as a part of the
Digital Education Strategy reform. The applications WocaBee, Duolingo, Memrise, as well
as local educational platforms with mobile support are quite common. A feature of Hungary
is the use of mobile applications to prepare for national English exams, which stimulates
the development of lexical and grammatical skills. Hungarian teachers emphasize the
positive impact of applications on the individualization of the educational process and the
ability to track students’ progress (Baczkowska, 2021).

Therefore, we can see that there are many mobile applications for learning English
in Central and Eastern Europe schools. Beside those mentioned before, we should also
highlight other applications widely used in schools of Hungary, Poland, the Czech Republic
and Romania:

— Mondly — an application that enables virtual travel;

— Lucidchart, MindMeister, Canva, GoConqr — allow communication in text and
voice chats on social networks, creation of lexical-associative mind maps;

— Quizlet — an application for creating one’s own vocabulary learning sets and
studying them using tests, games and virtual cards;

— Socrative — an application for creating various types of tasks for studying lexical
units;

—Zoom and Google Meet — allow to participate in international competitions,
Olympiads in the format of a video conference;

— Anki is a word revision program based on flashcards, where you can create your
own learning sets;
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— WordUp is a mobile application that uses video and interactivity to learn
vocabulary.

All these applications help to develop vocabulary, improve pronunciation skills
and understanding of new words through various tasks and games. Despite differences
between their functions mobile applications are characterized by common features:

— gamification of learning, which increases student motivation;

— personalization and adaptability, which allow to take into account the individual
pace of language acquisition;

— combination with traditional educational resources (when mobile applications
serve as an additional tool);

— development of digital and language literacy;

— availability of short exercise formats, which correspond well to modern
educational approaches of microlearning (Viberg & Groenlund, 2012).

Based on the analysis of Eastern and Central European countries, we have
highlighted several advantages of using mobile applications, namely: accessibility (applications
allow to learn anywhere and anytime, which makes the learning process more flexible);
interactivity (they create the opportunity for students to actively participate in the learning
process through quizzes, tests, interactive tasks, etc.); variety of teaching tools and forms
of learning (from audio and video materials to interactive games and online exercises — the
variety of materials allows to choose teaching tools for different learning styles and
individual needs); motivation (using applications can increase motivation to learn, especially for
those who are interested in using technology) (Kukulska-Hulme & Traxler, 2005).

When creating ESL learning programs, developers take into account audio and
visual content, which greatly contributes to memorizing new words. This is the principle of
visualization and the ability to listen to the correct pronunciation, as well as learners’ own
pronunciation. Learners using these applications show more interest and desire to improve.
Using mobile applications increases the opportunities for expanding vocabulary through a
variety of authentic materials. This allows students to choose their own learning path,
which helps to accelerate the process. Therefore, teachers should develop a strategic
approach to replenishing vocabulary.

However, it is important to consider that the use of mobile applications in teaching
must be methodologically justified and combined with traditional teaching methods in the
lesson (Morgana & Kukulska-Humle, 2021).

It is important to note that increased efficiency in learning vocabulary using
mobile applications is possible thanks to a variety of resources. This is not only the
opportunity to familiarize oneself with transcription and studying one’s own pronunciation,
but also access to grammar materials, additional content in the form of films, music or
books, tests to assess the level of knowledge, the ability to choose specific goals in
language learning, as well as a system of incentives and tracking personal achievements.
The interaction of all these elements contributes to the more complete development of
foreign language lexical competence.

However, despite many advantages, there are also disadvantages, namely:
dependence on technical means (bad quality of Internet connection can make it difficult to
access materials); lack of control (the use of applications can lead to less control over
student activity and can be difficult for the teacher); distraction (improper use can lead to
the distraction of students from the main learning process); ambiguity of content (not all
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materials in applications may be of high quality or meet academic requirements)
(Rosenberg, 2010).

Despite the existing disadvantages, the use of mobile applications in the
educational process is rapidly gaining popularity, turning into a new form of learning in
schools, combining classroom and extracurricular activities, as well as individual and group
learning. One promising direction for the use of mobile-assisted learning is the support of
the traditional learning process by means of providing students with access to educational
information through applications. These resources can be used by students for independent
preparation for lessons, work on group projects and tasks, homework and self-assessment
of knowledge through tests. Scientist Gajda points out that the use of mobile devices
requires the teacher to constantly improve the methodology, improve their own information
competence and a new perspective on modeling modern classes (Gajda, 2024). In the
process of preparing for classes using gadgets, the teacher must ensure the implementation
of fundamental principles for organizing educational activities:

1) informational, which involves the development of practical skills for effective
processing of information in various forms of its presentation;

2)technological, which is determined by the skills and abilities of working with
mobile devices and software;

3)procedural and activity, which is determined by the ability to organize active
educational and cognitive activities of students through the processing of information
resources to solve the tasks set (Kic-Drgas & Kilickaya, 2024).

According to researcher Zemlianska, the introduction of mobile-assisted learning
into the educational process will allow to ensure the continuity and integrity of the latter
due to the possibility of continuous access to reference materials and educational resources;
improve the quality of teaching through the prompt implementation of feedback (for
example, by conducting a short test at the end of the lesson, which will allow teachers to
receive prompt information about students’ assimilation of the material (what educational
material is better learned by them, what sections of the material should be given more
attention to and how much contact with the learners is maintained)). Based on the
information received, the teacher can adjust the presentation of the material; provide
informational and methodological support for lessons; provide better services in terms of
organizing the learning (Zemlianska, 2014).

Summarizing the conducted research, we can assert that the use of mobile-assisted
ESL learning has several features:

1. Adapted content: mobile applications are developed based on the needs of
learners and the program material, adapted to the age characteristics of students.

2. Interactivity: applications often contain interactive exercises and games aimed at
the active participation of students (quizzes, quest games, role-playing exercises, dialogues,
etc., which interest and stimulate students to actively learn new words and expressions).

3. Variety of exercises: applications can contain a variety of exercises to develop
lexical skills, such as listening to audio or watching videos, completing written tasks,
reading and discussing texts, exercises for reproducing and understanding vocabulary.

4. Increasing motivation: interactive and interesting content helps to increase
students’ motivation to learn the language, as the emphasis is on a playful and interesting
approach to learning.

5. Independent work: some applications may be used for independent study of
students, when they can complete tasks or exercises on their own gadgets, study the
material at home, check their knowledge, etc.
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6. Multi-level approach: mobile applications can include tasks of different levels
of complexity, which allows students with different levels of language acquisition to
engage in at the level appropriate for them.

7. Online accessibility: many applications can be accessed online, allowing
students to learn the language at any time and from any device with Internet access
(Bienkowska et al, 2021). These features make mobile applications effective tools for ESL
learning.

It is important to note that mobile-assisted learning in the educational process is a
necessity. However, in practice, in most cases, the practice of using mobile technologies
directly in the classroom remains unrealized, since students are often forbidden to use them.
This may be due to various factors, such as the possibility of students being distracted by
smartphones, the possibility of cheating, the risk of theft, or using a smartphone as a status
symbol, etc. However, most students are ready to use mobile applications as a learning tool.
The teacher’s task in this case is to choose the right and interesting applications that would
help to improve ESL learning.

CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

As a way of organizing the learning process, the use of mobile applications and
other online tools has many advantages. First, it speeds up and optimizes the learning
process, motivates learning, perhaps even more than audio and video materials, allows the
teacher to apply an individual approach, as well as automate the assessment of completed
work, which allows students to immediately see and analyze their own mistakes. Mobile-
assisted learning is an excellent way to study foreign lexical material and assimilate what
has already been learned. In the process of using mobile applications, a number of tasks are
performed: developing interest in the English language; “transferring” students to a real-life
use of the language; visualization of educational material (combining the sensory, auditory
and visual components of the perception); expanding students’ knowledge on a specific
topic; providing a lot of interesting and useful illustrated information on topics that are
usually not presented in an interesting enough way in ordinary textbooks; self-assessment
of acquired knowledge and skills through applications.

Thus, advantages of using mobile applications for ESL learning outweigh the
disadvantages but to make the process smooth and effective it is necessary to pay special
attention to challenges related to mobile-assisted learning.

Prospects of further research are related to looking into the ways to overcome the
challenges of mobile-assisted learning based on the experience of Central and Eastern
European experience.
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DEVELOPING MENTAL FLEXIBILITY AMONG HIGH SCHOOL STUDENTS
BY MEANS OF SCHOOL SPORT ACTIVITIES IN ALGERIA

ABSTRACT

This study is aimed at studying the impact of school sports activities on mental
flexibility of high school students in Algeria, by comparing participants and non-
participants and examining the influence of activity type (individual or team), practice
regularity, and duration of experience. A descriptive comparative methodology was
adopted, and data were collected from a random sample of 200 students enrolled in
Algerian secondary schools during the 2024-2025 academic year, regardless of gender or
grade level. Research instruments included a self-administered questionnaire on school
sports participation and a standardized mental flexibility scale, while statistical analyses
were carried out using Pearson correlation coefficients and independent samples T-tests
through SPSS 25. mental flexibility.

The results demonstrated statistically significant differences in favor of students
who participated in school sports activities compared to their non-participating peers.
More specifically, those engaged in team sports displayed higher levels of mental flexibility
than students practicing individual sports. Moreover, participants who exercised three or
more times per week achieved significantly better scores in cognitive adaptability, problem-
solving flexibility, and creativity than those with less frequent practice. Students with more
than one year of continuous sports experience also showed superior results compared to
those with shorter engagement, confirming the cumulative benefits of long-term practice.
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These findings highlight the essential role of school-based sports in fostering
students’ cognitive adaptability, resilience, and innovative thinking. The study concludes
that regular and sustained participation in sports — particularly team-based activities — not
only enhances physical fitness but also contributes to psychological well-being and
cognitive development. Accordingly, it is recommended that Algerian educational
institutions integrate structured and diverse sports activities into the curriculum, provide
adequate resources and trained staff, and promote a culture that values physical activity as
a tool for mental and educational growth. The results further suggest that future research
should explore the interaction between sports, cognitive flexibility, and socio-cultural
variables in order to design evidence-based interventions for improving both academic
performance and life skills among students.

Keywords: mental flexibility, school sports activities, high school students,
Algeria, cognitive development, team-based activities.

O®OPMYBAHHA MEHTAJIL!_—IOi I'HYYKOCTI YYHIB CTAPIINX KJIACIB
3ACOBAMMU HIKVIBHOI CITIOPTUBHOI AISIJIBHOCTI Y AJI’KHUPI

AHOTANIA

Lle 0ocniodcenns Mano na memi GUEUUMU BNIUG WIKIILHUX CHOPMUGHUX 3AHAMb HA
PO3YMOSY 2HYUKiCmb ceped CMAapuoKIacHUKI6 Amicupy, NOpieHIOI0uU YYACHUKIE mda
HEYYACHUKIB, 4 MAKOIC GUBHAIOYU NAUE muny OisiibHocmi (iHOUBIOYaAbHUU YU KOMAHOHUL
cnopm), pesyiapHocmi 3aHame i mpueaiocmi 0ocsidy. /s yvboeo Oyno obpano onucogo-
NOPIGHATLHUL Memo0d, a daui 6ya0 3ibpano 3 eunadxoeoi eubipku 3 200 cmydenmis, axi
Hasuaomucs 6 cepedrix wikonax Anxcupy 6 2024—2025 naguanvromy poyi, 6e3 ypaxysanms
cmami yu knacy. JocnioxcenHs npogoounocsa 8 cepedHix wikonax Anxcupy. Incmpymenmu
00CTIONCEHHsT BKNIOYANU 3ANOBHEHH AHKeMU NpPO YY4ACMb Y WKIIbHUX CHOPMUBHUX
3AHAMMAX MA CIMAHOAPIMU08AH) WKATY PO3YMOBOI SHYYKOCMI, 4 CIAMUCTUYHULU AHATI3
npPoBOOUBCSL 3 BUKOPUCTAHHAM Koeiyienmie kopenayii Ilipcona.

Pesynomamu noxazanu cmamucmuyno 3uaqywi 6iOMIHHOCME HA KOPUCMb CIYOeHMI8,
SKI 6panu yuacmo y WKiIbHUX CHOPMUBHUX 3AX00AX, NOPIGHAHO 3 IXHIMU OOHONIMKAMU, KL
He Opanu yuacmi. 3oxpema, mi, XMO 3aAUMABCA KOMAHOHUMU BUOAMU CHOPMY,
NPOOEMOHCIMPYBANU  SUWUTL PIBEHb PO3YMOBOI 2HYYKOCMI NOPIBHAHO 3 YUMAMU, SKI
NPaKmuKysaiu iHoueioyanvui euou cnopmy. Kpim moeo, yyacnuuxu, AKi mpeHysaiucs mpu
pasu Ha mudcoeHb yu Oinbuie, 00CA2AU 3HAYHO KPAWUX Pe3VaAbmamis y KOSHIMUGHIl
aoanmueHOCmi, cHyuKOCmi GUpIUEHHST NPobaeM ma MEOPHOCmi, HIdC Mi, Xmo 3auUmMascs
piowe. Cmyoenmu 3 Oinbwi HIdC PIMHUM O00CBI0OM CHOPMUGHOI NPAKMUKU MAKONC
NoKA3au Kpawji pe3yiomamu nOPIeHAHO 3 MUMU, XMO 3aUMA8cs pioule, niomeepoHCyodu
KYMYJSAMUGHI nepeeazu 006820CMpOKOGUX 3AHAMDb.

Peszyromamu niokpecnioroms  8axciugy ponb WKIIbHO20 CHOPMY Y DO3BUMKY
KOCHIMUGHOT adanmusHOCmi, CMIUKocmi ma IHHOBAYIUIHO20 MUCIEHHS Yy CHYOeHmis.
Hocnidocennss pobums BUCHOBOK, WO pecyiapHd md MPUsaid y4acme y CHOPMUGHUX
3AHAMMAX — 0COOIUBO KOMAHOHUX GUOAX CROPMY — He juule NOKpawye Qizuuny gopmy,
ane il CNpUsE NCUXONOSIYHOMY ONALONONYYYIO MA KOSHIMUBHOMY po38umky. Bionosiowo,
PEKOMEHOYEMBCS, W0O AINCUPCOKI OCEIMHI YCMAHOBU [HMe2py8anu CmpyKmypoeani ma
PIBHOMAHIMHI CNOPMUGHI 3AHAMMSA 8 HAGYUATbHY Npocpamy, 3abesneyysanu HeoOXiOHI
pecypcu ma Keaniikoeanuil nepcoman, a maxodxic CRpusiu Kylemypi, sika nepeobayac
pizuuny axmuenicme AK IHCMPYMeHm 051 PO3GUMKY PO3YMOBUX MA OCBIMHIX HABUUOK.

137




[MopiBHsIbHA Tpodeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

Pesynomamu maxooic exazyioms Ha HeOOXIOHICMb 00CTIONCEHHS 83AEMOOTL MIdHC CHOPMOM,
KOZHIMUBHOIO SHYUKICIMIO MA COYIOKYIbMYPHUMU 3MIHHUMU Ol PO3POOKU OOTPYHMOBAHUX
iHmepeeHyill, CNPAMOBAHUX HA NOKPAWEHHA AK AKAOeMIYHUX 00CACHEeHb, MAK I HCUMMEGUX
HAaBU4OK ceped CyOeHmIs.

Kniouogi cnosa: menmanvua enyykicmov, WKiITbHA CNOPMUBHA OiSLTbHICMb, YUHI
CMapuwiux Kiacie, Anxcup, KOCHIMmueHULl po36umox, KOMaHOHi 8UOU CHOPMY.

INTRODUCTION

Mental flexibility has emerged as a crucial competence for students in
contemporary education systems, enabling them to adapt to challenges, manage stress, and
think creatively in academic and social contexts. In Algeria, the increasing complexity of
educational and societal demands underscores the importance of developing such cognitive
skills among secondary school students.

Despite the recognized value of sports in promoting psychological and cognitive
health, school-based physical activities in many contexts are still marginalized or treated as
secondary compared to academic subjects. This situation raises questions about the extent
to which sports are effectively integrated into educational programs in Algeria and whether
they contribute to enhancing students’ mental flexibility.

Previous international studies have demonstrated positive associations between
sports participation and the development of adaptive cognitive skills; however, little is
known about this relationship within the Algerian school context. This gap highlights the
need for empirical research to examine the role of school sports in fostering mental
flexibility among Algerian secondary school students.

THE AIM OF THE STUDY

This study aims to study the impact of school sports activities on mental flexibility
among Algerian secondary school students, focusing on differences between participants
and non-participants, the type of activity (team vs. individual), regularity of practice, and
duration of experience.

THEORETICAL BACKGROUND AND RESEARCH METHODS

Taking into account the rapid changes witnessed in the modern era, mental
flexibility has become one of the fundamental skills that learners need to keep pace with the
demands of academic and professional life. Mental flexibility is defined as an individual's
ability to adapt to new situations, solve problems creatively, and manage psychological
stress efficiently (Clemente-Suarez et al., 2024). Schools play a pivotal role in developing
this skill through their curricula and activities, with school sports activities being one of the
most prominent mechanisms.

Numerous scientific studies indicate a positive relationship between sports practice
and the development of cognitive functions, such as improving memory, increasing
concentration, and developing strategic planning abilities (Shi et al., 2024). Moreover,
sports, particularly team sports, teach students how to work within a team, accept
differences, and adapt quickly to changing circumstances — all skills closely linked to
mental flexibility (Dong et al., 2018).

However, the reality of sports activities in many educational institutions still
suffers from lack of attention, whether at the planning or implementation level. Physical
education classes are often marginalized in favor of academic subjects or practiced through
routine activities that neither stimulate creativity nor develop mental skills (Sharma et al.,
2024). This raises questions about the extent to which school sports are utilized as a tool for
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developing mental flexibility, and the differences between students who regularly practice
sports and their non-practicing peers.

These issues have been of interest to a number of researchers including N. Chen
(2024), 1. Fajardo (2003), 1.G. Faulkner (2020), L. Ferguson (2020), E. Rhodes (2020),
A. Sharma (2024), M. Vanderloo (2020), X. Yang (2024) and others.

The study employed a descriptive comparative research design, which is
appropriate for analyzing and comparing the levels of mental flexibility among secondary
school students who engage in school sports and those who do not. This approach enables
the researcher to quantitatively describe naturally occurring differences between groups
without experimental manipulation, making it particularly suitable for educational settings
where interventions cannot be imposed.

RESULTS

Mental flexibility is considered one of the essential qualities that students should
possess, representing the ability to adapt to challenges, manage stress, and think creatively
(Yang et al., 2024). Studies indicate that this flexibility helps students face academic life
pressures more effectively, leading to improved academic performance and increased
overall life satisfaction (Martinez-Cuevas et al., 2024). Hence, the importance of
developing mental flexibility in the academic environment emerges, as this cognitive ability
is fundamental to helping students deal effectively with academic and social challenges.

In this context, school sports activities can play a crucial role in developing this
flexibility, as sports practice contributes to developing the ability to adapt to different
situations, enhancing problem-solving skills, and strengthening psychological and
emotional endurance. Sports is not limited to improving physical fitness alone, but also
works to enhance cognitive and emotional capabilities, such as self-control, flexible
thinking, and positive dealing with failure (Chen, 2024). When sports activities are
integrated within the school environment, they provide a safe and guided space that allows
students to experience challenges, develop coping strategies, and build self-confidence,
making them better prepared to face the demands of academic and professional life in the
future (Xu, 2015).

Studies show that sports activities contribute significantly to developing
psychological and physical health. Sports practice works to reduce stress levels and
improve general mood, supporting the ability to face daily life challenges (Faulkner et al.,
2020). Furthermore, research shows that practicing sports activities can lead to improved
thinking skills (Huang et al., 2024).

Therefore, it is essential for schools to recognize the importance of sports activities
and make them part of the academic curriculum. Schools should allocate sufficient
resources to organize sports activities and integrate them more extensively into the
academic curriculum, including training in sports skills and providing an appropriate
environment that contributes to positive participation by all students. This also requires
cooperation between teachers and sports specialists to ensure the delivery of a
comprehensive program that aligns with the needs of all students, including those facing
special challenges such as autism spectrum disorder (Levante et al., 2023).

In our study, students enrolled in Algerian secondary schools during the 2024—
2025 academic year (N = 418) took part. A simple random sampling technique was used,
ensuring that each student had an equal chance of being selected regardless of their sports
participation status. A total of 200 students were selected and classified into two groups
(practicing and non-practicing) based on their responses to the questionnaire.
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Distribution of study population by grade level

Grade Level Number
First Year Secondary 140
Second Year Secondary 129
Third Year Secondary 149
Total 418

Source: Researcher, based on school records.

Instruments

Questionnaire. A self-administered questionnaire was designed based on the study
framework and relevant literature. It included 15 items grouped into four dimensions:
school sports practice and mental flexibility, type of school sport, regularity of sports practice,
and duration of sports practice. Items were rated on a 3-point Likert scale (1 = Disagree, 2 =
Neutral, 3 = Agree). The items were formulated in clear, simple language appropriate for
the target age group to ensure clarity and avoid ambiguity. The instrument was reviewed by
three experts to ensure content validity and was distributed electronically.

Table 2
Dimensions of the questionnaire and number of items

Dimension Number of Items
Sports practice and mental flexibility 4
Type of school sport 3
Regularity of practice 3
Duration of practice 5
Total 15

Source: Developed by the researcher.

Mental Flexibility Scale. A mental flexibility scale was adapted from Martin and
Rubin (1995), Cafias et al. (2003) and Spiro and Jehng (1990). It measures four sub-
dimensions: cognitive adaptability, flexible problem-solving, acceptance of alternative
perspectives, and creativity/innovation. The scale comprises 10 items, rated on a 5-point
Likert scale (1 = Strongly Disagree to 5 = Strongly Agree). Higher scores indicate greater
mental flexibilit

Table 3
Score ranges and interpretation for the mental flexibility scale
Score Range Interpretation
10-20 Low mental flexibility
21-35 Moderate mental flexibility
36-50 High mental flexibility

Source: Adapted from M. Martin & R. Rubin (1995); J. Cafias et al. (2003); R. Spiro
& J. Jehng (1990).
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Validity and Reliability. Content validity was confirmed by three subject matter
experts, with agreement percentages ranging from 90 % to 100 % using Cooper’s formula.
Test-retest reliability was established by administering the questionnaire twice with a one-
week interval to a pilot group of 10 students. Pearson’s correlation coefficients for all
dimensions ranged from 0.802 to 0.918, and the total reliability coefficient was 0.937,
indicating high consistency.

Table 4
Pearson correlation coefficients for the questionnaire dimensions (test-retest reliability)
Dimensions Number of Items Pearson Correlation Coefficient
First Dimension 04 0.802%*
Second Dimension 03 0.913%%*
Third Dimension 03 0.918%**
Fourth Dimension 05 0.896**
Overall Questionnaire 15 0.937**

Source: Researcher using IBM SPSS Statistics 25.

These results reflect a very strong correlation between test and retest, indicating a
high level of reliability and trustworthiness in the questionnaire used.

Procedure. After obtaining administrative approval from the school, the
questionnaire was distributed electronically to the selected students. Participants were
informed about the purpose of the study, assured of confidentiality, and participation was
voluntary. Collected data were coded, categorized into practitioners and non-practitioners,
and analyzed using appropriate statistical techniques.

Data Analysis. Data were analyzed using IBM SPSS Statistics 25. Descriptive
statistics (means, standard deviations, frequencies, and percentages) were calculated to
summarize the characteristics of the sample. Inferential statistics, including Pearson
correlation coefficients and independent samples T-tests, were conducted to test the study
hypotheses and examine differences between groups.

Presentation and Analysis of Study Sample Responses to Questionnaire Items:

Table 5
Study Sample Responses According to Study Variables
Variable Alt Freq | Percentage | Mean | M.F. Mean
No 81 40.5 %
First Di i 1.595 0.492
irst Dimension Yos 19 5059
. . Individual Sports 93 46.5 %
S dD 1.535 0.500
econd imension Team Sports 107 53.5%
Less than 3 times 86 43.0 %
Third Di i 1.570 0.496
HERIMEmSION | 5 fimesand more | 114 | 57.0%
. . Less than one year 71 35.5% 1.645
Fourth Dimension 0.479
More than one year 129 64.5 %

Source: Researcher using IBM SPSS Statistics 25.
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Table 5: The majority of the students reported practicing sports (59.5 %), with
team sports slightly more common than individual sports. More than half engaged in
practice at least three times per month, and nearly two-thirds reported over one year of

sports experience. This distribution provides a strong base for testing the study hypotheses.
Study Sample Responses to Questionnaire Items:

Table 6
Study Sample Responses to Questionnaire Items

No. Statement Disagree Neutral Agree
I can change my way of thinking

01 when facing an unexpected problem 178.5%) | 98 (49.0%) | 85 (42.5 %)

op | ! can deal with new information even | ) (1} o4y | 58(29.0 %) (120 (60.0 %)
if it contradicts my previous ideas

03 | When circumstances change, Ladapt | 4 1} 5003 | 59 29 5 9%) 118 (59.0 %)
quickly and adjust my plans
I seek new solutions when my usual

04 | method doesn't work to solve the 35(17.5 %) | 49 (24.5 %) {116 (58.0 %)
problem

05 I have the ability to think of more than 36 (18.0 %) | 42 (21.0 %) |12 (61.0 %)
one way to solve the same problem
I can listen to different viewpoints

06 | from mine and think about them 44 (22.0 %) | 36 (18.0 %) |120 (60.0 %)
objectively

o7 | 1 have no difficulty accepting new 46 (23.0 %) | 44 (22.0 %) [110 (55.0 %)
ideas even if they are unfamiliar to me

08 ch;sli‘f I“?:Z;deas to solve the 51(25.5%) | 38(19.0%) |11 (55.5 %)
I enjoy trying new and

09 | unconventional ways to accomplish 35(17.5%) | 98 (49.0 %) (118 (59.0 %)
tasks
When I find that my decision was

10 | wrong, I can easily modify it without 23 (11.5%) | 58 (29.0 %) (118 (59.0 %)
stubbornness

11 | [Item statement not provided] 29 (14.5 %) | 59 (29.5 %) | 107 (53.5 %)

Source: Researcher using IBM SPSS Statistics 25.

The data presented in Table 6: The responses reveal generally positive attitudes
toward adaptability and flexible thinking. Most students agreed with items related to
problem-solving and openness to new ideas, while disagreement rates remained relatively
low. This indicates that participants showed a good tendency toward mental flexibility,
supporting the study’s theoretical assumptions.
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Study Sample Responses to Mental Flexibility Scale Items:

Table 7
Study Sample Responses to Mental Flexibility Scale Items
St.rongly Disagree Neutral Agree Strongly Agree
No. Disagree Frequency Frequency Frequency Frequency
Frequency

01 7 (3.5 %) 38 (19.0 %) 49 (24.5 %) 28 (14.0 %) 78 (39.0 %)
02 1 (0.5 %) 38 (19.0 %) 56 (28.0 %) 0 (0.0 %) 105 (52.5 %)
03 0 (0.0 %) 47 (23.5 %) 34 (17.0 %) 32 (16.0 %) 87 (43.5 %)
04 6 (3.0 %) 35(17.5 %) 35(17.5 %) 52 (26.0 %) 72 (36.0 %)
05 10 (5.0 %) 24 (12.0 %) 52 (26.0 %) 17 (8.5 %) 97 (48.5 %)
06 16 (8.0 %) 20 (10.0 %) 36 (18.0 %) 32 (16.0 %) 96 (48.0 %)
07 17 (8.5 %) 46 (23.0 %) 26 (13.0 %) 26 (13.0 %) 85 (42.5 %)
08 1 (0.5 %) 44 (22.0 %) 41 (20.5 %) 49 (24.5 %) 65 (32.5 %)
09 9(4.5%) 55 (27.5 %) 16 (8.0 %) 36 (18.0 %) 84 (42.0 %)
10 27 (13.5 %) 31 (15.5 %) 25 (12.5 %) 53 (26.5 %) 64 (32.0 %)
11 7(3.5%) 38 (19.0 %) 49 (24.5 %) 28 (14.0 %) 78 (39.0 %)

Source: Researcher using IBM SPSS Statistics 25.

The findings presented in the table 7: Agreement and strong agreement dominated
across most items, showing that participants demonstrated high levels of adaptability,
creativity, and acceptance of alternative perspectives. Only a small percentage expressed
difficulty in modifying decisions (Item 10), suggesting a minor subgroup with lower
flexibility.

T-Test Results for Sports Activity Practice on Mental Flexibility:

Table 8
T-Test Results for Sports Activity Practice on Mental Flexibility
Sports Activity Practice N | Mean | Std. Dev | tcalc Lsel\i:l Stat. Sig
Yes 119 | 46.25 2.98 —49.74 0.000 Statistically
No 81 | 23.72 3.38 ' Significant

Source: Researcher using IBM SPSS Statistics 25.

Nota. N = numero de participantes; Mean = media; Std. Dev = desviacién
estandar; t calc = valor t calculado; Sig. Level = nivel de significacion; Stat. Sig =
significacion estadistica.

Table 8: The test results show significant differences in favor of sports
practitioners, confirming that engaging in school sports has a clear positive effect on
students’ mental flexibility compared to non-practitioners.
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T-Test Results for Type of Sports Activity on Mental Flexibility:

Table 9
T-Test Results for Type of Sports Activity on Mental Flexibility
. Sig. .
Activity Type N | Mean | Std. Dev | tcalc Level Stat. Sig
T Tt 1 46. 2. isti
.eailm Sports 07 | 46.30 97 2329 0.000 St.atls.ncally
Individual Sports 93 | 26.57 8.17 Significant

Source: Researcher using IBM SPSS Statistics 25.

Table 9: Team sports participants recorded significantly higher flexibility scores
than individual sports participants. This suggests that cooperative and interactive contexts
in team sports are more effective in developing mental adaptability.

T-Test Results for Frequency of Sports Activity Practice on Mental Flexibility:

Table 10
T-Test Results for Frequency of Sports Activity Practice on Mental Flexibility
. Std. Sig. .
Monthly Practice Frequency | N | Mean Dev t calc Level Stat. Sig
Less th ti 25.1 . isti
e.ss an 3 times 86 5.13 6.60 23018 | 0.000 St.atls.ncally
3 times and more 114 | 46.18 3.00 Significant

Source: Researcher using IBM SPSS Statistics 25.

Table 10: Students who practiced sports three times or more per month achieved
significantly higher flexibility scores compared to those who practiced less frequently,
indicating that regularity of practice plays a crucial role in developing this competence.

T-Test Results for Years of Sports Activity Practice on Mental Flexibility:

Table 11
T-Test Results for Years of Sports Activity Practice on Mental Flexibility
Years of Practice N | Mean | Std. Dev | tcalc Sig. Stat. Sig
Level
Less th 1 |23. . isti
ess than one year 7 3.76 3.53 1838 0.000 St.atls'ncally
More than one year 129 | 44.48 6.79 Significant

Source: Researcher using IBM SPSS Statistics 25.

Table 11: Students with more than one year of continuous sports practice showed
much higher flexibility levels compared to those with shorter practice. This confirms that
long-term engagement contributes to cumulative benefits in adaptability and problem-
solving skills.

The general hypothesis states that there are statistically significant differences in
the level of mental flexibility between secondary school students who practice and those
who do not practice school sports activities.
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Based on the results from tables the majority of scientific studies agree with our
research findings on the significant role of sports activity in developing mental and
cognitive skills, particularly mental flexibility and the ability to adapt and make quick
decisions. The study by Ibrahim and Hikmat (2016) confirms these results, revealing that
sports practitioners enjoy higher levels of mental alertness compared to non-practitioners,
indicating a strong correlation between sports practice and the development of mental
flexibility (Clemente-Suarez et al., 024).

In the same context, the study by Abdul-Masih and Asi (2023) demonstrated that
female students practicing sports activities showed higher levels of mental flexibility
compared to their non-practicing counterparts. However, some studies indicate variations in
the degree of this impact based on multiple factors, including the type of sports exercises
and training level, where certain sports emerge as more effective in developing mental
skills than others (Shi et al., 2024).

Other studies suggest that mental flexibility may be influenced by additional
factors beyond sports practice, such as the surrounding social environment and the level of
psychological support available to the individual. These findings have strong theoretical
support in mental flexibility theory, which emphasizes that continuous confrontation with
challenges — as occurs in the sports field — develops an individual's ability to adapt to
various changes. They are also supported by social learning theory, which highlights how
participation in sports activities contributes to developing critical thinking skills and the
ability to modify strategies according to the requirements of varying situations.

The first hypothesis states that there are statistically significant differences in the
level of mental flexibility between secondary school students practicing team sports
activities and those practicing individual sports activities.

Based on the results from tables, these findings agree with numerous studies
indicating that team activities improve mental flexibility due to continuous interaction with
colleagues and dealing with diverse playing strategies, which develops the ability to adapt
and think quickly. The study by Aslan (2018) indicated that team sports players possess
higher levels of mental flexibility compared to individual sports players, suggesting that
individual sports contribute to developing problem-solving skills independently — a
different type of mental flexibility compared to that resulting from team sports. The impact
of individual sports on mental flexibility tends to be higher among individuals who possess
high levels of self-motivation compared to those who rely on group motivation (Huang et
al., 2024).

The second hypothesis states that there are statistically significant differences in
the level of mental flexibility between secondary school students who practice sports
activities regularly and those who practice them irregularly.

Based on the results from tables, these findings align with most studies confirming
that continuity in sports practice contributes to improving mental performance and mental
flexibility, as repetition creates more flexible thinking patterns when facing challenges.
This was confirmed by (Caponnetto et al., 2021), which showed that athletes who practiced
training regularly demonstrated clear improvement in mental flexibility levels. However,
some research indicates that other factors may influence mental flexibility even if an
individual practices sports regularly, such as training quality, psychological support, and
previous experiences. Regular sports practice may not have the same impact on everyone,
as some individuals may develop mental flexibility through other activities such as reading
and continuous learning (Passarello et al., 2022).
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The third hypothesis states that there are statistically significant differences in the
level of mental flexibility between secondary school students who practice school sports
activities for a long period and those who practice them for a short period.

Based on the results from tables, these findings agree with studies supporting that
long-term practice develops cognitive abilities more significantly compared to short-term
practice (Gizzonio et al., 2022). it was found that participants who underwent long-term
training were more capable of adapting to mental challenges compared to participants who
trained for short periods. However, some individuals may experience different effects from
long-term practice, as other factors such as mental readiness and personal motivation may
play a role in determining the extent to which practice duration affects mental flexibility.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

This study demonstrates that school-based physical activity plays a pivotal role in
developing cognitive flexibility among Algerian secondary education students. The
findings revealed statistically significant differences between students who participate in
sports activities and those who do not, favoring the physically active group. Furthermore,
the type of physical activity significantly influences cognitive flexibility levels, with
students engaged in team sports demonstrating superior performance compared to their
counterparts practicing individual sports. Regular participation and longer duration of
engagement were also associated with higher levels of adaptability, problem-solving skills,
and creativity. These results align with previous studies that emphasize the positive role of
sports in improving both psychological and cognitive health.

At the same time, the study highlights the importance of effectively integrating
physical activity into the educational curriculum, not only to improve physical fitness but
also to foster cognitive and social development. Diversifying school sports programs —
particularly by strengthening team sports — can enhance cooperation, adaptability, and
resilience among students.

While this study provides valuable insights into the relationship between school-
based physical activity and mental flexibility among secondary education students, several
limitations should be acknowledged. The research focused primarily on general categories
of individual versus team sports without examining specific sport types in detail, and the
cross-sectional design limits causal inferences about long-term effects. Environmental and
contextual factors that may influence mental flexibility development were not
comprehensively explored, which may limit the generalizability of findings to other
educational levels and cultural contexts. Future research should address these limitations
through longitudinal studies to establish causal relationships between sustained physical
activity and mental flexibility development, detailed investigations into specific sport types
including cognitive sports such as chess, and examination of multifactorial influences
including family environment, teaching methodologies, and technology integration.
Additionally, intervention studies targeting non-participating students, research on optimal
pedagogical integration of physical activity with mental flexibility skill development, and
broader population studies extending to primary education and diverse cultural contexts
would contribute to a more comprehensive understanding of the mechanisms underlying the
relationship between physical activity and mental flexibility, ultimately informing
evidence-based practices in physical education and sports pedagogy.

This study provides comprehensive recommendations for enhancing mental
flexibility through structured physical activity programs across five key areas.
Institutionally, schools should integrate physical activity as a core curriculum component
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while establishing policies that emphasize sports' cognitive and psychological benefits
through inclusive participation. Pedagogically, educators should implement team-based
cooperative learning models, incorporate reflective practices, and combine sports with
decision-making tasks to maximize cognitive development. Infrastructure requirements
include providing safe facilities, training physical education teachers in cognitive
development principles, and fostering interdisciplinary collaboration between departments.
Community engagement involves partnering with local sports organizations, educating
families about sports' cognitive benefits, and organizing school-community events. Finally,
student motivation strategies focus on allowing activity choice based on individual
interests, recognizing effort over performance, and utilizing peer mentorship to sustain
participation, creating a holistic approach that leverages physical activity's potential to
develop cognitive flexibility in educational settings.

Future research should not only expand to different regions and educational levels
within Algeria but also conduct comparative studies with other countries. Such cross-
national analyses could provide a deeper understanding of how cultural, educational, and
institutional contexts influence the relationship between school sports participation and
mental flexibility. Longitudinal and mixed-method designs are recommended to capture
both the long-term impact of sports involvement and the underlying mechanisms that
support students’ cognitive and psychological development.
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CAMOCTIMHA POBOTA CTYJEHTIB
Y CHCTEMI HIAI'OTOBKN MAUBYTHIX ®AXIBIIB
3 MIDKHAPOJJHUX BITHOCHH BEJINKOI BPUTAHII

AHOTANIA

OOIpyHMOBAHO BANCIUGICMb CAMOCMIUHOI poOOmMU CMYOeHmI8 CHeyianbHOCMI
«Mioicnapooni eionocunuy y npoyeci ix npogecitinoi niocomosku y 3BO Benukoi bpumaknii.
3’acosano, wo auwe 61u3vko 20 % HABYANLHOLO HABAHMAIICEHHST CIMYOEHMIE CMAHOBIANMb
ayoumopni  3auamms, pewma 80 % — camocmitina poboma, AKA CNPAMOBAHA HA
NO2IUONEHHs 302aNbHUX MA NPOQECiliHUX 3HAHb, A MAKONC PO3BUMOK OP2AHIZAYIIHUX
Ha8Uu4oK (PayioHanbHO20 GUKOPUCTNAHHA YACY MA NIAHYBAHHA); HABUYOK AHATIMUYHO2O
YUMANHA MA PePreKCIUHUX HABUYOK.

Ilpoananizosano ocobausocmi camocmiinoi pobomu cmyOeHmie-midcHapoOHUKIE
y npoeionux yuigepcumemax Beauxoi bpumanii, 30kpema Koponiecokomy roneoouci
Jlonooua, Jlankacmepcokomy yHigepcumemi, Manuecmepcokomy yHigepcumemi, yHisepcumeni
bipmineema, Kenma, Jlonoona, Pedinea, Cyccexcy. Busnaueno, wo ochosnumu gopmamu
camocmitinoi pobomu €. Onpayo8anus 1imepamyprux oxcepei, ni02omoska npe3eHmayitl,
nideomosKka 00 ICHUMI8;, Kypcosi NpOEKmMuU; 6UKOHAHHS AHATIMUYHUX NUCOMOBUX 3A60AHb
(apeymenmosani ece, memoo case study mowo); 00CIOHUYLKI NPOEKMU, KPUMUYHI 02750U;
ouniomua poboma. Yuisepcumemu Benuxoi Bpumanii npononyioms oxpemi mooyui 0as
camocmiunoi pobomu cmyoeHmie nio Cynepeizicio 8UKIA0ayié Ons HANUCAHHSA OUNJIOMHOT
pobomu, a makoic 0151 POPMYSaAHHs HABUHLOK pobomu 3 npocpamuum 3abesneuennsm SPSS
(Statistical Package for the Social Sciences) O cmamucmuynoeo ananizy, ynpasuiHHsL OaHUMU
ma ix éizyanizayii, po36umKy AHATMUYHUX HABUYOK MA MemOOi6 KilbKICHO20 aHAi3).

Oxpecneno 08a 0CHOBHUX BEKMOPU CAMOCIUHOT poOOMU CIMYOEHMIE-MINCHAPOOHUKIS:
camocmitine OOCHIOJNCEHHS Y PAMKAX OPIYIHO 3amBepoIIceHOl YHIBepCUMemcyKoi memu,
camocmitina poboma 8 pamKax camoocgimu. 3’1c08ano, wo OpUmMaHcoKi yHigepcumemu
NPONOHYIOMb PI3HI pecypcu OISl CAMOCMINHOI pobomu cmyOoenmis, maxi K ei0Kpumi
HaguanbHi  onnaun-kypcu, ounaun-naamgopmu MIT's OpenCourseWare, OpenLearn,
penosumapii mowo. Camocmitina poboma cmydeumie OIl «Mixcnapooni iOHOCUHUY»
YACMO HOCUMb MINCOUCYUNTIHAPHUL Xapakmep [ nepeobauac O00CHONCeHHs. 3  CYMINCHUX
eanyzeti (aHmpononoeii, eKOHOMIKY, coyionozii ma noimonoeii).

Ipoananizosano memoou HAGUAHHS CMYOEHMIB-MINCHAPOOHUKIG, AKI OA3YIOMbCs
Nepesa’icHo Ha CaMoCMmitiHil poOomi. nepeeepHymull Kiac; «MUCIEHHEB] eKCHePUMEHNUY,
yugposuii cmopimennine;, KpeamusHi npoekmu (CMEOpeHHs: NoAMuuHoi padionpozpamu
abo nooxacmy);, moolemoeanus Kpuzosux cumyayiu. Ha ocobaugy ysaey 3acnyeogye
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camocmitina poboma cmyOeHmie-MidCHAPOOHUKIE V (POpMI BUKOHAHHS THOUBIOYATbHO2O
00CTIOHUYBLKO20 NPOEKNTY 8 PAMKAX THHOBAYIUH020 MOOYIIS, KU Nepeodayac 3acmocy8amHs
cyuacHoi meopii 00 peanvHux nNpoonem MINCHAPOOHOI NOMIMUKU 3 BUKOPUCTIAHHAM
IHHOBAYTUHUX MeMOOi6 HABUAHHSL.

Knrouosi cnosa: camocmitina poboma, cmyOeHmu-midCHAPOOHUKU, MIHCHAPOOHT
gioHocuHu, yHisepcumemu Benukoi Bpumanii, Odocnioscenns, MoOemos8ants Kpuzosux
cumyayitl, OUNIOMHA podoma, IHHOBAYIUHUL MOOYTb.

THE ROLE OF INDEPENDENT STUDY IN THE PROFESSIONAL TRAINING
OF INTERNATIONAL RELATIONS STUDENTS IN GREAT BRITAIN

ABSTRACT

The role of IR students’ independent study during their professional training at
higher education institutions in the UK is substantiated. It is found that only about 20% of
the training course for IR students takes place in the classroom, the remaining 80% of the
studying is independent. Students develop general and professional knowledge by studying
literary sources, preparing for classes, organizing notes, and completing individual or
group tasks. Effective time management and planning are important for the quality of
independent study. The key skills of IR students in carrying out independent study are
organizational skills (setting priorities and time management); reading and note-taking
skills; and reflective skills.

The main types of IR students’ independent study at leading universities in the UK
(London University, Birmingham University, Leicester University, Manchester University
and others) are analyzed. Among the most widely spread forms of independent study are:
preparing presentations; preparing for exams; course projects; study of scientific literature;,
completion of analytical writing tasks (argumentative essays on current topics, case study
method); research papers; critical reviews, thesis as the largest independent study.

Two main vectors of IR students’ independent study are: independent research
within the framework of an officially approved university topic, independent study within
self-education. It is found that for independent study, universities offer such resources as
open educational courses, online platforms such as MIT's OpenCourseWare, OpenLearn,
repositories, etc. IR students’ independent study is often interdisciplinary and involves
research in related fields (anthropology, economics, sociology and political science).

The methods of IR students’ independent study, such as flipped classroom,
"thought experiments", digital storytelling, creative projects, modeling of crisis situations,
are analyzed. Special attention is paid to such type of independent study for IR students as
the implementation of an individual research project within the framework of an innovative
module, which involves the application of modern theory to real problems using innovative
teaching methods.

Keywords: independent study, IR students, universities in the UK, research, forms
of independent study, thesis, organizational skills, time management skills, simulation
projects, innovative module.

BCTYII

CydJacHi TeHIEHIIT PO3BUTKY BHUIIOI OCBITH 3YMOBIIOIOTH iJIBHUIEHHS BHMOT JIO
3100yBaviB, 30KkpeMa iXHBOI 3MATHOCTI 0 CaMOCTIHHOT HaBYAJBHOI MisSIBHOCTI, MPOSIBY
IHIIIATUBHOCTI Ta BIiIMOBIAANLHOCTI 3a BJIACHY OCBITHIO TPAEKTOpil0 0O€3 IMOCTIHHOTO
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HaCTaBHUIITBA BUKJIAJAYIB W PEMPOTYKTUBHOTO 3aCBOEHHS 3HaHb. Bim 3100yBadiB BUIIOL
OCBITH BHMAara€ThCsl OCMHUCIIEHHS Ta PO3YMIHHS CYTi MPEAMETY, YCBITOMIICHHS CKJIATHOCTI
npodeciiHuX 3aBAaHb Ta Jana3oHy X MOXJIMBHX pillleHb. J[JIsi NOCATHEHHS LbOTO CTYICHTH
MIOBUHHI CaMOCTIHHO OyJyBaTH CBOIO OCBITHIO TPA€KTOPIIO 1 OpaTu BiJNOBiAaIBHICTH 32 11
peanizanito. CranionapHa ¢opMa HaBYaHHS B YHIBEPCHTETI Ha ChOTOJIHI € (PaKTUYHO
«CaMOKEPOBaHUM» a00 «aBTOHOMHHM)» HaBUAHHIM, OCKLUIBKH JIMIIC Taka JopMa HABYAHHS
MOXKE TapaHTyBaTH YCIIlIHY npodeciiiny peamnizanito. OCoOMMBO I € aKTyalbHUM IS
CTYJIEHTIB CHeIliabHOCTI «MDKHApOIHI BiIHOCHHH», OCKUIBKH BiJl HUX SIK BiJ (axiBIIiB
BHMAra€Tbcsi MPUAMATH BUBAXKEHI PIIICHHs, 3MiACHIOBATH KPUTHYHY, TOCIITHHUIBKY Ta
MDKKYJIBTYPHY isTIBHICT, aHANI3yBaTH TOJii Ta BCTAHOBIIOBATH TMPUIHMHHO-HACIIIKOBI
3B’SI3KH, TIPOTHO3YBATH MOXKIIMBI HAacIiaku nmpuidHATHX pimensb (Cazan & Schiopca, 2014).
VY mpormeci JocHimKeHHs 3’siCOBaHO, IO TIO3WTHBHWM JOCBiA peamizallii caMOCTiHHOT
poOOTH CTYACHTIB-MIKHAPOTHHUKIB JEMOHCTPYIOTh BHWIII 3akiaad oOCBiTH Bemmkoi
Bpuranii, BUMyCKHUKY SKHX YCIIIIHO OyAyTh Kap’e€py y Taiy3i MiXHapOJIHHUX BiJTHOCHH i
MOKA3yIOTh TAPHI PE3YJIBTATH JIISUIEHOCTI SIK TOJTITUKA Ta JUILIOMATH.

META JOCJIIAKEHHSA

Mera cTaTTi — OXapakTepu3yBaTH OpraHi3auiliHi 3acaau caMOCTIHHOI poboTH
CTYIEHTIB-MDXKHAPOHHUKIB, 0COONMBOCTI # (opmu 11 peamizanii y NpoBiIHHX YHIBepCHTETax
Benukoi bpurasii.

TEOPETUYHA OCHOBA 1 METOAU JOCJIJIKEHHSA

Opranizamii caMOCTIHHOT poOOTH CTYACHTIB y BHUINUX 3aKjaaax oOCBiTH Bemwmkoi
Bputanii npucBsdeHi npami Takux 3apyOibKHHX yueHux, sk A. Jlxomr (A. Joshi) (2021),
M. Enmxi (M. Ng) (2020), A. Kazar (A. Cazan) (2014), C. Jlo#tenc (S. Loyens) (2008),
JIx. Marnma (J. Magda) (2008), P. Maprikopena-Candec (R. Marticorena-Sanches) (2020),
JI. Hincen (L. Nilson) (2013), II. ITiatpiua (P. Pintrich) (2004), C.Illapma (S. Sharma)
(2021). OcobauBocTsiM oOprasizanii HaBYaJbHOI MiSUIBHOCTI CTYJCHTIB-MIXKHApOIHHKIB
npucsstueni npaui I1. bopemni (P. Borelli) (2021), JI. BoBuyk (L. Vovchuk) (2021), I'nesiep
(R. Glazier) (2015), Mauano (R. Machado) (2021), I1. Pinansai (P. Rinaldi) (2021), 1. Xa6po
(I. Habro) (2021), M. XaBpan (M. Havran) (2022) Ta inmmx. Okpemum ¢Qopmam Ta
MeTo/iaM caMocCTiliHOT poboTH cryaenTiB Ha Ol «MixHapoHi BITHOCHHM» B OPUTAHCHKHX
yHiBepcuTeTax npuceaTim cBoi npari k. Emmi (J. Epley) (2016), Y. Heatirse (Ch. Nwaigwe)
(2021), O. Py6in (O. Rubin) (2015), JI. XopH (L. Horn) (2015) Ta iHmii.

YV Mexax JOCHTiIKeHHs OyJly TpoaHaNli30BaHiI OCBITHI MporpamMu Ta HaBYAJIbHI
IUIAaHA CHEIabHOCTI «MiXKHApOMIHI BITHOCHHW», a TaKOX METOJMYHI Marepianu s
yaiBepcuteTiB Bermmkoi bpuranii, 30xpema KopomiscbkoMy komnemxki Jlonnona, JlaHkacTepchKoMy
yHiBepcuteTi, MaHuecrepcbkoMy yHiBepcuteTi, yHiBepcureTi bipminrema, Kenra,
Jlonnona, Peninra, Cyccekcy.

VY mporeci AOCHIKEHHS BUKOPUCTAHO TaKi METOAM JOCHTIJDKCHHS SK aHAi3 Ta
y3arajibHCHHS HAYKOBHUX Ipalb 3 HPOOJEMH IOCHTIKCHHS, KOHTEHT-aHAJli3 HaBYAIbHUX
IUTaHIB Ta OCBITHIX MPOTrpaM, CUCTEMATH3allis Ta y3araJbHEHHS JTOCBITY.

BUKJIAJI OCHOBHOI'O MATEPIAJY JOCJIAKEHHSA

MixHapoaHi BiTHOCMHM — Il Tally3b, SKa ITIOCTIHHO 3MIiHIOEThCS (CBiTOBA
MOJIITHKA, IUIUIOMATis, MDKHapOJHAa €KOHOMiKa), TOMy BOHa BHUMarae BiJ ¢axiBIliB
MOCTIHOTO OHOBJICHHSI 3HaHb, POOOTH 3 HOBHHAMH, aHATITHIYHUMH 3BITaMH, Mi>KHAPOIHUMH
JNIOKYMEHTaMH, CaMOCTIHHOTO BIiACTeXKEHHS TeONOMITHYHUX momii. be3 mocriiiHOl
CaMOCTIHOT POOOTH MisUTBHICTh TakWX (axiBIIB INMBHIKO BTpAada€e CBOIO MpodeciiiHy
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aktyanbHicTh. Ilim wac aymuroprux 3aHATE y 3BO cTymeHTH OTpUMYIOTH 0a3y mjis
TOIaJbIIN01 TpodeciitHol AisSTBHOCTI, ane il MPOAYKTHUBHICTH i €()eKTUBHICTD 3aJIe)KHUTh BiJl
camocTiiiHoro 3100yTTst 3HaHb. Came ToMy Jmme Omm3bko 20 % HaBYAIBHOTO
HaBaHTaXXCHHs (DaxiBIiB MIKHAPOJHUX BiTHOCHH CTAHOBIATH ayIAUTOPHI T'OAWHU, TOOTO
yac, BIZBEJCHWI Ha JeKuii, ceMiHapu abo KoHcyiprauii, pemra 80 % HaBYanbHOTO
HABAHTAXXCHHS CTAHOBUThH CaMOCTiiiHa po0oOTa, CIOpSIMOBaHA Ha PO3BUTOK 3arajibHUX Ta
npodeCiifHUX 3HAHP IUISIXOM OMPAIIOBAHHS JIITEPATYPHUX JPKEPEJ, MiATOTOBKH JI0 3aHSATh,
YHOPSIIKYBaHHA HOTaTOK, BUKOHAHHS IHAMBIIyadbHHX a00 TPYIMOBHX 3aBJaHb TOIIO
(Nilson, 2013). Iy SIKiCHOTO BUKOHAHHS CaMOCTIHHOT pOOOTH BaXKJIMBUMH € pallioHAIbHE
BHKOPHCTAHHS 4Yacy Ta IUTaHyBaHHA. /|11 cTyneHTa e 03Hayae€ HaBYUTHCS CTABUTHU BIIACHI
IiJTi; BU3HAYaTH HEOOXimHI pecypcw; Opath Ha cebe BiAMOBIZANBHICT 32 CBOEYACHE
BHUKOHAHHS YCiX 3aBIaHb BIIMOBIIHO 0 KPUTEPIiB OIIHIOBAHHS, ¢(DEKTUBHO BUKOPHCTOBYBATH
cBiif wac Ta BimcminkoByBatu mporpec (Fotiadou et al, 2017). KirouoBumMu HaBHYKaMu
CTY/ICHTIB, HEOOXIIHMMH Uil e(pEKTHBHOTO 3IIMCHEHHS caMOCTiiiHOI poboTH €:
opraHizauiiiHi HABUYKHM (BU3HAYEHHS NIPIOPUTETIB Ta PAIliOHAJIBHICTh BUKOPUCTaHHS 4acy);
HABUYKH aHAJIITHYHOTO YATAHHS Ta KOHCIICKTYBaHHS, Pe(ICKCIiHI HABUYKH.

3BicHO, TOi1 dakT, 1m0 0OcsAT camocTiiHOT poOOTH cTaHOBUTH NpubiIM3HO 70—80 %
HABYAJIBHOTO HABAHTAXKCHHS MOXE CIIOYaTKy OCHTEKUTH CTYACHTIB, OCKUIBKH BOHH
MOOOKKTECS 3pOOUTH IIOCH HE TaK, HAMPUKIAA, HEIPABWIILHO 3PO3YMITH IHCTPYKIII 3
BUKOHAHHS 3aBlaHb, IPOIYCTUTH IIOCh BaXUIMBE MPHU CAMOCTIHHOMY OIpaIffoBaHHI
JITEpaTypH; AC30PIEHTYBATUCS Y BETUKOMY 00Cs3i iHpopMallii; OyTH TepeHaBaHTaXKCHIMH
HOBOIO iH(MopMariero Ta 3aBaaHHAMH (Saiz-Manzanares & Marticorena-Sanchez, 2020).
Jnst Toro, mo6 He pO3TyOHMTHCS, CTYICHTH-MDKHApOIHWKH MAlOTh BHUXOBYBaTH y cOO0i
IHIIIaTUBHICTH, TOOTO: 3aJ]aBaTH YTOYHIOBAJIbHI NMATAHHS IIOJO0 IHCTPYKINH ab0 KpUTEPiiB
OIIHIOBAHHS 3aBJaHb; NPUALISTH IOCTATHBO Yacy Ul YATAHHSA, MOIIYKY iH(popMarii Ta i
OCMHMCJICHHS; PO3pOOUTH BIIACHY CHUCTEMY BIOPSAKYBaHHS iH(popMaIlii Ta parioHaIbHOTO
BUKOPUCTAHHS 4Yacy; BCTAHOBIIOBATH IIOJCHHI LTI Ta KIHIEBI TEPMIHM BHKOHAHHS
3aBlaHHS; 3MIMCHIOBATH CaMOKOHTPOJIb; KOPUTYBaTH CBOI MIAXOAM JO Oprasizamii
camocriitHoi pobotu (Loyens et al, 2008).

Amai3 caMOCTiiHOT poOOTH CTYAEHTIB-MDKHAPOIHUKIB Y HPOBIJHUX YHIBEPCHUTETaX
Benukoi bpuranii 1ae 3Mory BU3HAYUTH OCHOBHI 11 (hOpMH:

— OTpAIIOBaHHS JHTEpaTypHUX JDKEpeN Il IATOTOBKH IO CEMiHapiB Ta
MIPaKTUYHUX 3aHATh; TMATOTOBKA MPE3EHTAIli; KypCOBi MPOEKTH; aKaJIeMidHe TTHCHMO;

— BUKOHAHHS aHAJTITHYHHUX MMACHMOBUX 3aBAaHb: apryMEHTOBAaHI €ce Ha aKTyaJbHi
temH, Ha KmtanT «Poms HATO B 3abe3neuenni 6e3mexku €pponuy, « IpuauHN KOHMIIKTIB
Ha bim3pkomy CXofi» TOIIO; aHANITHYHI HOTAaTKHA (CUMYIIAIiS POOOTH aHATITHKIB Ta
JUIUIOMATIB — HAIKMCAHHS MEMOPAHIyMIB JUIS YPSAiB KpaiH 3 MPOIO3MINEI0 pPeaTbHUX
pillleHb, apryMEHTALIEI0 JaHUX Ta KPUTHYHHM JOCHIDKCHHSIM); MeTox case study mist
aHaJi3y MDKHapOJHHMX KOHQUIIKTIB, TJ00aIbHOI KpH3H, JUINIOMATHYHHMX IPOBaNiB abo
YCIIXiB; AOCHTITHUIBKI pOOOTH; KPUTHYHI OrIsiau. Taki 3aBIaHHS, SK IPABUIIO, CTAHOBIISTH
He MmeHIre 60 % miacyMKoBOi omiHky 3a MoAyib (Glazier, 2015);

— IWIJIOMHAa po0OTa — HAWOUIBIIE caMOCTiIHHE MOCHIKEHHS, SKe Tependadac
HarmcaHHs poooTr oocsrom 8000—10000 criB. YHiBepcuteTn Bemkoi BpuTaHii mpomoHyoTh
OKpeMi MOMYJI Ul CTYJASHTIB IMiJ] CyNepBi3i€i0 BUKIAJAadiB IS HAIMCAHHS IUTLIOMHOL
pobotn (Hampukiaan, «MeToau MOCHIIKEHHS 3 MDKHAPOJHUX BiTHOCHH», «SIKicHI Ta
KUTBKICHI METOIM NOCHiKeHHs», «[loNiTHIHMIA aHai3 Ta METOAOJOTIsN»), sIKi TOTYIOTh
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CTYJIEHTIB 10 300py JaHWX, aKaJeMiqHOTO MHChMa, CTAHIAPTIB UTYBaHHS Ta TOCHIIAHb,
etnkn gociuimkenns (King’s college London, 2023);

— (popMyBaHHS HABUYOK poOOTH 3 mporpamHuM 3abe3neucHHsM SPSS (Statistical
Package for the Social Sciences) 1y cTaTUCTHYHOrO aHali3y, YNPaBIiHHSA JaHUMHU Ta iX
Bi3yamizamii, pO3BUTKY aHANITHYHUX HABHYOK Ta METOMIB KilIbKicHOro aHamidy. lle €
BaXXJIMBUM, OCKUIBKHM CTYACHTH IPAlIOIOTh 3 PEaJbHUMH MONITHIHUMH 0Oa3zaMHu TaHHX,
KOJYIOTh JIaHi, OIMCYIOTh CTATHCTHKY, 311HCHIOIOTh KOPEISILIHHUN Ta perpeciiHuii anaiis,
iHTepIpeTyIoTh momitHaHi gaHi (Nwaigwe, 2021; Ng, 2020).

3araspHe HaBYAJbHE HABAHTAKGHHS U CTYACHTa ICHHOI (opMH HaBYaHHSA B
OpUTaHCHKUX YHIBEpCHTETaX B LIJIOMY BBaXKA€THCS CKBIBAJICHTHMM IIOBHIM 3afiHATOCTI
(npubnm3HO 40 TomMH Ha TIKAEHB). el yac po3noaiseTsest MiXk ayAUTOPHUMHM TOJIMHAMHU
(3a3Buuaii me Big 8 70 12 TOOWH Ha TWKACHD, BKIIOYAIOYH JICKIIii, CEMiHAPH, TMPAaKTHYHI
3aHATTS) Ta CaMOCTIHHOIO poOoTolo (3a3Buuait Oim3pko 20-30 roamH Ha TWXICHB). B
yHiBepcuTeTax Benmkoi Bputanii omuH kpemuT nopiBHIOe 10 roavHaM HaBYaHHS, SKi
BKJIFOYAIOTh ayJUTOPHI TOJAMHUA Ta CaMOCTiiHY po6oTy. [Ipn oMy, KUIBKICTh TOIWH HA
CaMOCTIHY po0OTY 301ITBITYETHCS 3 KOXKHAM POKOM HaBYaHHS.

OctaHHill pik nependavyae HAMOUIBIINA 00CAT CaMOCTIHHOI POOOTH y 3B’SI3KY 3
HaITMCaHHSAM JUIUIOMHOI pOoOOTH, TIPH IIbOMY HaBAaHTa)XEHHS ayJAUTOPHOI i caMmocCTiiHOI
poboTu 36amaHcoByeThes BuOipkoBuMHU MoaysisiMu (Vovchuk et al., 2021).

HaBeneMo Kinbka MPHKIAAIB CIIBBITHOIICHHS HABYAJILHOTO HAaBAaHTAXKCHHS HA
crierianbHOCTI «MiKHApOIHI BiTHOCHHIY B IPOBITHUX YHiBepcuTeTax Bennkoi bpurawnii:

e Bectmincrepcrkuii yHiBepcuteT (Westminster University) — mist 6akanaBpiB 3
MDKHapOJHHUX BIJHOCHH mependayae ~26—28 % HaBYAIBHOTO Yacy Ha 3aHATTSA (JICKIii/
ceMiHapu), a ~72—76 % — Ha caMOCTiHY POOOTY.

» Kopomniscekuii xonemx Jlonmona (King’s College London) — GaxanmaBpcbka
mporpama 3 MDKHApOJHUX BITHOCHH mependadyae ~15 % wacy Ha ayJUTOpHI 3aHATTSA Ta
~85% Ha camocTiitHy po0OOTYy IiJ] KepiBHUIITBOM BHKJIAIaYiB.

o Horrinremcekuit yriBepcuter Tpenra (Nottingham Trent University): aymauropHe
HABYAHHS CTAaHOBUTH 0ym3bko 10—12 roamH Ha THXAEHB, IO Bianosigae npudmusno 30 %
BiJl IOBHOT'O HABYAJILHOTO HaBaHTaxeHHs; perura ~70 % — 1e camocTiitHa po0oTa.

« Binuecrepcekuii yHiBepcurer (Winchester University) — s cneniaJibHOCTI
«[TomiTika Ta MIKHAPOJHI BiTHOCUHHY» y 1-My polll HaBuaHHs mependadcHo 204 ronuHu
aynmuropHoi pobotH Ta 996 TOmMH caMmocTiiiHOi pobotm. Y 3-My pori nepeadadeHo
~168 roauH ayAUTOPHUX 3aHATH MPOTH ~1032 roauH caMoCTiHHOT pOOOTH.

TakuMm YUHOM, CTYJICHTH BUTPAYarOTh MPUOJIM3HO B IBa—TPU pas3u Oijblle 4yacy
Ha CaMOCTiifHy po0OOTy, Hi)X Ha ayJUTOPHI 3aHATTS, a00 HAaBITh OINbIIE, 3aJI€KHO Bif
3aKIany.

[pocTexumo OLIbLI AETANIBHO 110 TEHICHIII0 Ha NPHKJIaAl yHiBepcutery bipminremy
(Birmingham University). IIpoTsrom TprOX pOKiB NpOorpaMH MiATOTOBKH OakKajaBpiB
MDKHapOIHUX BiJHOCWH TOIWHW Ha CaMOCTIHHY pPOOOTY 3pOCTalOTh, a Ha ayJUTOPHY
3MEHIIYIOTHCS.

VY rtabmuni 1 momaHO TPHKIIATU CHIBBIIHOIICHHS ayJAHTOPHOI Ta CaMOCTIHHOT
poOOTH Yy HaBUATHLHOMY ITIaHiI OakaiaBpiB MKHAPOIHUX BiTHOCHH (TIEPEIiK AUCIMILIIH HE
MOBHUM, B3ATO JUINE KiJbKa JUCHUILIIH 3 KOXHOTO KypCy JUIs BiICHiAKOBYBaHHS
TEH/ICHIIIT).
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Ta0mu 1
AynutopHa CamocriitHa
Mony pobota pobota
[epuwmii pik
Jebatu y cBiTOBi# momitui I 15 100
Insxu gociipKeHp y ramysi 16 84
MDKHapOIHUX BiTHOCHUH |
I'nobanbHa icTopis 30 70
Hpyruii pix
I'mobGansHe ynpaBiiHHSA 61 139
Teopist MXHAPOIHHUX BiTHOCHH 30 170
Bubipxosi oucyunninu:
BpuTanchka nmosiTiHka 40 160
[udposa nemoxparist 30 170
MixHapoanaa nmosituka CxigHoi A3ii 30 170
Tpertiii pik
Jumiomua po6ota 30 370
Bubipxosi oucyunninu:
Buxnuku niGepanbHiii neMokpatii B €Bporri 30 170
CyuacHa MDXKHapO/{Ha HOJIITHYHA EKOHOMIKa 40 160
Kopymiiist Ta kiieHTH3M: r100aJibHa NepCIIeKTHBA 30 170

Jxepeno: University of Birmingham (2025). [International relations BA.
https://www.birmingham.ac.uk/study/undergraduate/subjects/politics-international-relations-/
and-development-courses/international-relations-ba

BaxmBo 3ayBakuTH, IIO caMOCTiiHa poOOTa CTYIEHTIB-MIXHAPOIHHKIB HE €
CaMOCTIHOI0 B OYKBaJIbHOMY 3HAa4Y€HHI ITLOTO CJIOBa. BOHa, SIK MPaBWIIO, € KEPOBAHOIO
HacTaBHUKaMH Ta TemaroramMi. 3arajomM, camoctiiiHa pobora Ha OIl «MixHapomHi
BiIHOCHHMY» Y OPUTAaHCHKHUX YHIBEPCUTETAaX MA€E JIBA OCHOBHUX BEKTOPH:

1. CaMocTiitHe HOCHTIHKEHHS KOHKPETHOI TEMHU y paMKax oQilliiiHO 3aTBepIKEeHOT
YHIBEPCUTETCHKOI TeMH (3a3BHYail MPOMOHYETHCS YCHIIIHUM 00AapOBaHUM CTYIEHTaM, SKi
BXKE paHilie 3IiACHIOBAIM JOCHIIUKCHHS 3 TEMH, HANpWKIAJ Yy BHIJISIAI KypPCOBOTO
MPOEKTY). B paMkax Takoro MOCHiIKCHHS BiIOYBAa€ThCs MOTIHOJICHE BUBUCHHS TEMHU, SKa
HE TIONAETHCS B CTAHOAPTHHUX MOIYISX. JI7si BUKOHAHHS TAKOTO CAMOCTIHHOTO JOCHIIKCHHS
CTYJICHT Ma€ 3HAWUTH HAyKOBOTO KepiBHHMKAa. HuUMU pa3oM oOHMpaeThCcs TeMa, CKIANAEThCS
IUTaH JOCIHI/DKCHHS, SKE € OQIIIIHHO 3aTBEPKCHUM SIK CaMOCTIMHHI JOCIiTHUIbKHIA
IPOEKT 1 Ha HBOTO BIABOAATHCH okpemi kpeautu (Bix 15 mo 30) (Pintrich, 2004).
PesynbTaroM Takoi caMOCTiiHOI poOOTH CTyAeHTa MOXe OyTH HamuCaHHS JUILTOMHOL
pobGoTr abo TIPOJOBXKEHHS 11 K MICIATUTUIOMHOTO HAyKOBOTO MOCIiKCHHS (HAIpPUKIIAL
JUTSL OTPUMAHHS CTYTeHsI ToKTopa dinocodii). Tak, B Mexax OIT «MixkHapOIHI BiJHOCHHNY
Jlormonchkoi koM exkoHoMiku 1 momituaHoi Hayku (London School of Economics and
Political Science) Ha Take mocmiKeHHS BimBoauTbes 30 KpeauTiB, 1 mepembdadaeTbes
MpakTHYHA POOOTa CTyAEHTA 3a KOPJIOHOM, aHali3 MDXKHApOJHUX 0a3 JaHWX Ta MOCIIPKESHHS
nojituky rao6aneHux iHcTuTyniit OOH, HATO, MB® tomo. B Kopounicbkomy Komemki
JloHmoHa Ha Taki MPOEKTH BiNBOIATH Bix 15 mo 30 KpemuTiB IS JOCHIIHPKSHHS BOEHHHX 1
KOH(JIIKTHUX 30H, €BpOIEiicbkoi MiKHapoaHOI mojiTuky, nomituku Cepeansoro Cxony,
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VYxpaian, HATO tomo (King’s College London, 2023). B yrisepcureti MaHuecTepy Taka
pobota mepenbadae 30 KpeaWTiB, i CTYyACHTH NPOBOAATH aHaNi3 0a3 MaHHUX IIOJA0
KOH(JTIKTIB, KOMITAPaTUBHUIT aHaNi3 MONITHKH Pi3HUX KpaiH, MDKHApOJHI orysiau Tomo. B
yHiBepcuteTi bipminremy Tex maerscst 30 KpemuTiB Ha IOCIHDKEHHS 3 MIKHapOIHOI
0e3IeKH, TepOPU3MY, BUBYECHHS IOCT-KOH(IIIKTHOT MOJITHKH, MIXKHAPOIHOTO YHPABIIHHS
(University of Birmingham, 2025).

2. CamocriiiHa poboTa B pamKax caMmoOcCBiTH. BoHa mepenbauae omnparroBaHHs
HayKOBOI JIiTepaTypH, TMiATOTOBKY N0 HANWCAHHS IUILUIOMHOI poOoTH, (opmyBaHHS
npodeciiftHuX HAaBUYOK JJIs Kap'epu B TUIIIOMATii a00 poOOTH B MIXKHAPOIHUX HEYPSTOBUX
oprasizaiisx, abo MICIIANITIOMHE HAyKOBE IOCHiDKeHHA. IS IbOTO YHIBEpCUTETH
MIPOIIOHYIOTh TaKi PeCcypcH, SK BIAKPHUTI HaBYAJIbHI OHJIAWH-KYPCH, PEMO3UTapii, OHJIAH-
miatgopmu, Ha kmrant MIT's OpenCourseWare, OpenlLearn (siki HamarmTh AOCTYN [0
BiJIEO JISKIH, JIITEpaTypHHUX IDPKEpel, MaTepialliB KypcCiB, TECTiB Ha CaMOOIIHIOBAHHS, a
TaKOX MOJAIOTh CHPOIICHE a00 anbTePHATUBHI MOSCHCHHS CKIIQJIHUX TEOPil Ta KOHIICMTIB,
NOPIBHSAHHA Pi3HMX HaykoBuX IKin) (Sharma & Joshi, 2021). Taka camocriiiHa poboTta
4acTO HOCHTh MDKIMCLMIUIIHADHUI Xapakrep 1 nependadae JOCTIDKEHHS 3 CYMDKHHUX
raiysei (aHTporoJorii, eKOHOMIKH, COLI0JIOTIT Ta MOJITOJIOT ).

PosrisiHeMoO Ha NpuUKIIaZl KOHKPETHHX YHIBEPCHUTETIB OpraHi3alilo caMoCTiHHOT
poboTtu cryneHriB-MixHaponHukiB. Tak, mnpu yHiBepcuteri bipminrema nie Llentp
akameMigHnx HaBW4OK (Academic Skills Center), ocHOBHa MeTa SKOTO — JOIOMaratu
CTy/IEHTaM 3 CaMOCTIHHOIO POOOTOO 3aBISKU IUPOKOMY CIEKTPY BHCOKOSKICHOT TTITPUMKH
(manpukiran mono sukopuctanss LI B maBganHi, pecypci LinkedIn Learning), opranizamii
CeMiHapiB MO0 paIliOHaJHbHOTO BEJEHHsSI HOTATOK, OIMPAIIOBAHHS JITEpaTypHUX DKEpE,
aKaJeMiYHOTO THChMa Ta HABUYOK TMpe3eHTamii. 3aBasku pobOoTi y lleHTpi cTyaeHTH
BUATHCS CTPYKTYpPYBaTH aKaJeMidHi ece, BUOYIOBYBAaTH apryMEHTH, 3I1HCHIOBATH OTJISI
JiTepaTypd, YHUKAaTW IulariaTy, IOKpamyBatd axajgemiynuii ctunb (University of
Birmingham, 2025).

B yniBepcureti Peninra (Reading University) mis crynentis OIl «MixHapoaHi
BiTHOCHHMY» CaMOCTiliHa po0OTa MOXC HaBITh MependavaTH CTaXXKyBaHHS 332 KOPJIOHOM
IPOTATOM POKY 3 METOIO IIPOBECHHS CIENiaNi30BaHNX J0CIIKEHb, PO3BUTKY IPAKTUYHUX
HABHYOK BEJICHH IIeperoBopie ado crBopeHHs Memianpoaykiii (University of Reading, n.d.).

OkpeMUM BHUJOM CaMOCTiHHOI pOOOTH CTYIEHTIB-MIKHAPOIHUKIB € BUKOHAHHS
THAWBIAYaTbHOTO TOCIITHUIIBKOTO TPOEKTY, SKHH € CKJIAJOBOIO iHHOBAIIHHOTO MOJYJIA.
OcTaHHiii iependayae 3aCTOCYBaHHS Cy9acHOI TEOpii 10 peaTbHUX MPOOJIeM 3 BUKOPHCTAHHSIM
IHHOBAIIHHUX METOiB HAaBYaHHsI, TAKUX SK reimigikaris abo mepeBepHyTe HaBYaHHS, a00
JIOCHI/DKEHHST aKTyaJbHUX TEM, TaKMX SK BIUIMB TEXHOJOTIH Ha [IUIIOMATIIO YU POJIb
eMoIiil y momiTumi. [HIm iHHOBAIiHI MIXOJM BKIIOYAIOTh BUKOPHUCTAHHS LHU(POBUX
IHCTPYMEHTIB Ta LITYYHOTO IHTEJNEKTYy, «HE 3axiJHy» TEOpil0 MIKHAPOAHUX BiIHOCHH,
SIKICHI JTOCII/PKEHHsI 00 HABITh CUMYJISLIMHI ClieHApii, TaKi sSIK BTOPIHEHHS MO3a3¢MHUX
iCTOT, JUIS CTHMYIIOBAHHS KPUTHYHOTO MHCJICHHS. Taki MOy BiIPI3HSIOTBCS BiJ
TPaIUIIIHUX, OCKIJIBKH OPIEHTOBAaHI BUKJIFOYHO Ha CTYJCHTA, MEpe0avYaroTh CUMYJISINT Ta
BUIIAJIKH 3 PEATBEHOTO KUTTS, € IPOOIEMHUMH, TPOEKTHO-OPIEHTOBAHMUMHU Ta 0A3YIOThCS Ha
IU(PPOBUX TEXHOJOTIAX. B Mexkax Takoro MOIyJisi CTYJICHTH HE JIMIIE BiIBIAYIOTh JICKIIii, a
caMi OOHMparoTh TEMYy 3 TJIOOAIBLHOT TOJITHKH, aHATI3yIOTh MIKHAPOJIHI NaHi, BUBYAIOThH
JITEPaTypy, TOTYIOTh aHATITHYHI 3BITH Ta po3pobsttoTh momituyHi pimenHs (University of
Reading, 2024).

PosrisHeMO sk peami3yloThCsS Taki MOJYJi B paMKax KOHKPETHHX OCBITHIX
KOMITOHEHTIB Ha TIPHUKIJIali MaH4YeCTEPCHKOTO YHIBEPCHTETY:
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e OK «CydJacHa Teopist MibXKHApOJIHUX BiTHOCHHY: TOCIiTHUIIBKUH TPOEKT HA TEMY
«CyuacHi TeopeTHuHi Tiaxoau (IOCTKOJIOHIaTbHIH, (heMiHICTUIHHHN, MapKCUCTCHKUN) Ta 1X
3aCTOCYBaHHS JI0 aKTyaJbHUX NUTaHb MI>KHAPOJAHOT HOMITHKI.

e OK «CBiTOBI MiXkKHapoIHi BiIHOCWHMY»: «BUKIWUKH JOMiHYBaHHIO 3axomy Ha
MDKHApPOHIM apeHi Ta TPaKTYBaHHS MOHATH «CYBEPEHITET» Ta «IepikaBay B Pi3HUX YaCTHHAX
CBITY».

e OK «Texnouorii Ta MoaiTHKa»: «AHaNI3 MOMITUYHUX HACIIAKIB TEXHOJIOMYHHUX
3MiH, iX BIUIUB Ha COIMIaJbHY PiBHICTh, MEMOKpPATII0 Ta CepH, IO BHUXOIATH 3a MEXi
TPaIUIIITHOT MTOTITHKNY.

¢ OK «Emouii ta mumiomartisa»: «Poab eMOUiiHOI IMHAMIKA B JUIIOMATHYHIN
MIPaKTHII JJIs TIIMOIIOro po3yMiHHSI momiTHYHOT B3aemoii» (Manchester University, n.d.).

Ha ocobauBy yBary 3aciyroBylOTh IHHOBAIiiiHi METOAM HaBYaHHS CTYIEHTIB-
MDKHApOJHUKIB y NPOBIIHUX OPUTAHCHKHMX YHIBEpCHUTETaX, sIKi 0a3ylOThCsl IEPEBaKHO HA
CaMOCTiiHIi poOOTi:

— MMepeBepHYTHI KJIac: CTYACHTH BHBYAIOTh OCHOBHUN MaTepiaj mepen JIeKIi€
(HanpuKIIa/, Teperisiiaoydy Bileo JIeKLilo abo Mpalfooyy 3 JITEpaTypHUMHU JKepeslaMH)
Ta BHKOPUCTOBYIOTh Yac JEKIlii I IHTEPaKTUBHUX 3aXO0JiB, OOTOBOPEHbh Ta BHPIIICHHS
po0iem;

— «MHCJICHHEB] excriepuMeHTH» (thought experiments): MeTOA iHTEJIEKTyaslbHOT
poOOTH TSI PO3BUTKY aHATITHYHOTO MHCJICHHS Y MPOIIECi MOJETIOBAHHS ySBHOI CHUTYyaIlii,
sIKa J1a€ MOJKJIUBICTh TIEPEBIPUTH TIEBHI TEOPETHUYHI MPUITYIICHHA. JIJIS IBOTO MOXYTh
BUKOPHUCTOBYBATHCS TIMOTETHYHI CLEHApii, Hampukiaj, GyTypuCTHYHA aHTUYTOMHIs, 1100
320XOTHTH CTYAEHTIB JI0 TBOPYOTO BUPILICHHS IPO0IIeM;

— (POBUI CTOPITEIUTIHT: BUKOPUCTAHHS MHUMPOBUX IHCTPYMEHTIB Il CTBOPESHHS
MYJIbTUMEIIHHNAX TIPOEKTIB, SIKi MEpeIaloTh PO3YMIHHS CTyJEHTaMU KOHLETIIH MDKHApOIHUX
BiHOCHH;

— KpeaTHBHI TPOEKTH: HANPHKIAT, CTBOPEHHS MOJITHYHOI paiionporpamu abo
MOJIKACTy B paMKax TEMH MOJLYJIs;

— MOJICJIIOBaHHSI KPHM30BHX CHTYyalliil: y4acTb y MOJEJIOBaHHI IIEPEroBOpIB Ta
BHpIIICHHS KOH(QIIIKTIB, K, HANPUKIAA, Yy MOIYJAX, MPUCBIYeHUX bim3pkomy Cxomy
(Havran & Krokhmalna, 2022).

OcranHi € 0co0NIMBO €(EKTUBHUM IHCTPYMEHTOM CaMOCTiHHOI pOOOTH CTYHEHTIB
MDKHapOIHHUX BiMHOCWH y Benwkiéi Bputanii, mo m03BoJiss€e iM 3aCTOCOBYBaTH TEOPil0 HA
MpaKkTUIli, Oepydu ydacThb Yy pPOJBOBHX Irpax Ta pEaTiCTHUYHUX CICHApisX, TaKUX SK
BUpILIEHHS T'yMaHITapHOi KpU3u abo pearyBaHHs Ha BilicbKOBHMI KOHQIKT. Lli MonemoBaHHs
BUKOPHCTOBYIOTHCSI OPUTAHCHKUMH YHIBEPCUTETaMH JIsl PO3BUTKY KPUTHYHOTO MHUCIICHHS
CTY/ICHTIB, HABMYIOK BEJICHHS IMEPErOBOPIB Ta KOMaHIHOI POOOTH, & TaKOX JUIS TOTIIMOICHHS
PO3YMIiHHSI CKJIQJIHUX TEOpii MDKHApOJHHMX BIHOCHH uepe3 mpaktuyHuid nocsix (Horn
etal., 2015).

Tak, y KopomiBcbkomy kosiepki JIOHZOHA MOJENIOBAHHS KPH30BHX CHTYAIlii
peai3yeThCsl NIISIXOM:

— pOJBOBHX irop: cryaeHTH OepyTh Ha ce0Oe poJli HallOHAJIBHUX JIJEPiB,
JUTUIOMATiB a00 YMHOBHUKIB 3 Pi3HUX YCTAHOB, TAKUX K €Bporeichka Ciryx0a 30BHIMIHIX
cnpas (European External Affairs Service);

— HaBYaHHS Ha OCHOBI CIIEHapiiB: CTYAEHTH IOBHHHI pearyBaTH Ha €cKaJallilo,
Kpu3y (BUTaJaHy), po3poOJIsTIoun Ta peai3yroun HalliOHAJIbHI CTpaTerii;
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— CKJIaJIaHHSI MEMOPAaHAYMIB i PE30JIIONIN, y9acTh y MEPEroBOpax Ta BHPIIICHHS
KOH(JTIKTIB;

— iHTerpauii Teopii y MpakTHUKy: CUMYJSILii TO3BOJIIIOTH CTYIEHTaM HEpEeBIpUTH
Teopii MKHApOJAHUX BIJIHOCHH Ha pPealbHUX CUTYaLisX, IO CIPHIE KPAIOMY PO3yMIHHIO
CKJIaJJHOIIIB IpakTH4HOI peanizawii reoperrnynux koHuenii (King’s College London, 2023).

CuMyIsIiii po3BHBAIOTh HABUYKH KOMAHIHOT pOOOTH, KOMYHIKAIii Ta BHPIIIICHHS
nmpoOJyieM; CHpHUAIOTH OIBII aKTUBHIA TPOMAISHCHKIH 3alydeHOCTI Ta TIOIITHYHOMY
iHTepecy mmo3a MeXaMH ayauTopii; 3a0e3NedyroTh CTyIeHTaM Oe3MEeYHHH TpOCTIip s
MIPUAHATTS BAXJIMBUX PIillICHb 1 PpO3YMiHHS HACIIJKIB X pillleHh 03 pearbHUX HACIIIKIB
(Epley, 2016).

IlixaBi popMu caMOCTIHHOT pOOOTH CTYIEHTIB-MIKHAPOAHUKIB MOXKHA CIIOCTEPIraTd y
JlonnoHceKOMy yHiBepcuTeTi, 30kpema npoexT Kamcroyn. Bin moniOHuit 1o KypcoBoi
poboTH, ane € OLIBII NPaKTHKO-OPIEHTOBAHUM IIPOEKTOM 3 aKaJAEMIUHUM MiArpyHTsM. Bin
MOXe TmependavyaTd ACTalbHUN aHali3 TMEBHOI TMONITHKH, MOCHITHHUIBEKY poOoTy abo
IPYNOBY MisUIbHICT HA OCHOBI cuMyilii. Moro cyTh momsrae y Tomy, mo OGHpaeThCs
peasbpHa mpobiaeMa Mi>KHApOIHOI HONITHKH, SKa BUMAara€ OpUriHaJbHOTO JOCIIDKCHHS Ta
BHpIIICHHS (aHaTi3 MPUYMH MDKHAPOJAHOTO KOH(JIIKTY, BIUIMB 30BHIIIHBOI TOJITHKA Ha
€KOHOMIKY Ta COIliaJlbHE JKUTTS, KiOepOesmeka, reHaepHa PIiBHICTh Yy MOJITHIN TOIIO).
ITpoekT 103BOJISIE CTYACHTaM MPOJEMOHCTPYBATH 3HAHHS Ta HABUYKH, OTPUMAaHIi MPOTATOM
HaBYaHHS, MMOETHYIOYH TEOPi0 Ta MPAKTUKY K YacTo mependadarodn 30ip MEPBUHHUX a00
BTOPMHHUX JaHWX. € JBa OCHOBHHX (OpPMATH MPOEKTY: CYOCTaHTHUBHA ITOCIIiTHUIIbKA
poboTa, TOOTO TOrNMHMOIeHEe aBTOPCHKE NOCIIPKCHHs, SIK€ 3aCHOBaHE Ha TIEPBHHHUX Ta
BTOPMHHHMX JDKEpeliax i BUKOHaHe B paMkax akaaemiunoro mucbMma (University of London,
n.d.); IpaKTUYHUH/IPUKIAIHAI IPOEKT: KOMaHHHUH MPOEKT, Y SIKOMY CTYJCHTH IIPALIOI0Th
3 BHKJIaJ[a4eM-HaCTaBHUKOM /Il BUPILIEHHS CKJIJHOI, OJITUYHO OPiEHTOBAHOI MpobieMu
JUIsl 3aMOBHHKa — 4acTo HekoMepuiiHoi opranizawii. Lle#t ¢opmar 30cepemxenuii Ha
MPaKTHYHOMY 3aCTOCYBaHHI 3HaHb, KOMaHAHIN poOOTI Ta BiJTHOCHHAX 3 KIIIEHTaMHU.

Ocranni npoextu Kancroyna B JlongoncekoMy yHiBepcuteri (3a 2022-2025 poxwu)
CTOCYBaJMCSl TakWX TeM: «BIUIMB 30BHINTHBOI TIOJITHKKA HA PETiOHATBHUA KOHQIIKTY;
«KibepbOesnexka Ta TiOpuaHa BiliHay»; «['eHmep, paca Ta Oesmeka»; «Po3BUTOK Ta
YIPaBIiHHS: B3a€MO3B'SI30K MiK KOH(IIIKTOM, PO3BHTKOM Ta JIEP)KaBOTBOPEHHsIMY; «OTliHKa
BBy manaeMii COVID-19 Ha Typu3M Ta €KOHOMIYHY cTaOiLTBbHICTH Kpainm»; «lIpaBa
JIFOJIMHU Ta COLiaJIbHI TMUTAHHS: MPABOCYS Ta IpaBa JIOJUHN B KOHKPETHUX KOHTEKCTAaX»;
«EKOHOMIYHMI Ta COIliaIbHAN BIUTMB JIOKAAYHIB Ha Bpa3MBI TPYNMH HACEICHH»;
«bopoTrba xiHok y neBHux npogecisx» romo (Borelli et al, 2021).

Takuii NPOEKT BUKOHYETHCS MiJl KEPIBHULTBOM HAYKOBOIO KEpiBHHKa Ha OCHOBI
pO3po0bneHOro IulaHy, SKHH OOOB’S3KOBO Iiependayae BCTYI, OIVISA IEPEIyMOB Ta
TEOPETHYHOT OCHOBHU JOCIIJUKEHHS, TiIOTE3y, METOMOJIOTII0 JIOCTIPKEHHS, 30ip Ta aHali3
JTaHUX, Pe3YyJIbTaTh T4 BUCHOBKH.

Takox y JIOHAOHCEKOMY YHIBEPCHTETI € MOXJIUBICTD JUJISl CTYACHTIB CaMOCTiHHO
MPAIOBATH HAJl KOHKPETHOIO HIIIEBOI0 TEMOI), SIKa HE OXOIUTIOETHCSI CTAHAAPTHHUMU
MOAYJISIMH OCBiTHBOI TporpamMu. [l Takux CTYIACHTIB Moxe OyTH po3pobieHo
THAVBIAyaTbHUA KypC HaBUYAHHSI.

IlixaBum pakToM € Te, mo yHiBepcuteTroM KeHtra OyB po3poOieHnil MOCIOHWK
Skills for Academic Success Team, SKUii OKpeciiOe MOXIHUBOCTI Ta OCOOJHUBOCTI
opraHizanii camMoCTiiHOT POOOTH CTYIEHTIB 1 cKiIagaeTbcs 3 4 OCHOBHHMX PO3ALIIB:
MIOKPOKOBA 1HCTPYKIIS 1100 IJIaHYBaHHs Ta OopraHizamii caMoCTiiHOT poOOTH; PO3BUTOK

157




[MopiBHsIbHA Tpodeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

aKaJIeMIYHINX HaBUYOK, METOJOJIOTisI TMPOBEISHHS JOCHIDKCHHs; CaMOOIHIOBAaHHS Ta
peduekcis. OkpiM TOTO, YHIBEPCHTETOM MPOMOHYIOTHCS MOYJIi 3 METOAOJIOTIT Ta pO3BHTKY
JOCTITHUIIPKUX HABUYOK Ta MIiATOTOBKH [0 CAMOCTIHHOIO JOCTIUKCHHS — KYpCH, SIKi
TOTYIOTb CTYJCHTIB JO IPOBEICHHS BIIACHUX JIOCII/PKCHb, BHKOPUCTaHHS SIKICHUX Ta
KIJIbKICHUX METOMIB 1X 3AIHCHEHHS, IJIaHYyBaHHS KYpPCOBOTO INPOEKTY/IUIUIOMHOI poOOTH
(University of Kent, n.d.).

JlaHkacTepchbKHil YHIBEPCHTET B ME¥KaxX CaMOCTIHHOI poOOTH CTYIECHTIB OpraHi3OBYE
eMIipUIHI (HaNpHUKIAL, iHTEpPB'I0, aHaJi3 1aHuX) abo KaOiHEeTHI JOCHTIPKEHHS (BUKOPUCTAHHS
BTOPHHHHUX JDKEPET 1 JIITEpaTypH) 3aJIeKHO BiJl BAMOT MOJYJISl Ta 00paHOi CTyICHTOM TEMH.

B yniBepcuteTi Cyccekcy Mia caMOCTIHHOIO POOOTOIO CTYICHTIB PO3YMI€THCS
HaIMCaHHSI KypCOBUX poOIT Ta MUCEMOBHX 3aBIaHb (ece, 3BiTiB, MPOTPAMHHUX JOKYMEHTIB
abo iHmMX POOIT, MO MPU3HAYAIOTHCSA MPOTITOM POKY, € BHUKIIOYHO CAMOCTIHHUMH W
BHMAaraloTh KPUTHYHOTO MHCIEHHS). SIK 1 B pemTu OpUTAaHCHKHUX YHIBEPCHUTETIB, BEJIMKA
yBara TpHIUISETbCS HANMCAHHIO JUIUIOMHOI poOOTH, 1 IependadaeTbesi 00OB’SI3KOBHI
MOJIyJIb 3 HIITOTOBKH CTYAEHTIB JI0 IIbOT0 (MOAYJb po3paxoBaHuii Ha 300 TouH 1 BKIIOYae
CeMiHapH 3 METOAMKH (IIICTh 2-TOJAMHHUX 3aHSTH), KOHCYJIBTAIll 3 HAYKOBUM KEPIBHUKOM
(tpu 30-xBuiMHHI 3ycTpivi) i Onusbko 288 roamH camocrtiiinoi po6otu) (University of
Succex, 2025).

Y MaHuecTepcbkOMY YHIBEPCHTETI Iepejl HAIMCaHHSAM AMIUIOMHOI po0oTH
CTYJIEHTH BUBYAIOThH OCHOBHI METOJIW AOCHIKEHHS (KIJTbKICHI Ta SKiCHi) Ta TEOPETHYHI
nuctuiutian (Hanpukian, «Haswukwm pocmimkeHHs», «Teopis MiKHApPOAHWX BiJHOCHHY,
«Kpurnani migxomu xo gocmimkeHHs») (Manchester University, n.d.). IlikaBum € To#i ¢akr,
0, HaMpHKIA, y oMYy YHiBepcuTeTi Ta yHiBepcuteTi Jlectepa (Leicester University)
JIO3BOJISIFOTHCSL  aJIbTEPHATUBHI  «IIPOEKTH» 3aMicTh OMIIiiiHOI JUIIIIOMHOT poOOTH,
BHKOHaHHS SKHX Tepeadadae OUTbITy KUIBKICTh BHOIPKOBHX MOAYNIB (MPUOIU3HO Ha
30 kpenuTiB) + BIacHEe IOCHIJHUIBKUHA IPOEKT/KypcoBa pobora abo crakyBaHHS
(Lancaster University, 2025). Hacto cTyaeHTH OOMparoTh TaKy TPAEKTOPIIO 3aKiHYEHHS
HABYAHHS, OCKUTBKY BOHA € OLIbII THYYKOIO, HC BUMAra€ BUKOHAHHS CKJIaIHOT aKaJeMidyHO1
pobotu (muminomuoi). Yacto i oOuparoTh CTYINEHTH, SIKi HE MAIOTh HaMip MPOJOBXKYBAaTH
HayKoBYy poOOTy micis 3akiHYeHHS OakanaBpaTy, a MaroTb Ha MeTi oOparu Oijbmn
MIPaKTUKO-OPIEHTOBAHUHN minxix, ToOTO OyayBaTH TONITHYHY Kap €py B AWILIOMATI],
HEYPSAIOBUX OpTraHi3allisfx TOIIO.

BUCHOBKH TA NEPCIHEKTUBHU ITOJAJIBIINX PO3BIIOK

TakuM uYnWHOM, Ha cHemiambHOCTI «MIiXHAPOAHI BITHOCHHW» B YHIBEpPCHTETax
Benukoi bpuTanii ocBiTHIME TporpamMamMu TiepedadeHo, Mo OiIblla YaCTHHA HaBYAIBHOTO
HaBaHTaxeHHs (mpubmm3zHo 70-80 %) BiABOAWTHCS HA CaMOCTIHHY poOOTy, ska Mae Ha
METI He JIMIIIE OTPUMaHHS CTyIeHTaMu Npo(eciifHuX 3HaHb, a i PO3BUTOK IX JOCHITHHUIBKUX Ta
aHANITAYHUX HAaBUYOK. OIHIOBaHHS Takoi poOOTH BapirOEThCS 3aJICIKHO BiJl MOIYJIS, aje
4acTO BKJIIOYAE [TPE3EHTAlli], TPYIIOBI IIPOEKTH Ta IMCHMOBI pOOOTH.

CamocriitHa po0oTa CTyIEHTIB-MDKHApPOJIHUKIB B yHiBepcurerax Bemmkoi Bpuranii
MOKJIMKAHA PO3BUBATH IX KPUTHYHE MHCJICHHS MUISXOM OIPAIIOBAHHS JITEPaTypHUX
JOKepell, BAKOHAHHS aHANITHYHUX MUCBMOBHUX 3aBlaHb, MOCIIIHUIBKUX IMPOEKTIB TOLIO.
[Ipu 11bOMY CTYACHTH MalOTh MOJIMBICTH 0OpaTH iHAMBIAyaJbHY OCBITHIO TPAEKTOPIIO 3
ypaxyBaHHSIM BIIAaCHUX iHTEpPECiB, HANPHUKIAA, CAMOCTIHHO OOWUpATH IS JTOCIIHKCHHS
aKTyaJlbHI TeMH TJIO0ANbHOI TONITHKUA. Bennka yBara mpu mbOMY MPHUAUISETHCS SKOCTI
BHKOHAHHS JIOCJIDKEHb BiJIMOBIAHO IO CTaHAAPTIB aKaJeMidHOTO MUChMa (MPaBHILHICTH
MTOCWJIaHb Ta ITUTYBaHb, CTPYKTYpOBaHA apTyMEHTALlisl, PO3YMIHHsI METOJIONIOTIT). Y HIBEPCUTETH
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TOTYIOTh 3700yBadiB JI0 peajbHUX AaKaJeMIYHUX Ta MPAKTUYHUX JOCITIDKEHb, SKi
BHITYCKHUKH (DaKyJIbTETiB MI>KHAPOJHUX BiIHOCHH YCIHIIIHO MPOBOIATH B aHAIITHIHHX
LEHTpPaX, IUITIOMAaTHYHUX CIY)X0ax, HEYpSAOBUX OpraHi3alisx TOIIO.

[lepcniekTMBaMu TOJAIBIIMX PO3BIMOK BBaXKAEMO BHBYECHHS MOJKJIMBOCTEH
3aro3u4eHHs nepenoBoro Joceiny Benukoi bpuranii 3 opranizaumii camocTtiiiHoi po®oTn
CTY/ICHTIB-MDKHAPOJHUKIB B OCBITHIM mnpocTip YkpaiHu, 30KpeMa TakMX IHHOBAI[IHHUX
¢dopMm camocTiiiHOT poOOTH, K MpoekT KarncroyH, MOAeaioBaHHS KpPU30BUX CHUTYaliH,
CHMYJIAI, BIIPOBAKEHHS iIHHOBAIlIHHOTO MOTYJIS.
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EBOJIIOIISA BPUTAHCHKOI CUCTEMH
MPO®ECIHHOTO CTAHOBJIEHHS TPEHEPIB-BUKJIAJAYIB:
KOMITAPATUBHU AHAJII3

AHOTANIA

Cmamms npucesuena KOMnapamueHOMy aHaiisy esomoyii Opumancoykoi cucmemu
npogeciinoco  cmanogieHHs — mpenepis-eurnaoayie  npomseom  2001-2025  poxis.
Oxapaxmepuzoeano OisibHicmy  kmouogux opeanizayiti: UK  Coaching (konuuwnbo2o
Hayionanvruozo ¢ondy mpernepcokoi oisnonocmi — National Coaching Foundation) ma
CIMSPA (Yapmepnoco incmumymy ynpasninHs cnopmy ma @isuyHoi OisibHocmi —
Chartered Institute for the Management of Sport and Physical Activity). Ilpoananizosano
OCHOBHI HOPMAMUBHO-NPABOGI OOKYMEHMU, WO pe2ymioloms OBLIbHICMb V cghepi mpeHepcoKoi
oceimu. BcmaHosneHo, wo OpumaHcoka mooenb € HPUKIAOOM 3A8epUIeH020 YUKTY
cucmemHoi mpancgopmayii, aKa mpusana NOHao 08a OeCIMUNIMMms.

Busineno, wo y nepioo 2001-2005 pokie 0cHO8HI 3MiHU GKIIOUAIU cmpameziute
NJIAHYBAHHS Yepe3 OOKYMeHm-6i3ito pozeumky mpenepcmea Benuxoi Bpumanii (UK Vision
for Coaching), saxuil eusHayug ambimuy memy CMEOPeHHs NPOBIOHOI C8IMOGOI cucmemu
MpeHepcbKoi Ni020mosKU 3 MPUpieHegolo CMPYKMypoio peanizayii ma macumabHum
3ANYYEHHIM 3AYIKAGIEHUX CIOPIH Yepe3 camimu 3 mpenepcvkoi niocomogku. Iliokpecaeno,
WO 3 NOOANLUWUM DO3GUIMKOM CHOPMUBHOI 2ay3i OPUMAHCLKA cucmema aoeK8amHo
peazysana na uKIuUKU yepes enpogaddcenns Cepmugixama mpenepa Benuxoi bpumanii sax
cxemu 3ameepodicennsn keanigpikayii onn 31 eudy cnopmy. Bcmanoseaeno, wo y nepioo
2011-2020 poxis 6iobynacs npoghecionanizayis uepes popmysanns CIMSPA 3 uapmepnum
cmamycom ma po3pobky npogecitinux cmandapmis. Poszensmyswu cywacnui eman
possumxy, 6yno 3'acosano, wo nepioo 2020-2025 poxkie xapaxmepuzyemuvcs iHmezpayicio
yepes icmopuune 00'conanns peecmpie 3 oxonaenuam 600 mucau npoghecitinux poneii ma
3anpo8aoddicents npoghecilino2o CMmamycy 3 NoYeCHUMU 36AHHAMIU.

Kmiowosumu xapaxmepucmuxamu OpumancoKoi Mooeni 6UsHaA4eHo OYalbHy CUCEMY 3
napaneibHuUMU YHISepCUmMemcbKo ma e0epamuerHor mpackmopisimu, 00Ka3oeuil nioxio
0o pechopm, nocmynogy npogpecionanizayiro, iHmezpayito pepreKcusHoi npakmuxku ma
BUBHAHHA YIHHOCMI HeOopMaibHo20 HaguanHs. /[na Ykpainu 3anpononosano adanmayiio
6pUMancbk020 00CGidy uepe3 CmMEOpeHHs 2IOpuoOHoi moodeni nid2omoexu, Yxkpaincvkoeo
iHcmumymy mpeHnepcbKoi niocomosku, n'asmupisenesoi Hayionanbhoi pamku Keanigixayii
ma nitomue mecmysanHns pexomenoayii. ITiokpecieno HeoOXIOHicMb peanicmuyHux
ygcosux pamox 15—20 poxis 3 0608'3K06UM 00KA306UM MOHIMOPUHEOM MA 3ATYYEHHIM

161




[MopiBHsIbHA Tpodeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

VCIX  3aYIKABIEHUX CMOPIH Npu 30epediceHHi MONCTUBOCMI VHUKHEHHSA OpUMaHCbKux
NOMUTIOK y cqhepi 2eHOepHOI PIBHOCMI ma HeXmY8aHHA PehieKCUBHOI0 NPAKMUKOIO.

Knrwowuosei cnosa: xomnapamuena nedazoeixka, npogeciiine cmanognenHs, mpenep-
suknaday, Benuxa Bpumanis, cepmugixam mpenepa, CIMSPA, dyanvha cucmema, cucmemua
mparcgopmayis.

THE EVOLUTION OF THE OF COACH-EDUCATORS’
PROFESSIONAL DEVELOPMENT IN THE UK: A COMPARATIVE ANALYSIS

ABSTRACT

The article presents a comparative analysis of the evolution of the British system
of professional development for coach-educators during 2001-2025. The activities of key
organizations — UK Coaching (formerly National Coaching Foundation) and CIMSPA
(Chartered Institute for the Management of Sport and Physical Activity) are characterized.
The main regulatory documents governing coaching education are analyzed. It is
established that the British model represents a completed cycle of systemic transformation
spanning over two decades.

The period of 2001-2005 included strategic planning through UK Vision for
Coaching document, which defined ambitious goal of creating world leading coaching
system with three-tier implementation structure and extensive stakeholder engagement
through UK Coaching Summits. It is emphasized that with sports sector development, the
British system adequately responded to challenges through UK Coaching Certificate
implementation as endorsement scheme for 31 sports. The period of 2011-2020 witnessed
professionalization through CIMSPA formation with chartered status and professional
standards development. Examining current development stage, the period of 2020-2025 is
characterized by integration through historic registers merger covering 600,000 professional
roles and Professional Status launch with postnominals.

Key characteristics of British model include dual track system with parallel university
and federation pathways, evidence-based reform approach, gradual professionalization,
reflective practice integration, and informal learning value recognition. For Ukraine,
British experience adaptation through hybrid training model creation, Ukrainian Coaching
Institute establishment, five-level National Qualifications Framework, and recommendations
pilot testing is proposed. The necessity of realistic 15-20 years timeline with mandatory
evidence-based monitoring and all stakeholders’ involvement while avoiding British
mistakes in gender equity and neglect of reflective practice is emphasized.

Keywords: comparative pedagogy, professional development, coach-educator,
Great Britain, UK Coaching Certificate, CIMSPA, dual track system, systemic transformation.

BCTYII

CydJacHHii eTan pO3BHTKY OCBITH 1 CIIOPTY XapaKTEPHU3YETHCS 3POCTAHHSAM BUMOT
JI0 SIKOCTi TpodeciiiHOl MiAroTOBKH (axiBIliB, 3AaTHIX €(DEKTHBHO MOEIHYBATH TEAroriyHy Ta
TPEHEPCHKY MisSIBHICTh. Y IIbOMY KOHTEKCTI O0COOIMBOI aKkTyalbHOCTI HaOyBae mpobiema
npodeciifHOTO CTaHOBJICHHSI TpEeHEpa-BUKIIaaada K Cy0'eKTa OCBITHRO-BHXOBHOTO MTPOLIECY
Ta HOCiS MpodecitHNX MIHHOCTEH (Hi3UIHOT KYJIBTYPH 1 CTIOPTY. 3MiHA COIiaIbHUX 3aIUTIB,
IHTepHAIlOHAI3allisl OCBITH, IHTErpalis HAI[IOHATBHUX CHCTEM MiJATOTOBKH KaJpiB y
€BpOICHCHKNIT Ta CBITOBMH OCBITHIH NPOCTIpP 3yMOBIIOIOTH HEOOXIIHICTH HAayKOBOTO
OCMHCJICHHS LUISXIB 1 MeXaHi3MiB HpodeciifHOro CTAaHOBJICHHS TPEHEPiB-BHKIIANAdiB Y
pi3HMX KpaiHax.
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KommapatnBHa mefarorika sk rary3b MearoriqHol HayKu 3a0e3reuye MEeTOMOIOTIaHHI
THCTpyMEHTapil Ui BUBYEHHS, aHANi3y Ta TOPIBHSHHS OCBITHIX CHCTEM pI3HHX KpaiH.
3aCHOBHHMKH MEAArorivHoi KOMIIApaTHUBICTUKM 3aKJajd TEOPETHYHI 3acajyd BUBYCHHS
OCBITHIX CHCTEM 3 YypaxyBaHHAM KyJbTypHO-ICTOPUYHHUX, COIL[aJlbHO-€KOHOMIYHHUX Ta
nojitTnaHuX Qakropis ix po3Butky (Bacmok, 2002; Copyesa, 2021). CyyacHi 10CTiTHUKH
PO3BHMHYNM METOJNOJIOTIYHMM amapaT HOpPIBHSUIBHOI IENaroriki, 3arnporoHyBaBIIH
OaratopiBHeBI Mojeni aHanizy ocBiTHIX sBum (Yeminb, 2018). IlopiBHsHHS Mozaenel
MTOTOBKH TPEHEPiB-BUKIIAIa4diB J1a€ 3MOTY BHSBUTH SK YHiBEpCAJIbHI 3aKOHOMiPHOCTI
(dhopmyBaHHS PO eciiHOT KOMITETEHTHOCTI, TaK 1 KyJlIbTypHO-cIienndigHi 0COOIUBOCTI, 10
MaroTh OyTH BpaxoBaHi NpH ajanTailii 3apy0i>KHOTO TOCBiTY.

BbpuTancbka cucreMa nmpodeciiiHoi MATOTOBKH TPEHEPCHKUX KapiB SBISIE COOO0I0
MMOKa30BUH TPHKIIA] CHUCTEMHOI TpaHchopMallii, 0 TpHBajla TOHAJ N1Ba JACCATHIIITTSA Ta
TIpHU3BeNa JI0 CTBOPEHHS BUCOKOMPO(eCcioHAI30BaHOT MOJIITi 3 MIDXKHAPOIHUM BH3HAHHSIM.
IcropruHMii PO3BUTOK CIIOPTHBHOTO TpeHepcTBa y Benukiit bpuranii neransHo onmcano,
ITIKPECITIOETHCST €BOJIIOLIS BiJl aMaTOPChbKUX TPaJHLIii 10 NMpogecioHani3oBaHol CUCTEMH
(Day & Carpenter, 2015). Bu6ip Benukoi bpuranii sk 06'ekTa KOMIIapaTHBHOTO JOCIIPKEHHS
3YMOBJICHHH KijlbkoMa 4MHHUKaMmHM. [lo-mepiie, OpUTaHCHKMH JOCBII XapaKTepU3yeTbCs
BUCOKMM DiBHEM JIOKYMEHTOBAHOCTI KOXKHOTO eTary peopM Yepe3 MOJITHYHI JOKYMEHTH
Ta EMITIPUYHI JIOCHIPKEHHS, 1110 J03BOJISI€ 3aCTOCYBAaTH JIO0KA30BUH miaxin ao anamizy. Ilo-
npyre, Ykpaina, sk i bputanis y 1990-x pokax, CTUKA€ThCS 3 HEOOXITHICTIO OalaHCyBaHHS
MDK Jep)KaBHAM pPETYIIOBaHHSAM Ta MPOQECiiiHOI0 aBTOHOMIEID TpHW 30epeKeHHi
yHiBepCUTETChKUX Tpamuiiiidi. [To-Tpere, 3aBeplieHiCT, LUKy TpaHChOpMaIlii JO3BOJISIE
OI[IHUTH JOBTOCTPOKOBI HACIIJKA TPHHHATHX pIllIeHh Ta BUSBHTH KIIOYOBI (akTopu
YCIiXy CUCTEMHHX 3MiH.

OnHi€ro 3 OCHOBHUX NMPHYWH CTAHOBJICHHS SIKICHOT CUCTEMH ITiITOTOBKH TPEHEPiB-
BuKiIanaviB y Benukiit Bputanii € HasBHICTH cTaHAapTiB, po3poOiieHUX NpodecioHanamMu
raiy3i, a TAaKOX MOCTIfiHE Ta CTa0lIbHE OHOBJICHHS IUX CTAHAAPTIB, IO J03BOJISE CUCTEMI
BIAMOBIATH Cy4acHMM NpO(deCciiHUM BHMOIraM Ha KOHKYPEHTHOMY PHMHKY mpaui. Tomy
aKTyaJIbHUM y LIbOMY KOHTEKCTI € BUBYEHHS JOCBily CHCTeMHOI TpaHcdopMallii HOpMaTHBHO-
npaBoBoi 0asy, L0 y CBOIO 4epry nepeadadae OHOBICHHS OCBITHIX IPOrpaM, METOIIB,
3aco0iB Ta crmoco6iB mpodeciiHOT M ArOTOBKH.

META JOCIII)KEHHSA

Mera IOCHIKCHHS TOJIATAE Yy 3aCTOCYBaHHI KOMITApATUBHOI METOJOJIOTI [0
aHaIi3y eBOJIIONIi OPUTAHCHKOT CUCTEMH MPOQECIHHOTO CTAHOBJICHHS TPEHEPiB-BUKIIAaqiB
3 BHABJICHHSM KJTFOYOBHX e€TamiB TpaHchopmamii Ta (HopMyTrOBaHHSAM OOIPYHTOBAHUX
BHCHOBKIB JIJIsl MOJIEPHi3allil YKpaiHChKOT CUCTEMH IiATOTOBKU TPEHEPCHKUX KaJIPiB.

TEOPETUYHA OCHOBA TA METOJHU JOCJIIJKEHHS

TeopeTuKo-MeTOA0IOTIYHY OCHOBY JOCIIPKCHHS CTaHOBIIATH Mpalli 3aCHOBHUKIB
TIeJIarOriYHOT KOMITApaTUBICTUKH. TeopeTHKO-METOIOIIOTIYHI 3aca iy MOPIBHSUIBHOT IIEaroriky
y KOHTEKCTI PO3BHTKY OCBITHIX CHCTEM PpO3INISHYTO y MpamsixX, A€ MiAKPECITI0EThCS
Ba)XJIMBICTh OO0'€KTUBHOCTI, iCTOPU3MY, CUCTEMHOCTI Ta KyJIbTYPHOI BiANOBIZHOCTI Npu
NOPIBHSUILHOMY aHaJli3i OCBITHIX CHCTEM pI3HMX KpaiH. YBara NpHALISEThCS cUcTeMaTH3amil
JIOCBiy PO3BUTKY BHINOI OCBITH Yy PI3HUX KpaiHax, a TaKOXX METOJOJIOTIYHUM OCHOBaM
TOPiBHSUTHHO-TIEIATOTIYHUX JIOCITIKEHbD, BKITIOYAIOYH MPUHIUIHN BigOOPY OO0'€KTIB MOPIBHIHHS,
METOJIM aHaIi3y Ta iHTeprpeTarii pe3ypraTiB (Bacmmok, 2002; Copyesa, 2021; Yerinms, 2018).

KommaparuBicTchbkuid Taxiz mependadac BUKOPUCTAHHS TPHHITUITB 00'€KTUBHOCTI,
[0 BUMara€ HeyIepeHKEHOTO aHali3y OCBITHIX MpakTUK 0e3 iX ampiopHOTO OIiHIOBaHHS.
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[TpuHIHMIT iCTOPHU3MY 3YMOBITIOE HEOOXITHICTE PO3IIISTY MPOIIECiB PO(ECIHHOTO CTAHOBICHHS
B iX AMHAMII Ta B3a€MO3B'A3KY 3 iICTOPUIHUM PO3BUTKOM OCBITHIX Tpanuilid. CHCTEMHICTh
nepei0ayae KOMIUICKCHE BUBUEHHS BCIX KOMIIOHEHTIB CHCTEMH IPO(ECiiHOT MATOTOBKHU Yy
iX B3aeMoJil Ta B3a€MO3yMOBIICHOCTI. KysibTypHa BIAMOBIAHICTH SK METOHOIOTIYHHIMA
NPUHOMI OCOOJIMBO BaXKIMBA NPH AOCIIKEHHI NMpOQeciiiHOro CTaHOBJIEHHS TpPEHEpPiB-
BUKJIAJIAYiB, OCKUILKU CIIOPTHUBHO-TICNATOTIYHA JISUTBHICTh TICHO TOB'SA3aHA 3 HAIIOHABHUMHU
TpaguuisiMu  (i3UYHOI KYJIBTYPH, COLIIBHUMHU YSBICHHSAMHU NPO pOJb CHOPTY B
CYCTIUIBCTBI Ta KyJBTYPHUMH MPAKTHKAMH T1JIECHOTO BUXOBaHHS.

Emmipuany 06a3y JOCTIIDKEHHS CTaHOBIATH OQIMiiHI TOMITHYHI TOKYMEHTH
Benukoi bputanii, mo BH3HAaUamM CcTpaTeTidyHi HANpPSIMH PO3BHTKY CHCTEMH IMiATOTOBKH
TpeHepiB-BuKIanaviB. JJokymeHT «Bi3ist po3BUTKY TpeHepcTBa Bennkoi bpuranii» BU3HaUYNB
aMOiIiiiHy cTpaTeridHy MeTy CTBOPEHHS CUCTEMH CBITOBOTO PiBHS 3 KYJbTYpOIO iHHOBAITii
Ta OesnepepBHOro mpodeciiinoro po3Butky (UK Sport, 2001). Cucrema TpeHepcTBa
Benukoi bBpuranii neranmizyBaia TpHUCTYIEHEBY CTPYKTypy peamizauii pedopm Ha
CTpaTeriyHoMy, NpOrpaMHOMY Ta iMIUIeMeHTauiiHoMy piBHsAX (Sports coach UK, 2008).
Jokymentun «Ctparerisi cnopry Amnrmii» (Sport England Strategy) ta «IIpamoroun 3
akTHBHOIO Hariero» (Working in an Active Nation) oxpecinuin cydacHU#l eram po3BUTKY
CHUCTEMH 3 aKIEHTOM Ha NpoQeciiHMX CTaHIapTax Ta CTaTyc cepTH]ikoBaHOro (axiBIs
(Sport England Strategy, 2016; Working in an Active Nation, 2018).

BaxnmmBuMHu eMIipHYHUME JDKEpelaMi € MOCTIDKCHHS, M0 BUSABWIN KPUTHIHI
MPOTAJMHNA Ta HANpPSIMH PO3BUTKY CHCTeMH. Jlochi/KeHHS pedIIeKCHBHOI NMPAKTHKH Y
Iporpamax MiJIr0TOBKH TPEHEPIB BUSBHIIO, 10 OUIBIIICTH POTpaM HAIIOHATBHUX (enepartiii 3
BHJIIB CTIOPTY HE PO3BUBAIH pe(IEKCHBHI HABUIKH TPEHEPIB, (POKYCYIOUUCH HA TOMY «IIIO
TPEHYBaTH», a HE Ha TOMY, «JIK HaBUaTHCS depe3 TPEHYBaHHSI», IO 3HAYHO O0OMEKYyBajo
e(eKTHUBHICTP NPAKTUIHOTO MOCBIMy Ta BHMAarajio CTBOPEHHS CHCTEMHHX PaMOK IS
PO3BUTKY pedIeKCHBHUX HABHYOK y Mexax (opMmaibHUX OCBiTHIX cTpykryp (Knowles et
al., 2001). HedopmanbHe HaBYaHHS 3aJIMILANIOCS JOMIHYIOUHM cHocoOoM mnpodeciiiHoro
PO3BUTKY TPEHEPIB HABITH MICJISl BIPOBAPKEHHS CTaHIAPTH30BAHUX MPOTPaM, IO 3MYCHIIO
MIEPEOCMHUCIIUTH POJIb HOpMaIbHOT OCBITH — HE KOHKYPYBATH 3 He()OpMaIbHUM HaBYaHHSM,
a inrerpysarucs 3 HuM (Cushion et al., 2010).

Meronmosorist HOCTIIUKEHHS BKIIOYA€ KOMIUIEKC B3a€MOIOIIOBHIOIOYMX METO.IIB.
IcTopuko-ieqaroriunuii aHaji3 BUKOPHCTOBYBABCS JJIS BHUSBJIICHHS IEPEIyMOB, CTAIliB Ta
TEHJICHITIH PO3BUTKY OPUTAHCHKOI CHCTEMH B XPOHOJIOTIUHIH ITOCTIIOBHOCTI 3 BUOKPEMIICHHIM
KPUTHYHMX TOYOK Tpancdopmarii. KommapatuBamii MeTOA 3aCTOCOBYBABCS IS TTOPIBHSHHS
PI3HHX €TaITiB €BOJIOIT OPUTAHCHKOT MOJIEITi Ta BHUSBJICHHS YHIBEPCAILHUX 3aKOHOMIpHOCTEH
cuCTeMHHUX 3MiH. KOHTEHT-aHali3 JOKYMEHTIB JI03BOJIMB CHCTEMAaTHU3yBaTH iHGOpMaIlito 3
MOJITHYHUX JOKYMEHTIB Ta OQIIAHUX JDPKeperd, BHUSIBUTH KIOYOBI KOHIENTH Ta
NPIOPUTETH KOXHOTO eTamy pedopmyBaHHA. CUTyaTUBHUH MiJIXiJ BUKOPHUCTOBYBABCS JUIS
JIETAILHOTO BHBYECHHS OKPEMHUX peopM Ta iX HACIiJKIB 3 METOI0 PO3YMIiHHS MEXaHi3MiB
NPUIHATTS pillieHb Ta GakTopiB yCHiXy 4K HeycIliXy KOHKPETHUX 1HILiaThB.

BUKJIAL OCHOBHOI'O MATEPIAJY JOCJIIIKEHHSA

KommnapatuBHuii aHanmi3 OpuTaHChKOI cUCTeMH IPOQECiiHOr0 CTaHOBIECHHS
TPEHEPiB-BUKJIAJIa4iB BUSBHB YOTHPH KIIIOUOBi eTanu TpaHchopmairii mpotsrom 2001-2025
POKIB, KOKEH 3 SKHX JEMOHCTPYE crienu(iuHi 3aKOHOMIPHOCTI CUCTEMHHX 3MiH. [lepmuit
etarr, mo oxormmnoe nepiox 2001-2005 pokiB, XapaKTepru3yBaBCs CTPATETIYHUM TUIAHYBAaHHSIM
Ta (GOPMYITIOBaHHAM Bi3ii MaiOyTHROI cucTteMu. JlokyMeHT «Bi3is pO3BUTKY TpEeHEpPCTBa
Benukoi bpuranii» Bu3HAUMB aMOiIiiiHy MeTy CTBOpPEHHS CHCTEMH CBITOBOTO PIBHS JIO
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2016 poky 3 KyJabTyporO iHHOBAIlil, 1HKIIO3MBHOCTI Ta Oe3mepepBHOTO MpodeciiHoTo
po3Butky (UK Sport, 2001). Ileit mokymeHT He OyB MPOCTO ACKIAPATHBHOIO 3asABOIO, a
niependayaB KOHKPETHY TPUCTYIICHEBY CTPYKTYpY peaiizarii, mo 3a0e3nedyBaiia 3aydeHHs
BCIX PIBHIB CHCTEMH JI0 TIPOLIECY TpaHChOpMallii.

Ha crpateriunomy piBHi BignosizansHicTs Hecnu opranizanii UK Sport ta Sport
England, sixi BM3HayanM 3arajibHi HaUpsIMM TOJITHKU Ta 3a0e3neuyBanu (iHaHCYBaHHS
pedopm. Ha piBHI nporpaM Ta MEHEIKMEHTY IpaLllOBaIM HalioHaNbHI denepauii 3 BUIIB
CIIOPTY Ta PO3POOHUKH MPOTpaM I TPEHEPIB, SKi PO3POOSUTH KOHKPETHI OCBITHI TPOrpaMu
ISl CBOiX BHJIB CIIOPTY 3 ypaxXyBaHHSIM 3arajJbHUX CTpaTeriuHux HampsamiB. Ha piBHi
BIIPOBADKEHHS JisUTH TpeHEepU-BUKIIaAadi, TRIOTOPH Ta caMi TpeHepH, sKi Oe3mocepenHbo
peayri3oByBajd TpOTpaMH TiATOTOBKH. Taka CTpyKTypa 3a0e3rnedyBaja BEPTHKAIbHY
THTETpaIlifo CAICTEMH Ta TOPU30HTAIBHY KOOPIUHAIIIO MK PI3HIMHU BUJAMU CIIOPTY.

BaxnmuBuM e1eMEeHTOM TPOIIECy CTaIHM CaMiTH 3 TPEHEPCHKOT MiATOTOBKHM Bemmkoi
Bpuranii, mo BinOyBamucs y mnepion 2006-2008 pokiB Ta 3amydymwin MaiKe TUCIUY
3aIiKaBJICHUX CTOPIH Uil KOHCYJbTalild II0JO HaNpsAMIB PpO3BUTKY cuctemu. Llei
MacITaOHUI IMpolec KOHCYNbTaliid 3a0e3nedyuB JETITUMHICTh Ta MIATPUMKY MalOyTHIX
pedopMm 3 OOKy BCIX YYacCHHKIB CHCTEMH, BiJl MOJITHYHOI'O KEPIBHUITBA 0 TPEHEpIB-
npakTukiB. Takuil MiIXiX A0 MIMPOKOrO 3aIyYCHHs 3aliKaBICHHX CTOPIH CTaB OJHUM i3
KJIFOYOBHX (PaKTOpiB ycmixy OpuTaHChKoi TpaHc(oOpMallii, OCKUIBKM J03BOJIMB YHHUKHYTH
OTIOpY 3MiHaM Ta 3a0€3MEYUTH MUPOKY MIATPUMKY BIPOBAHPKYBAHUX 1HIIIATHB.

Hpyruii  eram Tpanchopmarii, mo oxommoe mepiox 2005-2010 pokis,
XapaKTepU3yBaBCs CTaHAAPTHU3AIEI0 Yepe3 BIpoBakeHHs cepthudikata TpeHepa (UK
Coaching). Ls peBomroriiiHa cxema 3aTBEpKCHHS CTBOPHJIA €IWHI CTaHIAPTH SKOCTi 0e3
HiBeNMOBaHHA crienudiku BumiB cropty. Jlo 2010 poky TpUALUATH OIWH BHUA CIIOPTY
otpumaB 3aTtBepmkeHHs cepTudikara UK Coaching, Bin pubamscTBa 10 60poTHOH, IO
CBIIYMTH NP0 YHIBEpPCAJBHICTh Ta aJAaNTUBHICTH Li€l cuctemu. II'sTUpiBHEBa CTPYKTypa
ceprudikara UK Coaching Bkmouana PiBens 1 a1 poOOTH mij HArsmsaoM KBati(hiKoBaHOTO
TpeHepa, PiBeHb 2 misi caMOCTIHHOTO NpOBEIEHHs 3aHATb, PiBeHb 3 Ui IUIaHyBaHHS
piUHKMX Iporpam miarotoBkd, PiBeHb 4 mist poOOTHM Ha piBHI TPEHYBAaHHS CIOPTHBHOI
MiATOTOBKK 3 IHHOBAI[IMHMMHU METONUKAMHU Ta PiBeHb 5 A MiArOTOBKU CIOPTCMEHIB
HaWBHIIIOTO PiBHA, X04Ya HE BCi BUAM CIIOPTY BIIPOBAIWIM 1€ HaWBHIIUH piBeHb. KoxkeH
piBeHb MaB 4iTKi BHMOTH JO 3HaHb, YMiHb, JOCBiy Ta TPAKTHUYHOI MiATOTOBKH, IO
3a0e31meuyBalio Mpo30piCTh Ta 3PO3YMUTICTh CUCTEMHU JIJISl BCiX YYaCHHUKIB.

BaxnmuBoro mpo6iiemMoro, BUSABJICHOIO B Iepiof 3ampoBapkeHHs cepTudikata UK
Coaching, crama BiICYTHICTH PO3BHTKY pe(IIEKCHBHHUX HABHYOK y OLIBIIOCTI mporpam
MiArOTOBKK TpeHepiB. JlochmimkeHHs, MO aHali3yBaJo MIICTh MPOTrpaM MiATOTOBKH Bif
pi3HMX HalioHANBHUX (enepauiil 3 BUIIB CIIOPTY, MOKAa3ajJ0 KPUTUUHY MIPOTAINHY y TOMY,
mo OinpuiicTh nporpaM (GOKyCyBalIuCsl BHKIIIOYHO HA TEXHIYHHMX aCHEKTaX TPEeHYBaHHS
3aMiCTh PO3BHUTKY 3[JaTHOCTI HaBuatucs 3 BiacHoro jgocBimy (Knowles et al., 2001).
ABTOpH chopMyNIOBaN KIIIOYOBHH BHCHOBOK IPO T€, IO TPEHEPU-BUKIIAJadl HE MOXKYTh
NPUITYCKaTH, IO PO3BUTOK peeKCHBHUX HABUYOK BiAOYJEThCS IPUPOAHUM YMHOM Oe3
creLiaJibHO PO3pOOJICHUX MeAaroriyHnx iHtepBeHuid. lle npusBeno mo cucTeMHOro
BIIPOBA/DKEHHS CTPYKTYPOBAaHHUX PE(IICKCHBHAX PAMOK Y MPOTPaMH IMiATOTOBKH, BKIIOYAI0YN
000B'SI3KOBE BEJCHHS PEe(IICKCHUBHUX >KYPHAJIB SK KOMIIOHEHT OIIHIOBAHHS, BiJeoaHaTi3
BJIACHOI TPEHEPCHKOI MPAKTUKH 3 HACTYITHUM OOTOBOPEHHSIM, CeCii B3aEMHOTO OIIiHIOBaHHS
JUTS B3a€EMHOTO aHAJIi3y Ta HaBYaHHs, a TAKOXK PO3BHTOK MPOTpaM MEHTOPCTBA, JIe IOCBiTICHI
TPEHEPH CUCTEMATHIHO MPAIFOBAIH 3 IOYATKIBIIMH HaJl PO3BUTKOM Pe(IIEKCHBHOTO MICIICHHS.
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[TapanenbHo 3 pO3BUTKOM (POPMATLHUX MTPOTPaM CePTUQIKAIIT BaXKIIUBUM BiIKPHTTSIM
nepioxy 2000-x pokiB CTalio BU3HAHHS IIIHHOCTI HePOpManTbHOTO Ta iH()OPMAIEHOTO
HauanHs. Ornsn siteparypu, migroronenuit ans Sports Coach UK, migrBepaus, mo
HedopMalIbHE HAaBYAHHS Yepe3 MPaKTUYHUM JOCBIJ Ta B3aEMOJII0 3 IHIIUMH TPEHEpaMH
3aJIMIIANIOCS OMIHYIOYHM CHOCOOOM HaBYaHHS HaBITh MICJs BIPOBAKECHHS (HOpMajbHUX
nporpam ceptudikanii (Cushion et al., 2010). JocipkeHHs MoKa3aio, 0 TPEHEpU 4acTo
OUTbINIC IIHYIOTh NOCBIJ Ta B3a€MHE HAaBUaHHS, a HE (OPMalibHI 3HAHHS 3 KypCiB, 1 IO
CIITPHOTH TPAKTUKIB BiMIrpalOTh KPUTHYHY poib y TmpodeciiiHoMy po3BUTKY. lle
PO3YMIHHSI MPHU3BEIIO IO TIEPEOCMHUCICHHS posti popMalbHOT OCBITH: 3aMiCTh TOTO, MO0
KOHKYPYBaTH 3 HehopMalbHUM HaBYAHHIM, CHCTEMa ToYaia IIyKaTH CIIOCOOM iHTerparlii
Ta B3a€EMOJIOTIOBHEHHS Pi3HUX (HOpM MPOo(deciiftHOTO PO3BHUTKY.

Tperiii eran TtpaHchopmamii, mo oxommoe tmepioxq 2011-2020 pokis,
xXapakTepusyBaBcs mnpodecioHamizamiero depe3 ¢opmyBanass CIMSPA sk YaptepHoro
IHCTUTYTY yHpaBIliHHS copToM Ta (iznuHo0 akTHBHICTIO. L{ei npouec OyB noeramHuM Ta
MaB rimboke ictopuuHe kopiHHs. Y 2011 poui Oyno crBopeHo CIMSPA wepes 3nutts
IHcTuTyTY cnopry, mapkiB Ta HO3BLLISA Ta IHCTUTYTY CHIIOPTY Ta yNpaBiiHHS peKpeali€lo,
opraHizaiii, siki moxozsts e 3 1921 poky. ¥ 2012 poui opranizauis orpumaina KoposiBcbky
xaprito Bix TaeMHOT paay, Mo € HalBUIIOK (GopMOI0 IpodeciiiHoro Bu3HaHHA Y Benukii
Bpuranii, mopiBHAHOIO 31 cTaTycoM cepTU(]IKOBAaHOTO (axiBls MEIUYHHX, FOPHUIUYHUX YU
imkeHepHuX mnpodeciiianx opraHizamii. Y 2013 pomi craryc Oyino OCTaTOYHO
paTrdikoBaHO 3 HOBOIO CTPYKTYPOIO YMpaBIiHHSA Ta TpUpiYHUM OizHec-TutanoMm. ILle
JIOCSTHEHHST O3HAMEHYBAJIO TIEPEXill Bil MPOCTOro KOOPAWHYIOYOTO OpraHy J0 TMOBHOITIHHOTO
npodeciifHOTO IHCTUTYTY 3 MPaBOM BCTAHOBIIIOBATH CTaHIAPTH, cepTU(iKyBaTH (PaxiBINiB
Ta MPENCTaBIIATH IHTEpeCcH Mpodecii Ha HAIlIOHATLHOMY PiBHI.

AMOiTHUH TipoekT CIMSPA 3 po3poOku mpodeciitHuX cTaHaapTiB, MO TPHUBAB 3
2013 mo 2015 pik, cTaB HaCTYITHUM KpOKOM Yy npodecionaiizaii cekropy. Uepe3 mapTHepcTBO
3 poOOTONABLSIMH 1HAYCTpii MO3BULISA, OpraHisauisMH 3 NPUCYIKEHHS KBamidikamiii Ta
TEXHIYHMMH €KCIIEPTaMH, Yyepe3 IUPOKE 3aIyueHHs! CEKTOpY OyJI0 po3po0JIeHO CTaHAapTH,
sIKI BU3HAYalld MiHIMAJIbHI 3HAHHS, HABMYKU Ta MOBEJIHKOBI KOMIIETCHTHOCTI JJIs1 KOXKHOT
poJIi B CEKTOPi cropTy Ta (i3uvHOT akTHBHOCTI. L{i CTaHIapTH OXOIUTIOBAJIHM BECh CICKTP
poJIelt Bil IHCTPYKTOpa TPEHAKEPHOTO 3aTy Ta IIEPCOHATFHOTO TpeHepa J0 BUMTENS IUIABaHHS,
TpeHepa Pi3HUX PiBHIB, PATYBAIBHHUKA, pO3pOOHUKA TpOTpaM I TpEHEPiB, MEHEIKepa Ta
kepiBHUKA. JlokyMeHT «Jlo aktuBHOI Hamii» odimitiHo miarpumas CIMSPA, BuminmBIm
1,2 minpiioHa (yHTIB Ha JBa POKH MJIsI PO3POOKH Ta BIPOBAKEHHS €IMHOI CUCTEMH
CTaHIAPTIB AJ BCix mpodecionanis cropTy i ¢izuanoi akruBHocTi (Sport England, 2016).

Joxyment «IIparroroun B akTUBHIN Haii: cTpareris nmpodeciitHoi pobovoi Crimmy
me Ourpine 3Mminamina no3unii CIMSPA Ta okpecnuia crpaterito po3BUTKY npodeciiHol
pobouoi cuiu (Sport England, 2018). Toro x poky CIMSPA ta UK Coaching 3amyctunu
cnibHI npodeciiiHi cTaHmapTH AN TPEHEpiB, OpraHi3oBaHi HAaBKOJIO BOCBMHU TpyII
KOMITCTCHTHOCTEW: MAaKCHMI3allisl IOCBIly YYaCHHUKIB, CTBOPEHHS OC3MICYHOr0 Ta IHKITFO3UBHOTO
Cepe/loBHINA, PO3YMIHHS oOpraHizauiiHoi poui, mnpodeciiiHa mpakTuka, podoTa B
TPEHEepChKi KOMaH/i, IIaHyBaHHS Ta MPOBEJICHHS CECil, IUIaHYBAaHHS Ta BIIPOBAJUKEHHS
mporpaM, TOTPHMAaHHS Taly3eBOTO 3aKOHOHABCTBA. Lli KOMIETEHTHOCTiI CTalH OCHOBOIO
JUISL pO3pOOKH MPOTrpaMm IiIrOTOBKH, CUCTEM OIIHIOBAaHHS Ta Oe3mepepBHOro MpodeciitHoro
PO3BUTKY, 3a0€3MMeUyI0UH €MHUM ITiaX111 10 TpodeCiiHNX CTaHAAPTIB Y BCbOMY CEKTOPI.

YetBepTuii eram Tpancopmarii, 1mo oxommoe mnepiog 2020-2025 pokis,
XapaKTepU3yBaBCs IHTETpAIli€l0 depe3 iCTOpudIHe o00'eqHAHHS peecTpiB mpodecioHamiB
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cexropy. ABaausars ceomoro srororo 2020 poxy BukoHaBumnii aupexrop Sport England Tim
XoymiHTcBOPT 3pobuB ictopudHe orosomeHHs npo te, mo CIMSPA ta UK Coaching
miamcanyu yrogy npo 3nurTs Peectpy npodecionaniB 3 ¢izuuHux Bnpas 3 Karanorom
Brpas i pitnecy CIMSPA, cTBOpUBIIN €1MHUI peecTp s BCiX (axiBLiB (Qi3MIHOT aKTUBHOCTI.
Ile Oyna KynbMmiHawis 6araTopiyHUX 3yCHJIb MO0 00'€qHaHHS (pParMeHTOBAHOTO CEKTOPY.
Brepmie B icTopii Bcsi poboua cuia, mo HamigyyBana Onm3pko 50 THCSY CIIOPTHBHHUX
npodecionanis y noHany 600 tucsuax posei, ob'eqHanacs min e€anHOK mnpodeciiHoro
opranizaiiero. Ile moCATHEHHs 03HAMEHYBAJIO 3aBEpIICHHs IUIAXY BiJ (parMeHToBaHOI
cuctemu nodatky 2000-x pokiB 10 MOBHICTIO iHTErpoBaHOi MpodecioHaIi30BaHOT CHCTEMHU
31 cTarycoMm cepTh(iKOBaHOTO (axiBIsg, €IUHUMHU CTaHAAPTaAMH, IPO30POI0 CHCTEMOIO
kBamiikaIii Ta KOMIZIEKCHAUM MEXaHi3MOM 0e3MepepBHOTO MPOQECitHOTO PO3BUTKY.

VY Bepecni 2025 poxy CIMSPA 3amyctuna cuctemy mpodeciiHOro cratycy 3
nouecHumu 3BaHHAMH MCIMSPA, FCIMSPA, CCIMSPA, a Takox cepTHU(iKOBaHUMHU
Bapiantamu. ILli 3BaHHs, MOAiOHI m0 3BaHb y MeauuHii abo iHXeHepHiH npodecisx,
HA/IAI0Th YiTKO BU3HAUSHHUH TUTYJI, IU(POBI aKTHBH JJISI IEMOHCTpAIlii CTaTyCy B MPOogeCciiHmX
Mepexax, Ta TapaHTilo HaBHYOK, HaJIHHOCTI, €THKH AJ1s1 poOOTOAaBLIB Ta KiieHTiB. CTaryc
3apoONAEThCSI  Yepe3 HaBYaHHSA, TOOTO JIOCATHEHHS T€BHMX KBami(ikariii Ta
KOMIIETEHTHOCTEH, Ta MITPUMY€EThCS depe3 Oe3nepepBHUN npodeciiHuii po3BUTOK, TOOTO
000B's13K0Be 1MIOpiuHe Tpodeciiine HaBuaHHA. lle 3aBeprieHHs MUKy TpodecioHamizamii
Bijl MOYaTKOBHX 3ycwib Hamnionamsaoro ¢onny tpenepchkoi miarotoBkn y 1980-x pokax
o ceprudikoBaHoi mpodeciiinoi opranizarii 3 monax 600 Trcsuamu ponedt y 2025 porri
JIEMOHCTpY€ MaciuTad Ta amOiLiiHicTh OpuTaHchKOI TpaHchopMarii.

AHati3 OpUTaHCHKOT MOJIENTi BUSIBMB HU3KY XapaKTEPUCTHK, 10 MAIOTh YHiBepCcaIbHE
3HAUEHHS Ul KOMIIapaTHMBHUX JOCHiKeHb. JlyanbHa cucreMa 3abesneuye mnapaleibHe
ICHYBaHHS TIBOX TPAEKTOPid MiATOTOBKH: YHIBEPCHUTETCHKOTO NUIAXY IUIS THX, XTO TparHe
aKaJeMivyHOi Kap'epy, MOCIIIHUIBKOI MisJIBHOCTI a00 BHKIAQJAaHHS B YHIBEPCHTETAaX, Ta
IUIIXY HaliOHAJNbHUX (emepamnii [uid MIBUAKOTO BXOAYy B NPAKTHYHY TPEHEPCHKY
JUSUTBHICTh 3 BU3HAHHSAM IOTICPEIHBOTO CIIOPTUBHOIO IOCBiAy. [HTerpaiiis mux NUISIXIiB
yepe3 MEXaHi3MU BH3HAHHS IONEPEIHBOTO HABYAHHS CTBOPIOE MOXIIMBOCTI BEPTHKAIBHOI
MOOLTBHOCTI, KOJIM TPEHEP MOXKE MOYMHATH 3 KOPOTKOTO KypCy HAlliOHAJIBHOI (emeparii 3
BHJIIB CIIOPTY, TPAIIOBATH B Tally3i, 1 3Tr0J0M MPOJOBXUTH OCBITY B YHIBEPCHUTETI.
IMpoBinui OpuraHchki yHiBepcuteTH, Taki sk JlapOopo (Loughborough), Bipminrem
(Birmingham), bat (Bath), Jlinc-bexker (Leeds Beckett), Manuectep MetpomnomiteH
(Manchester Metropolitan), IponoHyIOTh aKpeIUTOBaHI NMPOTrpaMH 3 IOE€JHAHHAM Teopii,
MPaKTHUKA Ta HAYKOBHX JIOCTI/KEHb, IIO BKIIOYAIOTh MOHAA 120 TOIWH NpPaKTHKH y
CHOPTHBHHUX OpraHi3alisfiX Ta XapakTepH3YIOThCs MoABiHHOIO akpeauTanieto Big CIMSPA
ta UK Coaching, o 3a0e3neuye BUCOKi HOKa3HUKH IpalEBIAITYBaHHS BUITYCKHUKIB.

JlokazoBa moiTHKa 3abe3redye, Mo KokHa pedopma 0a3yeTbess Ha eMIIPHYHUX
JIOCTII/DKEHHSIX 3 00O0B'SI3KOBUM MOHITOpMHIOM pe3yibrariB. OmuryBanus MORI, nposenene y
2004 pori i ke OXONMWJIO TIOHAJ THCAYY TPEeHEpiB, BUsABHIO 17 kareropiii mpodeciiitHux
npoOJiem, 110 cTajld OCHOBOIO /I ()OPMYIIIOBaHHS HaIpsMiB pedopM. JociipkeHHs Ipo
pedIekCMBHY MpPaKTHKy MPHU3BENO [0 CHUCTEMHOTO BIIPOBAIKCHHS CTPYKTYpPOBaHHX
pednexkcuBHuX pamok y nporpamu minrorosku (Knowles et al., 2001). Orusg mpo
He(opMalTlbHE HaBYAHHS CIPUYUHUB TIEPEOCMUCICHHS poJli (POpMaIbHOI OCBITH Ta TOITYK
cnoco6iB iHTerpauii pisHux ¢opm npogeciiHoro po3sutky (Cushion et al., 2010). Taxa
JIOKa30Ba METOJOJIOTIs 3a0e3nedmiia, MO0 OpHWTaHChKI pedopMu OasyBaimucs HE Ha
NPUIYIIECHHAX M 1€0JIOTIYHNX MEPEeKOHAHHIX, 2 Ha KOHKPETHHUX JIaHMX IIPO MOTpedH Ta
BUKJIMKH CHCTEMH.
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ITocTynoBa npodecioHanizamisi IPOTIroM JBOX JECATUIITH JO3BOJMIIA YHUKHYTH
OTOpy 3allikaBJIeHMX CTOpPiH Ta 3abe3medumna JIETITHMHICTh 3MiH. Big MoYaTkoBOTO
CTpATEerivYHOTO IUIaHyBaHHs depe3 «Bisziro po3BuTKy TpeHepcrtBa Benmkoi bpurawnii» y
2001 pomi mo cratycy ceprudikoBanoro ¢axisus CIMSPA y 2013 pomi Ta 3aBeplieHHS
LUKy 00'eHaHHAM peecTpiB y 2020 poui OpuTaHCHKa CHCTEMa IMPOMIIUIA IUISX TIOCTYIIOBOT,
ane nociigoBHOI TpaHcdopmanii. KoxkeHn eran OymyBaBcsi Ha JOCSTHEHHSX HMOIEPEIHBOTO,
CTBOPIOIOYM MIIHUUA (PYHIAMEHT IS HACTYIHHX KpOKiB. Taka MOCTYHOBICTH TO3BOJIHIIA
BCIM YY9aCHHUKAM CHCTEMHU aJIallTyBaTHCS JI0 3MiH, pO3BUHYTH HEOOXiTHI KOMIIETEHTHOCTI Ta
iHGPACTPYKTYPY, a TAKOK cPopMyBaTH KyJIbTypy Oe3mepepBHOTO MPodeciiHOTO PO3BUTKY
SIK TIPUPOIHY YaCTHHY TPoQeCiiiHOT iIEHTHIHOCTI TpeHepa.

BUCHOBKH TA NEPCIHEKTUBHU ITOJAJIBIINX PO3BIIOK

IIpoBeneHnii KOMIIApaTUBHKIA aHaJi3 €BOJIOLi OPUTAHCHKOI CUCTEMH TpOoQeciiiHOro
CTaHOBJICHHSI TpeHepiB-BHKIaMaqiB TpoTsaroM 2001-2025 pokiB 103BOJIMB BHOKPEMUTH
KJIFOYOBI 3aKOHOMIPHOCTI CHCTEMHOI TpaHchopMallii, 1110 MaloTh YHiBepcaJbHE 3HAUCHHS
JUTS MOJCpHI3aIlil HAI[IOHATBHUX CUCTEM IiIrOTOBKH TPEHEPCHKUX KaapiB. bpuTaHchka
MOJIEIb JIEMOHCTPYE, IO YCIilIHA TpaHCc(OpMaLis € HEOJMIHHO MOCTYHOBUM IIPOLECOM:
BiJl CTPATEriyHOTO IUIAaHYBaHHS Yepe3 CTaHAapTH3alliio Ta npodecioHarizamio 0 MOBHOT
iHTerpamnii OpuTaHChKAa CHCTEMa MPOWILIA IUISX y ABANUATH IT'ATh POKiB. Jloka3oBuit
MiAXiA, 1e KokHA pedopma 0a3yeThCs HA SMITIPUYHUX JOCHIIPKCHHIX 3 CHCTCMATUYHUM
MOHITOPHUHTOM pe3YJbTaTiB, 3a0€3MMeUuB JICTITUMHICTh Ta edeKTHBHICTH 3MiH. Illupoxe
3aJlydeHHs] 3aIliKaBJICHWX CTOPiH dYepe3 caMiTH 3 TPEHEepPChKOi MiATOTOBKH Bemwmkoi
Bputanii Ta iHm MeXaHI3MH KOHCYJbTAIlil 3a0e3NeyuB MiATPUMKY pedopM uepe3
3JTydeHHS BCIX YYACHHKIB CUCTEMH.

Jnst MonepHizalii ykpaiHChKOI CHCTEMH TMPO(]eciiiHOTO CTaHOBJICHHS TpPEHEPiB-
BHKJIaJ]a4iB Ha OCHOBI KOMIIAPATUBHOTO aHaji3y OpHTaHCHKOTO JOCBITy C(HOPMYIHOBAHO
HU3KY KOHKpETHMX pekoMeHiauiil. [lepmoueproBoro € pospobOka ribpuaHoi Moxeni
MiZATOTOBKY 3 MapaJIeIbHUMHU TPAEKTOPISMU: YHIBEPCUTETCHKA MirOTOBKA JJIST aKaJeMIYHOT
Kap'epu Ta QeneparuBHa cepTudikauis A8 MBUAKOTO BXOAY B npodecito 3 MexaHi3MaMH
iHTerpanii yepe3 BU3HAHHS IIONEPEAHBOI0 HaBYaHHA. J[pyroro peKOMEHJALIEI0 € CTBOPEHHS
VYKpaiHCBKOTO IHCTUTYTY TpPEHEPCBKOI MiArOTOBKM SK mpodeciiiHol acomiamii s
KOOpIWHAIIT MK (emepalliiMi Ta yHIBEpCUTETaMH, po3poOkH NpodeciiHuX CTaHIapTiB,
aKpenuTaIli mporpaM Oe3nepepBHOTO MPOQECiifHOr0 PO3BUTKY Ta TPEICTABICHHS IHTEPECIB
npodecii. TpeTb0I0 PEKOMEHIAIIEIO € BIPOBAKEHHS IT'ATUPiBHEBOT HaiioHanbHOT paMKu
KkBamiikaiii 3 YITKAUMA KPUTEPISIMU JUISI KOXKHOTO PIBHS Ta MOXKJIMBOCTSIMH BEPTHKAILHOT
MOO1UTEHOCTI. KpUTHYHO BaXKIIMBUM € TMJIOTHE TECTYBaHHS BCIX PEKOMEHMAIIW Y KUTBKOX
BHAX CIIOPTY Mepe] MaCOBUM BIPOBAHKECHHSIM.

[IpMHIMTIOBO Ba)KJIMBUM € YCBIJIOMJICHHS peasliCTUYHUX TEPMiHIB TpaHchopmarii.
BpuraHchkuil OCBij TMOKa3ye, IO CUCTEMHA TpaHcdopMmalliss moTpedye IEeCSTHUIITS.
VYkpaiHa, MarOuu nepeBaru BAKOPUCTAHHS TOTOBUX PIlICHb Ta CYYaCHUX TEXHOJOTIH, MOXKe
CKOpOTHTH IIei yac g0 15-20 pokiB, ajme He MOXE OOIMTH 3aKOHH IOCTYHOBOCTI Ta
HEOoOX1THOCTI KOHCEHCYCY 3alikaBieHuX cTopiH. [Ipu npoMy YkpaiHa Mae MOXJIMBICTb HE
MIOBTOPIOBATH OPUTAHCHKI IIOMIUIKY 30KpeMa B chepi FeHIepHOi PIBHOCTI Yepe3 BIPOBA/HKEHHS
MIPOAKTHBHOI MOJITHKA 3 CaMoOro NOoYaTtky pedopM Ta CBO€YAaCHE BIIPOBAKEHHS
CTPYKTYpOBaHUX pe(hICKCUBHUX PAMOK Yy BCI IPOTPaMH MiATOTOBKH.

TlepcrieKTHBY MTOJANBINX PO3BIIOK BKITFOYAIOTH EMITIPUUYHY TTEPEBIPKY 3arpOIIOHOBAHNX
peKOMeHmaIlii depe3 TMUJIOTHI MPOTPaMH 3 PETEIbHHM MOHITOPUHTOM pPE3yJbTaTiB,
PO3MIMPEHHS] KOMIIAPATUBHOTO aHANi3y Ha IHII HAliOHAIbHI MOJIEN IJIsl BUSBICHHS
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JIOJATKOBHUX KpAIUX MPAKTHK, ITOCHTIHKEHHs crienrpiky amanTarii OpUTaHCHKUX pillleHb
JI0 YKpalHChKOTO KOHTEKCTY 3 YypaxyBaHHSIM OCOOJHMBOCTEH Cy4acHOrO HAaBYAILHOTO
NpoLEeCy Ta TPAJULIiN BITYN3HSHOIT BUIIOT OCBITH.
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CYTHICTBH I 3MICT MIZITOTOBKHU MAWBY THIX YUYUTEJIIB IHO3BEMHUX MOB
B YHIBEPCUTETAX SAIIOHII

AHOTANIA

Cmamms npucesyena IpyHmosHOMY PO3KPUMMIO CYMHOCMI ma 3Micmy npogecitiHoi
ni02omoeKu MAuOYmHIx yyumenie inozemnux mog y Snouii 6 ymosax enuboxoi mpancgopmayii
cucmemu ocgimu, 21006ani3ayii pUHKY OCGIMHIX NOCLYe MA NOCUNEHHS POJIi IHO3EMHUX MO8
5K IHCMpYMenmy eKoHOMIYHOI ma KyaemypHol inmeepayii. ITiokpecnioemscs, wjo SnoHCbKa
MOOeNb  Ni02OMOBKU Neddzo2iyHUuX Kaopie cgopmysanracs nio 6naugoM NOEOHAHHS
mMpaouyitiHol YiHHICHOI KyIbMypu ma Cy4acHux iHHosayiunux cmpameeii. Bona 6azyemocs
Ha KoHyenyii 0Oe3nepepenoco NPoQeciiHoco pOo36UMKY, KOJNeKmMueHoi pegrekcii ma
cnienpayi, Wo 3YMOBIEHO COYIATbHOIO NPUPOOOIo  SNOHCLKOI  OC8IMHbOI  cucmemu,
OpIEHMOBAHOI HA KOMAHOHY 8I0N0BIOATLHICID 1 CHiNIbHE YXBANECHHA PIlUEHD.

Cymuicms ni020mosKu Maubymuix yyumenie mpakmycmvcs K iHmezsposanuil
npoyec opmysanHsa axo8oi KoMnemeHmHOCMI, WO BKIOUAE NPEOMeMHUL, MemOOUYHUL,
yugposui, coyiarbHuli ma KOMYHIKAMUBHUN KOMRnoHewmu. B cmammi nazonoweno, wo
3Micm yiel nio2omosKuy GUX00UMb 3a MedCi mpaouyiuHoi akademiynol oceimu ma 0OXonuoe
NPAKMUKO-OPIEHMOBAHE HABUAHHA — CMAXCY8AHHA, cynepgizito ma «lesson study», Axi
3abesneyyomo nepexio 6i0 GUUeHHs Meopii 00 ii YC8IOOMIEHO20 3ACMOCYBAHHA Y PealbHUX
YMOBAX WIKIIbHO2O cepedosunia. Y cmammi OKpecieHo makoic poib yugposizayii oceimu,
sika HaOyna ocobausoi akmyanerocmi nicis nanoemii COVID-19: ynigepcumemu poswiupiooms
3MiCM NPOZPAM WIAXOM ITHmMe2payii inmepakmueHo20 3MIUAHO20 HAGYAHHS, 3ACMOCY6AHH S
XMAPHUX NAAmM@opm, IHCmMpyMeHmie CRienpayi ma cepsicis 0si PopMySanrbHO20 OYIHIOBAHHS.

Ocobnugy ysazy npudiieHo aKmyaabHUM GUKIUKAM mMd  CYNepeyHOCMAM:
HEPIBHOMIDHOCMI AKOCMI Ni020MO6KU 6 PI3HUX YHigepcumemax, nompedi y po3uiuperui
HacmasHuymea, 3azpo3i npo@ecitinoco BUCHANCEHHA, d MAKONMC DPO3PUBY MIXNC YinaMuU
0epocagHoi NOAIMUKY Ma pearbHUMU NPAKMUKAMU KIACHO20 HABUAHHSA, AKI 3AIUMAIOMbCS
NEePesaANCHO OPIEHMOBAHUMU HA SPAMAMUKO-NEPEKIAOHUL NiOXI0. 3pobieno 8UCHOBOK, WO
SANOHCHKUL 00CBIO MOdHCe OYMU YIHHUM OPICHMUPOM OJisl cucmem nedazociyHol oceimu, wo
npazuyms HOEOHAMU aKademMiyHicmy, Yupposizayiro ma NPAKmuyHy nio2omoexy.

IHepcnexmusu nodanvuwiux O00CAIOHCeHb NOG A3AHI 3 AHANIZ0M  epeKmueHocmi
PI3HUX MoOenell YHIBepCUmemcbKO-UKIIbHO20 NAPMHEPCNEd, UBHEHHAM BNIUBY YUDPOBUX
IHCMpyMeHmi6 Ha QOpMY6aHH KOMYHIKAMUGHOI KOMNEMEHMHOCMI Ma NOPIGHAHHAM
HAYIOHAbHUX MOOeell HACMAGHUYMEA U CYNepei3il sIK YUHHUKIE NPOPeCiiHO20 CMAHOGAEHHS
MAUuOYmMHIX Yuumenie iHo3eMHUX MO8.

Knrouosi cnosa: npogeciiina niocomogka, nedacociuna oceima, maubymui euumeri,
nedaeociuna npaxmuxa, inmeepayis IKT, oceéimui pegpopmu, npoghecitina xomnemenmuicme,
Anounis.
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THE ESSENCE AND CONTENT OF FOREIGN
LANGUAGE TEACHERS’ TRAINING IN JAPANESE UNIVERSITIES

ABSTRACT

The article provides an in-depth study of the essence and content of professional
training for future foreign language teachers in Japan within the context of profound
educational transformation, globalization of the educational services market, and the
growing role of foreign languages as tools of economic and cultural integration. It is
emphasized that the Japanese model of teacher education has been shaped by the interplay
of traditional value culture and modern innovative strategies: it is grounded in the concept
of continuous professional development, collective reflection, and collaboration, which
stem from the social nature of the Japanese educational system oriented toward shared
responsibility and joint decision-making.

The essence of teacher preparation is interpreted as an integrated process of
developing professional competence that encompasses subject-specific, methodological,
digital, social, and communicative components. It is noted that the content of this
preparation extends beyond traditional academic education and includes practice-oriented
learning — internships, supervision, and lesson study — ensuring a transition from studying
theory to its conscious application in real school settings. The article highlights the role of
educational digitalization, which has become particularly relevant after the COVID-19
pandemic: universities are expanding program content through interactive blended
learning, the use of cloud platforms, collaborative tools, and formative assessment services.

Special attention is given to current challenges and contradictions: disparities in
the quality of teacher education among universities, the need to expand mentoring, risks of
professional burnout, as well as the gap between state policy objectives and real classroom
practices, which largely remain focused on grammar-translation approaches. It is
concluded that the Japanese experience may serve as a valuable reference point for
teacher-education systems seeking to integrate academic rigor, digitalization, and practice-
based training.

Prospects for further research are related to analyzing the effectiveness of various
models of university—school partnership, examining the influence of digital tools on the
development of communicative competence, and comparing national models of mentoring
and supervision as factors in the professional formation of future foreign language teachers.

Keywords: professional training, teacher education, future teachers, teaching
practice, ICT integration, educational reforms, professional competence, Japan.

BCTYII

[podeciiina miaroTopka MaiOyTHIX y4UTENB 1HO3EMHHMX MOB HaOyBae OCOOJIMBOIO
3HAUEHHs B yMOBax IjoOamizamii, IHTepHaLioHaNmi3alii OCBITM Ta IOCHIICHHS
MDKKYJIBTYpHOI B3aemonii. ¥ XXI cTomiTTi iHO3eMHa MOBa BUCTYIIA€ HE JIMILIE IPEAMETOM
BUBYCHHSA, a i KJIIOYOBHM IHCTPYMEHTOM MIKKYJIBTYPHOTO CIUIKYBaHHS, aKaIeMidHOL
MOO1UTBHOCTI Ta TpodeciiHoi iHTerpaunii. Bix piBHsa kBamidikawii nenaroris, ki BOJIOJIIIOTH
IIUPOKUM CIIEKTPOM MOBHHX, METOIMYHUX 1 MIXKKYJIbTYPHUX KOMIIETCHTHOCTEH, 3HAYHOIO
MIpOIO 3aJIEKUTh YCIIIIHICTh OCBITHIX pedopM, KOHKYPEHTOCITPOMOXHICTh BHITYCKHUKIB
Ta MOBHOIIIHHA y4acTh KPaiHH Y TI00aTbHOMY OCBITHBOMY ITPOCTOPI.

Jis Yxpaiau, sk Jiep>KaBH, 10 aKTUBHO MOJIEPHI3Y€E HAIlIOHATBHY CHCTEMY OCBITH,
0COONMBY IIHHICTh CTAHOBUTH aHANi3 MIKHAPOIHUX MOJENEH MiArOTOBKH IeNaroriqyHuX

171




[MopiBHsIbHA Tpodeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

kajpiB. Taki Mozeni cripustoTh (GopMyBaHHIO (GaxiBIliB HOBOT'O THITY — THYYKHX, IHHOBAIIHHO
OpIEHTOBaHMWX 1 3MaTHUX €()EKTHUBHO NpAIIOBAaTH B TOJIKYJIbTYPHOMY CEpeloBHIN. Y
LIbOMY KOHTEKCTI 3HAQUHUH iHTepec BUKJIMKae jaocBin Snonii, ne pedopmyBaHHS BHIIOT
OCBITH TICHO IMOB’sI3aHE 3 HAIIOHAJIBHIUMH CTPATETiSIMU IIT00ANI3alii, MiBUIICHHIM SIKOCTI
IArOTOBKY (haxiBIIiB Ta PO3BUTKOM JIIOJICHKOTO KamiTary. Jlep>kaBHi IporpaMy akLEeHTYIOTh Ha
CTBOPCHHI OCBITHIX 3aKJaiB, 3JaTHUX TOTYBaTH BHCOKOKBaNli()iKOBAaHMX BHKJIAIAYiB
1HO3EMHHX MOB, sIKi BOJIOJIIOTH PO3BHHEHUMH MDKKYJIBTYPHUMHU KOMIIETEHTHOCTSIMH.

JlocmipkeHHsT  CTPYKTYpH, TPHHIMINB 1 3MIicTy mpodeciiHol MmiArOTOBKH
MalOyTHIX YYHUTENiB IHO3EMHUX MOB Yy SIMMOHCHKUX YHIBEPCUTETax A€ 3MOTY BHUSIBUTH
oprasizaniiHO-TAAAKTAYHI MOJIENTI Ta METOJWYHI PIIIeHHs, SKi MOXYTh OYTH amaanToBaHi
VTS BIOCKOHAJIEHHS BITYM3HIHOI CHCTEMH BHILO] II€AATOTTYHOT OCBITH.

META JOCJIAKEHHSA

Mera cTarTi MOJATAaE y PO3KPHUTTI CYTHOCTI Ta 3MICTy MPOQeciifHOl MiArOTOBKH
MaiOyTHIX y4YHUTeNiB IHO3eMHHUX MOB B YHiBepcuTeTax SIMOHIT Ta BH3HA4YEHHI KIFOYOBUX
XapaKTePUCTHUK ILI1€T CUCTEMH.

TEOPETUYHA OCHOBA TA METOJHU JOCJIIJKEHHS

TeopeTnuHy OCHOBY JOCIHIPKEHHS! CTAHOBJISITH INpalli HAYKOBIIB, SIKi BUBYAIOThH
ocobmBocTi TpodeciiiHOl MiAroToBKM MaHOYTHIX yYHTENIB IHO3EMHHX MOB, Pe()OpMyBaHHS
TIe/IaroriyHoi OCBITH Ta MOJIEPHI3allil0 METOANYHOI YaCTUHM MiJrOTOBKU. 3HAYHUH BHECOK
Yy pO3pOoOJICHHS KOHIENTYaIbHHUX IiAX0IIiB 3p00JEHO TAKUMH JOCHiTHUKAaMU sK: P. ApGep
(R. Arber), M. Baiitaman (M. Weinmann), T.Ico3aki (T.Isozaki), P. Kanaimzymi
(R. Kanaizumi), X. Komamy (H. Komatsu), JI. T. Jx. JIi (L. H.J. Lee), III. Mamymypa
(S. Matsumura), JIx. Pammuee (J. Rappleye), C. Y. Tam (S.C.Tan), T. Tamysma
(T. Tatsuyama), JI. lllyneman (L. Shulman) Ta iHmuMu, SKi aKIEHTYIOTh Ha BaKJIMBOCTI
MeIaroTivHOTO 3MICTOBOTO 3HAHHS, HACTAaBHUIITBA, «lesson study» # iHTerparii muppoBux
TEeXHOJNOTiH y mnpodeciiiHy mniAroToBKy. BHCBITIEHHS 0COONMBOCTEH MIXKKYJIbTYpHOI
KOMITETEHTHOCTI, NeIaroriyHoi iHAYKLIl Ta TpaHcopMaii 3MiCTy MiATOTOBKH MaiOyTHIX
yuurelniB npezcrasiieno y 3sitax ObCE (OECD) Ta pekomenaanisix MiHictepcTBa ocBiTH,
KyJIBTYpH, cIlopTy, Hayku W texHousoriit SAnonii (MEXT), a takox y nocnimkenHsx Ota
(Ota, 2000). Y MeTOmONOTIYHOMY IUIaHI JOCIIJDKEHHS CIHPAaETbCcs Ha IOPIBHSIBHO-
MearoTiyHUi aHai3, KOHTCHT-aHali3 HOPMAaTHBHO-TIPABOBUX 1 MPOTPaMHUX JTOKYMEHTIB,
CHCTEMAaTH3aIlil0 HAYKOBOTO JOPOOKY Ta y3araJbHEHHS EMITIPUYHHX JOCHIIKEHb 1010
(YHKITIOHYBaHHSI CHCTEMH ITiITOTOBKYA BUYUTEIIB iIHO3EMHUX MOB y SIMOHii.

Jnisi TOCSTHEHHST METH BHKOPHCTAHO KOMILUIEKC TEOPETHYHHUX (aHali3, CHUHTES3,
y3araJbHeHHs, Kiacu(ikaris) Ta eMImpuIHUX MeToMiB. [1opiBHAIBHO-TIEAATOTIIHIN METO/T
J1aB 3MOT'Y BCTAHOBUTH OCOOJIMBOCTI STTOHCHKOI CHCTEMH BUIIIOT MIEaroTiTHOT OCBITH.

BUKJIAL OCHOBHOI'O MATEPIAJY JOCJIIKEHHSA

Knacnuna moznenb MiAroToBKM MaiOyTHIX Y4MTENiB iHO3eMHHX MOB y Smonil
nepen0avae IUTiCHE OXOIUICHHS TPhOX KITOYOBHX CKIIAJHHKIB: 0a30BOTO 3arajbHOOCBITHBOTO
miArpyHTs, TIMOOKOI mpeaMerHol chnewianmizauii Ta OJIOKY mpodeciiHMX IeaarorivHux
JCLMILTIH. 3arajlbHOOCBITHI KypcH CIIPSMOBaHI Ha ()OPMYBaHHS aKaJeMIuHOI KyJIbTypH
MUCJICHHSI, HABMYOK JOCIIJHHUIBKOI MiSUIBHOCTI Ta T'yMaHITapHOTO CBITOTJLILY, SIKMH Y
SIMTOHCBKIA  Tpamuilii TpodeciiHol OCBITH BBaKae€ThCsS (YHIAMEHTOM MOPAIbHOI Ta
coImiayibHOT BimmoBigampHOCTI BumTensd. [IpemMerHa criemiamisallisi BKJIIOYAE CHCTEMHE
OTIaHyBaHHS JIIHTBICTHKH, JIITEPATYPH, MDKKYJIBTYPHOI KOMYHIKaIlii Ta KyJIbTYPOJIOTIYHUX
CTyJiH, MO0 BBaXAEThCS HEOOXIMHUM JJIs 3AaTHOCTI BHKJIamada TPEICTABIATH MOBY SIK
0araToBUMIpHE COITIOKYJIETYpHE SBHUINE Ta HOCIH imeHTHYHOCTi. TpeTii KOMITOHEHT —
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npodeciifHo-ienaroriuni cTymii — 3abe3nedye METOAWYHY, IUAAKTHYHY 1 TICUXOJIOTiYHY
TOTOBHICTh TPAITIOBATH 3 PI3HUMH KaTEropisMH Y4HIB, IJIAaHYBAaTH HABYAILHUH Iporec i
3IIMCHIOBATH OLIIHIOBAHHS PE3yJIbTaTiB.

YHpoaoBXK OCTaHHIX NECATHIITh y HAYKOBUX AUCKYCISIX (OKYC 3MILIYETHCS Bif
IIPOCTOr0 HAKOINHMYECHHS 3HaHb A0 3JaTHOCTI IHTErpyBaTH iX y peasibHy Ieiaroriyay
npaktuky. CaMe TOMY KOHIENT MENaroriyHoro 3microBoro 3HaHHs (pedagogical content
knowledge, PCK), 3anpononoBanuii lllynsmanom, HaOyBae 0cOOIMBOT Bard B SITOHCEKOMY
KOHTEKCTI MojepHizamii ocBith. lle moHATTS mepexbadae He MPOCTe TOETHAHHS
nmpeaMeTHoi Teopii Ta TemarorivHMX MiAXOoJiB, a iXHI0 TpaHcopmaliio B YHIKaJIbHY
npodeciiiHy KOMIETeHTHICTh, 110 J03BOJISIE MAHOYTHHOMY BUHUTEIIO TIOSCHIOBATH CKIIATHI
MOBHi SIBHIIIa JOCTYITHO, aJalTyBaTH MaTepiajd A0 PI3HUX PIBHIB i CTHIIB HaBYaHHS Ta
YCBIZIOMJIEHO OOMpaTH METOAM BiIMOBIHO A0 Itijiei ypoky (Shulman, 1987).

[IpobnemaTnka cmiBBiZHOMIEHHS 3HAHHS TpeaMmery (subject matter knowledge,
SMK) i PCK 3anumaerscst 0Hi€l0 3 HAWOIIBII TUCKYCIHHUX y cepl MiAroTOBKA BUUTEIIB
1HO3eMHHX MOB. JIOCHITHMKM HaroJIOIIyIOTh: IEPEeBaXKaHHs Opi€HTAlii JHIIEe HA IpeaMeT
MOXE MpPU3BECTH A0 TPYAHOLIB MiJ Yac peaiizauii KOMYHIKaTHBHO-OPI€HTOBaHOTO
HaBYaHHS, L0 BMMAara€ He JIMIIEC 3HAHHS NpaBWiI, a W yMIHHS NEpETBOPIOBATH IX Ha
HaByasIbHI Jii. BogHOYac MOMiHYBaHHS MEIArorivHOTO acIeKTy Moxke copmyBaTu (axiBILd,
3aTHOTO SIKICHO OpraHi3yBaTH 3aHATTS, ajle HENOCTaTHhO MEPEeKOHJIMBO # TIIIMOOKO
MOSICHIOBATH CKJIQJAHI MOBHI CHCTEMH, IO 3HWXKYE piBeHb JOBIpHM y4YHIB 1 OaThKiB Ta
oOMexye #oro mnpodeciiiHuii BIUIMB Yy JOBTOCTPOKOBIH mepcrekTuBi. Takum 4YHHOM,
ontuMansHui 6amanc Mix SMK ta PCK posrismaeTbest ik cTpaTeriaHa yMoBa IirOTOBKH
KOHKYPEHTOCIIPOMOXXHOTO BHKJIaJ[ada, 3[aTHOTO IpalioBaTH B yMoBax pedopm, 1o
CTaBJISTh TPl MOBHOIO OCBITOIO SMOHIT 3aBJaHHSA ()OPMYBAHHS CIPABXHIX KOMYHIKATUBHHX
KOMIIETEHTHOCTEH.

YHIBEPCUTETCHKI MPOTpaMu 3 MiATOTOBKM MaHOyTHIX YYHMTENB IHO3EMHUX MOB Y
SnoHii CTpYKTYpOBaHi TAKUM YHHOM, 100 [TOCTYNOBO ()OPMYBATH aKaaAeMiuHy, METOINYHY
i mpodeciiiHy KOMIETEHTHICTh CTYAEHTa y cepi MOBHOI OCBiTH. BiloK 3araibHOOCBITHBOT
IIITOTOBKM 3a3BHYail OXOILIIOE Kypcu (hinocodii, KpUTHYHOTO MUCIEHHS, aKaJeMidHOTO
nMcbMa, MDKKYJIBTYPHOI KOMYHIKalii, conioiorii ocBiTH Ta 1M poBoi rpaMoTHOCTI. Take
MiarpyHTS 3a0e3redye He JIHIIE PO3BUTOK VHIBEPCATLHUX KOTHITUBHHX YMiHB, aje i
CIIPHSIE OCMUCIICHHIO MaiOyTHIM TIe1aroroM CyCIiJIbHOI pOJTi Ta €THYHOI BiAMOBITATBHOCTI
BUUTENII B STMOHCHKIH KynbTypi. OOOB’s3k0BI ¥ BHOIPKOBI JUCHUILIIHK IMPEAMETHOT
crieriamizanii MicTITh GOHETHKY 1 (HOHOJIOTII0, CHHTAKCHC, JIEKCHUKOJIOTIIO, iCTOPiI0 MOBH,
JITEPaTypO3HABCTBO, a TaKOX KYyJbTYpHI CTy.ii, Opi€HTOBaHI Ha COI[iaJIbHI HOPMH,
TpaaMilii, TUCKYPCUBHI MPAKTUKH Ta CEMIOTHKY IHIIUX KYJBTYp, IO OCOOIMBO BaxXJIMBO
JUIsl BUKJIQJaHHS MOB HE JIMIIIE SIK JIIHIBICTHYHHMX, a SIK KyJbTypHUX cucteM (Isozaki, 2018;
Weinmann et al., 2021). AxazemiuHi (akyJbTeTH TyMaHITapHOro # (isonoriyHoro
npodiao TpamuuUiiHO POOJATH aKLUEHT Ha ONAHyBaHHI IHO3EMHHMX MOB Ha BHCOKOMY
TEOPETHYHOMY PiBHI, (POPMYIOUH TIIHMOOKY NPEIMETHY €KCIEPTU3Y, 31aTHICTD aHAIi3yBaTH
MOBY SIK CUCTEMY, IpallOBaTH 3 aBTCHTHYHUMH TEKCTaMH, a TaKOX 3/11HCHIOBATH HAyKOBY
JUSUTBHICTB Y cepi NPUKIIAIHOI Ta TEOPETUYHOI JITHIBICTHKH.

Jpyruii BayKTMBUN KOMITOHEHT — CHCTEMA TMEJaroTiyHuX AUCIHUILIIH, sIKa CTBOPIOE
OCHOBY IUIsl TIpo(eciiHOTO CTaHOBJICHHS MaiOyTHhOro BumTens. Kypcw OXOIUTIOIOTH
3arajbHy TENaroriky, Teopii HaBYaHHS 1 PO3BUTKY, TICHXOJIOTIIO YYHS, IUIAKTHKY
1HO3EMHHUX MOB, METOJWKY IUIAHYBaHHsS HABYAIBLHOTO MPOLECY, CTpaTerii OIiHIOBAaHHS,
IHKITIO3WBHY OCBITY ¥ po0OTy 3 pi3HOpiBHEBUMH TpymamMu. OKpeMi MOZIYJi TOB’s3aHi 3
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YOPaBJIIHHAM KJIacoM, MPOQiTakTHKOI KOH(DIIKTIB Ta amanTallifHUMHU CTpPaTETisIMH IS
Y4HIB 3 OCOOJHMBHUMH OCBITHIMH moTpebamMu. BogHouac MOCHIIKEHHS OCTaHHIX POKIB
MiAKPECIIIOITh, 10 Taki MeTojojoriuHi Hampsmu sk task-based learning, CLIL (content
and language integrated learning) ta cywacHi (OpMH KOMYHIKATHBHOIO HAaBYaHHS MOB
1HKOJIM 3aJIMINAIOTHCS 032 JOCTATHHOK YBAarow y 0a30BHX HaBYalbHHX mporpamax. Lle
3YMOBIIIOE TOJAJIBINY 3aJIEKHICTh BiJl KypCiB MiIBHINEHHS KBaiidikamii, TPEeHIHTIB 1
ceMiHapiB, IO NPOBOJATHCS Bxke Mmix 4dac mpodeciiinoi nisuibHocTi (Lee & Tan, 2019;
Weinmann et al., 2021). Takox 3pocTae MOMYJISIPHICTh MPAKTHUKO-OPIEHTOBAHOTO HABUAHHS,
sike 3a0e3redye He JUIle 3HaHHS METOIUKH, a W yMIHHS 3aCTOCOBYBATH ii B pealbHHX
YMOBaX Cy4acHOTO KJiacy, Jie YUHTelb BUCTYIIAE MOJEPATOPOM B3aeMOJii Ta (acuiTaTopom
KOMYHIKaTUBHOTO JIOCBily YUHIB.

OnmHuM 13 TICHTpaJIbHHX €JIEMEHTIB IMiArOTOBKM € IeJaroriyHa NpaKTHKa —
OaraTopiBHEBa cucTeMa NpodeciiHuX BHNPOOYBaHb, MO BKIIOYAE YUACTh y IIKUTBHUX
3ax0/1aX, B1/IBiyBaHHS YPOKIB JIOCBITYEHUX YUHTEIIB, IPOBEICHHS MiHIypPOKiB, BHKOHAHHS
(yHKLIH acucTeHTa Ta caMOCTIIfHOrO BMKJIaJada Iijl CyIepBi3i€lo HacTaBHMKA. Ha mpaxruii
CTYIICHTH BYaThCs IUIAHYBATH 3aHATTS, MPOBOJAWTU OLIHIOBAHHS, OPraHI30BYBaTH B3a€MOJIIO
MDK YYHSIMH, 32CTOCOBYBATH JuepeHIialio Ta aaantyBaTi HaB4aibHi Marepianu. OqHax
TPUBANICTh CTaXyBaHb CYTTEBO BiJIPI3HAETBCS MDK YHIBEPCUTETAMM: KOPOTKI MOJIYJi
TPUBAMICTIO BiJ JBOX 0 INECTH THXKHIB HEPIIKO HE JAlOTh JOCTATHHO MOXIJIMBOCTEH
chopmyBaTu crifike BimuyTTS TpodeciiHOl iIeHTUIHOCTI Ta MOCTATHIH piBEHb HABHYOK
YIpaBIiHHS KJIacOM, IUIAHYyBaHHS Ta BHUKOPHCTAHHS METOJMK Y CKJIQJHUX YMOBAax
peanpuux mkia (Isozaki, 2018; Matsumura & Tatsuyama, 2024). Came B nporieci IpakTHKH
po3BuBaeThcs Tpodeciina camoedekTuBHICTh (self-efficacy), mo Bu3HAYae BIEBHEHICTH
MaHOyTHBOTO TIeIarora y BJIACHIM 31aTHOCTI HABYATH, MOTUBYBATH 1 MiATPUMYBATH yUHIB —
(dakTop, sKWiA, SK JOBEIEHO, OE3MOCEepeAHbO BIUIMBAE HA TOTOBHICTh 1 YCIINIHICTH
camocTiitHol poOoTy micis nparesiamTyBaHss (Matsumura, 2022). Takum yrMHOM, rearoriysa
MPaKTHKa Ta IOB’S3aHE 3 HEH HACTABHUITBO PO3MNIANAIOTHCS SK KIFOYOBI HAMPSIMU
pedopMyBaHHS CydacHOT MOJIEINI TiITOTOBKU BUMTEIIIB IHO3EMHUX MOB B yHiBepcuTeTax SIMoHil.

VY SNOHCHKOMY KOHTEKCTI BEJIMKE 3HAYCHHS Ma€ MOJIEJIb HACTaBHMLITBA: MOJIOJL
BUYHTENI CYHNPOBOJDKYIOTHCS TOCBITYCHUMH KOJIETaMU IIiJl Yac MepIIuX POKiB poOOTH, IIO
dhopmye KynbpTypy BXomkeHHs y nipodecito (Rappleye & Komatsu, 2017). Taka cuctema €
CTPYKTYpOBaHOI0, OaraTopiBHEBOIO Ta mepeadadac He uiie HedopMaabHi peKOMEH A1, a
1 oimiitHi mporpamMu IHIYKINi, BKIIOYHO 3 PETYJSIPHUMHU CIIOCTEPEIKEHHAMU 32 YPOKaMH,
CIUTHHAM TUTAaHYBaHHSIM, OOTOBOPEHHSIM CKJIaTHUX TEIaroTiqHuX CUTYAIl Ta peIeKCHBHIMHU
3ycTpiuaMu. BoHa BUCTYyIIae iHCTpYMEHTOM IOCTYIIOBOI iHTErpallii HoBadka B mpodeciiine
cepelloBHINe, J€ Opi€HTallil HAa KOMaHIHY poOOTy Ta BIAMOBITANBbHICTE 33 PE3yNbTaTH
YUYHIB PO3TIISAAI0THCS SIK KOJICKTUBHUAN 000B’SI30K, a HE JIUIIE SIK 1HIUBIAyallbHA ISUTbHICTh
OKpEMOTO IeJiarora.

HacTaBHUIITBO He JUINIE HaZae TEXHIYHI MOpamy MIOAO IUTAHYBaHHS YPOKIB, a i
3abe3nedye couialbHO-TICUXOJIOTTYHY aianTalilo y MIKUIbHIA CIUIBHOTI — SIBHUILE, SIKE Mae
rMOOKI KyJIBTYPHI KOpEHi B SITOHCHKOMY PO3YMiHHI KOJIEKTHUBHOI BiIIOBiZaJIbHOCTI Ta
«BXig-3a0xoucHHs» y npodecito (Ota, 2000). HoBi BUuTENi MOCTYHNOBO 3aMy4arOThCs JIO
IKITPHOI KyJBTYpPH 4epe3 ydacTh y I03aKJIacCHUX 3axonax, KiIyOHii poOoTi, CHiIbHUX
KOJIETIAJIbHUX PIMICHHSX, M0 CHpHsie GOpMYBaHHIO BiTIYTTS MPHHAICKHOCTI Ta TiITPHUMKH.
KpiM TOrO, YCHimHicTh 1HAYKII PO3TISIAAETHCS K 3amopyka mpodeciiHol cTabiIbHOCTI:
CHJIbHA CHUCTEMa HACTAaBHUIITBA JIOTIOMAarae 3amodiraT eMOI[IHHOMY BHTOpPaHHIO, 3HIKYE
PU3WK PaHHBOTO 3BUIBHEHHS 3 Tpodecii Ta crnpuse TMOOYIOBi JAOBrOTPUBAIOI Kap’ €pH.
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CuHTE3 TIelaroriyHoi, eMOIHOI Ta COIliaIbHOT MIATPUMKH CTBOPIOE IHKITIO3UBHE
CepelloBHINe, J€ CTAaHOBIEHHS MPOQECiiiHOiI iJCHTHYHOCTI BigOyBa€ThCS OPTaHIYHO Ta
BiJINIOBiJ]a€ OCBITHIM 1 KYJIBTYPHUM LIHHOCTSAM SMOHII.

OxpiM Tpaguuii HacTaBHUITBA, M0 3a0e3lnedyye IHAMBIAYaJbHUH CYNpPOBiA
MOJIOZIOTO IeJlarora, y SMOHCBKiM cucteMi npogeciiHOro po3BUTKY BHOKPEMIIIOEThCS LIe
OJIMH KOJICKTHBHO-OPI€EHTOBAHUH MEXaHI3M yJOCKOHAJICHHS IeJaroriyHoi MaiicrepHOCTI —
«lesson study». Llg mpakTHka crnpuiMaeTbcs SIK IHCTUTYLIMHE IPONOBXKEHHS inel
MiITPUMKH HOBadKa, ajieé B MIUPIIOMY GopMaTi, e HOCISIMA 3HAHHS BUCTYIIA€ HE OKPEMUI
HaCTaBHHUK, a Bcs npodeciiina crinbHoTta (Rappleye & Komatsu, 2017). «Lesson study» —
YHIKaJbHA SIMOHChKA MOJENb CIUIBHOTO IUIAHYBaHHS, MPOBEACHHS Ta pPedIeKCHBHOTO
aHai3y YpOKiB, IO CIpPHSE MEPETBOPCHHIO IMOBCAKIECHHOI IMENaroriyHoi MisIbHOCTI Ha
dbopMy mocHmigHUIBKOT TpakTHUKU. lleHTpallbHOIO ile€l0 € Te, MO SAKICTh BUKIIAIAHHS
BIIOCKOHAJTIOETLCSL HE JIMINE 3aBISKM IHIWBIIyaIbHOMY JOCBiTy, a HacamIepen depes
BIZIKPUTY CITIBIPAITIO, CIIOCTEPEKEHHS 32 YUHSIMH Ta CHCTEMHE TIEPEOCMHCIICHHS TTeIaroriqHIX
pIllIeHb Y KOJIEKTHBI.

«Lesson study» akTHBHO BUKOPHCTOBYETHCSI HE JIMIIE y MOYATKOBIH Ta cepelHii
LIKOJI, a M yce yacTille iHTerpyeTbest y npodeciiiHy miroToBKy BHKJIAAadiB SK iHCTPYMEHT
possutky PCK, pedrnexcnuBHOi npakTHku Ta npodeciiinoi inenrnanocti (Seleznyov, 2019).
Jit MalOyTHIX YYMTeNiB ydacTh Yy TakuxX LMKJIaxX O3Haya€ 3aJlydeHHS 1O peaiit
OCBITHBOTO MpOLECY M€ J0 HOYaTKy (OpMaibHOI pOOOTH, BiANpAIIOBAHHS HABHYOK
KOMaHJIHO1 B3a€EMO/Ii1, pO3BUTOK 3/IaTHOCTI MIPUIMATH PIllIEHHS HA OCHOBI CIIOCTEPEIKEHb Ta
aHami3zy, a He iHTyitmBHO. lle pobuth «lesson study» epexkTUBHUM IHCTPYMEHTOM IS
MepPexXoay BiJl TECOPETUIHHX 3HAHB J0 MPAKTHYHOI IeJaroTi9HOT OCBITH.

Takok BayIJIMBY pOJIb y TpoQecCiiiHi MiAroTOBIli BUNTENIB BilirparoTh mpodeciini
opranizalii Ta Mepexi, HanpukiIan SInoHckKa acomiaist MOBHOI ocBiTH (Japan Association
for Language Teaching, JALT), siki cTBOpIoloTh MmIaThopMu il OOMiHY NpaKTHKaMH,
miBUINEHHS KBanmiikamii Ta pO3BUTKY HAyKoBHX nociipkeHb y cepi ELT (Japan
Association for Language Teaching, n.d). Uepe3 kondepenuii, crenianizoBani myOmikarii,
SIG-rpynu ta nokanbHi BigaineHas JALT crnpuse ¢popmyBanHio npodeciiiHoi criibHOTH,
10 BUXOJUTH 32 MEXI OKPEMHUX HaBUAJIBHMX 3aKiafiB. Taki Mepexi po3MIMpPIOIOTh AOCTYII
JI0 IHHOBaUIWHUX METOAMK, MDKHApOJIHOTO JOCBIy Ta MIDKKYJIBTYpHOTO Jiajory,
miATpuMyloun Oe3nepepBHICTh NMPOPECiiHOr0 PO3BUTKY 1 3MILHIOIOYM POJIb YUUTENS SIK
JIOCJTITHUKA OCBITHBOTO MPOIIECY.

BomHouac, Ha TIi po30yIOBH YCTaJICHHUX TPATUIi KOJIEKTUBHOTO TpOQeciitHOTOo
PO3BUTKY, SIMOHChKA CHUCTEMa IEAAroridvHol OCBITH 3ITKHYJacs 3 HOBHUM BHKIHKOM —
nrudpoBo0 TpaHCHOPMAIIiE€I0 HABUAJIHHOTO cepefoBHINA. SIKIO HACTaBHHUITBO i «lesson
study» hbopmytoTh OCHOBY Mpo(deciiftHOT 1IEHTHIHOCTI MaiiOyTHHOTO BUMTENS, TO ITU(pOBa
KOMIICTEHTHICTh ChOT'OJIHI BH3HAya€ HOr0 3JaTHICTh aJanTyBaTHCS 0 HOBHMX (opmariB
HaBYaHHS, MATPUMYBATH SIKICTh B3a€EMOJIl Ta 3a0e3neuyBaTH PiBHUI JOCTYII 10 OCBITHIX
pecypci. Came nannemiss COVID-19 craia karagizaTopoM NEpeOCMUCIICHHS POJIl TEXHOJIOTIH
y LIKUIBHIA OCBITI Ta NPUIIBUAIINMIA AWUCKYCIIO NPO 3HAYEHHS LU(PPOBUX HABHYOK Y
npodeciiHid TAroTOBII BYMTEINIB, BUCBITIMBIIN, HACKUIBKH KPUTHYHOK € 3[aTHICTh
niejiarora opratisyBaTy epeKTUBHUN OCBITHII IpoLeC 11032 MeKaMu TPaJULIIHHOTO Kiacy.

Xoua yHiBepcutetn B SmoHii mouanw BhpoBapkyBath guctumuiiad 3 IKT Ta
3mimranoro HaBuaHHs (blended learning), mocmipkeHHS TMOKa3ylOTh, IO 3aCTOCYBaHHSI
TEXHOJIOTIH YacTO 3aJMIIAEThCS TOBEPXHEBUM (MEPEBaXKHO I TIpe3eHTaliid ado
opranizalii MaTepialiB), a He TpaHC(POpMye HaABYAIBHY NMPAKTUKY y OiK IHTEPaKTUBHOCTI Ta
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crynentonenTpusmy (Organisation for Economic Co-operation and Development, 2018;
Isozaki, 2018). Taka cuTyamis 3yMOBIIOE TOTpPeOy MepexoAy Bif iHCTPYMEHTAILHOTO
posyminnst IKT 1o memarorivHo BMOTHMBOBAaHOTO BHUKOPHCTAaHHS, IO CHPUSE DPO3BHUTKY
KPUTUYHOTO MHUCIICHHSI, CITIBIIpalli, OHIafH-KOMYHIKaIlil Ta MDXXKYJIBTYpPHOI B3a€MOIII.

[linzroToBka BUMTENIB iHO3EMHHMX MOB IOBMHHA BKJIIOYATH HE JIMIIE TEXHIYHY
IrpaMOTHICTh, a ¥ MeroawuHi Moxeni iHTerparii IKT y komyHiKaTMBHE W TIPOEKTHE
HaBuaHHs. Hampukiaj, BukopuctaHHs unUGpPoBHX IAaTGopM A KoJIabOpaTHBHOTO
IMcbMa, IHCTPYMEHTIB Ul BIPTYaJIbHMX JIUCKYCii 1 ne0aTiB, CepBICIB IS CTBOPEHHS
MYJIBTUMEIIHHIX HPOEKTIB Ta MOBHUX IMOPT(OJIO J03BOJISIE NMEPETBOPUTH TEXHOJIOTIT 3
JIOTIOMDDKHOTO €JIEMEHTY B SO CydacHOI MOBHOI OCBiTH. Taki MIXOIU y3rO/DKYIOTHCS 3
KOHIICTIIIIIMI HABYAaHHS HA OCHOBI 3aBaaHb (task-based learning) Ta AOCHITHHIIEKOTO
HaBuaHHs (inquiry-based learning), ne TeXHOJIOTII CTalOTh HE PENO3UTOPIEM MaTepiaiiB, a
MPOCTOPOM ISl COL[aJbHOI B3a€EMOJIl, peaJbHUX MOBICHHEBHX 3aBJIaHb Ta PO3BUTKY
aBToHOMIT yuHs. IIpoTe, IepeoCMHUCIIeHHs POl TEXHOJIOTIH y BUKJIQJaHHI IHO3EMHHUX MOB
JMIIE YacTKOBO pPO3B’s3ye INpobieMy MojepHizauii npodeciiinoi miaroToBku. 3MiHH,
MoB’si3aHi 3 IUQPOBI3aIli€lo, BiAOYBAIOTECA TMapaielbHO 3 IHIIUMH MacCIITAOHUMH
TpaHchOopMaIliIMUA OCBITHBOI MONITHKK SITOHIT, 10 6e3mocepeIHb0 BIUTUBAIOTh HA 3MICT i
LTI MiArOTOBKM MAHOYTHIX YYHTENiB. YPSIOBI IHIIIaTHBU CIPSAMOBaHI HA ITiBUINCHHSI
I00ATbHOT KOHKYPEHTOCIIPOMOXKHOCTI Ta PO3IIUPEHHS ydYacTi MOJOII Yy MiKHAPOJHUX
aKaJleMiYHuX 1 TpodeciiHNX CcepemoBHINax, MO, CBOEID YEProro, 3MICTHIO aKICHT Yy
LIKUIbHIK MOBHIH OCBITI BiJl YMTaHHS Ta TEpeKialy — [0 peajbHOr0 BHKOPUCTAHHS
aHTIIIHACHKOI Y CIITKYBaHHI Ta MDKKYJIBTYPHIH B3aEMO/Ii.

Ha nepxaBuomy piBai pedopmu 3 2013 p. ta mmam MEXT (2014), ski
niependayvany IMiJBHILEHHS SKOCTI IHIIOMOBHOI OCBITH B ILIKOJIAX (BKJIIOYHO 3 O0OB’SI3KOBUM
BUKJIQJaHHSIM 1HO3EMHHUX MOB Yy IIOYaTKOBHX KJacax), CTBOPWJIM THCK Ha CHCTEMY
MMITOTOBKHU: 3pOCTa€ MOTpeda y BUMTENAX, 3MATHUX peardi3oByBaTH KOMYHIKATHBHI ITiJIi
(Ministry of Education, Culture, Sports, Science and Technology, 2014). Pozmmupenss
MOBHOI'O KOMIIOHEHTa B OCBITHIX CTaHAapTax Ta 3HW)KEHHS BIKY IIOYaTKy CHCTEMHOTO
BUBYCHHS 1HO3EMHHX MOB O3HAQUYalOTh, IO Bl yYHTEJNsi BUMAraeThCsi HE JIMIIEC BHCOKHI
piBEHb MOBHOi KOMIICTCHTHOCTI, a W BOJIOJIHHS BIKOBOKO IICHXOJIOTIi€I0, METOJHUKOIO
PaHHBOTO HAaBYAHHS, IHTErpaui€ro irpoBux 3aco6iB, CLIL-cTpaTeriii Ta IPOEKTHUX 3aB/aHb
y poOOTY 3 MOJIOALIMMH LIKOJISIPAMH.

BomHouac uncneHHi TOCHTIIKEHHS QiKCYIOTh PO3PUB Mik O(IiIHOIO MONITHKOIO
Ta MPAKTHKOIO B IIKOJAX: YPOKU YaCTO 3aJIMIIAIOTHCS OPIEHTOBAHUMHU HA I'PaMaTHKY, a He
Ha KOMYHIKaTHBHY KoMmmeTeHTHicTh (Weinmann et al., 2021). Takuii nucOaiaHc 9acTKOBO
OB’ SI3YIOTh 3 ICTIMTOIEHTPUYHICTIO CHUCTEMM OIIIHIOBAHHS, aJKe BCTYMHI ICIUTH IO
YHIBEPCUTETIB 34€0IIBIIOrO NEpeBipsAIOTh YHTaHHA Ta TpaMaTH4Hi 3HAHHA, a He
MPOIYKTUBHI HaBUUKH. KpiM Toro, BUKIIamadi, ki OyJIM IMiATOTOBJICHI B paMKax CTapilmx
napajnrM, 1HKOJIW Big4yBalOTh METOJWYHY HEBIIEBHEHICTb Yy CTBOPEHHI aHTIIOMOBHOTO
CEepeIOBHINA, L0 CIIPUSE MOBEPHEHHIO JI0 TPAANLIHHOT JIEKII{HO-IIOSICHIOBAIEHOI MOJETI.

Le cBimunTh Npo HEOOXIHICTH OLIBII TICHOI 1HTErpamuii HOJITHKHU, YHIBEPCUTETCHKOT
MiATOTOBKH Ta IIKUTLHOI MPAKTUKH. Y HIBEPCUTETH MaIOTh HE JIUIIE pearyBaTy Ha JepKaBHi
pedopmu, a i OpaTH aKTUBHY y4acTh Y iX po3poOili, 3a0e3Meuyrodn METOJUYHI 1HHOBAIIIT,
OHOBJICHHS 3MICTY MEAaroriYHuX Mporpam Ta e()eKTHUBHUH 3BOPOTHUIH 3B’30K 31 MIKOJIAMH
IOJI0 PEATICTUYHOCTI Ta BIPOBAHKYBAHOCTI MONITHYHHUX iHimiaTuB. Jlimst MaiOyTHIX
YUYHTEINB LIe 03Ha4yae rnorpedy O0auuty cebe He JMIle BUKOHABISIMH OCBITHIX pedopm, a
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aKTUBHIMH yJ9acHHUKaMH (pOpMyBaHHS HOBOI MOBHOI HONITHKH IIKOJH, 31aTHAMHU THYYKO
aTanTyBaTUCS 0 CYCIIJILHUX 3MiH 1 MEJaroriyHuX BUKJIHKIB.

Y KOHTEKCTI IOCWIEHHS JepkaBHHX pedopMm Ta mudpoBoi TpaHchopmanii
CHUCTEMH IIJI'OTOBKH, HAyKOBI JIOCIHI/DKCHHs BKa3ylOTh, IO Cy4yacHa SIMOHCHbKAa MOJENb
Ie/IaroriyHOi OCBITH CTUKAETHCS 3 HU3KOIO CTPYKTYPHHX 1 NPAKTHMYHUX BUKIMKIB. [Tomnpu
BHCOKHH piBeHb (popmaiizamii mporpaM i TpaJWIiifHO CHIIbHY akaJeMidHy 0asy, iCHYIOTh
(haktopw, ki 0OOMEXYIOTh €(hEKTHBHICTD MiATOTOBKA MaWOYTHIX YIUTEIIB iIHO3EMHHUX MOB 1
BIUTUBAIOTH Ha SAKICTh iXHBOI MPOdeciiHOI MisTBHOCTI 3 IEPIIUX POKIB POOOTH.

BUCHOBKH TA NEPCHEKTUBHU ITOJAJIBIINX PO3BIIOK

CytHicTh mpodeciiHol MiArOTOBKM MaHOyTHIX YyYHTENIB iHO3€MHUX MOB B
yHiBepcuTeTax SMoHIl TOJsIrae y KOMIUIEKCHOMY Ta iHTETPOBAHOMY IIXOMi, SKAN
MOE/IHYE TPEAMETHY EKCIIEPTH3Y, IeNaroriyHi KOMIIETEHTHOCTI Ta aKkTHBHY Y4YacTb Y
npodeciifHuX chitbHOTaX. BoHa BigoOpakae HE JHINE aKaICMIUYHUA Ta METONUYHUN
KOMITOHEHTH, a i COLIOKYJIbTYpHY IPUPOY SIIIOHCHKOI CUCTEMH OCBITH, Jie ()OpPMYyBaHHS
npodeciiiHol iIeHTHYHOCTI, HACTAaBHMLTBO Ta KOJEKTHUBHA pPeQUICKCisl € LEHTPaJbHUMH
€JIEMEHTaMHU CTaHOBJICHHSI KOMIIETCHTHOT'O I1e/1arora.

3MICT MIATOTOBKH OXOIUTIOE KIJbKAa B3a€MOIIOB’A3aHMX OJIOKIB. 3arajapHOOCBITHI
Kypcu Ta TpeaMeTHa cheriamizamis (GopMyioTh THOOKI 3HAHHSI MOBH Ta ii CHCTEMH,
HEOOXimHi Uil eEeKTUBHOTO HAaBUAHHS, TOMI SIK TEJAroridHi CTyAii pO3BHUBAIOTH YMiHHS
IJTAaHYBaTH YPOKH, OIIHIOBATH HAaBYaJIbHI JOCSATHEHHS YUYHIB, BIIPOBAHKYBATH 1HKIIO3UBHI
MPAaKTHKA Ta YHPaBIATH KiacoM. [IpakTudHa MiArOTOBKA, fKa BKIIOYAE CTa)KyBaHHS,
HACTaBHUIITBO Ta y4acTh y «lesson study», J03BOJISIE IHTETPYBATH TEOPIIO 3 IPAKTHKOIO Ta
¢dopmyBatu nenaroriuae 3microBe 3HaHHA (PCK), KpUTHYHO BaJIMBE JJIsi CYy4acHOrO
BYMTEIIS] iIHO3EMHOT MOBH.

BaxnmBy posb y 3MicTi MIArOTOBKM Bifirpae nudposa TIpaMOTHICTH Ta
3acTOCYBaHHs iHTepakTUBHUX MeToaukK. [Tannemis COVID-19 npuckopuia BIpoBaKEHHS
IKT Ta 3MimaHoro HaB4YaHHsI, MPOTE X BUKOPHCTAHHS 3/1€OUTBIIONO 3IHIIANIOCS TIOBEPXHEBHM,
IO IiAKPECIoe MoTpedy y MmO AMAAKTHYHIA iHTerpauii TeXHOJOTIH Ul PO3BHUTKY
KOMYHIKaTUBHOT KOMIIETEHTHOCTi, KPUTHYHOTO MHCIEHHS Ta 3JaTHOCTI Y4YHIB IO
cmiBnpari. [HTerpamis MUPpPoBUX IHCTPYMEHTIB Yy KOMYHIKaTHBHE Ta MPOEKTHE HAaBYaAHHSI
JI0/1a€ HOBUH PiBEHBb 3MICTY MiATOTOBKH, POOJISTYH 1i OUIBII PENIEBAHTHOIO IS CYYacHOTO
OCBITHBOTO CEPEIOBHIIIA.

JepxaBHi pedopmu, BKIOIHO 3 iHimiatnBaMmu MEXT (2014), sxi nmepenbadaroTh
paHHE HaBYaHHS aHTTIMCHKOI Ta MOCHMICHHS KOMYHIKATHBHOI CIIPSIMOBAHOCTI, CTBOPIOIOTHh
JIOZIATKOBI BUMOTH 10 3MICTy Ta METOZIB IIATOTOBKM BUMTENiB. BomHowac po3puB Mix
MOJITUKOIO Ta HIO/ICHHOIO NPAKTUKOIO Y Kiaci CBIAYMTH MPO HEOOXiJHICTH OijbLI TiCHOT
iHTerpanii yHIBEpCHTETCHKMX INIpOrpaM 3i HIKUIBHAUMHM HpPaKkTHKaMH Ta IOCTIHHOTO
BJIOCKOHAJICHHS] METOAWYHUX I JIXOJIiB.

CyTHICTP 1 3MICT MIJTOTOBKM TaKOX BKJIOYAIOTh PO3BHTOK IpodeciiHOro
oOpoOyTy Ta MoTHBaliil mexaroriB. CHcTeMa HAaCTABHUIITBA, KOJEKTHBHI MPaKTUKH «lesson
study» Ta ywacTh y mnpodeciiHMX Mepexax 3a0e3MeuyroTh COIiaTbHO-TICUXOJOTIYHY
MiITPUMKY, (GOPMYIOTh TIOUYTTS MPHUHAJIECKHOCTI 10 MPOQeCiiiHOI CIUIBHOTH Ta 3HIKYIOTh
PHU3HK BUTOpPAHHS, 1[0 KPUTHYHO BAXKIMBO IJII BHCOKOI IEAarorigHoi epeKTHBHOCTI Ta
JIOBTOTPHUBAIIOT Kap €PH.

V mepcrneKTHBi MOAaJbIi TOCHTIIKSHHS MAOTh 30CEPEIUTHCS Ha YIAOCKOHAICHHI
iHTerpanii TM(PPOBUX TEXHOJIOTIH Yy KOMYHIKaTUBHE Ta IIPOEKTHE HABYAHHS, ONTHMIi3awii
TPUBAJIOCTI Ta CyIepBi3ii NPaKTHK, aHai31 €)EeKTUBHOCTI HACTAaBHHUITBA Ta KOJEKTUBHUX
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npakTuk «lesson study» s popmyBanHs npodeciitHoi ineHTHIHOCTI. KpiM TOTO, BaXKITUBO
BHUBYATH MEXaHI3MU Y3TODKCHHS JIep)KaBHOI MOJITHKH Ta YHIBEPCUTETCHKHX MPOIrpamM 3
peaJbHUMM NOTpebaMM LIKUI, a TAaKoX NUTAHHS MIATPUMKHA MOTHBALii Ta a00poOyTy
MOJIOANX TE/IaroriB.

TakuM YMHOM, MiArOTOBKa MaMOYTHIX Yy4YUTeNiB IHO3EMHHMX MOB Yy SInoHii
XapaKTepU3YEThCSl CKIAJHOI0 IHTEIPOBAHOIO CTPYKTYPOIO, J€ CYTHICTh BHU3HAYa€ThCS
MIO€/IHAHHSM NIPEMETHUX 3HaHb, MIEaroriyHol MaiicTepHOCTI Ta npodeciiiHoi couianizanii,
a 3MICT BKITIOYAE aKaJeMiuHi, METOINYHI, TIPAKTUYHI Ta UPPOBI KOMIIOHEHTH. EdeKTHBHICTL
MMITOTOBKU 3aJIe)KUTh BiJl 3MaTHOCTI YHIBEPCHTETIB alanTyBaTH MPOTPAMH 0 CYYaCHHUX
OCBITHIX BHKIIMKIB, IMOEJIHYBATH IMOJITUYHI iHII[IaTHBU 3 MPAKTHUKOIO Ta 3abe3rnedyBaTH
YMOBH JJIsl HETIEpEPBHOTO MpodeciiHOTo po3BUTKY i1 mpodeciiiHoro 1o6podyTy BUKIIaIadiB.
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IMPAKTHYHA NIA'OTOBKA MATICTPIB ITPABA
B YHIBEPCUTETAX BEJIUKOI BPUTAHII

AHOTANIA

Cmammsa npuceauena po3Kpummio 0coOaUsocmel NpaKmuyHoi nid2omosKu
Matoymuix opucmis ¢ ynieepcumemax Benuxoi Bpumanii. Koncmamosano, wo opuouyna
oceima y Benuxiii bpumanii noeonye axademiuny ma npakmuyHy cKiadosi. 3’1coe8ano, uwo
NPaKmuuHa ckiadosa wpuoudHoi ocgimu y Benuxiti bpumanii uimxo inmeepogana 6 3micm
MA2ICMEPCLKUX npozpam niocomosku iopucmis. Tlomimuoro pucoio macicmepcoKux npocpam €
PO36UHEHA cucmemMa OPUOUYHUX KIIHIK, Wo 3abe3neyyc iHOUBIOYAIbHO OpPIEHMOBAHY
NpaAKmMu4Hy nio20mogKy.

Bcemanoeneno, wo yuisepcumemu Benuxoi Bpumanii akmueno inmezpyioms y
CIMPYKMYpy MA2icmepcoKux npospam 10puOUYHi Cmaxicy8ants, uby0o8yoms CmpyKmypoeaHi
i cucmemHi modeni cnisnpayi 3 OpuoudHUMU Komnauisimu. OxXapakxmepuzo8anHo OCHOGHI
BUOU CTNAJICYBAHL MAZICMpie npasa: mMpueani ma KOPOMKOCMPOKOSI CMANCY8AHHA 6
IOpUOUYHUX PipMax, yeHmpax, KAHIKAX, CMANCYBAHHS Y OOCHIOHUYbKUX YEHMPax npu
yuieepcumemax. OOHI€I0 3 HAUBUPAZHIUWUX O3HAK NPAKMUYHOI CHPAMOBAHOCHI OPUMAHCLKUX
MazicmepcoKux —Npagogux npocpam € CucmemMamuyHe 3AanyYeHHs NPAKMuxie 0o
be3nocepeonbo20 HABUAHHA CMyoeHmi. Y Oacambox macicmepcoKux npozpamax
OPUMAHCHKUX YHIBEPCUMEMI8 CIYOeHmU OMPUMYIOMb MEHMOPi6 — 10PUCTiE 13 NPOGIOHUX
¢ipm. Bcmanosneno, wo yuisepcumemu Benuxoi bpumanii pozensioarome npaxmuumy
ni020mosKy K 00UH i3 KAI0UOBUX MA ePEeKMUBHUX MeXAHI3MI8 popmysanns npogecitinoi
Komnemenmuocmi matoymuix opucmis. Ilpoananizoeano npakmuxo-opieHmosaui ¢popmu
HABUAHHS MAUOYMHIX I0PUCTIB.

3pobaero 6ucHO60K, W0 NPAKMUYHA NIO2OMOBKA MAUOYMHIX opucmie y Benukii
bpumanii' eupiznaemvca cucmemmuicmio, GUCOKUM CMYneHem iHmezpayii meopii ma
NpaKmuKy, WUPOKUM 3ACMOCYBAHHAM IHHOBAYIUHUX OCGIMHIX MEXHOA02IU ma MiCHOI
cnienpayero HaguaabHUX 3aKIadie i3 npogecilino wpuduyHow cnitbHomor. Taka moodens
3abesneuye GOpMYSanHs Y GUNYCKHUKIE KOMHIEKC) KOMNEMEHMHOCmel, HeoOXIOHUX Ois
epexmusHo2o GUKOHANHSA NPOPeCcilinux 0606 's3Ki6, YCRIWHO020 CKIA0AHHS KEANIQIKAYIUHUX
icnumie ma nooanvbuioi OIANLHOCMI 8 YMO8aX Cy4dcHoi npagogoi cucmemu Benukoi
bpumanii.

Knrouosi cnoea: iopuduuna ocgima, Benuka bpumanis, mazicmp npasa, npakmuyna
ni02omoska, npo@eciini KOMNEMEeHMHOCMI, CMAadCy8aHHs, T0PUOUYHT KIIHIKU, OCEIMHI
npozpamu.
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PRACTICAL TRAINING OF MASTER OF LAWS STUDENTS
IN THE UNIVERSITIES OF GREAT BRITAIN

ABSTRACT

The article is devoted to revealing the specific features of the practical training of
future lawyers in the universities of Great Britain. It is stated that legal education in the
UK combines academic depth with a strong practical orientation. It is determined that the
practical component of legal education in the UK is clearly integrated into the content of
Master of Laws programmes. A distinctive feature of UK master’s programmes is the well-
developed system of law clinics, which provides individually oriented practical training. It
is established that universities in the UK actively integrate legal internships into the
structure of master's programmes and build structured and systematic models of
cooperation with law firms.

The main types of internships for Master of Laws students are described. They are
long-term and short-term placements in law firms, centres, and clinics, as well as
internships in research centres at universities. One of the most prominent features of the
practice-oriented nature of British Master of Laws programmes is the systematic
involvement of practitioners in direct student instruction. In many master’s programmes at
UK universities, mentors (lawyers from leading firms) are assigned to students. It is
established that universities in the United Kingdom view practical training as one of the
key and effective mechanisms for developing the professional competence of future lawyers.
Practice-oriented forms of future lawyers’ training are analyzed. It is concluded that the
practical training of lawyers in the UK is characterised by its systematic nature, high
degree of integration between theory and practice, the extensive use of innovative
educational technologies, and close cooperation between higher education institutions and
the professional legal community. This model ensures that graduates develop a set of
competencies necessary for the effective performance of professional duties, successful
passing of qualifying exams, and further activity in the modern legal system of the United
Kingdom.

Keywords: legal education, United Kingdom, Master of Laws, practical training,
professional competences, apprenticeship, law clinics, education programs.

BCTYII

IOpunuana ocBita y Benukiéi bpuranii mae akagemiuHy Ta TpakKTHYHY
CIIPSIMOBaHiCTh. MarictepchKi nporpamu (GopMyroTh Y CTYACHTIB KOMIUIEKC MpodeciiitHnx
3HaHb, AHATITUYHMAX 1 NMPAKTUYHUX HABUYOK, IO BiANOBINAIOTH cTaHmapTraM Solicitors
Regulation Authority ta Bar Standards Board. InTerpauis KimiHIYHOTO HaBYaHHS,
CTa)XyBaHb, CUMYJILIMHUX NPOLECIB 1 CHIBIpali 3 IOPUIMYHOIO IHAYCTpi€ro 3abe3nedye
TOTOBHICTh BHITYCKHHUKIB 10 e(eKkTHBHOI NpodeciiHOi AisIbHOCTI B yMOBax Cy4acHOi
AHIJIOCaKCOHCHKOT IpaBoBoi cucrteMu. Buia ropuandna ocsita Benukoi bpurawnii Bizoma
BUCOKMMHM CTaHIapTaMu MpodeciiiHol miAroToBKH MaiOyTHIX topucTiB. Jlizepchki mo3uuii
Yy HaJlaHHI IOPUIUIHOT OCBITH TIOCITAIOTh Taki yHiBepcuteTH sk Oxcopacekuii (University
of Oxford), Kembpumxcpkuii yHiBepcuteT (University of Cambridge), YHiBepcuTeTchKIit
konemx Jloamona (University College London, UCL). Otxe, aHami3 10ocBixy mi€il Aep:kaBu
Jla€ 3MOTY OKPECIHWTH crenu(diky MpakKTHIHOI MiATOTOBKH KBasTi(DiKOBAaHMX FOPHCTIB i
BH3HAYWTH i1 SKiCHI CKIaTHUKHA. OTpUMaHi pe3yabTaTH MOXKYTh CIIYT'YBaTH HIATPYHTSIM IS
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BIIOCKOHAJICHHS HAI[IOHAJLHOT CHUCTEMH BHIIOI FOPUIMYHOI OCBITH, 30KpeMa OCBITHIX
Iporpam 3 Ipasa.

META JOCIIAKEHHSA

Merta 1OCTIPKEHHS — BUSBUTH Ta JOCIIIUTH NPAKTUYHY IIATOTOBKY MaricTpis
npasa y aocBini Benukoi bpuranii.

TEOPETHUYHA OCHOBA TA METOJHU JOCJIIJKEHHS

HayxoBuii i npakTH4HUIl IHTEpPEC CTAHOBIATH Mpali OPUTAHCHKUX JNOCHITHUKIB 13
npoOJieM TPaKTHYHOI MiATOTOBKM MaiOyTHIX FOPHCTIB Ta PO3BUTKY FOPHIMYHOI OCBITH,
takux sk: P. A6ens (R. Abel), A. Bpenni (A. Bradney), E. Bya (A. Boon), P. I'paiimc
(R. Grimes), E. JIxonc (E. Jones), /1. Jlou6aii (J. Lonbay), K. Xyx (C. Hood) Ta in. Anamni3
CydacHUX OpHUTAaHCHKHX JIOCIIPKEHb Ta HOPMAaTUBHUX JOKYMEHTIB 3aCBiTdye, IO CUCTEMa
npodeciiftHoi TArOTOBKM [OpHCTIB y Bemnukiii bputaHii TpyHTyeThCSs Ha TO€THAHHI
aKaJleMiqHOi OCBITH, KJIIHIYHUX (OpPM HaBUAHHS Ta PETYIATOPHO BH3HAYCHUX BUMOT JIO
npodeciitnoi kBamidikamii. Baromy pons y QopMyBaHHI TEOpEeTHYHHX 3acaj Mae
JisuTbHICTB Tpodeciiinux perynstopiB — Bar Standards Board (Bar Standards Board, 2023)
ta Solicitors Regulation Authority (Solicitors Regulation Authority, 2023), siki BU3Ha4a0Th
CTaHAAPTH JOCTyNy na0 IopuandHoi mnpodecii, kpurepii oOIiHIOBaHHS, Ipodeciiiui
KOMITICTCHTHOCTI Ta BUMOTH JIO OCBITHIX mporpam. HasiBHICTh YiTKHX CTaHIApTiB 3abe3nedye
CTPYKTYPOBAHICTh IIJTOTOBKM Ta OPIEHTAIlI0 HaBYAIBHUX 3aKjafiB Ha (opMyBaHHS
[PaKTUYHO PEJIEBAHTHUX YMIiHb.

3HauHUN TUTACT HAYKOBHX TIpallb MPUCBSYEHO PO3BUTKY KIIHIYHOI FOPHIATHOL
OCBITH, sSIKa BBOKAETHCS KIIFOYOBUM 1HCTpYMEHTOM HAaOyTTS mpodeciinnx HaBu4ok. [Iparri
Grimes (2000) moBonsTh eheKTUBHICTDE MOJieNi experiential learning, MO iHTETpy€E peaybHI
FOPUINYHI KEe¥CH, B3aEMOJIIO 3 KiieHTaMu Ta pedurekcuBaui anamiz (Grimes, 2000; Grimes,
2020). Jocnimxkenns Jones, McFaul i Ryan (2017) BHCBITJIIOIOTH iCTOPHYHY E€BOJIOLIIO
IOpUIMYHUX KIiHIK y Benukiid bpuTanii Ta miIkpecioloTh poib HU(GPOBUX TEXHOJOTIH Yy
tpancdopmauii popmary kiiniunoi ocsitu (Jones, 2017). Ilopanbimmii po3BUTOK TEMaTUKU
BitoOpakeHo y pociipkenHi Thanaraj (2016), skuii 001pyHTOBYE BHECOK KJIIHIYHOI IiSTBHOCTI
y opmyBaHHS npodeciiiHoi BianosinaisHocTi MaiiOyTHIX topucTiB (Thanaraj, 2016).

HoBum HampsiMom, 1m0 HaOyBa€ NOIIMPEHHS, € IHTErpamis CTaXyBaHHS Ta
nyanbHOT miaroroBku. Y po6orax Hood (2025) ta Hood & Simmonds (2022) BucsiTieHo
MTOTEHI AT IOPUINIHUX (ipM SK HABYAJILHUX CEPEIOBUII i OKPECIEHO MOXKIUBOCTI solicitor
apprenticeship K albTEPHATHBHOTO IUIAXY TNpodeciiiHoi kBamidikamii, KU TOETHYE
po0OOTYy Ta HaBYaHHS 1 TOCWJIIOE TMPAKTHYHY OPIEHTOBAHICTH MPOQeciiHOI MiATOTOBKH
(Hood, 2025; Hood & Simmonds, 2022).

Jxepena, pecTaBiieHi MPOBITHAMHU OpUTaHCHKUMH yHiBepcuTeTamu (KopomiBehkuit
konepk Jlonmona (King’s College London); VYHiBepcureTchkmii koyiemx JIoHIOHA
(University College London); Horrinremcokuii yniBepcuter (University of Nottingham),
VuiBepcuter npaBa (University of Law); MaHuyecTepcbkuii CTONMYHUKA YHIBEPCHUTET
(Manchester Metropolitan University) AeMOHCTPYIOTh PI3HOMAHITTSI MariCTepChbKUX
nporpam (LLM) Ta npakTHKOOpI€HTOBaHUX IHILIATHUB, 30KpeMa IOPUIMYHHUX KIIIHIK,
MEHTOPCBKUX IPOrpaM 1 crieriaigizoBanux Kypcis. L{i gaHi miaTBepaKyIOTh, IO CTPYKTypa
OpuaMdHOT OCBiTH y Benukiii bputanii XapakTepu3yeTbcsi BHCOKOIO BapiaTHBHICTIO,
MDKAMCIMITTIHAPHICTIO Ta CIPSIMOBAHICTIO HA PO3BUTOK MPHUKJIATHUX KOMITETEHTHOCTEH.

V3arajgbHEHHS HayKOBHX DKEpeN JO3BOJISE BUOKPEMHUTH HHM3KY KOHIENTYalbHHX
3acal cydacHoi OpHTaHCBKOI MOJeNi IOPUIAWYHOI OCBITH: CTaHIApTHU30BaHICTh Ta
peryiboBaHicTh npodeciittoi miaroropku (BSB, SRA); npiopuTeTHICTh eKCIIEPUMEHTATEHOTO
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Ta KiiHiyHOro HaBuaHHs (Grimes, 2020; Jones et al., 2017; Thanaraj, 2016); po3BuUTOK
MIPaKTUKOOPiEHTOBaHUX (GopM, 30kpema anpeHTticmumni (Hood); iHCTHUTYMIHA MiaTpUMKa
YHIBEPCHUTETIB 4epe3 KIIHIKM, MEHTOPCBbKI mNporpamu Ta creniamizoBani LLM-kypcwu;
BUCOKHI piBeHb IHHOBAIIIHHOCTI Ta pearyBaHHs Ha MOTPEeOH NPaBHUYOTO PHHKY.

OtpuMaHi TEOpETHUHI MOJIOKEHHS (POPMYIOTH IPYHTOBHE IIATPYHTS JUIs OAJIBIIOTO
JIOCIIZPKEHHST MOXKIIMBOCTEH yJIOCKOHAJIECHHS CUCTEMH NPAKTHYHOI MiJIrOTOBKH IOPHCTIB B
VYkpaiHi 3 ypaxyBaHHSIM OpUTaHCHKOTO JJOCBiY.

Jnst  [OCATHEHHA IIOCTaBIEHOI METH BHUKOPHUCTAHO TEOPETHYHI METOIH
JIOCITIDKCHHS — aHalli3, CHHTE3, IHTepIpeTallis, y3araJbHeHHS Ta iH.

BUKJIA OCHOBHOI'O MATEPIAJLY JOCJIIAKEHHS

Po3BUTOK 10pUANYIHOI OCBITH OYIb-sIKOi KpaiHU 3YMOBJICHHH OCOOJUBOCTSIMH ii
MIPaBOBOi CHCTEMU, HAIIOHAIBHOIO IMOJITHKOIO Yy cdepi BHUIIOI OCBITH Ta BUMOTaMH, IO
BHCYBAIOThCSA IOpUAMYHOIO Tpodecicto. Bemnka bputanis He € BUHATKOM: CHCTEMa
MiATOTOBKM FOPHUCTIB (OpMyBajacsi MiJ BIUIMBOM SIK aKaJeMIYHMX CTaHAAPTIB, TaK 1
kpurepiiB npodeciiinoi kBamigikanii. OnHiel0 3 HaHOLIBII ICTOTHUX pUC, L0 BiApi3HsE
MiAXOIU 10 IOpUIUYHOI OCBiTH y Benwmkiit bpuraHii Bix mpakTHK, IpUTAMAaHHHUX 3aKJIajaM
BUIOI OCBITH YKpaiHM, € 4YiTKa NpaKTHYHA CHPSMOBAHICTh HAaBYAJBHOI'O IPOLECY Ta
BupaszHa npodeciiiHa opieHTamis miAroroBku. Taka crenudika MOSCHIOETBCS, 3 OJHOTO
00Ky, BUMOTaMHU PUHKY FOPUIMYHUX MOCIYT, SKHi moTpeOye (axiBIlB i3 PO3BHHCHUMH
NPaKTUYHUMH HABUYKAMH, a 3 1HIIOr0 — (GOpMaIbHUMU KPHTEPIAMH TOCTYILy 0 IPaBHUYO]
npodecii, mo mependavarOTh MPOXOKEHHS CTAHIAPTH30BAHHMX €TAIliB MIATOTOBKH Ta
cknaganas paxosux icruTiB (Bradney, 1988; Abel, 1988).

YHacmmok mporo came MoTpedW MPaBHUYOTO PHHKY Ta TpodeciiiHi cTaHmapTh
3HAYHOIO MipOI0 BU3HAYAIOTHh 3MICT, CTPYKTYpPYy Ta JIOTiKY MOOYIOBH HaBUYAJbHHUX IUIAHIB
OpuTaHCHKUX MOpUAUYHUX 1K OCBiTHI mporpamMu oOpieHTOBaHI Ha (HOpMyBaHHS
KOHKPETHUX INpPOQECiiHNX KOMIETEHTHOCTEH, 3a0e3NeueHHsT TOTOBHOCTI A0 IMPaKTHYHOI
JUSUTBHOCTI Ta BIANIOBIZHICTh BUMOTaM peryistopHux opratis (Boon & Webb, 2010).

[pakTiyHa migroroBka MaiOyTHiX ropucTtiB y Bemukiii bpuranii xapakrepusyerbest
BHCOKHMM piBHEM HpodecioHaizamii Ta OpieHTali€0 Ha CTaHIapTH IpuaMYHOI npodecii,
10 BHU3HAYAIOTHCS MPOBIIHMMH pErysiTopHUMH iHcTuTywisiMu: Solicitors Regulation
Authority (SRA) (Solicitors Regulation Authority, 2023) ta Bar Standards Board (BSB)
(Bar Standards Board, 2023). Oco0auBy yBary yHiBEpCUTETH MPHUIIISIOTH (OPMYBAHHIO
KOMIIETEHTHOCTEH, HEOOXIMHMX MJIA YCHINITHOTO CKIafaHHSA KBamidikamifHUX iCIIUTIB
Solicitors Qualifying Examination (SQE) Ta Bar Training Course, a TakoX I TOIaJIbIIOq
NisSUTBHOCTI B IOpUIWYHIN cdepi.

OnHi€ero 3 KIIOYOBUX pUC OPUTAHCHKOI MOJENI € KOMIETEHTHICHUU MiAXin 10
IrOTOBKM MalOyTHIX (axiBuiB. HaBuanbHi mporpamMu 30pi€HTOBaHI Ha PO3BUTOK MPAKTUYHUX
yMiHb: lopuauuHoro nuceMa (legal writing), miaroToBku opuauuHux gokymeHTiB (legal
drafting), anBokaTchkux HaBM4OK (advocacy skills), BexeHHS meperoBopiB, 31iHCHEHHS
Meaianii Ta 3acTOCyBaHHSI aJlbTEpHAaTHBHUX METOMAIB BHpilIeHHs cropiB. Benuka ysara
NpUIUIAETbCS  (OPMYBAHHIO HABHUYOK IOPWUAMYHOTO aHali3y, IHTepIperamnii HOpM
NpEeLeICHTHOTO NpaBa Ta NPUHHSITTIO €TUYHO BUBAXKEHUX Ipodeciiinux pimens (Grimes,
2000; Grimes, 2020).

ITpakTidHa cK1a0Ba FOPUINIHOI OCBiTH y Benukiit BpuTaHii € misicHO iHTErpoBaHOIO
y 3MICT MariCTepChKHX MporpaM MiarotoBku topuctiB (Master of Laws, LLM), sxki
XapaKTEePU3YIOThCSI BHCOKUM piBHEM mpodecioHamizamii Ta YiTKOIO Opie€HTaIli€l0 Ha
aKTyaJbHI BUMOTH IpaBHUYOI npodecii. AHami3 3MicTy Takux mporpam, sk LLM in Legal
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Practice Ta LLM in Commercial Law (King’s College London) (King’s College London,
2025a), LLM in International Business Law (University of Manchester), LLM in Human
Rights Law (University of Nottingham) (University of Nottingham, 2025), a takox LLM in
Professional Legal Practice (University of Law), 1a€ 3MOTy OKpecIMTH HU3KY XapaKTEpPHUX
ocoOnmBoOCTEN opraHizamii npakTHYHOT miarotoBku 3p00yBadis (University of Law, 2025).

OpnHi€l0 3 BaXIMBHX OCOOJMBOCTEH € LUIBOBAa CIPSIMOBAHICTH IIPOrpaM Ha
(dopMyBaHHS TPOGECITHUX KOMIICTCHTHOCTEH, SIKi BiJIIOBIIAIOTh BHMOTaM CK3aMCHAIIHUX
crarmgaptiB Solicitors Qualifying Examination (SQE) ta Bar Training Course. Hanpuxman,
nporpama LLM in Legal Practice YHIBEpCHTETy IIpaBa IPYHTYETBCS Ha IIO€IHAHHI
HaBYILHUX MOJIYJIIB i3 MPaKTHKO-OPIEHTOBAHUMH TPEHIHTaMH, 110 OXOTUTIOIOTh IOPHIUTHE
MMMCHhMO, CKIIAMaHHS TIPOIECYaTbHUX JOKYMEHTIB, BEICHHS KIIEHTCHKHX I1HTEPB IO,
MMirOTOBKY MPaBOBUX BHCHOBKIB Ta MOJIEIOBaHHS CynoBuX 3acimanb (University of Law,
2025). CtyaeHTH OMAHOBYIOTH IOPHIWYHI HaBUYKH y ¢opmati «real-world tasksy, ski
MaKCHMaJIbHO HaOJIMXKEH1 10 PeaIbHOT MPAKTUKH COJICUTODIB.

[Iporpamu, opieHTOBaHI Ha KOMepliiliHe 1paBo, 30kpema LLM in Commercial Law
King’s College London ta LLM in International Business Law University of Manchester,
MOEIHYIOTh IPYHTOBHE BUBUCHHSI HOPMaTHBHO-IIPABOBHX MEXaHI3MIB PETyJIIOBaHHS Oi3HeCy
3 PO3BUTKOM NPAKTHMYHUX HAaBMYOK YKJIaJaHHA KOHTPAKTIB, aHali3y KOPIIOPATHBHUX CIIPaB,
MPOBEJCHHS FOPUIUYHOIO AayauTy, MIATOTOBKM MPABOBUX TMO3MUIINA ISl MIDKHAPOIHHX
apOitpaxunx cnopiB (King’s College London, 2025a). BayxInBUM €JI€MEHTOM IIiITOTOBKH
€ poboTa 3 pealbHUMU Kericamu TipoBigHuX opunuaaux ¢ipm (Freshfields, Clifford Chance),
y4acTh Yy BOPKILOMAX, sIKi HPOBOISATH OPUCTU-TIPAKTUKH, Ta BUKOHAHHS MPAKTUYHUX
3aB/IaHb, 3aCHOBAHUX Ha CUTYAI[iIHHUX MOJAEIAX Mi>XKHAPOJHUX Oi3HEC-KOHQITIKTIB.

VYV mporpaMax ryMaHiTapHO-IIPABOBOTO CIpsIMyBaHHs, TakuxX sk LLM in Human
Rights Law (HotrriHremcbkuii yHiBepcHTET), NpaKTHYHA IiJrOTOBKa Ma€ OCOOJIMBO
BUpaXEHHH ITpodeciiiHo opieHTOBaHUH XapakTep. Lle 3ymoBneHo crnenudikoro ramysi npas
JIOIMHM, sKa TOTpeOye He JMIIe IPYHTOBHHMX TEOPETHMYHHMX 3HAaHb, a M 34aTHOCTI
MPALOBATH 3 PCATHHUMH KeicaMH, MIDXHAPOJHHUMU HOPMATUBHHMH JOKYMCHTAMH Ta
MmexanizmMamu 3axucty (University of Nottingham, 2025). [To-nepiue, BKIIOUSHHS CTYCHTIB
0 JISUTbHOCTI MIKIUCHUIUTIHAPHUX JOCTITHUIBKUX IICHTPIB Ta MPAaBO3aXUCHHUX KITiHIK
3a0e3reuye 3aHypeHHS y peaJbHe TNPaBO3aCTOCYBaHHsA. Y TaKUX IIEHTpax 3700yBadi
BHKOHYIOThH 3aBIaHHS, 110 iMITYIOTh a00 9acCTKOBO BiATBOPIOIOTH POOOTY MPaBO3aXHUCHUX
KOHCYJIbTAHTIB, aHANITHKIB 1 IOpHUCTiB-ipakTuKiB. Lle cnpuse ¢opMyBaHHIO HABHUYOK
FOPUINYHOTO aHaNi3y y CKIaIHUX COIIabHO-TIOJITHIHNX KOHTekcTax. [lo-apyre, poboTa 3
MikHapogaumu Matepianamu OOH, Pagu €Bporu ta €CI1JI, a Takoxk aHali3 cTpaTeTivHUX
CYJIOBHX CIIPaB JAI0Th MOXIIMBICTh OIIAHYBATH CY4acHI CTAHAAPTH MPaB JIIOMHHU Ta peabHi
MEXaHi3MH iX 3aCTOCyBaHHs. BUBUEHHS NMPaKTUKKA MDXHAPOIHUX CYIOBHX IHCTHTYLiH popmye
3aTHICTH NPALIOBATH 3 MPELEICHTHUM IIPaBOM i BUPOOJISATH apryMEHTALilo, PEJICBAHTHY
MDKHapoJHUM npaBoBuUM HopMmaM. ITo-Tpere, miarotoBka momnosizeil 1 moxans y ¢opmari
MDKHApOJHUX 3axucHuUX mnpouenyp (shadow reports) po3BuBae yMIiHHS FOPHUIMYHOTO
IHChMA, OCOOJIMBO B YKaHPAX, HAOJIHKEHUX JI0 PEATbHUX JIOKYMEHTIB, sIKi TTOJIAI0Th MPABO3aXUCHI
opranizamii Ta gepxasu. Lle 3abe3neuye (GopMyBaHHS NPAKTHYHUX KOMIETCHTHOCTEH,
HEOOXIMHUX U Yy9acTi y MiKHAPOIHUX MOHITOPHHIOBUX TIporiecaX. [lo-ueTBepTe, 3amydeHHs
CTYJIEHTIB 1O peajlbHUX MPABO3AXHUCHUX TMPOEKTIB y TAPTHEPCTBI 3 HEYPSIJTOBHUMHU
oprasizamisMu crpuse GopMyBaHHIO MPOQECIHHOT BiAMOBINaTBHOCTI, PO3YMIHHIO €THIHHUX
aCIeKTiB MPaBO3aXMCHOI MisITLHOCTI Ta HAOYTTIO TOCBITYy KOMaHHOI CITiBITpaIi.
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TakuMm YMHOM, NpPaKTHMYHA IATOTOBKA B MpOrpaMax TIyMaHITapHO-IIPaBOBOTO
CIIPSIMYBaHHS TPYHTYETHCS Ha TIOEIHAHHI TEeOpii, peallbHOI MPaBO3aXWCHOI MPAKTUKU Ta
MDKIMCIMIUTIHAPHOTO MiAX0Ay, MO (OPMYye y CTYAEHTIB KOMILIEKC KOMIIETEHTHOCTEH,
HEOOXiTHUX JUIsl e(pEKTHBHOI AISUIBHOCTI Y cdepi 3aXHUCTy NpaB JIIOAWHH Ha HAllOHAJILHOMY
Ta MDKHapOJHOMY PiBHSIX.

[TomiTHOIO pHCOI0 MaricTepchbkux mnporpaM Benukoi Bputanii € po3BuHeHa
cucTeMa IOpUAMYHUX KIIHIK, 0 3a0e3rnedye iHAMBIAyalbHO OPI€EHTOBAaHY Ta NPAaKTHUKO-
OpiEHTOBaHY MiATOTOBKY MaiOyTHiX fopucTiB. IOpuawdHi KIIiHIKHM TpH yHIBEpCHUTETaX
(YHKITIOHYIOTh K HABYAJIBHO-TIPAKTUYHI HEHTPH, Yy SKUAX 3M00yBadi IMiJ KEPiBHUIITBOM
JIOCBITYEHUX aJIBOKATIB 1 MPAKTUKYIOYNX IOPUCTIB JOITYJAIOThCS J0 HaJaHHA 0€30TUIaTHOI
MIPaBOBOi JOMOMOTH («pro bonoy), MATOTOBKH NMPaBOBUX BHCHOBKIB, aHANi3y MaTepialliB
CIpaB, CKIAJaHHS IMPOLECYalbHUX INOKYMEHTIB. YHIBEPCUTETH CTBOPIOIOTH MOXKIHBOCTI
JUTSL 3alTydeHHS MariCTpaHTiB 10 poOOTH CIEIliali30BaHUX KIiHIK — 3 CIMEHHOTO TIpaBa,
MirpauiifHoro npasa, KpUMiHaJIbHOI IOCTHILIT, TPaB JIOJUHH, (DIHAHCOBOTO IMpasa Towo. Y
MeXax TaKoi JisUIbHOCTI CTYAEHTH 3/iHCHIOIOTh IIEPBUHHI KOHCYJIbTalii KII€EHTIB, TOTYIOTh
HEOOXiIHI JIOKYMEHTH, NPOBOAATh NPABOBUI aHaNi3 3BEpPHEHb, a TAKOXK OEpyThb ydacTb y
HiATOTOBLI MarepiayiB Juid cynoBHX abo TpuOyHanbHHMX ciyxaHb. IlomiOHmit ¢opmar
NPaKTUYHOI MIATOTOBKM crpusic (opMyBaHHIO IpodeciiiHol igeHTHYHOCTI 3100yBayiB,
PO3BUTKY TXHBOI aBTOHOMHOCTI, BIIIOBIAILHOCTI T4 €TUYHOI KyJIBTYPH, IO Y3TOPKYETHCS
3 BucHOBKamu Jones, McFaul i Ryan (2017) ta Thanaraj (2016).

XapaKTepHOIO O3HAKOI OPHUTAHCHKHX MAariCTepPChKUX MPOTpaM € TaKoX AKTUBHA
criBOpard 3 IOPUINIHOIO IHAYCTPIETO, IO peati3yeThes depe3 mpodeciiiHi TpeHiHTH, «guest
lectures» Bij mMapTHEpiB MPOBITHUX IOPUAMYHUX (ipM, y9acTh CTYIEHTIB y moot
competitions, ramy3zeBux (opymMax Ta Kap’€pHUX 3axojaxX. 3HaUHA YaCTHHA YHIBEPCHTETIB
MIPOTIOHYE CTYACHTaM MOKJIMBICTh MPOXOJKEHHS cTaxyBaHHs («placement opportunitiesy)
a00 BUKOHAHHS IPAaKTHKO-OPI€EHTOBAHOTO JOCHIAHUIBKOTO mpoekTy («legal practice
project») sk albTEpHATHBU TpaauWLiiHIA aucepTauii. Taka opraHizauisi HaB4aHHS 3a0e3redye
TICHUH 3B’SI30K MDK aKaJeMiYHOIO IiJrOTOBKOIO Ta PEABHHMMH BHMOT'aMH FOPUIUYHOI
NPaKTHKH, MMiJBUIIYIOUYN KOHKYPEHTOCIIPOMOXKHICTh BUITyCKHUKIB Ha PUHKY IIpalli.

VYuiBepcuretnt Benmkoi Bpuranii akTHBHO IHTErpyIOTh Y CTPYKTYPY MariCTepChKHX
MporpaM yHiBepcaibHI IOPUANYHI CTaXyBaHHSI, SKi CIYTYIOTh 3B’ 3YBaJLHOIO JITAHKOIO MiX
aKaJIeMiqYHOI0 TIATOTOBKOIO Ta TpodeciiHO0 mpakTuko. DopMaTtH TaKWX CTa)XKyBaHb
BapilOIOThCS 3aJIEKHO BiJ TMPOrpaMH W YHIBEPCUTETy, NpOTe iX 00’€aHye BHpazHa
MIPaKTUKO-OPIEHTOBAHICTh Ta 3aly4eHHs CTYACHTIB O pealbHOI pOOOTH TNpaBHUIUX
incturynii (Hood, 2025; Hood & Simmonds, 2022).

OCHOBHI BWM CTaXyBaHb Y MariCTEpChKHX IMpOrpaMax IOPHIMIHOTO CIPSMYBaHHS
OXOIUTIOIOTh KiJIbKa (hopMartiB, IO PI3HATHCS TPUBAIICTIO, IHCTUTYLIMHUMH yMOBaMH Ta
PiBHEM 3aHYpeHHS y MpodeciiiHy TisUIbHICTb:

e TpuBami craxyBanus (3—12 wicsaniB) (Placement Year / Long-term Legal
Internship) — mommpeni B YriBepcureri npasa, MaHuecTepcbKOMY YHIBEPCHTETI, YHIBEPCUTETI
Koponesu Mapii B Jlowgoni (Queen Mary University of London). Ilepembauarors
TIOBHOLIIHHE 3aJIyYECHHs CTY/ICHTIB 0 poOOTH IOpHANYHMX (ipM, KOHCAITHHIOBHX KOMIIAHIH,
MDKHapOIHHUX OpraHizamiii abo BHYTpPIIIHIX MOPUIUYHUX JICMApTAMEHTIB KOpIOpaIliil.
Takuii Qopmar 1m03BONSIE OTPUMATH CHUCTEMHHM JOCBiJ TPAKTHYHOI MisUTBHOCTI Yy
peasibHOMY TIPO(heCiHHOMY CEpEIOBHIIIL.

o KopoTkocTpokoBi craxxyBanHsa (2—8 TmxkHIB) (Short-term Legal Placements) —
OPraHi30BYIOTHCS B IOPUINIHHX IIEHTPaX, Cylax, FOPUINIHNAX KITIHIKAX 1 € JOCTYITHUMU JJIsT
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crynentiB mporpam LLM in Legal Practice Ta LLM in Professional Legal Practice. ¥
MeXaX TaKHX CTaXyBaHb 3/100yBadi BUKOHYIOTh 3aBJaHHS 3 MirOTOBKH MPOLIECYAIbHUX Ta
AQHAJTITUYHUX JIOKYMEHTIB, aHali3y cmpaB, OepyTb yd4acTb Yy MONEPEAHIX CYJIOBUX
ciryxaHHsX ab0 iHTepB’IOBaHHI KIIIEHTIB.

o JliTHI Iporpamu cTakyBaHHs y IopuauuHuX dipmax «Vacation Schemes» — onna
3 HAaUMOIIMPEeHIMKX (OPM CTaXYyBaHb y IPOBITHUX IOpUIMUHUX (ipmax Bemukoi Bpuranii
(Clifford Chance, Allen & Overy, Linklaters, Freshfields). Xoua BoHmM Tpagmuiiino
OpiEHTOBaHI Ha CTYJCHTIB OakaaBpaTy, MariCTpaHTH TaKOXX IIUPOKO 3alydarloThCs [0
uporo popmarty. «Vacation schemes» TpruBaroTh 2—4 THXHI H XapaKTepU3YIOTHCS BUCOKOIO
IHTCHCUBHICTIO MPAKTUYHOI POOOTH, IO OXOIUTIOE Y4acTh y MiHI-TIPOEKTaX, MiIATOTOBKY
IOPUINYHUX JOKYMEHTIB 1 criocTepeskeHHs (shadowing) 3a MpaKTHKYIOUHMHU IOPUCTAMH.

e CTaxxyBaHHS Yy JOCHINHMIBKUX IIeHTpax mpu yHiBepcutetax (Research
Internships) — 30kpema y cdepax mpaB JIOJUHH, MIKHAPOIHOTO TpaBa, KpHUMiHAIbHOL
toctuuii. Hampuknan, crysenrn LLM in Human Rights Law YHiBepcurery Horrinrema
npoxoasTs craxyBanHs B Human Rights Law Centre, ne mosmy4aroTbcs 0 MiATOTOBKU
aHATITHYHUX JIOTOBINCH, HOCTITHUIIEKUX MaTepiaiiB i «shadow reportsy st ctpykryp OOH.

TuroBi mpakTUYHI 3aBAAHHS B MeXKax CTaXyBaHHS OXOIUIIOIOTH ITiATOTOBKY
NPOLIECYaIbHUX JOKYMEHTIB (ITO30BHUX 3a51B, MEMOPAHIyMIB, KJIOIIOTaHb), aHaJli3 HOPMaTHBHO-
NIPaBOBUX aKTIB Ta pEJIEBAHTHUX CYMOBHX IIPELEACHTIB, CKIAaJaHHS PO3rOPHYTHX
IOPUINYHAX BHCHOBKIB, y4acCTh y II€PETOBOpax i KOMYHIKamii 3 KIi€HTaMH, CYIPOBiJ
CYIOBUX TIPOBAPKECHb, OTPAIIOBAHHA KOPIOPATUBHUX 1 KOMEPIIMHAX KOHTPAKTIB.
BukoHaHHS TakHMX 3aBJlaHb 3a0e3Medye 3aHypEeHHs CTYJICHTIB y podeciiiHe cepeaoBuIIe Ta
Jiae 3MoTy (OpMYBATH W YAOCKOHAIIOBATH KJIFOUOBI MTPpodeciiiHi KOMITIETEHTHOCTI B YMOBAX,
MaKCHMAaJIbHO HAOJIMKEHUX 10 PeallbHOT IOPUINYHOI isTbHOCTI. BpuTaHCHKI YHIBEpCUTETH
BHOYIOBYIOTh CTPYKTYpOBaHI # CHCTEMHI MOJENi CIiBIpaIi 3 IOPUANIHUMH KOMIAHIsIMHU,
110 CHpUsI€ 3MICTOBHOMY HAaIIOBHEHHIO MaricTepChKUX IMPOTrpaM.

Bararo mpoBinHux ropunnuHux (akynsTeTiB Bennkoi Bpuranii marors nopandi
opranu — Industry Advisory Boards (ramy3eBi KOHCYJIbTAaTHBHI pajul), A0 CKJIQAy SIKHX
BXOJSITh NApTHEpPH NpoBinHuX lopuanunux ¢ipm. Hampuknan, King’s College London
cniBrpamoe 3 Clifford Chance, Hogan Lovells ta Linklaters; University of Manchester — 3
DLA Piper i Eversheds Sutherland; Queen Mary University of London — 3 Allen & Overy
ta Baker McKenzie. OcHoBHa (DyHKIIS TaKUX paj MOJISATAE Y HaJaHHI PEKOMEHIAIlIN 11010
OHOBJICHHSI HAaBYAJIBHUX IUIAHIB, BU3HAYCHHI Teperniky mpodeciiHuX KOMIIETEHTHOCTEH,
HEOOXITHUX IOPUCTaM, a TAKOXK 1HIIIFOBaHHI HOBUX MPAKTUIHUX MOJYJIB i IPOEKTIB.

Kpim Toro, 1opuandHi ¢GipMH YacTO BUCTYIAIOTH CIIBPO3POOHUKAMH OKPEMHX
HaBuabHUX MoxymiB. Hampuknan, Clifford Chance 6epe ydacTb y CTBOPEHHI KypcCiB i3
MDbKHapoJHoro apbOitpaxy; Freshfields ninTpumye KypcH 3 aHTUMOHOIIOJIBHOTO Ta
KOpPIIOpaTUBHOTO TpaBa; Baker McKenzie 3airydena 10 MO/yIiB 3 MDKHAPOAHOTO HOJATKOBOTO
npaBa. Takuil migxix 1n03BoJisie 3a0€3MEUUTH aKTyasl3alilo 3MICTy HaBYIBHHMX INPOTpaM
BIZMOBITHO 10 CyYaCHUX BUMOT PHHKY IOPUANYHUX ITOCIYT.

OHi€r0 3 HAMBUPA3HIIIMX O3HAK MPAKTUYHO CIIPSIMOBAHOCTI OPHTAHCHKUX MariCTepChKUX
IIPaBOBUX IPOrpaM € CUCTEMAaTHYHE 3aJIy4EeHHS MIPAaKTHKIB 1O Oe31mocepeHbOro HaBYaHHS
CTyIEHTIB depe3 «guest lectures» (TocThoBi nekrmii). Jlekmii MpoOBOIATH MapTHEPH
IOpUANYHAX (ipM, COJIICHTOPH, aaBOKATH Ta INTATHI IOPUCTH TPOBITHUX OpraHi3allid,
takux sk Clifford Chance, Linklaters, Allen & Overy, Freshfields Bruckhaus Deringer,
DLA Piper, Slaughter and May, Baker McKenzie, PwC Legal Ta Deloitte Legal (mmsa
nporpam 3 Oi3Hec- i MOJATKOBOTO TpaBa). TemaTrnka JEKIid OXOIUTIOE MIMPOKUN CHEKTP
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aKTyaJJbHUX TPOOJIeM TMIiATOTOBKM MAriCTpiB TpaBa: CydYacHi TEHACHII KOMEpIiiHOTO
IpaBa, KOPIIOpaTHUBHA BiINOBIAAIBHICTh, MIKHAPOIHUN apOiTpax, (iHAHCOBI PUHKH Ta
FinTech, npaBo €C i 3Minu, noB’s3aHi 3 Brexit, a Takoxk I0pUIMYHY MPAKTUKY Y cdepi npas
sroauHH. TIpakTHKK TaKoX MPOBOASATH IHTEHCHBHI NpakTHyuHi Bopkmony (skills workshops), 1o
BKJIIOYAIOTh TPECHIHIW 3 YKJIaJaHHs KOHTpakTiB (contract drafting workshops), MonemoBanus
neperoBopiB  (negotiation simulations), MIATOTOBKH MpPOIECYaTbHUX JOKYMCHTIB Ta
PO3BUTKY anBokarchkux HaBM4oK (advocacy skills clinics). Kpim Toro, yHiBepcurerH,
30kpeMa KopomiBcekuii konemk JloHmoHa Ta yHIBEpCHTETChKHM KoJiemk JloHmoHA
(University College London (UCL)), akTUBHO BIIPOBaKYIOTh 0araToJeHHI MalCTEpKIaCH
(multi-day workshops), siki mpoBOIATh MPaKTHKYIOUi IOPUCTH Ta AABOKATH, IO JTO3BOJISIE
CTyJIEHTaM IHTETPYBaTH TEOPETWYHI 3HAHHA 3 peaJbHUMH HaBHIKaMU mpodeciitHol
nismeHOCTI (King’s College London, 2025a; University College London, 2025).

YV marictepchbKux nporpamax OpUTAHCHKUX YHIBEPCHTETIB CTYISHTH OTPHUMYIOTH
MEHTOPIB — IOPHUCTIB i3 NPOBIAHUX (ipM, sIKi JoNOMaraloTh MalOyTHIM IOpUCTaM PO3pOOHUTH
Kap’€pHy CTpaTerilo, YJOCKOHAIUTH HpodeciiiHi HaBUYKH, MIAroTyBaTH NOPTQOIIO UIs
npanesiamryBanss. OcoOnuBo BigoMi y npoMy HampsiMi nporpamu King’s Legal Clinic
(King’s College London, 2025b) ta Manchester Law School Mentoring Programme
(Manchester Metropolitan University, 2025). Manuectepchka IIKoJIa Ipasa MpoIHoHy€E pi3Hi
MporpamMy HACTABHUIITBA, 30KPEMa, 3aBIKH MAPTHEPCTBY 3 TakuMu (ipmamu, sk DWF |
o 3a0e3mneduye 3B'SI30K CTYACHTIB MaricTpiB 3 MPAKTUKYIOYUMHE IOPUCTAMH JIJIST OTPUMAaHHS
KOHCYJIBTAIliH 111010 Kap'epH, TOTIOMOTH 3 PE3IOME Ta PO3YMiHHI KOMEPIIIHHOTO MpaBa.

Marictepchki TpoTpaMu TIpaBa XapaKTEPHU3YIOTbCS BHCOKOIO BapiaTHBHICTIO,
THHOBAIIHHICTIO Ta aaNTOBaHICTIO 70 MpodeciiHuX iHTepeciB CTyAeHTIB. BOHU CTBOPIOIOTH
yMOBH sl (OpMyBaHHS TIIMOOKWX CHEIiali30BaHUX 3HaHb, MPAKTUYHUX HABUYOK i
KOMITETEHTHOCTEH, HEOOXIMHUX I €(QEKTUBHOI IiSUTPHOCTI IOPUCTIB Y MiKHApOIHOMY,
KOMEpLiHHOMY, TEXHOJIOTIYHOMY Ta TYMaHITApPHOMY ITPaBOBOMY CEPEIOBHIIL. Y MMO€AHAHHI
3 PO3BUHEHOIO CHCTEMOIO KJIIHIYHOI Ta MPaKTUYHOI IMiIrOTOBKM TaKi Mporpamu 3a0e3nedyioTh
KOMILIEKCHHH XapakTep NpodeciiiHoro craHoBIICHHsI MaiOyTHIX (axiBLiB NpaBHUYOI cepH.

[IpoBenenuii anani3 3acBiguuB, Mo yHiBepcureTn Bennkoi Bpuranii posrisaaors
NPaKTUYHY MiJArOTOBKY SIK OJWH i3 KIIIOUOBHMX Ta €(EKTHBHUX MEXaHi3MiB (opMyBaHHs
npodeciifHoi KOMIETEHTHOCTI MaricTpaHTiB. 3akiagd BUIINOI OCBITH PO3pOOISIIOTH 1
BIPOBADKYIOTh Pi3HI MOJETI MPAaKTUYHOI MiATOTOBKH, SIKi BiIPI3HAIOTHCS TPUBAIICTIO,
opraHizalmiiHuMu (QopMamH, CTYNEHEM IHTErpOBAaHOCTI B HaBYaJbHI MpOTpamMu Ta
MOTEHIIAIOM CIPHUSHHS TOJANBIIOMY MpAIEBIaITyBaHHIO. BHUKOpHCTaHHS MPAKTHUKO-
opieHTOBaHMX (OpPM HaBYAHHS MiABHUINYE BiANOBIAHICT, FOPUIUYHOI OCBITH CyYaCHUM
CyCHUIbHUM Ta TmpodeciiHuM 3ammTaM, 3abe3rnedye peatizaliilo CTYJISHTOLEHTPOBAHOTO
MiZXOy, PO3BUTOK 3IATHOCTI J0O HE3AICKHHUX CY/DKCHb 1 aHATITUYHOTO MHUCICHHS. Kpim
TOT0, TMPaKTHKAa CTBOPIOE IOJATKOBI MOJIMBOCTI JJIsi BCTAHOBIICHHS TpodeciiHuX i
MIXKOCOOUCTICHUX KOHTAKTiB, IOCHICHHS TPOMAISHCHKOI aKTHBHOCTI CTYACHTIB Ta
IiIBUIEHHS IXHBOT KOHKYPEHTOCIIPOMOXHOCTI Ha PHHKY Ipalli.

BUCHOBKU TA NEPCIHEKTUBU MMOJAJIBIHINX PO3BIJOK

Y3aranpHIOIOYM BHIIE 3a3HaYCHE, MOXKEMO 3pOOHMTH BHCHOBOK, 10 Hpodeciiine
CTaHOBJICHHsI MalOyTHIX fopucTiB y Benukit bputanii — me IUTicHHH, MOCTITOBHUH,
MOETAIMHNN HemnepepBHUH mponiec. [Ipodeciiina miaroroBka MaiOyTHIX IOPUCTIB OazoBaHa
Ha TPUHIIUII HACKPi3HOI Ta TOCIIIOBHOI iHTerpamii 3HaHb, MO 3a0e3Medye IMOCTYIOBE
pPO3MIHPEHHST (PaxOBOTO CBITOMIALY, aHATITHYHOTO MHCICHHS Ta HAOYTTSA MPaKTHYHOTO
JIOCBiAY, HEOOXITHUX JUTsI YCIIIITHOTO TPaIeBIAIITYBaHHS Ta MPOQECiiHHOT AiSUTEHOCT.
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IIpakTdHa CIpsAMOBAHICTh MariCTEpPChbKUX IMporpaMm mnpaBa y Bemwkiit bpuranii
peaNizyeThCsi Yepe3 KOMIUIEKCHY CHCTEMY iHTerpallii TeOpeTHYHOI IMiArOTOBKH 3
Oe3nocepeIHpOI0 MPO(ECiHHO MisTbHICTIO. [0 KITFOYOBHX EIICMCHTIB HAJICKATh FOPUANYHI
KJIHIKH, CTa)XyBaHHs pi3HOI TpuBanocri (placement years, short-term placements, vacation
schemes), y4acTb y JOCHIIHHMIBKMX LIEHTpax, guest lectures Ta MpakTH4HI BOPKIIOIH.
HOpuanyHi kiniHiKY 320€3Me4yI0Th IHANBIAYaJIbHO OPIEHTOBAaHY NMPAKTHYHY MiATOTOBKY, ¢
CTYIEHTH I1iji KEPIBHULITBOM JIOCBITMEHNX IOPUCTIB HaJal0Th OE30IUIaTHY IPABOBY JOIIOMOTY,
aHATI3yIOTh CIPaBH KIIEHTIB, TOTYIOTh MPOIECYalbHI MOKYMEHTH Ta OEpyTh y4acTb y
cnyxanHsax. CTaxyBaHHSA y MOpHIWYHHX (ipMax, cymax Ta JTOCHITHHIIBKAX IEHTpax
JIO3BOJISIIOTH  3/100yBaTH TpodeciiiHi KOMIETEHTHOCTI B PEaJbHUX YMOBaxX IPAKTHKH,
BHKOHYIOUH 3aBIaHHS 3 aHaNi3y HOPMATUBHOI 0a3u, MATOTOBKH MO30BHUX 3asB, y4acTi B
neperoBopax i po6ori 3 xmieHtamu. Guest lectures Ta OGaratomeHHI MaWCTEpKIIaCH Bif
MapTHEPIB MPOBITHUX (QipM, aIBOKATIB i COJMICUTOPIB MOETHYIOTh TEOPETHYHY ITiATOTOBKY 3
NPaKTUYHUMH HaBUYKaMH, OXOIUIIOIOYM TaKi TEMH, K KOMEpIliiiHe IpaBo, MIXHapOIHHUN
apOiTpaxx, KOpIopaTuBHa BIANOBINANBHICTh, (PiHAHCOBI pHUHKH, MpaBo €C i 3axuCT IpaB
monuHU. JlonaTtkoBo, criiBnpans yHIBEpCUTETIB 13 raly3eBUMH KOHCYJIbTaTHBHUMU PajaMu
Ta IOpUAMYHUMHU (ipMaMu 3a0e3leuye aKTyalli3alilo HaBYIBHUX IJIaHIB, BIPOBA/KCHHS
MPaKTHYHUX MOJYJIB Ta TPOEKTIB, IO BiNOBIAIOTH CyYaCHUM BHMOTAaM PHHKY IOPHIMYHHX
nociyr. Taka iHTerpamisi Teopii Ta mpakTHKH crpuse QGopMyBaHHIO npodeciiHol
IICHTUYHOCTI CTYJCHTIB, PO3BUTKY aBTOHOMHOCTI, BiATIOBIIaJbHOCTI Ta €THYHOI KYJIbTYPH
MalOyTHIX MPaBHUKIB.

IIpakTudna miaAroToBKa MalOyTHIX IOpUCTIB y Benwmkiii bpuranii BUpi3HIETbCS
CHUCTEMHICTIO, BUCOKMM CTYyIIEHEM IHTeTpallii Teopii Ta MpaKTHKH, OTUPOKUM 3aCTOCYBAaHHSIM
IHHOBAIIIMHMX OCBITHIX TEXHOJIOTIH Ta TICHOIO CITIBIpAICi0 HAaBYAIHHUX 3aKjIadiB i3
npodeciifiHol0 IOPUANYHOIO CIUTbHOTOI0. Taka Momenb 3abe3meuye (HoOpMyBaHHS y
BUITYCKHHKIB KOMIUIEKCY KOMIIETEHTHOCTEH, HEOOXIIHUX Uil €(PEKTUBHOIO BHUKOHAHHS
npodeciiiHnx 000B’S3KiB, YCHIIIHOIO CKIaAaHHs KBaJi(ikamiiHUX 1CIUTIB Ta MMOJAJIBIIOL
JUSUTBHOCTI B YMOBax cydacHoI mpaBoBoi cuctemu Bemukoi bpuranii.
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TEHJIEHIIi PO3BUTKY MIXKXKYJIbTYPHOI KOMIIETEHTHOCTI O®ILEPIB
Y CUCTEMI NPO®ECINHOI BINCBKOBOI OCBITU JIEPKAB-UJIEHIB HATO
HA IIPUKJIAII JISIIBHOCTI BAJITIMCBKOIO OBOPOHHOI' O KOJIE[KY
B ECTOHCBHKIN PECITYBJIIIII

AHOTANIA

Y ecmammi poskpumo meopemuxo-memoouuni 3acadu po3gUmMKY MidiCKya1bmypHol
KoMnemeHmHocmi oghiyepie y cucmemi npo@ecitinoi 8iliCbKOGOI 0C8imu 0epicas-uieHie
HATO na npuxnaodi Oisnenocmi banmiticokoeo o6oponnozo konedocy (Baltic Defence
College, BALTDEFCOL, oani — BOK) 6 Tapmy (Ecmonis). Ha mui mpancgopmayii
be3nexo8020 cepedosud, 3yMoB1eHOi NOBHOMACUMAOHOW GitiHoI0 pocii npomu Yxpainu,
MIHCKYTbMYPHA KOMNEMeHMHICb POo32NA0A€mMbCs AK Heo0XioHa CK1adosa onepamusHoi
szaemocymicnocmi migic oiyepamu 36potinux Cun Yrpainu ma Oepocas-unenie HATO,
cmpameziuno2o nidepcmea ma ehekmusHoi bazamonayioHabHoi 63aEMo0il.

YV 0ocriooicenni npoananizosano smicm naguarvnux npoepam BOK (06 eonanuii
KomanOHo-wmabnutl kypc — Joint Command and General Staff Course (JCGSC) ma Kypc
suugoeo kepisnozo ckaady — Higher Command Studies Course (HCSC)), siki inmeepyioms
MIHCOUCYUNTTHAPHUT, KOMNEMEHMHICHULL NiOX00U Ma NPUHYUN ONOpU HA NONEPeOHitl 00CEIO.
Oxpemy y6azy npudineno UKOPUCIMAHKIO MAKUX opm sAK: poO6OmMa 8 MyAbmMuKyIbmypPHUX
CUHOUKAMAX, MOOENIOBAHHS KPUZ0GUX CUMYAyill, pOIbOSi igpu ma y4acme y KYAbIypHUX
3ax00ax, WO PO3GUSAIOMb Y CIYXAUIE KIIOUOBI eNeMEHIMU MIHCKYIbIYPHOT KOMREMEHNHOCMI:
BIOKpUMICb, EMNAMII0, SHYYKICTb MUCTIEHHS, A0ANMUBHICIb. BUCGIMNEHO POTb AHSTOMOBHO2O
0C8IMHBLO20 CepedosUd, WO CRPUAE PO3BUMKY KOMYHIKAMUBHOI 83A€MO0ii 8 ymo8ax
KYJIbHYPHOO PISHOMAHIMMA, XApaKmepHo2o 0Jisi cmpameciunoeo piehs Giticokoeoi ocgimu HATO.

Ananiz  meopemuyHux i MeMOOUYHUX OCHO8 PO3BUMKY  MINCKYIbMYPHOL
KoMnemeHmHoOCcmi oQiyepie vy Oepocasax-uieHax Anvaucy O0ae 3mMo2y BUOKPeMUMU
HauKpawyi NPaKmuky i meHOeHyii po3eUmKy MidCKyIbmypHoi Komnemenmuocmi ogiyepis,
wo cnpusmume ix aoanmayii 00 nompebd CyuacHoi cucmemu niO20MOBKU BILCLKOGUX
Gaxisyie y uuux GIICbKOBUX 3aKIA0AX 0csimu. Y cmammi 8U3HAYeHO KIH0Y06I MeHOeHYil
PO3GUMKY MINCKYILIMYPHOI KOMnemeHmHocmi oQiyepie y npogeciiniil iticbKosill 0cgimi
Ha npuxnadi BOK: mynemunayionanvha cunepeiss onepamugHo2o NiaHy8aHHs, iHMezpamueHa
eymanimapuszayiss ~ npogeciiinoi  illcbkogoi  ocgimu 8  0AAMOMOSHOMY — ma
MYTOIMUKYTILIMYPHOMY  Cepedosutyi, KyIbmypoyeHmMpUuuHiCme cmpameiunoi nioepcbkoi
ni02omosKu, MyabMuHAYIOHANI3aYis CMPAme2iuHo20 HA8UAIbLHO20 CepedosuLyd.

Knrouoei cnoea: midickynsmypna xomnemenmuicmo, banmiticoxuii 000poHHuULl Koneoic,
giticbkogo-npodhecitina oceima, 3opouini cunu, ogpiyep, HATO, menoenyii po3eumxy.
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TENDENCIES IN THE DEVELOPMENT OF OFFICERS'
INTERCULTURAL COMPETENCE IN THE PROFESSIONAL MILITARY
EDUCATION WITHIN NATO MEMBER STATES (CASE STUDY
OF THE BALTIC DEFENSE COLLEGE IN THE REPUBLIC OF ESTONIA)

ABSTRACT

The article reveals the theoretical and methodological foundations of developing
intercultural competence of officers within the system of professional military education in
NATO member states, based on the experience of the Baltic Defence College
(BALTDEFCOL) in Tartu (Estonia). Against the backdrop of the transformation of the
security environment caused by russia’s full-scale war against Ukraine, intercultural
competence is considered an essential component of operational interoperability between
officers of the Armed Forces of Ukraine and NATO member states, strategic leadership,
and effective multinational cooperation.

The study analyzes the content of BALTDEFCOL’s educational programs (the
Joint Command and General Staff Course — JCGSC and the Higher Command Studies
Course — HCSC), which integrate interdisciplinary and competence-based approaches
along with reliance on prior professional experience. Particular attention is paid to the use
of such forms of training as work in multicultural syndicates, crisis scenario simulations,
role-playing, and participation in cultural events. These activities foster key elements of
intercultural competence in students, including openness, empathy, cognitive flexibility, and
adaptability. The role of the English-language learning environment is emphasized, as it
facilitates communicative interaction within the cultural diversity characteristic of NATO's
strategic-level military education.

The analysis of the theoretical and methodological foundations of officers’
intercultural competence development in NATO member states highlights best practices
and emerging trends, which can be adapted to meet the needs of the modern system of
military professional training in higher military educational institutions. The article
identifies key tendencies in the development of officers’ intercultural competence in
professional military education based on the experience of BALTDEFCOL: multinational
synergy in operational planning, integrative humanization of professional military
education in a multilingual and multicultural environment, culture-centered strategic
leadership training, and the multinationalization of the strategic educational environment.

Keywords: intercultural competence, Baltic Defense College, professional military
education, armed forces, officer, NATO, development tendencies.

BCTYII

AKTyaJIpHICTh TEMH OOYMOBJIEHa 3pOCTalO4ol0 PO OdilepiB onepaTuBHOI
JIAHKW YIPaBIIiHHS K Cy0’€KTa MDKKYJIBTYpHOI B3aeMOAii B yMOBaxX OaraToHamiOHAIBHUX
oreparliif, o NPOBOJATHCSA Y MEXax CTpareriyHoro napraepctBa Ykpainm 3 HATO. VY
Cy4acHMX YyMOBax TIJIOOANbHUX TpaHC(hOpMAlliid, MOCWICHHsS OE3NeKOBUX BHKIMKIB 1
HEeoOXiqHOCTI Mool iHTerpanii YKpalHu J0 €BPOATIIAHTHYHOIO IIPOCTOPY, MDKKYJIBTypHA
KOMITETEHTHICTh CTa€ HE JIUIIE eJIEMEHTOM NpodeciiHoi MalCTepHOCTI, a § YHHHUKOM
OTIEPaTUBHOI CYMiCHOCTI BIMCHKOBOCTYKOOBIIB JepraB-uiieHiB AnbsHcy. Came Tomy i
PO3BUTOK B CHCTEeMI MPpodeciitHOi BiliCEKOBOI OCBITH HaOyBae MpiopUTEeTHOTO 3HaUYeHHs. Ha
IbOMY TJIi BOXXJIMBUM € BHBUCHHS JOCBiAy BifichkoBHX 3akiamiB ocBith HATO, 30kpema
Bantifickkoro 000pOHHOTO KOJNEIKY, KM (YHKIIOHYE SK TuiaTdhopMa Ui TiArOTOBKH
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odinepiB OaraTOHAIIOHAILHOTO PiBHA. AHasli3 OCOOJUBOCTEH OCBITHBOTO CEpPEIOBHINA,
3MICTOBHX MPIOPUTETIB 1 MEAAroTiYHUX MMAXOJIB IBOTO 3aKiIany JO03BOJISIE OKPECIUTH
peabHi OPIEHTHPH LT OHOBJICHHS HAI[IOHAILHOT CUCTEMH MMiITOTOBKY BiHCHKOBUX (DaxiBIIiB.

3aBnsaku HuTiCHIW OcBiTHIM mapaaurmi BOK 3a0esmnedye BHCOKOSKICHY (axoBy
HiATOTOBKY oQinepiB Ta BHKOHYE CTpaTeriyHy (QyHKLi0 (opMyBaHHS KaapoOBOIO
MOTEHIIaTy /Il YCIHIIIHOI yyacTi y OaraTOHaliOHAJBHUX ONepalisx AnbsHcy. IHTerparis
MDKIUCUMIUTIHAPHOTO 3HAaHHS, MDKKYJIBTYPHOI'O IIJXOAY Ta IPAaKTHKO-OPIEHTOBAHHX
¢hopm HaBuaHHS 3a0e3Meuye HE JIMIIE OIMMAHYBaHHS cllyXxadaMu MpoQeciiHuX BIHCHKOBUX
KOMIIETEHTHOCTEH, a i PO3BUTOK KPUTHYHO BAKIUBUX SIKOCTEH CydacHOTO BiHCHKOBOTO
npodecionana-igepa: aganTUBHOCTI, KOMYHIKaTHBHOI THYYKOCTi, 3IaTHOCTI [0
CTpaTETiYHOTO aHATI3y Ta MIKKYJIBTYPHOI B3aEMOII].

Oco06rBOi 3HAYYIIOCTI Taka MOJIENb OCBITH HaOyBae B ymMoOBax TpaHChopMallii
apXiTeKTYpH MI>KHAPOIHOI O€3MEeKH, 3yMOBJICHOT TOBHOMACITAOHOIO arpeciero pocii mpoTu
VYkpaiHy, MOMMPEeHHSIM TiOpUAHUX 3arpo3 Ta HEOOXIIHICTIO MIBUJIKOrO pearyBaHHsS Ha
JUHAMIKy perioHalbHUX KOHQUIKTIB. Y 1mpomy koHTekcTi BOK BucTymae He smmie sk
ocitHil neHTp HATO, a sk BaxIMBHU YMHHHUK 3MIIJHCHHS TPAHCATIAHTHYHOI €IHOCTI,
MOCWJICHHSI CTPaTeTi4HOi B3a€EMOCYMICHOCTI MK 30pOWHMMHU CHJIaMHU JEpKaB-4jCHIB i
napTHepiB AJBSHCY Ta IMiJABHIIEHHS e(eKTUBHOCTI OaraTOHAI[lOHAJbHUX IITA0IB Yy
KPH30BUX CUTYaLlisIX.

META JOCIII)KEHHSA

Mera cTaTTi — Yy3araJlbHATH TPOBiIHI TEHIEHINI Ta TEMaroridHi MPaKTUKH
PO3BUTKY MIKKYJBTYPHOI KOMITETEHTHOCTI odinepiB-cnyxauie BOK, 3 momamemum
OOTPYHTYBaHHSAM X 3HAYYIIOCTI JUIsl MiArOTOBKU odirnepebkoro cknany 3C Yipainm.

TEOPETUYHA OCHOBA TA METOJHU JOCJIKEHHS

V mporieci AOCTiKEHHS MIKKYJIBTYPHOT KOMITETEHTHOCTI 0QillepiB BAXKIUBY POJIb
BiZIirpa€ OCMHUCIICHHSI Cy4aCHOTO HayKOBOT'O JJOPOOKY Y Tairy3siX NOPIBHSJIBHOI MEaroriky,
BICHKOBOI OCBITH, CTPATETIYHOrO JIiIEPCTBA Ta MDKKYJIBTYpHOI KOMyHiKaii. TeopeTnko-
METO/I0JIOTIYHOI0 OCHOBOIO JOCII/KEHHSI € Mpalli HAyKOBIIB — NPEACTABHUKIB BITYM3HAHOT
neparorivaoi kommapartuBictTuku. Cepen Hux: H. ABmeniok, H. Bimgrok, A. Bacwirok,
0. Bacwk, O. Tanye, H. Huukano, O. Jlokmaa, O. Orienko, A. Copyea, M. Yeninp Ta
ino3emHi — P. Apnonba (Robert F. Arnold), I. Kernen (Isaac Kandel), A. ®onken (Andreas
M. Folken). Ixmi mpami craHoBmaTH (QyHZAMEHT I BHBUCHHS 3apyOiXKHOTO IOCBiIy
PO3BUTKY MIXKYJIBTYPHOI OCBITH Y CHCTEMI MPOoQeCiifHOi mAroToBKH odimepis, 30KpeMa B
KoHTeKcTi amanraiii cranmaapTiB HATO no HamioHanbHOT BiHICHKOBOT OCBITH.

JIOCTITHUKY TEOPETHYHUX 1 METOAMYHUX OCHOB KOMIIETEHTHICHOTO MiIXOAY O
BilicbkoBOi ocBiTH — ['. ApTromus, H. TTo6ipuenko, JI. Omiitank, O. OHompieHko, B. PaxmaHos,
B. Csuctyn, B. Tropina, B. fIrynoB Tta iHmi — qocmigKyBanu KOMIIETEHTHICHHH HIIXin y
KOHTEKCTI (OopMyBaHHS MNPOQECiHHMUX, COLIANbHUX, MDKKYJIBTYPHHUX, TPOMaISHCHKHX,
KOMYHIKaTUBHHX Ta IHIIMX KJIFOYOBHUX KOMIIETEHTHOCTEH Yy 3/100yBadiB OCBITH Pi3HUX PIBHIB.

HaykoBui, sKi AOCHIUKYIOTH (OPMYBaHHS MIKKYJIbTYPHOI KOMIIETEHTHOCTI Y
30poiinnx Cuiax Ykpainu Ta cekropi Oesneku i o6oponu (O. AkimoBa, M. ByGuuk,
C. IcaeBa, A. JItobac), BUBYAIOTh CTPYKTYPY MIXKKYJIBTYPHOI KOMYHIKaTHBHOI KOMIIETEHTHOCTI,
il TIcUXoJIOTO-TIeNaroriuae 3a0e3NedeHHs, POoJb 1HO3€MHOI MOBH, YYacTh y CHiJIBHHX
HaBYaHHAX Ta KYJbTYPHHX 3axoJax y Tpoleci npodeciiiHoi BiHCHKOBOI MiATOTOBKH
BiiCBKOBOCITY>KOOBIIiB, 1110 BiamoBigae ctangapraM HATO Ta BuUMoram 70 B3a€MOCYMICHOCTI.

3apyoixui gocmigauku (C. Armx (S. Ang), . I'enx (D. Henk), P. I'pin-Cannc
(R. Greene Sands), A.E066e (A. Abbe), II. Epmi (P. Earley), E.Metiep (E. Meyer),
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E. Mamnoni (E. Palloni), ®. Tpomnenaapc (F. Trompenaars), k. Xayc (J. House),
I'. Xodcrene (G. Hofstede)) akTBHO po3poOIISTIOTE KOHIIETIITiF0 MIKKYJIETYPHOT KOMITETEHTHOCTI
y codepl BiiCBKOBOro JiJiepcTBa, IMpodeciiiHol OcBITM Ta cTpaTeriyHoi KoMyHikamii
(CHCTEeMAaTUYHOTO PSIy TPUBAIMAX Ta Y3TOKCHHX [iH, MPOBEACHUX HA CTPATETIYHOMY,
OTIEPATUBHOMY Ta TAKTHYHOMY PIBHSX, IO 3a0€3MCUYOTh PO3yMIiHHS LIIBOBUX ayIHTOPIN
Ta BH3HAYAIOTh €()EKTUBHI KaHAIM JUIS TNPOCYBaHHSA Ta MIATPUMKH IIEBHUX BHIIB
noseninku (Tatham, 2008)). Ixui HaykoBi pO3BiJKM OXOIUTIOIOTH Taki acmeKkTH, SK
OaraTopiBHEBa KOMYHIKAIisl y KOAQNIIMIMHUX MiCisX, MiArOTOBKA CTpaTEeTIdYHUX JiJAEpPiB y
0araToKyJbTYpHOMY O€3MEKOBOMY CEpPENOBHII, iXHA KyJIbTypHa aJalTHBHICTh, KOTHITHBHA
THYYKiCTh, TIOBEIIIHKOBa pedIieKcis.

AHami3 HayKOBHX JDKEpeN 3acBiquye 3pOCTAaody yBary IOCTIIHHMKIB J0 poii
MDKKYJIBTYPHOI KOMITIETEHTHOCTI odimepiB y 3abe3rnedeHHi €PEeKTUBHOCTI OTepaTHBHOT
B3a€EMO/IIT B YMOBaX Cy4acHOi O€3MeKH, 30KkpemMa y Mexkax nmapTHepchkux iHimiatue HATO
Ta rnporpam npogeciiHoi BiiCbKOBOT OCBITH.

VY mporueci JOCHIIKCHHS BUKOPUCTAHO TaKi METOIM SK aHAJI3 Ta y3araJbHCHHS
HAYKOBUX Mpalb 3aKOPIOHHUX Ta YKPATHCHKUX JOCHITHHKIB 3 MPOOJIEMH TOCHIKCHHS,
KOHTCHT-aHaJi3 HAaBYAIBHUX IPOrpaM, MOPIBHLIGHO-NICIATOTIYHUN aHANI3, CHCTEMAaTH3aIlis,
y3arajabHEHHS.

BUKJIAJI OCHOBHOI'O MATEPIAJY JOCJIIKEHHSA

IToBHOMacmTabHa 30poiiHa arpecis pociiicbkoi ¢denepamnii mpoTu YKpaiHu, ska
TpuBae 3 2022 poky, cyTTeBO TpaHchopmyBanma Oe3MEKOBE CEPENOBHUINE Y
€BpOATIIAHTUIHOMY TIPOCTOPI Ta aKTyami3yBaJia HEOOXiAHICTh TMOCWICHHS KOJEKTHBHOT
00opoHu 1 B3aemonii Mixk aepxkaBamu-wieHaMu HATO Ta kpaiHamu-mapTHEpamMu. Y IHX
YMOBaxX MUTaHHS YCIIIIHOT MiXKKYJbTYpHOI B3aeMOJii y OaraToHamioHaTbHIX KOMaHIHHUX
CTPYKTYpax Ta Iij 4ac CIJbHUX orepariiii Habyso oco0auBoi 3HaUymoCTi. 3a0e3nmedeHHs
HaJISKHOTO PiBHS MDKKYJIBTYPHOI KOMIIETEHTHOCTI BifICbKOBHX IMPO(ECIOHAIB PO3IIISIAETHCS
SK KIIOYOBUH UYHMHHUK 3MIIIHCHHS OINEPATUBHOI B3a€MOCYMICHOCTI, IMIiJABHIICHHS
e(eKTUBHOCTI CNIBHUX Jii 1 3a0e3neueHHs €qHoCTI KoaniuiiHux cui. Lle, y cBoto uepry,
3YMOBIIIOE HEOOX1JIHICTh HayKOBOTO OCMHCJIEHHS TEOPETHYHHUX 3acaj] 1 yIOCKOHAJICHHS
METOJMYHHUX MIAXOMIB 1O PO3BUTKY MIDKKYJIbTYPHOI KOMIETEHTHOCTI odilepiB Ha
npuKiIani moceigy nepxkas-uwieHiB HATO. AHami3 TeOpeTHIHHX 1 METOIUYHUX OCHOB
PO3BUTKY MIKKYJIBTYPHOI KOMITIETEHTHOCTI OQilepiB y AeprkaBax-wiIeHax AIbSHCY Hae
3MOTYy BHWOKPEMHUTH HaHKpalli TMpakTAKH 1 TEHISHIi PO3BUTKY MIDKKYJIBTYpHOT
KOMITETEHTHOCTI OQiIepiB Ta CHOPUATH IiX ajmanTarii A0 MoTped CyJacHOi CHCTEMH
MiITOTOBKHU BiHCHKOBHX (PaxiBIliB Y BUIINX BICHKOBHX 3aKJIafax OCBITH.

HesBakarouu Ha HIMPOKE 3aCTOCYBAHHS TEPMiHA «TEHACHIIS» YKPATHCHKUMH Ta
IHO3EMHHMMH HayKOBIIMH B PI3HHMX Tally3siX HayKd — BiJ COLIOJIOTII Ta NEIAaroriku 1o
C€KOHOMIKM ¥ CTaTUCTHKH, — HOr0o 3MiCT HaOyBa€ BiITIHKIB 3aJI€:KHO BiJ{ AOCHITHHIIEKOTO
KOHTEKCTy. Y maucepramii 3acKkalleTa TOHSTTS «TCHACHIISN» PO3TILIAEThCA SK «HAIPSIM
npodeciitHol miArotoBkn (axiBIiB Y KOHTEKCTI OCBITHIX, HAayKOBHX, COLIQJIBHHX Ta
KyJBTYPHHUX 3MiH Y JUHAMIYHOMY cycninbcTBi» (3ackanera, 2015). ABTOpKa migKpecioe,
0 TEHJACHIT B mpodeciiHill OCBITI BiIOOpaXKaloTh SIKICHI 3MiHU, SKi BiIOYBAarOTHCS IiJ|
4ac 1bOro pyxy. IIOHATTSI «TEHASHLIs» y HAYKOBHX [JOCHIKEHHSX TPAKTYETHCS SIK
KaTeropis TOPIBHSAIBHOI TENarorikd, ska Bce OinbIlle TepeTBOPIOEThCS Ha 0a3o0By i
TPAKTYETbCSl HE JIMIIE 3 MO3MUII] BHUSBJICHHS HANpPsSMY PyXy, & H y KOHTEKCTI CyTHOCTI
SIKICHUX 3MiH, IO BiIOYBarOThCS Mia 4ac mporo pyxy (Jlokmmaa, 2011). Kavak anamizye
TIOHATTS «TEHCHINS» B KOHTEKCTI JIITEpaTypO3HABCTBA K «CYKYIHICTh O3HAK, SBHII,
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MIPOIIECiB, SIKi BHUSBJSIIOTHCS HAa TIEBHOMY ICTOPHKO-KYJIBTYPHOMY €Tari, CBig4aTh IpO
€BOJTIOIIIIO JIiTepaTypH/CerMeHTa JIiTepaTypH/JIiTEpaTypHOTO SBHINA, Tporecy, (peHomeHa
YM iHIIOrO 00’€KTa JIOCHIPKCHHS JIITepaTypO3HAaBCTBA B NIEBHOMY CIIPSIMYBaHHI, & TaKOX
IIKPECITIOIOT, MOr0 CYTHICTh; BKa3ylOTh Ha SIKICHI 3MIHM IOPIBHSHO 3 HONEpEIHIM
erartom» (Kauax, 2021). ITopryransceki HaykoBii ['omec Ta Kanty (Gomes N.P., Canti W.A.)
y cdepi gociipkeHs Mail0yTHHOTO Ta KyJIBTYPOJIOTIl HOHSTTSI «TEHACHLIS» TPAKTYIOTh K
«IPOLECYANbHY 3MIHY B KOJICKTUBHHX YSBJCHHSX Ta NPAKTHUKaX, IO IeHEPYBATUMYTh
MOJIeJIi TIOBEIIHKH, 1110 iAKPECTIOITh HOBI pyxH Ta HanpsaMmku» (Gomes & Cantl, 2023).
JInst BCiX IUX BU3HAYEHB CIUIBHICTH TOJIATAE y BU3HAHHI TEHJACHINI SK CIIPIMOBAHOTO,
JUHAMIYHOTO TIPOIleCy, IO BKa3ye Ha 3MIiHM — TepenyciM sKiCHI — B 00’€KTax
JOCHIDKeHHSA. BiaTak TOHATTSA «TEHASHIlsS» Mae€ YHIBepcajbHE sapo, aine HabyBae
rajy3eBoi crenudiku 3aJeXHO Big o00’ekta amamizy. Ile cBigunTh Tmpo  Horo
MDKAUCIMILTIHAPHY IIHHICTh Y HAYKOBHX JIOCIIKECHHSIX.

P03BHTOK MIXKKYJIBTYpHOI KOMIIETEHTHOCTI O(iliepiB ONEpaTUBHOI JIAHKU YIIPaBIiHHA €
rM0OKO aKTyaJbHOIO TEMOIO B YMOBAX IHTErpaliiHUX MPOLIECIB Ta 3pOCTaHHs 3HAYYIIOCTI
MDKKYJIBTYPHOI B3aeMoJii B Oe3rnexkoBoMy cektopi. OTke, B Lill raimy3i MM BU3HaYaeMo
MOHATTS «MEHOeHYIsL) K CMIUKULL, CAPAMOSAHUL NPOYeC AKICHUX 3MIH Yy 3Mmicmi, gopmax i
Memodax npoghecitinoi nio2omosKu BICbKOBOCAYHCOOBYIB, WO BUABTAEMBCA 8 HABYATLHUX
npozpamax i NPAKMUKAX —PO3GUMKY  MINCKYIbMYPHOI KOMnemeHmHOcmi  ogiyepis
onepamusHoi NAHKU YAPAGNIHHA, 3YMOGIEHUll COYIOKYIbIMYPHUMU MPAHCHOpMAYIamu,
MIHCHAPOOHUM DE3NeKO8UM KOHMEKCOoM ma 00cgioom depaicas-unenie HATO, i axuil mae
nomenyian 0is inmezpayii 8 HAYIOHATLHI CUCTEMU BIlICbKOBOT OCBImMU.

BOK sk mpoBimHUY HaBYANBHUM 3aKian y cdepi mpodeciitHoi BiliCbKOBOT OCBITH B
€BpOATIIAHTUIHOMY TPOCTOPI Biirpae KIOYOBY POJb y MiATOTOBIN BiHCHKOBUX (haxiBINiB
ISl YCIIMHOi ydYacTi B OaraToHaIliOHATBLHUX ONEpaIisX Ta CHUIBHAX OOOpPOHHHX
inimiaTuBax. Cy4acHa Oe3nekoBa CHUTyallisi 3yMOBHJIa HEOOXiJHICTh YHi(hiKOBAHOTO MiIXOIy
HATO no po3Butky npodeciiiHux KOMIETEHTHOCTEeH odilepiB. ¥ HayKOBOMY KOHTEKCTI
TepMiH «yHidikoBanuil miaxix» (unified approach) 3a3Buuaili 03Hauae CKOOpPIMHOBAHY,
LUTICHY Ta CTaHIAApPTU30BaHY CTPATErilo, sika 00’€JHYE Pi3HI KOMIIOHEHTH ab0 Y4acHHKIB
JUIsl IOCATHEHHS CHiIbHOT MeTH. Y cdepi Oe3nekn Ta 000poHu, ocobiauBo B pamkax HATO,
yHIQIKOBaHMH MiAXin Tmepeadadac TapMOHI3AIII0 TIONITHK, MPOUEAYp, CTaHIAApTiB Ta
KOMYHIKaIIHHAX CTpaTeTiid MK JiepKaBaMU-4JIeHaMH AJIbSHCY JJ1s1 3a0e3nedeHHs epeKTUBHOT
CIUTBHOT JiSUTBHOCTI.

BenbsHoBchKa-braxkeBchbka 3a3Havae, MO «yHIQIKOBaHWN MiAXiA y CTpaTeriyHii
komyHikamii HATO nHeoOXimHuil ays1 3a0e3neUeHHs] y3roPKEHOCTI MOJIITHIHUX TIOBIIOMIICHD
Ta epEeKTUBHOTO pearyBaHHs Ha Oe3nexoBi BUKIMKW» (Blazhevska, 2015). ABtopka
MIAKPECITIOE, IO BiICYTHICTh TAKOTO IMiIXOAY MOXE MPHU3BECTU IO HEY3rO/DKEHOCTI Iili Ta
nocnabaeHHs MO3KLIH AJbSHCY Ha MDKHAPOJIHIN apeHi.

VuidpikoBanuii miaxix y koHTtekcTi HATO € KIIOYOBHM €IEMEHTOM st
JIOCSITHEHHS ONEPaTHBHOI CYMICHOCTI, cTaHIapTH3auii [iif Ta epeKTUBHOI B3aeMOIl Mixk
Jiep)KaBaMU-WIEHAMH B yMOBaX Cy4acHMX O€3NeKOoBHMX BHUKIMKIB. CraHgapTuzaris
oreparliid, ornepaTUBHA B3aEMOCYMICHICTh 1 B3a€MO3aMIHHICTh MiXK CHJIAaMHU COIO3HUKIB HUHI
HaOyBarOTh MEPIIOYEProBOTO 3HaUCHHS. JIJI1 NOCATHEHHS Ili€l METH «KOJIEIK 3aCTOCYBaB
KOMIUICKCHUH OCBITHIM MiAXil, SKWA TOEAHYE JEKIii, ceMiHapH, TPYMOBY poOOTy,
CaMOCTIHY HaBYaJbHY MisIIBHICT, aHaJi3 KOHKPETHUX BHITAJKiB, NMPAKTHUYHI BIPaBHU Ta
BHi3HI HaBuanbHi 3axomm» (Clirim, 2024). OcBiTHI TporpaMy KOJEIKY CIPSIMOBaHI Ha
dbopMmyBaHHs He nuIIe NPodeciiHNX BIICHKOBUX HABHYOK, a ¥ Ha PO3BUTOK KPUTHYHOTO
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MHUCJICHHS, 3[aTHOCTI JI0 CTpaTeriuHOT KOMYHIKaIlii Ta MiKKyJbTypHOT B3aEMOJIi1 B yMOBax
3pOCTaHHA MIKHAPOIHOI TypOyJEHTHOCTI Ta BOEHHWX 3arpo3. TeopeTWyHi 3acaid LUX
MpOrpaM IPYHTYIOTHCS Ha Cy4aCHHX KOHIECHIIsAX y cdepi Oe3neku ta 000pOHH, BIHCHKOBOT
MEJaroriku Ta MDKKYJIBTYPHOI KOMYHIKAIli, a METOJMYHI IMiJXOJU OPIEHTOBaHI Ha
IHTCpaKTUBHE HABYAHHS, MOJICIIFOBAHHS CIICHAPIIB Ta BUKOPUCTAHHS JOCBIAY MPAKTUIHOT
criBrpani odiuepis i3 pizHux aepxkas-wieHiB HATO Ta maptHepiB AnbsHcy. BuueHHs
TEOPETHYHHUX 1 METOAMYHHMX OCHOB PO3BHTKY MDKKYJIBTYpHOi KommnereHTHocTi y BOK
JIacTh 3MOTY HE JIWIIIe BH3HAYWUTH HAWKpAaIli TPaKTHKH Yy MiATOTOBII odirepiB, a i
3alPONOHYBATH IUIAXM IIOAAJBIIOTO BJOCKOHANEHHS OCBITHIX WPOTrpaM Y BHIIHX
BIMCHKOBHX 3aKjajax OCBITH YkpaiHu. Skicte miaroroBku y Kosemki oTpumaa BU3HAHHS
cepeln BIMChKOBO-aKaJeMidYHUX IHCTUTYIIH, IO MiATBEPPKYETHCS YCIIITHUM HaBYaHHIM
BiiCbKOBHX 1 IMUBLIBHUX (axiBiiB 3 Ecrownii, JlaTsii, JIuTBH Ta iHmMMX aepkaB-4JcHIB i
napTHepiB AJnbsHCy. 3rimHo 31 cratuctukoio BOK, y 2023-2024 HaBYasbHOMY poOIli Ha
O06’eqHaHOMY KOMaH/IHO-IITAOHOMY Kypci HaB4yaBcst 71 odiuep 3 14 kpaiH cBity, a y 2024-
2025 naByanpHOMY poui — 80 odiuepis 3 15 kpain. Ha Kypci Bumoro kepiBHOTro cknany y
2024 poui HaBuanucs 24 o¢inepu 3 13 kpain. A y 2025 poui Ha JaHOMY Kypcl HaByaJucs
28 oiuepis 3 13 kpaiH.

3MICTOBHE HaNOBHEHHS HaBuanbHMX mporpamM BOK BimoOpaxae axTyanbHi
NOTpedu cydacHoOi cucTeMu Oe3IeKH, 30KpeMa 3 ypaxyBaHHIM JIOCBiy, OTPUMAHOIO y X011
MMoBHOMACITaOHO1 arpecii pociticekoi denepamii mpoTH Ykpainu. BaxxiauBuMm eaeMeHTOM
MIrOTOBKM € IHTErpallis B OCBITHIH TIPOIEC IOJIOKEHb KIIFOYOBHUX CTpPATETiqHUX
nokymeHntiB HATO, 3okpema Crtpateriunoi konneniii HATO 2022 poky (Crpateriuna
xonreniiiss HATO 2022 poky, 2022), sika BU3Ha4Ya€ CTpUMyBaHHS i 000poHy, 3amo0iraHHs
KpH3aM, a TaKoX 3a0e3MevYeHHs CTIMKOCTI SK MPIOPUTETHI HANPSIMH MisUIBHOCTI AJIBSHCY.
BigmoBimHO 10 WX oOpieHTHpiB, HaBdaidbHi mporpamMu BOK BriItoYaroTh MUTaHHS
cTpareriyHoi KoMmyHikawii, kibepOe3mekn, npotuxaii iHGOpMaIifHUM onepamisMm i
nesindopmanii, mo HaOyso0 0COONMBOI aKTyaJbHOCTI B YMOBAaX pOCIHCBKO-yKpaiHCHKOI
BiliHM. Y KoHTeKkcTi peamizauii InimiatuBu 3 mocuienns criikocti HATO (Resilience
Reference Curriculum, 2025), konemk crpuse (GOpMYBaHHIO Y CIyXadiB 34aTHOCTI
OTICPATUBHO AaNANTYyBaTHCS JO CKJIATHOI IUHAMIKM TiOpHIHHMX 3arpo3 1 3MIIHIOBATH
HaIllOHAJbHI Ta KOJEKTHUBHI CIIPOMOXHOCTI 10 CTPUMYBAaHHS KOHQIIKTIB Ta OOOPOHH.
«OcBiTHI TIporpamMm mis  odimepiB  omepaTHMBHOI JIAHKW YIPAaBIiHHSA HacamIepen
30CepeDKeH] Ha TUTAHHSIX OINEPATUBHOTO DPIiBHS BEJACHHS BIMHW, BaXKIMBOIO CKIIAJIOBOIO
iXHBOI MIATOTOBKH € TaKOXX HAOYTTs 3HaHb Yy Taly3i CTpaTeTiuHUX KOHIEMIIH 1 TMOTITHKO-
€KOHOMIYHHX aCTEKTiB, OCKIIbKH e()EeKTHBHA OTNEPATHBHA MisIIbHICTH BUMAarae po3yMiHHSI
Ta MPAaKTHUYHOI peai3allii CTpaTeriyHuX 3ayMiB Ha onepatuBHOMY piBHI» (Corum, 2012).

Kpim Toro, 3acrocyBaHHSI MDKIMCUMIUTIHAPHOTO MiJXOJY, NOEJHAHHS TEOPETHIHOT
MiATOTOBKK 3 TMPAKTUYHUMH KOMIIOHCHTAMH, CUMYJISIMISMUA Ta aHAJII30M peallbHUX
creHapiiB 0oiOBHMX [iif MiZBMINYE TOTOBHICTH CJIyXadiB 10 BHKOHAaHHS 3aBIaHb Y
CKJIaJIHOMY OIlepaTUBHOMY cepenoBHIli. TepMiH «onepaTtuBHe cepemoBuiie» (operational
environment) BU3HAYa€ThCs K CYKYITHICTH YMOB, OOCTaBHH 1 BIUIMBIB, SIKi BIUIMBAIOTh Ha
3aCTOCYBaHHS BIHCHKOBMX MOJJIMBOCTEH Ta NMPUHHATTS pimieHb komanaupoMm (Air Force
Doctrine Publication 3-22 Foreign Internal Defense, 2020). Ile Bxkmrouae ¢i3uuHi,
iH(hopMaliliHi, coIianbHi, MOJITHYHI, EKOHOMIUHI Ta KyJIbTYPHi acleKTH, o (opMyIOTh
KOHTEKCT, YV KOMY IJIaHYIOTBCS Ta TIPOBOISITHCS BIHCHKOBI omeparltii. Y Mexax JisIbHOCTI
HATO, po3yMiHHSI ONIEpaTUBHOTO CEPEIOBUINA € KPUTHUIHO BOKIUBUM I €EKTUBHOTO
IUTaHyBAaHHS Ta BUKOHAHHS Miciid. «OmepaTHBHE CEpPEIOBHIIE PO3TILIIAETHCS SK CKIIAIHA,
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JIUHAMIYHA Ta aJaliTHBHA CUCTEMa, B SKii B3a€EMOJIIOTh HOBI Cy0 €KTH, K JeprKaBHI, TaK i
HeJIepKaBHi, III0 BUMArae BiJj KOMaHANUPIB TIIHOOKOTO pO3yMiHHS He Jniie (i3HIHUX YMOB,
a ¥ JII0JICKOr0 YMHHUMKA, BKIIIOYAIOUM KYJIBTYpHI Ta couianbHi acnektn» (The Army and
Marine Corp field manual, 2014).

3 orisay Ha CKJIaJHICTh 1 0araTOBUMIpPHICTH ONEPAaTHBHOTO CEPENIOBHUINA, Y IKOMY
odinepaM JOBOAWTHCS NPUIMaTH pIlIEHHS Ta KEpyBaTH OINEpalisiMi, OCOOJIHMBOTO
3HaueHHs HaOyBae (OpMyBaHHS BiJIOBIIHUX KOMIleTeHTHOcTel. Came ToOMy 3Ha4YHa yBara
B TIporieci BifickkoBoi miAroToBkH y BOK mpuminseTscst He MuIlle po3yMiHHIO YMOB, B SIKUX
3MIHCHIOIOTHCS BIMCHKOBI i, a i PO3BUTKY JiJIEPCHKUX SKOCTEH KOMaHIHUPIB, HABUYOK
CTpaTerivyHoTO MJIaHYBaHHS Ta BEJACHHs orepalliii BiamosigHo no crapmaptie HATO. Ile, y
CBOIO HepTy, 3a0e3rnedye HeOoOXigHYy CIPOMOXHICTh O(]ilepiB YCIIIIHO MiSTH B yMOBax
BHCOKOT HEBU3HAYCHOCTI Ta 0araTOBEKTOPHUX 3arpo3.

BOK akTHBHO CITIBIIpAITOE 3 iHIIMMH OCBITHIMH Ta HaykoBUMH neHTpamu HATO,
3okpema Illkonoro HATO B ObGepammepray (Lllkoma HATO O6Gepammepray, 2025) Ta
IlenTpoM mepenoBOro AOCBiy cTpareriyHuX KomyHikamii y Pusi (Llentp nepenosoro
JIOCBily CTpaTeriyHux KomyHikauiii y Pusi, 2024), mo cnpuse inTerpanii Halkpammx
NPaKkTHUK Ta CYYaCHMX HAyKOBHX JIOCSTHEHb Y HaB4aibHI nporpamu. lle Bkirouae
BIIPOBA/DKCHHSI MOJYJIB, INPHUCBSYCHHUX CTPATETiYHUM KOMYHIKAIisM, iHpOpMaIiiHIM
omepamisiM Ta NpoTHUAil Ae3iHpoOpMalii, 10 € KPUTHYHO BAXKIMBUMH B Cy4acHOMY
OTIEPaTUBHOMY CepeloBHII. 3aBIsaku il cmiBmparii, BOK 3abe3meuye ciryxagam noctyn
IO aKTyaJbHHUX 3HAHb Ta MPAKTHK, IO BiANOBITAIOTh CYYaCHHMM BHMOTaM Ta BHUKIHKAM Y
cepi 6e3nexu Ta 000POHU, CIIPHUSIOYH MiATOTOBIN O(dilepiB, 3AaTHUX €(PEKTUBHO isATH B
OaraToHaIiOHAIEHOMY Ta JHHAMIYHOMY OTIEPATHBHOMY CEPEIOBHIII.

OcobmuBoi yBarm 3aciyroBye B3aemomiss BOK 3 xkpaiHamm Byxapectchkoi
nes’satkn (B9), ska Ha T moBHOMAcmITaOHOI POCIHCHKO-YKpaiHChKOi BiiHM HaOyBae
CTpaTeriyHoro 3Ha4yeHHs il nocwieHHs cxigHoro ¢uanry HATO. Take mapTHepcTBO
CHpHsie HE JIMIIE MiJBUIIEHHIO PiBHS ONEPaTUBHOI B3a€EMOCYMICHOCTI, a i MOTIMOJICHHIO
00MiHY JOCBIZIOM IIOJO MPOTHUIl CHUIBHUM 3arpo3am, IO € Ba)XJIIMBOK YMOBOKO JIJIs
3MII[HEHHSI €BPOATIIAHTUYHOI OE3MEKH.

Cuneprist Mix ocBitHIMHK iHiniaTnBamu BOK Ta crparerivnumu nissMu AJbsiHCY
I ICHUTIOE TIOTEHITia)I BUITYCKHUKIB JI0 YCIIIIHOI iHTErpallii y 6araToHamioHaIbHI ITa0u Ta
OTIEPaTUBHI YrPYIMOBaHHSI, 3MIIIHIOIOYH cripoMoxHicTh HATO 10 KOJeKTHBHOT 000pOHH
CTPUMYBaHHS arpecii B perioHi Ta 3a HOro MeKaMHu.

OcsitHi mporpamu BOK cTpykTypoBaHi TakuM 4YHHOM, W00 3a0e3MeUHuTH
CHCTEMHY IIArOTOBKY o(imepiB 10 ydacTi B CydyacHUX OaraToHaIliOHaJbHUX OTepallisix.
3okpema, O0’ennanmii komaHaHO-mTaOHWK Kypc (Joint Command and General Staff
Course, JCGSC) — onna 3 ximovyoBux nporpam bOK — cnipsiMoBaHa Ha PO3BUTOK 34aTHOCTI
J10 e()eKTUBHOTO KOMaHAYBaHHS Ta IITaOHOI poOOTH HA ONEpPaTUBHO-TAaKTMYHOMY PiBHI B
yMoBax OaratoHanioHansHoro cepenosumia (Joint Command and General Staff Course,
2025). 3HauHa yacTUHA KypCy IPHUCBSYCHA BUBYEHHIO aClEKTiB MDXKKYJIBTYPHOI B3a€MOJIiI,
BifCHKOBO-TIOJITHYHOTO KOHTEKCTY Cy4aCHUX KOH(QUIIKTIB, @ TAKOK CLIEHAPHOT'O MOJIEIIFOBAHHS
CHUIbHMX OIepaliif, 10 Jae 3MOry ciyXauyaM Ha IPaKTULl ONaHyBaTH NPUHLUIIN
KOOpIMHAIIIT 3yCHITb y OaraToHaIrioHaJIbHUX CTPYKTYpax.

TeopeTnuHi 3acaad PO3BUTKY MDKKYJIBTYPHOI KOMIIETEHTHOCTI B paMKax
O06’eTHAHOTO KOMaHIHO-IITAa0HOTO KypCy TPYHTYIOTHCS Ha YSBIEHHI MPO MIXKYJIBTYPHY
KOMITETEHTHICTh SIK CKJIAIOBY MPOQeECiiiHOi KOMIIETEHTHOCTi, IO TMO€IHY€E KOTHITHBHI,
KOMYHIKaTHBHI, TOBEIiHKOBO-AIsUTbHICHI, Cy0’€KTHI Ta I[IHHICHO-MOTHBAIiIHI KOMITOHEHTH.
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KoHnenTyansHO Kypc TPYHTYEThCS Ha CYYacCHHX ITiIXOAaxX IO BiHCHKOBOI OCBITH, IO
BHU3HAIOTh KYJbTYpHY OOI3HaHICTh, EMIIATII0, KOMYHIKATUBHY aIallTUBHICTH Ta TOJEPAHTHICThH
KITIOYOBUMH XapaKTEPHCTUKAMH YCIIIIIHOTO BIMCHKOBOTO Jlifiepa sIK Cy0’€KTa MIKKYJIBTYPHOI
B3aemoaii y OararoHalioHaJmbHOMY cepeloBHIIi. PO3BUTOK 1MX pHC BinOyBaeTbCcs y
IpoLeci HaBYaHHS, 1[0 OPTaHi30BaHE B yMOBaX PEaJbHOI'0 MIKKYJIBTYPHOTO KOHTaKTy Ta
npodeciiiHoro aianory MiK NpeicTaBHUKaMHM 30pOMHMX CWII PI3HMX JepKaB-uieHiB 1
naptaepiB HATO. Bizomo, mo y BOK oTpumyloTh BificbKOBY OCBITY OIEpaTHBHOTO PiBHS
odinepu 3 HAPiI3HOMaHITHIIIMM JOCBimoM. ToMy Mpu NMpoBeACHHI HABYAaHb 3 TUIAHYBaHHS
onepalliii po3KpUBAIOTHCS MIAXOIU CIyXadiB 3 TOYKH 30py 30pOHHUX CHII 0aratbox KpaiH.
Ha nymky Kopyma «0OaraToHamioHaJibHE cepenoBuie y bantificbkkomy 000poHHOMY
KOJISIDKI € JyXe «OCBIKAIOUMM». Y TaKUX yMOBaxX cliyxadi Ta BHKJIaIadi dacTilme Ta 3
OUTBIIIOI0 YCHINIHICTIO CTUKAIOTHCS 3 THM, IO iX MPHITYIICHHS CTaBJIATHCS I CYMHIBY
(Corum, 2012), mo, B CBOIO Yepry pO3BHUBAE Y CIIyXadiB KPUTHYHE MUCIICHHS, JIIAEPChKI Ta
KOMYHIKaTHBHI SIKOCTI.

Taxk, ozHi€r0 3 HAMCYTTEBINIMX TEHACHIIH PO3BUTKY MDKKYJIBTYPHOI KOMIIETEHTHOCTI
odinepiB MOXKHa BU3HAYUTH MYAbMUHAYIOHAIBHY CUHEP2II0 onepamuenozo nianysanns. 1s
TEHJCHLIS MOXKe OyTH IHTEpIpPEeTOBaHa SIK SKICHO HOBHMH €Tal PO3BHTKY MIXKKYJIBTYPHOI
KOMIIETEHTHOCTI, IO Iepeadavae IUTiCHEe MOEIHAHHS HAI[IOHANBHUX BiHCHKOBHX KYJIBTYD,
OIIEPaTHBHUX MiJAXOJIB, I[IHHICHUX OpPIEHTALil Ta KOMYHIKaTHBHUX CTHJIB oQilepiB i3
pI3HUX KpaiH y Me)Kax €JHHOTO MIAaHYyBaJIbHOTO MPOCTOPY. Taka CHHEprisi He 3BOJUTHCS 10
TEeXHIYHO1 yHiQiKamii mpoueayp ado CIiJIbHOTO BUKOPUCTAHHS PECYPCiB, & IPYHTYEThCS Ha
MIMOOKOMY PO3YMiHHI KYJIBTYPHUX KOJiB, COINIIbHO-TICHXOJIOTIYHUX OCOOIMBOCTEH
MapTHEPIB 1 3MaTHOCTI 10 pedICKCHBHOTO aanTyBaHHS B yMOBaX KOQTIIIHHOTO MPUHAHATTS
pimrens. Jlekiibka pi3HUX THIIIB MIpKyBaHb i THITIB MPUHAHATTS PIllICHb € BAXKIUBUMU IS
PO3YMIHHS KYJbTYpH, 30KpeMa, SIK MUCJICHHS 1 IPUUHATTS PIllICHb BiAPI3HAIOTHCS B PI3HUX
KyJIbTYpax, a TaKOX SIK CTHJII MIpKyBaHb 1 IPUHHATTS PIiLIEHb MOXYTh OYTH BUKOPHCTaHi
JUIL CTBOPEHHS «KyJbTYPHOI MammW» IHIIMX JIIOAEH — CHCTEMH KYJIbTYpHHX YSBIICHb,
LIHHOCTEH, HOPM 1 IOBEAIHKOBHMX MOJIEJNICH, Yepe3 MpHu3My sSKHX KOHKpeTHa ocoba abo
rpyna crnpuiiMae cBiT, KOMyHiKye Ta npuiiMae pimeHas (Meep, 2020). MixkyasTypHa
KOMIICTEHTHICTh B LIbOMY KOHTEKCTI BHCTYIa€ HeE JMIIE YMOBOIO, a W pecypcom
JIOCSITHEHHST OTIEPATHBHOT YCIHIIIHOCTI, OCKUIbKH 3a0e3Iedye iHTerpallito pisHUX ITiIX0iB
JIO OITIHIOBAaHHsI 0OCTAHOBKH, MOJICITIOBAHHS CIICHAPIiB 1 pO3POOKH CTpATETiyHUX abTePHATHB.
Came TOMy MyJIbTHHAIIOHAJIbHA CHHEPTiS Yy BIMCHKOBOMY IUTaHYBaHHI € HE JIHIIE
OopraHizalliiHUM SIBHINEM, a TIeJaroTiYHUM 3aBJaHHAM, IO BHUMAarae CIeiabHOTO
HaBYaHHS, BHWXOBAHHS BIAMOBITHUX YCTAaHOBOK 1 (OpMYBaHHS IHTEPKYJIbTYpHOTO
JigepcTBa y MalOyTHIX ogimepis.

MertonnuHe 3abe3nedeHHss Kypcy Iepenbadae peanmizalilo 3mimanoi Mojeni
HaBYaHHS, sKa IOEJHYE JICKIIHHO-CEMiHApChKI 3aHATTS, pOOOTY B MYJIBTHHAIIOHAJIBHUX
rpynax (CMHAMKaTax), KOMaHJHO-IITa0HI TPEHYBaHHS, CUMYJIALIl, HaBYaJIbHI MOI3AKH Ta
iHIII iHTEepaKTHBHI opMaTH. PO60OTa B MYJIBTHKYJIBTYPHUX KOMaHaX CTUMYJIIOE PO3BUTOK
HaBUYOK YCIHINIHOI MIDKOCOOHMCTICHOT KOMYHIKallil, NPUIHATTS KOJEKTUBHHUX DillleHb,
Y3TO/DKEHHS PI3HUX KyJIbTYPHHX IIAXOMIIB 0 KOMaHIyBaHHS, IJIAaHYBaHHS Ta opraHizauii
onepaniid. Takuwii TiAXig IPYHTYEThCS Ha 3acalax HaBYaHHsS depe3 A0ocBinm (experiential
learning) Ta COIIOKYJIBTYpHOI TeOpil, SKi BH3HAIOTh BAXKJIIMBICTH AKTUBHOI B3aeMOIii 3
THIIAMH KYJIbTYPaMH SIK YMOBU ()OPMYBAHHS CTIHKUX MDKKYJIBTYPHHX KOMIETCHTHOCTEH.

BaxnmuBy ponb Bimirpae Takox (YHKIIOHYBaHHS aHTJIOMOBHOTO OCBITHBOTO
cepenouma Ha ocHoBi ctanmapty STANAG 6001 (Crammaptr HATO STANAG 6001,

196




[MopiBHsIbHA podeciiina negarorika 15(2)/2025

Comparative Professional Pedagogy 15(2)/2025

2014; Course Plan 2024-2025, 2024), mo MmICWIIOE HE JHIIE MOBHY KOMIIETEHTHICTh
CIyxadiB, a ¥ pO3BHBAE 3aTHICTh IO CIIPUHHATTS MOBHOTO W KYJbTYpHOTO Pi3HOMAHITTS Y
npodeciiiHiii B3aemonaii. 3TiiHO 3 NOCTIIPKEHHSIMH, NPOBEICHUMH B pamkax [Iporpamwu
BrockoHaneHHs: o6oponHoi ocBitnt HATO (DEEP), edexruBHe noeanaHus GpopMalibHOT Ta
HeOpMaILHOT OCBITM CIIPUSIE PO3BUTKY KPUTHYHOTO MUCJEHHS, aJanTUBHOCTI Ta
3IATHOCTI 10 e(EeKTHBHOI KOMYHIKaIllii B OaraToHalioHanpHOMY cepenoBuii (Jolicoeur,
2018). Yuacth y KyJNbTYpHHX 3axolax, Takux sk «MixHapoanuii Beuip» (International
Night), BUCTymae iHCTpyMEHTOM He(POpPMaIbHOI OCBITH, IO YMOXKIIUBIIOE IMPE3CHTAIIIO
odinepamMu CBO€I HAIIOHAILHOT KYJIBTYPH Ta HAJATODKCHHS TIHOMUX HePOopMalTbHHX
3B’SI3KIB 3 TPEICTaBHUKAaMHU iHmMMX KpaiH. lle, y cBOIO dHepry, po3BHBa€ 3IATHICTH JIO
BIIKPUTOCTI, EMIATHYHOCTI, B3aEMOITOBArd Ta THYYKOCTI MUCIIEHHS — 0a30BUX CKIIQJIOBHUX
MDKKYJIBTYpHOI KommeTeHTHOCTI (Course Plan 2024-2025, 2024). Y 1mpoMy MH TaKOX
BOA4aeMoO TaKy TEHIEHIIIIO, SIK iHmezpamuena symaunimapuszayis npogheciiinoi 8itlcbkoeoi
ocgimu 6 6a2amoMOGHOMY MAa MYyTbMUKYIbMYPHOMY cepedosuwyi. 1l TeHaeHUis €
NO€HAHHAM (POPMaIbHOI MOBHOI MiJIrOTOBKH (Yepe3 CTaHAApTU30BaHI BUMOTH, 30KpeMa
STANAG 6001), HedopManbHOTO MDKKYJIBTYPHOTO HaBYaHHS (depe3 ydacTb Yy KyJIBTYPHHX
HOJiSIX, MDKOCOOHMCTICHY KOMYHIKAIII0 Ta B3a€MO/II0), PO3BUTKY I'yMaHITapHOI CKJIaJ0BOT
npodeciitHol miaroroBku ogiuepiB — 30KpeMa, BIIKPUTOCTI, eMIarTii, B3a€EMOIIOBaru Jo
PI3HOMaHITTS, THY4YKOro MucieHHs. KpiM Toro, nocnijkenHs, onyoiikoBani B «KypHaii
BilickkoBOi ocBiTi» (Journal of Military Learning), miakpeciioloTh BaXXJIMBICTh iHTETparlii
MDKKYJIBTYPHOI OCBITH B Tiporpamu TpodeciiiHoi BIHCHKOBOI MiITOTOBKH Uil 3a0e3MeUeHHS
OTIePaTHUBHOI B3a€EMOCYMICHOCTI Ta e(heKTHBHOI B3aeMojii B OaraTOHAIIOHAILHHUX OTIEPAIlisiX
(Riggs, 2020).

Takum guHOM, OO0’€THAHWI KOMAHIHO-MTAOHHMNA KypCc € HE JIMIIE OCBITHBOIO
nporpamoro npodeciiiHoi BiiCHKOBOI MiATOTOBKH, a W CUCTEMHHM 3ac000M (opMyBaHHS
MDKKYJIBTYPHOI KOMIIETEHTHOCTI 0(illepiB uepe3 IHTerpamio TCOPEeTHYHUX OCHOB, METO/IIB
AKTHBHOTO HaBYaHHS Ta MDKKYJBTYPHOTO JIOCBiay, IO 3a0e3nedye IXHIO TOTOBHICTH 10
ycrimHoro GyHKIIOHyBaHHs B yMOBax OaraTtoHanioHanbHUX onepauiii i miciit HATO.

Kypc Bumoro kepiBaoro ckiany (Higher Command Studies Course, HCSC, 2025)
BOK po3pobneHo siKk cTpaTeriyHuii OCBITHIM 1HCTPYMEHT MiJrOTOBKHM BHILOTIO KEPiBHOTO
CKIIaAy Ta JCPIKCIYKOOBIIIB €KBIBaJICHTHOTO PiBHS O BUKOHAHHSA KEPiBHUX (QDYHKIIH y
ctepi obopoHn, MixkHapOgHOI Oe3meku Ta cTpaTterigHoro IaHyBaHHs (Higher Command
Studies Course, 2025). OCHOBHOIO METOIO KypCy € (hOpMYBaHHS CTPATETIYHOTO MUCJICHHS,
PO3YMIHHS TII00ATEHOTO Ta PETIOHATLHOTO OE3MEKOBOTO CEPEIOBHIIA, & TAKOXK CIIPOMOMKHOCTI
0 TIPUHHATTS pilleHh B YMOBax OaraTOHAIIOHAIGHOT KOOpAWHAIlI. 33 YMOB CyYacHHX
3arpo3, 30KpeMa Ha TJIi POCIHChKO-YKpaiHChKOI BiHHH, OCOOMMBOI aKTyaldbHOCTI HaOyBae
PO3BHUTOK MDKKYJIBTYPHOI KOMIIETEHTHOCTI SIK CKJIaJIOBOI CTpaTeriyHoro JiJepcrsa Ta
e(eKTUBHOT'O LMBUILHO-BIHCHKOBOTO YIPABIiHHS.

Teopernune miarpyHTs Kypcy cgopMoBaHe Ha OCHOBI Cy4acHHMX KOHIICTIIIH
CTPATEriYHOTO YIPAaBIiHHSA, OC3MEKOBUX JOCHTIHKCHb, @ TAKOXK TCOPIi MO THKO-BIHCHKOBOT
B32€EMO/Iii B MDKKYJIbTYPHOMY KOHTEKCTi. MIXKKYJIbTypHa KOMIIETEHTHICTb y I[bOMY Kypci
PO3MIISAAETHCS SIK HEOOXIHA CKJIaJ0Ba 31aTHOCTI 0 (OpMYBaHHS MapTHEPCHKUX DillleHb,
BEJIEHHS TIEPEroBOPiB, alanTarlii 10 6araToKyJIbTYPHOTO CEPEIOBHINA CTPATETIIHOTO PiBHS.

Metomununi 3acaan Kypcy BHIIOTO KepiBHOTO CKJIagy BKIIOYAIOTh HABUAHHS Yy
(dbopMati IHTEPaKTUBHUX CTPATETIYHUX CEMiHAPiB, TUCKYCIHHUX MaHEIeH, JOCIITHUIIBKUX
MIPOEKTIB, HaBUAJIBHUX BI3UTIB A0 KimodoBux iHcTuTymii HATO Tta €C, a Takox
MIPaKTUYHUX BIIPAB 3 KPHU30BOTO IIAHYBAaHHS Ta cTparerivaux komyHikaiii (Course Plan
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2025, 2025). Pobora y MyNbTHHAILIOHAIEHOMY CEPEIOBHUINI — OOOB’S3KOBa CKIaI0Ba
HaBYAJBHOTO TMIPOIIECY — CTBOPIOE YMOBH Ui (DOPMYBaHHS NPAKTHUIHOTO JOCBIAY
MDKKYJIBTYPHOI B3a€EMOAII, YIPaBJiHHS PI3HUMH KyJIBTYPHUMH MiAXOJaMH JI0 CTPaTeriyHOTO
aHayizy, inTepnperanii iHpopmarii Ta NpUAHATTS PillIeHb.

OxpeMy yBary MpUAIICHO BHBUCHHIO JIOCBIIy BEICHHSA MUKYpSIOBOI Ta
0araToHaIiOHAJIBHOT B3a€MO/Iii, BKIIFOYHO 3 aHATI30M MPUKIAJIB PEaIbHOTO ONEPATHBHOIO
ynpasiinHas y cnimbHEX Micisix HATO, onepanisix €C, a TakoX MDKHApOIHUX T'yMaHITapHHX
iHimiaTuBax. Taki MpHUKIAIN, PO3TIAHYTI Y KOHTEKCTI MYJbTUKYJIBTYPHOTO KEPiBHHUIITBA,
JTAIOTh 3MOTY yJacHHKaM KypCy OCMHCIIHTH BIUIMB KyJbTYPHUX YHHHHKIB Ha (pOpMyBaHHS
crparerii 1 maxoais qo 6e3nexoBoi momituku (Course Plan 2025, 2025).

Omxke, y Kypci BUIIOTO KEpiBHOTO CKJIaay TaKOX BHIUISIOTHCS OCOOJHMBI Ta
aKTyaJIbHI TEHJICHIN1 PO3BUTKY MIXKYJBTYPHOI KOMIETEHTHOCTI odinepiB. Takum 4uHOM,
MOYXEMO BHIUTHTH TEHACHIIIO K)IbMYPOYEeHMPULYHOCMI CIpame2iyHoi 1i0epcbKoi nid2omosxil.
VY xypei HCSC MiXKyJIbTypHa KOMIETEHTHICTh PO3IIISIIA€THCS HE SIK JOIMOMIDKHA HABHYKa,
a SIK KIIFOYOBHUI KOMIIOHEHT CTPATErivyHOro JiIEpCTBA, 10 BU3HAYAE 3aTHICTH odinepa abo
JIEpIKCITY>KOOBISL JisiTH y OaraToHalioOHaNbHOMY Cepe/IOBHIN, (OPMYyBaTH MapTHEPCHKI
pIlICHHS, BECTH MEPEMOBUHH i YNPaBIATH KyJIbTYPHHM Pi3HOMaHITTSAM. Ll TeHICHIis
BiJINIOBiJ]a€ KOHIICIIIISIM MDXKKYIBTYpHOTO JifepctBa (intercultural leadership) — 3gatHOCTI
YCIIITHO KePYBATH JIFOJBMH 3 Pi3HHX KYJIbTYPHHUX CEPEIOBHIL, JECMOHCTPYIOUU YYTIUBICTh
JI0 KYJIbTYPHHUX BiIMIHHOCTEH, THYYKiCTh MHCIJIEHHS, EMIIaTii0 Ta TOTOBHICTh aqanTyBaTH
CTHIIb YTpaBIiHHSA 10 OaraTokymsTypHOro KoHTekcTy (Tuleja, 2021), i xympTypHOTO
inTenekty (cultural intelligence) sk 37aTHOCTI KOHCTPYIOBATH IHHOBAIIHHI CrocoOm
KOHIIENITyalri3aii, 300py JaHUX Ta poOOTH B MiXKyIbTypHOMY cepenouii (Earley &
Ang, 2003). B mpoMy KOHTEKCTI MU PO3TISIIAEMO CHOCOOU KOHYenmyanizayii K HayKosi
nioxoou ma memoou, 3a OONOMO2010 SAKUX 30TUCHIOEMbC MeopemuyHe OCMUCTEeHHs ma
Gopmyniosanns nouwsmo, ideti 4y AGUWY, NOG SA3AHUX (3 KVALMYPHUM DIZHOMAHIMMAM,
KOMYHIKAYIEI0 MA 83AEMOOIEN) MIdC NPEOCMASHUKAMU PIZHUX KYTbMYD.

Hesin’emHor0 vactiHO Kypcy BHUIOro KepiBHOTO CKIIAAY € OaraToHamioHaIbHE
CEpeIOBUIIIC HABUYAHHS, SKE MOICIIOE YMOBU MDKACPIKABHOI B3a€MOJIl Ta TI00aTbHHUX
koanminid. Ile He nmme 3aci6 oOmiHy pocBimoMm, a U miardpopma must GopMyBaHHS
MDKOCOOHMCTICHOT KYJIBTYPHOI UYTIWBOCTI Ta ONAaHyBaHHS HABUYOK «MEHEKMEHTY
pizHOMaHITTS» (diversity management) — CTpaTETiYHOTO MiAXOAY OO0 YIPABIIHHS JIOJCHKAMHA
pecypcamu, CIpSIMOBAaHOTO Ha BH3HAHHS, MIHYBaHHA Ta eQEKTHBHE BUKOPHUCTAHHS
pi3HOMaHITHOCTI TpalliBHUKIB y Mexax opramizamii (Yadav & Lenka, 2020), mo €
BOXKJIMBUMH y MTAOHUX CTPYKTypax AJBSHCY Ta iHIIMX MDKHApOMHUX (opmartax. Sk
BHCHOBOK, MO’KHA BU3HAUUTH HACTYIHY TCHACHIIIO PO3BUTKY MIKKYJIBTYPHOI KOMIIETEHTHOCTI
Ha Kypcy BHIIOro KepiBHOTO CKIIaay — TEHACHLIIO MYIbmMUHAyionanizayii cmpameziunozo
HABUAILHO20 Cepedosuyd.

Takum uymHOM, Kypc BHIOrO KepiBHOTO CKJIaAy BHUKOHYE (DYHKIIIO HE JIUIIEC
CTpaTerivHOl OCBITHBOI IIATPOPMH, a W CEpPEelOBHINA PO3BUTKY MIKKYJIBTYPHOI
KOMICTCHTHOCTI Ha BHIIOMY KOMAHJHOMY pIiBHI, CIHpPHUSIOYM PO3BUTKY BIHCHKOBHX
KEpIBHUKIB CTPATEriyHOro piBHS i HUBUIBHMX JIJEPiB, 3aTHUX YCHILIHO AiSTH B MEXax
MI00ATBHUX KOAMIIiH, Mi>KHAPOJHUX MITA0IB 1 CITBHUX OOOPOHHUX iHIIIATHB.

J10 HaBYAJILHOTO MPOIIECY aKTUBHO IHTETPYIOTHCS TAKOXK MOIYJI 3 KibepOe3mekw,
CTpaTerivHuX KOMYHIKaIliii Ta KPU30BOTO pearyBaHHsS, IO pPeali3yloThCA Yy TICHIH
crmiBnpani 3 BinnmoBigauMu ctpykrypamu HATO Ta Ilentpamu nepenoBoro mocsimy. Tak,
Monayne 31 crparerivHux KoMmyHikamii (Strategic Communication Module), 30kpema y
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¢dopmari IlpomikHOrO Kypcy 3i crpateriunmx komyHikamiii (Intermediate Strategic
Communications Course) (Intermediate Strategic Communications Course, 2025), cripuse
PO3BUTKY cHpoMOXHOcTeil odinepiB 1o edextuBHOro QopmyBanHs iHQopManiiHUX
HapaTuBiB, BPaXOBYIOUHM KYJIBTYPHI OCOOJMBOCTI IUILOBUX AyAMTOPIH, IO € KIFOYOBHM
YMHHUKOM YCIIIIHOT KOMYHIKAI[IHHOT TOJIITHKK y MeXax OaraToHal[loHaJIbHUX Ollepallii.

Kypc oxoruttoe TeopeTHyHi 3acaiy cTpaTeriyHoi KOMyHikauii, 30KpeMa MOHSTTS
«cTpyktypa crpateriunux komyHikauiin» (STRATCOM framework), «ctparteriunuii
HapatuB» (STRATCOM narrative), pakTHYHI aCNEKTH BIIPOBAHKEHHS KOMYHIKAIIHHIX
cTparerii y BIHCHKOBHX OIEpalisx, a TaKoX JeTalbHUH aHami3 iHGOpMaLiiHOTO
cepenoBumma sk 4ynHHWKA omepatuBHoro mianyBaHHA (NATO Course Catalogue ETOC,
2022). OcobmuBa yBara npHIiISEThCS B3aEMO3B 3Ky MIXK CTPATETiYHOI0 KOMYHIKAIIIEI0 Ta
MDKKYJIBTYPHOIO B3a€EMOJII€I0, IO BimoOpa)kae MKIUCIUTUTIHAPHUH TTiX1T 1O TiArOTOBKH
odinepiB y chepi cydacHOTO iHPOPMaIIHHOTO MPOTHOOPCTBRA.

HaBuanpHuii mpouec 3abe3neuyerscsi mnpoBigHuMH  (daxiBusmu  Llentpy
nepenosoro nocsiny HATO 3i crpareriunnx xomysikaniii (NATO STRATCOM COE), a
TaKoX ekcrepramu 3 kpain banrii, Oneparusnoi Ta CunoBoi ctpykryp HATO. Yuacts y
MOJyJIi HaJa€e cilyxadyaM MOXKJIMBICTH HE JIMIIE 3aCBOITH TEOPETUYHI OCHOBH CTPAaTETi4HUX
KOMYHIKallif, a if 3aCTOCYBaTH IX y KOHTEKCTi OaraToHaliOHAIBHOI B3a€EMO/IiT, BpaXOBYIOUYH
KyJbTYpHY CHEUM(IKY OIEpaTHBHOIO CEPEAOBHINA, IO € KPUTHYHO BAKIWUBUM JUIS
YCIINIHOTO (PYHKITIOHYBaHHS B YMOBAX TOpUIHOI BiffHM Ta iHGOPMAIITHOTO POTHOOPCTRA.

Y HaBYaNBHUI TPOLEC CHCTEMHO BIPOBAKYETHCS KOHIEMINS «HABYAHHS depes3
nito» (learning by doing) depe3 3acTocyBaHHS Kelc-ctami (case-study), poysOBHX irop,
IHTEepaKTHUBHHUX CIICHAPiiB Ta CIUIBHOTO aHali3y MDKHApOJIHHWX BiHCHKOBHUX KaMIIaHii.
Takuif TPaKTUKO-OPIEHTOBAHWN TIiJIXiJ BIANOBIa€ CYYacHHM TEHIEHIISM BiHCHKOBOT
ocBitt HATO, Bukmanenum y JIMpeKTHBI ABOCTOPOHHBOTO CTPATETIYHOTO KOMAHyBaHHS
HATO 3 nurtanb ocBitu Ta migroroBku 75-2 (BI-SC Education and Training Directive 75-
2)(BI-SC Education and Training Directive 75-2, 2013), sika migkpecitoe HEOOXiIHICTb
PO3BUTKY aJalTHUBHOTO MHUCICHHS, MIDKOCOOUCTICHOT B3aeMoIii Ta CTpaTerivyHOi
B3a€EMOCYMICHOCTI HE JIMIIEC TEXHIYHOIO, 2 W KOTHITUBHO-TIOBEAIHKOBOTO BHMIPY IiATOTOBKH
BiiICbKOBOCITYKOOBIIIB.

BUCHOBKH TA NEPCIHEKTUBHU ITOJAJIBIINX PO3BIIOK

TakuM YHHOM, y CTaTTi PO3KPUTO TEOPETHKO-METOAWYHI 3aCajld pPO3BUTKY
MDKKYJIBTYPHOI KOMIIETEHTHOCTI odimepiB y cuctemi mpodeciiiHoi BIHCHKOBOI OCBITH
nepxkaB-wieHiB HATO Ha mpuknaai disabHOCTI banTiiichkoro O0OOPOHHOTO KOJICIKY B
Tapty (Ecronis).

IIpoananizoBano 3mict HaBuampHUX nporpam bBOK (JCGSC, HCSC), sxi
IHTETPYIOTh MDKIMCUUIUTIHAPHUIM, KOMICTCHTHICHMH WIiAXOJW Ta MPUHIMI OIOPH HA
nonepeiHii nocein. OkpeMy yBary NpHAIJICHO BUKOPHCTaHHIO Takux (opMm sik: poboTa B
MYJbTHKYJIBTYPHUX CHHIMKATaX, MOJCIIOBAHHS KPHU30BUX CHTYallild, pOJBOBI irpu Ta
ydacThb y KyJbTYPHHX 3aX0OAaxX, [0 PO3BHBAIOTH Yy CIIyXayiB KIIOUOBI €JIEMEHTH
MDKKYJIBTYPHOI KOMIIETEHTHOCTI: BIJIKPUTICTb, €MIIaTil0, THYYKICTh MHCJICHHS, a/lallTHBHICTb.
BucBitineno posb aHIIIOMOBHOTO OCBITHBOTO CEpENOBHUINA, IO CIPHUSE PO3BUTKY
KOMYHIKaTUBHOT B3a€EMOJii B yMOBax KYJBTYPHOTO Pi3HOMAHITTS, XapakTEPHOTO IS
cTparerivHoro piBHA BilickkoBO1 ocBiTH HATO.

BusHaueHo KIIIOYOBI TEHIEHII PO3BUTKY MDKKYJIBTYPHOI KOMIIETEHTHOCTI
odinepiB y mpodeciiiHiii BiHichkOBi ocBiTi Ha mpukiani bOK: mymsTuHaIioHambHA
CHHEpris OINepaTHBHOIO IUIAHYBaHHS, IHTETpAaTUBHA TyMaHiTapusamis npodeciiHol
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BIHCHKOBOi OCBITH B 0araTOMOBHOMY 1 MYJIETHKYJIBTYPHOMY CEPEIOBHIII, KYJIbTYPOIICHTPHIHICTE
CTpaTeriyHoi JMiAepChKOi MiATOTOBKY, MYJbTHHAIIOHATI3AIliS CTPATETIYHOTO HABYAILHOTO
cepenoBuIIa.

JoBeneHo, mo epektuBHe (GOPMYBaHHS MDKKYJIBTYPHOI KOMIIETEHTHOCTI odiuepiB B
yMOBaX 0araTOHAI[IOHAIEHOTO OCBITHBOTO IPOCTOPY 0a3yeThCs HA CHCTEMHOMY MO€IHAHHI
3MICTOBOI'O HATIOBHCHHS HABYAJILHUX MPOTrPaM, MYJIBTHKYJIBTYPHOTO JOCBiY, IHTCPAKTUBHUX
(opM HaBYAHHS, @ TAKOXK aKIICHTY HA PO3BHUTKY JiJIEPCHKHX T4 KOMYHIKATUBHUX SIKOCTCH.
HaroJomeHo, 1o MDKKYJIbTYpHAa KOMIIETEHTHICTh PO3IIISIAETHCS K KIIOUOBa CKIIAJ0Ba
OTIEPAaTUBHOI CYMICHOCTI y CIJIBHUX omepalisx nepxkas-wieHiB HATO, a omxke, ii
(hopMmyBaHHST Mae OyTH IHTETPOBAHO B OCBITHI CTpaTeTii BITYM3HSHUX BHIUX BIHCHKOBUX
3aKJIa/IiB OCBITH.

[NepcriekTHBaMu MOAANBIINX PO3BIJOK BBKAEMO BH3HAYCHHS Ta CHCTEMAaTH3AIII0
OCHOBHHX TEHJCHIIIH PO3BUTKY MiKKYJIbTYpHOI KOMIIETEHTHOCTI OQilepiB Ha TpUKIAIi
BHUIIIMX BICHKOBUX 3aKJIaJliB OCBITH iHIIUX AepxkaB-wicHiB HATO.
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MMPABHUJIA O®OPMJUIEHHSA I TIOJAHHSA PYKOIIUCIB
(BiIMOBiTHO 10 MizKHAPOAHUX BUMOT)

IIpobnemaTtuka cTaTel KypHAIy OXOIUIIOE: TEOPETHUKO-METOMOJOTIUHI 3acamau
MOPIBHSUILHOT TIeNaroriky, Cy4JacHi cTpaTerii i TEHAEHIi PO3BUTKY OCBITH, BUPINICHHS
COITIJIEHO-TIEIAaTOTIYHNX TpoOieM po3BUTKY ocBiTHIX cucteM y 3APYBIJKHOMY
JOCBIAL.

Vi, xTo Oaxkae 3miiicHuT TyOmikamito B xypHani «[lopiBHsbHA mpodeciiina
neslarorika», MpocuMo mnojasatu Matepianu 1o 20 TpaBus/20 JucTonaaa.

Juist myGuikanii cTaTTi IpocHMO HaJCHUIIATH:

—Bizomocrti npo aBtopa (I1IB, Miciie poboTH, HAyKOBUH CTYIIiHb, BUCHE 3BaHHS,
enekrponHa nomra, ORCID; mist acnipanris — I11B, miciie HaBUaHHS, SICKTPOHHA IOIITA,
ORCID);

— CJICKTPOHHMH BapiaHT HAyKOBOI CTATTi.

BAKJIUBO!
[Ty6nikanii B xypHam «[lopiBHsibHA mpodeciiiHa meaarorika» 3AiHCHIOIOTHCS
AHIJIIMCBKOIO ABO YKPATHCBKOIO MOBOIO. O6csr ctatti — 8—12 cTopiHOK.

CTATTI, SAKI MEPEKJAJEHI 3ACOBAMHA OHJIAMH-CEPBICIB (HA
3PA30K GOOGLE TRANSLATE),  HEBIIKOPUI'OBAHI, ABO HE
BIAMTOBIIAIOTh UAHHUM BHUMOT'AM, 710 JIPYKY HE NPUHMAIOTBHCA 1
HE ITOBEPTAIOTBHCHA!

Texniuni xapaxrepuctuxnu: Microsoft Word, mwpupr — Times New Roman;
inTepBai — 1; kernb — 12; Bigcryn ab3any — 1,25 cM; nonst: jiBopyd — 2,5 ¢M; npaBopyd —
1,5 cm; 3Bepxy — 2,5 cM; 3HU3Y — 2,5 CM.

OO00B’13KOBI CKJIaJIHUKH CTATTI:

—~AHOTAIIIA / ABSTRACT (ob6carom 1800 1apykoBaHMX  3HAaKiB,
AHI'JIIACBKOIO TA YKPATHCBKOIO MOBAMM);

— KJIFOYOBI CJIOBA / KEYWORDS (ue menmre 8);

—BCTVYII / INTRODUCTION (mioctaHOBKa IPOOJIEMH B 3arajlbHOMY BHIJISII Ta
i 3B’530K 13 BAKJIMBUMH HAYKOBUMH a00 MPaKTUIHUMU 3aBIaHHIMH);

—META JOCIIAKEHHS / THE AIM OF THE STUDY,;

-~ TEOPETUYHA OCHOBA TA METOIM JAOCJIJKEHHS /
THEORETICAL FRAMEWORK AND RESEARCH METHODS (mxepena, Ha ski
aBTOpP IOCHJIAETHCS B TCOPETHYHIM OCHOBI JIOCHIKEHHS, IIOBHHHI OYTH NpEACTaBICHI B
JITEPATYPI; 000B’s13k0BO BKa3aTH METON AOCTIIKEHH);

- BUKJIAL OCHOBHOI'O MATEPIAJIY/RESULTS (Bukiag OCHOBOTO
Marepianxy NOBHHEH OyTH YiTKUM, iHQOpMAaTMBHHMM 1 JIEMOHCTpPYBaTH BIIacHI pe3ysbTaTh
JIOCITIKCHHS aBTOPIB);

—-BUCHOBKHN TA IIEPCHEKTHUBH HNOJAJIBIINX PO3BIJAOK /
CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH;

—JITEPATYPA / REFERENCES (ue menmre 10 mxepen).

Bumorn nmo odopmieHHS JiTepaTypu |y CTaTTi BUKIQJACHI HAMpPHUKIHII
iH(pOpMAIIHOTO JIMCTa 1 IOBMHHI BiJIOBINATH MIKHAPOAHOMY CTIIIIO AMEPHUKAaHCHKOI
MICUXOJIOTIYHOT acomiarii (APA).
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Crarti KypHaIy oTpuMytoTh mudpoBuii imentudikarop DOI, sxwii HamaeTbes
KOXHI# CTATTi peIKOJIETIEI0 KypHAITY.

CTATTI IPOXOJSATHh NEPEBIPKY B MI)KHAPOJHIA CHUCTEMI
AHTHUILIATTAT.

3A JOCTOBIPHICTHh BUKJTAJEHUX ®AKTIB, IUTAT I IOCUJIAHb
HECYTb BIAIIOBIJAJBHICTH ABTOPH.

AcTipaHTH TOJAIOTh CTATTi 3 PeleH3i€l0 HAYKOBOI0 KepiBHUKA; aBTOpH 0Oe3
HayKOBUX CTYNEHIB — i3 peleH3ielo TokTopa abo KaHAumaTta HayK i3 BiImoBigHOI
CIIEeTiaJIBbHOCTI.

HaykoBi nparii TOKTOpiB HAYK APYKYIOTHCS B )KypHaTi O€3KOMTOBHO.

Omata 3a CTaTTIO 3IIHCHIOETBCS ICHS TOBIJOMJICHHS PEAKOJEril Mpo
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TRENDS IN INCLUSIVE EDUCATION IN THE USA AND CANADA

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
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Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3naxie)

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

TEHJAEHIIT THKJIO3UBHOI OCBITH Y CIIIA TA KAHAJII

AHOTANIA

Y cmammi npoananizosano 3apy0iocuuii 00c8i0 YNpoEaodd’CceHHs. IHKIIO3UBHO20
Haguanus 0as Oimeii 3 ocobausumu oceimuimu nompedvamu 6 CIIA ma Kanaoi.
Cxapakmepuz08aHo HOPMAMUBHO-NPABOSY OCHOBY V Chepi IHKIO3UBHOL 0CGImU 6 3apYOIdCHUX
xpainax. IIpogionorww memoro 8 O00CHIONCEHHAX AMEPUKAHCOLKUX [ KAHAOCLKUX HAYKOSUYIE
CMOCOBHO PephOPMYBAHHA CREYIaNIbHOT 0CEIMU CMAE PYX V HANPAMI opeanizayii iHKIo3ii,
wo nepeobavac nocmynosull nepexio 6io i301Ayii oimeti 3 0cCoOIUBUMU OCBIMHIMU nompebamu
00 BKIIOUEHHS IX Y cepedoguiye 3aKkaadis 3a2anvHoi cepednvoi ocsimu ... (1800 3naxie)

Knrouosi cnosa: oOimu 3 ocobaueumu ocgimHimMu nompedamu, IHKIIO3IA;
IHKJIFO3UBHA 0C8IMA; IHKIO3UBHE HAGYAHHS, CREYIANbHA 0C8IMA.

INTRODUCTION

Nowadays, one can observe an increasing number of people who refuse to
participate in social, political, economic and cultural life of their societies. Such a society is
neither efficient nor safe. The first education for all movement originated after the
conference on education for all was held in Jomtien, Thailand in 1990 ... .

THE AIM OF THE STUDY

The paper aims to theoretically analyze the trends in development of inclusive
education in the USA and Canada.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The origination and development of inclusive education in North American
countries have been studied by S. Alokhina, J. Andrews (2000), V. Bondar,
E. Danilavichiutie, L. Danylenko, A. Gartner (1997), A.Kolupaieva (2009),
0. Kryvonosova, D. Lipsky (1997), J. Lupart (2000; 2010), S. Lytovchenko, Yu. Naida,
M. Orlansky, T. Sak (2010), L. Savchuk, N. Sofii, Ye. Synova, O. Taranchenko, C. Webber
(2010), S. Wilks, M. Winser, V. Zasenko et al. ... .

RESULTS

Over the last few decades, developed countries have undergone significant
changes in the attitude towards low-mobility groups of the population and providing quality
educational services for children with special educational needs. Therefore, an inclusive
model of education is becoming ever more acute. In view of the above, it is rather
imperative to study foreign experience of those countries that have already achieved
significant progress on this matter. Foreign law and inclusive practice are an important
source of ideas about possible ways to solve the problems of implementing inclusive
education in Ukraine ...

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

So, theoretical analysis of American and Canadian scientific literature proves that
the changes in legislation and education policies of North American countries aim to
achieve the highest level of educational progress in regular education and provide children
with special educational needs with the opportunity to obtain special education ... .
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TEHJAEHIIII PO3BUTKY IHKJIFO3UBHOI OCBITH B CIIIA TA KAHAJII

AHOTANIA

Y cmammi npoananizosano 3apy0iocuuti 00c8i0 YNpoEadd’CceHHs IHKIIO3UBHO20
Haguanus 0as Oimeii 3 ocobausumu oceimuimu nompedvamu 6 CIIA ma Kanaoi.
Cxapaxmepu3z06ano HOPMAMUBHO-NPABOBY OCHOBY y chepi THKIIO3UGHOI 0C8imu 6
3apyoixchux kpainax. IIpogionow memoio 6 00CNIONCEHHAX AMEPUKAHCOKUX | KAHAOCLKUX
HAYKOBYI8 CMOCOBHO PehOopMyS8aHHs CNeyialbHOI 0C8ImuU cmae pyx y HaAnpsimi opeauizayii
iHKII0311, Wo nepedbavac nocmynosuil nepexio 6i0 i301ayii dimeti 3 0COOMUBUMU OCBIMHIMU
nompebamu 00 GKIOUEeHHs iX Y cepedosuiye 3aK1adi8 3a2anbHoi cepeoHboi oceimu ...
(1800 3nacxie)

Knrouosi cnosa: Oimu 3 ocobausumu oceimHiMu nompedamu, IHKIO3I,
IHKTIIO3UBHA OCGIMA; IHKNIO3UBHE HAGYAHHSA, CHEYIalbHA OCEIMA.

TRENDS IN INCLUSIVE EDUCATION IN THE USA AND CANADA

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
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Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3naxis).

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

BCTYII

CporofHi Tepes CBITOM TOCTae MpolOiieMa 3pOCTaHHS KUTBKOCTI JIOIEH, sKi
BilipBaHi BiJl AKTUBHOI ydYacTi B COINAJIBHOMY, IOJiITHYHOMY, CKOHOMIYHOMY ¥
KyJbTYPHOMY HTTI CBOiX CYCHUIBCTB. Take CyCHiIbCTBO He € aHi e(QeKTHWBHUM, aHi
Oe3nedyHrM. YTepiie pyxX 3a OCBITY s BCiX pO3MOYABCS 3 MOMEHTY TPOBEIACHHS
koH(pepeHwii 3 ocBiTH 114 Beix y Jpxomreeni (Tainanm) y 1990 poui ... .

META JOCJIIAKEHHS

MeTta cTaTTi — TCOPETUYHO MPOAHATI3yBaTH TCHJCHII PO3BHUTKY 1HKIIO3MBHOI
ocsitu B CIITA ta Kanani.

TEOPETUYHA OCHOBA TA METOJU JOCJIIKEHHS

CraHOBICHHSI ¥ PO3BUTOK IHKIJIIO3UBHOI OCBITH B KpaiHax [liBHi4HOI Amepuku
nociimkyBanu HaykoBmi C. Ampoxina, JIx. Auapec (J. Andrews), B. boumap, Y. Be66ep
(C. Webber), C.Binc (S. Wilks), M. Biacep (M. Winser), A.Taptaep (A. Gartner),
JI. lanunenko, E. Jlaninasidtote, B. 3acenko, A. Komymaepa, O. KpuBoHocosa, C. JINTOBUCHKO,
JI. Jlimcki (D. Lipsky), x. Jlymapt (J. Lupart), 1O. Haiina, M. Opnancki (M. Orlansky),
JI. CaBuyk, T. Cak, €. CunboBa, H. Coiii, O. TapaHueHko Ta iHmi ... .

BUKJIA OCHOBHOI'O MATEPIAJIY

OcraHHI AECATHIITTS B PO3BHHYTHX KpaiHax CBITY BiIOyJHMCS CYTTEBI 3MIiHH B
CTaBJICHHI 0 MaJOMOOUIBHUX TPYIl HACCIICHHsS W HAJaHHI SKICHHX OCBITHIX MOCIYT JJIs
IiTel 3 0coONMMBHMHU OCBITHIMH moTpebamu. Jlenmami Oinbmioi AuHaMiku HaOyBae U
IHKJTFO3MBHA MOJICNIb OCBITH. 3HAYYIIUM ACICKTOM CTa€ BUBYCHHS 1HO3EMHOTO JOCBIAY
KpaiH, sKi KPOKYHOThb Yy I[bOMY HampsMKy. |HO3eMHE MpaBO Ta IHKJIO3MBHA MPAKTHKA —
BaXIIUBI JDKepeNa iIeil Mpo MONIIMBI IUISIXM PO3B’s3aHHS MPOOJIEM YIPOBADKCHHS
THKITIO3WUBHOI OCBITH B YKpaiHi ... .

BUCHOBKMU TA NEPCIHEKTUBHU NMMOJAJIBIINX PO3BIJIOK

VYHacniiok aHamizy aMepuKaHChKOi Ta KaHaJChKOI HAyKoOBOi JIiTeparypu
MiJICYMOBAHO, M0 3MiHM B 3aKOHOJABCTBI W OCBITHIM TOJITHII TMiBHIYHOAMEPUKAHCHKHX
KpaiH CIIpsIMOBAaHI Ha TOCATHEHHS HAWBHINOI YCIITHOCTI BCIX KaTeropii JiTel y 3arampHii
OCBITI Ta CTBOPEHHS pPIBHHX MOXKJIMBOCTEH 3100yBaTW OCBITY IUISi BCIX Yy4HIB — Y
crenjiajbHiid OCBITI ... .

JITEPATYPA

Ilpuknaou ogpopmnennsa nocunans ma CRUCKy Jimepamypu
32I0H0 3 BUMOZAMU MINCHAPOOHOZO CIMUTIO
Amepuxancovkoi ncuxonociunoi acouiauii (APA Style)

APA ctunp nepenbadae BUKOPHUCTAHHS TOCHIIAHb Y TEKCTI pOOOTH LIOpa3y, KOJIH
BH ITUTYETE JUKEPEIo, OyIb TO mapadpas, muTaTa BCepearHi psAaKa 9 OJIOKOBA IUTATA.
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BHYTpIIIHEOTEKCTOBE IMOCWJIAHHSA MICTUTh 1HQOpPMAII0 Tpo: aBTopa TMparli
(penmakropa/ykinanada/Ha3By IIUTOBAHOTO JDKEpEIa, KO aBTOP BiJCYTHi), IO IUTYETHCS,
piK BHJIAHHS Ta CTOPIHKOBMH iHTepBan (HOMEPH CTOPIHOK, i3 SKMX B3STO ILIMTATy).
CTopiHKOBHH iHTEpBaJl I03BOJIIETHCS HE BKAa3yBaTH, SIKIIO BU HE LIUTYETE, a BUCIIOBIIIOETE
SIKYCh 1JICIO UM TIOCUJIAETECh Ha POOOTY B IILJIOMY.

IMapadpa3s. He 6epernes B nanku. [1pizBuine(a) aBTopa(iB) MOXe 3’ IBUTHCS:

1) Ge3mocepeHBO B PEYEHHI, TOAI MICIA HBOT'O B KPYIJIMX JYXKKaX 3a3HAYAETHCS
piK BUIaHHS,

2) y my)kkax micis mapadpa3y pa3oM i3 poKOM BUAAHHS (depe3 KoMy ).

Hanpuknao:

The publishing process consists of several stages of editing (Tymoshyk, 2004).

VY pemakmitHO-BUIAaBHHUYOMY TIPOIECi ICHYE KijbKa eTamiB penaryBaHHS
(Tumomuk, 2004).

According to M. Tymoshyk (2004), the publishing process consists of several
stages of editing.

3a TumomrkoMm (2004), y peaakniiHO-BUAABHUYOMY MPOLEC] ICHY€E KiTbKa €TaIliB
penaryBaHHsI.

OOuyBa NocuIaHHs BKa3yloTh Ha Te, WO iH(opMamis, sika MICTHTbCS B PEUYCHHI,
Moxe OyTu po3ramoBaHa y npani Tumomnka, Buganiii 2004 poky.

bimem posropuyTta iHdopmariis po 3ragaHe JKepeno 0yne MiCTUTHCS y CITHCKY
BHKOPHUCTAHUX JDKEPETI.

IMurara Bcepeauni psinka. beperncs B manku. [lpizBume(a) aBropa(iB) Moxe
3’ IBUTHCS:

1) GesmocepeIHBO B PEUCHHI, TOJI MMICIS HHOT'O B KPYTJIUX IYKKaX 3a3HAYAETHCS
piK BUIAHHS, a MICJSI IIATATH B KPYTJIMX TY)KKaX 3a3HAYA€ETHCS CTOPIHKOBUH 1HTEpBAT;

2) y AyXKax IiCJIs UMTaTH Pa3oM i3 pOKOM BHIAHHS Ta CTOPIHKOBUM iHTEPBaJIOM
(aepes komy).

Hanpuxnao:

W. Wordsworth (2006) claimed that poetry was “the spontanenous overflow of
powerful feelings” (p. 263).

Bopaceopt (2006) 3asBuB, IO pOMAaHTHYHA TI0e3is Oyna Bim3Ha4YeHa 5K
«CTIOHTAaHHHH TIEPESTUB CHIIBHUX TIOYYTTiB» (C. 263).

Poetry is “the spontanenous overflow of powerful feelings” (Wordsworth, 2006,
p. 263).

PomanTndHa moOeE3is XapaKTePH3YETbCA «CIIOHTAHHUM MEPENINBOM CHIIBHUX
nouyTTiB» (Bopacsopt, 2006, c. 263).

OOuyBa nocuaHHs BKa3yloTh Ha Te, W0 iH(opMais, sika MICTHTbCS B PEUYCHHI,
posramoBaHa Ha cropinui 263 tBopy 2006 poky, aBTOpoM sikoro € BopacBopt. binbin
po3ropHyTy iH(popMalio Ipo 3rajaHe JHKEPEIo MOKHA OTPUMATH 31 CITUCKY BUKOPUCTAHUX
JOKEPEL.

BiokoBa muTara (CKianaerses i3 TppoX 1 Ounbine paakiB). [lomaersest B TekcTi 3
HOBOro psiika 3 a03alHUM BiACTYNIOM sl Bci€i muTaTH, He OepeTbesi B JIAIKH.

MixpsnkoBuid iHTepBan — mOABIMHWMNA. Ilicia TEKCTy IMTATH CTaBUTHCS Kpamka i
BKa3YyE€ThCSA BUXiTHE [HKEPEIIO B TY)KKaX.
Hanpuknao:

In publishing, the concept of editing is primarily used to refer to types of work
directly related to the activities of the press. Modern editing is associated with sociocultural
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professional activities aimed at analyzing and improving linguistic works during their
preparation for reproduction by means of printing, or broadcast (Khoniu, 2006, p. 45).

V raiy3i BUJaBHHUYOI CIIPABH MOHSATTS «PEIaryBaHHsD HACAMIICPE]] BUKOPUCTOBYETHCS
JUISl TIO3HAYCHHSI BHIIB POOOTH, O€3MmocepeIHhO TOB’ I3aHUX i3 JAiSUTbHICTIO OpTaHiB JAPYKY.
CydacHe penaryBaHHS HaJCKUTh 10 cdepu CyCcHUIBbHO-KYJIBTYpHOI mpodeciiiHol
NISTBHOCTI, 110 CTIPSMOBaHA HA aHATi3 1 BJIOCKOHAJIEHHS MOBHHX TBOpPIB ITiJ] Yac IXHBOI
IATOTOBKY JI0 BiATBOpEHHs 3aco0amu noirpadii, ado 1o tpancisinii (Xonto, 2006, c. 45).

MMocuanus HA PoOOTY KJILKOX aBTOPIB (pelakTopiB/yKiaaaadiB)
BHyTpIIHEOTEKCTOBE MOCWIIAHHA Ha pOOOTY KiJIBKOX aBTOPIB 3alIeKUTh Bia X
KIJTBKOCTI:

1) 2-5 aBTopiB. YV BHYTPIIIHROTEKCTOBOMY IMOCHJIAHHI HEOOXiTHO TepepaxyBaTH
Npi3BHIIA BCiX aBTOpPiB (4epe3 komy). Ilepen ocTaHHIM aBTOPOM IHMIIETHCS 3HAK «&»,
SKIIO aBTOPU IMEPEepaxoBYIOThCS B JyKKaX, ab0 CJIOBO «Ta», SKIIO aBTOPH
MePEepaxoBYIOTHCS B PEUEHHI, a PiK BUAHHsI TA CTOPIHKOBUHN IHTEPBAJ Y IyKKaX.

Hanpuknao:

(Kernis, Cornell, Sun, Berry, & Harlow, 1993) aéo (Kernis, Cornell, Sun, Berry, &
Harlow, 1993, p. 199)

Research findings by L. Boiko, S. Hrechka & N. Pavliuk (2010) prove ...

PesynbraT nocnimkenns boiiko, 'peukwn, Ta [Tamroka (2010) miaTBEpIKYOTH ...

abo

L. Boiko, S. Hrechka & N. Pavliuk (2010) state, “Biology is a system of
sciences...” (p. 5).

JI. Boiiko, C. I'peuka ta H. IMommyk (2010) ctBepmkyroTh: «bionoris — 1e
cucreMa Hayk...» (c. 5).

2) 6 aBTOpiB i OinbIIe. Y BHYTPIIIHLOTEKCTOBOMY IIOCHIIaHHI HEOOXiHO BKa3aTH
NIPI3BHILE NIEPLIOTO aBTOPA 1 CIIOBO «Ta iH.».
(Jones et al., 1998) ado (Jones et al., 1998, p. 7)
(Boiko et al., 2005) ado (Boiko et al., 2005, p. 10)

Research findings by O. Velychko et al. (2014) prove ...

Pesynbratu gocmimkenns O. Bemmuko Ta i, (2014) migTBepaKyOTh ...

aoo

O. Velychko et al. (2014) indicate, “Biology is a system of sciences ...” (p. 10).

O. Bennuko Ta iH. (2005) ctBepmkyIoTh: «biooris — e cuctema Hayk...» (c. 10).

IMocuiianHa HA JeKijbKa po0iT Pi3HUX AaBTOPIB (0OAHOYACHO)

Sxmmo mapadpa3 CTOCYETbCS KiJTbKOX pOOIT pi3HUX aBTOPIB, TOAI Mics mapadpasy
HEOOXIJTHO BKa3aTH MPI3BHIIEC aBTOPA OJ(HIE€T KHUTH i PIK BUAAHHS, MIiCIsl 3HAKY «;» BKa3aTu
TIPi3BHIIE aBTOPA IPYTOi KHUTH 1 PiK BUIAHHS.

Hanpuxnao:

Many researchers consider literary editing to be one of the most important stages
of text processing (Feller, 2004; Rizun, 2002).

Uumayio  JOCHIAHWKIB BB&XKAIOTHh JIiTepaTypHE peNaryBaHHs OJHUM i3
HallBaXXJIMBIMIUX eTariB 00poOku Tekcty (Pemep, 2004; Pizyn, 2002).

IMocusianHs Ha poGOTY HEBiAOMOro aBTOpa
Sxmo aBropa (pemakropa/ykiajaya) Tpani BCTAHOBHTH HEMOXIIMBO, CIIJ
MIPOIMTYBATH DKEPETo 3a HOoro Ha3BOoI0 ab0 BHUKOPHCTATH IEPIIi ABa CIOBAa B IYXKKax.
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Ha3Bu kHUT 1 HOMOBiEH cITifl yKa3aTu KypCUBOM abo0 MiAKPECIUTH; HA3BH CTATEH, pO3IiTIB
1 BeO-CTOPIHOK Y3STH B JIANKH.

Hanpuknao:

A similar study was done of students learning to format research papers (“Using
APA”,2001).

AHamnoriyHe ONUTYBaHHS OYJIO IPOBEICHO CEpel CTYAEHTIB, SKi BHMBYAIOTh
¢dopmat HaykoBux npaipb («Using APA», 2001).

SIKio aBTOpOM BHCTyIIAa€ oOpradizauis abo Aep)kaBHa YCTaHOBa, CJiJ yKa3aTd
Ha3BY Ii€l opraxizamii a0o B3sTH 1i y Ay>KKH, KOJIM LIUTYIOTb yIeplle.

Hanpuknao:

According to the American Psychological Association (2000), ...

3TigHO 3 BUMOTaMi AMEpPUKaHChKOI TICUX0JIoTiuHoi acoriatii (2000), ...

IMocuiianHs Ha JeKijbKka podiT pi3HUX aBTOPIB

3 OIHAKOBHMM NPi3BHIIAMH

Sxmo mBa abo OibIIe aBTOPIB MAIOTh OJHAKOBI TPI3BHINA, Y BHYTPIITHLOTEKCTOBOMY
MMOCHJIaHHI HEOOXiHO BKa3aTH TAaKOX IepIi iHiianu (a0o HaBiTh MOBHE iM’s, SIKIIO Pi3HI
aBTOPH MalOTh OJTHAKOBI 1HIITIAJIH).

Hanpuknao:

There are different opinions on the effects of cloning (R. Miller, 2012; A. Miller,
2014).

IcHy1OTB pi3Hi yMKH 111010 HacHiAKiB KioHyBaHHs (P. Mimnep, 12; A. Minep, 46).

While some medical ethicists argue that cloning will lead to ... (R. Miller, 2012),
others point out that the benefits of medical researches deny such reasoning (A. Miller,
2014).

Xoua nesiki MequuHi (axiBIli 3 €THKH CTBEPIUKYIOTh, 0 KIIOHYBAaHHS ITPU3BEAE /10
nu3aiiHepebkux giteit (P. Mimnep, 2012), iHmi Big3Ha4aroTh, IO NEpeBarH MEIUYHUX
JIOCIIPKeHb TIEPEBEPLIYIOTH 1ie MipKyBaHHS (A. Mimiep, 2014).

YnopsaakyBaHHS CHHCKY BUKOPHCTAHUX JKepeJl

CHHCOK BUKOPHCTaHUX JUKEpEd IOAAETHCS MICIs OCHOBHOTO TEKCTY CTaTTi 1
MOBUHEH MICTUTH iH(pOpMaIilo, HEOOXIIHY Ui TOro, m00 3HATH i oTpuMaTtH Oyab-iKe
npouuToBaHe mkepesio. KoxkHe mpounToBaHe B poOOTI JDKEPENO MOBHHHO 3’SBUTHCS Y
CIHMCKY BHMKOPHCTaHHMX JDKEpel. BiAmoBinHO, KOXKEH 3amuc y CIIMCKY BHUKOPHCTaHUX
JOKEpeI OBUHEH OYTH 3raJJaHUM Y TEKCTi pOOOTH.

[uroBanuii Marepian nomaerbesi B andaBiTHOMY HOPSAKY 32 IPi3BHILNEM aBTOpa
(penmakropa/ykinamada, SKIIO HEMae aBTopa). SKmio MaTepial He Mae aBTopa, HOro
HEOOXIAHO PO3MOAUTUTH 3a TEPIIO0 JITeporo Woro Ha3Bu. Skmo B OGibmiorpadidyHoMy
OTIHCI 3a3HAYEHO KiJIbKa POOIT OAHOTO ¥ TOTO K aBTOpa, peJaKTopa ado yImopsIHUKA, TOMI
3aIIMCH PO3TAIOBYIOTHCS 32 POKAMH BUJIAHHS B ITOPSIIKY 3POCTAHHS.

IIpaBuiia 6i6iorpagivynoroe onmcy /UIsi CIUCKY BHKOPUCTAHUX JKepeJ

SAxmo B myOuikamii 3a3Ha4eHO He OiTbIe CEMHU aBTOPIB (peNakTopiB/yKIiaJaadiB,
SIKIIO KHUTA 0€3 aBTopa), TO B IOCHIIAHHI HEOOXiTHO BKa3aTH YCiX aBTOPIB.

Sxmo B myOutikarii 3a3Ha4eHo BiCiM Ta OibIiie aBTOPIB (peaakTopiB/yKiIamadis), y
MMOCHJIaHHI HEOOXiTHO TepepaxyBaTh iMEHa MEePIINX MIECTH aBTOPIB, a TMOTIM BCTABUTH TPH
KparkH (...) Ta TOJIaTH iM’ sl OCTAHHBOT'O aBTOPA.
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Ha3Bu kHUT, KypHaIiB 3a3HAYAIOTHCS 0€3 CKOPOUYECHb.

1. Knaura: 1-7 aBTopiB

Mpizeumel, Tnimiamal, [pissrme2, [xiniama2, Tpiseume3, Ininiamu3, Ipizeuine4,
Inimianu4, [pizeumeS, Iuimiamus, [pizsume6, [niniann6, & [pizsume?, Ixinianu7. (Pik).
Hasea knueu: Ilionaszea (Homep BuaanHs). Micuie Bunanus: BunaBHunrso.

Bragg, S. M. (2010). Wiley revenue recognition: Rules and scenarios (2nd ed.).
Hoboken, NJ: Wiley.

Tymoshyk, M. V. (2004). Vydavnycha sprava ta redahuvannia. Kyiv: In Yure.

Hubbard, R. G., Koehn, M. F., Omstein, S. 1., Audenrode, M. V., & Royer, J.
(2010). The mutual fund industry: Competition and investor welfare. New York, NY:
Columbia University Press.

2. Knura: 8 i 6i1b1ie aBTOpiB

IpizBummiel, Inimiamal, TpizBume2, Inimiamu2, TIpizeume3, Taimiam3, Tlpizsume4,
Inimianmu4, [pizeumeS, Txiniamad, [Ipizeuie6, [Himiamu6 ... IIpi3Buile OCTaHHBEOTO aBTOpA,
Ininiamu. (Pix). Haseéa knueu: ITionazea (Homep BuaaHHs). Micie BunaHHs: BunaBHUITBO.

Zinn, H., Konopacki, M., Buhle, P., Watkins, J. E., Mills, S., Mullins, J. W. ...
Komisar, R. (2008). A people’s history of American empire: A graphic adaptation. New
York, NY: Metropolitan Books.

Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O.,
Polishchuk, O. O. ... Bondar, H. R. (2004). Matematyka. Kyiv: Osvita.

3. Kuwura 3a peaakuiero

IIpisBume penmakropa, Inimiamm. (Pen.). (Pix). Hassa knueu: Ilionazeéa (HOMeEp
BHJaHH:). Miclie BuaaHHs: BugaBHHAIITBO.

McNamara, R. H. (Ed.). (2008). Homelessness in America. Westport, CT: Praeger
Publishers.

Ophir, A., Givoni, M., & Hanafi, S. (Eds.). (2009). The power of inclusive
exclusion. New York, NY: Zone.

Fihol, N. (Red.). (2009). Ukrainska mova. Kyiv: NTUU “KPI”.

Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O.,
Polishchuk, O. O. ... Bondar, H. R. (Red.). (2004). Matematyka. Kyiv: Osvita.

4. Knura: aBTop-opranizaiis

Ha3ga opranizanii. (Pix). Haszsea xuueu: Ilionassa (Homep Bunanus). (Homep 3BiTy
(Ko ye dopeuno)). Mictie BunanHs: BunaBHAIITBO.

Peace Corps. (2006). A4 life inspired. Washington, DC: Author.

Instytut svitovoi ekonomiky ta mizhnarodnykh vidnosyn. (2012). Derzhava v
ekonomitsi Yaponii. Kyiv: Nauka.

5. Kuwura 6e3 aBTopa

Hasea knueu: ITionassea. (Pix). (Homep Bupanus). Micie Buganus: BupaBHUITBO.

Twenty-four hours a day. (2010). Miami, FL: BN Publishing.

Ukrainska mova. (2009). Kyiv: NTUU “KPI”.

6. YUacTuHa KHUTH

IIpizBume aBTopa riaBu, IHimiamm. (Pix). Hassa rnasu: IlimHazBa. B Imimiamm
[IpizBume pemakTtopa abo ykiamada (BiANOBIAaJIbHICTH CKOpoueHO), Haszsa Knueu:
ITionassea (HoMep BUIaHHA). (CTOPIHKOBHH iHTepBauT). Miciie BunaHHs: BuaaBHUIITBO.

Grosman, D. (2009). Writing in the dark. In T. Morrison (Ed.), Burn this book
(pp. 22-32). New York, NY: HarperCollins Publishers.
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Farrell, S. E. (2009). Art. In D. Simmons (Ed.), New critical essays on Kurt
Vonnegut (p. 91). New York, NY: Palgrave Macmillan.

Balashova, Ye. (2014). Stratehichni doslidzhennia. V. A. Sukhorukov (Red.),
Priorytety investytsiinoho zabezpechennia (2-he vyd.). (S. 5-9). Kyiv: Naukova dumka.

7. BaraToroMHi BUIaHHSA

[IpizBumie aBropa OGararoromuoi mpani, Ininiamu, & IlpisBuie penakTopa,
Ininiamu (Pen.). (Pix). Hassea 6azamomommnoi npayi: ITionazeéa (Homep Bupanus). ([liamazon
ToMiB). Miciie BuaHHs: BUaaBHUIITBO.

Milton, J. (1847). The prose works of John Milton (Vol. 1-2). Philadelphia, PA:
John W. Moore.

Oliinyk, B., & Shevchuk, S. (Red.). (2006). Vybrani tvory (T. 1-2). Kyiv:
Ukrainska entsyklopediia.

8. bararoromHe BuaaHHs (OKpeMuii TOM)

[pizBume aBtopa Tomy, Inimiamu. (Pik). Hassa tomy: Ilimnassa. B Imimiamm
[pizBumie penakropa (Pen.), Hazsa b6acamomomnoi npayi: Ilionazeéa (HOMep BUIAHHS).
(Homep Tomy, cTopinkoBuii inTepBain). Micue BunaHHsA: BugaBHuiTso.

Niehuis, S. (2008). Dating. In J. T. Sears (Ed.), The Greenwood encyclopedia of
love (Vol. 6, pp. 57-60). Westport, CT: Greenwood.

Oliinyk, B. (2006). Pereklady. Publitsystyka. V. D. Pavlychko (Red.), Vybrani
tvory (T. 2, S. 60-61). Kyiv: Ukrainska entsyklopediia.

9. ABTopedepar abo aucepramis

Ipizume, Irimianu. (Pix). Hazea pobomu: Ilionazea. (Tun poObOTH 3 BKa3iBKOIO
HayKOBOTO CTYTICHSI aBTOPAa). YHIBEPCUTET, Y AKOMY 3aXHUIIECHO AUCEPTaIlio, MicTo.

Mylott, E. (2009). To flatten her sphere to a circle, mount it and take to the road.:
The bicycle. (Master’s thesis). University at Albany, State University of New York, Albany.

Salenko, O. (2001). Naukovi osnovy vysokoefektyvnoho hidro rizannia. (Dys. kand.
tekhn. nauk). Natsionalnyi tekhnichnyi universytet Ukrainy “Kyyivskyi Politekhnichnyi
Instytut”, Kyiv.

Zaitseva, 1. (2001). Rozvytok estetychnoi kultury maibutnikh uchyteliv zasobamy
teatralnoho mystetstva. (Avtoref. dys. kand. ped. nauk). Tsentralnyi instytut
pisliadyplomnoi pedahohichnoi osvity APN Ukrainy. Kyiv.

10. Marepiaan koHdepeHuii

Ipizume, [Hitiamm. (Pik). Hassea sucmyny, BimoMmocTi npo koHdpepeHIito. Micie
BU/IaHHS: BUIaBHUITBO.

Josang, A., Maseng, T., & Knapskog, S. J. (Eds.). (2009). Identity and privacy in
the Internet age, 14th Nordic conference on secure IT systems, NordSec 2009. Heidelberg,
Germany: Springer Berlin.

Polishchuk, O. (Red.). (2008). [Inzheneriia prohramnoho zabezpechennia,
Materialy konferentsii molodykh vchenykh. Kyiv: Nauka.

11. 3akoHu, CTAaTyTH, HAKA3HU

HasBa 3akony, cratyty abo Hakazy. Homep 3akony § Homep posminmy HOmep
crarrti. (Pik 3aTBepIKCHHN).

Serve America Act. 42 U.S.C. § 12501et seq. (2009).

Pro Natsionalnu politsiu. Ne 580-VIII § rozd. II st. 6. (2015).

12. Ypsaosi nyoaikamii

Hazsa odimiitnoro oprany. (Pix). Ha3a ypsgoBoro mokxymenra: [lim3arosoBok.
Micrie nmy6Oumikarii: Bugasers.
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U.S. Department of Justice, Federal Bureau of Investigation. (2009). The FBI
story. Washington, DC: GPO.

13. IlaTenT

[pizBuiie BuHaxigHuka, Inimianum. (Pix myOGumikanii). Homep narenrty (Bkasatu
Kpainy). Miciie BunanHs: [laTeHTHE BiTOMCTBO.

Le Van Meautte, V. (2003). U.S. Patent No 6,601,955. Washington, DC: U.S.
Patent and Trademark Office.

Matsko, H. (1999). Patent Ukrainy 26933. Kyiv: Derzhavne patentne vidomstvo Ukrainy.

14. CraTTs 3 KypHady

Mpizsume, Inimiamu. (Pik). Hasea crarri: IlinHasea. Haszea owcyprany, Homep
KypHaiy, CTOpIHKOBHIA iHTEpBaL.

Rowe, I.L., & Carson, N.E. (1981). Medical manpower in Victoria (4). East
Bentleigh (AU): Monash University, Department of Community Practice.

Roik, M. (2014). Suchasnyi stan reiestratsii predstavnykiv rodu Salix.
Bioenerhetyka, 1 (5), 21-23.

15. Crarrs 3 razeTn

[pizBume, Ininiamu. ([Jara Bumycky). Hasa crarri: Ilinnassa. Haszea cazemu,
CTODPIHKOBHI1 IHTEPBAJL.

Itzkoff, D. (2010, March 31). A touch for funny bones and earlobes. New York
Times, p. C1.

Ali, A. H. (2010, April 27). “South Park” and the informal Fatwa. Wall Street
Journal, p. A17.

Lykhovyd, 1. (2016, Sichen 15). Medychnyi proryv. Den, s. 2.

16. EnexTpoHHi pecypcu

BO nokymenra . B3siro 3 http: a6o DOI:

3a npuknadamu, nasedenumu uwe (Knucu, scypuany, 2azemu i m.o., aie 6e3
gioomMocmell npo Micye UOAHH:L I BUOASHUYMBO)

Ingwersen, P. (1992). Information retrieval interaction. http://www.db.dk/pi/iri.

Musés, C. A. (Ed.). (1961). Esoteric teachings of the Tibetan Tantra.
http://www.sacred-texts.com.

Hsueh, C. (2010). Weblog-based electronic portfolios. Educational Technology
Research, 58(2), 11-27. d0i:10.1007/s11423-008-9098-1.

Itzkoff, D. (2010, March 31). A touch for funny bones and earlobes. New York
Times, p. C1. www.nytimes.com.

Dakhno, 1. (2014). Pravo intelektualnoi vlasnosti. Kyiv: TsUL. http://culon-
line.com.ua/full/959-pravo-intelect-vlasn_dahnopdf.html.

Heranprime: MizkHapoaHi mpaBMjIa HUTYBAaHHS Ta NMOCHJIAHHS B HAYKOBHX
podoTax : MeToau4HI pekoMmeHartii / aBropu-ykianadi: O. boxkenxko, FO. Kopsa, M. ®enoperts ;
penxonerist: B. C. TTamkosa, O. B. BockoboitnikoBa-I"y3eBa, . €. Commnacbka, O. M. bpyif ;
HaykoBo-texniyna 6i0mioreka im. I'. 1. [lenncenka HaiioHaIbHOTO TEXHIYHOTO YHIBEPCHTETY
Vkpainu «KuiBcbkuil nomitexHiyHUH 1HCTHTYT iMeHi Irops Cikopcbkoro» ; YkpaiHCbka
6ibmioreuna acomiamis. — KuiB : YBA, 2016. — EnektpoH. Bum. — 1 €IeKTpOH. ONT. TUCK
(CD-ROM). — 117 c. — ISBN 978-966-97569-2-3.
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3BEPHITDH YBATI'Y!

B aHriiomoBHili cTaTTi yKpaiHCBKI Jikepesia NMOJAThCH TPAHCIITEPOBAHO
(3 mepekIagoM y KBaAPATHUX AYy:KKaX). BiqnoBinHi 3pa3ku MPONOHYIOTHCS y NMPHKJIaIax
oQopMIICHHSI TIOCHJIaHb Ta CIIMCKY JIITEPaTypH B aHIJIOMOBHIM CTAaTTi 3TiHO 3 BUMOTaMH
MDKHapOJHOTO CTWIIIO AMEpHKaHChKOi rcuxosoriynoi acomiamii  (APA  Style),
NIPE/ICTABIICHUX BUIIE.

3 YMHHMMH NPaBWJIAMH BHOPSIKYBAaHHS TpaHCIiTepalii yKpaiHChKOTO andaiTy
JATUHHICIO MOXKHA O3HAHOMUTHCS Ha CaWTi:

http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF.

http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF
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