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PROBLEMS AND CHALLENGES
IN THE LABOR MARKET DUE TO COVID-19 PANDEMIC

REVIEW of
“WYBRANE ASPEKTY FUNKCJONOWANIA RYNKU PRACY W CZASIE
PANDEMII COVID-19”. Inspiracje dla pedagogiki. Redakcja naukowa: Katarzyna
Bialozyt-Wielonek. Krakow, 2022.
[“CERTAIN ASPECTS OF THE LABOR MARKET FUNCTIONING DURING THE
COVID-19 PANDEMIC”. Suggestions for pedagogy. Edited by Katarzyna Bialozhit-
Vielonek. Krakow, 2022]

The collection of scientific papers highlights the results of the research into certain
aspects of the Polish labor market functioning during the global COVID-19 pandemic. It
became a challenge for the whole world and significantly affected all spheres of social life,
including the labor market. The new reality faced by the labor market requires effective and
well-thought-out actions that would allow to perform professional tasks and duties, carry
out new searches, and significantly change the established work routine. Now a new post-
pandemic reality has emerged. With the relaxation of restrictions, the realities of life have
changed and they will never be the same as before the pandemic. The stable production
environment has also changed, and the level of employees’ and employers’ welfare has
decreased. Everyone has to overcome new difficulties.

The purpose of this publication is to highlight a number of multifaceted problems
and challenges that have arisen in the labor market during the COVID-19 pandemic. In
particular, we are talking about the need to develop a system of actions in crises, as well as
appropriate skills and competences of employees. In addition to problems and difficulties,
the authors also draw attention to the possibilities of using opportunities, related to
professional activities, in the labor market and updating the educational market.

The famous Polish scientist Stefan T. Kwiatkowski analyzes the issue of professional
stress of teachers during the pandemic. The author raises the topical issue of teachers'
ability to cope with stress. Given the key role of teachers in achieving the goals of the
modern education system, it is advisable to take measures aimed at creating working
conditions for teachers that will help reduce stress and, as far as possible, prevent its
occurrence. It is also important to provide the welfare of teachers so that they can respond
appropriately to the challenges they face on a daily basis and effectively carry out their

functions and duties.
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Communication plays an important role in teachers’ professional activity. The
correct setting of the voice, as the main working tool, is a necessary condition for meeting
one of the main needs — communication. With this in mind, Kamil Jaros presented the
results of the study on the risks and consequences of voice disorders occurring after the
COVID-19 disease and their impact on the work of teachers. COVID-19 causes negative
changes in the vocal apparatus of almost 30 % of patients. Teachers’ voice disorders often
lead to their inability to engage in pedagogical activities as they have to limit vocal activity.
There is a risk that teachers have to leave their jobs due to problems with the respiratory
system and voice. Therefore, these disorders cause not only feedback problems, but also a
socio-economic one. Therapists prove that the correct rehabilitation of voice disorders is an
effective method that allows to restore the activity and functioning of the larynx and
healthy voice.

Worthy of attention is the study of the teacher-therapist’s image, which takes into
account the changes caused by the COVID-19 pandemic. Joanna Ludwika Pg¢kala
emphasizes the importance of pedagogical therapy. Although teachers’ core activity is
teaching the subject, they take on a therapeutic role when the situation becomes difficult,
e.g. at the time preceding the first school failure, or when children lose faith in their own
abilities. The author analyzes online resources in order to find out what the media image of
the teacher-therapist is and whether it has changed under the influence of the pandemic.
Since March 2020, there have also been changes in this area. They are primarily caused by
the difficulties of remote work with students with special educational needs. In addition, not
all institutions regularly supplement information on the websites regarding the organization
of pedagogical therapy in the conditions of the pandemic, which does not provide an
opportunity to monitor the positive impact on the teacher-therapist’s image.

During the coronavirus pandemic, young people entering the labor market find
themselves in a more difficult situation than people with many years of experience. Anna
Oleszczuk, summarizing the results of the debate organized by Wroctaw University of
Economics on May 22, 2020, in the article “Prospects of young people in the current labor
market”, notes that the pandemic has changed the labor market and negatively affected the
professional development of young people. They are less likely to find a high-paying job.
Most probably, they will have less attractive jobs and it will take them longer to move up
the career ladder. At the same time, the author notes that modern youth, called generation Y
and generation X, keeps pace with the development of technology. Thanks to this, they
have a better chance of finding a remote job and working effectively there.

One of the characteristic phenomena accompanying the pandemic is the transfer of
many spheres of production activity to virtual reality, which negatively affects the transfer
of knowledge, maintenance of interpersonal relationships and communication among
employees. These issues are raised by David Wieczorek (Dawid Wieczorek) in the article
“Social isolation as a post-pandemic challenge for the labor market.” The author analyzes
the consequences of the pandemic impact on the labor market. The economic crisis and
increasing isolation are causing unemployment to rise, excluding a large number of people
from the labor market, especially young people. This is accompanied by the emergence of
social pathologies and deterioration of people’s psychophysical well-being. The author
emphasizes the risk of the next pandemics caused by the coronavirus, such as loneliness,
social isolation and self-estrangement, which gradually turn into global problems. The new
labor market that is being formed after the pandemic needs comprehensive and large-scale
approaches and measures aimed at supporting business education, professional retraining

__ T s 1
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courses, as well as changing the understanding of work itself, its meaning, methods of
organization and control. In the author’s opinion, it is also important to invest in mental
health prevention and social initiatives that would help maintain labor market activity and
act as a buffer against growing market shocks.

Challenges related to the life activities of the elderly during the COVID-19
pandemic require special attention. Katarzyna Biatozyt-Wielonek writes about this.
Employees of day care centers for the elderly had to reorganize their work schedule
considering the fact that they cannot rely only on remote mode. This is due to the lack of
tools for effective communication with older people who are not capable of using digital
technologies well enough. The category of elderly people is particularly vulnerable to
diseases, and due to the COVID-19 pandemic, they were generally deprived of the
opportunity to fully participate in public life. The workers of the day care centers took
numerous measures to achieve the statutory goals, but they often did not have adequate
support and appropriate work conditions.

Jozefa Matejek studied changes in the work of coordinators of family foster care.
Undoubtedly, work with foster families requires constant improvement and the introduction
of new forms of problem solving. With the beginning of the pandemic, the forms of contact
between foster family coordinators and families have changed. Foster families could
contact coordinators only by phone if needed. Nevertheless, a phone call of a coordinator
does not provide the same support as a visit and does not solve many problems of the foster
family. As a result, a feeling of hopelessness appears in families. Therefore, finding new
ways to establish mutual contact, trust and proper cooperation during the pandemic is not
only social work for family foster care coordinators, but also responsibility of the family
and children regardless of the situation and circumstances.

In the Republic of Poland, there are commissions for solving alcohol problems.
Andrew Kobialka (Andrzej Kobiatka) provides statistical data that in 2020, 16,026 people
worked with such problem groups. Analyzing the work of these commissions during the
pandemic, the author cites the PARPA Recommendations dated April 9, 2023, which
contain information on the carrying out statutory tasks related to the pandemic in Poland.
They include:

— paying special attention to the issues of increasing demand for the help with
alcohol and violence related problems (demand that comes from family members);

— indirect customer support via electronic means of communication;

— the possibility of purchasing equipment, multimedia software and information
services for remote activities within the framework of the communal program of preventing
and solving alcohol-related problems;

— purchase of disinfectants and personal protective equipment;

— organization of preventive measures and educational campaigns (brochures,
leaflets, posters, etc.).

Agnieszka Tajak-Bobek reports the results of the study of the crime level during
the COVID-19 pandemic. Thus, the statistics of various countries of the world show a
general trend of reduction in some types of crimes compared to the last 5-year period by an
average of 41 %. The number of crimes related to property ownership has significantly
decreased, as well as the number of shopliftings. Instead, the level of crime in the World
Wide Web has increased. The pandemic necessitated increased attention to criminological
research.

9
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Therefore, it can be concluded that the coronavirus pandemic affected all spheres
of social life, causing changes in the functioning of various social groups: families who had
to change their lives due to the need to adapt to their children’s distance education;
organizations, institutions, and enterprises, which had to change the mode of operation to
remote or hybrid. This deepened feelings of uncertainty about new phenomena and
situations associated with various cognitive or emotional limitations. The only thing that is
certain here, as Agnieszka Tajak-Bobek points out, is that the COVID-19 pandemic has
caused significant losses at the personal, family, national and global levels.
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WISIXOM JIO2TMHO20 AHANIZY OpeaHizayii npogecitinoi OisbHOCmI nedazo2iunux NPayiGHUKI6
ma iON0GiOHOCMI HOPMAMUBHUM OOKYMEHMAM 3aK1A0i6 ULOI 0CEimiL.

Opeanizayiss MOHIMOPUHZY WOOO BUSHAYEHHS OIASHOCIUKU Ne0d202iuHOT OIsLIbHOCMI
ma amanizy pe3yibMmamueHOCmI OYIKY8AHUX NOKA3HUKIE AKOCMI OCEIMU 34 3A3HAYEHUMU
NOKA3HUKAMU Cy2ye Ol€GUM YUHHUKOM Npogheciiinoeo 3pocmy nedazoza. /[is npogedeHHs
MoHimopuHzy nompiben @yukyionanvhull po3noodin 0606 ’asxie (areopumm Oitl) 32i0H0
opeanizayitinoi npoyeoypu.

IIpeocmasneno xracugixayio 3a npoyedypoio OYiHKU MOHIMOPUH2Y 3AEIHCHO 610
n’samu pieHie cucmemu 3abesneyenus AKocmi uwoi oceimu. 30ilicHeHHs MOHImoOpuH2y
3a00801eHocmi npoghecitinoio disivhicmio nedazocie 3BO 6 xowmexcmi 3abe3nevenms i
B8NPOBANIICEHHS PO3POONEHOT BAKMOPHO-KpUMePIarbHoi Mooeni 0036078€ BGIOCAIOKY8amu
OUHAMIKY NOKA3HUKIE W000 3A00601€HHS. NEPCOHANY Pe3YIbMAMUEHICMIO  BACHUX
00CsieHenb, KL CRPUSIOMb NIOSUWEHHIO PIBHSL IKOCMI nPogheciiiHol 0c8imu 8UKIA0ayie.

Knwouoei cnosa: 3axnaou euwoi ocgimu, Mmoumimopune, neodazocu, QaxmopHo-
KpumepianbHa cyomoodenv npogecitinoi Oistbnocmi nedazociynozo npayisnuxa 3BO,

NOKA3HUKU AKOCMI 8UWOL 0C8IMU.
11
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MONITORING THE PROVISION OF PROFESSIONAL
TEACHING STAFF’S EDUCATION QUALITY
WITHIN EUROINTEGRATION PROCESS

ABSTRACT

The article discloses the concept and procedure of monitoring the quality of
professional competence of teaching staff of higher education institutions, which is a holistic
management tool for storing, processing and disseminating information on the quality of
professional activity of teachers of higher education, determining its state of development
and forecasting in the context of developing the methodology for its implementation. It is
noted that the monitoring is stipulated by the motivation the specific feature of which is that
the teacher is interested in objective and independent evaluation of their work, finding new
technologies, determining the path of their own professional growth, attending open classes
of colleagues and taking courses to improve professional qualifications.

The "factor-criterion submodel of the professional activity of a teacher of higher
educational institutions" is presented. Its parameters are the development of the
professional competence of teachers as the quality of their activity and the level of their
activities organization. The listed factors are in the compliance with the criteria selected
according to a logical analysis of the organization of the professional activity of teaching
staff and compliance with regulatory documents of higher education institutions.

The organization of monitoring regarding the determination of the diagnosis of
pedagogical activity and the analysis of the effectiveness of the expected indicators of the
quality of education according to the specified indicators serves as an effective factor in the
professional growth of the teacher. Monitoring requires a functional division of duties
(action algorithm) according to the organizational procedure.

The classification according to the monitoring evaluation procedure is presented
according to the five levels of the higher education quality assurance system. Monitoring
the satisfaction with the professional activity of teachers of higher education institutions in
the context of the provision and implementation of the developed factor-criterion model
allows to monitor the dynamics of indicators regarding the satisfaction of the staff with the
effectiveness of their own obtained results, which contribute to the improvement of the
quality of the professional education of teachers.

Keywords: institutions of higher education, monitoring, teachers, factor-criterion
sub-model of professional activity of teachers of higher education, indicators of the quality
of higher education.

BCTYII

HentpansHOIO MPoOIEMOI0 3a0€3MEeYCHHS SKOCTI OCBITH y Cy4acCHOMY CBITOBOMY
OCBITHBOMY TUCKYpCi € HEOOXiIHICTh ii BIPOBAIKEHHS B OCBITHIH MpOIEC MiATOTOBKH
MaiiOyTHIX (axiBIiB, o 00yMOBIIOE KOHKypeHTOCTIpOMOXKHICTh 3BO Ta iX iHTerpamiro B
€BpOIEHCHKII OCBITHIH MPOCTIp, MPO IO HAETHCS B TAKUX 3aKOHOAABYMX aKTaxX YKpaiHH,
sk 3akoH Ykpainm «IIpo ocity» (1991), 3akon Ykpainu «IIpo Bumry ocsity» (2014),
HamnionaneHa cTparerist po3BUTKY OCBiTH B YKpaini Ha 2012-2021 pp. Ta iH.

HeoOxiaHicTh CTBOPEHHS! CHCTEMH 3a0e3NeYeHHsI MOHITOPHUHTY SIKOCTI mpodeciiHol
OCBITH YYaCHHKIB OCBITHBOT'O MPOLIECY NENarorivHux 3akianiB Bummoi ocsitu (nani 3BO) B
YMOBax €BpoiHTerpanii 00yMOBIIeHa CyKYIHICTIO 30BHIIIHIX 1 BHYTpPIlIHIX ()aKTOpiB, sIKi
BIUIMBAIOTh HA MOKa3HUKHM SIKOCTI BHIIOT ocBiTH. I[loTpeGoi0 TOro € miABUINCHHS
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aBToHOMHOCTI 3BO B cydacHHX yMOBax, IIO 3yMOBJIEHO HEOOXiTHICTIO pO3pOOKH HOBHX
TIpOIIeAyp KOHTPOJIO, 3a0e3NeyeHHs] Ta OIHIOBAaHHSA SIKOCTI OCBITH, AKi O rapaHTyBamu
BUPIIICHHS KJIIOYOBUX MPOOJIEeM Cy4acHOi BUIIOI OCBiTH. CaMe MOHITOPHUHT 1 CIYI'ye THM
MOKa3HUKOM SIKOCTI NpodeciifHoi MisSUIBPHOCTI YYaCHUKIB OCBITHHOTO MPOLECY 5K METO.
3MIACHEHHS MPOLEAYP TAKOTO POJY.

AKTyanpbHOIO € came MpoOjeMa KOHTPOJ B cucremi ympasiinHs 3BO sk
iH(hopMaIiiiHoi 6a3u, KOTpa 6 CHCTEMaTUYHO OHOBIIOBAIACS i 3a0e3IeuyBaia MOXKIUBICTh
SIKICHOT XapaKTepUCTHKU TMPOQECiiiHOI iSUTBHOCTI MeNaroriB Imoa0 MPUHHATTS pIlIcHb B
YIPaBJIiHHI BHKJIAAbKAM CKIIaJ0M. 3a3HaueHa mpooiieMa i XapakTepHu3ye pi3HOPITHICTD i
HECUCTEMAaTH30BaHICTh BHINOI OCBITH, IO CIPUYMHSIE TPYAHOINI B aHaTi3i mpolOiieM i3
3a0e3neueHHs AKiCHOI poQeCiifHOT MisTbHOCTI (paxiBIiB Ta MPUYHH, IO ii 00yMOBIIOIOTE.

META JOCJIIKEHHS

Merta mocinimkeHHs TOJSIrae B OOIPYHTYBaHHI MOHITOPUHTY 3a0€3MEUCHHS SIKOCTI
npodeciiiHoi OCBITH MeIaroriB B yMoBax €BpOiHTErpaliiHUX MPOLIECIB.

TEOPETUYHA OCHOBA TA METOAU AOCJII>KEHHSI

HaykoBo-npakTH4HHUH iHTEpEC Y pO3pi3i HAIIOTO JOCHIHKECHHS CTAHOBJIATH Mparl
3apyODKHMX BYEHHMX MI0JI0 SKICHOTO MOHITOPHMHTY IIEIaroriyHOi OCBITH, TakKuX SK:
C. Aunpees, T. boposa, I'. JImutpenko, 1. JIpau, 3. XKusko, I'. €Enpuukosa, 1. Kamycri,
O. Kacesnosa, I'. TTonsikoBa Ta iH.

JocinimxeHHs: 00yMOBJIEHO BHKOPHCTaHHSAM TaKMX TEOPETHYHUX Ta EMITIPHIHUX
METOJIB, sK: TOpPIBHSHHs, aHalli3, CHHTE3, Yy3arajJbHEHHs, Oecima, iHTepIIpeTallis,
MO/ICITIFOBAHHS Ta iH.

BUKJIAJL OCHOBHOI'O MATEPIAJY JOCJIIKEHHS

MoHiTopuHT SIKOCTI Tpo(eciiHOi KOMITETCHTHOCTI IeJaroriYHUX MpaIliBHUKIB
3BO sBisie co0Or0 IIUIICHWIA YNPaBIIHCHKUM 1HCTPYMEHT 30epiraHHsa, oOpoOku W
nomupeHHs iHpopmarii o0 sKocti npodeciitHol MisUIbHOCTI MefaroriB BUIOT IIKOJIX Ta
BU3HAYCHHS 11 CTaHy PO3BUTKY W CIIPOTHO3YBaHHsI B KOHTEKCTI PO3POOKH METOJMKH HOTO
[IPOBEICHHSI.

ITix MeTOIUKOW MPOBEACHHS MOHITOPUHY JOCITIKCHHS SKOCTI mpodeciiinol
OCBITH TeJaroriB po3yMi€MO TI€EBHHI CHCTEeMHHH WIpOIeC BIAMOBIIHO g0 HOro
OpraHi3anifHOro CynpoBoJy B OpPraHIYHOMY NO€JHAHHI NPUHIMUIIB, METOIIB, 3MiCTy,
AITOPUTMY [iH, 3aco0iB, NMpOrpaMH KOPEKIIHHUX 3aXOJiB Ta MOTOYHOIO BiJCTEKEHHS
pe3yJIbTaTUBHOCTI ~ MOHITOPHHTY, IO HaJalOTh  IPOLECyalbHY  XapaKTEpPUCTUKY
npodeciitHol iSUTBHOCTI KOXKHOTO 3 HAYKOBO-TIEAAroTiYHMX IPAIliBHUKIB Ta IIOETAIHE
JIOCSITHEHHSI O4iKyBaHOTo pe3ynbTary (Jmurpenko, 1996; [ipau, 2013).

3rimHo 3i crarreto 48 3akoHy Ykpainm «IIpo ocBity» mouimopume sxocmi
oceimu — 1ie CUCTeMa MOCIII0OBHHUX 1 CUCTEMAaTHYHUX 3aXOJIiB, 10 3IiHCHIOIOTHCS 3 METOI0
BHSBJIICHHS Ta BiJCTEXEHHS TEHACHIIN y PO3BHUTKY SKOCTI OCBiTH B KpaiHi, HA OKPEeMHX
TEPUTOPIAX, Y 3aKTagax OCBITH (IHIMHMX Cy0’€KTaX OCBITHBOI MiSUTBHOCTI), BCTAHOBIECHHS
BiNOBITHOCT] (paKTHYHUX PE3yIbTATIB OCBITHBOI AISIIBHOCTI 11 3aBICHUM LIJISIM, a TaKOX
OIIiHIOBAHHS CTYIICHS, HANIPAMY i IPUYHH BigxwieHs Bix mineit (Kamycrin, 2014).

Momnitopusar 3abesnmedeHHs sKOcTi mpodeciiiHoi ocBiTH mnenmaroris (mam —
MOHITOPHHT) 00yMOBIIEHHI TOTPeOOI0 3a0e3MeueHHs YYaCHUKIB OCBITHBOTO IIPOLIECY came
3BOPOTHHUM 3B’SI3KOM, KOTPHI J03BOJISIE BHOCUTH TOCIIIOBHI NMOKpALIEHHs (3MiHM) B XO.i
BIIPOBAPKCHHS OCBITHBO-IIPOQECIITHNX MPOTrpaM II0JI0 MiABUIIEHHS SKOCTI pe3ynabTaTiB. Y
Cy4acHOMY PO3YMiHHI MOHITOPHMHI NpogeciiHOT SKOCTI OCBITH II€AaroriB BUKOHYE POJIb

nporecy niarnoctysanss ([JJooko Ta iH., 2014; JIpau, 2013).
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IMocunenns cmiBpoOiTHHITBA 3 KpaiHaMu €C B KOHTEKCTi 3a0e3MeUeHHS SKOCTI
OCBITH BTIIMJIOCS Y MeXax Tak 3BaHoi CriibHOI cuctemu 3a0e3nedeHHs skocti — Common
Quality Assurance Framework (CQAF) ta €poreiicskoi Mepexi 3a0e3meueHHs SKOCTi —
European Network on Quality Assurance in VET (ENQA-VET). Ilomituka miomo
MIOCHJICHHS cIiBpoOiTHUITBA MiXk KpaiHamu €C y cdepi 3abe3nedenHs skocTi npodeciiHoi
OCBITH 1 HABYaHHS MOJISITAE B (DOKYCYBaHHI Ha OOMiHI MOJIEIISIMU Ta METOAAaMH, BUPOOJICHHI
CHUIBHUX KPUTEPIiB Ta NPHHIMIIB SKOCTI mpodeciiiHol ocBity 1 HaBuaHHs (dpau, 2013;
XKusko, 2010).

BaxnmBoro BiX0OK0 Ha MBOMY HUIAXY OYyi0 OOTpYHTYBaHHS CHUIBPHHUX HPUHIIHIIIB,
KepiBHHX 3acaj Ta IHCTpyMeHTiB 3abesmeueHus sikocti y chepi IIOH (Common Quality
Assurance Framework — CQAF) (2003) 3 mogambmiuM iX 3aTBEPIPKEHHSM y CHeIliaabHii
pesomonii €Bpomneiicekoro Ilapimamenry i €spomneticekoi Pamu (tpaBens 2004). Kinrogosnmu
aCIeKTaMU € KOHIICHTPAIIisl CIUTFHIX 3yCHIIb MO0 MOKPAIIECHHS SKOCTi OCBITH JJIST MOJIOI
i J0pOCiMX, BKJIIOYAIOYM SIKICTh HABYAJIBHOTO MpOLECY, SKICTh BHKJIAJaHHS Ta SIKICTh
METOJIMYHOTO CYNPOBOAY MpOIECY HaBUaHHA B KpaiHax-umeHax €C romro (€rpHHKOBA
Ta iH., 2009; XKuexko, 2010).

MKOHaHHA HaBUYANLHO
HaBaHTaKeHHA

- - : ¢ PiBeHb HaBYanbHO- : -
KiCTb NpoLecy 4iANbH 2 s s BOEYACHICTL33MOBHEHH
= METOAWUYHOI A4iANbHOCTI =
BuKnagayis 3 z 2 : 8| frasuansHoi gokymeHTaui
IEAarOr MHUX NPaUiBHWKII

WO BUKNBABIOTHCH,

i ANOBIAHICTD AUCUMNNIH,
OCBITHBOMY CTaHA3PTY

: Fnnbuna i cydacHicto

PiseHb opranizauiiivoi | | . Sisiemt Haykoso-TeopeTuyHoiTa | | |8

AIANBHOCTI NEASMOMYHAX = m s : npodeciitHo-NPaKTMYHO!
npauisHMKis iHbopmauiiy BuKknaaaHHi!

- HEBY3bHAX AUCLMNAIH
PiseHb 3agoBoneHHa - -

N INOKUBaYIB OCBITHIX N
. - dac : ! : ! LouinsHicrs subopy i
[OHITOPMHT AKOCTL - + . . N - BUKOPUCTaHHR METOAIB i
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Kit04oBOI0 y MOHITOPHHTY pe3yJBTATHBHOCTI OCBITHBOTO MPOIECY B CHCTEMI
MEHEIDKMEHTY TMEeAaroriyHuX 3aKIaliB OCBITH € (aKTOPHO-KpUTEpialbHA CyOMOIeTh
JISTIBHOCTI TI€JIaroriYHOro MpalliBHUKA, sSKa OOYMOBJIEHa PO3KPUTTAM HOro 0COOMCTHX
SIKOCTEH 1 CKJIAJIOBUX HayKOBO-TIEJIATOTIYHOI JISTIbHOCTI, KOTpa 3yMOBJICHA IHJMBIILyalbHUM
IUIAaHYBaHHSM MEJaroriyHuX MPaliBHUKIB 1 BKIIOYAE Taki (haKTOpHU: iHAMBIAYaJIbHI SKOCTI,
HaBYaJIbHY pOOOTY (BUKOHAHHS HABYAIBHOTO HABAaHTAXXEHHs), OpraHizaiiiiHy pooory,
HaBYAJIbHO-METOAMUHY pOoOOTY Ta pe3yiabTaTH poOOTH BUKIaa4a (IuB. puc. 1).

Jis oniHKM sSIKOCTI opraHizamii npodeciitHol MisTTPHOCTI KOKHOTO TMEAaroriqHOro
npaniBarka 3BO BapTo BUKOPHCTOBYBATH (DaKTOPHO-KpUTEpIalbHy CyOMOIENb TPpOoQeciifHOl
nmistmeHOCTI nexaroris 3BO.

[Tapamerpamu TpeCTaBIEHOI MOJENI € PO3BUTOK Hpo(eciiiHOi KOMIETEHTHOCTI
MearoOTiYHMX TMPAMiBHUKIB, SIKICTh TPOLECY MisUTBHOCTI BHUKJIAIA4YiB Ta pPIiBCHb
OpraHi3alifHOi  TiSUTBHOCTI  IMeAaroriyHux mpaniBHUKIB. [lepepaxoBaHi  (akropu
OOIpyHTOBaHO BIZMOBITHO 1O KPUTEPIiiB, BUAUICHUX Y pe3yJbTaTi JIOTIYHOTO aHali3y
oprasizamnii mnpodeciiHOi MiSUTPHOCTI MEAAroriYHUX MPAIIBHUKIB Ta BiJIOBITHOCTI
HOPMAaTHBHUM JOKYMEHTaM.

Daxmop «PiseHb HABYATLHO-MEMOOUUHOT OISILHOCMI NedA202iUHUX NPAYIBHUKIE
3a0e3rneueHo KPUTEpisIMU OLIIHIOBAHHS pe3yJbTaTiB NMpoQeciiHol AisUIBHOCTI Ieiaroris
10/10 HEOOXITHOCTI JOTPUMAaHHSI KJIFOUOBOTO MPUHIIMIY — OLIIHKU PiBHS JIOCSTHEHHS IIiJIel
JISUTHHOCTI 3aKJIaJy BUIIOT OCBITH, HOTO OKPEMHX CTPYKTYPHHUX INIPO3ILNIIB Ta KOXHOTO
¢axiBus ocobucto. Takwii MiAXiZ Hagae MOXIHUBICTH 3’SCYBaTH HAsSBHICTh BiIXWJICHD Bil
oTed TemaroridyHol [iSUTBHOCTI IIMOMO 3aCTOCYBAaHHS BIAMOBIMHUX MdiH 1 KOPEKTHB
BIJIMOBITHO J10 KOHKpeTHOT cuTyarii (JImutpenko, 1996; €npuukosa ta in., 2009).

Daxmop «Axicmb npoyecy JisinbHOCMI 8UKIAOA4IE» 3yMOBICHO TAKUMHU (aKTOpaMHU
SIK PiIBEHb HABYAILHO-METOAMYHOI TisSUTBHOCTI IEJarori9HNX MPAIliBHAKIB Ta MPOAYKOBAHO
BYAaCHUM BHUKOHAHHSM HaBUAJIBHOI'O HABAHTA)KEHHS, CBOEYACHICTIO 3alIOBHEHHS HABUAIBHOT
JOKYMEHTAI1 Ta BIAMOBIAHICTIO MUCUHUIUIIH OCBITHROMY cTaHmaapty (IoOko Ta iH., 2014;
’Kugko, 2010).

Daxmop «PieeHb opeaHizayilinoi OisLIbHOCMI Ne0a202iYHUX NPAYIBHUKIBY 3yMOBICHUN
TaKUMHU KPUTEPiIMHU K CAMOOIIIHKA Ta PIBEHb 3aJOBOJIEHOCT] CII0KMBAYiB OCBITHIX MTOCIYT
B KOHTEKCTI OL[IHKM BJIaCHOI poOOTH (3BaHHS, 3a0X0UYECHHS, HAaropoan) i OLIIHKY BUKJIa[adiB
crynenramu ([pay, 2013; Kamycrin, 2014).

3nifiCHEHHS! MOHITOPHHIY 3aJ0BOJIEHOCTI NPOQeciiHOI0 MiSIBHICTIO II€Aaroris
3BO B KOHTEKCTi 3a0e3rNeueHHs1 1 BOPOBAIKEHHS! pO3po0JIeHo0i (aKTOpHO-KpUTEPiaIbHOT
MOJIeTi JJO3BOJISIE BIiICTIIKYBAaTH IMHAMIKy ITOKa3HMKIB II0JI0 3aJ0BOJICHHS HEPCOHATY
PE3YJIBTAaTUBHICTIO BJIACHUX OTPUMAHHMX JOCSITHEHb, SKi CHPHSAIOTH MiJBHUIIEHHIO PiBHA
AKOCTI TIpodeciifHoi OCBITH BUKIIagadiB.

Oco0mBIcTIO IIi€T MOJEl € MOXKIUBICTE i amanTaiii mas xoxxuoro 3BO, mio i
3a0e3nedye BapiaTHBHICTH Mi€BocTi. [lepiogWyHO OIiHIOIOYM BIAacHy HpodeciiHy
TsSIBHICTh, BUKIQJa4 MAa€ MOXIJIMBICTh 3MIHCHIOBATH I1HIMBIIyaJIbHUH MOHITOPUHT
CaMOpPO3BHUTOKY, TIOTOYHE KOpEryBaHHs pediekcii momo OCOOUCTICHOTO 3pOoCTaHHS i
KOMIIETEHTHOCTi. 3O0BHIITHE OLIHIOBAHHS CHpHUSE peaji3amii MOXXIHWBOCTI YIIPaBIiHHI
BJacHEe PO3BHUTKY (haxoBOCTi BHKJaJaya, opradizamii foro meromuuHoi poboru B 3BO
10/10 3/IMCHEHHS a/IpecHOl JONOMOTH 1HIIMM YY4aCHHKaM OCBITHBOro mporecy ([Jooko ta
iH., 2014; €npHuKOBA Ta iH., 2009).

TakuM YMHOM, MOHITOPHHI OOYMOBIJICHHH BMOTHBOBAHICTIO, 32 CHELU(IUHICTIO
SIKOi BHKJIAJiad CaM 3alliKaBJICHHH B 00 ’€KTHBHIA Ta HE3aJC)KHIH OLIHII CBOET mpai,
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MONTYKY HOBHX TEXHOJIOTiIA, BHU3HAUYEHHI NIIIXY BJIACHOTO MpOQeciifHOTO 3pOoCTaHHH,
BiIBIAYBaHHI BIJKPUTHUX 3aHATh CBOIX KOJET 1 MPOXOMKCHHS KypCiB ITiJBUIICHHSI
npodeciitnoi kBamidikairii (Ipau, 2013; XKusko, 2010).

Oprani3aiiiss MOHITOPUHTY II0JI0 BU3HAYCHHS JIarHOCTUKH MEIaroriqyHol MisuTbHOCTI
Ta aHaTi3y pe3yJbTaTUBHOCTI OYIKYBaHMX IOKAa3HUKIB SIKOCTI OCBITH 3a 3a3HAYCHUMH
MIOKa3HUKAMH CIIYTYE i€BUM YHHHHUKOM INpodeciiiHoro 3pocTy negarora. st mpoBeeHHS
MOHITOPHHTY TIOTPiOCH (PYHKITIOHATEHUH PO3MOALT 000B’SI3KiB (QITOPUTM [Iili) BiAMIOBiIHO
J0 opraHizamiitHoi mpomenypu. /1o poOOTH eKcrepTiB, AKi 3a0e3MedyloTh IPOBEACHHS
MOHITOPHHIOBOI TPOLEIYPH, 3aCTOCOBYIOTH II€BHI BHMOTH: KPEaTHBHICTh, KOMIETEHTHICTB,
aHATITUYHICTh, TIO3UTHBHE CTABICHHS 10 JIOCHTIPKCHHS, KOJICKTHBI3M, KOHCTPYKTUBHICTh
Ta KPUTWUYHICTD MHCICHHS, CaMOKPUTHYHICTH TOmO. OIiHIOBaHHS 3/iHCHIOETHCS
BIZIMOBITHO 10 NPOLEAYPH SIK NPOTATOM HAaBYAJIBHOTO POKY, TaK 1 IijJ 4ac arecTaril.
OrliHKa aTecTallilOBaHHS 3a3BHU4Yail CKJIANAEThCS 13 YCIX BHUINE 3a3HAYCHUX MOKAa3HUKIB. B
OCHOBHOMY BUKOPHCTOBYIOTh OILIIHIOBaHHS 32 TAKMMU piBHSIMU (Tabu. 1).

Taomums 1
PiBeHb XapakTepuCTHKA MOKA3HHUKA
Huseknit 0—1 Gan BupakeHni HeToCTaTHBO
Cepenmiii 2-3 Gammn Y Mexax HOpMH
Bucoxwii 4-5 Gami Bupakenwii sskicHO i cTabiIBHO

Sk 3acBiguye aHaji3, B OCHOBY MOOYJIOBH €BpOICHChKOiI PaMku 3abe3medeHHs
SKOCTI ocBiTH 3aknajeHo nukia sikocti (PDCA Cycle), sikuit 3a BU3HAYEHHSIM €BPOMEHCHKOTO
TEMaTHYHOI'O TIJIOCApil0 SIKOCTI B OCBITI 1 MiATOTOBL{, BKJIIOYae IUIaHyBaHHs (erar
MIPOEKTYBaHHA), peai3allito (eTan BIpPOBaHKEHHS), KOHTPOJIb (€Tal KOHTPOIIO) Ta MisSUTHHICTH
(eTam kopexiiii, nokpamieHHs, aganraiii) (Auapees, 2008; €nbHrkoBa Ta iH., 2009).

Bubip miarHOCTHYHOTO IHCTPYMEHTApif0 MO0 BU3HAYCHHS OIIIHKH piBHA
npodeciifHoi miaroToBku cepen mexaroriB 3BO HUHI TOBOMI pi3HOMAaHITHHHA (HATIPHKIIA,
KBaJiMeTpH4Hi Tabauii mpodeciiiHol AisTFHOCTI, TECTOBI MaTepiaiy, KapTH PEHTHHTOBOTO
BiJICTeXKEHHS €(EKTHBHOCTI IMeJaroriyHol TisyIbHOCTI (3BaHHSA, CTaXX POOOTH, HASBHICTH
MTOYECHUX 3BaHb, WICHCTBO B MPOQCI(IKOBiil opraHizamii Ta iHII BiI3HAKN), AHKETH TOIIO0
(1o6xo Ta iH., 2014; €nmpHUKOBA, 2008).

Buxonsun 3 1ux MoJIOKEeHb, iCHYe TEeBHA KJIACH]IKaIlis 32 MPOLEAYPOIO OIiHKH
MOHITOPHHTY 3aJIC)KHO BiJ IT’ITH PiBHIB CHCTEMH 3a0e3MeUeHHS SIKOCTI BUIIOI OCBITH (IUB.
Tadm. 2).

Kpurepii o1iHIOBaHHS AisUIBHOCTI MEAAroriB 3aK/Iaay BUIIOT OCBITH BiIIOBIIHO 10
LUX PiBHIB 0OYMOBJIEHI 3a0€3MIEUEHICTIO CIiBPOOITHHKIB Ta 3100yBayiB OCBITH HEOOXiIHOIO
TEXHIKOI0, MPOrpaMHKUM 3a0e31edeHHsl, CeiabHO 001aJHAHUMH ITPUMIIEHHSIMH TOIIO.

Amnanizytoun iHQopmamnilo pe3yiabTaTiB MOHITOPUHTY SIKOCTI OCBITH, BapTo
3BEpPHYTH YBary Ha YMHHHKH, SIKi BIUIMBAIOTH Ha HOTO pe3ylbTaTUBHICTH i MOXYTb MaTH
MMO3UTHBHUI YM HETATHBHUH HACIHIZOK: 3MiHa KaApiB y MPOIECi JOCHIIKCHHS; YNHHUKHY,
110 CIIOTBOPIOIOTH ICTHHHI OIIHKH (SKICTh IHCTpYMEHTapiro, mpodeciifHiCTh, MATOTOBICHICTS 1
yacta 3MiHa KaJpiB y IpOIeci eKCIEePHIMEHTATbHOI pPOOOTH, EKBiBaJIEHTHICTH TPy,
TIepeKpydyBaHHsI pe3yabTaTIB, COIiALHE CTAHOBUIIE, 30BHIIIHE CEPeIOBUIIE); MPOdECiiHICTh
1 BIAMOBIIHA TMIATOTOBJICHICTh KaJpiB; TNEPIOAMYHICTH TPOBEACHHS JiarHOCTYBaHHS;
rpynoBa ¢anbcudikalliss pe3ynbTaTiB, BIUIMB COMIALHO-TEPUTOPIATBHOTO CEPEIOBHUIIA,;
JIOCKOHAJTICTh JiarHOCTHYHOTO IHCTPYMEHTapiro (COMiabHO-TICHXOJOTIYHI, TICHXOJIOTO-
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TIeIaroTi9Hi, MEAWYHI METOIH IOCHIIPKEHHS); MBHIKICTh MPOTIKAaHHS MEepioxy amarTariil
YYacCHHUKIB JIOCH/KCHHS;, BiAOip (CKBIBAJICHTHICT, TpPYH) YYaCHHKIB JOCIHIIKECHHS,
(axTopy, 1110 HE 3MIHIOIOTHCS 3 YacoM, 1 (haKTOpH, 110 3MIHIOIOThCS, TOLW0. BuMoramu o
JIarHOCTUYHOTO IHCTPYMEHTAPIIO € BaIIHICTh, apoOOBaHICTh, 3pY4HICTh Y BUKOPUCTAHHI,
B OKpEMUX BHIaJIKax aHOHIMHIcTh ([pau, 2013; XKusko, 2010).

Tabmuig 2
PiBHi cucTemMu 3a0e3neueHHs AKOCTi BUIIOI OCBIiTH
PiBenn XapakTepucTruka
PiBens A PiBens opranizauii podoTH BUKIIagaya — y4acTh BUKJIaa4a B po3poOi

poboYHX Mporpam i KypciB, 3a0e3MeueHHs 3MiCTy HaBYaIbHUX KYPCiB,
KEpIBHULTBO CTYACHTAaMHU, ITiJIBUIEHHS KBamiikaiii

Pisens B PiBeHs oriHIOBaHHS poOOTH BHKIIA/1a4a.

Kpurepisimu oriHIOBaHHS JisNIbHOCTI BUK/Iaa4iB Ha IIbOMY PiBHI €:

1) yuacTh y po3po0iii po6ounx mporpaM HaBYAIbHUX JUCIMILTIH,

2) po3poOKa METOIMYHOTO MaTepiaiy Ajsi pOOOTH CTYACHTIB Ta 3aBAaHb
i3 IOTOYHOTO, ITiZICYMKOBOTO KOHTPOJIIO Ta KOHTPOJIIO 3aJIMIIKOBUX 3HAHb;
3) ygacTh y HAayKOBO-TIPAKTHYHHUX KOH(EPEHITIIX

(my6mikarii Te3 qomnoBiaei He MeHie 4 c.);

4) my6Gutikallii B HAyKOBO-TIPAKTUYHUX KYpHAJIAX;

5) minBuineHHs KBasiQikarii

Pieens C. PiBenb oprasizariii po6oTH CTyaeHTIB (epeBipKa 3HAHb Ta BMiHb CTYIEHTIB,
3a0e3MeueHHs IPOoLEAYp 3BOPOTHOTO 3B’ SI3KY, CAMOCTiHA HaBYaJIbHA

Ta rpoMajicbka poboTa).

KpuTtepisimu oLiHIOBaHHS SKOCTI AisTTBHOCTI BUKJIaJaduiB Ha I[bOMY PiBHI
BUCTYIAOTh!

1) 3acBO€HHST 000B’I3KOBOI TEOPETHYHOI IIPOTPaMHU;

2) 3aCBO€HHS 000B’I3KOBOI PAKTHYHOI MiAITOTOBKU;

3) y4acTh y HallOBHEHHI HaBYaJIbHUX JUCIUILIIH,

4) 3aCBOEHHS MaTepiay U cCaMOCTIHHOTO BUBYCHHST;

5) yuacts B omiMItiagax, KOH(EPEHITSIX, BUCTABKAX;

6) ygacTh B OpraHax CTyJEHTCHKOTO CaMOBPSTyBaHH

PiBens D PiBens opranizanii pobotu 3BO (piBeHb opranizariii aaMiHicTpaTUBHOT
po6oTH) — opraHisailis poOOTH BHKJIaAa4a, IIMKJIOBOT KOMICI1, BiIiJICHHS,
KEpIBHULTBA JOTIOMIXXHUX aJAMiHICTPATHBHUX MiIPO3/IiIiB.

Kpurepii omiHIOBaHHS SKOCTI JisTIBHOCT BUK/IAAa4iB HAa IbOMY PiBHI:

1) miaTpuMKa aKTyalbHOCTI MPOBaPKYBAHOT OCBITHBOI HisTBHOCTI;

2) mixBUILEHHS KBaJiQikarlii;

3) 00’ eKTUBHE OILIHIOBaHHS MPodeciiHOi AisIbHOCTI MpauiBHUKIB 3BO;
4) BUpILIICHHS CKIIQJIHUX 3aBJaHb Ta BIPOBAHKCHHS 1HHOBALIH Y MalOyTHIO
npodeciro

PiBens P PiBens opranizanii y4acti npaienasiuiB: GOpMyBaHHsS BUMOT JI0 3MICTY
MPaKTUYHOI YACTUHU HABYAIBHHUX KypCiB, y4acTh B OLIHIOBaHHI 3HaHb

Ta BMiHb CTYJICHTIB

30kpeMa, BHYTPIIIHE OIIHIOBAHHS SKOCTiI OCBITH 3IiHCHIOETHCS BiAMOBITHO IO
pexoMeHaliii eBporericbkoro KepiBHUIITBA 13 CaMOOITIHIOBAHHS SKOCTI i iependadae 30ip
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cnenianpHOI iH(pOpMarii mpo 3axiaau npodeciiftHoi 0cBiTH, e(hEeKTHBHICTD iXHBOI TisUTHHOCTI.
Moro pesynsTaTH BpaxoBYIOTBCS IIjl Yac ILIAHYBaHHS 3aXOMiB IIOJO BIOCKOHAJICHHS
pobotu 3aknaiB mpodeciiiHoi OCBITH, a TAKOXK y MPOIECi 30BHIIIHBOIO OLIHIOBAHHS SIKOCTI
(1oOko Ta in., 2014; dpau, 2013; XKusko, 2010).

BUCHOBKMU TA INEPCITIEKTUBHU MMOJAJIBLINX PO3BIJOK

TakuM YMHOM, MOHITOPHUHT HE JIHIIe 3a0e3Meuye AOCTOBIPHICTh iH(popMaIii mpo
SIKICTh Ta e()EeKTHBHICTb AisUIBHOCTI Melarora, a i CTUMYIIOE pe3yJIbTaTUBHICTh HOTO Mpali,
IHTEIeKTyalbHy IHINIATHBY, NParHEHHA MOOCSATTH IIe KpaIldX pPe3yNbTaTiB, MPOOYIKYE
iHTepec MO TBOPYOCTI, CIpHSAE€ OTPUMAHHIO BHM3HAHHA B KOJEKTHBI. SIK HacIiIoK,
BIOCKOHAIIIOETHCS IHOMBIAyaJbHa TBOpYA JabopaTopis KOXKHOIO yYacHHKA OCBITHBOTO
nporecy, 30aragyrodiuck HOBUMH 3HaXiJKaMH Ta 1JesMH, iJBHIIYIOYH TBOPYMN TOTSHIial
MIeIarOTi9HOT0 KOJIEKTUBY H piBeHB Mpo(eciitHOT MaCTEpHOCTI KOKHOTO.

Pexomennariii momo 30BHIIIHEOTO OLIHIOBAHHA SKOCTI MpodeciiiHol meaarorivaol
OCBITH YMOXJIMBIIOIOTH HOrO 3IMCHEHHS 3a JOIOMOIOK CTaHAApTiB, IPOLEAYD
ceptudikaiii OCBITHIX MporpaMm i akpeauraiii Ta 3a aKTUBHOI Y4YacTi MeJaroridyHuX
NpaIiBHUKIB 3aKiaJiB BUIOI ocBiTH. [lyisi Horo 3ailiCHEHHS CTBOPIOIOTHCS EkcrepTHi
KOMicii Ha 4oJIi 3 peJCTaBHUKaMH pOOOTOAABIIB, IO CKIAAy SIKUX BXOISATH MPEICTAaBHUKU
neBHUX npodeciii abo npodeciiiHux acouialiid, MiCIIeBI eKCIIEPTH 3 NUTaHb PUHKY Tpalli.
3a miIcyMKaMu 30BHIIIHBOTO OIHIOBaHHS SKOCTI OCBITH TOTYETbCS ILOPIYHUIMA
HAIIOHAITLHUH 3BIT, SIKW MOA€THCS Y BIIIOBIIHI IHCTAHIIII.

ITepcrieKTHBH MOAAJBILIOrO JOCIIHKEHHS MOJATAI0Th Y KOHKPETH3aLlii CIIPSIMOBaHOCTI
3apyOiKHOTO Ta BITYM3HSHOTO TIIEJATOTIYHOTO JIOCBiTy, HOTO PO3IOBCIOKCHHI Ta
y3arajJbHEHHI; €(EKTHBHOMY BUKOPHUCTAHHI KBaJi(iKaIliifHUX MOXJIMBOCTEH Ieaarora,
3aCTOCYBaHHS NPAKTHYHOTO JOCBiAY i Mpale3aaTHOCTI; IUIAHYBaHHI POOOTH METOJUYHOTO
00'eTHAHHS TIEIAroriYHUX TNPAIiBHHUKIB;, BIIKPUTTI HOBHX NPOOJIEMHUX CHTyaIliii Ta
CTBOPEHHI THX, 32 SKHX CaM BHUKJIaJay 3alliKaBJICHHUH Yy He3aJe)KHOMY O0'€KTHBHOMY
OIIHIOBAaHHI BJIACHOI [iSUTBHOCTI; BHUSBJICHHI MOMWJIOK Yy IUIAHAX, IUIAX, HOpPMax, SKi
BCTAaHOBJICHI aJIMiHICTpalli€l0 3aKiajy; 3a0e3NeueHHi MexXaHi3MaMH PETYJIIOBaHHS LUISXIiB
Ta WiNeil 1X JOCSITHEHHsS; MOXJIMBOCTI IeENaroriB, a TaKOX OaThbKIBCHKOIO KOJEKTHUBY
CTBOPUTH 00'€KTUBHY KapTHHY HaBYAJIbHO-BUXOBHOT'O ITPOIIECY TOIIIO.
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ABSTRACT

The article analyzes current problems of implementing inclusive education in
educational institutions of Ukraine and countries of the European Union. Various specific
aspects of inclusive education in European countries are highlighted. It is substantiated
that there is a need to stimulate the use of the best world experience in the implementation
of inclusive education in different countries. An important aspect is ensuring effective investment
into inclusive education both in Ukraine and in the countries of the European Union.

The purpose of the article is to analyze the experience of implementing inclusive
education in the countries of the European Union and Ukraine.

It is defined that the implementation of inclusive education in Ukrainian educational
system has a number of urgent problems that must be solved, namely: the lack of a clear
mechanism for the implementation of inclusive education; the lack of a unified approach to
understanding the terms used in the process of obtaining an education by people with
special educational needs; the need to introduce inclusive education at all levels of education in
Ukraine; different sub-departments of educational institutions (special and general); the
need to review the mechanism of state financing of educational institutions that provide
inclusive educational services; introduction of broad educational work among the population
regarding the necessity and positive nature of the implementation of inclusive education.

Current problems of inclusive education in the European Union are as follows:
increasing the quality and significance of inclusive education; increasing the number of
graduates and reducing the number of people who do not graduate from educational
institutions; review and preparation of educational programs that will meet the needs of
people with special educational needs in education; stimulating the use of world leading
experience in teaching and scientific research; providing higher education students with
wider opportunities to acquire additional skills through study and internships abroad;
strengthening links between inclusive education, research and business; ensuring effective
investment into inclusive education.

Keywords: inclusive education, countries of the European Union, Ukraine,
educational institutions, people with special educational needs.

AKTYAJIbHI IPOBJIEMHY BIIPOBAJI’KEHHSI IHKJIFO3UBHOI OCBITH
B 3BO YKPATHHU TA KPATH €BPOIIEMCBHKOI'O COI0O3Y

AHOTANIA

Y emammi npoananizoeano axmyanvbHi npodremu 8nPOBAONHCEHHS THKIHO3UBHO2O0
HasuauHs 6 3akaadax oceimu Ykpainu ma kpain €gponeticbroeo Cow3sy. Bucsimneno pizni
cneyughiuni acnexmu IiHKIIO3UGHO20 HABYAHHA €68PONelicbkux Kpain. OOIpyHmMo8aHo, ujo
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icHye nompeda CIumMyI08aHHs BUKOPUCIAHHS NEPE00B020 CEIM0B020 00CBI0Y V BNPOBAOIHCEHHI
IHKTIO3UBHO20 HABYAHHA 6 pI3HUX Kpainax. Baowcnusum acnekmom € 3abesneuenns
epexmusHo2o iH6eCmy8anHs 8 Npoyec IHKIO3UBHO20 HABYAHHA AK 6 Ykpaiui, max i
Kkpainax €sponeiicokozo Coio3y.

Mema cmammi — npoananizysamu 00cgi0 peanizayii iHKIO3UEHO20 HAGUAHHS 6
Kpainax €sponeticokozo Coto3y ma Yrpainu.

3’acosano, wo 6npogaddicents IHKNOZUBHOO HABUAHHA 8 YKPAIHCLKY OC8ImHIO
cucmemy MA€ HU3KY AKMYATbHUX NpoOiem, SKI nompedylomv GupiuieHHs. GI0CYMHICMb
YiMKO20 MEeXAHIZMY pednizayii IHKII3UBHO20 HABYAHHS, 8I0CYMHICMb €0UHO20 Ni0X00y 00
PO3YMIHHA MepMiHi8, AKI 8UKOPUCMOBYIOMbCS y npoyeci 3000ymms oceimu ocobamu 3
0CcoOUBUMU OCBIMHIMU NOMPebamlL, HeODXIOHICIb 3aNPOBAONHCEHHS THKIIO3UBHO20 HABUAHHS
Ha 6cix pisnsx oceimu Ykpainu, pizna niogioomuicme 3axiadie oceimu (cneyianvHux i
3a207bHUX); HEOOXIOHICMb nepe2nsioy MeXawizmy O0epiucasH020 (QIHAHCYS8anHs 3aKIaAdie
oceimu, AKi Ha0arOMyb IHKIIO3UBHI OCGIMHI NOCYeU, 3ANPOBAONCEHHS WUPOKOT NPOCEIMHUYLKOT
pobomu ceped HaceneHHs WOO00 HeOOXIOHOCMI mMa NOZUMUSHOCMI 6NPOBAONCCHHS
IHKNII03U8HO20 HABUAHHA.

Axmyanohumu npobaemamu iHKII03u8HO020 Haguanus 8 €poneticokomy Coiosi €
maxi: ni08UWeHHs IKOCI Ma 3HAYYWOCMI THKIIO3UBHO20 HABUAHHS, 3011bUEHHS KiTbKOCMI
BUNYCKHUKIG MA CKOPOYeHHs 0CiO, 5AKI He 3aKiHuYIOmb OCGIMHI 3aKA1aou, nepeaiio ma
ni020MOBKA HABYANLHUX NPOSPAM, SKI 3A0080IbHAMUMYNb HOMpedu 0ciO 3 0coOaUBUMU
OC8IMHIMU nompebamu, wo 3000y6ar0Mb OCEINY, CIMUMYIHBAHHL BUKOPUCHAHHS NEPE008020
€8imo602o 00C8idy y BUKIAOAHHI MA HAYKOBUX OOCTIONCEHHSX, HAOAHH WUPUUX MONCIUBOCTEL
3000y8auam GuUWOI OC8IMU 6 OMPUMAHHI O00AMKOBUX HABUYOK WLIAXOM HABYAHHS ma
CMAICYBAHHSL 30 KOPOOHOM, 3MIYHEHHS 36 S13KI6 MINC THKIIFOSUGHUM HABUAHHSM, OOCTIONCEHHAMU |
Oi3Hecom, 3abe3neuenHs: eqheKmMuUeHO20 IH8eCMY8AHHA 8 IHKIIO3UBHE HABYAHHS.

Kniouogi cnosa: inknosuene nasuanns, kpainu €sponeticokoeo Coio3y, Yrpaina,
3aK1a0U 0C8imu, 100U 3 0COOIUBUMU NOMPEdAMU Y HABUAHHI.

INTRODUCTION

Studying the experience of implementing inclusive education of children with
special educational needs in the countries of the European Union and Ukraine proves that
the problem is not sufficiently researched. Ukraine and all European countries have
specifics in the implementation of inclusion in educational institutions. At the same time,
there are common trends and differences in the implementation of inclusive education in
educational institutions of European countries. Research studies in the field of inclusive
education abroad cover the transition from special education differentiation to inclusive
education. Inclusive education is a part of educational and general social policy of
European states.

THE AIM OF THE STUDY

The purpose of the article is to analyze the experience of implementing inclusive
education in the countries of the European Union and Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Theoretical foundations of inclusive education were developed by such foreign
scientists as D. Rogers, E. Rogers, M. Yell and others. Various aspects of inclusive
education in Ukraine and in European countries were also studied by domestic scientists —
O. Glushko, C. Kravchenko, O. Lokshina, L. Myskiv, N. Nikolska, I. Sadova, O. Shparyk,

M. Tymenko, A. Zhurylo and others.
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The research was carried out using general scientific methods (study, analysis and
generalization of reference information, review of scientific and educational printed and
online sources), as well as systematization and generalization.

RESULTS

In the result of our research, it was found out that European and Ukrainian
experience of implementing inclusive education in educational institutions has its own
specifics for each country.

Current problems that must be solved in Ukraine are: the lack of a clear
mechanism for the implementation of inclusive education; the lack of a unified approach to
understanding the terms used in the process of obtaining an education by people with
special educational needs; the importance of implementing the strategy and the National
Action Plan for the implementation of inclusive education in preschool education
institutions (early diagnosis and correction of the problems), general secondary education,
vocational and technical education, and higher education; an identification of a separate
body responsible for the organization of education for people with special educational
needs (in Ukraine, it is the Ministry of Education and Science of Ukraine). It is important to
redistribute the subordination of educational and rehabilitation institutions and introduce
educational work among the population regarding the necessity and positivity of the
implementation of inclusive education (Rozporiadzhennia Kabinetu Ministriv Ukrainy
Ne 245-r, 2011). Both for Ukraine and for foreign countries, there is an acute problem of
reducing the network of special educational institutions and creating resource centers for
inclusive education on their basis (Myskiv, 2013) as well as of creating an effective system
for evaluating the quality of education, in particular inclusive. There are global systems for
assessing the quality of education, which are classified according to the nature of
management into centralized and decentralized systems for determining the quality of
education (Zahalnoderzhavna prohrama, 2009; Postanova Kabinetu Ministriv Ukrainy
Ne 872, 2011).

For our research, it is important to refer to the foreign experience of inclusive
education in educational institutions. It should be noted that the program document of the
European Union “Modernization of higher education in Europe: financing and social
aspects” defines the priority areas of education reform. We must also state that the basis of
financial aid for education in Europe is grants from the European Union. However, despite
the fact that global trends of investing in education are constantly growing, both domestic
and foreign researchers believe that the potential of European educational institutions in the
field of inclusive education is currently underutilized.

In our opinion, it is necessary to study the features of inclusive education in the
following countries: Western Europe (Germany, Belgium, the Netherlands, and Austria);
Northern Europe (Great Britain, Denmark, Sweden, Ireland, and Iceland); Southern Europe
(Italy, Spain, and Portugal); Eastern Europe (Poland, Hungary, and Lithuania).

We will briefly consider the specifics of inclusive education in some European
countries. Regarding German inclusive education, it is regulated by a special normative act —
Recommendations on the organization of special education. The main body of
implementation of inclusive education is the Ministry of Education, Religion and Culture.
There function pedagogical centers of psychological and pedagogical support in the system
of the Ministry of Education, Religion and Culture. There is a system of general and special
educational institutions in the education system and they interact. Medical and social
services as well as resource centers are financed and rehabilitation institutions are entrusted
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to local self-government bodies. The duty of local self-government bodies is to provide
psychological and pedagogical support for children with special needs in the process of
obtaining education. In the system of higher education, the legislation provides for
special study conditions for people with special educational needs (Myskiv, 2014;
Lokshina et al., 2021).

Considering the specifics of Belgian inclusive education, we should note that it is
regulated by special normative acts (the Law «On Special Education» and the Government
Decree of 1978). There exists a system of general and special education, and eight types of
special educational institutions function. There is legislative regulation of the functioning of
psychological-medical-social support centers for school systems and correction of the
social background for people with special educational needs in the system of general
education. General (inclusive) and special educational institutions can be established by
ministries, municipal bodies, public associations and private individuals. The financial
support of inclusive education institutions rests with the founder (Myskiv, 2014).

Austrian inclusive education is characterized by a combination of general and
special education for people with special educational needs and by the presence of six types
of educational institutions in the system of special education. State control over education
for people with special needs is entrusted to state centers of special education, which
exercise their powers boh in special and general educational institutions (Myskiv, 2014;
Lokshina et al., 2021).

For our research, it is important to determine the specific features of the Dutch
inclusive education. They include: regulation of the education for people with special
needs by the state educational project “Internal Support”; combination of general and
special education for people with special needs; five types of educational institutions for
special education; lack of special conditions for obtaining higher education; resting the
responsibility regarding the placement of children who need a special approach and
psychological and pedagogical support on the educational institutions; development of
the procedure for providing psychological and pedagogical support and conducting
corrective work; assessment of the level of development and educational achievements;
formation and functioning of school internal support services (Myskiv, 2014; Lokshina et
al., 2021). We must state that all the listed specific features are important for inclusive
education in Ukraine.

Regarding inclusive education in Great Britain, there are much more features than
in other European countries, namely: “availability of general and special education for
people with special needs, regulated by the Act on Education, the Act on Special Needs in
Education and Disability, the Act on Equality. The system of special education is
represented by the functioning of eleven types of special educational institutions” (Myskiv,
2014). Responsibilities for the integration of children with special needs into the general
education space are assigned to local education bodies, whereas territorial communities are
entrusted with the responsibility of organizing support services for people with special
educational needs. Financial support is entrusted to the Department of Education. “The
functioning of inclusive education in higher educational institutions requires the mandatory
availability of the position of an adviser or coordinator on issues of education of people
with special needs and the approval of the Regulation on people with special needs. A
system of motivations for higher education institutions has been developed through
subsidies for the organization of an inclusive educational process, in particular concerning

personnel issues” (Myskiv, 2014; Lokshina et al., 2021).
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Inclusive education in Sweden has the following features: availability of general
and special education for people with special needs regulated by the Law “On Secondary
Education”; the functioning of a specially authorized state body — the Agency for Special
Education under the Ministry of Education of the country; entrusting material and
organizational issues of inclusive education to municipal bodies; financial motivation of
general educational institutions to provide inclusive educational services. “The system of
special educational institutions is represented by the functioning of four types of
educational institutions and Child Rehabilitation Centers. Within the framework of the
higher education system, people with special educational needs have the right to obtain
bachelor’s, master’s, and doctor’s degrees” (Myskiv, 2014).

The features of Italian inclusive education are as follows: availability of general
and special education for people with special needs (90 % of children study in general
Secondary education institutions), regulated by the Law “On Education”, Annexes to the
Law “On Education” and the Law “On Integration of Children with Certain Problems”; the
presence of specially authorized bodies at the educational departments of the country’s
provinces (advisory services); social guarantees in higher education for people with special
needs; an extensive system of financial support — state, municipal and public organizations
(Myskiv, 2014; Lokshina et al., 2021).

We must state that inclusive education in the countries of Eastern Europe is
characterized by the organization of education for children with special needs in the
conditions of general education and special educational institutions. The specificity of the
Polish system is a small number of special educational institutions. In the system of the
Ministry of Education of Lithuania, there is a separate structural unit — the Department of
Special Education. However, among the countries of Eastern Europe, it is worth
highlighting those in which preference is given to special educational institutions (Latvia)
(Myskiv, 2014; Lokshina et al., 2021).

We would like to add that special teachers can be full-time employees in general
secondary education institutions or invited from special support centers or special schools
(Yell et al, 1998). It is important to know that “in Belgium, Australia, Greece,
Luxembourg, and the Netherlands, special education teachers are not always employees of
the school, but support children with SEN during lessons or out of school hours. They also
conduct individual and group consultations with teachers and provide assistance to teachers
of general education in planning and developing adaptive materials, as well as introducing
an individual training program for these children” (European Agency for Development in
Special Needs Education, 2003; Sadova, 2020).

For our research, it is important to highlight the state of inclusive education in
educational institutions of Ukraine. Material and technical support of inclusive education in
Ukraine is a set of actions by the bodies responsible for implementing inclusive education,
which are carried out based on the implementation of laws in order to ensure measures to
create favorable conditions for the realization of the right of people with special educational
needs to receive accessible and high-quality education.

The problematic issues of the implementing inclusive education in Ukraine
include: the absence of a clear mechanism for the implementation of inclusive education;
the lack of a unified approach to understanding the terms used in the process of obtaining
an education by people with special educational needs; the need to introduce inclusive
education at all levels of education in Ukraine (About education, 2017; About higher
education, 2014; On approval of the procedure for organizing inclusive education in general
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educational institutions, 2011); different subdepartments of educational institutions (special
and general); irregular cooperation of relevant ministries; the need to review the mechanism
of state financing of educational institutions that provide inclusive educational services; the
need to carry out broad educational work among the population regarding the necessity of
inclusive education; implementation of a unified national database of statistical electronic
data on education for people with special needs; the need to create a system of resource
centers for material and technical support of inclusive education in Ukraine; the issue of
reducing the network of special educational institutions and creating resource centers for
inclusive education on their basis.

In order to improve inclusive education in Ukraine, it is necessary: to carry out a
number of changes and supplements to the strategy and the National Action Plan for the
implementation of inclusive education in preschool education institutions (early diagnosis
and correction of the problem), general secondary education, vocational and technical
education, higher education; redistribute the powers of the ministries, where the Ministry of
Education and Science of Ukraine is the leading responsible body for the organization of
education of people with special educational needs; develop a unified national database of
statistical electronic data in the access mode of relevant ministries (the Ministry of
Education and Science of Ukraine, the Ministry of Health of Ukraine, the Ministry of
Social Policy of Ukraine) and the State Statistics Service of Ukraine (Postanova Kabinetu
Ministriv Ukrainy Ne 872, 2011); take into account the principle of decentralization of
power; create a system of resource centers for material and technical support (it is advisable
to provide for it in the regions) which will allow to solve the issue of providing educational
institutions with special equipment and technical means, adapting the architectural
environment of educational institutions to the needs of people with special needs, providing
transport services for them (Postanova Kabinetu Ministriv Ukrainy Ne 784, 2009). The
implementation of inclusive education should not completely exclude the functioning of
special educational institutions, which should be used as resource centers for personnel
training, scientific research in the field of education for people with special needs
(Statystychnyi biulleten, 2018). It is also necessary to create an effective system for
evaluating the quality of inclusive education.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The implementation of inclusive education in the Ukrainian educational system
has a number of urgent problems that must be solved: lack of a clear mechanism for the
implementation of inclusive education; lack of a unified approach to understanding the
terms used in the process of obtaining an education by people with special educational
needs; the need to introduce inclusive education at all levels of education in Ukraine;
different sub-departments of educational institutions (special and general); the need to
review the mechanism of state financing of educational institutions that provide inclusive
educational services; introduction of broad educational work among the population
regarding the necessity and positive nature of the implementation of inclusive education.

Current problems of inclusive education in the European Union are as follows:
increasing the quality and significance of inclusive education; increasing the number of
graduates and reducing the number of people who do not graduate from educational
institutions; review and preparation of educational programs that will meet the needs of
people with special educational needs obtaining education; stimulating the use of world-
leading experience in teaching and scientific research; providing higher education students
with wider opportunities to acquire additional skills through study and internships abroad;
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strengthening links between inclusive education, research and business; ensuring effective
investment into inclusive education.

We consider it necessary to conduct a more detailed study of the process of
inclusive education in the countries of the European Union.
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LEGISLATIVE SUPPORT FOR HIGHER EDUCATION IN AUSTRALIA

ABSTRACT

The article examines and analyses legislative support of higher education in
Australia and compares it with the educational legislation of Ukraine. It is defined that
Australia is a federal country and its education legislation is provided by the National and
State Governments. The national government develops the national education policy and
substantiates its guiding principles. The federal government is responsible for funding
higher education and provides additional funding to the states. State and territory
governments control all aspects of education except universities. The laws in this country
are effective. In education, they are focused on improving the quality of professional
training, forming such competences of higher education students that employers expect and
that are appropriate for workplaces. Higher education in Australia is provided by
universities and colleges, as well as institutions of the state-controlled TAFE (Technical
and Further Education) system. Universities in Australia provide theoretical training for
higher education applicants. Vocational education, focused on the development of specific
skills for activities in a specific workplace, is provided by TAFE institutions. Their
programmes are developed in partnership with business and industry communities.

In addition to the public TAFE system, there are also private vocational colleges.
The legislative framework of higher education in Australia includes: Australian Education
Act, Higher Education Act, Higher Education Support Act, Australian Qualifications
Framework, Training Packages.

The latter outline the standards of professional skills that can be used to train and
assess the competences of education seekers. Training Packages were developed in the
process of national consultations with industry. Their goals are to determine the match
between the demand for qualifications and the supply; encourage the development of a
flexible and relevant workforce and training; ensure national recognition of professional
and technical training results; support people in the choice of education and career.

Keywords: higher education, Australia, legislative support, Australian education
acts, Australian Qualifications Framework, Training Packages.

3AKOHO/IABUMI CYITPOBIJ BUII[Oi OCBITU ABCTPAJIIL
AHOTAILIS

Cmamms npucesiuena ananizy 3aKOH00A84020 cynpogody suwoi oceimu Aecmpanii
ma it NOPIGHAHHIO 3 OCGIMHIM 3aKOHOOascmeom Yrpainu. Aecmpanis € ghedepanbHoro Kpaitoro,
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mobmo O0C8imHE 3aKOHO0ABCME0 NpooyKkyemvca Hayionanvnum ypadom ma ypaoamu
wmamie. Hayionanohutl ypso po3podise HayioHanibHy 0C8IMHI0 NOMIMUKY il 00IpyHmMOosye it
K406l npunyunu. Dedepanvhuii ypao 6ionogioac 3a (inancysanus euwjoi oceimu ma
Haoae 000amKose PIHAHCYBAHH WMAMam. Ypsaou wmamis i mepumopii Kepyloms ycimd,
3a GUHAMKOM YHIgepcumemia, acnekmamu oceimu. 3akonu 8 yitl kpaiui € diceumu. B oceimi
BOHU 30PIEHMOBAHI HA NIOBUUECHHS AKOCMI NPOYeCitiHoi Ni020MOBKU, POPMYEAHHS MAKUX
KoMnemeHmHuocmetl 3000y6auié uwjoi oceimu, Ha sKi O4iKyioms pobomooasyi, i ki €
8I0N0GIOHUMU pobouum micysm. Buwa ocsima ¢ Ascmpanii nadaemuvcs ynigepcumemamu i
KONeOMCamu, a makodic YCmaHoB8AMU KOHmMponvosaroi depacagor cucmemu TAFE.
Vuisepcumemu Aecmpanii 30ilicHioroms IPYHMOSHY MeopemuyHy nio2omosKy 3000y8auie
suwoi oceimu. Ilpogheciiina oceima, 30pieHmo8ana Ha GUPOOIEHHS KOHKPEMHUX HABUYOK
ons OisbHOCMI HA KOHKpemuomy pobowomy micyi, nadaemovcs saxnadamu TAFE. Ixui
npozpamu po3podiaomsbCa Y CniGOPYHCHOCMI 3 OI3HECO8UMU MA RPOMUCTOBUMU KOIAMU.
Kpim oeporcasnoi cucmemu TAFE, icuyrome i npusamui xonedoci npogecitinoi
oceimu. [lo saxonodaeuoi 6azu euwoi oceimu Ascmpanii Hanexcams: Aecmpaniticokuil
saxon npo oceimy (Australian Education Act), 3axon npo suwgy oceimy (Higher Education
Act), 3axon npo niompumxy euwoi oceéimu (Higher Education Support Act), Aecmpaniticoxa
pamka xeanigpixayiu (Australian qualifications framework), Hasuanoni naxemu (Training
Packages). Ocmanni oxpecaroiomo cmanoapmu npo@ecitinux HABUHOK, KL MONCYMb Oymu
BUKOPUCMAHT 0I5l HAGYAHHA MA OYIHKU KOoMnemeHmHocmeti 3000y6auig ocgimu. Hasuanohi
naxkemu Oynu pospobaeHi 6 npoyeci HAYIOHANbHUX KOHCYIbMAYIl 3 NPOMUCIOBUMU
nionpuemcmsamu. Ixui yini nonsearomv y 6usHauenui 6i0NOGIOHOCMI MidC NONUMOM HA
Keanighikayiro ma nponosuyiero, 3abe3neueHHi HAYIOHATLHO20 GU3HAHHA De3VIbmamis
npogeciiino-mexuiunol niocomosku,; niompumyi moodetl y eubopi ocgimu ma npogecii.
Kniouogi cnosa: suwa oceéima, Aécmpanis, agcmpaniiicoKi 3aKOHU HPO 0CGImY,
Aecmpaniticoka pamka KeariQixayiil, HAGHALLHI NAKeMU, 3aKOH00A8YULL CYRPOSIO.

INTRODUCTION

“The oldest continent", "the last of the lands" and "the last frontier” — these
descriptions symbolize the admiration of the world for the country, which in a relatively
short period of time managed to transform from one of the colonies of the British Empire
into the state that is included in the top 5 countries-providers of educational services. This
is the country in which the standard of living is considered one of the highest in the world,
where laws work not on paper, but for people and their well-being. All this is about
Australia — the "green continent”, which conquered with its purposefulness, modernity,
human centrism, respect for historical heritage and the introduction of the most progressive
and effective innovations in many spheres of life.

An equally important feature of modern Australian society is the representation of
a wide range of cultures originating from many countries; a development derived from
immigration transforming the strong Anglo-Celtic orientation of Australian culture. Of
course, assimilation is rarely a quick and easy process. Minority rights, multiculturalism
and racial issues play a significant role in contemporary Australian politics, which in turn
demonstrates a high level of legislative support for these concerns today. It is worth noting
that without a strong legislative framework and a stable executive power, the rapid
development of all spheres of the country’s life would be impossible, so it is appropriate to
study and present one of the most important aspects of progress — educational sector.
Australian higher education is innovation, a variety of educational programmes, a flexible
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educational schedule, future employment, lifelong learning, prospects for scientific research
and, of course, the fundamental legal basis on which everything is based. Evidence of the
high quality of education in Australian universities is the fact that according to the number
of foreign students, the country ranks the fifth place in the world after the USA, Germany,
Great Britain and France (Sbruieva, 2004).

THE AIM OF THE STUDY

The purpose of the article is to carry out an analysis of the legislative framework
of the organization of higher education in Australia and the main legislative acts that
regulate the domestic system of higher education, which will allow to identify positive
foreign experience that can be applied to improve the training of specialists in Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

Every year, the interest in studying Australian higher education only grows, and
the reason is connected with the high indicators of the quality of education, the prestige of
obtaining educational degrees of all levels. Today, many scientists have already devoted
their scientific activities to the coverage of various aspects of the formation and
development of education in Australia. They are: M. Absalom, M. Barker, O. Bondarchuk,
G. Croucher, A. Daly, M. Debych, K. Elliott, L. Hlushok, F. Huang, Yu. Kobyuk,
L. Kostina, S. Kyrychenko, L. Movchan, A. Sbruyeva, G. Slozanska, K. Sugimoto, K. Vadura,
G. Yaremko, and E. Yenken.

Fundamental studies in the field of reforming Australian higher education are the
works of leading scientists D. Anderson, P. Baldwin, P. Carmel, D. Gibson, G. Harman, K.
Mclnnis, F. Naryn and others. Researcher N. Pasko (2013) analyzed the principles of
reforming higher education in Australia in early 21% century. The experience of reforming
higher education in Australia and Ukraine was also compared.

S. Kyrychenko (2016) has analysed theoretical and methodological principles,
state and development trends of work with gifted children in the education system of
Australia. Besides, the ways of using this experience in the national education system of
Ukraine have been described. Scientist O. Bondarchuk (2015) analyzed the nature of
reforms in the content of general secondary education in Australia, determined the scientific
and practical value of Australian experience for solving the issues of modernization of the
content of school education in Ukraine. T. Semenchenko (2014) focused his attention on
the organizational model of teacher training in Australia. Educational institutions of
professional pedagogical training, state bodies and professional associations have also been
presented as institutions that determine the direction of Australia's educational policy.

J. Vaughan (2020) covered an interesting and relevant issue for the Australian
continent — the linguistic “ecology” of Australia in the 21 century, which is characterized
by considerable diversity and rapid changes. “... the continent is home to about 25 million
people, almost 4% of whom are aboriginal, who use a wide variety of languages: traditional
aboriginal languages, recent inhabitants’ languages from around the world (such as creoles)
and mixed languages, as well as many embryonic localized ones” (Vaughan, 2020).
Scientists have analyzed certain aspects of higher education in Australia. The study of the
legislative framework of this country, which regulates the processes characteristic of the
system of higher education, will help to understand the main directions of its modern
strategy, the requirements for those obtaining educational levels, the specifics of the
selection of the content of their studies.

A set of scientific methods was used to prepare the article. They include theoretical
methods, in particular analysis, synthesis, comparison, generalization, specification, which
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provided the possibility of formulating initial provisions, highlighting the main ideas
related to the functioning of the legislative framework of higher education in Australia and
Ukraine, as well as specifically scientific ones: chronological and cause-and-effect analysis,
which contributed to the study of the problem of legislative provision of higher education
systems of the two specified countries.

RESULTS

Australia, or the Commonwealth of Australia, has a federal form of government
with the national government of Australia and individual state governments (New South
Wales, Victoria, Queensland, South Australia, Western Australia and Tasmania). Each state
has a constitution, and the operation of its government is characterized by a certain degree
of sovereignty. Australia, being historically a part of the British Empire and now a member
of the Commonwealth, is a prosperous and independent country.

Ukraine was also a part of the Russian Empire for centuries; during the late 20th
century, the Ukrainian Soviet Socialist Republic had the status of one of the 15 republics of
the Soviet Union, which, in turn, determined the dependence of the republican educational
legislation on the course of the totalitarian state. Since 1991, Ukraine has been a sovereign
and independent, social, legal state, which is enshrined in its main law, the Constitution of
Ukraine. This law establishes that Ukraine’s sovereignty extends to its entire territory. It is
a unitary state, which does not and cannot have any territorial entities that have the
characteristics of a state. Ukraine is a republic where the bearer of sovereignty and the only
source of power is the people. In our country, state power operates on the basis of its
division into legislative, executive and judicial. The only body of legislative power in
Ukraine is the parliament — the Verkhovna Rada of Ukraine, it is the deputies of this body
who reviewed and adopted the laws regulating the development of higher education in the
country — the Law of Ukraine “On Education”, Law of Ukraine “On Higher Education”
(Konstytutsiia Ukrainy — Rozdil I, 1996).

The Cabinet of Ministers of Ukraine is the highest body of executive power. It
coordinates the work of ministries and other bodies of executive power, in particular the
Ministry of Education and Science of Ukraine, which determines the strategy of
professional training of specialists in the conditions of integration into the world
educational and scientific environment, approves state standards of higher education in all
educational degrees, determines the requirements for accreditation, licensing of educational
programs, for attestation of subjects of the educational process (Pro zatverdzhennia
Polozhennia pro Ministerstvo osvity i nauky Ukrainy. Ne 630, 2014).

In the second half of the 20th century, the Australian government took a course to
create a unified national system of higher education. The government negotiated directly
with higher education institutions without the traditional buffer of advisory councils and
moved directly to merging institutions to rationalize the education system. The
organizational rationale was based on including higher education in the national economic
interest, and the strategies would link higher education to the learning needs of the
economy. Systematicity, efficiency and performance indicators, as well as signs of
privatization (private university, payment of higher education) characterized the political
orientation of education development in this country.

The Constitution of Australia, like the Constitution of Ukraine, is a significant
document for the development of higher education. However, in the analyzed country, it
can be considered as a mixture of the constitutional forms of the United Kingdom of Great
Britain and the United States of America. It was adopted in 1900 and entered into force in
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1901. Australia has adopted the British parliamentary model: the governments of the
Australian Commonwealth and Australian states are elected by members of parliament.
Like the United States of America, Australia is a federation. The duties of the federal
government and the division of powers between the Commonwealth and the states are set
out in a written constitution. According to the constitution, the federal government is
responsible for defense, foreign policy, immigration, etc. Those powers, not granted by the
constitution to the federal government (“residual powers”), are vested in the states, which
are responsible for justice, education, health care. Although the British monarch (King
Charles III) is Australia’s official head of state, his functions are almost entirely formal and,
except when the monarch is in Australia, his functions are performed by the governor-
general (David Hurley) and state governors (Powell, 2023).

Higher education in Australia is managed by the Ministry of Education, Science
and Training. The general legislative principle of the functioning of educational systems of
states and territories is equality of access to all levels of education. The implementation of
this principle is facilitated by such federal legislative acts as “On the Prohibition of Racial
Discrimination” (1975), “On the Prohibition of Discrimination on the Basis of Sex” (1984),
“On Human Rights and Equality of Opportunities” (1986). Federal education development
programmes in the 1990s — early 21% century are set forth in such documents as the “Hobart
Declaration” (1989) and the “Adelaide Declaration” (1999). Regarding the last declaration,
its strategic orientations are: full development of talents and abilities of all students;
education that develops the ability to analyze and solve problem situations, form the ability
to communicate and organize collective activities; optimism and a high level of confidence
in one’s abilities and the ability to achieve success in life; sense of moral and civic
responsibility; competences that enable successful employment; skills of creative and
effective use of ICT; environmental awareness; healthy lifestyle skills (Sbruieva, 2004).

In Ukraine, in modern conditions, the higher education system is managed by the
Ministry of Education and Science of Ukraine (MES). Its activities are regulated by the
“Regulations on the Ministry of Education and Science of Ukraine” (2014). The main tasks
of the ministry related to the system of higher education include: ensuring “the integration
of national education and science with strict adherence to the principles of preservation and
protection of national interests”; definition of “prospects and priority areas of development
of higher education”; development of the “strategy and programme for the development of
higher education”; organization of “development and approval of state educational
standards for specific professions”, “development and approval of conditions for admission
to institutions of higher education”, organization and coordination of “innovative activities
in the field of education and science, scientific and scientific and technical activities”,
ensuring “integration of domestic science into the world scientific space while preserving
national priorities” and others. The main principles of activity of the Ministry of Education
and Culture (they are declared as values) are: people-centeredness, rule of law, academic
integrity, academic freedom, transparency and openness, responsibility and accountability,
professionalism and continuous improvement.

Higher education in Australia is provided in universities and colleges, as well as in
institutions operating as part of the state-controlled TAFE (Technical and Further
Education) system. Universities in Australia provide a wide range of theoretical training for
students of higher education. Vocational education is provided mainly within the TAFE
which is a public system in Australia that provides post-secondary education in professional
fields such as beauty, design, childcare, accounting, business, recruitment, IT and many
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others. In institutions belonging to TAFE, education is focused on the development of
specific skills necessary for activities in a specific workplace. TAFE institutions operate
throughout Australia, although more and more courses are available online. There are also
blended learning options that combine both online and face-to-face learning. In 2020, 3.9
million students studied on these courses and received the desired specialization. TAFE
programmes, developed in partnership with the business and industry communities, provide
the opportunity to obtain professional qualifications at various levels that meet the
requirements of the labor market. In addition to the state TAFE system, there are also
private colleges of professional education (Reiners, 2022).

The country’s legislation stipulates that state and territory governments govern all
aspects of education except universities. The federal government is responsible for funding
higher education and provides additional funding to the states. The national government
also develops the national education policy and establishes the guiding principles.

Most of Australia’s older public universities were founded in the colonial era, and
all were formed before the First World War. These are the universities of Sydney (1850),
Melbourne (1853), Adelaide (1874), Tasmania (in Hobart, 1890), Queensland (Brisbane,
1909) and Western Australia (Perth, 1911). The Australian National University of Canberra
as a science-oriented institution was founded by the federal government in 1946.

In Ukraine, the foundations for the formation of the higher education system were
laid much earlier than in Australia. The development of higher education in our country is
closely related to the history of the Ukrainian people. In view of this, the role of
brotherhoods — organizations of a religious nature (founded in the 11th century) is special.
Their activity became especially active after the union of 1596, when a conflict arose
between Orthodoxy and Catholicism. This event caused a religious controversy and became
the basis for the formation of a national school, in particular a higher school with a religious
bias. The first Ukrainian higher education institution was the Ostroh Academy, founded on
the funds and initiative of the VVolyn magnate Prince Vasyl-Kostyantin Ostrozky in 1576.
The activity of the Ostroh Academy was based on what was traditional for medieval
Europe, but quite unusual for Ukrainian schooling, namely the study of seven liberal arts:
grammar, rhetoric, dialectic, arithmetic, geometry, music, astronomy, as well as more
sophisticated sciences — philosophy, theology, medicine. Academy students mastered five
languages: Slavic, Polish, ancient Hebrew, Greek, and Latin. The uniqueness of this
institution was revealed in the original combination of two types of cultures: Byzantine and
Western European. The renaissance of Ukrainian culture is associated with the Ostroh
Academy. The second higher education institution of Ukraine was the Kyiv-Mohyla
Academy (1615-1817). It responded to the requests and needs of the spiritual life of the
Ukrainian people during the period of radical worldview and socio-political changes, the
people’s liberation struggle, the formation of the national church and state. The study
programme was similar to the programmes of Western European universities. Education
was conducted in Latin, Greek, and Polish. The founder of the academy, Petro Mohyla,
trained professors for teaching at foreign universities. The collegium itself trained teachers,
statesmen, highly educated theologians. In the early 18™ century more than 2,000 students
studied at the academy. Among them were future contenders for the royal crowns of
European countries. About 100 foreign citizens studied at the institution every year: Serbs,
Bulgarians, Romanians, Moldovans, Poles, Greeks (Kyrychenko, 2016). The democratic
nature of the institution was manifested in the fact that representatives of various states and
nations had the right to study here. Six hetmans of Ukraine (Ivan VVyhovskyi, lvan Mazepa,
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Pylyp Orlyk, Pavlo Polubotok, Ivan Samoilovych, and Yurii Khmelnytskyi) were educated
in this institution. In the western territories, the role of Lviv University was significant in
the development of higher education. It was created in 1661 to strengthen the Polonization
of the Ukrainian population. It was a classical university and it consisted of four faculties:
theological, philosophical, legal, and medical. The gymnasium was part of the university.
For more than 80 years, teaching was carried out in Latin, and then in German. Kharkiv
University was founded in 1805 on the territory of Ukraine, which was a part of Russia. It
was founded by the famous scientist-inventor, educational and public figure Vasyl Karazin
(a Ukrainian) — a determined opponent of serfdom. According to the university charter, the
institution was given partial autonomy (Ukrainian almanacs, ethnographic collections were
published). Kyiv University was opened on July 15, 1834. Initially, there was only one
faculty — philosophical, which had two departments — historical and physical/mathematical.
Professors of different nationalities worked at the university — Poles, Russians, Germans.
The names of Taras Shevchenko, Volodymyr Antonovych, Dmytro Bagaliya, Mykhailo
Drahomanov, Mykhailo Starytskyi are associated with the activities of the university.
V. Vernadskyi, D. Trave, and M. Zerov taught at the university (Baranovska, 2013).

Today, there are humerous higher education institutions in Ukraine, which train
specialists in various specialties at two educational levels. There is a network of classical
universities and branch higher education institutions. In wartime conditions, institutions
that train specialists for the defense of Ukraine became especially relevant: military
institutes, academies, universities, especially universities of internal affairs and National
Guard; academies of ground forces, air forces, border guard, etc.

There are about 38 higher education institutions in Australia that receive grants
from the Department of Education, Training and Youth Affairs. It is substantial that the
Government is satisfied that any taxpayer-funded resources and materials meet the purpose
and public expectations of Commonwealth spending. The education sector ranks second
among government grants, which certainly indicates an interest in the development and
support of the future generation, especially its educational and professional component. To
achieve this, the Department of Education uses a Quality Assurance System to provide the
appropriate level of information and educational materials developed under any grant.
There is also the Australian School of Film, Television and Radio, the National Institute of
Dramatic Arts and the Australian Defense Force Academy. They operate two private
universities — Bond University in Queensland and the University of Notre Dame in Western
Australia. With the exception of the Australian National University and the Australian
Maritime College, universities operate under their own state and territory laws and are
considered autonomous institutions (Powell, 2023).

The legislative framework that regulates the educational process in Australia
includes: the Australian Education Act, the Higher Education Act, the Higher Education
Support Act, the Australian Qualifications Framework, and Training Packages.

The Australian Education Act (2013) came into force on January 1, 2014. Under
this Act, Commonwealth entities receiving funding (state and territory governments) must
continue to comply with the conditions of financial assistance set out in the Act. The law
also states that the quality of education should not be limited by family income, personal
circumstances or school location, especially for schools in remote areas of the country. A
high-quality Australian education system creates a highly qualified and successful
workforce, which leads to the prosperity of the state (Australian Education Act, 2013).
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The Higher Education Act (2001) was passed in 2001 to replace the 1988 Act. It
states that the Minister must review the Act every five years from the date of enactment to
determine whether the policy objectives of the Act remain valid, and whether the terms of
this law ensure the achievement of the objectives. The Act provides for the recognition of
Australian and overseas universities and institutions of higher education, the accreditation
of courses of study and the approval of universities and institutions of higher education for
the purposes of certain Commonwealth laws (Australia. Parliamentary Counsel Ne 102, 2001).

The Higher Education Support Act (2003) provides the support of higher
education characterized by quality, diversity and equality of access, contributing to the
development of the cultural and intellectual life of the continent, satisfying social and
economic connections, supporting the goals of universities aimed at strengthening
Australia’s knowledge base and strengthening the contribution of research capabilities to
national economic development and, most importantly, supporting students pursuing higher
education. The Australian Qualifications Framework (2013) is a document on the national
policy for the regulation of qualifications in Australian education and training. It brings
together qualifications from each education and training sector into a single comprehensive
national qualifications framework. The AQF defines the main characteristics, including
required learning outcomes, of the different types of qualifications found in upper secondary
education, vocational education and training (VET) and higher education in Australia
(Australia. Parliamentary Counsel Ne 66, 2003; Australian Qualifications Framework, 2013).

A key feature of the Australian national vocational education and training
legislation is Training Packages. They offer, in accordance with the qualifications, the
standards of professional skills that can be used to train and assess the competences of
education seekers. Training Packages were developed in the process of national consultations
with industry. Their goals are to determine the match between the demand for qualifications
and the supply; encourage the development of a flexible and relevant workforce and
training; ensure national recognition of professional and technical training results; support
people in the choice of education and career (National Career Institute, 2022).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

In the material proposed above, a general description of Australia’s higher
education system and its legislative support is carried out. It is established that due to the
federal form of government, there is a national government of the Commonwealth of
Australia and state governments in the country, which determine the peculiarities of
educational legislation, since each state has its own constitution and the activity of the state
government is characterized by a certain degree of sovereignty. The historical connection
with Great Britain also left an imprint on the structure of the country’s higher education and
its legislative support. It was found that there are similar laws in Australia and Ukraine that
regulate the system of higher education. These are laws on education, on higher education,
national qualifications frameworks. In Ukraine, in accordance with specialties, state
standards define systems of graduate competences while in Australia this function is
performed by Training Packages. Legislative acts of the Australian system of higher
education related to the support of higher education, protection of the rights of higher
education students, prevention of racial and gender discrimination are relevant in the
direction of reforming both the domestic system of higher education in general and its
legislation, as well as developing abilities and talents of young people who are getting
professional education. The prospect of further research is related to the study of the
structure and content of higher philological education in Australian universities.
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MIKKYJbTYPHA KOMYHIKAILIS
HA YPOKAX HIMEIILKOI MOBH
3ACOBAMU ABTEHTUYHUX KAPUKATYP: 3APYBI’)KHI METOJUKHA

AHOTANIA

Cmammsa npuceauena po32iady MONCIUGOCMEN QOPMYSAHHA [THUOMOBHOT
KOMYHIKAMUGHOI KOMNEeMeHMHOCMI 3aco0amu a8MeHMUYHUX HIMEeYbKOMOGHUX MEKCMi6 —
Kapukamyp. Bpaxoeywouu inmepecu ma nompebu cyuacnozo nokoninnsa Z, asmopu
demMoncmpyoms OUOAKMuUYHI nepeeasu SUKOPUCAHHA AGMEHMUYHUX KAPUKAMYD HA
YpOKax iHO3eMHOI MO8U, 30Kpema HiMeybKoi. 3ayeadiceno, w0 agmeHmuyHi
Kapukamypu 8i0o0pajicaroms HAYioHANbHULL Xapakmep HOCIi@ Moeu ma Micmambo
geUKUll 00cs2 NiHe8OKPAIHO3HABHOT iHpOpMayil, AKUL HAO38UYAUHO YIHHUU Y GUEYEHH]
iHO3eMHOT MOBU.

IIpoananizosano 0co6aUBOCHIi KPeoni306aHUX MEKCmi6 ma po3isAHymo nepesazu
ix eukopucmauHa Ha Ypoyi [HO3eMHOI MOBU. 3’AC06AHO, WO Kpeoni308aHi MmeKcmu,
nOEOHyIOuU y cobi 6epbaANbHy Ma HeBepOANbHY NAOWUHU, MICMAMb NOMYAICHUU NOMeHYian
0l poOpMYBaHHS MOBHOIL, MOGIEHHEBOT MA COYIOKYIbMYPHOI KOMAEMeHmHOCmel, 30amHi
8i0omeoproeamu  0CoOIUBOCMI MOBHO20 Cepedosuwd, NiOGUWYEAMU DI6eHb MOMUBAyil
3000y8auie oceimu, CMuMynO8amu 00 aKMUBHOI OIILHOCMI HA Ypoyi, pOo36U8Amu
KpumuuHe ma meopue MUCIeHHI Moujo.

Busnaueno nowsammsa  «xapuxkamypa», AKe po3enA0AEMbCA  AK  3VMUCHE
napooiine, camupuune uu cymopucmuyte soopascenns (nepesascno epagiune) nooii
abo noounu; pisHosud 2epagiku. 3’1c08ano, wjo 20108HOI0 O3HAKOIO KAPUKAMYPU €
NPUXOBAHUL 2YMOPUCTUYHUL, NOOeKYOU IPOHIUHUL ab0 dC capkacmuyunuil xapakmep, a it
3a60aHHA — GI3YANbHUL GNAUE HA YUMAYA.

Aemenmuuna Kapuxamypa inlocmpye He auuie munogi cumyayii Cniiky8amnms,
MICMUMb PO3MOBHY JIeKCUKY, ABMEHMUYHI 2PAMAMUYHI KOHCMPYKYIL ma [HWi MOGHI
ocobaueocmi, a U 6i003ePKANIOE COYIOKYIbMYPHY, MOPAIbHO-emuyHy IHopmayi,
30Kpema KyabmypHi peanii Kpainu ma Hapody. Y oocniddcenni npooemoHcmposano
nocnioognicms pobomu i3 AGMEHMUYHOI KAPUKAMYPOIO HA YPOYI HIMEeybKoi Moeu, SKi
nepedbauaroms maxi emanu: Beschreibung (onuc), Interpretation (inmepnpemayis),
Bewertung (oyinka).

Kniouosi cnoea: kpeonizoeanuii mexcm, gisyanizayis, 6epoanibha ma negepoaibHa
Yacmunu, 2ymop, OUOAKmMu3ayis, Kapukamypa, ypox iHo3eMHOI/HiMeybKoi MOGU.
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INTERCULTURAL COMMUNICATION DURING
GERMAN LANGUAGE LESSONS BY MEANS
OF AUTHENTIC CARICATURES: FOREIGN TEACHING METHODS

ABSTRACT

The article is devoted to consideration of the possibilities of forming foreign
language communicative competence by means of authentic German texts — caricatures.
Taking into account interests and needs of the modern generation Z, the authors
demonstrate the didactic advantages of using authentic caricatures during foreign
language lessons, in particular German. It is noted that authentic caricatures reflect the
national character of native speakers and contain a large amount of linguistic and regional
information, which is extremely valuable while learning a foreign language. Peculiarities
of creolized texts are analyzed and advantages of their use during foreign language lessons
are considered. It is found out that creolized texts, combining verbal and non-verbal parts,
contain a powerful potential for the formation of language, speech and socio-cultural
competence and are able to reproduce the peculiarities of the language environment,
increase the level of students’ motivation, stimulate effective activity in class, develop
critical and creative thinking, etc.

The concept of "caricature" is defined, which is considered as a deliberate parody,
satirical or humorous image (mostly graphic) of an event or a person; a type of graphics. It
is found out that the main feature of a caricature is a hidden humorous, sometimes ironic
or sarcastic character, and its task is to have a visual impact on the reader. An authentic
caricature illustrates not only typical communication situations, contains colloquial
vocabulary, authentic grammar constructions and other language features, but also reflects
socio-cultural, moral and ethical information, in particular the cultural realities of the
country and people. The research demonstrates the process of using an authentic
caricature during a German language lesson, which involves the following stages:
Beschreibung (description), Interpretation (interpretation), Bewertung (evaluation).

Keywords: creolized text, visualization, verbal and non-verbal parts, humor,
didacticization, caricature, foreign language/German lesson.

BCTYII

CyuacHa Teopis HaB4aHHS iHO3eMHHMX MOB (IM) po3risijgae TEKCT K OCHOBHHH
KOMITOHEHT 3MICTY HaBYaHHS, SKMH € OJMHHIEIO 1 Pe3ysbTaTOM CIIJIKyBaHHA. Tekcr
crpusie HaOYTTIO 1HITOMOBHOI KOMYHIKATUBHOI KOMITIETEHTHOCTI, 11 CKJIaJJOBUX: JIIHTBICTHYHOT,
COMIOJIIHTBICTUYHOI, IWCKYPCHUBHOI, CTpaTEriyHoi Ta COWIOKYJIBTYpHOI. Y 3B’A3Ky 3i
3MiHaMH¥ B OCBITi, BiZJOYBa€ThCs MEPErIIs]] 3MICTy, METOJIiB Ta 3ac00iB HaABUAHHS. BibIIicTh
IIe/1aroTiB BIEBHEHI, M0 HEOOXiTHO NIYKAaTH HOBi, OLTBII CydacHi Ta e(peKTHBHI IUIIXH Y
HaB4aHHI Ta BuKIanaxHi IM. [Tomyk crnocoGiB onTuMansHOI mofadi iHGopMarii ocTaHHIM
4acoM HPHU3BIB JI0 CBOTO oAy BHOYXY Bi3yaJbHHX HPAKTHK, A€ Bi3yalbHUH 00pa3 IOMiHY€
HaJl BepOati3oBaHUMHU criocobamu nepeaadi inpopmanii. [lum o6ymosnennit Toit dakr, mo
y CyYacHid JIHTBICTHUII Ta JIHTBOJUAAKTHUIN Pi3KO 3piC iHTEpeC IO iKOHIYHOTO KOAY, 5K
pernpe3eHTaHTa HeBepOaIbHOT KOMYHIKaIlil.

KpeomnizoBaHi TeKkcTH, 30KpeMa KapHKaTypH, BiJoOpa)kaloTh HaliOHAIBHHN
XapakTep HOCIIB MOBM Ta MICTATh BEIMKHH OOCAT JIIHrBOKpaiHO3HaBYOi iH(popmauii. Y
3B’SI3Ky 3 IJUM, BUKODHCTaHHS MOJIOHMX MaTepialiB Ha ypoui HiMEIbKOI MOBM € BKpaiu
BOXKJIMBUM, OCKIIBKM BOHHM € 3pa3KOM Cy4dacHOi HiMmelpbkoi MoBH. IH(Dopmaris, ska
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MpeACTaBlIcHa y ABOX IUIONIMHAX (BepOanpHIM Ta IKOHIUHIN) eMomiifHO 3abapBiieHa,
3aBISIKM YOMY BOHA JICTIIE 3acBOIOEThCA 3700yBadamm ocBitu. KapukaTypa, sk Bun
KpEOoJIi30BaHUX TEKCTIB, MICTUTh HE JIMIIE TYMOPHCTHYHY CKJIAJOBY, a i NEBHY 3araiky,
JUISL pO3rajku sKol MOTPiOHO MJOKJIACTH 3YCHIUISA: aKTUBI3yBaTH Bxe HaOyTi 3HaHHS,
NpOaHaNli3yBaTH MOBHY CKJIAJOBY KapuUKaTypu Ha pI3HHUX pIBHAX (CEMaHTHYHOMY,
JICKCUYHOMY, MOP(OJIOTIYHOMY TOII0), CIIBBIHECTH BepOaIbHy Ta HEBEpOAIbHY CKIAI0BI
1 3p00MTH BUCHOBKH, TOOTO BIpHO IHTEPIIPETYBATH 3MICT KAPHKATYPH.

META JOCJIIKEHHS

Merta gocmimpkeHHs MMOJsTae y AOCHIIKEeHH] 3apyOiKHAX METOUK BHKOPHCTAHHS
aBTEHTHYHUX KapuKaTyp sK 3aco0y (opMyBaHHS IHIIOMOBHOI KOMYHIKaTHBHOI
KOMIIETEHTHOCTI 3100yBaviB OCBITH Ha YpOKaX HIMEIIbKOI MOBH.

TEOPETHUYHA OCHOBA TA METOJU JOCJIIKEHHSI

KpeounizoBani TekcTH Ta iX AMAAKTUYHHUH MOTEHIANl € IPEAMETOM OOTOBOPECHHS
cepesl BITYM3HSHHMX Ta 3apyODKHHMX HAayKOBIIB, I€aroriB, BUMTETIB. 3ayBaKUMO, IO
OiIBLIICT, HAYKOBHX MpAallb MPUCBSYEHA BUKOPHCTAHHIO KOMIKCIB Ta PEKIaMHUX TEKCTIiB
Ha ypokax IM (JI. Baiimyk, O. Kpekorens, M. Brinitzer, S.Jogi, K. Kuzminykh, M. Laidvee,
K. Lina, R. Palandt, O. Parajdi, I. Velica ta iH.), oJHaK MeTOJMKa BHKOPHUCTaHHS Came
KapuUKaTyp 3aJUIIA€ThC HEJOCTaTHBO JOCIIKEHOI0, X04a 1 € 00 €KTOM HayKOBHX JOPOOOK
y KOHTEKCTi BUBYEHHS icTopii Ta momitounorii (IT. Mopos, L. Frick, R. Utri, R. Weber).

Y poboTi BUKOPHCTOBYIOTHCS TEOPETHIHI METOIU JOCIIDKCHHS (aHaJIi3, TTOSICHEHHS,
TIOPIBHSHHSA, y3arajlbHEHHS Ta CHCTEMaTH3allisl) JUIl BHBYEHHS HAYKOBOI Ta HayKOBO-
METOIUYHOI JIiTepaTypH 1 BU3HAUEHHSI CYTHOCTI, TUHOJIOTI] Ta AMIAKTUYHOTO IOTEHIAIy
KPEOoJIi30BaHUX TEKCTIiB, 30KpeMa KapHuKaTypH, a TAKOXX NMPAaKTUYHI METOIU (MO/CIIOBAaHHS
YPOKY) AJsI HaOYHOI JIEMOHCTpAIii MOXIMBOCTEHl BHKOPHCTaHHS ABTEHTHYHOTO TEKCTY
(xapukaTypH).

BUKJIAJL OCHOBHOI'O MATEPIAJTY

Hapasi BisyanbHa iH(opmallis, IFOCTpyBaHHs, NapajiHIBICTUYHI MTMCBMOBI 3aC00U
€ HaWBaXIHUBIIIMMHU €JIEMEHTAMH TEKCTOTBOPCHHs. Bisyamisallisi Bilirpae Ba)KIUBY POJib
JUTSL PO3BUTKY OCOOJHUBOTO CIIPUHHSATTS 00 €KTIB AIHCHOCTI 1 € CTUMYJIOM ISl BUHUKHCHHSI
HOBUX (opMm mepenadi iHpopmariii. 300paXkeHHST BXKe HE TPOCTO UTIOCTpYyeE BepOambHUA
TEKCT, a BKJIIOYAEThCs 10 Horo cemaHTHkH. 0. KoHoHenb cTBepIUKye, IO «Bi3yasizaris
TIOBIZIOMJICHHSI — TIPOSIB 3araJlbHOI TEHJEHLIT N0 ecTeTu3amii 300pa’keHHS 1 OJZHOYACHO
IIPOSIB IHTEPMEAIATBHOIO XapakTepy Hamroi komyHikanii. Tekct y O6aratbox Horo gopmax
ICHYBaHHS CHPUIMAETHCS K €IHICTh MOBHOI OJIMHHMII Ta KApPTHHKH, SKa € CYIMYTHBOIO 110
TekcTy. BepOanpHe Ta Bi3yanbHE MOEIHYIOThCS B KorepeHTHe 1ie» (Kononens, 2010).

O. 3aBajicbKka HAroJIOIIye Ha TOMY, IO «y CydYacHIH MDKKYJIbTYpHiH KOMYyHIKaiil
MOCTIHHO 3POCTAE POJIb MOJIIKOIOBUX (KPEOTi30BaHMX) TEKCTIB, [ iIKOHIYHI 3aCO00M pa3oM 3
BepOaTbHUMH BiATBOPIOIOTh KAPTHHY CBITY, IIKady I[IHHOCTEH, €CTeTHYHI ifeaid Haii.
KpeomnizoBaHi TekcTH HaOyBalOTh yce OUIBIIOTO MOMMPEHHS B CyYacHIM KOMyHikamii i €
OJIHUM 3 HaHOUTBII yCITITHUX ii 3aco6iB» (3aBaackka, 2016).

Haykoserns H. CeM’siH epekoHaHUH, M0 «JOCTiPKEHHST KPEOJi30BaHUX TEKCTIiB
HaOyBarOTh OCOOJMBOTO 3HAYEHHS, OCKUIBKHM KPEOJTi30BaHI TEKCTH, SIKi CIPSMOBaHI Ha
JOCSATHEHHS TIOCTABIICHHUX TEArOTIYHMX IIiIeH, — e He JUIIe TPaAULiiHI TAPYIHUKH, a |
Jii Ta MOBJICHHS BUMTEJIS, @ TAKOXK MYJIBTHMENIHHI TEKCTH Ta TEXHIYHO ONOCEPEAKOBaHE
MDKKYJIbTYpHE criikyBaHH» (Cem’stH, 2021).

KomynikatuBHa Meronmka BUKJIanaHHsi [M  opieHTOBaHa Ha CTBOPEHHS
KOMYHIKaTUBHUX CHUTYyallid, MaKCUMaJbHO HaOmmxeHux no peanbHocTi (KpekoreHs,
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Baiimax, 2019). OcoOGmmBOCTAMH KPEONTi30BaHUX TEKCTIB € Te, MO BOHH BiIOOpaKaroTh
HAIllOHAILHUIM XapakTep HOCIIB MOBH (30BHIIIHICTH, MIHHOCTI, MaHEpPy MOBEIiHKH,
CIUIKYBaHHS TOLIO) Ta MOJIl PEalbHOro JKUTTS (ICTOPUYHI NpEIMETH MarepiabHOi
KyJIbTYpH, MOOYT, MOJITHYHI peajii KpailHM TOIIO); € JKEPEJIOM JiHrBOKpaiHO3HABYOI
iHpopMmarii. B kpeosizoBaHMX TEKCTax BUKOPUCTOBYIOTBHCS MOBHI 3acOOM pPO3MOBHOTO
CTHITIO, & TAKOXK TPAMAaTUYHMI Ta JIGKCHYHUI MaTepian pi3Hux chep. Baximpowo ocobnusicTio
KpEOoJIi30BaHUX TEKCTIB € Te, L0 INpelCTaBiIeHa y JABOX IUIOMIMHAX (BepOaibHId Ta
ikoHIuHil) iHopMmanis crpoinye ii cnpuiinsitts (Brinitzer, 2015; Kuzminykh, 2014).

BukopucraHHSI KpeosTi30BaHUX TEKCTiB y HaB4aHHI IM Crpusie BUPILICHHIO TaKUX
3aBIaHb: (OPMyBaHHS MOBHOi, MOBJICHHEBOI Ta CONIOKYJIbTYpHOI KOMIIETCHTHOCTEH;
BIITBOPEHHSI MOBHOTO CEpPEIOBHUINA; IiIBUIICHHS PiBHS MOTHUBALIl; (POPMYBaHHSI MOPATEHUX
HOpM; CTBOPEHHS CIPHUSATINBOI poOodoi atMochepn B KIiaci/ayauTopii; CTUMYIIOBAHHS
aKTUBHOI TBOPYOi IisUTBHOCTI; PiI3HOMAaHITHICTH (pOPM, CIIOCOOIB Ta MPUIOMIB HABYAHHA. 3
OIVISIy Ha 3a3Ha4YeHe, BBAKAEMO, 1110 KPEOJIi30BaHUI TEKCT € HAHOUIBII BAAIMM MaTepialoM
1uist HaBuaHHs IM cydacHoro «rmokoJtiHHs Biyanisy (Laidvee et al., 2019).

OziHUM 13 PI3HOBH/IIB KPEOJi30BAHOTO TEKCTY € KapuKarypa, ska y TpaauliiHOMY
PO3yMiHHI TPEJCTABJISE BUKPHUBJICHE, CIIOTBOPEHE 300pa)K€HHsS MpeaMeTa YW JIIOJIUHU.
IMonsiTst «kapukarypa» (itan. caricatura, Bij caricare — mepeBaHTaXyBaTH, MePEOLTBIITYBATH)
TPaKTYEThCS SIK «3yMHCHE MapoJiliHe, CATUPUYHE UM T'YMOPHCTUYHE 300pakeHHs! (IIepeBakHO
rpadivuae) moxii abo JTFOAWHY; Pi3HOBHUI rpadikd. Y KapuKaTypax BUKOPUCTOBYIOTh 3aCO0U
TYyMODpYy, IpOTecKy, carupu, mapxy» (Exnmukmonenis cydacHoi Ykpainu). Y KapukaTypax
peanpHICTE Ta 300paKyBaimbHe He 30iraroThcs. TexcTw abo MIANMKUCH YacTo 3BEICHI IO
MIHIMYMY, OCKINBKH OCHOBHE 3aBIaHHS — BI3yalbHUHA BIUTMB Ha uuTada. OO0’eKTOM
KapUKaTypu MOXYTb OyTH Oyab-siKi COIialibHI, CYCHUIbHO-TIONMITHYHI, TTOOYTOBI SBHIIA,
peansHI 0coOHM UM XapakTepHi Ty Jroneii. Kapukatypa, Ha TyMKy OaraTboX JOCHITHUKIB,
SIK «TYMOPHCTHYHHUI» jKaHP CTBOPIOETHCS 32 JOMOMOTOIO NMPUHOMY TepeOiibIlieHH s, BOHA
MOE/IHYE peajibHe Ta ippaljioHajbHe, IMOBYa€ Ta BUXOBYE, BOHA 3aBXIU abo aritye, abo
MPOTECTYE, 3aCY/IXKy€e a00 BUCMIIOE, HEOJMIHHO CTBOPIOIOUM KoMiuHMH edekT (Denik, 2021).

SIK CTBEp/XKYIOTh 3apyOiKHI METOIUCTH, «KapUKATYypH — 11€ MOBYA3HI IMITYJIbCH.
Ix Tpe6a 3MycuTH «3arOBOPHUTHY. BOHM MOXKYTh BUKOPHCTOBYBATHCS Ha Oy/Ib-SKHX €Tamax
HaBYaHHS, y KOHTEKCTI PI3HOMAHITHUX TeM, a TaKOX Yy Ho3alKinbHIA ocBiti» (Frick &
Weber, 2005).

MetonuuHa IHHICT KapHKaTypH IIOJSITa€ y CTBOPEHHI SICKpaBoro o0pasy,
BITy4HIH OLIHII SBUIA UM TOJi. 3MICT OIIBIIOCTI KApHKATyp 3pO3yMIJIMII CTapIIOKIaCHUKAM.
IIpore, cnijx HAaroJOCUTH y4YHSIM, IO KapHKaTypH, 3a3BHYAil BHCIOBIIIOIOTH JYMKH IIOJO
noxii, a He QaktuuHy iHpopMmamito (Mopos, 2013). Came TOMy MM HaroJomyeMo, IO
KapHKaTypa — IIe CBO€piIHA 3arajka, Uil BUPIMICHHS SKOi HEOOXITHO JOKIACTH 3yCHILIS.
[TomonmaBmn HEOTHO3HAYHICTE, KA 3aKIaJeHa B KApUKATYpPi, CTA€ 3pO3YMIIIM, YOMY BOHA
cmimHa. Kaprukarypa He gae BUdepnHOi iH(popMarii, aje 3aBXKIu Mepeae «INIIe» BIyIHY
JIYMKY XyJTOXKHHUKA.

R. Utri BBakae, mo kapukaTypu Ha ypori IM MOXyTe cTaTé 3acobom i
PO3BUTKY MIKKYJIbTYpHOI KOMIIETEHTHOCTI, TOOTO 3aCO00M Ti3HAHHS Ta PO3YMiHHS 1HIIOT
kynsTypu (Utri, 2013). ABTEHTHYHI KapHKaTypH IOB’si3aHi 3 KyJIbTYPHHMH peajlisiMu
KpaiHu, MOBa SIKOT BHUBYA€THCS; MOKJIMKAHI IMPUBEPHYTH yBary J0 TaKUX TEM, SIK PacH3M,
JUCKPHUMIHALISl, CTEPEOTHIIN Ta YINEepeIDKEHHs, MIrpauiiiHi SBHIIA, MYJIbTUKYJIBTypHE
CHiBiCHyBaHHS TOIIO. IX OOGTOBOpPEHHsS, Ha JYMKY JOCHTiIHHKA, MOXeE CHPHUATH
MIO3UTHUBHOMY PO3BUTKY MIKKYJBTYPHOI KOMIIETEHTHOCTI. J[)1s TOTO, 100 3p03yMiTH, YOMY
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e CMIITHO/ipOHIYHO/CAPKACTHYHO, TPEACTABHIKY YKPAiHCHKOI JIHTBOKYJIBTYPHOI CHUTEHOTH,
MOTPiIOHO MOPHUHYTH Y CBIT HIMElbKOI HanioHaNBHOT cBigomocTi (Palandt, 2014).

PoGoty 3 kapukaTypaMH IIpPOINOHYEMO MOYHMHATH 3 JETAILHOIO aHalizy
300pakeHHs. OqHAK TPU [[OMY PO3IJISAAEMO 300paKEHHS HE OKPEMO BiJl TEKCTY, SIK IIC
MOXHa pO6I/ITI/I, OIlpalbOBYIOYM MCMH YU PCKIIAMY. BakiuBe 3HaueHHs Mae paBUJIbHE
PO3YMIHHSI CEHCY KapUKaTypH. 3 oDy Ha Lie, IPONOHYEMO TaKy IOCIIIOBHICTh POOOTH:
Beschreibung, Interpretation, Bewertung.

3anpornoHOoBaHA HAMHU KapUKaTypa MOXE BHKOPHUCTOBYBATHUCS IiJ| 4aC BUBUCHHS
tem «Deutschlandy, «Stereotypen iiber Deutschen» tomo. Ha qotekcroBoMy etari BUUTEIb
Mae€ aKTUBI3yBaTH 3HAHHs Y4HIB ipo HiMedunHy:

1. Womit assoziiert ihr die Worter “Deutschland” und “die Deutschen”? Ergdnzt
das Diagramm.

Deutschland

~ —<

2. Seht euch das Bild an. Beschreibt das Bild. Stellt einander die Fragen mit Wer?
Wann? Warum? Wo? Was? Wie? Wem? Mox1uBi 3alIuTaHHS:
— Wer ist auf dem Bild? -
— Wo ist die Person?
— Was macht sie?
— Welche Laune hat die Person?
— Welche Jahreszeit ist es auf dem Bild? etc.
KomeHnrap: aJ1s1 ompairoBaHHs 300paxeHHs epeKTUBHOIO Oyie podoTa B mapax.
3. Antwortet auf die Fragen.
Was/Wer ist auf der Karikatur zu sehen?
Welche Bildelemente fallen euch auf?

die Deutschen

— Welche Zeichen oder Symbole konnt ihr erkennen?

— Woher wissen wir, dass auf der Karikatur ein Deutscher dargestellt ist?

KomenTap: micnst 00roBopeHHsI 300paykKeHHs! y Tapax BUMTETIO BapTO NEPEeKOHATHCH,
Y JOCHUTH JIETAIBHO y4YHI PO3AMBUIIMCSA KapTHHKY 1 UM 3BEpHYJIM yBary Ha JpiOHUII, SIKi
JOTIIOMOXYTh 3pO3yMITH 3MICT KapHKaTypH (KOJIip MapacosIbKH Ta HAIIMC Ha Ta3eTi).

4. a) Lest die Aussage des Menschen: ernst, lustig, faul, aufgeregt.

Boah, was "ne Hitze! Und gerade heute wollte ich
mich mal beweden

b) Erkldirt, welche Intonation passt zu der Situation am besten.

KomeHTap: onpalfoBanHs Ta CITiBBiJHECEHHS BepOaIbHOI YaCTHHH KapUKaTypH i3
HeBepOaJIbHOIO. YUHSIM HPOIOHYETHCS (pOHETHYHA BIpaBa (TpeHYBaHHS IHTOHALIIT).

5. Wie versteht ihr die Worter «Boahy, «'ne», «mal»? Ubersetzt die Aussage auf
Ukrainisch. Beachtet dabei den Sprachstil!

KomenTap: ockinpku BepOanbHa YacTHHA TPEACTABIICHA Y PO3MOBHOMY CTHII,
BapTO 3alMTaTH Y4YHIB, Yd 3po3yMmind BoHH cioBa: «Boah», «’ne», «mal» Ta
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3aIpOTIOHYBATH BIIACHHUN Tepekian ¢pa3d 3 KapUKAaTypH, BPaxOBYIOUH OCOOIMBOCTI
YKpaiHChbKOI pO3MOBHOI MOBH.
6. Interpretation. Welche Antwort passt besser? Begriindet eure Wahl.

1. Wer wird thematisiert?

a) ein typischer Deutsche;

b) eine Person, die faul ist;

c) eine Person, die leere Versprechungen macht.

2. Was will der Zeichner erreichen?

a) uns belehren;

b) uns unterhalten;

¢) uns zum Handeln motivieren.

3. Was ist die Gesamtaussage?

a) Wir sind alle verschieden;

b) Wir miissen keine leere Versprechungen machen,;

¢) Was in der Zeitungen geschrieben ist, ist nicht immer die Wahrheit.

4. An wen richtet sich die Karikatur?

a) an Deutschen;

b) an alle;

¢) an Jugendlichen.

Komerrap: st inTepnperarnii 3MicTy KapuKaTypy MO>KHA 3aIllpOIIOHYBATH 3aIlTaHHS

i3 BapiaHTaMH BiITIOBiICH.
. Bewertung. a) Schreibt einen Aufsatz zu einem der folgenden Themen:
Wie findest du diese Karikatur?
— Stereotypen iiber die Deutschen: Was ist deine Meinung?
Leere Versprechungen in meinem Leben.
b) Schreibt eine ausgedachte Lebensgeschichte der Person aus der Karikatur.
¢) Schreibt ein Interview mit der Person aus der Karikatur und spielt ihn vor der

~

Klasse.

KomeHTap: micisi neTanpHOI iHTepIpeTanii TeKCTy, YYHSIM MOXHA 3alpOIIOHYBaTH
ITICHMOBI 3aBJIaHHS, SKi ITepe10aYaTUMyTh OIIHKY KapHUKaTypH B yCHIN YH MMCBMOBIi opmax.

BrpaB a1t TBOpUOTO eramy MU HE INPOIIOHYEMO, aJDKE, Ha HAlly JYMKY, XaHp
KapuKaTypu € CKJIaJHHUM, 1 TBOPYi 3aBAaHHS, HA KIITAJIT CTBOPUTU BIACHY KapUKaTypy,
MOXYTh OYTH 3aHaJTO CKJIAQIHUMH ISl 0araTboX y4HiB, a/iKe BXJIMBUM € HE JIMIIE TBOPUi
3MI0HOCTI y MaJIOBaHHI, a W CTBOPEHHS T'yMOPHCTHYHOIO, ipOHIYHOrO, CapKaCTHYHOTO
e(eKTy 3aBASKU IOEJHAHHIO 300paKEHHS Ta TEKCTY.

BUCHOBKHU TA IIEPCIHEKTUBH INOJAJIBIIUX PO3BIAOK

IIpoBenene mOCHIMKEHHSA CBIMYUTH, MO0 3apyOiXKHI MPAKTHKH BUKOPUCTAHHS
KpEOJII30BaHUX TEKCTIiB HAa YypOIli HIMEIbKOI MOBH MAalOTh BEJIUKWH TMOTEHI[AN IS
(opMyBaHHS {HIIOMOBHOI KOMYHIKaTHBHOI KOMIETEHTHOCTi. ABTEHTHYHA KapuKaTypa SK
JOKEpENo COIOKYIbTYypHOI iH(opMaii € 3aco00M PO3BUTKY MOTHBAIlii Ta MiJBUIICHHS
iHTepecy 10 BUBYCHHS iHO3EMHHMX MOB, HIMEIILKOI 30KpeMa, a il TYMOPUCTUYHUN XapaKTep
BHKJIMKA€ €MOIifHEe CTAaBJICHHA OO MaTepiany, SKUA BHUBYAETHCA. METOIWYHO KOPEKTHE
OTIPALIIOBAHHS 1KOHIYHOTO Ta BepOAILHOIO KOMIIOHEHTIB KapHKaTyp y iX B3aeMO3B’SI3Ky
crpusiTUMe epeKTUBHOCTI BUBUCHHIO HIMELIEKOT MOBH.

[lepcriexTHBM TMOJANBbIINX IOCIKEHb BOAYaeMO y BHBYEHHI 3apyOikHOTIO
JIOCBily BUKOPUCTAHHS AUAAKTUYHUX MOXIIMBOCTEH IHIIMX BHJIB KPEOJII30BAHUX TEKCTIB,
30KpeMa Jy/JIiB Ta JEMOTHUBATOPIB.
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INTRODUCING ACTIVE LANGUAGE LEARNING TECHNIQUES
INTO A VIRTUAL CLASSROOM: REFLECTION
ON THE AMERICAN PRACTICES

ABSTRACT

The paper considers American active learning (AL) practices that can be used in a
virtual language learning classroom in Ukrainian higher education institutions to
encourage students’ engagement, collaboration and evaluate their performance. The
authors study the concept of AL, its main techniques and peculiarities of application;
outline technologies and tools that have the potential to influence active language learning
(ALL) in a virtual classroom; define the techniques that can be used to promote ALL in a
virtual classroom (polls and surveys, discussions and forums, case studies, interactive
lectures, simulations and games, collaborative projects, personalized learning).

Particular attention is paid to online AL strategies applied by Columbia University
and Cornell University (USA). Here belong Online Polling, Think-Pair-Share, a Minute
Paper, Small Group Discussion and Short Student Presentation strategies, each of them
requiring appropriate online learning platforms, services and tools for its effective
implementation. They include Zoom videoconferencing platform with its breakout rooms,
polling, screen sharing, whiteboard and nonverbal feedback features, Poll Everywhere,
CourseWorks Quiz, Canvas Quiz features, collaborative online tools such as LionMail
(Google) Docs, Sheets, Slides, etc. Another important issue considered in the paper is
assessment and evaluation of students’ progress in AL.

Assessment techniques used in Cornell University comprise Grading Rubrics,
plagiarism detection, self-assessment, peer assessment, surveys and classroom polling. In
this context, Canvas Rubrics, Canvas Assignments, FeedbackFruits, Gradescope, Qualtrics,
Turnitin can be used as effective assessment tools. The authors conclude that the main
advantages of ALL are its flexibility, collaborative learning opportunities, customization
options, access to online resources while its challenges involve lack of face-to-face
interaction, technical difficulties, high pricing plans for some online services and tools,
variety of distractions such as social media, email, or other online activities, and limited
learning environment.

Keywords: active language learning, virtual classroom, active learning technique /
strategy, online learning platforms / tools, assessment.
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BITPOBAI’KEHHSI TEXHOJIOT'Ti AKTUBHOI'O HABYAHHSI MOBU
¥ BIPTYAJIbHOMY OCBITHBOMY CEPE/JIOBHLII:
AMEPUKAHCBKHI1 JOCBIJ

AHOTALIs

Y cmammi posensoacmocs amepuxancokuil 00ceio axmugnozo nasyanns (AH),
AKUL MOdHCe OYMU SUKOPUCIAHULL Y IPIMYATLHOMY OCE8IMHbOMY cepedosuuyi Olid 6UGHeHHs
MOBU 8 YKPAIHCOKUX 3aK1a0ax 6uwjoi oceimu 3 Memow 30A0XOYeHHs CMyOeHmie 0o
83aeM00ii, cnienpayi ma OYIHIOBAHHA IX YcniwHocmi. Aemopu 00CHiONCYrOMb NOHAMMS
AH, tio20 ocHo8HI nputiomu ma 0cobIUBOCMI 3ACMOCYBAHHSA, XAPAKMEPUZVIOMb MeXHON02iT
ma iHCMpyMenmu, SAKI MOXCYMb GnAueamu Ha axmueHe Haeuanua mosu (AHM) y
BIPMYANLHOMY OCGIMHLOMY Cepedosuwyi; susHauaoms egexmushi memoou AHM ownnaiin
(onumyesanns, Ouckycii ma Gopymu, memamuuni OOCHONCEHHS, [HMEPAKMUGHI NeKYIl,
cumynayii ma iepu, 2pynogi npoexkmu, nepconanizogame Haguauus). Ocobausy yeacy
npudineno cmpameziim AH ownaiin, sxi 3acmocosyromocs Korymbiticokum i Koprenscokum
yuisepcumemamu (CILA). Croou éxo0smv cmpamezii OHAAUH-ONUMY8AHHSA, 002080PEHHSL Y
napax, O0OHOXGUAUHHOI NUCLMOBOT pobomu, 002080peHHs 8 MAIuUX 2pynax, KOpOmKoi
npesenmayii. Koocna 3 nux nompebye 6iONOSIOHUX HABUANLHUX OHIAUH-NIAM@OPM,
cepgicie ma incmpymenmia 0l il egheKmugHo20 BNPOBAVNCEHHS, A came. naam@opmu O
8i0eokoHpepenyit Zoom 3 (yHKYIAMU PO3NOOINY HA «CECIliHI 3ay, NPOBEOEHHsT ONUMYBAHD,
HesepOANbHO20 360POMHBO20 36 'A3KY, MPAHCIAYII eKpana ma iHmepakmueHol OOUIKOIO,
3acobie 0na onnaun-onumysaus Ha 3paszok Poll Everywhere, CourseWorks Quiz, Canvas
Quiz, oHnaiH-incmpymenmis Oisi Korabopamueno2o naeuanns, maxux sk LionMail (Google)
Docs, Sheets, Slides. ¥ cmammi maxooic pozenioaemvcsi npoonema OYiHIOBAHHS YCHIUHOCT
cmyoenmie nio uac AH. [Jocniooceno memoou oyiHIOBAHHS, 5AKI BUKOPUCTOBYIOMbCA 8
Kopnenvcorkomy ynisepcumemi: pyopuku oyinioganHs, nepesipka Ha niaziam, camooyiniosanHs,
63A€EMOOYIHIOBAHHS MA  OHJAUH-ONUMYBAHHA. Y yboMy KOHMEKCMi epexmueHumu
incmpymenmamu oyinoganna € Canvas Rubrics, Canvas Assignments, FeedbackFruits,
Gradescope, Qualtrics ma Turnitin. Aémopu pooasimb 6UCHOBOK, WO OCHOBHUMU NEPesazamu
AHM € 1tioco enyuxicms, KoaabopamusHicmo, iHougioyanizayis, 0ocmyn 00 OHIAUH-
pecypcig, mooi siK 11020 HeQONIKU NOAA2AI0Mb Y GIOCYMHOCME OYHOI KOMYHIKAYLL, MeXHIYHUX
mMpyOHOWAX, SUCOKIU YIHOBI NOAIMUYi Ol BUKOPUCAHHS OKPEMUX OHIAUH-Cepsicie ma
IHCmpyMmeHmis, UMOGIDHICMb GI0BONIKAHbL HA COYIANbHI Mepedci, eleKMpPOHHY NOUmy
MoOwo, @ MaKodIc 0OMeINCEHICMb HABYANLHO20 CePedOsUUd.

Knwowuoei cnoea. axmusne Hasyanms MO8, Gipmyanvbhe OCSIMHE cepedosuiye,
MexHon02is / cmpamezisi akMUHO20 HAGUAHHS, OHAAUH-NAAMPOPMU / IHCMPYMEHMU HAGUAHHS,
OYIHIOBAHHAL.

INTRODUCTION

Working in a virtual classroom has become a norm in higher education due to the
shift towards remote learning as a result of the COVID-19 pandemic and Russian
aggression against Ukraine. Virtual classrooms offer a unique opportunity for teachers and
students to interact and learn in a digital space. Successful teaching in a virtual classroom
requires establishing clear communication channels, creating a structured learning
environment, encouraging student engagement, using technology to enhance learning,
building a sense of community, and supporting student well-being in condition of stress or

anxiety.
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Moving class sessions to a virtual classroom gives new opportunities for active
learning and student participation. By incorporating active learning techniques into online
classes, instructors can improve learner engagement, retention, and comprehension, leading
to better learning outcomes.

THE AIM OF THE STUDY

The aim of this paper is to study American practices and suggest the effective
active learning techniques that can be applied in a virtual language learning classroom in a
higher education institution.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The active learning methodology is deeply rooted in constructivist learning theory
which suggests that students learn by connecting new information and experiences to their
prior knowledge and experiences. It allows building (constructing) new knowledge and
understandings (Bransford et al., 1999).

Active learning is generally defined as activities that students do to construct
knowledge and understandings. These are various types of such activities, but all of them
require students’ higher order of thinking. An important, though not always explicitly
noted, element of active learning is metacognition. That is students’ thinking about their
own learning which provides the link between activity and learning (Brame, 2016).

Thus, active learning is a teaching method that engages students in the learning
process by giving them a more active role in their education, encouraging them to
participate in the discussion, ask questions, solve problems, and share their ideas with
others. The main goal of active learning is to develop critical thinking, improve problem-
solving skills, and foster a deeper understanding of the subject matter. The majority of
studies prove that active learning positively impacts students’ attitude and learning as they
comprehend and remember new material better (Hyun et al., 2017).

The most commonly used active learning techniques (methodologies) have been
profoundly analysed by Ch. Mercat. The list of them includes Flipped learning, eduScrum,
Pause and Share, Think-Pair-Share, Case Studies, Jig-Saw, Peer-Review, Post-it Parade,
Affinity Cluster, Card Ranking, Dotmocracy, Snowball, “Respond, React, Reply”, Memory
Game, Round Table, Complete Turn Taking, Fishbowl, Think Aloud, Each One Teach
One, Group Text Reading, Debates, DeBono’s hats, Pro-Con Grids, Consider All Factors,
2x2 Matrix, Line-up, Fist to five, Quescussion, Index Card Pass, 1-Minute
Papers/Reflections, Six Serving Men, Ask 3 before me, Stick Debate, Numbered Heads,
Appreciation, 5 seconds Rule, PALPaR, Revolving Circle, SCAMPER, Parking Lot
(Mercat, 2022).

Many active learning techniques involve group work where students are arranged
in small groups (Cooper et al., 2000; Lumpkin et al., 2015). Some instructors prefer to
combine lectures with active learning activities. Incorporating group work in the classroom
does not mean that the class must be lecture-free (Cavanagh, 2011). One more way to
engage students in the active learning proces is to provide formative assessment
opportunities. In this case active learning techniques can be a foundation for evaluation and
feedback to fulfill formative assessment conditions (Adkins, 2018).

A. W. Bates singles out four emerging technologies which have the potential to
influence teaching and learning techniques in a virtual classrooom: social media, serious
games, immersive technologies and artificial intelligence. Thus, social media have a variety
of possible applications enabling students to produce their own work and take part in
collaborative activities at a distance. Serious games and immersive technologies (virtual
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and augmented reality) can develop higher order learning skills such as problem solving,
analysis, intuitive thinking, creative thinking, as well as affective skills, such as empathy.
Artificial intelligence can focus on boosting learners’ comprehension and understanding to
provide teachers with free time on the development of higher order cognitive skills
necessary in a digital age. The above mentioned technologies are not separate and should be
integrated (Bates, 2022).

Furthermore, applying the right tools, it is possible to create an engaging and
interactive virtual classroom for effective active learning practice. They include: video
conferencing tools which allow teachers to conduct live classes, interact with students,
share screens, and use virtual whiteboards (Zoom, Google Meet, Microsoft Teams, Skype);
learning management systems (LMS) — online platforms that allows teachers to create and
manage course content, track student progress, and communicate with students (Moodle,
Blackboard, Canvas, Schoology); screen recording and sharing tools which enable teachers
to record their screen and share it with students (Camtasia, Snagit, Screencast-O-Matic,
Loom); interactive whiteboards that allow teachers to write, draw, and manipulate objects
in real-time (Microsoft Whiteboard, Google Jamboard, SMART Notebook); virtual reality
tools that can be used to create virtual field trips, simulations, and interactive games
(Google Expeditions, Nearpod VR, CoSpaces Edu); collaboration tools which allow
students to work together on projects and assignments (Google Docs, Slack, Trello, Asana).

RESULTS

Online active learning has become increasingly popular in universities across the
United States due to its flexibility and convenience. Online platforms often offer a range of
features that can enhance active learning, such as real-time polling, breakout rooms for
group work, and multimedia resources. Many universities in the United States have
embraced online active learning as a key component of their educational offerings. For
example, the University of California offers a range of online courses and degree programs
that emphasize active learning, including interactive simulations, virtual labs, and
collaborative projects. Stanford University is famous for launching its famous Coursera
MOOC startup in 2012. Coursera has grown to become one of the most popular and well-
respected online learning platforms in the world featuring a range of courses and
specializations from top universities and institutions around the world that emphasize active
learning and engagement. Other universities are experimenting with innovative approaches
to online active learning. For example, Arizona State University has developed a platform
called ASU Sync, which allows students to participate in live online classes that feature
real-time discussions, collaborative projects, and other interactive activities. The University
of Maryland has developed an online platform called ELMS-Canvas, which provides a
range of tools and resources for active learning, including discussion boards, multimedia
resources, and collaborative assignments.

There are many different strategies that are used to promote active language
learning in a virtual classroom. Polls and surveys are effective ways to gather information
from learners. They can be used to assess learners’ understanding of a topic, and gather
feedback on course content. Discussions and forums provide a platform for learners to
interact with each other and the instructor, share ideas, ask questions, and receive feedback.
Case studies are real-world scenarios that are presented to learners for analysis and
discussion. Interactive lectures can include activities such as vocabulary and grammar
quizzes, polls, and discussions. Simulations and games provide learners with an engaging
and interactive environment to practice language skills. Simulations encourage students to
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use language in a context that is relevant to their daily lives. Collaborative projects are
group assignments that require students to work together to complete a task. They can be
used to promote teamwork, communication, and problem-solving skills. Personalized
learning is an approach that tailors the learning experience to the individual learner’s needs
and preferences. It can include adaptive learning technologies, personalized learning paths,
and individualized feedback to promote engagement and retention.

Having studied the practices of active learning in an online classroom
implemented by Center for Teaching and Learning in Columbia University (USA) and
Center for Teaching Innovation in Cornell University (USA) we came to the conclusion
that their strategies are appropriate for active languge learning as well. Let’s consider these
strategies.

1. Polling strategy. Polling is a fast and easy technique to ask questions and collect
responses from students, either anonymously or with identifying information. These
responses are then shared with the class to encourage discussion and reflection on the topic.
Here are some ways online polling can be used for active language learning in a virtual
classroom:

— pre-assessment: to evaluate students’ prior knowledge and understanding of a
topic. This information can be used by teachers to tailor their lessons and teaching methods
to meet the needs of their students;

— check for understanding: this helps teachers to quickly identify areas where
students may need additional support or clarification;

— feedback and evaluation: teachers can use this feedback to modify their teaching
methods or adjust the course content to better meet the needs of their students;

— collaborative learning: teachers can create a poll that asks students to share their
perspectives on a topic, and then use the results to facilitate a discussion;

— a part of the gamification technique: to promote engagement and motivation. For
example, teachers can create polls that award points or badges to students who provide
correct answers or demonstrate a deep understanding of a topic.

Online tools to conduct polling are the following:

Zoom polling feature allows teachers to create polls that students can respond to
during a live session. Once the poll is created, a teacher can launch it during the session,
and students can respond by selecting the answer they believe is correct.

Poll Everywhere is an audience response system, a web-based platform that allows
teachers to create and administer polls, surveys, and quizzes in real-time. The platform is
versatile and can be used in a variety of online teaching settings, from live virtual
classrooms to asynchronous online courses.

CourseWorks Quiz is a feature available within the CourseWorks learning
management system. The platform offers a range of question types, including multiple
choice, true/false, short answer, and essay questions. CourseWorks Quiz also allows
teachers to set time limits for quizzes, randomize question order, and use question groups to
create multiple versions of a quiz.

Canvas Quiz is a feature of Canvas learning management system used to create
and administer online quizzes and surveys, conduct and moderate exams and assessments,
both graded and ungraded. There are four types of quizzes in Canvas: graded quiz, practice
quiz, graded survey and ungraded survey.

2. Think-Pair-Share strategy. This is a a collaborative learning strategy that can
encourage students to engage in active language learning by providing opportunities for
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reflection, discussion, and peer-to-peer feedback. This strategy involves three stages:
thinking, pairing, and sharing.

During the first stage a short problem, scenario or question is given to students to
think through independently for about 30-60 seconds. This phase encourages students to
analyze and process information and form individual ideas and opinions. In an online
learning environment, teachers can use various digital tools such as Google Forms, Padlet,
or Jamboard to provide prompts and allow students to brainstorm and write their ideas.

The second stage is pairing. Once students have completed their initial thinking,
they are paired with a partner to discuss their ideas. This stage is an excellent opportunity
for students to learn from each other and broaden their perspectives. Teachers can apply
various digital tools to facilitate pairing, such as Zoom breakout rooms, Google Meet, or
other video conferencing software. Teachers can also use social media platforms such as
Twitter or Facebook to create discussion groups where students can pair up and exchange ideas.

The final stage is sharing. Students are given the opportunity to share their ideas
and feedback with the rest of the class. This stage allows for a collaborative discussion
where all students can learn from each other and build on their ideas. Digital tools that can
be used to facilitate sharing in real-time are Flipgrid and Google Slides. Tools preferred by
Columbia University instructors are Zoom’s Share Screen (or Whiteboard) and Breakout
Rooms features.

Alternative pair-work strategies are Note-Taking Pairs (working in pairs to
improve individual class notes), Three-Step Interview (working in pairs, interviewing each
other in turns and reporting what was learned to another pair) and Peer Instruction
(answering a poll question individually, pairing up to explain the rationale and answering
the poll question again).

3. A Minute Paper strategy. This strategy involves asking students to take one
minute to write down their thoughts and ideas in response to a specific open-ended and
thought-provoking question or prompt related to the course material. Instructors can create
discussion forums, use Poll Everywhere (or other online polling tool) and Zoom’s Share
Screen feature to facilitate this process. They can choose to have students share their
responses with the class or collect the responses and use them to guide future discussions or
assignments.

The strategy provides a quick and easy way for instructors to assess student
understanding of course material and can help identify areas where students may be
struggling. By giving students a brief opportunity to reflect on course material and share
their thoughts with their peers, instructors can create a more engaging and collaborative
learning environment that promotes critical thinking and deep learning.

Alternative strategies to use with the same aim: What’s the Problem (categorizing
example problems according to the principles and strategies necessary to solve them) and
Muddiest Point (sharing responses to the prompt “What was the muddiest (most confusing)
pointin ...?”).

4. Small Group Discussions. This strategy involves dividing students into smaller
groups and assigning them a specific task or topic to discuss together. Instructors can create
breakout rooms or use an online discussion forum. There is a possibility to assign groups or
allow students to self-select groups. It’s important to provide clear instructions and
guidelines for the discussion, including the task or topic to be discussed, the length of the
discussion, and the expected outcomes. During the discussion, students can share their
ideas, perspectives, and insights with their peers, providing feedback and engaging in
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critical thinking. Online tools that can be applied to ensure students’ interaction are
collaborative documents (LionMail (Google) Docs, Sheets, Slides) and Zoom’s Nonverbal
Feedback feature that allows students to express opinions by clicking on icons. Instructors
can monitor the discussions and provide guidance or feedback as needed. After the
discussion, the groups can report back to the class with their findings or insights.

Alternative strategies include Test-Taking Teams (working in small groups to
prepare for a test, taking it individually and submitting responses, then retaking the test in
small groups and working to find consensus on responses), Jigsaw (working in small
groups each becoming an expert in a certain topic, forming new groups with at least one
expert on each topic, teaching peers the topic of one’s expertise).

5. Short Student Presentations. This strategy enables students to participate in peer
instruction, synthesize and communicate their knowledge. Students are assigned to study a
certain issue of interest that is relevant to the course topic or work on a problem on their
own out of class and then present their research results during an upcoming online session.
It gives students the opportunity to link course content with their individual interests, life
experiences and acquire knowledge from their peers.

Alternative strategies to use with the same aim:

— Digital Scavenger Hunt: students are provided with a list of clues or questions
related to the topic they are studying, and they must use digital resources to find the
answers, create media (images, video clips, audio clips) that best represent the course
concepts to share with the class;

— Book Club: students select a number of suggested books on course content and
form corresponding book clubs. Each book club presents a final report to the rest of the
class, while other students have to identify common themes and differences between the
presented books and the books they selected in their own book club;

— Student group presentations: students collaborate in small groups out of class to
prepare assigned projects, present their research outcomes during the online session while
others have to ask questions and link the presentation to course content (Columbia
University, n. d.).

One more important point to consider is assessment and evaluation of students’
progress in active learning. In Cornell University, grading rubrics, Canvas Assignments,
plagiarism detection, self-assessment, peer assessment, surveys and classroom polling are
used in this context (Cornell University, n. d.).

Canvas Rubrics tool is a feature within the Canvas learning management system
that provides clear criteria and expectations for an assignment or task, making it easier for
both instructors and students to understand what is expected and how performance will be
evaluated. Using the Canvas Rubrics tool, instructors can create custom rubrics or use pre-
existing rubrics. These rubrics can be attached to assignments, discussions, quizzes, and
other types of assessments within the Canvas platform. Canvas Rubrics tool allows
instructors to specify different levels of achievement for each criterion and assign point
values to each level. This makes grading more objective and transparent, allowing students
to see exactly how their work will be evaluated and providing them with clear feedback on
their performance.

FeedbackFruits is a platform that can be integrated into Canvas. One of its main
features is the ability to create peer feedback assignments. Teachers can set up the
assignment and specify the criteria that students should use when providing feedback.
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Students can then review each other’s work and provide feedback, which can be
anonymous or named, depending on the teacher’s preference.

Gradescope is an online grading platform that uses Al technology and optical
character recognition to recognize and grade handwritten or typed answers. It can be used
for assignments that cannot be graded automatically by other tools or require human
grading. With Gradescope, instructors can create assignments or exams and upload them to
the platform. Once students complete the assignments, instructors can grade them online
using a variety of grading options, including rubrics, partial credit, and group grading. The
platform provides a user-friendly interface for grading, allowing instructors to view student
answers side-by-side and easily input grades and feedback.

Qualtrics is a survey tool that provides a variety of question types, including
multiple choice, ranking, matrix, and open-ended questions, allowing users to create
surveys tailored to their specific needs. Qualtrics also provides features that make it easy to
distribute surveys to respondents. Surveys can be sent via email, social media, or embedded
in a website. The platform allows users to create custom reports and dashboards to visualize
survey results and track key metrics. It also includes features for analyzing open-ended
responses and text analytics.

Turnitin is a plagiarism detection tool used by educators and institutions to ensure
academic integrity in written work. The platform compares submitted documents against a
vast database of academic and other sources to check for potential plagiarism and provide
feedback on originality (Cornell University, n. d.).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Having analysed online active learning strategies and tools used in Columbia
University and Cornell University (USA) we came to the conclusion that they have a
number of advantages. Active online learning allows flexibility: students who cannot attend
off-line classes can participate in coursework from anywhere with an internet connection, at
any time. Online learning tools provide an opportunity for learners to work collaboratively
with their peers. This can help foster a sense of community and enhance the learning
experience through shared experiences, feedback, and group discussions. Online learning
platforms can allow learners to customize their learning experience based on their learning
style, interests, and pace. Students get access to a wide range of resources, including
multimedia content, online libraries, and other learning tools. This can enhance the learning
experience and provide learners with a broader understanding of the course content. Despite
many advantages of online active learning, there are also some challenges to implementing
this approach effectively. Online learning sometimes leads to a lack of face-to-face
interaction between learners and instructors. This can make it difficult for learners to
receive personalized feedback or ask questions in real-time, which hinders the learning
experience. Technical issues with online learning platforms can cause frustration and
disrupt the learning experience. This is especially challenging for learners who are not
technically proficient. In addition, some online learning platforms and tools can have high
pricing plans. Online learning may be easily interrupted by distractions such as social
media, email, or other online activities. This makes it difficult for learners to stay focused
and engaged. Online learning platforms can be limited in their ability to provide hands-on,
practical learning experiences.

Further research in this field should be done to develop effective techniques for
assessment and evaluation of students’ performance in a virtual language classroom.
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IMPOBJEMU HABUAHHS XOPEOTPA®Ii B AMEPUKAHCBHKHX INIKOJAX

AHOTANIA

Cmamms npucesiueHa O0O0CNiOJNHCeHHIO Npobiem HAg4aHHA Xopeocpadii 6
AMEPUKAHCHKUX WKONAxX. 3 C08aHO, W0 MPUAUL Yac HABYAHHS Xopeocpail 8 OepicasHux i
NPUBAMHUX WKOIAX MAL0 nepuepiiine 3HAYEHHA AO0 NO3UYIOHYBANOCS NEPEBANCHO 5K
nosanasuanvha OisnvHicms (8 Mencax 3aHAMb HAGUAILHUX NPOSPAM MUCMeymea abo
@Pi3uun020 8UXOBAHHA). 3A3HAUEHO, WO 8 XOPeo2PApIUNIL OCEIMI AMEPUKAHCOKUX WKONADIE
CROCMeEpicacmvpCss NeBHA  HEY3200JICEHICb, WO CHPUYUHEHO HU3bKOIO NpoQecilinoio
Keanigixayiero nedaeocie ma iXHbOIO HEOOCMAMHLOIO 20MOBHICIIO 00 GUKIAOAHHS
xopeocpagii 6 wxoni. Ilpoananizosano Hanpsamu O0CEIMHbLOI NOMMUKU AMEPUKAHCLKO20
YPAOY w000 YOOCKOHANEHHS CIMAHOAPMIE WKILIbHOT 0C8imuU, 3MICIY HABYATLHUX NAAHIE MA
OCGIMHIX Npoepam, a Maxodc AKOCmi Ni02omoexku euumenie xopeocpagii. Bugueno ma
V3A2aNbHEHO 3MICM HABYANLHUX NPOSPAM WIKIIbHOI OCEIMU ) KOHMEKCMI 6UOKDEeMIEeHHS
mucmeymea xopeoepagii sk ocHognoeo npeomemy. Kowcmamosano, wo eacomoro
npooOnemMor HAGYAHHA Xopeocpaqhii 6 WIKONAX € HeYy3200MCeHiCmb 3MICMY HABYANbHUX
npozpam ma Heuyimke OOIPYHMYBAHHA KPUMEPII8 OYIHIOGAHHS De3VibMamie HAGYAHHS.
3’scosano, wo amepukancoki nedazocu 6epymov 00 yeazu mou akm, wo 3anposaoNCeHHs
MAHYI0BAILHOT XOpeocpahii y WKOIax CHNpuse po36UMKY MEOPY020 MUCIEHHS VUHIG,
JOepCbKux sKOCmell, NCUXON02IYHOMY KOM@popmy ma 300pos ssbepedcennto. Bussneno,
WO 3anUULAIOMbCsl OUCKYCIUHUMU NUMAHHS W00 PO3PODIeHHs CIAaHOapmis suwoi oceimu,
cepmupixayii euxradauie xopeoepagii 6 KONCHOMY WMami, OOIPYHMYBAHHS SUMOZ 00
ompumanns aiyensii, yuigikayii ma cmanoapmuzayii mepminonozii, 3aKoHo0ascmaea,
VOOCKOHAIEHHs. OCGIMHbOI NOAIMUKYU WMAamie, a MAaKodNiC YMO8 (DIHAHCY8AHHA MOUO.
3pobaeno 6ucHo8oK, wo xopeoepadiuna oceima 8 ycbomy C8imi CIMUKAEMbCsL 3 3a2ANbHUMU
npobaemamu: «Xmo mae Haguamu?y», «Xmo mae Haguyamu 6YUMeNi8 I 4020 GOHU MAIOMb
nasuamu?». Pomv cyuacrnozo guumens-xopeoepagha nonseac He e 8 HAGYAHHI MAHYIOBATLHUX
KpOKi8, a paduie y c8i00MOMY YNPAGIIHHI MONCIUBGOCHAMU VUHS 3d OONOMO20K HABUYOK
HABUAHHA MAHYIO.

Knrwuoei cnosa. CIlIIA, xopeocpagiuna oceima, wWKiibHa 0CEIMA, GYUMenb-
xopeoepag, npoghecitina nioeomoska, HaguaHHs xopeocpapii, Manyioealbhe MUCEYMmaeo,
3MICm HABYAHHAL.

PROBLEMS OF TEACHING CHOREOGRAPHY IN AMERICAN SCHOOLS

ABSTRACT

The article is devoted to the study of problems related to teaching choreography in
American schools. It is found that the long-term study of choreography in public and
private schools played a secondary role or was positioned mainly as an extracurricular
activity (within the scope of Art or Physical Education syllabi). It is noted that there is a
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certain inconsistency in the choreography education of American schoolchildren, which is
caused by the low professional qualifications of teachers and their insufficient readiness to
teach choreography at school. The directions of the educational policy of the American
government regarding the improvement of school education standards, the content of
curricula and educational programs, as well as the quality of choreography teacher
training are analyzed. The content of school syllabi is studied and summarized in terms of
highlighting the art of choreography as the main subject. It is established that a serious
problem of teaching choreography in schools is the inconsistency of the content of syllabi
and the unclear definition of the criteria for assessing the learning outcomes. It is found
that American teachers take into account the fact that the introduction of dance
choreography in schools contributes to the development of students' creative thinking,
leadership qualities, psychological comfort and health care. It is defined that issues
regarding the development of higher education standards, certification of choreography
teachers in each state, substantiation of requirements for obtaining a license, unification
and standardization of terminology, legislation, improvement of state educational policy, as
well as funding conditions, etc., remain debatable. It is concluded that choreographic
education all over the world faces common problems: "Who should teach?"”, *Who should
teach teachers and what should they teach?". The role of the modern choreography teacher
is not only to teach dance steps, but rather to consciously manage the capabilities of the
student with the help of dance teaching skills.

Keywords: USA, choreography education, school education, teacher-choreographer,
professional training, teaching choreography, dance art, content of education.

BCTYII

Po3Burok cyuacHoi cucremu xopeorpadiunoi ocBitn y CHIA nerepmiHoBaHMi
HHU3KOI0 aKTyaJlbHUX MPOOJIeM, sIKi MOTpeOyIOTh PO3B’I3aHHs HAa PI3HUX PIBHAX, 30KpeMa Ha
piBHI mKiUTBHOT ocBiTH. HaBuyaHHS XopeorpaiqyHOr0O MHCTENTBA MIKOJAPIB CIPHSE IX
¢bi3uuHOMY Ta eMOLIfHOMY PO3BHTKY, iHTerpauii (i3UUHOro IHTEJIEKTY Ta eMOLill Y4HiB,
MOKPAIIEHHIO 3arajibHOTO CTaHy 3JI0POB’s, 3aM00IraHHIO CTPEecaM Ta HEraTMBHUM EMOLIisIM,
(hopMyBaHHIO €CTETUYHOTO CMaKy, BUXOBAHHIO KYJIBTYpPHOT'O MOTEHLiaTy, HLIECIPSIMOBAHOCTI,
BIICBHEHOCTI, JIIJIEPCHKUX SIKOCTEH, BMIHHS CAMOCTIHHO BUPaXaTH i1el, JOCBII Ta MOYyTTS
3a JIONOMOTOI0 TaHIIOBAILHOTO MHCTENTBA TOIIO. BoJHOuYac cydacHi aMepUKaHCBHKI
JOCIT/DKEHHS 1 TIpaKTHKa MOKa3aly, o xopeorpadis goci Mae mnepudepiiiHe 3HaUCHHS B
mKoii abo MO3WIIOHYETHCS TEPEeBaXKHO SIK T03aHaByajbHa AisutbHicTH (Leonard et al.,
2016). barato nepxaBHHMX i NMPHWBATHUX LIKLT IPOMOHYIOTh XOopeorpadiuyHy MiArOTOBKY
YUHIB B MEXax 3aHsiTh, SKI € YaCTMHOI0 HaBYAIBHUX IPOTPaM MUCTENTBA, (Di3UYHOTO
BUXOBaHHs 1 cropTy Tomo. 3a pAaHuMU HamioHaNbHOTO HEHTPY OCBITHBOI CTaTUCTHKH,
57 % aMepHKaHCHKHX IIKOJIAPIB HE MajH 3aHATTA 3 xopeorpadii B mkomi, i gume y 7 %
JIepXKaBHUX MIKLI TpPAIfoBaNd 3apeectpoBaHi Bumteni-xopeorpadu (Parrish, 2016).
3’sicoBaHO, IO y 3MICTI OCBITHIX INPOTpPaM TaKOX BIJICYTHI NpeIMeTH, MOB’si3aHi i3
xopeorpadigauM MucTenTBoM. CriocTepiraeThcsl HEBHA HEY3TOKEHICTh B XopeorpadiuHii
OCBITI IIKOJIAPIB, IO CIPHUYMHEHO HHU3BKOIO Mpo(eciiiHolo KBamidikalielo memaroriB Ta
iXHBOIO HEJOCTATHHOIO TOTOBHICTIO JI0 BHKJIAJaHHS Xopeorpadii B mkomi. Bunrteni TaHiB
MPaIoIOTh HEMOBHWH poOoYMid JeHb, MOACKYIW HE MAlOTh JIIEH3il Ta BiAMOBIITHUX
ceptudikaTiB, a Takox 0a3oBoi TpodeciiiHOi MATOTOBKM B raiy3i XxopeorpadidyHoro
MHcTenTBa abo OcBiTH. BiAmoBiTHO OCBITHS NOMNITHKAa aMEPUKAHCHKOTO YPSy CIPsSMOBaHa
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Ha YIOCKOHAJCHHS CTaHIAPTIB IIKUIBHOI OCBITH, 3MICTy HaBYANBFHUX IUIAHIB Ta OCBITHIX
Iporpam, a TaKo>k BIOCKOHAJICHHS SKOCTI MATOTOBKY BYUTENIB XOpeorpadii.

META JOCIIAKEHHSA

Mera jocCiiDKEHHS IOJsira€ y BHBYEHHI NpoOyieM Ta 0coONMBOCTEH HaBYaHHS
xopeorpadii B aMepUKaHChKUX IIKOJaX.

TEOPETUYHA OCHOBA TA METO/M JOCJIIKEHHSA

HaykoBwii i pakTHYHUN [HTEpEC CTAHOBIMTH Ipalli aMEPUKAHCHKHX JOCIHITHHKIB 3
mpo0OJyieM HaBYaHHS xopeorpadii B cHcTeMi MIKUTBHOI OCBITH Ta MiATOTOBKH MaiOyTHIX
mexarorie, Takux sk: [1. buex, [[. Binpsam (migBumeHHs cTaHIAPTIB Yepe3 OLIHIOBAHHS B
kmaci); K. bekkep, K. Bpayn-Anmipdi, K. XKan-Barucr, M. Poc Kemmci, [Ix. XanHa
(opranizamis HaBYaHHSA TaHIIO y mKkojiax); K. Emmyc (moctym mo MuCTEHBKOI OCBITH B
cepenHix mkoiax); A. [inbepr, K. Enrnopaiit, M. Maxoni, M. Xapainr (oLiHIOBaHHS B
TaHmoBaNbHIA ocBiti); M. [irepe (mocmijkeHHs MpoOJeM Ta MEPCIEKTHB PO3BUTKY
TaHIFOBAJILHOI OCBITH B YMOBax riio0aizailii aMepuKaHChKOTO CycmijibeTBa); A. ['paaBosb,
. xeit, C. xinarpacco, I'. Kaccinr, [Ix. Kepp-beppi, M. Jlamnept, M. Ileppu, E. Xox
(MeToaM, TEXHIKHM, MeAaroridHi TeXHOJOTIl 1 1M(POBI pecypcH HaBYaHHsS 1 BUKIJIAJAHHS
taH1iB); J. ['eppo, A. Jleorapa, A. Xomn (TaHIFOBaJIbHA IPAMOTHICTP HITEH 1 BUUTENIB);
C. MaxkI'piBi-Hikomc, . IlImig (BipTyadbHHN PO3BHTOK TaHIIOBAJIHHOI CHUIEHOTH B IIKOJI
mig yac COVID-19); C. Jlinmep, K. Myp (BUKOpPHCTaHHS TaHIFO JUIS MOTJIAOICHHS
po3yminHsa yuHsmu Teometpii); . Picmep, L. Xewnmepcon, C.XopHiHr (miArotoBka
TIeIaroTiB TAHIFOBAIFHOTO MECTEINTBA) Ta iH. Y MpoIeci HAYKOBOTO TOIIYKY OYJTH BHSBJICHI
aKTyaJbHI MAaJIOJOCII/DKCHI IMeAaroriyHi mpoOieMu, sKi KOMIUIEKCHO HAyKOBISIMH HE
JIOCITIKYBAJIUCS, IPOTE MOTPEOYIOTH JCTAIBHIIIION0 BUBYCHHS.

Jia peamizarii HOCTaBIE€HOI METH BHKOPHCTAHO KOMIUIEKC B3a€MOIIOB’SI3aHUX
Memodig, Takux sik: 0i0miorpadiynuil aHani3, MOPIBHSHHS i y3aralbHEHHs JUIs BUSBICHHS
ocoOnuBOCTEW opraHizaiii HaBYaHHS TAHIIO B aMEPHUKAaHCHKOMY JOCBIJi; CTPYKTYpHHIA
aHali3 — JUIs OOIPYHTYBAHHS TUIAKTHYHMX 3acaji HaBuaHHs xopeorpadii B aMepuKaHChKUX
IIKOJIaX Ta TOTOBHOCTI BYHMTENIB J0 peaii3amii iHHOBAIIMHUX METOJIB, TEXHIK,
MeIaroTiYHUX TEXHONOTiH 1 IHM@POBHX pecypciB HaBYAaHHS 1 BUKIANAHHS TaHIIB,
IHTepIpeTallifHO-aHATITUYHUM — U1 aHaJi3y aBTEeHTUYHMX HAYKOBHX JKEpel;
MOUIYKOBUH — JJIsI BHSBJICHHS pPalliOHAIGHOTO Ta NPAKTHYHO IIHHICHOTO IOCBiTY B
HaYKOBHX pPO3po0Kax 3 MOpiBHILHOT MpodeciiHOT meaaroriky.

BUKJIAL OCHOBHOI'O MATEPIAJY JOCJIJKEHHS

Ha cy4acHomy erami po3BuTKY IKiIbHOT ocBiTH B CIIIA BaknnBe 3HAUYEHHS Mae
OCMUCIICHHSI, pealizaiisi Ta ocy4acHeHHs OCBITHIX imed JIx. JIproi momo BceGidHOTO
PO3BUTKY OCOOMCTOCTI Y4Hs. AMEpHKAaHChKa TaHIIOBaJbHA OCBiTa Oylia IMiJl BIUIUBOM
OCBITHIX imed JIptoi Ha paHHBOMY eTami. 3 OrIAAy Ha IIe, BarOMOTO 3Ha4YeHHsI HaOyBae
OCMHCJICHHSI KOHKPETHHX IHMTaHb €CTETUYHOIO BUXOBAaHHS Ta €CTETHMYHOI MisUIBHOCTI —
BIUIMBY 3aHITH Xopeorpadii Ha pO3BUTOK IIKOJAPIB.

xineHa ocBita B CIIA mnepeBakHO JepkaBHa. BoHa KOHTPOJIIOETBCS Ta
¢iHaHCcyeThCS (enepabHOI0 BIIAJOI0, BIAJOI0 OKPEMHX IITaTiB Ta MICLEBOIO BIIaJOI0.
Jlep>kaBHUMH IIKOJIaMH 3a3BHYail yIpPaBISIIOTH JEMOKpPATHYHO OOpaHi IIKIIBbHI paju
(school boards), kokHa 3 SIKMX Ma€ IOPUCIUKIIIO HAJ IIKUIbHUM OKpPYroM. YcCi mITaTH
TIOJIIJIEH] Ha IIKIJIBbHI OKPYTH, Ha YOJIi KOXKHOT'O CTOITh IIKUIBHUHA KOMITET (paja), y GyHKLil
SIKOTO BXOJMThH PO3IJISA] BCIX IHTaHb, 10 BU3HAYAIOTh POOOTY LIKUI i pO3Mip HIKIJIBHOTO
OIOKETy, MIPUHOM 1 3BUIBHEHHS BUWTEIIB, iXHIO 3apOOiTHY TUIATy, BimOip i pekomMeHmarii
migpyIHuKiB Tommro. IIKiTBHI pamu 3aTBepHKYIOTH MPOTPaMU HaBUaHHS Ta BU3HAYAIOTH
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Imxepena ix (iHaHCYBaHHS. B mepaBHUX IIKOJax HaByaeThcs OMM3bKO 85 % nmiteit, iHma
YacTWHA BiABiNye TpHBAaTHI [IKONMHW. IIlporpaMu IIKUTEHOI OCBITH TependadaroTh
000B’s13k0Be (pi3MYHE BUXOBAHHS 1 CIIOPT.

[puitaarTs HauionanesHOro craHapty MuUcTerpkoi ocBitu 1994 poky 3mycuio
KEpiBHI OCBITHI OpraHu NEperisiHyTH CTPYKTYpPY Ta 3MICT HpOrpaM IIKUIBHOI OCBITH Y
KOHTEKCTI BHOKPEMJICHHSI MHCTETBa SIK OCHOBHOrO mpeiaMery. Tak, mpodecop
Konym0ilicbKoro yHiBEpCUTETY 3alpONOHYBaB BBECTH TAHIIOBAJIbHY Xopeorpadiro sk
OKpeMUil IpeIMeT B CHCTEMi MIKITBFHOI OCBITH. 3a3Ha4NMO, o y 1926 pomi M. X'[yonep
3acHyBajla MEpIly OCBITHIO NPOTpaMy 3 TaHIIOBAJILHOTO MHCTENTBA Ha (aKyIbTeTi
¢izuuHOoro BuxoBaHHs yHiBepcutery Bickoncin (Ross, 2012). Ile cBiguuTh 1po icHYBaHHS
OCBITHIX MOXIUBOCTEH A7 3000y TTS 1 3a0e3medeHHs npodeciiiHol miArOTOBKH Mai0yTHIX
yauTeIniB Xxopeorpadii.

OcolwucricHa Opi€eHTalis CydYacHOI OCBITH Iependadae 3alydeHHS YYHSA 10
aKTMBHOI HaBYallbHOI Ta II03aHABYAIBHOI AisUIbHOCTI. EQEeKTHBHMM 3ac000M PO3BHUTKY
TaJIaHTIB, (Pi3NYHMX, IHTEJIEKTYAILHUX 1 TBOPYMX 3A10HOCTEH YUHIB BU3HAUCHO TaHIIOBAIBHY
xopeorpadiro. TaniroBasibHa Xopeorpadis Mae 3a METy HaBYaHHS CaMOITI3HAHHS Ta
CaMOBHPXCHHS Yepe3 pyX Tija, 3MIIHCHHS HABUYOK HEBEPOAJLHOTO CIIJIKYBaHHS, a
TaKOX € 3ac000M MOKparieHHs 370poB’s yunis (Becker, 2013). 3aHATTsI TAHISIMU CTBOPIOIOTH
koM(opTHE 1 Ge3reuHe cepeoBHILIe Ul CaMOJIOCIIIKEHHS uepe3 HeBepOalbHE CIIKYBaHHS
3a JOIIOMOTOIO JKECTIB 1 PyXiB, TOTHKY, MIMIKH, TIO3H, 30BHIOTHHOTO BHTIIALY Ta SMOIIIH
(Hanna, 2008). 3amnpoBa/keHHsI TaHIFOBaJIbHOI xopeorpadil y MIKOJaX CIPUSE PO3IBUTKY
TBOPUOTO MHCIICHHS Y4HIB, JIJEPCBKUX SKOCTEH, MCHXOJIOTIYHOMY KOMQOpTy Ta
3/10pOB’A30€PEIKEHHIO.

Y 2021 poui mpesmment J[[x. Baiinem mimmucaB 3akoH «IIpo mopsATyHOK
Awmepuxn» (American Rescue Act, 2021), B sikomy mepeadadyeHo BHIIIICHHS KOUITIB Ha
MIATPUMKY 1 PO3BUTOK TAHIFOBAJBHOI OCBITM B INKOJI, OJHOYACHO IOM’SIKIIYIOYH
nomupenas COVID-19 (ESSER Funding Toolkit 2021- COVID Relief Funding in the
Dance Classroom, 2021). ®inancoBa miATPUMKa CTOCYBANACs TAKHUX ACMCKTiB: MPHIOAHHS
Macok a0o IHIIOTro 3aXHMCHOro OOJIa[HAHHS JJIsi BUKOPUCTAHHS B TaHLIOBAJILHOMY KJaci;
oprasizaiiisi TPEHIHTIB 11 BUKJIAJaqiB TAHIB 100 CTPATETii MPOBEACHHS 1HIUBIITyaTbHUX
YPOKIB y O€3NeuyHNX yMOBaxX; NPHAOAHHA BHUTPATHUX MaTepiaimiB it nae3iHdexii
PEKBi3UTY, 00Ja HaHHS a00 MOBEPXOHb TAHIIOBAJIBLHOI CTY[il; mporpaMHe 3a0e3nedeHHs,
ske O J03BOJSUIO HaBUATH Ta OLHIOBATH Yepe3 BIpTyasbHI 3acO0M; omuiata J0JaTKOBOTO
HaBYaHHS, HAlPUKJIAJ, Yepe3 JOAATKOBOTO BUMUTENS, IHCTPYKTOpa JUIsl IIPUBATHUX YPOKIB,
a0o0 BUMTENS HA MOBHUI pOOOUMIi eHb, 100 3a0€3NeYnTH KOPEKIiIo B TAHISX; OpraHizaris
MO3AIIKUIBHAX Ta JITHIX HaBYAIBHUX IPOTrpaM sl MPHCKOPEHOTO HAaBYAaHHS TaHIIAM;
¢inetpn HEPA st TaHIIOBaNbHMX KIAciB i CTyAIN IS 30UTBIIEHHS KUTBKOCTI YHCTOTO
MOBITPS 1 MUPKyIALii moBiTps 3a roguHy (ACH); omyara BuMTe M TaHIIOBAJIBHUX CTYIiH,
Je KIUTBKICTh Yy4HIB 3MeHmwiacs depes COVID-19; npuabanas wmatepianmiB as
0o0JamTyBaHHS TAHIIOBATGHOI 3alMM 3 (i3WYHOI0 NUCTAHINEI0 MK YYHSMH, TaKHX SK
MacKyBaJIbHI CTpiuku ab0 30BHIIIHI HAMETH Ta/a00 MpuI0aHHs 00IaTHAHHSA, 30KpeMa Mejia-
KOIIIMKA TOIILIO.

Cranom Ha 2023 pik cTaHgapTH Ul HaBYaHHS Xopeorpadii B mKomi po3pobiieHi
B KOXXHOMY IITaTi, a 36 IUTATiB 3ampoBajwiii cepTH(]IKaTHI Nporpamu i cepTHiKyBaIu
BHKJIAIa4iB TAHLIB JUIS IIKUIBHOT OCBITH. 3alMINAIOTHCS JUCKYCIHMMU MUTAHHS HIOIO
PO3pO0IIEHHS CTaHIapTiB BUIOI OCBITH, cepTHdikalii BUKIIafadiB xopeorpadii B KOKHOMY
mrari, OOIpyHTYBaHHS BUMOI O OTPUMaHHS JiueHsii, yHidikauii Ta cranmapTuzauii
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TEPMIHOJIOTi1, 3aKOHOJJaBCTBA, yJOCKOHAJICHHS OCBITHBOI HOJITHKH INTATIiB, a TAKOXK YMOB
¢inancyBanHaa Tomlo. HamioHampHa opranizamis taHmioBanbHOiI ocBith (NDEO) BBaxkae,
IO LIKUTBbHI HporpaMM 3 HaB4aHHA Xopeorpadii € BaKIMBOIO YaCTUHOIO JEep)KaBHOT
OCBITHBOI TIOJIITUKH, 30KpeMa y CEHCI rapaHTyBaHHS BUILHOTO JOCTYIy HE3aJeXHO Bin
MOXO/KEHHSI, 3MI0HOCTEH 1 comiansHO-eKOHOMiuHOro crarycy yunis Tomio (National Dance
Education Organization, 2023). 3ayBakumo, III0 BaroMoK0 MPOOIEMOI0 HAaBYAHHS
xopeorpadii B IIKOJIAaX € HEY3TO/PKEHICTh 3MICTY HaBUAIBHHUX ITPOTPaM.

o 1980-x pokiB moHaiiMeHIIe 15 mTatiB omyOiKyBaiy CTaHAAPTH TAHIFOBAIBHOT
xopeorpadii, 3MICT SIKIIX MICTUB TaKi aCIIeKTH:

1) ocBiTHS MeTa, I1iMTi, 3MICT HAaBYaHHS Ta OYiKyBaHI Pe3yJIbTaTH HaBYaHHS;

2) PO3BHUTOK OCOOHCTICHUX (PI3NUHMX SKOCTEH, TEXHIYHUX OCSATHEHb, TAHIFOBAIBHOT
YyTJIMBOCTI, YSIBU, KPEATHBHOCTI Ta €KCIIPecii;

3) TaHeUp 5K crocid HeBepOAIBFHOTO CIIIKYBAaHHS i CHHTCTHYHHUNA BHJI MHACTEITBA
(moeHy€e MY3HKY, PUTMIKY, TeaTrp, 00pa3oTBOpYE MUCTENTBO, ITACTHKY PYXiB TOILO).

Bopanouac, BpaxoBytoud au)epeHIiamiio CTHIIB, MiIXO/AiB, METOIIB HaBUYAHHSI
xopeorpadii, 3MicT HaBUYaHHS MOXKe OyTH po3’€qHaHUM (TOOTO PO3ALICHUH Ha CeKuil 3a
BHUJAMH TAHIFOBAILHOTO MECTEITBA), OCKUIbKA HaBYaHHS xopeorpadii BigOyBaeThCs Ha
ocHOBI aBTOpchkux mporpam ( Englebright & Mahoney, 2012).

V 2015 poumi B onuryBaHHi yuHiB npuBaTHHX mKin Hero-Hopka 24,4 %
PECIIOHIICHTIB TIOBIJOMMIIA, IO Y HAX HEMae MpeAMeTiB 3 xopeorpadii (y ToMy 9mcmi 3-
nomix BuOipkoBux) (Silk et al., 2015). Sk daxynpraTBn 94% y4HIB MOYATKOBHX LKL
obupanu My3uky Ta 87 % Manu ypoku oOpa3oTBOpUOro Mucreurna. B omHomy 3BiTi Oyio
3azHa4eHo, mo 90 % nepkaBHUX MOYATKOBHX LIKIJI B3araji HE MalOTh BUMTEINs Xopeorpadii
(Elpus, 2022). Kpim Toro, jume 14 % 3aralbHOOCBITHIX LIKLJ IPOIOHYIOTh YPOKH TAHIIO.
I'onoBHOO MPUYMHOIO BIACYTHOCTI IpeMeTa Xopeorpadii B IKoJIaX HA3UBAIN HEZOCTATHIO
KUTBKICTh TOJIUH IS TOBHOT 3aiiHATOCTI BunTes-xopeorpada. 3 npuitHsarrsam 3akony «I1po
nopsityHok Amepukn» (2021) cutyauis B JepKaBHHX 1 NPUBATHUX LIKOJNAX CYTTEBO
3MiHMJIacss B OiK 3arpoBaJpKeHHs YPOKiB xopeorpadii sk 0a30BHX NpeJMETIB B LIKOII, a
Takok (hakynbTaTuBiB. HUHI cepen aMepUKaHChKUX YUHTEIIB-XopeorpadiB po3ropHyiacs
aKTHBHA IHCKYCis 1010 BHOOpY BHAY TAHIIIOBAIBbHOI Xopeorpadii B mKkom. Y MIKoIax
3aIpOIIOHOBAHO MOHAJ 13 pi3HUX BHIIB TAHIIB; HAHOUIBII NOMYISIPHUMH € OaNeT, MOJEPH,
JDKa3, CIIOPTHBHI TAaHIl, COLIANBHI TaHIN, Xim-xom Ta iH. [IpoTe OULIBIIICTH BHKIAJaYiB
TaHI[IB CIEIIaNi3yIThCd HAa OJHOMY BHJI TAHIIO, SKHHA BIAMOBIJa€ MEBHUM BIKOBUM
ocobnuBoCTSIM Ta 3ai0HOCcTsM yuHiB (Brown-Aliffi, 2022; Gradwohl, 2018), o npussoauts
0 TOTeHHiiHOi HeomHopimHOcTi. e omHiew mpoOIeMOr0, sSKa XBUIIFOE BYHTEINIB, €
KpHTepii OLIHIOBAHHS pe3y/bTaTiB HaBYaHHS, OCKUIBKY KiHIIEBUM Pe3yJIbTaTOM HaBYaHHS 1
BUKIIaJaHHss xopeorpadil B KON € TaHIIOBaIbHA BHCTaBa abo okpemi Buctymm (Risner
et al., 2021; Harding, 2012).

3 ommgy Ha 3a3HaueHe, HAMH aKTyalli30BaHO NpoOJIeMy yIOCKOHAJIEHHS
mpodeciifHol MATOTOBKM BYMTENiB Xopeorpadii y mporeci HaBYaHHS B KOJEIKax
muctentB Ta yHiBepcurerax CIIA. IlpakTnka mokasama, o BUHTEIIM-Xopeorpadam He
BHCTayae 0a30BHX 3HAHB 3 TeOpii XxopeorpadivyHoi OCBITH, METOIUKHN i TEXHIKH HABYAHHS
pI3HMX BHJIB TaHMIOBAIBGHOI Xopeorpadii. BurbimicTs BHIycKHHKIB XopeorpadidHnx
(aKynbTeTIB INpPAaLEeBIAIITOBYIOTECS B TAHLIOBAIBHI CTYHil, TPYIH, aHX BYHUTEISIMU
xopeorpadii, OCKiIbKM 3apo0iTHa IjiaTa TaHIIBHUKa-xopeorpada BHINA, HIK BUHTEIS.
BigmoBinHO OuIBIIICTE BYMTENIB-XOpeorpadiB MNpaliolOTh HEMOBHUH pOOOUYMIl JeHb B
uikoni (45,5 % npupaTHuX mikin Helo-Mopky HaliMaloTh BUKIaauis TaHIIB HA HEMOBHHIL
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pobounii meHs 3a TuMuacoBumu Koutpakramu (Brown-Aliffi, 2022; Gilbert, 2005). Tomy
Yyepe3 3HAYHY MOOUTHHICTh Ta IUTMHHICTH BUMTENIB Xopeorpadii, sKi MpaIo0Ts HETOBHAN
poGounii 1eHb, BaXXKO MIATPUMYBATH SIKICTh HABYAHHSL.

BUCHOBKU TA NEPCITIEKTUBHU NMOJAJIBIINX PO3BIJIOK

V3araJpHeHHS HalpalloBaHb AMEPUKAHCHKHX HAyKOBLIB 1 NPaKTHKIB INOAO
mpobieM y HaBYaHHI Xopeorpadii B IIKONaX Ta HUIAXIiB iX pPO3B’A3aHHS CIIOHYKaE [0
BHUCHOBKY, IO XopeorpadiuHa OCBITa B YCbOMY CBITI CTHKA€ThCS 3 3aralbHUMH
npobnemaMu: «XTO Mae Hap4yaTH?», «XTO Mae HaBYaTH BUYHMTENIB 1 4Oro BOHH MArOTh
HaByaTu?». Ponp cydacHOro BuHTENA-Xopeorpada moJArae He JIMIIE B HaBYaHHI
TAHLIOBAIBHUX KPOKIB, a pajlle y CBIJIOMOMY YIpPAaBIiHHI MOMJIMBOCTSMHU Y4HIB 3a
JOIIOMOTOI0 HAaBHYOK HABYAHHS TaHII0. BaXKITMBUMH LIAMH € MiATOTOBKA PE(ICKCUBHOTO
Ta aKTUBHOTO BUMTEJS, TaHLIOpHCTa abo xopeorpada, a TaKokK MIATPUMKA 3aralbHOro
PO3BUTKY 0COOUCTOCTI Ha (POHI HAOYTTS TAHIIOBATBHUX TCXHIYHHUX, KOMIIO3UIIHHUX 3HAHb
i HaBUYOK. MeToau HaBYaHHs xopeorpadii mepeadadaroTh Aiajgor MK BHKJIAZadyaMu i
YYHAMH (CTyJCHTaMH), @ TAKOX BITKPHUTICTH IUIA iHTeTpamii pi3HuX GpopM muctentsa. Li Ta
iHIII po0OJeMu HaB4YaHHs Xopeorpadii OKpPecHoTh MEPCIeKTUBHI HANPSIMU MOAATBUINX
HAyKOBUX MOUIYKiB.
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IPOI'PAMA MIZKHAPOJHOI'O OIIIHIOBAHHA
PIBHS BOJIOATHHS THO3EMHOIO MOBOIO PISA:
HEPCIIEKTUBU TA HEPEBAT'H

AHOTANIA

Y emammi obrpynmosarno neobxionicms oyiHIOBAHHA 3HAHb YUHIE 3 [HO3EMHOT MOBU
3a  MIJICHApOOHUMU — cmandapmamu ma nokazwukamu. Oxapaxmepuzoeano cymo
MIDICHAPOOHOI  npozpamu  OYIHIOBAHHS  PIGHS  BOJNOOIHHA IHO3eMHOIO M0o60i0 PISA,
enposaodicens saxoi nianyemocsay 2025 poyi.

3’acosamno, wo ona 06’ €KMuUBHO20 OYIHIOBAHHS PiBHS BOJIOOIHHSA THO3EMHOIO MOBOIO,
PISA pospobuna xoenimueny cucmemy oyiHio8aHHs 6i0N0BIOHO 00 3a2anbHOEBPONEUCHKUX
pekomeHOayil 3 MOSHOI ocgimu, wod pe3yibmamu MOXCHA OyI0 iHmepnpemysamu
8IONOBIOHO 00 3A2ANbHONPUUHAMUX DI6HIE 60N100iHHA THO3emHOI mogu 6i0 Al oo C2.
Ilpoecpama makosic 6azyemvcss HA  COYIANLHO-KOZHIMUBHOMY Ni0X00i 00 OYIHIOBAHHS
IHO3eMHOI MOGU Ma NepesipKu Mecmosux 3a60aHs.

PISA oyinrwoe 3aeanvni ma mo8HO-KOMYHIKAMUBHI KOMNEMEHMHOCI (TIH28ICIMUYHY,
COYIONIHGICMUYHY, NPASMAMUYHY), KOMYHIKAMUGHI 8UOU OIANbHOCMI (CHPUTIHAMMS,
8i0MBOPEHHs, 83AEMO0Is, NOCEPEOHUYMBO) Ma 8ION0GIOHI KOMYHIKAMUGHI cmpameeii 0/
VCRIWHO020 KOMYHIKAMUBHO20 8UKOPUCAHHS THO3EMHOI MOBU.

Onucano npoyedypy 3abe3neuents 00 €KMUBHO20 OYIHIOBAHHA, a MAKOIC
ocobnusocmi niobopy 3as0amb 0N YCiX OYIHIOBAHUX 6UOI6 MOGIEHHEBOL OisIbHOCMI
(MUmaHusa, CIyXaHuHs, 2080PIHHS).

3’acosano, wo 014 NOKpAWeHH AKOCMI 8UKIAOAHHA Md HABYAHHA THO3EMHUX MO8
PISA pospobums psod onumysanvhukie Ons euumeinis, yuHis, Oupekmopie ma 6amoKis, a
Maxoic nposede ONUMYBAHHS HA PIGHI YNPAGIIHHAL OC8IMHbOI cucmemu, sKi 0adyms 3Mo2y
3ibpamu iHghopmayiro npo opeanizayilo ma peanizayiro npoyecy SUKIAOAHHs Ma HAGUAHHS.
iHO3eMHOI Mo8u Ha 6cix pienax. 3ibpana ingopmayis 6yde npoananizogana pazom 3
OanHumu npo pieeHb BONOOIHHA [HO3EMHOK MO0, OMPUMAHOK 34 OO0NOMOZSOH)
mecmy6anHs, Oas 3a0e3nedeHHs GCceOIMHOI KapmuHu (haxkmopis, sAKI 6NIU6AIOMb HA
8UBUEHHSI THO3eMHOI Mo6u Yy wKoai ma 3a ii medxcamu. IlumanHnsa 6 onumysanbHUKaAx
CIOCYIOMbCAL: BIONOGIOHOI 0CBIMHbOI NOIITMUKY HA PIHT adMinicmpayii wKin ma micyesux
opeaunie ynpaeninHa oceimu, npoinie yyumenie ma ix nio2omoexu; npoyecy HAGYaAHHs
VUHI8; npoyecy UKIAOAHHSL.

PISA oyinosamume pesyromamu 3a 00nomo2010 cneyiaibHo po3pooaeHol WKai Ha
0CHO6I 3azanvHoceponeticokux pekomenoayit 3 moenoi oceimu (CEFR) ons 3a6esneuenns
npocmoi ma adexkeamHoi IHmMepnpemayii pe3yibmamié OCGIMAHAMU MA  THUWUMU
CcmelKxondepamu.

Knruosi cnosa: oyiniosauns, pieeHb GONOOIHHA [HO3EMHOIO MOBOK, MOBHO-
KOMYHIKamuena Komnemenmuicmo, mosua oceima, OECP, xomynikamuena OisibHicmu,
PISA, 3azanvnoesponeiicoki pexomenoayii 3 MoeHoi oceimu.
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PISA PROGRAM FOR INTERNATIONAL ASSESSMENT OF FOREIGN
LANGUAGE PROFICIENCY: PROSPECTS AND PRIVILEGES

ABSTRACT

The article substantiates the need to assess students’ knowledge of a foreign
language according to international standards and indicators. The essence of the
international program for assessing foreign language proficiency PISA, which is to be
implemented in 2025, is characterized.

It is found out that for the objective assessment of the foreign language proficiency,
PISA developed a cognitive assessment system in accordance with the European
Framework of Reference for Languages, so that the results can be interpreted according to
the well-known levels of foreign language proficiency used throughout the world (Al- C2).
The program is also based on a widely used social-cognitive approach to foreign language
assessment and test validation.

PISA assesses general and language competences (linguistic, sociolinguistic, and
pragmatic), communicative activities (perception, reproduction, interaction, mediation)
and corresponding communicative strategies for successful communicative use of a foreign
language. The procedure for ensuring fair and objective assessment is described alongside
the criteria for selecting tasks for all types of communicative activities assessed within the
program (reading, listening, and speaking).

It is defined that in order to improve the quality of teaching and learning of
foreign languages, PISA will develop a range of questionnaires for teachers, students,
principals and parents. It will also conduct surveys at the level of the management of the
educational system, which will make it possible to collect information about the
organization and realization of teaching and learning a foreign language at all levels. The
information collected will be analyzed together with the foreign language proficiency data
obtained through testing to provide a comprehensive picture of the factors that influence
foreign language learning in school and beyond. The questions in the questionnaires
concern educational policy and school administration; profiles of teachers and their
training; students and their learning; teaching. PISA will assess the results using a
specially designed scale based on the CEFR scale to ensure a simple and adequate
interpretation of the results by educators and other stakeholders.

Keywords: assessment, foreign language proficiency, communicative language
competence, language education, OECD, communicative activity, PISA, Common European
Framework of Reference for Languages.

BCTYII

B ymoBax rmo6aitizarii cycmiapcTBa Ta MiKHAPOIHOTO CIIBPOOITHHIITBA iHO3EMHI
MOBH HaOyBalOTh BaKJIMBOTO 3HAYEHHS UL 3iHCHEHHS MDKKYJIBTYPHOI KOMYHIKAaIlii.
BononinHs ofHi€l0 4M KUTbKOMa 1HO3€MHUMH MOBaMHU € HEOOXiTHUM 1HCTPYMEHTOM JIS
e(eKTUBHOTO CITUIKYBaHHS Ta B3aeMoil. BoHM mal0Th 3MOTy PO3yMIiTH MIKKYJIBTYpHE
cepeNoBHUINe, HANAIOTh KPalli MOMIIMBOCTI MpAlleBIAIITYBaHHSA, PO3BHBAIOTH KOTHITHBHI
3Mi0HOCTI, a caMe THYYKICTh MUCJIEHHs, IMOUIYK ONTHUMAaJbHOI'O BHPILICHHS HpodiieMm,
KpeaTHBHE Ta a0CTPaKTHE MHUCIICHHS.

KoskHa kpaiHa, sika pOo3BHBAETHCS, 3allikaBjeHa B TOMY, 00 11 rpoMajasHu 1o0pe
BOJIOZIUIM 1HO3EMHMMH MOBaMu s iX BUIBHOTO (PyHKLIOHYBaHHS B MIKHapOJHOMY
npocropi. Ypsau, siKi iHBECTYIOTh B iHIIOMOBHY OCBITY CBOiX IpOMaisiH, XOUyTb OyTH
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BIEBHEHUMH, LIO I1i iHBECTHULIT € NPOXYKTUBHUMH. [lepekoHaTHCS y IIbOMY BOHU MOXYTb,
OLIHMBINY 3HAHHS CBOIX YYHIB 3 iHO3¢€MHOI MOBH 32 MDKHApOJHUMH CTaHAAPTaMH Ta
nokasHuKaMu. Taki OLIHIOBAaHHS NAarOTh 3MOTY 3pO3YMITH SIK IOKPALIUTH JIOCSTHEHHS
YUHIB 1 SIKi METOJM Ta MiAXOIM J0 BHUKIAJAaHHSI IHO3EMHUX MOB, 1[0 BUSBUJIUCS HAHOIIbII
e(eKTUBHMMH B IHIIMX KpaiHaX, MOXXHa 3acTOCYBaTH y CBOill BiacHid. OCBITSAHM Ta
IPOMAJICBKICTh TaKOX 3alliKaBleHI Yy TaKUX MDKHAPOAHUX OLiHIOBaHHAX. OCh YoMy
MOMYJSIPHICTIO KOPHUCTYIOThCSI Taki ommaiiu-tectH, ssk EF (English First), IELTS a6o
TOELF. 3BicHO, BOHH MOXYTb JaTH [esSKe YABICHHS PO PiBEHHb BOJOAIHHI MOBOIO, alie
HE CTBOPIOIOTH LITICHOI Ta 00’€kTUBHOI KapTuHH. Came TOMY Ha CHOTOIHI OCOOIHBHIA
iHTepec CTaHOBUTh MDKHAPOJHE OIIHIOBAaHHS pPIBHSA BOJOMIHHA 1HO3EMHOIO MOBOIO,
Bimome sk PISA — Programme for International Student Assessment (IIporpama
MDKHApOJHOTO OIiHIOBaHHA y4HIiB), mo ¢inaHcyeTsbess OECP (OECD) — Opranizarmiero
€KOHOMIYHOTr0 cmiBpoOiTHUITBA Ta po3BuTKy (Organization for Economic Cooperation
and Development).

3arayiom, OI[iHFOBaHHS 3a I[I€10 MPorpaMoro movamucs B 1997 pori i Manu Ha MeTi
OLIIHUTH CHCTEMH OCBITH B YChOMY CBITI IIUIIXOM IEPEBIpKHA 0a30BUX 3HAHb i HABUYOK 15-
pIUHMX Y4YHIB TICIs 3aKiHYEHHS 3aralbHOOCBITHBOI INKOJM. TpuUpiYHE OLIHIOBAHHS
NepeBipsUI0 HABUYKK YMTAHHS, MATEMATHKU Ta MPUPOJHUYNX HAyK 3 (GOKYCOM Ha OJHOMY
npeaMeTi KoxkHoro poky. 3 2000 poky B PISA B3sun yuacts nonan 70 kpain. IIporpama
mepeBipse€ He JIWIIEe Te, Y MOXYTh YYHI BIITBOPIOBATH 3HAHHS, ajie H HACKUTBKH J0Ope
BOHH MOXYTh INPAKTHYHO 3aCTOCOBYBAaTH IX Yy CIOHTaHHUX Ta HenepeadadyBaHUX
CUTYAIIiSIX CIUTKYyBaHHS.

3 2025 poky mporpama PISA BximrouatnMe (hakylbTaTHBHE OIIHIOBAHHS DPiBHA
BOJIOJIHHS 1HO3EMHOI0 MOBOIO, 30KpeMa HaBHYKAMM YUTAHHS, TOBOPIHHA Ta CilyxXaHHsI. B
NOAAIBIIOMY MailOyTHROMY IUIaHYEThCS OL[HIOBaHHS W OUIBIN CKIAaJHUX HaBUYOK,
30KpeMa, IHChMa.

META JOCJIJIKEHHS

Mera cTaTTi noJjsrae y BUBYEHHI CYyTHOCTI IPOrpaMy MIXKHAPOJHOTO OLIiHIOBAHHS
PiBHS BOJIOJIIHHS 1HO3eMHOI0 MOBOIO PISA, Bu3HaueHHi 11 mepeBar Ta NMEpCreKTUB Y4acTi
KpaiH, 1110 pO3BUBAIOTHCS, Y K MPOTpaMi.

TEOPETUYHA OCHOBA I METOAU AOCJIAKEHHSI

Benukuit iHTEepec 10 OLIHIOBaHHS PE3yJbTaTHBHOCTI BMBYEHHS Ta BHKJIAIAaHHS
1HO3EMHUX MOB BHKJIMKaB HU3KY MI>KHAPOJHUX JIOCHIPKEHb, IIPOBE/ICHUX TAKMMHU YICHUMHU
sk C. bapumens (C. Bardel) (2023), JI. baxman (L. Bachman) (2010), C. Biep (C. Weir)
(2009), P. Emnic (R. Ellis) (2015), M. Jlour (M. Long) (1993), M. Omisepi (M. Oliveri)
(2019), A.Tlammep (A.Palmer) (2010), Hx. Ilypmypa (J. Purpura) (2016), Hdx. Tonin
(J. Tholin) (2023) ta iHmwuMu. YuMano MXKHAPOJHMX OPraHi3alliii TeX MPUCBATHIN CBOT
JIOCITi/PKEHHST OI[iHIOBAaHHSAM 3HaHHS iHOo3eMHOi MoBH — Pama €Bporm (Council of Europe
(2020)), HamionamsHa akagemis Haykw, imkeHepii Ta Memummau CIIIA (National
Academies of Sciences, Engineering, and Medicine (2020)), Opranizaiissi €KOHOMIYHOTO
cmiBpoGiTHuITBa Ta po3BUTKy (Organization for Economic Cooperation and Development),
AMepuKaHCBbKa paja 3 MUTaHb BUKIaAaHHs iHo3eMHHX MoB (American Council on the
Teaching of Foreign Language (1999)) ta ixmii.

[Ipn mnpoBeneHHi JIOCHIIKEHHS 3aCTOCOBAHO KOMIUIEKC 3arajJbHOHAYKOBHX
METOJiB, TAKMX SIK BUBUCHHS, aHAJII3 Ta y3arajJbHEHHs JOBiJKOBHX, HAyKOBO-HABYAJIbHUX
JDKepell, a TaKo)k CHUCTeMaTu3allis Ta y3arajJbHEeHHs AaHuX. JOCHiPKeHHS € SKICHUM
(onmcoBUM) 1 BKITIOUAE CIIOCTEPEKEHHS Ta HAPATUBHUI OIHC.
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BUKJIAL OCHOBHOI'O MATEPIAJIY

Ockinekn  PISA € HaiOLIpmIOr0 MIKHApPOAHOK MPOTPAMOIO  OIiHIOBaHHS
HaBYAJILHUX JIOCSTHEHb YYHIB, BOHa Ma€ XOpPOIIi MOXJIMBOCTI JUIsl MOPIBHSIHHS JaHUX 3
PI3HUX KpaiH 3 METOO OLIHK{ 3HAaHb YUHIB 3 IHO3EMHIX MOB Ta BH3HAYCHHS (aKTOPIB, SIKi
BIUIMBAIOTh Ha iX piBeHb. PISA BHKOpPHCTOBYyE IHCTpYMEHTH ISl aHaJi3y AAHUX, SKi €
HaIiHAMH, DEJNEBAaHTHUMH Ta JIETKMMH Ui iHTepnperauii. OZHUM 3 He3alepeyHux
npuBineiB PISA € MOXIUBICTh MOPIBHATH 3HaHHS 1HO3EMHOT MOBH Y4YHIB 3 1X YHTAIbKOIO
TPaMOTHICTIO y MOBI, SKOK 3HiHCHIOETBCS NPOLIEC BHKIANAHHS, 110 BU3HAYAETHCS 5K
Ba)XJIMBUH (DaKTOp y SKOCTI BUBYEHHI IHO3EMHOT MOBH.

OxpiM TOTO, AJ1s1 00’ €KTUBHOTO OILIIHIOBAHHS PiBHSI BOJIOJIHHS IHO3EMHOIO MOBOIO,
PISA po3pobmia KOTHITUBHY CUCTEMY OIIHIOBAHHS BiJIOBITHO A0 3arallbHOEBPOTICUCHKUX
pexomenmariii 3 moBuoi ocsitu CEFR (Common European Framework of Reference for
Languages). CEFR € MiKHapOJHOI CHCTEMOIO OMNKCY pPIiBHIB BOJOMIHHS 1HO3EMHOIO
MOBOIO MJIsi PI3HHX BHIIB MOBJCHHEBOI AisTbHOCTI. CHcTeMa OKpeciroe 3araibHi
KOMIICTEHTHOCTi, MOBHO-KOMYHIKaTHBHI KOMIIETCHTHOCTI, KOMYHIKaTHBHI BHIH AisIIBHOCTI
Ta cTpaTeril Ui yCHIITHOr0 KOMYHIKATUBHOTO BUKOPUCTaHHS iHO3eMHOT MOBH (Tab.1) Bix
o4YaTkoBoro a0 mpodeciiinoro piBus (A1-C2). PISA moGyaysaia cBO€ OI[iHIOBaHHS Ha
OCHOBI WX PIBHIB IS JIETKOI IHTEPIIpETAIlil pe3yIbTaTiB.

Tabmus 1
OnucoBa cxeMa 3arajJibHOro BoJIoiHHA iHo3eMHO0I0 MoBOI0O 3a CEFR
(KOMYHIKAaTHUBHUI MiAXiT)

. MosHo- .
3araibpHi . . KomynikatuBHa . .
COMIETEHTHOCT KOMYHiKaTHBHI STBHICTS KomyHikaTuBHi cTparerii
KOMIIETEHTHOCTI
JlexnapaTuBHi JlinrBicTu4Ha CrpuitHaTTs CrpuitHaTTs
3HaHH:A (cayxaHHS, YMTaHHS, | (HAIPHUKIAL, PO3yMiHHSA
ayJnio-BizyanbHe HATAKIB 1 MIKa30K)
CIIPUHAHSTTS)
Hasuuku COLIOMIHTBICTHYHA BinTBopenHs BinTBopeHHs (HaNpUKIAI,
Ta KHOY-Xay» (roBOpIHHS, MHCHMO) | IUNTAHYBaHHS, MOHITOPHHT
1 BUTIPaBIICHHS
OB IOMJICHHST)
Ex3ucrenniansHa | [Iparmarnyna Bzaemonis B3aemonist (0OMiH
KOMITETEHTHICTh (TOBOpIHHS, MHCHMO, | peTUTiKaMu, IPOXaHHS
OHJIAWH JiSUTBHICTE) | mepedpasyBaTu, TOLIO)
31aTHICTE — [Tocepeauuurso ITocepenuuurso
JI0 HaBUaHHS (TexcToBe, MOHATIHHE, | (HANPHUKIIAL aAaNTyBaHHS
KOMYHIiKalilHe) MOBH, CIIPOLICHHS TEKCTY)

Source: PISA 2025 Foreign Language Assessment Framework, 2022

Aune ocBitHa ninHicTh CEFR mossirae He numie B ommci 3araJbHOBH3HAHUX PIBHIB
BOJIOJIIHHS 1HO3EMHOIO MOBOKO, ale ¥ y MiJABHIICHHI SKOCTI BUKJIAJIAHHS Ta BHBUYCHHS
inozemHoi moBu. CEFR posmmpioe cBoe 6adeHHs iHIIOMOBHOI OCBITH, CIIPUHAMAIOUN Y9HS
SIK  COIIaJbHOTO areHra, SKWH € pPIBHONPAaBHUM YyYaCHUKOM 0araTOMOBHOTO Ta
MyJIbTHKYIbTYpHOTO cepenoBuma. CEFR BpaxoBye OCBITHI I[IHHOCTi, CHCTEMY MOBHHX
KOMITCTCHTHOCTEH, MPAKTUYHI IHCTPYMCHTH ¥ LIFOCTPATHBHI JECKPUIITOPU YIS MOJCTIICHHS
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Iporiecy po3poOKM HABYANBHHUX IPOrpaM 3 IHO3EMHHX MOB 1 CIPSAMYBaHHS IIPOIECY
Bukiananas Ha HaBuauHas (Council of Europe, 2020).

CEFR nepen6avyae coliO-KOTHITMBHUH WiIXiJ 0 OIHUCY pPIBHIB MOBH, SIKUH
BpaxoBy€ KOMYHIKaTUBHY MOBHY AiSUTGHICTB («COL0») 1 MOBHO-KOMYHIKaTHBHY KOMIIETEHTHICTh
(«xorHITHBHHIY). BapTo 3a3HaYUTH, 110 COIIO-KOTHITHBHUM MiXi PO3IJISIa€ BUKOPUCTAHHS
MOBH SIK TO€IHAHHS COIIANIFHUX (AKTOPiB (JIHTBICTHYHUX 1 THX, OO TIOB’s3aHi 3
YCHIITHIM BHKOPHUCTAHHSM MOBH) 1 KOTHITHBHHUX (TIPOILIECiB, SIKi TOB’S3aHi 3 YCHIIIHUM
BHKOpUCTaHHAM MOBH). Lleit minxin momoBHioe ormc CEFR mmisxom aHamizy KOTHITHBHEX
TIPOIIECiB, SKi JIXKATh B OCHOBI PI3HMX BHUIIB MOBJICHHEBOI MisSUTBHOCTI (YUTAaHHS, MMACHMA,
ayaitoBaHHs Ta roBopinus) (Weir, 2005).

Bimnoeigao no CEFR, edexTiBHE BUKOPHUCTaHHS MOBH BHMarae cq)OpMOBaHOCTI
MOBHO-KOMYHIKATUBHUX KOMIIETCHTHOCTEH, $Ki MOXHa PO3JUIMTH Ha JIHTBICTHYHI,
COLIOJIHTBICTHYHI Ta MPAarMaTUyHi, IPY LbOMY MOEJAHYIOUH 1X 3 3arajibHUMH.

Tak, Jninceicmuuna KomMnemenmHicms  BKIIIOYA€ JIEKCHYHI, CHHTAKCHYHI,
¢onozoriuni, ¢onernuHi i opdorpadiuni 3HaHHA MOBHOI cucTeMH. /Jliama3oH OIIHKH
JIHTBICTUYHOT KOMIIETEHTHOCTI BHU3HAYAETHCS 3a IIKAJIOI0, sSKa OIIHIOE CIIOBHHKOBUI
3arac, rpaMaTHIHy TOYHICTh, JEKCHYHY JOIUIBHICTH, ()OHOJOTIYHY TPAMOTHICTE 1 3HAHHSA
optoemii. Taka mKkanma crupsMoBaHa Ha Te, MO0 OMIHUTH HE TUIBKH TOYHICTH BXKHBAHHS
MOBH, aJie i CKIaIHICTD 1 Jiarma30H MOBHHX 3aC00iB, sIKi BHKOPHUCTOBYIOTHCS Y CITUIKYBaHHI
(Oliveri, 2019).

Coyioninegicmuuna KomMnemeHmHicms CTOCYEThCS 3HaHb 1 HABUYOK, HEOOXITHUX
JUIL YCIINTHOT KOMYHIKAaIii B COLIATbHOMY KOHTEKCTi (HANPHUKIAA, 3HAHHSI MOBHOTO
€TUKETYy, PO3MOBHHX KIIllle, HOPM BBIWIMBOI'O CIIJIKYBaHHS, BHOOpPY IPaBHIBHOI'O
COIIIOJIIHTBICTUYHOTO PEECTPY TOIIIO).

Ilpaemamuuna  KomnemenmHuicms —~ BU3HAYAEThCS K  «3HAHHS  MPHHIMIIIB
BUKOPHCTAHHS MOBH, BIIIMOBIIHO [0 SIKHX MOBHI IOBIJOMJICHHS € OpraHi30BaHUMH,
CTPYKTYPOBaHUMH Ta JIOTIYHMMHU (JIMCKYpPCHBHAa KOMIIETEHTHICTh); BUKOHYIOTh MEBHI
KoMyHikaTuBHI (QyHKUIT (PyHKIIOHATbHA KOMIETEHTHICTh) 1 OyIylOThCS BiJIOBIZHO N0
BCTaHOBJIEGHUX 3pas3kiB B3aemoxii Ta tpan3akmii. CEFR ommcye po3BUTOK —IHX
KOMITETEHTHOCTEH Bijl HOYAaTKOBOTO 10 NMPOQeciiiHOro piBHS.

3acanvui  Komnemewmuocmi OUTBII TICHO TOB’S3aHI 3  IHAWMBITyalbHUMHU
(bakTOpamMH Ta CBITOIIIZIOM OKPEMHUX JIIOJIeH 1 TX OarkaHHSIM/3/1aTHICTIO BUNTHCS. BoHU He €
JIHTBICTUYHUMH, TOMY He OyIyTh omiHtoBaTHCS B TecTi PISA. BogHouac, HUMU He MOXKHA
HEXTyBaTH, OCKUIBKM TaKi KOMIIETEHTHOCTI MOXYTh BIUIMBaTH (crpuatd  abo
MIePEIIKOHPKATH) Ha PO3YMIHHS Ta CIIKYBaHHS iHO3€MHOIO MOBOIO, /)K€ TOJIOBHIM YHHOM
BOHH OI[{HIOIOTH T€, SIK JIFOAX IHTETPYIOTh HOBi 3HAHHS y CBOi iICHYIOUi 3HaHHS, PO3YMIIOTh
BIIMIHHOCTI Ta CXOXICTh MiX CBITOIJIIJOM KOPHCTYBadiB iHIIO MOBH Ta CBOIM BIIACHHM.
3araibHi KOMIIETEHTHOCTI CKJIAAAIOTHCS 3 YOTHPHOX KOMIIOHEHTIB:

1. JlexmapaTvBHI 3HaHHS, SIKi € 3HAHHSAM IIPO CBIT y pe3yibTaTi HAOYTOrO JOCBiTY
(eMmipuyHi 3HaHHS) Ta OUTBII (OPMAIBLHOTO HAaBYAHHS (AKaJEMiuHI 3HAHHS).

2. HaBnuky Ta HOYy-Xay, SIKi € OCHOBOIO 3/IJaTHOCTI BUKOHYBATH NEBHI IPOLIETYPH.

3. Ex3ucTeHmiaibia  KOMITETCHTHICTh, TOOTO CYKYIHICTh  IHAWBITYaIbHUX
OCOOJMBOCTEH 1 YCTAaHOBOK, IMOB’S3aHUX 3 CAMOOI[IHKOK, OIIHKOK iHINUX 1 OaskaHHIM
BCTYIATH B COL[IaJIbHY B3a€MO/IIO 3 IHIIMMH JFOIbMH.

4. 3n1aTHICT HaBYATHUCS, SKA O3HAYAE «3HATH ab0 OYTH CXWIBHMM BiJAKPUBATH
0Ch HOBE (MOBY, KYJBTYPY, IHIIHUX JIOACH a00 HOBI Tally3i 3HaHb). 3MaTHICTh HABYATUCS €
Oy’X€ BaXKIMBOIO [UIA THX, XTO BHBYAE iHO3EMHY MOBY, OCKUIBKM BOHA MJO3BOJSIE iM
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3IIACHIOBATH KOMYHIKAaTHBHY AISUIbHICTS IIUIIXOM aKTHUBAI]l BiAMTOBITHUX KOMYHIKATHBHHUX
crpareriii (National Academies of Sciences, Engineering, and Medicine, 2020; Bardel et
al., 2023).

Bignosigno g0 PISA, BOJOmIHHS 1HO3EMHOIO MOBOIO — II€ 3JaTHICTh
BUKOPHCTOBYBaTH ii Ui e(EeKTHBHOTO CHIUJIKYBaHHS, IO BHMAarae IOE€JHAHHS MOBHO-
KOMYHIKaTUBHUX 1 3arajlbHUX KOMIICTEHTHOCTEH, SIKi JI03BOJISIIOTH YYHSM 3JiHCHIOBATH
KOMYHIKaTUBHY JISUIBHICTh (CIIPUHHATTS, BIATBOPEHHS, B3a€MOJII0 Ta IOCEPEIAHUIITBO)
JUTA pearizanii ogHiel abo JeKiTbKOX BHIIB MOBICHHEBOI MisTIBHOCTI — YHTAHHS, MUCHMA,
TOBOPIHHS, ay[ilOBaHHS — 3 BUKOPHCTAaHHSAM IEBHUX KOMYHIKaTuBHUX cTpateriii (Weir,
2005).

Bpaxosyroun komyHikatuBHmiA miaxix Ta CEFR, MixkHapoaHe OIiHIOBaHHS PiBHA
BOJIOZIHHSA 1HO3eMHOI0 MOBOIO PISA mepeBipsie 3acTocyBaHHS BCiX BHIIB KOMYHIKaTHBHOL
IisUTEHOCTI (MIPUHHATTS, BIATBOPEHHS, B3a€EMO/IIT Ta TOCEPETHHIITBA) i BU3HAYAE, III0 BOHU €
HEBIJI'€MHUMH KOMIIOHEHTaMH KOMYHIKATUBHOTO BHKOPHCTaHHS MOBH. THM HEe MeEHI,
4yepe3 JesiKi IPaKTHYHI Ta TeXHI4HI oOMexeHHs1, y 2025 poui oLiHKa piBHS IHO3eMHOT MOBH
Oyne 30cepe/kKeHa Ha NEpeBiplli CHPUIHATTA (YUTaHHS Ta PO3YMIHHS Ha CIyX) Ta
BiATBOpeHHI (roBopiHHI). TecTyBaHHs Ta OLIHIOBAHHS IMChbMa Ha pa3i HEMOJXIIMBE uyepe3
BEJIMKY KiJbKicTh ydacHHKiB nporpamu PISA. He 3Baxaroun Ha 1e, nporpama mMae Hamip
BUBYHTU CIOCOOM OIHKH YCiX BH/IB MOBJICHHEBOI MiSJIBHOCTI B CBOIX MMOJAJIBIINX
po3pobkax i gocmimkennsx (PISA 2025 Foreign Language Assessment Framework, 2022).

Bapto 3ayBaxkuth, mo PISA Haromomrye Ha TOMy, 10 3HAHHS MOBH caMi 110 co0i
He € 11 BuKopucTaHHsAM. KoMyHiIKaTHBHE BUKOPHUCTAHHS MOBHU — II€ 3aCTOCYBaHHS MOBHO-
KOMYHIKaTUBHUX KOMIIETEHTHOCTEH 3a JONOMOTOK KOMYHIKaTHBHHX CTparterii y
KOHTEKCTI KOMYHIKaTHBHOI NisUTBHOCTI. Sk yxe 3a3Ha4amocs BHINE, KOMYHIKaTHBHA
JISTIBHICTh ~ BKJIIOYA€  CHOPUHHATTS, BIATBOPEHHS, B3a€MOMII0 Ta IOCEPEAHHUIITBO.
CopuifHATTS 1 BIATBOpPEHHs IependayaroTh OJHOCTOPOHHIO KOMYHIKALilo, B SIKiH OJMH
YYaCHHK YHUTa€ abo CiIyXae, TOBOPUTH abo muiie. CIpHHHATTS BKIIIOYAE:

— YCHe pO3yMiHHS (3arajbHe pPO3YyMiHHS Ha CIyX, PO3YMIHHSI PO3MOBH MiX
IHIIMMU JII0JIbMHU, PO3YMIHHS )KHBOI ayIMTOpIii, y4aCHUKOM SIKOi € CaM MOBEI[b, PO3YMiHHS
OTOJIOIIEHb Ta IHCTPYKIIiH, Meznia);

— aynioBizyasibHe po3yMiHHs (neperisiy ¢inbMmis, Th Ta Bineo);

— PO3YMIHHS IIPOYMTAHOTO (3arajbHE PO3YMIHHS IPOYUTAHOTO, YHTAHHS
KOPECIOHAEHII], YHWTaHHSA JUIi pPO3YMiHHA 3MICTy, 4YHWTaHHSA /s iHpopMamii Ta
apryMeHTallil, YUTaHHs IHCTPYKUii, yuTanHs 1t go3Bisuis) (Purpura, 2016).

BinTBopeHHs BKIIIOYAE:

— YCHE BiITBOpeHHS (YCHY ITPOMOBY, TPUBAJINI MOHOJIOT (OITHC JTOCBiAYy, HaJaHHS
iHpopMarii, apryMeHTaio), my0Ji4Hi OTOJIOIIEHHS, 3BepHEHHS 0 ayAUTOpii);

— THCHBMOBE BiITBOPEHHS (3arajbHe MHCHEMO, TBOPYE IHCHEMO, 3BIiTH TOIIO).

B3aemogis nepenbdauae 3arajibHe KOHCTPYIOBAaHHS CEHCY a00 3HaHHS, Jie YYaCHUKH
YepryloTh CIOPUMHATTS 1 BIATBOPEHHS B MeXaxX YCHOTO YH IHMCHMOBOTO OOMiHY
MOBiTOMJICHHAMHU. B3aemoziss — 1me He mpocta ¢(opMa CHIIJIKYBaHHS, OCKIIBKH
CHIBPO3MOBHHUKH HE MPOCTO PO3MOBIISIOTH, YUTAIOTh OJUH OAHOMY, IMUIIYTh OJMH OJHOMY
YH CIIyXalOTh — BOHH MOXYTb Iepel0aunuTH PEIlTy MOBITOMIICHHS MOBILS Ta HMiATOTYBaTH
Bianosiae (Bachman & Palmer, 2010).

B3aemonis nependavae:

— ycHy B3aeMoairo (po3yMmiHHS CHIBpO3MOBHHKa, Oecigy, HedopmanbHy
JIUCKyCio, (OopMaJbHy HAUCKYCilO, LUIECHPSIMOBaHy CHiBIpamio (s OTPUMaHHA
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TOBapiB i mociyT), 0OMiH iHOpMaIli€to, iIHTepB IOBaHHS Ta OMUTYBAHHS, BUKOPUCTAHHS
TeNeKOMYHIKAaIii);

— THCHMOBY B3a€EMOJIIO (JIMCTYBaHHS, 3aHOTOBYBAHHsI, HATCAHHS MOBITOMIICHHS
Ta 3aroBHEHHs OJIaHKIB);

— omaita B3aemonito (Purpura, 2016).

MoBHE NOCEepEeHUITBO — 1I€ aKT CHPHUSHHS CHUIKYBaHHIO MK JBoMa abo Oiiblie
JIIOJIBMH, SIKI HE MOXYTh CIIJIKYBaTHCS Oe3rnocepesHb0. TUIMOBUM IMPUKIAJIOM € YCHHH i
MMUCHMOBHI TIepekiIaa 3 OJHIE€T MOBH Ha iHIIY (MIKMOBHE IOCEPEIHUIITBO), ajJie B3a€MOIis
MOJKe BiTOyBaTHCS 1 B MeXaxX OJHi€1 MOBH.

IcHye Tpu BUIHM MOCEpeAHUIITBA:

1) TekcToBe mocepemHHITBO (MMCHMOBE, 3ByKOBE UM Bi3yalbHE) O3HAda€ Iepenady
KOMYCh 1H(popMamii mpo TeKCT OyIb-sKoi (OpMHU, IO SKOi 4acTO HEMae IOCTYIy depes
MOBHIi, KyJIbTYpHI 4YW iHIm Oap’epu. Ile Takok MOXe CTOCYBaTHCS NOCEPEIHHUIITBA
MUCBMOBOTO, ay[dio- YW Bi3yaldbHOTO MaTepiamy s cebe (Hampukiang, Imia Yac
KOHCHeKTyBaHHS Jiekuil). [locepeaHUNTBO BKIIOYAE mepenady IEBHOI iH(popManii,
MOSICHEHHsI JIaHUX, POOOTY 3 TEKCTOM, IepeKiaji MMCbMOBOTO TEKCTY, KOHCIEKTYBaHHS
(;exuii, ceminapu, 3ycTpidi TOIIO), MiIZArOTOBKY peleH3il Ha TBOpYi TEKCTH (B TOMY YHCII
XY/I0’KHI), aHaJIi3 TBOPUMX TEKCTIB (y TOMY YHCII XY/I0XKHIX);

2) KOHLENTyalbHEe IMOCEPEAHULTBO Iepeadayae mnepenadyy 3HaHb 1 MOSICHEHHS
MOHATH THM, XTO, WMOBIPHO, HE MOXXE€ OTPHUMAaTH JOCTYIl 10 HHX Oe3nocepenHbo abo
ignuBigyanpHo. lle THmoBHI cmoci0 CIIIKyBaHHS IIiff 9ac HaBYAHHS, HACTABHUIITBA YU
BHUXOBAHHS;

3) KoMyHiKamifiHe MOCEPETHUIITBO CIPSIMOBAaHE Ha TOJICTTIICHHS IIPOIIECY PO3YMiHHSI
Ta (OpPMyBaHHA YCIIIIHOI KOMYHIKaIlii MK KOPHCTyBadyaMH MOBH, HE3BaXXKalOUM Ha IXHI
IHAWBiqyaNbHi, COLIOKYJIBTYPHI, COIIONMIHTBICTUYHI YH 1HTENEKTyaldbHI BiAMIHHOCTI Yy
norsaax (Long, 1993). Ile crocyerbcsi auIUIOMATII, TEPErOBOPIB 1 BPEryarOBaHHS
cynepedok. Taka TisUTbHICTh BiOYBa€ThCS y 0araTOMOBHOMY CEpPEIOBHII, KOJIU JIFOAWHA
BUCTYINAaE TMOCEPEIHUKOM Yy HedopMalbHUX CHTyallisx (3 JApy3sIMH Ta KOJEramu),
MOJIETIIYIOYH CIIIKYBaHHS B JEJKATHUX CUTYAMIsX 1 IPH PO30IKHOCTSIX.

Crparerii OCepeaHNIITBA CTOCYIOTBCS TIOSICHEHHS HOBOi KOHIEMI] — 3B 53Ky 3
MOTIEPEeTHIMA 3HAHHSAMHM, aJanTamii MOBH, CIPOUICHHSA CKIagHol iH(opmarii mis
ontumizauii Tekcry (Ellis, 2015).

VYci mepepaxoBaHi BHINE BHIM KOMYHIKATHBHOI iSUIBHOCTI € peasi3ami€ero
COLaJTbHO-KOTHITHBHOTO MiJXOy /O OLIHIOBaHHS 1HO3EMHOI MOBM Ta HEPEBIPKH TECTIiB
(Council of Europe, 2020). Peanizyroun neii miaxia, PISA BpaxoBye dakropu, HoB’s3aHi 3
YPSZOBOIO Ta MIKUIBHOIO TIIOJIITUKOIO B OpraHizaiii BHUBYEHHS I1HO3EMHOI MOBH,
mpoissMU Ta TIATOTOBKOIO BYMTENIB, MPAKTHKOIO BHUKJIAJAHHS Ta HAaBYAHHS YUHIB.
Perynapni onintoBaras PISA Ta mocBin mo0pe HamaromKEHOTO OLIHIOBAHHS CIPHUSIOTH
e(heKTUBHOMY aHalli3y OCHOBHUX TEHIEHIiH. TakuM YMHOM, MOXHa Oyae BU3HAYWUTH
piBeHb 3HaHb Y4YHIB 3 iHO3€MHOI MOBH, OI[IHWTH IIKUJIBHY IOJITHKY Ta BUKJIAJALbKY
NATBHICTh, HaBUANbHI IMJIAHW Ta KOHTEKCTyalbHi ()aKTOpH, IO BILNIUBAIOTH HA TMPOIIEC
BHBYEHHS iHO36MHOI MOBH.

Oxpim Ttoro, PISA posrisgae OBOJOMIHHS 1HO3EMHOIO MOBOK SIK CIUTHHHIMA
pe3ynbTaT BpaxyBaHHS JBOX (haKTOpIB — THX, IO MOB’S3aHi 3 iHAMBIAYaJIbHICTIO Y4HIB, Ta
THX, 110 TOB’s3aHi 3 3aBJAaHHAMH/BHIaMHU POOOTH. BOHH, CBO€I0 4eproro, BH3HAYaIOTh
Ii3HaBaJIbHI MMPOLECH, SIKI BiNOYBalOThCS NPH BUKOPHUCTAaHHI iHO3eMHOI MoBH. Lli dakropn
B33a€EMOJIIOTH Y HIMPOKOMY COIL[I0-KYJIETYPHOMY KOHTEKCTI.
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TakuM 4MHOM, OIIHIOBAaHHS BOJIOAIHHS iHO3eMHOIO MoBoio PISA y 2025 pomi
OIIiHIOBaTUME Y 15-pidyHMX YYHIB IXHI HABHYKH YUTAHHSI 1HO3EMHOIO MOBOIO, CIIyXaHHS Ta
roBopinHs. [IucbMoBe BiATBOpEeHHS Ta OUIbLI CKIAJHI MOBHI 3aBJaHHs], SIKi BUMAararoTh
YHUCJIEHHUX HAaBUYOK, OyIyTh BKJIFOYEHI y HACTYIHI OLliHIOBaHHs. YuHi 3 80 KkpaiH, 3BiCHO,
BIZIPI3HAIOTHCS 0Aa30BMMHU 3HAHHSMH, PIIHOI0 MOBOIO Ta PIBHEM BOJIOJIHHS 1HO3EMHOIO
MoBo10. 11006 3ameBHUTHCS Yy TOMY, IIIO OI[IHFOBaHHS € YSCHUM Ta 00’ eKTUBHUM, PISA:

— o0upaTuMe TEKCTH BIAMOBIAHO 10 BIKOBOI KaTeropii, HEYMEepeIXKeHi II0I0
CTaTTi Ta KpaiHu;

— BUKOPHCTOBYBaTHME 0a30Bi OIUTYBaHHS, SKi JO3BOJATH NOCHIAWTH II€BHI
(dakTopy, TOB’sA3aHI 3 IHOWBIAYaNbHICTIO YYHIB, Ta SKi MOXYTb OYyTH IIOB’s3aHi 3
0COOIMBOCTSIMU OBOJIOAIHHS IHO3EMHOIO MOBOIO (CTaBJICHHS, MOTHBAIS TOILO);

— MMO3HAWOMHTH YYAaCHHUKIB 3 iHTepdelicoM TecTiB Ta iX HaBiraimi€lo i THIamu
3aBJaHb Nepes IX BUKOHAHHSIM;

— 3alCBHUTHCS, 10 BKAa3iBKM JI0 BHKOHAHHS € JOCTYIIHUMH YCIM YYHSIM,
HE3aJIeIKHO BiJl piBHS BOJIOAIHHS MOBOIO.

PISA BpaxoBye Toi (akrT, 1m0 y4HI y BCbOMY CBiTI BHMBYAIOTh Pi3Hi Bapiauii
iHo3eMHHMX MOB. Tak, Ui NEpeBipKH 3HAHHS AHTJIMCHKOI MOBH, JJIS HW)KYHMX PIBHIB
BUKOPHCTOBYBAaTHUMYTh CTaHIAPTHY aHIJiiicbky. TeKCTH Ui BUIIMX PIBHIB BOJIOJIHHS
MOBHU OYZyTb B35TI 3 aBTEHTUYHUX JDKEPEN 1 MOXKYTh OyTH MapKOBaHi K OpuTaHChKa abo
aMepHKaHChKa aHTJIChKa.

3aBaaHHS Ha YWTaHHS OymyTh BHOpaHi 3 ypaxyBaHHSM pO3MIpy TEKCTY, HOro
JIEKCUKO-TPAMAaTHYHUX XapaKTEPUCTHK Ta IHOIMX ()aKTOpiB, SKi BIUIMBAIOTh Ha PiBEHBb
CKJIQJHOCTI, a TAaKOX 3 ONIAY Ha JXKaHp, METy, KOHTEKCTH, SIKi BiANOBIAalOTh BIKOBHM
OCOOJTMBOCTSIM YUHIB.

3aBoaHHS Ha CiyxaHHS OynyTe oOpaHi 3 ypaxyBaHHSM TEMIy MOBIICHHS,
KIJIBKOCTI MOBLIB, (YHKI[IOHaJbHUX, CEMAaHTUYHUX Ta JIHTBICTHYHHUX XapaKTEPUCTHK
TEKCTY.

3aBJaHHs Ha FOBOPIHHS OYIyTh peTenbHO oOpaHi, 100 y4Hi yCiX piBHIB MOIIIK
mpojieMOHCTpYBaTH 3matHicTh roBopinus (PISA 2025 Foreign Language Assessment
Framework, 2022). Takox PISA po3poOuth psiZi OMUTYBAIBHUKIB Ul BUMTEIIB, yUHIB,
JMPEKTOpiB Ta 0aTbKiB, a TaKOX IPOBEJC OIMUTYBaHHS Ha PiBHI YIpaBIJIiHHA OCBITHBOI
cUcTeMH, fKi JaayTb 3Mory 3i0patm iHQopmamlilo mpo opraHizauwilo Ta peaji3amito
IHIIOMOBHOI OCBITH Ha BCiX piBHAX. 3i0paHa iHdopMalis Oyne nmpoaHasi3oBaHa Pa3oM 3
JaHUMHM TIpO DiBEHb BOJIOJIHHS 1HO3EMHOI0 MOBOIO, OTPHMMaHHMH 32 JIOTIOMOTOIO
TeCTyBaHHs, 11 3a0e3neyeH s BceOiYHOT KapTHHHU (aKTopiB, sIKi BILIMBAIOTh HA BUBUCHHS
1HO3eMHOT MOBH Yy LIKOJI Ta 3a 11 MexaMu. ONUTYBaJIbHUKU OyIyTh pO3po0iIeHi Ha OCHOBI
pEeTeNbHOr0 BHMBYEHHS HAYKOBOI JITEpaTypH, MHUHYJIOPIYHHX [IMPOKOMACIITAOHUX
MDKHapOIHHUX OIIHIOBAHHAX Ta iH(popMamii, OTpUMaHOi BiJ EKCHEepTiB Ta PO3POOHHUKIB
BIZIMOBiIHOT OCBITHBOI mouiTHKK. PISA Bu3Hauae 4 OCHOBHI acrekTH, siki MalOTh OyAyTh
BHCBITJICHI B OITUTYBaHHAX:

1. OcBiTHA MOJNITHKA IIOAO IiHIIOMOBHOI OCBITM y WIKOJIaX — MHUTaHHS TIPO
3arajbHi YMOBHM JUIS BHUBUEHHS 1HO3eMHOi MOBHM (HAmpWKIAJ, dYac, BiIBEACHWH ISt
BHUBYCHHS 11 Y IIKOJIi TOIIO) Ta IIKUJIbHE CePeAOBUINE (MIKUIbHI PECYpPCH Ta IiSUIBHICTB).

2. Ilpocini BUnTENiB Ta iX MiATOTOBKA.

3. YuHi Ta HaBYaHHS (OXOJKEHHS YYHIB Ta CEPEAOBHIIE, Y IKOMY BOHH JKUBYTh
(4u 3HAXOIATHCS BOHH B 1HIIOMOBHOMY CEPEIOBHIII 32 MEKaMH IIKOJIH), IXHS MOTHBAIis

J0 BUBUCHHA 1HO3eMHOT MOBH, BUKOPUCTAHHA MOBU Y pi3HI/IX KOHTCKCTax.
7
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4. BuxmagaHHS — OCOONMBOCTI HaBUANBHOI IiSUIBHOCTI Yy Kiaci, MiIXOOH [0
BUKIANAaHHA (UM  BHUKOPHCTOBYETHCA  KOMYHIKaTUBHHHA  MiAXix), TepeBakaHHI
IHIMBIAyaNbHUX YW TPYNOBUX (OPM HAaBYAHHS, BUKOPUCTAHHS PI3HUX (OPM OLIHIOBaHHS
(PISA 2025 Foreign Language Assessment Framework, 2022).

BaxMBUM MHUTaHHSM, BKJIFOUEHHUM 10 OMUTYBaJbHHKIB, € BUKopucTaHHsa IKT Ta
1HO3eMHOT MOBH JIJISI MIDKIIPEIMETHOTO HaBYaHHS.

PISA oriiHrOBaTHME pe3ysIbTaTH TECTYBAHHS 32 JOTIOMOIOIO CIICIIAIBHO PO3POOIICHOT
mkamd. Y 2025 pomi KOXEH BHI MOBICHHEBOI MisUTBHOCTI (YWUTaHHA, CIyXaHHS Ta
TOBOpiHHA) Oy/Ie OmiHeHMIA 32 6-0ambHO0 MIKaNoro BigmoBigHo no mkamn CEFR (mo piBHs
Al; Al; A2; Bl; B2; Cl i Bume). BukopuctanHs mi€i BCECBITHBO BiZOMOi IIIKaJH
3a0e3MeYnTh MPOCTY Ta aJCKBaTHY IHTEPIPETAIil0 pe3ylbTaTiB OCBITIHAMH Ta IHITUMH
CTEHKXONIAEpaMH.

BUCHOBKH TA NEPCIIEKTUBHU IIOJAJIBIINX PO3BIJOK

Takum ymHOM, PISA € HalOLNBIIOI MI>KHAPOJHOIO IPOTPAMOIO OILIHIOBAHHS
HaBYANBLHUX JIOCATHEHb yuHiB. Ii He3anepeuHa nepepara HOJIArae y MUPOKUX MOMKITHBOCTSIX
JUIsl TIOPIBHSAHHS JaHUX 3 PI3HUX KpaiH 3 METOIO OILIIHKM 3HaHb y4YHIB 3 IHO3EMHUX MOB Ta
BU3HA4YCHHS (aKTOpiB, SIKI BIUIMBAIOTh Ha iX piBeHb. OTpUMaHI pe3yJbTaTH JOINOMOXKYTh
OLIHUTH IIKUIbHY Ta HAIlOHAJBHY MOJITUKY IIOJO OpraHizaumii iHIIOMOBHOi OCBITH Yy
mkonax. PISA BUKOpPHCTOBYE IHCTPYMEHTH /sl aHaji3y IaHUX, SKi € HaIiiHUMH,
pEIIeBaHTHUMH Ta JIETKAMU Ui iHTeprperanii. Baxxmsum mirocom PISA € MoximBicTh
MOPIBHATH 3HAHHS IHO3EMHOI MOBH yYHIB 3 iX YHTAIbKOIO TPaMOTHICTIO Y MOBI, SIKOIO
3IMCHIOETBCS MIPOIIEC BHKJIAJAHHA, IO BU3HAYAETHCS SK BaKIMBUHA (DaKTOp y SKOCTI
BHUBYCHHI iHO36MHO{ MOBH.

He menm BaknuBuM € TO# (pakT, mo mporpama 0a3yeThCcs Ha iCHYIOUIN cHCTEMI
OIIiHIOBAaHHS PIBHS BOJOJIHHS iHO3eMHOI0 MOBOIO — CEFR, sika € Mi>KHapOIHO BH3HAHOIO
CHCTEMOIO JJIsI OTKMCY PiBHIB BOJIOIIHHS iIHO3EMHOIO MOBOIO JIJISI PI3HUX BUIIB MOBJICHHEBOT
nisbHOCTI. CHcTeMa MICTUTB 1 OIKMCY€ 3arajbHi KOMIETEHTHOCTI, MOBHO-KOMYHIKaTHUBHI
KOMIIETEHTHOCTI, KOMYHIKaTHBHI BHMJHM JisUIBHOCTI Ta cTparerii Jyii YCHIIIHOI'O
KOMYHIKaTHUBHOTO BHMKOPHCTaHHs 1HO3EMHOI MOBH Bijl IOYaTKOBOrO 70 mpodeciiiHoro
pius (A1-C2).

Ile onHiero mepeBaroro OIIIHIOBAHHS € Te, L0 BOHO BpPaxOBYBaTUME HE JIMILE
BJIaCHE TECT Ha 3HAHHS MOBH, a i pe3yJIbTaTH ONMUTYBaHHS BUNTENIB, yUHIB, JTUPEKTOPIB Ta
0aThKiB, YIPABIIHI[IB OCBITHROI CHCTEMH, IIO HAmae 3MOry 3i0paTé iH(pOpMaLio Mpo
OpraHi3allilo Ta peaii3amiio MPoIeCcy BHKIAJaHHSI Ta HaBYaHHS 1HO3EMHOI MOBH Ha BCIX
piBHsAX. 3iOpaHa iHdopmamis Oyne mnpoaHadi3oBaHa pa3oM 3 iH(GOPMAIIO NPO pPiBEHb
BOJIOJIIHHS iIHO3€MHOIO MOBOIO, OTPMMaHOIO 32 JOIIOMOTOI0 TECTYyBaHHSI, [UIsl 3a0€31eUeHHs
BceOiuHOI KapTHHM (PaKTOPIB, SKi BIUIMBAIOTH HA BUBYCHHS 1HO3€MHOI MOBH Yy IIIKOJIi Ta 3a
i Mexxamu. Y TEpCIeKTHBI BaXXJIMBHM € OUIBII JeTadbHE BHBYCHHS OCOOIHMBOCTEH
OI[IHIOBAHHSI KOXHOTO BHJIy MOBJEHHEBOI [isSIbHOCTI 33 MIKHAPOJHOIO MPOTPAMOIO
oliHIOBaHHS 1HO3eMHOI MOBH PISA Ta BH3Ha4YeHHs OopraHi3alliiHUX acHeKTiB MiATOTOBKU
JIO YYacTi y Mporpami.
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ABSTRACT

This paper represents an attempt to conduct research of modern tendencies,
strategies and directions of education development within the perspective of the European
Union. The main aim of the research is to learn more about the policy of the European
Union concerning the general development of education, forming of favorable educational
environment and protecting the rights of its citizens for education and professional
development. The study relies on the theoretical methods of scientific research. The main
source of the analysis, generalization and description is represented by various documents,
recommendations, programmes, and guidelines issued by the European Commission, the
European Pillar of Social Rights, the European Educational Area, the European Research
Area, the European Skills Agenda, Europe 2020.

In the course of the study, the works of foreign researchers have been analyzed,
which helped to view the topic of interest from different perspectives. The results of the
study highlight the fact that the sphere of education has undergone its major changes due
to the circumstances caused by the pandemic. In Ukraine, the great humber of obstacles in
education has appeared due to war, which made qualitative education impossible for many
Ukrainians. Because of this, it is certainly important to study foreign experience in order to
develop new working schemes and models for the sake of keeping education abreast of time
and being in line with students’ and teachers’ needs. In the result of the conducted research, it
is found that the European Commission has managed to develop a programme to support
the future of its education. The main tendencies, strategies and priorities of the European
Union concerning the further development of education are represented and described.

Key competences and basic skills for people’s personal and professional
development throughout life developed by the European Commission and EU Member
States are analyzed.

Keywords: higher education, educational strategy, educational framework, European
Union, European Commission, learning outcomes, professional development, sustainable
development.

TEHJIEHIIIi PO3BUTKY BHUIIIOI OCBITH:
€BPOINEMCHKA ITEPCIIEKTUBA

AHOTANIA

Cmammsa € cnpoborw Oocnioumu cydacui menoenyii, cmpamezii ma Hanpsmu
po3sumky oceimu 3 nepcnekmugu €sponelicokozo Coro3zy. Ocnognoio Memoro yiei Haykogoi
Ppo36ioKu € Odisnamucs 6invwe npo nonimuxy €eponelicbkoeo Cow3y wo0o 3a2anbHO20
PO3BUMKY cucmeMu OCGimu, QOPMYBaHHs CHPUAMIUBO20 OCGIMHLO20 cepedosuwa ma
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saxucmy npae epomadsan €eponeticokoeo Coro3y HA OMPUMAHHA 0c8imu ma npogheciiHuii
po3zeumok. IIpedcmasnene 0o0cniOdicenHs Cnupaemscs Ha 0A308i meopemuuni Memoou
Haykogozo oocniodcents. OCHOBHUM O0dcepeloM aHanisy, Y3a2aibHeHHs ma OnUcy €
PIBHOMAHIMHI  OQIYIUHI OOKYMeHmu, peKoMeHOayii, npoepamu ma KepieHI NPUHYUNU,
3ameepodiceni €8ponelicokoro Komiciero, €8ponelcvokor Onopor 3 COYIATbHUX Npas,
€sponeticokum  ocgimuim  npocmopom, €8ponelicokuUM OOCTIOHUYbKUM HPOCHIOPOM,
€sponeticokum nIaHOM HABUHOK, npocpamoio «Espona 2020x.

YV x00i docnioscenna Oynu tpyHmoeHo Npoananizo8ami pe3yrbmamu 00CIiONHCeHb
3apyOincHux OOCTIOHUKIE V Yill 2any3i, Wo OONOMO2N0 NO2IAHYMU HA MeMy 6UBUEHHS 3
PI3HUX MOYOK 30py mMa ONpaylo8amu pisHi CYOXdCeHHs 3 ybo2o npusody. Pesyremamu
npogedeHo2o 00CniOJCeHHs RNIOKpecaioms mou ¢akm, wo cgepa oceimu 3a3HAA
ceplio3HUX 0e3n080POMHUX 3MiH depe3 00CmAsuHU, CnpuyuxeHi naumoemicro. B Vkpaini
8eUKA KiIbKICMb nepewkoo y cgepi oceimu GUHUKILA Yepe3 NOBHOMACWMAOHY BiliHY, KA
VHeMOJCIUBUAA AKICHY 0ceimy 014 6a2amvox YKpainyie i, makum YuHOM, YCKIAOHUNA
SKICHY Ni020moeKy Manubymuix gaxisyie. Y 36 °s3Ky 3 yum, 6e3yMO6HO, 6ANCIUBO GUEHAMU
VCRiWHUL 3apyOidicHUlL 00CI0 HA WLIAXY PO3POOKU HOBUX pobOUUX cxeM i Molenel, woob
HABUAHHA UWLIO 8 HO2Y 3 YACOM I 6i0n0s6idano nompebam cmyoenmie ma suxiadauis. Y
pe3yibmami npogederH020 00CaioNiceH s Oyn0 eusnsneHo, wo €8ponelicoKill KoMicii 60anocs
PO3POOUMU PO32ATYHCEHY NPOZPAMY NIOMPUMKU CBOEL MAUOYMHBO20 OCEIMHBLOI CUCeMU.
Ilpeocmaereno ma onucano OcHOBHI meHOenyii, cmpameeii ma npiopumemu
Esponeticorkozco Cor3y w000 NOOAILUIOZ0 PO3BUMKY OCBIMU.

Ipoananizosano ko408l Komnemenmuocmi ma 6a306i HABUYKU 0151 0COOUCMO20
ma npogecitinoco po3sUmKy mooetl NPOms2oM yCb020 HCumms, po3pooneni €8ponetcbKor
Kouwmiciero ma oepacasamu-unenamu €C.

Kniouosi cnoea: esuwa oceima, oceimus cmpamezis, 0c8imHsA cucmema,
€sponeticokuil  cows, €8ponelicbka KOMICid, pe3yibmamu HAGYAHHS, Npoghecinuil
PO36UMOK, CIANUL PO3BUMOK.

INTRODUCTION

The sphere of education undergoes the process of current transformations due to
numerous factors, which are inevitable. In this context, it is important to develop new
strategies and working schemes to keep education abreast of time, to eliminate the barriers
to learning and to provide the opportunity for quality education for all the citizens. The
COVID-19 pandemic and the war in Ukraine have proved the necessity to work for
ensuring equal access to learning process. Obstacles in the global and local context have
become a stalemate for educators across the world. In Ukraine, the crisis is even deeper due
to the war, which makes it impossible for thousands of people to use their right to get
education and for teachers to perform their professional duties and maintain professional
development. All these factors considerably contribute to the topicality of the issue of
finding new ideas to enhance the educational process and create new educational
environment for the sake of professional training, as well as social and economic stability.

THE AIM OF THE STUDY

The paper presents the research the aim of which is to learn more about modern
tendencies in the development of education from the perspective of the European Union
and its strategies used to create favorable environment for effective educational system
within the European Educational Area. The study of the European experience and its
expertise is the fruitful source for future development of education in Ukraine.
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THEORETICAL FRAMEWORK AND RESEARCH METHODS

The given research predominantly relies on the methods of theoretical study,
namely: the analysis of the recent and valuable researches in the field, generalization of the
main facts, beliefs and assumptions, description of basic facts and principles. The basis of
the theoretical framework of the study is represented by numerous recommendations,
guidelines and programmes by the European Commission, namely the European Pillar of
Social Rights, the European Educational Area, the European Research Area, the European
Skills Agenda, Europe 2020, International Association of Universities, etc. Moreover, there
are many researches on modern trends and strategies in higher education by F. Amiti
(2020), J. Crawford (2020), R. Curtin (2021), J. Rudolph (2020) and others. Despite the
numerous studies in the field, the further research of the European perspective on the future
development of education is of obvious importance.

RESULTS

Education is the basis for personal development, career progress and engaged,
responsible citizenship. It is of importance to the longevity of the European communities
and economies. All European citizens should have the right to quality and inclusive
education, training and lifelong sustainable learning. This right is enshrined by the
European Pillar of Social Rights.

The COVID-19 pandemic has deepened the understanding that it is essential to
eliminate barriers on the way to get education and develop skills for the sake of
employment prospects and civic engagement (Curtin, 2021).

The European Education Area collaborates with the European Research Area and
the European Skills Agenda to build the strong foundation for knowledge, Europe’s
recovery and prosperity (European Education Area, 2023).

There are several focus points on agenda when discussing the development of
education, namely: improving the quality of education; providing for the equity of education;
inclusive education; multilingualism; defining key competences of future professionals.

The European Pillar of Social Rights has established the right for all citizens of the
European Union to obtain the inclusive education of high quality, training, and lifelong
learning. The basic principle of the European Pillar of Social Rights states: “Everyone has
the right to quality and inclusive education, training and life-long learning in order to
maintain and acquire skills that enable them to participate fully in society and manage
successfully transitions in the labour market” (European Pillar of Social Rights, 2018).

These approaches as well as promotion of the common European values are
crucial for sustainable development and growth of cohesive society. The main issues
concerning equity in education are those connected with social patterns as students with
lower social status or from rural areas tend to fall behind in studies. Sexism is another
obstacle curbing the educational progress. According to the given statistics, such fields of
studies as engineering, construction and manufacturing experience the gender gap with only
26 % of female students and Information and Communication Technologies — 18 %
correspondingly (European Research Area, 2020).

Numerous measures are taken to deal with inequalities and to separate educational
achievements from economic, cultural, social status, ethnic background, gender, etc.

The main role of education is to provide people with knowledge, skills and
attitudes to ensure the resilience of the society they are a part of and to build social
prosperity. To become successful, it is important to master key competences. The European
Union thrives to improve the average achievement rate among learners.
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The results of the analysis of the European Union education policy show the
following initiatives: fostering multilingualism and promoting common values in
educational sphere; encouraging investment in education and training professionals;
developing the Jean Monnet Actions; elaborating common approach to micro-credentials;
stimulating the inclusive approach in the Erasmus+ and the European Solidarity Corps
programmes; strengthening young volunteers mobility in cross-border activities;
developing the European quality framework in the fields of early childhood education and
care systems; the establishment of vocational excellence centres.

All the above-mentioned initiatives promote mutual learning and information
exchange implementing the best practices between Member States, the Commission and
stakeholders. These measures in turn will result in better learning outcomes and equity.

Two main targets have been set by the Europe 2020 strategy to be achieved all
around Europe by 2020: the rate of the early leavers from education aged 18-24 should be
less than 10 %; at least 40 % of population aged 30-34 should have some form of higher
education (Europe 2020, 2020).

The common work of the European Commission and EU Member States has led to
the development of key competences and basic skills for people throughout life. Eight key
competences have been identified as needed for personal growth, sustainable lifestyle,
career, active citizenship and social engagement. They include: literacy; multilingualism;
numerical, scientific and engineering skills; digital and technology-based competences;
interpersonal skills; active citizenship; entrepreneurial mindset; cultural awareness.

The European Union also widely promotes the principles of green education. The
transfer to a climate-neutral European Union will have vital economic, social, and
employment influences. Europeans need to gain the knowledge, skills and attitudes to be
aware of and tackle the profound change. Education and its institutions can act as media in
support of developing a more sustainable society.

Numerous initiatives and strategies on the sustainability and environment
protection are taking place in training around Europe. Among them there are Education for
Climate Coalition, Council Recommendation on Learning for the Green Transition and
Sustainable Development, European Sustainability Competence Framework, Erasmus+
Discover EU Green Route, European Solidarity Corps, InvestEU programme. They
represent progress and public interest, but far more is to be done to encourage learning for
sustainability as a systemic practice in the European Union.

The European Union is thriving to develop the efficient system of digital education
and is trying to enhance citizens’ skills and competences for the digital transition.

Digital literacy and digital skills are necessary to give every person an equal
chance to succeed in life, find job and to be an active part of society. Therefore, developing
digital competences and creating digital infrastructure and tools have become of major
relevance since the beginning of the COVID-19 pandemic. (Crawford, 2020)

According to the European Skills Agenda (2023), all future education and job
market will require considerable level of digital litaracy and skills. Ongoing technological
development requires the constant progress of knowledge, competences and skills to stay
competitive and to take part in social life. According to the recent findings, on average two
in five Europeans aged 1674 still lack these skills.

The importance of digital literacy is further highlighted by the relevance of wide
implementation of distance learning in different forms and with different approaches.
Distance learning (e-learning) takes place in a virtual classroom environment where both
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parties (students and teachers) cooperate. The teacher is as an instructor who tries to use
different strategies to convey the right amount of input, and, on the other hand, students are
as participants, who try to get as much information as possible, and participate to develop
skills and abilities (International Association of Universities, 2020).

Online learning is important for the economic development of society. The modern
global economy needs educated, highly qualified, technically literate specialists. As the
labor market evolves in line with changes in the economy, professionals must learn new
skills and abilities throughout their lives (OECD, 2020).

Numerous studies in this field conducted by various scientists confirm the
effectiveness of combining synchronous and asynchronous models of online learning and
their communication tools to develop an optimal environment for online learning. Survey
respondents said they were comfortable using asynchronous communication tools
compared to synchronous communication tools because they could easily access them. In
addition, students strongly agreed that the presence of an instructor and feedback during the
class make them learn better. Asynchronous mode is obviously more comfortable for
introverted students, but group work and discussion are complicated in this case. Based on
such results, it can be argued that since synchronous and asynchronous online learning
methods and corresponding interaction tools have their advantages and disadvantages, a
mixture of synchronous and asynchronous models should be used (Amiti, 2020).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Overall, our findings contribute to theoretical study of the European perspective
concerning the development of education, its priorities, trends, and focuses. Since there is
no uniform European educational environment, which can be viewed as an epitome to
analyze, the variety of different guidelines, strategies and approaches suggested by the
European Commission has been studied. Our research focuses on teaching and learning
process, which has faced the drastic changes and challenges due to the 2020 lockdown. As
a result, the post-pandemic educational environment has transformed and developed new
forms of realization. This experience has produced a vast number of approaches and
strategies to organize the effective educational process in order to satisfy the needs of all
the participants (teachers and students), labour market and modern communities. The
European Commission has elaborated the extensive vision on the educational future and has
developed numerous steps, measures and recommendations to help to adjust education to
new reality and to maintain the sustainable growth of its citizens as professionals.

The prospects of further researches in the given field are connected with the study
of the ways to improve and optimize teaching of foreign languages in higher education
institutions. The main focus of interest in this domain concerns the elaboration of new
methods of online teaching and strategies of organizing the online learning environment.
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ABSTRACT

The article examines the peculiarities of improving the qualifications of Polish
teachers as one of the conditions for their professional advancement and obtaining
professional degrees.

The main tasks of the system of professional improvement of teachers in Poland
are characterized — namely, helping young teachers to adapt to the profession,
supporting specialists during the period of professional self-affirmation or renewal of the
subject, familiarization with the achievements of science, assistance in raising and
expanding qualifications.

The principles of professional improvement of Polish teachers are defined. They
include the relationships between theory and practice, changeability, variety of forms,
continuity, multidimensionality, multilevelness and openness. The organizational
structure of the system of improving the qualifications of teachers of natural and
mathematical subjects in postgraduate education in Poland, which functions at the
national, regional, municipal levels, is considered. It is emphasized that the system of
improving the qualifications of specialists has a public-state character, is quite variable
and flexible; it is created taking into account various needs for continuous professional
development and improvement of teachers.

Attention is paid to consideration of the forms of professional development of
teachers in non-formal education that is aimed at strengthening the internal motivation
of specialists, and development of their pedagogical creativity.

It is defined that teacher training system in Poland is aimed at the performance
of tasks that include professional development, methodical work of teachers, self-
education and self-improvement, as well as the implementation of general (educational,
developmental, educational, diagnostic) and specific (technological, research, prognostic)
functions.

Conclusions are made regarding the directions, forms, and content of advanced
training of mathematics and science teachers in postgraduate education of the Republic of
Poland and the need to form the readiness of Ukrainian specialists to accept European
standards in postgraduate pedagogical education.

Keywords: teachers of science and mathematics, professional advancement,
development, improvement, advanced training, postgraduate education, experience, Republic of
Poland, Ukraine.
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BUKOPUCTAHHSA JIOCBIJTY MTPO®ECIMHOT O BAOCKOHAJIEHHS
BUYUTEJIB NIPUPOJHUYO-MATEMATHYHUX ITPEAMETIB ITOJIbLII
Y CUCTEMI HICJTAIUITIIIOMHOI IEJAT'OT'TYHOI OCBITH YKPAIHHU

AHOTANIA

Y cmammi posensnymo ocobnusocmi nioguwgents Keanighikayii nobCobKUXx GUUMenie
5K OOHIEL 3 yMO8 IX npogeciinozo npocysawHsi i 3000ymms Npo@ecitiHux Cmynemis.
Cxapaxmepu3o6ano OCHOBHI 3a60anHsI cuCmeMu Npo@ecitinozo 800CKOHANEHHS. 6YUMENI8
Honvwi — donomoza monodum yyumensam 8 aoanmayii 00 npoghecii, niompumka gaxieyig y
nepiod mpogheciiinozo camocmeepodcenHtsi abo OHOBNEHHSA NpeoMemd, O3HAUOMAEHH 3
00CACHEHHAMU HAYKU, CAPUSAHHA 8 NIOBUWeHHi ma poswupenHi Keanigikayii. Busnaueno
NPUHYUNU Npogecitinoco 800CKOHANEHHS NONbCLKUX VUUMENI8 — 83A€MO038 A30K meopii U
NPAKMUKU, 3MIHIOBAHICb, PISHOMAHIMHICMb hopm, be3nepepsnicmsb, Oa2amosuUMIpHicmb,
bacamopisnegicmv ma @iokpumicmo. Posenauymo opeanizayiiiny cmpykmypy cucmemu
niosuwjenHs.  Keauigikayii  euumenie - NPUPOOHUUO-MAMEMAMUYHUX — NPEOMemie Y
nicnaouniomuiti oceimi Tlonvwi, wo @YHKYIOHYE HA HAYIOHANLHOMY, DeSiOHAIbHOMY,
MyHiyunanvromy piensx. Iliokpecieno, wo cucmema niosuwenHs keanigixayii gaxieyie
MA€ CycninbHO-0epHCASHUU Xapakmep, € 00CUMb 8APIAMUBHOIO Ul 2HYYKOIO, CMBOPEeHa 3
VPAxXyB8aHHAM PIZHOMAHIMHUX ROMPeO w000 be3nepepenoco npogecitinoco 600CKOHAIeHHS
i pozeumxy euumenis. Ilpudineno ygacy posensidy ¢hopm nioguweHHs Keanigikayii
suumenie y He(hoOpManbHill 0C8imi, Wo CNPAMOBAHI HA NOCUNEHHS HYMPIWHbLOL MOMUGayii
Gaxisyie, po3eumky neoazociuHoi meopyocmi.

Busnaueno, wo cucmema niocomoexu euumenie y Ilonvwi cnpsamosana Ha
BUKOHAHH 30680aHb, AKI BKIIOYAIOMb Ni0GUWEHHs Keanipikayii, memoouyHy pobomy
BUUMEIIIB, CAMOOCEIMY MA CAMOBOOCKOHANEHHS, A MAKOJIC pednizayito 3a2anvHux (0CeimHbol,
PO36UBANLHOT, 8UX06HOL, Oiacnocmuunol) i cneyugiunux (mexnonro2iunoi, 00CITOHUYLKOL,
NPOSHOCMUYHOL) DYHKYIIL.

3pobaeno sucnoexu wooo manpsmie, opm i smicmy niosuwenHs Keanigikayii
GUUMENI8 MAMEMAMUKY | NPUPOOHUYUX npedmemis 8 nicaaouniomuin oceimi Iloavwi ma
HeobXiOHOCmi  (OpMY8aAHHS  20MOBHOCMI  YKPAIHCbKUX — axieyie 00  CAPULHAMMSL
€6PONEUCHLKUX CMAHOAPMIE 8 NICAAOUNTOMHIL Neda202iuHill 0Cceimi.

Knrwouoei cnosa. suumeni npupooHuvo-mamemamuyux npeomemis, npogheciiine
NPOCYBAHHS, PO3GUMOK, 600CKOHANICHHS, NIOGUEHHs K8ANIQIKayil, nicisiouniomMHa oceima,
docsio, Honvwa, Yrpaina.

INTRODUCTION

The development of the modern system of advanced training of teachers of science
and mathematics subjects in postgraduate education of Ukraine is directly considered in the
context of the European future of the country and is connected with the integration of
education into the European educational space. The European Union has long recognized
the importance and relevance of the support and professional improvement of teachers as an
important element of the European education system. Within the framework of our study,
we turn to the analysis of the experience of the Republic of Poland, a member state of the
European Union, which in a short time achieved positive changes in the issues of reforming
the teacher improvement system in the context of European integration processes in education.

THE AIM OF THE STUDY

The article is aimed at studying Polish experience regarding the organization of
advanced training of teachers of natural and mathematical subjects in postgraduate
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education of the country with the aim of outlining constructive ideas that can be productive
in the system of postgraduate pedagogical education of Ukraine.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The problems of training and professional improvement of teachers in Poland are
given due attention by both Polish and Ukrainian researchers. In particular, the scientists of
the Republic of Poland studied such aspects as different approaches to teacher training
( M. Buczkowska-Gola (2000), R. Mushketa (2007)), organization of continuing education
(P. Palicheb-Bgk and Uliszak R. (2022)), training and professional development of teachers
in pedagogical theory and practice (A. Jarzgbska (2014), J. Golik (2015), M. Pachocki (2019)).

As part of our research, we studied not only the works of the mentioned
researchers, but also analyzed the practical experience of educational institutions in which
professional improvement of Polish teachers of natural and mathematical subjects is carried
out at the national level (Centre for Education Development (O$rodek Rozwoju Edukaciji,
ORE), The Centre for the Development of Polish Education Abroad (Os$rodek Rozwoju
Polskiej Edukacji za Granica, ORPEG), Polonia Teachers' Center (Polonijne Centrum
Nauczycielskie, PCN)). We also analyzed the activities of informal organizations on the
professional development of teachers (Foundation of mathematicians of Wroclaw
(Fundacja matematykoéw wroctawskich) and Polish Physical Society (Polskie Towarzystwo
Fizyczne (PTF)).

In the course of the research, we applied a number of general scientific methods, in
particular pedagogical observation, study of documents and Internet resources of
educational institutions and associations of teachers of mathematics and natural sciences,
study of the best practices and innovative didactic solutions, processing of sociological and
statistical materials, as well as systematization and generalization of data collection.

RESULTS

Polish analytical sources on the development of education (Edukacjajest w
niejukryty skarb, Raportdla UNESCO Miedzynarodowej Komisji do spraw Edukacjidla
XXI wieku, 1998) note that upgrading of skills today is an inevitable process caused by the
need to keep up with the modern rapid socio-economic development in the society. This
process of flexible response to a changing environment occurs, in particular, thanks to the
work of teachers, professionally educated specialists who prepare their students to act in
conditions similar to those they will encounter later in their work (Edukacjajest w
niejukryty skarb, Raportdla UNESCO Miedzynarodowej Komisji do spraw Edukacjidla
XX1 wieku, 1998). Achieving a high level of teacher qualification is an additional value for
society and should be reflected, first of all, in the improvement of the quality of education
(Golik, 2015). Thus, teaching profession is characterized by the need to update existing
knowledge and acquire new skills. Every teacher should be focused on improving their
qualifications and developing their individuality, because the competitive labour market is
constantly changing the requirements for teachers and schools. The professional promotion
system also motivates teachers to improve their qualifications, which improves the quality
of school work (Jarzebska, 2014).

In Poland, the professional development of school teachers is closely connected
with the opportunity to receive professional advancement and acquire the next professional
degree, which usually affects the level of specialists’ salaries. In particular, at the legislative
level, the professional promotion of teachers is defined by Art. 9a of the Teacher’s Card
(Karty Nauczyciela, 2008) as a process of professional development by teachers, educators
and other teaching staff working in institutions operating in accordance with the Act of
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14 December 2016 — the Education Act (Education law, 2016). It is noted that a teacher
who wants to achieve successive levels of professional advancement must constantly
improve their qualifications. According to the current legislation, teachers who start
working at a school are novice teachers. Having worked for at least 3 years and 9 months
(or 2 years and 9 months according to the shortened procedure), they can become appointed
teachers. After another 5 years and 9 months of work, they can become certified teachers,
which completes their career path (Gotowka, 2023).

It is necessary to turn to the experience of the Republic of Poland concerning
organizing teacher training, including specialists in natural and mathematical subjects, in
postgraduate education. First of all, the process of improving the qualifications of
representatives of this profession is aimed at improving the quality of the functioning of
educational institutions in which teachers work, as well as at the personal development of
teachers. Therefore, there is such a procedure as the need to prepare plans for the teacher's
professional development and provide reports on their implementation. The professional
development plan (plan rozwoju zawodowego) is formed taking into account the specifics
and needs of the educational institution where the teacher works. It also contains tasks
related to the professional advancement of the teacher who is being certified. The school
director approves the teacher's professional development plan or returns it to the teacher for
revision, indicating the necessary changes. A so-called folder with documentation of
implemented projects is attached to the application (Jastrzgbska, 2011).

Among the wide range of tasks set before the system of professional improvement
of teachers in Poland, and, therefore, the improvement of the qualifications of teachers of
natural and mathematical subjects in postgraduate education, is the provision of assistance
to young teachers in adapting to the profession, supporting specialists in the period of
professional self-assertion or a subject and pedagogical knowledge renewal, familiarization
with the achievements of science, assistance in improving or changing the qualification/
specialty. Among the principles of educational activity that are taken into account in this
process are the relationship between theory and practice, changeability, variety of forms,
continuity, multidimensionality, multilevelness and openness (Buczkowska-Gola, 2000).

Polish scientists, in the coverage of questions regarding the definition of the main
functions of the teacher training system, note that its operation is aimed at the performance
of tasks that include professional development, methodical work of teachers, self-education
and self-improvement, as well as the implementation of general (educational,
developmental, educational, diagnostic) and specific (technological, research, prognostic)
functions (Mushketa, 2007). The developmental function is considered to be the leading
one among them, since the professional development of teachers in post-graduate
pedagogical education "is oriented towards the recognition of the teacher as an active and
independent subject of their own professional development” (Okon, 2001).

Our analysis of scientific and pedagogical sources allows us to describe the
organizational structure of the system of advanced training of teachers of natural and
mathematical subjects in post-graduate education of the Republic of Poland, which is
managed at the national, regional, municipal levels.

At the national level, strategies are being developed for the functioning of teacher
training centers, the formation of educational spaces in educational institutions, the
harmonization of legislation and the adoption of normative acts, the determination of funding
sources, the coordination of the activities of regional and municipal educational institutions,
and the monitoring of the process of improvement of specialists. Thus, the Ministry of
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Education and Science (Ministerstwo Edukacji i Nauki) in the main areas of
implementation of the educational policy of the state in the 2023/2024 school year paid
attention to improving the competences of school leaders and teachers regarding
conditions and methods of in-school assessment, as well as the development of the
qualifications of students and teachers using equipment purchased under the
"Laboratories of the Future" program (Podstawowe kierunki realizacji polityki
oswiatowe] panstwa w roku szkolnym 2023/2024, 2023). The goal of this initiative,
which is implemented by the Ministry of Education and Science in cooperation with the
GovTech Center at the Office of the Prime Minister of Poland, is to support all primary
schools in the formation of future competencies among students in the direction of
STEAM (science, technology, engineering, art and mathematics) (Ministerstwo Edukacji
i Nauki, 2023).

In the educational space of the Republic of Poland, at the national level, the system
of improving the qualifications of teachers of natural and mathematical subjects in
postgraduate education of the country is ensured by the Center for the Development of
Education (ORE — Os$rodek Rozwoju Edukacji). The Education Development Center is a
state-owned national educational institution managed by the Ministry of Education and
Science. The institution offers such forms of teacher training as electronic courses (kurs e-
learningowy), webinars, trainings, conferences. The offered forms of professional
development are short-term and have a general orientation, designed for teachers of various
categories: electronic training courses "Planning measures in the field of health promotion.
From diagnosis to assessment” (health promotion, 10 hours), "Combating domestic
violence against children and implementing the Blue Card procedure in education”
(education and prevention, 10 hours), webinar "The Year of Nicolaus Copernicus”
(development of social and civic competences, 3 hours), "Student with migration
experience at school/ regional training™ trainings, training for new instructors of the
"GOLDEN FIVE" program (educational and preventive under the program "Golden Five"),
"Working on the positive" (identifying and strengthening the resources and potential of the
student), conference "The role of SCWEW in building a friendly educational environment -
summary of the project”" (ORE, 2023).

Public and private institutions of higher education (publiczne i niepubliczne
szkoty wieze), which provide educational services in the field of postgraduate teacher
education (studia po dyplomowe), also offer various forms of professional development
for teachers of mathematics and natural sciences. In particular, the Institute of
Mathematics, Faculty of Mathematics and Informatics of the University of Wroclaw
(Uniwersytet Wroclawski, Instytut Matematyczny, Wydziat Matematyki i Informatyki),
with the assistance of the Foundation of Wroclaw Mathematicians (Fundacja
matematykow wroctawskich), which has been operating at this institution since 2007 (the
founder is Prof. Tomasz Rolski (Tomasz Rolski)), organize training and improvement for
mathematics teachers. Among the proposed activities is a seminar for teachers
"Inspiration. Individualization. Interdisciplinarity”, postgraduate education programs
"Modern methods of teaching mathematics” (210 hours), a course for teachers, students
and parents (help with dyscalculia), "Specific difficulties in learning mathematics"
(30 hours), a course for teachers, students, teachers, parents "Programming in grades 1-3"
(30 hours), professional English or German courses "English for Mathematics Teachers",
"German for Mathematics Teachers” (English for Mathematics Teachers, Deutsch fiir
Mathematik lehrer) (30 or 120 hours), project "Let's get to know mathematical Europe"
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(Poznajemy matematyczna Europ¢). The Foundation continues the activities of the
Wroclaw Scholarship Mathematicians Foundation (1991-2007), awards scholarships to
talented high school students, and also students of mathematical specialties and young
scientists in the field of mathematics (Fundacja matematykow wroctawskich, 2023).

Poland’s experience in supporting the professional development of teachers
working abroad in various European cities and countries is valuable for the functioning
of the Ukrainian system of professional development. Within the structure of the Center
for the Development of Polish Education Abroad (Osrodek Rozwoju Polskiej Edukacji za
Granicg — ORPEG) there is the Polonius Teacher's Center (Polonijne Centrum
Nauczycielskie — PCN), which provides educational services for the professional
improvement of teachers, carries out methodological and substantive support in teaching
subjects in Polish. PCN conducts stationary trainings and online courses, prepares
educational materials and maintains constant communication with teachers. There are
free trainings on the methods of teaching subjects, the use of the latest technologies and
psychological support. Textbooks and didactic materials are delivered free of charge,
course dates are selected according to the needs of teachers and time zones in which
integration takes place, teachers choose the form of classes independently (online/offline).
Thus, in 2020, 4,250 participants took part in 111 training sessions, in 2021 —
7,626 participants in 157 training sessions, in 2022 — 8,447 participants in 152 training
sessions. The catalog of qualification courses conducted by PCN also includes a number
of proposals for improving and expanding teachers’ qualifications. In particular, an 80-hour
qualification course is relevant for geography teachers, which involves preparation for
teaching information about Poland (kursy qualifikacyjne dla nauczycieli wiedzy o Polsce)
for IV-VIII grades of secondary school and comprehensive lyceums abroad in accordance
with the general education plan (PCN. Polonijne Centrum Nauczycielskie, 2023).

So, thanks to such activity, geographical and interdisciplinary mobility of the
improvement process of Polish science and mathematics teachers who work outside the
country is achieved. In Ukraine, these issues require attention in connection with forced
migration related to the war, labor migration of the able-bodied population, and the
formation of the Ukrainian educational diaspora.

In general, at the regional and municipal levels, educational services are provided
by 42 teacher training institutions subordinated to or controlled by the Ministry of
Education and Science (Ministerstwo Edukacji i Nauki, 2023). Thus, the Matopolskie
Centrum Doskonalenia Nauczycieli (MCDN, a state-accredited institution for the
improvement of teachers, the governing body of the Matopolska Voivodeship) includes
educational institutions Osrodek w Krakowie, Osrodek in NowySonc (Osrodek w Nowym
Saczu), Osrodek w Oswiecimiu, Osrodek w Tarnowie. The goals of the MCDN are to
support the professional development of teachers, educational management personnel and
the organizational development of schools and educational institutions in the
implementation of tasks that follow from current legal norms, directions of the state’s
educational policy, and regional policy in the field of education. Among the tasks
performed by the educational institution is the organization and functioning of the network
for cooperation and self-education; implementing forms of improvement for teachers and
headmasters of schools/educational institutions, including workshops, seminars, courses
(qualification, assignment and improvement of qualifications), conferences, trainings and
lectures for pedagogical teams, held at the request of the headmaster of the
school/educational institution; provision of consultations; dissemination of examples of
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best practices; informing teachers about the forms of education available in the voivodship,
obtaining further education and improvement (MCDN. Instytucja Wojewudztwa
Matopolskiego, 2023).

Among the planned events organized by the Improvement Center in Krakow for
one month, short-term offline forms of advanced training are provided. In particular, the
seminar "Eco-logical ("Eko-logicznie™) on the implementation of selected areas of the
state’s educational policy in the 2023/2024 school year (3 hours) is offered for elementary
school biology and nature teachers. Its content is related to diagnosing the needs of biology
teachers, discussions on the selected issues of the educational policy of the state, and
ecological support of students’ interest. Classes in the network of cooperation and self-
education on the topic "Eco-inspiration - a network of cooperation and self-education of
biology and nature teachers™ (2 hours) are also offered, the content of which is diagnosis of
teachers' needs, exchange of experience and plans for the new academic year, suggestions
for eco-inspiration. For mathematics teachers, the workshop "Student activity is a condition
for effective mathematics learning"” (4 hours) is offered. Its content covers the questions of
the influence of group work on the activation of students, the ability to learn as a
task/challenge for the teacher, the essence and purpose of using the selected methods and
techniques of learning activation, the use of selected methods and forms of work in school
practice (Osrodek w Krakowie, 2023).

The regional project "Academy of Equal Chances — Support for the Development
of Key Competencies of Students of Primary Schools and Gymnasiums in the Kamiona
Wielka Gmina" (Akademia Rownych Szans — Wspieranie rozwoju kompetencji
kluczowych uczniéw szkoét podstawowych i gimnazjow w gminie Kamiona Wielka) with
the support of the Regional Program of European Funds (Fundusze Europejskie Program
regionalny) provides training for teachers aimed at the development of professional skills in
the areas of teaching natural sciences and mathematics, work with the application of the
experimental method, and the use of modern tools and information and communication
technologies. Networks are organized for cooperation and self-education, developing the
skills of teachers in both areas. The project envisages the equipping of school science and
mathematics laboratories with means and various devices for teaching, as well as the
purchase of ICT tools to increase the use of information and communication technologies in
the educational process (Projekt — Akademia Rownych Szans, 2023).

If desired, teachers can join other educational projects organized at the
international and national levels. For example, the project "Biology Educators Shaping
Tomorrow" is implemented within the framework of the Program "Erasmus +" and operates
in Poland with the support of the Polish Association of Science Teachers (Polskie
Stowarzyszenie Nauczycieli Przedmiotow Przyrodniczych — PSNPP). One of the forms of
cooperation among specialists from different countries is the organization of meetings
where teachers have the opportunity to improve their professional level and exchange
experience (Polskie Stowarzyszenie Nauczycieli Przedmiotow Przyrodniczych, 2023). In
particular, during the meetings organized in the city of Krakow (19.05-22.05.2022),
teachers improved their pedagogical skills, and also got acquainted with the history of the
city. The teachers presented the main goals and results of the activities of the associations
to which they belong, took part in the discussion on the education systems of the countries
participating in the project, worked in international groups to create notes for biology
lessons. The proposed topic for creating lessons was the concept of "biodiversity in the
environment" and the use of modern technologies aimed at increasing students’ awareness
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of this topic, namely, application programs for recognizing plant and animal species. The
practical part of the activities was field training at the artificial reservoir Zakzuwek in
Krakow (Palicheb-Bak & Uliszak, 2022).

It should be noted that thanks to the implementation of the Erasmus+ program, a
key program implemented by the European Union in education, participating teachers
improve their skills in foreign languages and study other cultures. According to the
assumptions of the Erasmus+ program, educational trips of school education employees
contribute to the international mobility of people (Pachocki, 2019).

As part of the cooperation between the European Commission and Esri Inc.
(Komisji Europejskieji Esri Inc.), Educational team of "Esri Polska Sp. z 0. 0." firm (Zespot
Edukacji firmy Esri Polska Sp. z 0.0.) has been participating in the program for schools
called "The Digital Skills and Job Coalition™ for several years. This program is successfully
implemented in the USA, Canada, Australia, New Zealand and a number of European
Union countries. The main goal of the project is to introduce geographic information
systems (systemy informacji geograficznej — GIS) into education by providing free
software and materials useful for teachers and students. Workshops for teachers organized
under this program help those who wish to learn about the possibilities of using GIS tools
in school activities with students. At the same time, contact is maintained with institutions
of higher education concerning professional improvement of teachers — the "Summer
School 2023" training (Warsaw city) is organized in cooperation with teachers of the
Faculty of Geology of the University of Warsaw (Wydzial Geologii Uniwersytetu
Warszawskiego) where free classes are conducted in the form of mixed education. During
remote communication, the Microsoft Teams platform is used, and special field days are
being prepared for teachers to get acquainted with the possibility of using the ArcGIS
platform to conduct such field classes with students (Polskie Stowarzyszenie Nauczycieli
Przedmiotéw Przyrodniczych, 2023).

Improving the qualification of physics teachers with the help of forms of informal
education implemented with the assistance of the Polish Physical Society (Polskie
Towarzystwo Fizyczne (PTF)), aimed at strengthening the internal motivation of
specialists, promotes the development of creativity in pedagogical activities. On the
initiative of the community, thematic contests are held for teachers and their pupils —
"Contest for the best didactic poster"”, contest "Festivals of Physics", "Competition for the
mascot of the 48th Congress of Polish Physicists”, contest "Physical Reports" (Konkurs
"Migawki z fizyki'). The purpose of PTF activity is popularization of physics, development
of connections between physicists working in education, science and various branches of
the economy (Polskie Towarzystwo Fizyczne, 2023). In the meeting of the Warsaw branch,
within the framework of the First Warsaw Conference (I Warszawska konferencja
nauczycieli, 2023), such forms of training for teachers as "active workshops" (practical
masterclasses) are provided. Micro-mentoring and individual consultations with experts,
presentation of proposals for daily use in modern teaching of physics and other exact and
natural subjects from student organizations and companies that support education, meetings
with special guests, for example, Stawosz Uznanski — a Polish candidate for a space
mission to the Moon, are organized. Active exchange of experience of Polish specialists
takes place at systematic conferences of physics teachers held once every three years. In
particular, the 48th Congress of Polish Physicists (Zjazd Fizykow Polskich) will be held in
September 2023 (Gdansk), which has been declared the year of the outstanding Polish

scientist Nicolaus Copernicus.
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CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

Summarizing, we note that modern system of improving the qualifications of
Polish teachers of natural and mathematical subjects in postgraduate education of the
country has a public-state character, is quite variable and flexible, and created taking into
account various needs of specialists regarding their continuous professional improvement
and development.

The prospect of further research is the analysis of the legal framework for in-
service training of teachers of science and mathematics in postgraduate education in the
Republic of Poland.
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TEHE3UC CTAHOBJIEHHS IOHATTSA
COLIOKYJbTYPHOI KOMIIETEHTHOCTI
SIK MEJATOT'TYHOI MPOBJIEMHY B YKPATHI TA IOJIBIII

AHOTANIA

Y cmammi nooano ananiz ykpaincokux ma nonbCbKux HAyKoSUx npayv, y AKUX
BUCBIMIEHO CINAHOBIEHHS A PO3GUMOK COYIOKYIbIMYPHOI KOMNEMeHMHOCI AK Nedazo2iuHoi
npoobnemu, wo € Kuovos8uUM KOMNOHEHMOM KOMHEmeHmHICHOI napaduemu 6 Yxpaini ma
Tonvwi xinys XX — nouwamxy XXI cmonimmsa. Ilpoaunanizogano cymuocmi noHAmMb i
KOHCIMPYKMIB. «(KOMNEMEHMHUI, «KOMNEMEHMHICIbY, «COYIOKYIbIMYPHA KOMNEMEHMHICIbY.
Komnemenmuicmio € maki akocmi  J0OuHU, wo O00nOMa2aromv il NPAKMUYHO
NOCNY208Y8AMUCS 3ACEOECHUMU 3HAHHAMU, VMIHHAMU U HABUYKAMU, ONEPY8aAmu HUMU 8
KOHKDEMHUX HCUMMEBUX 0OCMABUHAX, WO Y CYYACHIU NCUXO0N020-Neda202iunill 1imepamypi
peanizyemocs 68 KOHMEKCMI OeKiIbKOX HAYKOBUX NiOX00i8, 30KpeMd, KOMYHIKAMUEHOZO0,
COYIOKYIbMYPHO20, OIANbHICHO20, KOHMEKCMHO-IHopmayitinozo. Ynepwe mepmin
KCOYIOKYIbMYPHA KOMNEMEHMHICbY 3aNnpOonoHYeas KAHAOCLKUL HAYKogeyb i3 2any3i
npukaaonoi ainegicmuxu /foc. Kammins.

Ha OymKy cyuacHux YKpaiHCbKux ma HOAbCbKUX OOCHIOHUKIB, COYIOKYIbMYpHA
KOMNEMEeHMHICMb  UABTSE  THMESPAYItHI  MIJICKYAbMYPHI  AKOCMI  0cobucmocmi, sKi
Haby8aemuvCsa,  3AC60I0I0MbCA  MdAd  Peanizo8yiomsvCs  neodzo2iyHow  OisibHicmio 8
MYTLIMUKYTIbIMYPHOMY cepedosuiyi. OKpecieHo Koa0 YKPAIHCLKUX Ma NOAbCbKUX HAYKOBYIS,
SKI 00CI0HCY8aNU NPOOIeMU KOMREeMEeHMHICHOI napaduemu.

Buokpemneno komnonenmu y cmpykmypi coyiokyiemypHoi KoMnemeHmuocmi. 3a
docnioocennsimu JI. Cmipno6oi, sika 30iliCHUNA AHANI3 ICMOPUYHUX NepedyMOo8 ma pepopm
cucmemu euwgoi oceimu 6 Ilonvwi, nodano nepioousayito CMAHOBNEHHS | PO3GUMKY
COYIOKYIbMYPHOI KoMnemeHmHocmi K neodazociunozo ssuwa 6 Illonvwi kinys XX —
nouamky XXI cmonimms.

Y opyeiii nonosunu XX cmonimms nio 6naueom coyianbHux, NOIMUYHUX MA
xyromypuux 3min y Ioavwi ma Ykpaini ¢ ocnogy mpogeciiinoi oceimu 3axiadacmocs
COYIOKYTbmMYpHUL KOMHOHeHm, a Ha noyamky XXI cmonimms 6i00y8aemuvcs nepeocmMucieHHs
COYIOKYIbMYPHOI KOMNEeMeHMHOCMI, AKA CMae 0008’ A3K08UM KIHOUOBUM CKAAOHUKOM
cyuacnoi oceimu. Ilpoananizoeano npoyec hopmy8anHs COYIOKYIbINYPHOI KOMREMEHMHOCMI 8
Yxpaini ma Ionvuyi.

Knwouosi cnosa: xomnemenmuuil, KOMREMEHMHICIb, KOMNEMEHYIs, COYIOKYIbIYPHUL
COYIOKYIbMYPHA KOMNEMEHMHICTb, KOMNEMEeHMHICHA Napadusma, TeHesd.
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GENESIS OF SOCIOCULTURAL COMPETENCE DEVELOPMENT
AS A PEDAGOGICAL ISSUE IN UKRAINE AND POLAND

ABSTRACT

The article provides an analysis of Ukrainian and Polish scientific works, which
highlight the formation and development of sociocultural competence as a pedagogical
issue, which is a key component of the competence paradigm in Ukraine and Poland in late
20 — early 21% century. The essence of the concepts and constructs of «competenty,
«competencey, «socio-cultural competence» is analyzed. Competence is the qualities of a
person that help them to practically use acquired knowledge, abilities and skills and to
apply them in specific life circumstances. In modern psychological and pedagogical
literature it is implemented in the context of several scientific approaches, in particular,
communicative, sociocultural, activity, contextual and informational. Initially, the notion of
«sociocultural competence» was coined by J. Cummins, a Canadian scientist in the field of
applied linguistics.

According to modern Ukrainian and Polish researchers, sociocultural competence
reveals the integrative intercultural qualities of the individual, which are acquired,
assimilated and implemented by pedagogical activity in a multicultural environment. The
circle of Ukrainian and Polish scientists who studied the issues of the competence
paradigm is outlined.

The components in the structure of sociocultural competence are singled out. The
article presents periodization in the development of sociocultural competence as a
pedagogical phenomenon in Poland in late 20" — early 21% century, which was elaborated
by L. Smirnova, who carried out an analysis of the historical prerequisites and reforms of
higher education system in Poland.

In the second half of the 20" century, under the influence of social, political and
cultural changes in Poland and Ukraine, a sociocultural component was considered a basis
of professional education, and in early 21 century, sociocultural competence was
reconsidered and became a mandatory key component of modern education. The process of
forming sociocultural competence in Ukraine and Poland is analyzed.

Keywords: competent, competence, competency, sociocultural, sociocultural
competence, competency paradigm, genesis.

BCTYII

IMoyarok XXI cTOMTTS XapaKTepU3yETHCS CTPIMKUM PO3BUTKOM MIXHApPOJHHX Ta
MDXKHAIIOHAJbHUX KOHTAKTiB, IO 3YMOBIIIOE 0araTOIUIaHOBI 3MiHH y BCiX chepax XKHUTTSA
CyCIIbCTBA. BHHUKAIOTH YUCIICHHI KYJIBTYpPOJIOTiUHI Ta COI{iaybHiI 3B SA3KH, BiOYBa€ThCA
TIEPepO3NOILT IHHICHIX OPIEHTHPIB 1 MOTHBAIi y cucteMi ocBiTH. Ha 3MiHy MOHATTSM
«OCBIYEHICTBY», «BUXOBAHICTHY, «3arajbHa KyJIbTypa» NPUIIIOB €BPOMEHCHKUN BiINOBITHUK
«KOMIIETEHTHICTBY, SIKHH XapaKTepHU3ye HOBI TOCATHEHHS SKOCTi1 OCBITH IJISl YCIIIITHOTO Ta
BCeOIYHOTO PO3BUTKY OCOOMCTOCTI Ta 11 y4acTi B CyCHIIBHOMY HTTi, 31aTHOCTI €(h)eKTUBHO
peanizyBaTH LTI OCBiTHBOrO mpouecy. CyuyacHa CBiTOBa iHTerpauis OpIEHTYETbCS Ha
COLIIOKYJIBTYPHY OCOOHMCTICTB, SIKa Ma€ IIOBary JIO CBO€i 1 4YyXOi KyJbTYpH, >KUBE I
YCBIJOMIICHO Ji€ B pI3HUX KYJBTYPHUX CHUCTEMax, IICHXOJOTI4YHO TOTOBAa JI0
MDKKYJIBTYPHOTO CIIJIKYBaHHS. ToMy cepell KIIIOHOBMX KOMIETEHTHOCTEH COLIIOKYIbTypHA
Ma€ NpiOpUTETHE 3HAUYCHHS.
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META JOCIAKEHHSA

Mera craTTi — NpoaHATi3yBaTH IIPOIEC CTAHOBICHHS Ta PO3BUTKY ITOHATTS
«COLIOKYJIbTYpHa KOMIIETCHTHICTB» SIK TeAaroridyHoi mnpobiemu B YkpaiHi ta [lombri
kiamg XX — mouatky XXI cTOmTTS.

TEOPETUYHA OCHOBA TA METO/M JOCJIIKEHHSA

KoMmrmeTeHTHICHY mapasurMy B OCBITI JOCIHIKYBaJIM y CBOiX po0OTax yKpaiHChKi
Ta MOJbChKI HaykoBIl, 30kpema H. bimrox, M. Buconeka, O. [lybaceHiok, €. IBaHueHKo,
X. KBsarkoscbka, M. Kpyns-®@ieBcbka, B. JlicoBa, B. Jlo3oBemnska, H. Hiukano, M. Hogak,
O. Oruapyk, 3. Ilerpaxuncekuii, M. PomaHoBchka, €. CkibiHcbka, b. CriBeperkuid, JI. Typoc,
B. ®ypmanek Ta iH. TeopeTHyHi Ta NMpakTHYHI acreKTH (OPMYyBaHHS COLIOKYJIBTYpPHOI
KOMIETEHTHOCTI TeJaroTiYHuX MPaIiBHUKIB JOCHIIKYBAIN TakKi YKpaiHChKi HAYKOBII, 5K
O. basunescrka, H. Binonepkisceka, JI. BonsHoBa, H. ['omy6, 1. 3akip’sHosa, JI. KaniniHoBa,
O. Kgacuuk, B. Kumuenuk, 1. Kymiip, O. Orienko, O. Ilepurykosa, H. IToaeschka, 1. [porrok,
O. Porymecpka, H. Cxpumank, O. Yceuk, H. Xomenko, C. lllexeBmoB Ta iH. I[Ipobmemu
(opMyBaHHS COLIOKYIBTYPHOI KOMIIETCHTHOCTI HOPYIIEHO Yy MPAISX IMOJbCHKUX HAYKOBIIB,
3o0kpema M. Buconwkoi, T. 3yoxunpkoi-Martiar, K. Kapnincskoi-1ait, X. KBSTKOBCHKOI,
M. Kpyns-®ieBcpkoi, Y. HoBampkoi, A. [Tutnax, B. ®ypmaneka, 1. [llemnpyxa Ta iH.

VY mpomeci HayKOBOro MOLIYKY 3aCTOCOBYBAJIMCS METOAHM, SIKi 3abe3neqnin
MOJKJIMBICTh KOMIUIEKCHOTO JOCSATHEHHS METH JOCIHIJKEHHS: KOHKPETHO-MOUIYKOBI
Meronu BigOopy, cHcTeMaTH3allii, aHaji3y Ta OI[HKA HAayKOBOI YKpaiHOMOBHOI Ta
iHO3eMHO1 (TOJBCHKOT) JTEpaTypu IJIsi BUBYCHHS MPOOJIEMATHKH JOCIHIIKEHHS; METOJ
MEearorivHoro aHajildy, CHHTe3y, Yy3arajJbHeHHs Ta 3icTaBiieHHs (aKTiB; MeToJ
MOPIBHSUILHO-ICTOPUYHOTO aHaJi3y.

BUKJIAJL OCHOBHOI'O MATEPIAJTY

JociijpkeHHsT CTaHOBIEGHHS Ta (OPMYBaHHS COLIOKYJIbTYPHOI KOMIIETEHTHOCTI
nependavyae yYTOUHEHHS HU3KM KIIOUYOBHUX TMOHITh, 30KpeMa «KOMIIETEHTHICTHY,
«COLIOKYJIBTYPHHI», «COLIOKYJIbTYpHA KOMIICTEHTHICTBY.

Y «BenukoMy TIyMayHOMY CIOBHHKY CYy4acHOI YKpaiHChKOi MOBHM» TepMiH
«KOMIIETEHTHHIN» 3aCTOCOBYETHCS J0 TAaKOro (axiBlisl, sIKMH Ma€ OCTATHI 3HAHHA Y SIKii-
HeOy/b raiy3i, SKMi IPYHTY€EThCS Ha 3HaHHI, KBaJi(iKoBaHMH, Ma€ MEBHI TOBHOBAXXCHHS,
TIOBHONIPABHUH, TOBHOBIAIHMH (Benuknii TirymMauHMi CIOBHHK Cy4YacHOi YKpaiHCBKOT
moBH, 2009).

3rigno 13 3akoHoMm Ykpainu «IIpo ocity» (2017p.) «KOMIIETEHTHICTIO» BBAXKAETHCS
JMHAMIYHa KOMOIHAIlis 3HaHb, YMiHb, HABUYOK, CIIOCOOIB MUCIICHHSI, ITOTIISIIIB, IHHOCTEH,
IHIIMX OCOOMCTHX SIKOCTEH, IO BHU3HAYAE 3JaTHICTH OCOOM YCHINIHO COIialli3yBaTucs,
NIPOBaUTH Tpodeciiiny Ta/abo mojalbily HaBYAJIBHY AisUIbHICTEY» (3akoH Ykpainm «IIpo
ocity» Ne2145-VII1, 2017; Aiizikosa, 2000).

VY pansgHceKiit ernukionenii 1960 poxy BiICYTHIM TePMiH «KOMIIETEHTHICTBY, y il
HACTYITHOMY BHWJIaHHI 3 SIBISIETBCSL TIOHATTSI «KOMIIETEHIIs», a B EHIMKJIONCIUIHOMY
cnoBHUKY 1983 pOKYy «KOMIIETEHTHICTB» 1 «KOMIETEHIIs» OTOTOKHIOIOTHCS. CIOBHHK
IHITOMOBHUX CTiB 1985 pOKy BiJOKPEMITIOE IIi TOHATTS, 30KpeMa «KOMIIETCHTHHIT» MOJaHO
K JOCBiIUEHWHA Yy TEBHIM ramy3i, B $SKOMYChb IHTaHHI; «KOMIETEHTHICTB» — IIe
MOiHOPMOBAHICTh, 0O0I3HAHICTh, ABTOPUTETHICTh; KOMIIETEHII — 1€ CYKYIHICTh
MIOBHOBA)XXEHb OpTraHy, II0CaZ0BOI OCOOH, MIO BCTAHOBIIOETHCS 3aKOHOM, CTaTyCOM,
HOpPMAaTUBHUM akToM ToIo (TeopeTrko-MeTomooriuni 3acaau GopMyBaHHS iHITOMOBHOL
COLIIOKYJIBTYPHOI KOMIIETEHIIIT CTYJCHTIB HEUIOJIOTIYHHUX CHeliabHOCTEH, H.1.).
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OCHOBHUMH TIOTJISIIAMH BUCHUX HA TPAKTyBaHHSA KOMIIETEHTHOCTI, HA BiMiHY Bif
KOMIICTEHINI, BapTO 3a3HAYWTH TaKi: HaOYTTs, BOJIOMIHHS JIOTUHOK BiIIOBITHOIO
KOMITCTCHTHICTIO, 1[0 BKJTFOYA€ OCOOMCTE CTABJICHHS JI0 Hel Ta mpeaMeTa AisUTbHOCTI; 3MaTHICTh
JISITH Ha OCHOBI OTPUMAaHUX 3HaHb; Pe3yJbTaTHBHO-AISJIbHICHA XapaKTEPUCTHKa OCBITH
JIIOJIMHM, PIBEHb AISAJIBHOCTI, HEOOXIJIHWH 1 JOCTaTHIM Ui MiHIMaJIBHOI YCIILIHOCTI B
JOCSITHEHH1 pe3ynbTaTy; crenn@iuHi npeAMeTHI BMIHHS Ta HABUYKH, HEOOXiHI Oyab-sKii
JIFOJIMHI; BOJIOJIHHS 3HAHHSIMM, SIKi AIOTh MiACTaBH npo mock cyaut (I{uiropa, 2019).

IMonbceka pocmimaunst VY. HoBambka BBakae, IO «KOMIICTEHTHICTB» — I
30aaHCcOBaHa JiaJeKTHYHA €IHICTh KOTHITMBHOTO Ta 4YyTTEBOTO, PaliOHAIBHOTO Ta
MIPAKTUIHOTO (TOTOBHICTH J0 MPOQeciiHOi MisTTHPHOCTI), COIIaIFHOTO Ta iHAWBIAYaIbHOTO
(Kompetencje kluczowe w nowoczesnej szkole, H.11.).

INoeHaHHS IOHATH «COLIATBHHID 1 «KYIBTYPa» YTBOPIOE TEPMIH «COLIOKYIBTYPHHID
(«comianbHO-KYIbTYPHHN»), SIKHH pO3IIANAEThC Y «Bennkomy TiryMadHOMY CIIOBHHKY
Cy4acHOI YKpaiHChKOi MOBHY SIK TOH, 110 IOB’s13aHUH 13 KyJIbTYpOIO cycniibeTBa (Bennkuit
TIyMauHUil CJIOBHUK Cy4acHOi ykpaiHcbkoi MoBH, 2009).

Cepen  ykpaincebkux — mociimuuib JI. AizikoBa BOauae IiJ  MOHATTSAM
«COLIOKYJIbTYPHHI» B3a€MOJIII0 CHCTEMH PIBHONPABHHUX COLIAIBHUX YMHHHKIB, J0 SIKHX
HaJIeXkKaTh jJeMorpadiuHuii CKJIa]q CYCHUIBCTBA, CKOHOMIYHHM PO3BHUTOK, CYCIIIBHO-
MOJITUYHHUH YCTPIH, HAI[IOHAJIBHUIT CKJIaJ, IICUXOJIOTIYHUI (haKTOp, PO3BUTOK TEXHOJIOTIH,
NpUHHATI B CIM’1 CTOCYHKH, CTaBJICHHS IO peJirii Ta IEpKBH TOIIO, 3 KYJIbTYPHUM
KOMIIOHEHTOM, SKHH BigoOpakae IyXOBHHH CTaH CyCHiJIbCTBA, YMiHHA (OpMYyBaTH
TapMOHINHY, BCEOIYHO PO3BHHEHY OCOOWCTICTh, 3aJlydaTH IIiIPOCTAal04Ye MOKONIHHS IO
BHPOONICHHS JayXoBHOTO OaratctBa (AisikoBa, 2000). C. IlllexaBioBa BBakae, IO
KyJIbTypHa Ta COIliallbHA C(EepH JKUTTESUIBHOCTI CYCHUIBCTBA € CaMOCTIHHHMH, aje
HEpPO3PHBHO TOB’S3aHUMHU MIX c00010, SIKi € 00OB’S3KOBHMH YMOBaMH Ta pe3yJIbTaTOM
KHUTTEMISIIBHOCTI OYIb-5KOTO COLIIyMY, III0 € COLIATbHUM Cy0’€KTOM — HOCIEM COIIATbHUX
XapaKTEePUCTHK i [Iii, BUpoOHUKOM KynbTypHHUX miHHOCcTe# (lexasiosa, 2011).

VYrepiie HOHSITTS «COLIOKYJIBTYpHA KOMIIETEHTHICTbY, SIK OJHMH 13 CKJIaJHUKIB
aKaJleMiYHOT KOMYHIKaTUBHOI KOMIIETEHTHOCTI, 3aIllpOIIOHYBaB KaHA/ICbKUI HayKOBelb i3
ranysi npuknaauoi ginreictuku k. Kammins (bounap, 2020).

JloCHiTHUKM BHW3HAYAIOTh COWIOKYJIBTYPHY KOMIIETCHTHICTh K pe3yJbTar
OIaHYBaHHS JIIOAMHOIO KYJIBTYPHUX LIHHOCTEH IMBLII3ALl B IIJIOMY Ta OKPEMOi COIIaJIbHOT
CIUIbHOTH, aJpKe CTaHOBIEHHS (axiBus Ta mnpodeciiHe 3pocTaHHA BiAOyBaeTbCs y
colliaIbHOMY Ta KyJBTYPHOMY OTOYEHHI, TOMy KOMIETEHTHICTb Cy4acHOro (axiBIs Mae
KOMIUIEKCHHH, CHCTEMHMH, iHTerpaTMBHMII xapaktep. Ha naymky B. JlozoBoi, e
BinOyBaeTbCs 3 Ti€i MPUYMHM, IO ii JUKEPEIOM € JyXOBHA, I'POMaJIChKa, Ielaroridxa,
IIpaBOBa, €THYHA, EKOJIOTIYHA Ta iHII cdepu KynbTypu. COlioKyIbTYypHa KOMIICTEHTHICTD
BHMAara€ 3HAYHOTO IHTENIEKTYyaJbHOTO PO3BHUTKY, BKJIIOUAE AHAJITHYHI, KOMYHIKAaTHBHI,
MIPOTHOCTHYHI Ta iHII po3ymoBi npouecH (JIozora, 2002).

VYxpaiaceka gocmigamnsg  O. Porymeceka,  JOCHIIKYIOUH  COIIOKYJNBTYpHY
KOMITETEHTHICTh, BUOKPEMIJIA TaKi KOMIIOHEHTH Y ii CTPYKTYpi:

1) xpaiHO3HABUMII KOMIOHEHT, IO Iependadae 3HAHHS MPO KyJIbTypy KpaiHm,
MOBa sIKOT BHBYA€ThCS, 3HAHHS PO HAPOJA — HOCIS 1 TBOPLS KYJIbTYpH, Hal[iOHAILHUI
XapakTep, CYCHUIbHO-IEP)KaBHUH ycTpil, 3400yTKM B Taily3l OCBITH, KYJBTYpH,
0co0IMBOCTI MOOYTY, TpaAMIil, 3BHUYAT;

2) THrBOKPAiHO3HABYMI  KOMIOHEHT, TOOTO OBOJOOIHHS  OCOGIHBOCTSIMH
MOBJICHHEBOT Ta HEMOBJIEHHEBOT (MIMIKH, >KECTH) HOBE/IIHKH, 3IaTHOCTI CHPUIIMaTH MOBY B
il Ky’JbTYpOHOCHIH (DyHKILII, 3 HalIOHAIBHO-KYJIbTYPHHUMH OCOOJIMBOCTSMH, SIKa BKIIIOYAE
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3HaHHS MOBHHX OJWHHIIb, y T.4. 3 HAI[lOHAJTHHO-KYJIbTYPHIM KOMIOHEHTOM CEMaHTHKH, i
BMiHHS BUKOPHCTOBYBATH iX BiJIIOBiTHO /IO COIiaJIbHO-MOBJICHHEBUX CHTYaIlil;

3) COIOMIHIBICTUYHHUIA KOMIIOHGHT — 3HAHHS OCOOJMBOCTCH HAIliOHAIHLHOIO
MOBJICHHEBOTO €THKETY i HeBepOaJbHOI MOBEAIHKY Ta HABMYKH BpaxyBaHHS IX y pealbHUX
KHUTTEBUX CUTYallisX, 34aTHICTh OPraHi30ByBaTH MOBJICHHEBE CITUIKYBaHHS BiJIIOBIJHO /10
KOMYHIKaTUBHOI CHTyallil, COI[laJJbHUX HOPM TOBEAIHKM Ta COIL[aJBHOTO CTaTycy
komyHikaHTiB (Porynbcbka, 2022).

VY mochimxennsax JI. CMipHOBOI, sika 3[ifiCHAIA aHAJI3 ICTOPUYHUX TIEPEIYMOB Ta
pedopm cuctemu Bumoi ocBiTH B [lombmii, copMOBaHO MepioAN3aIiI0 CTAHOBICHHS 1
PO3BUTKY COIIOKYJIBTYPHOI KOMIIETEHTHOCTI SIK IEJaroTigHoro sBuma B [lompimi KiHIA
XX — nouatky XXI cromittsa. JlocaigHUIA BUOUIAE TaKi YOTUPH MIEPIOIU: TESPIIHA Tepio
(1989-1991 pokm) — CTAaHOBICHHS COLIOKYJIbTYPHOI KOMIETEHTHOCTI BUMTEINS;, APYrUid
mepion (1991-1997 poxu) — pO3BHTOK COIIOKYIBTYPHOI KOMIICTEHTHOCTI BYHTEJS;
TpeTiit mepion (1997-2007 poku) — aKTHUBI3aIlisl COIIOKYJIbTYPHOI KOMIICTEHTHOCTI
BUMTENS; 4YeTBepTUH abo ik cyuacHuid mnepion (2007-2010 poxu, sikuil, MOXKHa
CTBEP)KYBATH, TPUBAE 1 O CHOTOJHI) — YIOCKOHATICHHS COIIOKYIBTYPHOI KOMIIETEHTHOCTI
Bumrens (CmipHoBa, 2010).

VY npyriii nonoBuHu XX CTONITTS TMiJ BIUIMBOM COIiajdbHUX, MOJITHYHUX Ta
KynbTypHEX 3MiH y [lomemi Ta YKpaiHi B OCHOBY NpodeciiHOi OCBITH 3aKIIaJacThCs
COLIOKYIBTYPHUH KOMIIOHEHT, SKHH 3YMOBIIOE 3MICT TpoQeciiHOi Ta OCOOHCTICHOI
JISTIBHOCTI BUMTEJNS, Ta CTA€ NMPEIMETOM OKPEMHX HAyKOBHMX JOCII/KEHb IIE/IEBTOJIOTIB.
[porpecuBHi iei, BaXXJIHMBI U HAIIOTO AOCIIIKEHHS, 3’ IBISFOTHCS CaMe B TEH TIepioI.

Ha mowarky XXI cTomiTTs BUHHKA€E MpodieMa po3yMIiHHS OCOOUCTOCTI BUHTEIIS
SK HOCi1 KynbTypu. TpaaumiiiHa ocBiTa CYCiIHIX JOepkaB y [eld dac 3a3Hae
nepeocMuciieHHs Ta MojepHizarii. ColioKylIbTypHa KOMIETEHTHICTh BHOKPEMIIIOETHCS
Bil KOMYHIKATHBHOT KOMIICTCHTHOCTI Ta CTa€ OOOB’S3KOBOK YACTHHOKI Yy HaBYaHHI.
BiamoBigHo, BiAOyauCs 3MiHM y 3MICTI HAaBYaHHS Ta BHMOT 10 BYMTENsI. PO3BUTOK
€BPONEICHKOTO BUMIpDY HaBYaHHs, BXOJDKCHHS JO 0OararokyjiabTypHoi €Bpomw,
BpaxyBaHHS KyJIbTyp Ta BaXXJIMBOCTI HaIlIOHAJBHUX iJcaliiB B OCBiTI Ta npodeciinii
MiIFOTOBIN, TPAarHeHHS A0 CTAaHIApPTIiB MOOUIBHOI €BPOMENWCHKOI OCBITH, MPUBEICHHS
CHUCTEMHU MiJrOTOBKM MOJIOJI Y BIANOBIAHICTh O €BPONEHCHKUX CTAHAAPTIB Y KOHTEKCTI
MiABUIICHHS SKOCTI BHIIOi OCBiTHM (y pycili EKOHOMIYHHMX, TEXHOJIOTIYHUX Ta
COLIOKYJIBTYPHUX TOTPeOd pPO3BHUTKY CYCIIbCTBA), HAONMKEHHS JIO BIIKPUTOTO
€BPOIEHCHKOTO IIPOCTOpPY, IIO Mae Ha METi 3MIIHEHHS 3B’S3KIB MiX JepiKaBaMH,
cmiBOpans 3 MDKHapOJHHMH OpraHizamisiMi, 3a0e3nedeHHs KOHKYPEHTOCIPOMOXKHOCTI
¢axiBIiB — yce Ile BINIMHYJIO Ha (HOPMYBaHHSA COLIOKYJBTYpPHOI KOMIIETEHTHOCTI B
VYkpaini Ta [Toxemi (CmipHOBa, 2010).

Ha nymxy H. I[loanmeBcpkoi, y Cy4acHHX JOCIHIIPKEHHSM COIIIOKYJIbTYpHA
KOMITETEHTHICTh € iHTETPATHBHOIO BJIACTHBICTIO OCOOMCTOCTI, IO XapakTepusye ii
TEOPETUYHY 1 IPAKTUIHY TOTOBHICTB 10 COIIOKYJIbTYPHOI MisUIBHOCTI; BU3HAYAE IIHHICHI
opieHTarii ocobucTocti Ta crpuse ix (GOpMyBaHHIO, 3yMOBIIOE TOTOBHICTh 1 3/IaTHICTB
KOMYHIKYBaTH 3a JOIOMOIOI0 3HaHb BJACHOI KYJIbTYpH 1 KyJbTypd IapTHepa
(ITogneBchka, 2018).

Cy4acHe pO3yMIHHS COLIOKYJIbTYpHOI KOMIETEHTHOCTI BUMTENS BHSBISIETHCS B
IHTErpOBaHOMY YTBOPEHHI, NCHXOJIOTO-TIEJIarOriYHOMY ()EHOMEHI, SIKMH IPYHTYETbCS Ha
3acasiax ryMaHi3My, BUSHAYa€ThCs 1HAMBIYaIbHO-OCOOMCTICHUMH SIKOCTSIMU 1 TIPOSIBIISIETHCS Y
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CKJIAIHIN MiaJIeKTUYHIN B3a€MOIi IeAaroriYHOT0 MHUCIICHHS ¥ po(eciifHuX XapaKTepPHCTHK
BIINIOBITHO IO CYCIUIBHOTO 3aMOBJICHHS Ta pealli3yeThcs y HOTO TBOpUid mpodeciiiHo-
NeNaroriuHii  MisUIbHOCTI, SKOMY IMIIOHYE AacepTHBHICTb, BIIKPHUTICTb, pedIekcis,
COIaTbHO-KPUTHYHA BIAMOBIAAIbHICTh, BIAMOBIAHI 3HAHHS, YMIHHS Ta HAaBHYKH, SKI
MIPOJIYKTUBHO 1HTETPYIOTHCS.

BUCHOBKH

YHaciIoKk aHalli3y MOJIbChKOI Ta YKPaTHChKOT HAYKOBOI JIiTepaTypH MiJCyMOBaHO,
II0 MOKHAa TOBOPUTH IIPO TIEBHY Y3TOMKEHICTh INOJO CTAHOBJIEHHA Ta (OPMYyBAHHS
COIIIOKYJBTYPHOT KOMIICTEHTHOCTI B OCBITI, SIKC aKTHUBI3yBaJIOCS Ta HAOyJI0 HOBOIO
3HaueHHs came B KiHii XX — Ha nodatky XXI croinite. Ha [yMKy cyuacHHUX yKpaiHCBKHX
Ta TOJNBCHKUX [OCTINHUKIB, COLIOKYJIbTYPHa KOMIETCHTHICTH BHSBISE IHTErpalliifHi
MDKKYJIBTYPHI SIKOCTI OCOOMCTOCTI, SIKi HAaOyBa€ThCs, 3aCBOIOIOTHCS Ta PEai30BYIOTHCS
MEarorivyHO0 AiSUTBHICTIO B MYJBTHKYJIBTYPHOMY CEPEIOBHIIII.

JlocmiKeHHST TeHE3W COLIOKYIbTYpHOI KOMIIETEHTHOCTI B YKpPaiHCBKOMY Ta
MIOJILCHBKOMY OCBITHBOMY IIPOCTOpI JEMOHCTPYE BaXKIMBICTH OOpaHOrO HAaMH Martepiaiy
JUIsl pOo3yMiHHA eTaneidl GopMyBaHHS KIOYOBOI KOMIIETEHTHOCTI B OCBITI Ha Cy4YacHOMY
eTari Ta CIyrye 00’€KTOM AJIsl MOAAJBIINX HAayKOBHUX JOCHIJDKEHb, 30KpeMa BHUBUEHHS
MUTaHHS PO (POpPMYBaHHS COLIOKYJIBTYPHOI KOMIIETEHTHOCTI y MalOyTHIX (iIoIOTiB-
TMOJIOHICTIB.
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ITOJIITUKA BIIPOBA/UKEHHS AKAJIEMIYHOI JOBPOYECHOCTI
Y 3AKVIAJJAX BUIIIOI OCBITH BEJINKOI BPUTAHII

AHOTANIA

Y emammi obrpynmosano, wo axademiuna 006podecHicmb € NOKA3HUKOM PO3GUMKY
cycninzbemea, momy mMaxuil iHmepec CMAHOBUMb peanizayis NOMMUKU aKademiyHoi
dobpouechocmi 3000y6auie GuWOI 0C8IMU Y PO3GUHYMUX KpaiHax, 30Kkpema Benuxiti
bpumanii. ¥ xoocrnomy 3axnadi suwoi ocgimu 3a 00nomozor cmeopeHHs 8i0n08iOHUX YMO8
6i0Oysaemvcsi 6opomvba 3a akademiuny 0obpouecticmo. Memoio akademiunoi 00opouecHocmi
€ 00MPUMAHHSL NPABUL OCBIMHBLO20 NPOYECY, CMBOPEHHS ammoc@epu, Wo € CRPUAMIUBOIO
o ocgimu Gcix kamezopitl 3000y8aui8, HAOAHHA PIBHUX MOXMCIUBOCMEl O/l 8CIX
cmyoenmie 3 memorw ompumanus akichoi oceimu. Cexkmop euwoi oceimu Benukoi
bpumanii mae penymayiro ceimosoeo knacy, wjo 0azyemvci HA BUCOKUX CMAHOAPMAX
oceimu, a akademiuHa 00OpPOHeCHICMb 3HAYHOK MIPOK CNPUSIE YbOMY.

Pozenanymo nonimuxy enposadsicenns axademiunoi doopouecrocmi y 3BO Benuxoi
bpumanii, 0e pospobdnena cucmema wmpaguux cankyiu 3a niaziam, 3HAUOeHUll Y CMyOeHmCbKUX
nucomogux pobomax. Taxy nonimuxy npoananizogano Ha npuxiadi OkcghopOcbko2o
yHigepcumemy, JIOHOOHCbKO2O YHIBEPCUMEMCbKO20 Koneoicy, yHieepcumemy Jlioca.

3’acosano, wo Azenmcmeom iz 3abesneuenns sxocmi suwoi oceimu (QAA) za
niompumku Koncynemamuernoi epynu 3 akademiunoi dobpouecnocmi y Benuxiti bpumanii
cmeopeno Xapmiio akademiunoi 0obpouecHocmi Oiisi 6uwoi oceimu Kpainu, po3pooieHo
npuHyunu akademiynoi dobpoyecHocmi yHigepcumemie Benuxoi Bpumanii, po3pobiaeno
Cmamym Xapmii akademiunoi 0obpouecnocmi oas euwoi oceimu Benuxoi bBpumanii, wo
npeocmaesise KoaeKmusHi 30008 ’3aHHA cekmopy euwgoi oceimu Beauxoi bpumanii i
cnpusie  akademiyHiti.  00OpPOYeCHOCMI Ma  BIHCUBAHHIO 3AX00I8 NPOMU  AKAOEeMIUHOT
HenpagomMipHoi no8ediHKU.

Oxpecneno nopaou cmyoeHmam wooo 0OMPUMAHHS aKa0emMiyHoi 00bpoyecHocmi
ma ONUCAHO 6UOU NOKAPAHL 3d axademiyny Hedobpouecnicmv. Oxapaxmepuzo8aHo
yinichuu nioxio 0o 3006ymms euwoi oceimu y Benukiti bpumanii, saxuii nepedbauae
BUXOBANHHS 008IPU MA BNEBHEHOCHE CYCRITLCNBA 8 O0OPOCOBICHOMY HABUAHHI MA 36€0eHHI
00 MIHIMYMY aKA0eMiYHUX NPOCMYNKIG.

Knrouoei cnoesa:. axademiuna 0obpouecnicmo, 3000ysaui euwoi oceimu, Benuxa
bpumanis, 3axnaou euwoi oceimu, Xapmis axademiunoi dobpoyecHocmi O uwjoi oceimu,
akademiuti npoCmynKu.

POLICY OF IMPLEMENTING ACADEMIC INTEGRITY
IN HIGHER EDUCATION ISNTITUTIONS OF GREAT BRITAIN

ABSTRACT

The article defines that academic integrity is an indicator of societal development.
Therefore, the policy of students’ academic integrity at higher education institutions in
developed countries, namely in Great Britain, is of a special interest. In every institution of
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higher education, there is a struggle for academic integrity, which is provided by means of
creating appropriate conditions and taking appropriate measures. The goal of academic
integrity is to comply with the rules of the educational process, create an atmosphere that is
favorable for the education of all categories of students, and provide equal opportunities
for all students in order to obtain a quality education. The UK higher education sector has
an excellent reputation based on high standards of education and academic integrity
contributes greatly to this.

The author analyzes the policy of implementing academic integrity in higher
education institutions of Great Britain, where a system of fines for plagiarism found in
students” written works has been developed. This policy is analyzed on the example of
Oxford University, London University College, and Leeds University.

It is found that Higher Education Quality Assurance Agency (QAA) with the
support of the Advisory Group on Academic Integrity in Great Britain created the Charter
of Academic Integrity for the country’s higher education. They also developed the
principles of academic integrity at British universities, which are analyzed in our study.
Furthermore, they developed the Charter of Academic Integrity for UK Higher Education,
which represents the collective commitment of the UK higher education sector and
promotes academic integrity and actions against academic misconduct.

Advice to students on ensuring academic integrity is outlined and the types of
punishments for academic dishonesty are described. A holistic approach to higher
education, which involves fostering public trust and confidence in conscientious learning
and minimizing academic misconduct, is characterized.

Keywords: academic integrity, higher education students, Great Britain, higher
education institutions, Charter of Academic Integrity for Higher Education, academic
misconduct.

BCTYII

B ocCBIiTHIl 1 HAYKOBI#l IiSUTBHOCTI Cy4acHUX 3aKJIaiB BUIOI OCBITH HEOOXiTHUM €
CHUCTEMHE 3alpoBa/UKEHHsI BHUCOKMUX CTaHJApTIB SKICHOI OCBITH, SIKIi € OCHOBOIO JUIs
HaJIe)KHOTO PO3BHUTKY CBIJIOMOCTI JIIOACTBA. [IpM TakoMy MiIXoxAi Mif 4ac OCBITHHOTO
IpoIriecy B 3aKiaAi BUIIOI OCBITH TOJIOBHE 3HAa4CHHS Mae 00opoTh0a 3 aKageMidgHOIo
HemobpodecHicTIO0. JloCBiL pO3BHHEHUX KpaiH CBITY B CHCTEMHOMY 3aCTOCYBAaHHI ITiTXO/IiB
7o 3abe3nedeHHsT akageMiuHoi HOOpoYecHOCTI 3400yBadiB BHUIIOI OCBITH CBIAYHTH IO
HeoOXimHicTh i IyOJIIYHOrO BHM3HAYCHHS Ta OOOB’SI3KOBOTO MPHUHHATTS NPHHIMIIIB
aKaJeMiqHO1 HOOpOoYecHOCTI i sKicHOT ocBith. B VYkpaini HamionameHe areHTCTBO 13
3a0e3neueH sl SKOCTI BUINOI OCBITH copMyiroBaio pexkoMeHnauii Juisl 3akiajiB BHIIOI
OCBITH MIOA0 PO3POOKM Ta BIPOBAJDKEHHS YHIBEPCHUTETCHKOI CHCTEMH 3a0e3IeueHHs
akageMiqHo1 goopouecHocTi y 2019 pori (HarionanpHe areHTCTBO i3 3a0€3IeYeHHs IKOCTI
Bumoi oceity, 2019), mpore, 3Baxaroun Ha AaKTyaJbHICTb NPOOJIEMH, NOPEYHUM €
3BEPHEHHS 10 JOCBIily 3apyOi’KHUX KpaiH, sSKi MalOTh 3HaYHi JIOCATHEHHS Y IIbOMY IIJIaHi.

META JOCJTIAKEHHS

Jns  3’scyBaHHS  TIOCHIJIOBHOCTI  TOJITUKH  BIPOBDKEHHS  aKaJeMiduHOl
nobpouecuocti y 3BO Ta 1i edhextuBHOCTI pu PaxoBii MiATOTOBII KOHKYPEHTO3IATHOTO
MaliOyTHROTO (DaxiBII MaEMO Ha METi JOCHIAUTH TONITUKY 3a0e3meueHHs akaJaeMidHOl
MIpaBOMIipHOI MOBEiHKHY 3100yBadiB BUIOI OcBiTH Benukoi bpuranii.

TEOPETUYHA OCHOBA TA METOJM JOCJIAKEHHS

HaykoBui pi3HMX KpaiH IOCITIDKYBalM Baj)KJIMBICTh aKkaaeMi4HOi j100pouYecHOCTI
3100yBauiB Buoi ocBith Ta ii mopymenus. 1. Togoposa (2019) Bu3HAaYMIa KOMIIOHEHTH
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aKazeMiqHOl TOOPOYEeCHOCTI CTYNEHTIB Ta po3Kpmia yMmMoBH ii ¢opmysaHHs. H. Bypkamo
(2018) Ta B.Mapinina (2018) po3kpman 3HAYEHHS aKaIeMidHOI TOOPOYECHOCTI B
Cy4aCHOMY OCBITHBO-HaykoBoMy mpocTopi. FO. Bexyk (2018) nocmiguna 3MicT MPUHITUITIB
aKaJleMiyHol JOOpOYecHOCTI B OCBITHBOMY cepenoBuml Ykpainu. Cepen 3apyOiKHHX
JOCIiIHUKIB BapTo Bin3Hauutu poGotu lO. Bacapa (U. Basar) (2019), M. Ilepkinca
(M. Perkins) (2019) Ta JIx. Peiimonma (G. Raymond) (2019), siki gociipKyBaai TUTaHHS
aKaJIeMiqyHOI JOOPO4YECHOCTI 3 TEOPETUYHOI Ta PAKTUYHOI TOUOK 30pY.

Jnst OCSATHEHHS! TIOCTaBJICHOT METH BHMKOPHCTaHO TaKi METOIM JIOCHIPKEHHS:
TEOPETHYHI (aHaNi3 IICHXOJIOTIYHOI, MeNaroridyHoi, ¢imocodcrkoi HiTepaTypw), IO Aa€
3MOTY OOIPYHTYBAaTH y AOCHIPKEHHI BUXIiTHI MOJOXKEHHS; iHTEPIpPETaIliifHO-aHATI THIHAN
METOJ, 3a IOIMOMOIOI0 SIKOTO BHBYAIOTHCSA [PKEpesia i3 3aCTOCYBAaHHSAM y3arajlbHEHHS,
aHami3y, CHHTE3y, CHCTeMaTH3aIlii.

BUKJIAJL OCHOBHOI'O MATEPIAJTY JOCJLJKEHHS

Y KOXHOMY 3akjaji BHUINOI OCBITH BigOyBaeThcsi OOpoTHOa 3a akajgeMidHy
J0OpPOYECHICTh 1 BEAEThCS BOHA 3a JIOIIOMOTOI0 CTBOPEHHSI B 3aKJaji OCBITH BiJIIOBIIHUX
30BHILIHIX Ta BHYTPILIHIX OpraHizaliiiHX yMOB, il 4ac SKHUX BiOYBa€TbCs BUXOBAHHS B
3100yBayiB OCBITH MOTPIOHUX MCHUXIYHHUX YTBOPEHb TA OCOOUCTICHUX pHC. SIK MOKasye He
TIIBKY BITYM3HSHHUN JOCBiN, a ¥ CBITOBHH, HEMOXIIMBO YCYHYTH NpoOJIeMy akaaeMiuHOi
HEeI00POYECHOCTI BUKITFOUHO ajMiHicTpaTuBHUME 3acobamu (Tomoposa, 2019).

PosrnsHeMO TONITHKY BIPOBa/DKEHHS akameMmiduHoi noOpodecHocTi y 3BO
Benukoi Bpuranii. Cextop Bumoi ocBith Benmkoi Bpuranii Mae pemyramiro CBITOBOTO
KJacy, ska O0a3yeThCs Ha BHCOKHMX CTaHHapTax 1 BHAATHIN sKocTi. AkajgemiuyHa
JOOpPOYECHICTH € TOJIOBHUM ITOKa3HUKOM i€l permyTarii. OmHaK akajgeMidyHa HelpaBoMipHa
MOBEiHKA € TII00ATBHOI0 MPOOIEMOI0, IO 3pOCTaE, 1 CTAHOBUTD 3arpo3y PeIryTarlii BUIIOL
OCBITH B YyChOMY CBITi. AKaJeMi4Ha HEMpaBOMipHA IMOBEIiHKAa HAOyBae pPi3HOMAaHITHUX
(dopM, BKITIOYAIOUN BHKOPHCTAHHS BXXKE PO3POOJCHHUX €Ce Ta HAMMCAHUX KBamidikamiiHux
po0iT, mariaT, JOMOBIEHICTh MDK CTYAEHTaMH PO BUKOHAHHS KOHTPOJILHHX pOOIT,
miipo6seHi abo 3MiHeHi kBanidikaliitai cepTudikaru Tomo.

VY kpaini po3poOseHa cucreMa mTpaQHUAX CaHKIIA 3a IUariaT, 3HAWICHHUN Yy
CTYICHTCHKHUX MHUCBMOBHUX pobOotax. Po3poOka cucremm mrpadiB crama HE0OXiTHOIO y
3B’SI3Ky 3 HEBIJOBIAHICTIO TOKapaHb 3a Iuiariar y pisHux 3BO Bemmkoi bpwuranii.
IMpaktuka 3actocyBanHs y 3BO moxapaHHS 3a akajeMiuHe MHIaXpaicTBO 3 METOIO
BHUXOBaHHS Yy 37100yBauiB OCBITH aKaJeMi4HOI JIOOPOYECHOCTI € Ha/J3BHYAiHO CYBOPOIO B
it kpaini. [Ipore cucrema nokapans 3ayMaHa He sIK JTUPEKTHBA, a SIK OPIEHTHD.

Tak, nHampuknan, y JloHmoHcbkoMy yHiBepcuTerchbkomy Koisemki (University
College London) mokapaHHs 3a akaJeMi4Hy HeJOOPOUYECHICTb MPOMHUCAHO 1 BIIOYBa€eThCS
HUTSIXOM:

— 3HIDKCHHS 0alliB;

— MOBTOPHOTO MPOXOKEHHS KYPCY;

— BiipaxyBaHHS.

[MonepemkeHHs: CTY/AEHTIB KOJEPKY MpO akKajJeMiuHy HeIO0OpOYECHICTh €
000B’3K0BMM 1 BigOyBaeThCs 3a3maierigp. 3m00yBadaM OCBITH TOBIIOMIISIOTH TIPO
3a00pOHY BUMHSTH TaKi Aii, sK:

— MIPHUCBOEHHS SIK BJIACHOI Yy»O0i poOOTH;

— BUKOPHMCTAHHS EJIEKTPOHHMX JDKEped 3 METOI0 KOoIiloBaHHA iH(popmauii npu
HanucaHHi kBaiidikauiitnoi pobory;

— repepoOKa ece, HaIMCaHOTO 1HIIIUM aBTOPOM;
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— TIpE/ICTaBICHHS MIPAKTHYHOT pOOOTH HITUX aBTOPIB AK CBOET;

— KOPUCTYBAaHHS MOCIYraMH OKpeMHX o0ci0 abo CHiBpOOITHHKIB CHemiaTbHUX
KOMIIaHi} y «I0TI0MO31» B HalIMCaHHI KBaJli(hikauiiHOi poOOTH 3aMicTh 3100yBaya OCBITH;

— caMoILIariar;

—3aCTOCYBaHHs y POOOTI 4yXHX imeid, He pOOJNAYM KOPEKTHHX IMOCHJIAaHb Ha
HaykoBLiB. [Ipo npaBuia nuTyBaHHS 3100yBadi OCBITH MOIH()OPMOBaHI 3 MEpIINX AHIB
napuanns (Kocrikosa, Jloposxko, 2021).

B ycix 3BO Benmkoi Bpuranii 3ampoBamkeHa cucTeMa IEpeBipKHM Ha IiariaT
«Anti-Plagiarismy». ['onoBHUM mopymueHHsSM B OKC(hOPACEKOMY YHIBEPCHTETI € IUIariat Ta
CIIIICYBaHHS MiJ Yac iCIHTIB. SIKIIO TPAIUIAIOTHCS TaKi BUMIAAKH, TO BOHH PO3CIIIYIOTHCA i
KaparoTbes. Lle Moske OyTH 3HATTS OaliB pH BiATOBiAL 3700yBada OCBITH 1 HaBITH peajibHE
BuKo4YeHHs 3 yHiBepcutery (Perkins et al., 2019). Akagemiuna HenpaBoMipHa MOBEiHKA
CTaHOBUTH 3arpo3y [uIg Oe3moraHHOi pemyTamii Bumoi ocBiTm Bemmkoi bpurawnii.
CryneHTH, sIKi OOMaHIOIOTh, PU3UKYIOTh CBOEIO aKaIEMIYHOIO Ta Mail0yTHBOIO Kap’€poro, a
TaKOX HE € KOHKYPEHTO3aTHUMU (haxiBLsMH 1 3aKiHuyl0Th 3BO 06e3 HeoOXiIHIX HaBUUOK,
3HaHb 1 KOMIIETEHTHOCTEHA.

KepiBHUIITBO KpaiHU MOCTIHHO BUSIBIISIE TPOOIEMH aKaieMiuHOT 10OpOYECHOCTI Ta
3HAXOJUTh TPAKTUYHI PIICHHS, MPOBOJSMYM JOCIHIIKEHHS Ta PO3POOIISIOUM JIOTIOMIXKHI
pecypcu i 3axou IS YHUKHEHHS HempaBoMipHoi moeeminku (Academic integrity Charter,
2020). Taxk, yniBepcuter Jlica Mae raciio, sike CTBEpIKYE, HIO «3700yBayi OCBITH 1
BHKIanavi yHiBepcutery Jlinca decHi ¥ BIAKPUTI y cBoiX cioBax i misx». Lli miHHOCTI
BUILOTO OCBITHBOTO 3aKJay € BaXJIMBUM acleKTOM aKaJeMIYHOrO HaBYaHHS Ta
CYTIPOBOIKYIOTECS TIOCTIHHMM MOHITOPHHTOM, IO CIIPHSA€ aKaIeMidHiH IT0OpOYecHOCTI.
AxaneMiuyHa JOOPOYECHICTh A€ MOMIIUBICTD JISITH CYMIIHHO, 1 B pe3yJIbTaTi OTPHMYBaTH
3aciyr 3a cBoro pobory. lle rapaHTye, mo >xoJeH 3700yBad OCBITH HE MaTHMe
HeCIIpaBe/IMBOI TepeBary, HarpuKiaj, OTPUMaBIIN BUCOKY OLIHKY 3a po0OTYy, sika He €
Woro BiacHowo. [linTpUMaHHS BHCOKMX CTaHJApTIB axajeMidyHol JoOpOYecHOCTi B
CHUIBHOTI 3aKJIally € BRXJIMBUM JJIsl TOTO, OO MiATPUMYBATH PEHYTALil0 YHIBEPCUTETY
Jlinca (Academic integrity and plagiarism, 2020).

Y Xaptii akagemiuHoi JAOOpOYECHOCTI sl BUIIOiI OCBiTH Bemnmkoi bpuranii
HaroJoIIy€eThCs, IO CTYJCHTH, SIKi TPOSIBIISTIOTH HETTPABOMIPHY MOBEAIHKY, OCOOJIMBO SKIIO
BOHU CBIJIOMO CIIMCYIOTb, PU3UKYIOTh CBOEIO aKaJEMiYHOIO Ta MaWOYyTHBOIO Kap’ €poro.
OpHaK HACHINKA BHUXOIATh HABITH 3a Meki BHIOI ocBith. Lle crae mpobieMoro
CYCHIJIBHOIO, a/pKe BUITYCKHUKH MOXYTh IPHUHTH Ha poOoTy 0e3 HeoOXiTHMX HaBHYOK,
3HaHb | KOMIIETEHTHOCTEH, OTPUMaHNX CAMOCTII{HO, 1110 MOX€ MaTH HaCIiIKH JUIS 3/J0pOB’sl
Ta Oe3MeKn HaceNIeHHSI.

XapTis akageMiuHo1 10OpoUecHOCTI /i BUIOi OCBiTH Benukoi bpuranii mae Ha
MeTi 3a0e3meunTH 0a30BY IMO3UINIO, HA OCHOBI SIKOi IpoBaigepu BUINOI OcBiTH Bemmkoi
Bpuranii, sik aBTOHOMHI 3aKJIaJM BUIIOI OCBITH, MOKYTh PO3POOJISTH BJIACHY MOJNITHKY Ta
MIPaKTHKY, 100 rapaHTyBaTH KBaTi(iKaIlifo i KOHKYPEHTO3AaTHICTh KOJKHOTO CTYZCHTA.

Craryt XapTii akajgemMidHoi J0OpOYeCcHOCTI A BUIIOI OCBiTH Bemmkoi bpuranii
MIpeJCTaBIIse KOJEKTHBHI 3000B’A3aHHS CeKTOpy BHUIIOi 0cBiTH Benmkoi bputanii 1 cripuse
aKaJeMivHii JTOOPOYECHOCTI Ta BXKMBAHHIO 3aXOJIB MPOTH aKaJAeMiYHOI HEMpaBOMipHOL
nosefinku. CTaTyT € cepifo3HHM i pecreKTaGenbHHM JOKYMEHTOM. Moro pospo6ieHo
AreHTCTBOM i3 3a0e3nedenHs sskocti Buoi ocBith (QAA) 3a miarpumku KoHcyapTaTHBHOT
rpynu 3 akajgeMidHoi poOpouecHocti. KoHCynbraTuBHa rpyna 3 NUTaHb aKaJAeMIiuHOI
J00pOYecHOCTI Hasae €KCHEepPTHI Mopaxy Ta BHUCHOBKH Bl IMEHI CEKTOpY IIOJO Mii,
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pO3pOOKH TIONITHKH Ta 3aXONiB, fAKI 3aXWIIATHMYTh aKaJeMidyHy HOOpOYECHICTH Yy
Bemnukiit Bpuranii. AreHTCTBO i3 3a0e3medeHHs skocTi BUmoi ocBita (QAA) criramaeThes
3 eKCIIEPTHUX HayKOBIIIB Ta OpraHi3aiiil, raly3eBUX areHTCTB, IPEJCTAaBHUKIB CTYJCHTIB
Ta (axiBLiB, SKi MPALIOIOTH HAJ| 3aXUCTOM akaaeMiuHoi nobpouecHocTi. [IpencraBHuKN
ypsiny Benukoi Bpuranii Ta croHcopu BHIIOI OCBITH € cHocrepiradsamu podotu
ArenTcTBa i3 3ab6e3meuenns skocti Bumoi ocsitu (Academic Integrity Charter for UK
Higher Education, 2020).

Ha ocnoBi Craryry Xaprii akamgeMiqHOi q0OpodYecHOCTI po3pobieHo mopamu
cryznentam Benmkoi bpurasii moxo goTpuMaHHS akageMiqHOI JOOPOYeCHOCTI:

1. TlepexoHaiiTecsi, 0 BY IOBHICTIO pO3yMi€Te MPOYHMTAHE, 00 BUKOPHCTOBYBATH
Marepian TOYHO i HaJIe)KHIM YHHOM.

2. Po0iTh 9iTKI Ta TOYHI HOTATKH IIiJ{ YaC YUTAHHS Ta BAIIOTO JOCIIiIKEHHS.

3. Y3aranpHIOWTe Ta mepedpa3oByiiTe imei, e Ie MOXIHWBO (ale 3aBXKAH
MocUIaiiTeCs Ha HUX).

4. O00B’SI3KOBO BiJ3Ha4alTe pOOOTY 1HIIOI JIOAUHH LIO0pa3y, KOJIXU BUKOPHCTOBYETE il
inei, inpopMalliro 4u 11 LUTaTH.

5. BukopucTtoByiiTe BJIaCHHI CTHJIb HAlTMCAHHS.

6. Po3BuBaliite BiacHi izel.

7. 3anuinTe JOCTaTHLO Yacy I BUKOHAHHS 3aBIaHHs, 00 MOTIM HE MOCHIIIATH.

8. 3BepHITHCS 10 JIOMIOMOTY 1O HACTaBHHKA a00 KOHCYJIBTAaHTA, SKIIO BOHA BaM
notpiona (What is Academic Integrity, 2022)

Y Xaprii akamemiuHoi noOpodecHOCTI it BUmmoi oOcBiTH Bemukoi Bpuranii
PpO3po0JICHO TPWHIMIK aKageMiuyHoi noOpodecHOCTi yHiBepcuteTiB Bemukoi Bpwurawnii.
Po3kpuemo ix CyTHICTB:

Hpuamun 1: KoxHa ocoOHCTICTP Hece BiONOBITANBHICTH Yy paMKax «BCiel
CHUTBHOTI.

AxazeMiuyHa HemnpaBoOMipHa IOBEAiHKAa Mae pi3Hi (opMu Ta BigOyBaeThcs 3
0araThOX NpPUYMH, HABMHUCHHUX YM HeHaBMHCHHX. Tomy peakuiss 3BO He 3aBxkau €
OJIHO3HAYHOIO TIPU TOKapaHHI 3700yBaya OCBITH, SKHH MOPYIIUB aKaJeMiuHy
noOpouecHicTs. BusBieHHS akageMidHOl HEITOOPOYECHOCTI Ta TOKapaHHS BaxIUBI M
HEeoOXi/(Hi, aje BOHM HE MOXYTh 3a0€3NeYnTH NOBHE BUpilIeHHS mpodiemu. LlimicHuid
MiAXiA 10 3T00YTTS BHIOI OCBITH € €()EeKTUBHOIO MOJEIUIIO JUIS BHXOBAaHHS IOBIPH Ta
BIIEBHEHOCTI CYCIIIJIbCTBA B HE3aJIE)KHOMY J0OPOCOBICHOMY HAaBYaHHI Ta 3BEJICHHI IO
MIiHIMyMY aKaJIeMi4HHIX ITPOCTYTIKIB.

Leit mixxin nependavae:

— HaBYaHHS Ta MATPUMKY IIEpCOHAITY i 3100yBadiB OCBITH;

— 00MeXEHHS MOKJIMBOCTEH Il BUMHEHHS aKaJIeMiYHUX MPOCTYIIKIB;

— aHaJIi3 METO/IiB BUSABJIICHHS aKaJeMiYHOT HEAOOPOUECHOCTI B yCTaHOBI;

— 3BITHICTh MPO BWIAJKH aKaJeMidYHOI HeJ0OpOYecHOCTI Ta 30ip JaHUX IS
MTOKpAIIEeHHS MPAKTHUKH ii 3a1100iraHHs;

— (opmymroBaHs iHCTUTYIIHHUX [IHHOCTEH.

[punmun 2: Bupimenas npobieMu axagemidHoi HETOOPOYECHOCTI «yCi€ro
CHUTbHOTOIOY.

AkazeMiuHa HeNpaBOMipHa MOBEJAIHKa € NPOOJIEMOIO, sIka MOXKE BIUIMHYTH Ha
JI00poYecHICTh YCiX, XTO 3abe3nedye SIKICTh BHIOI OCBITH, Ta CEpPHO3HO BIUIMHYTH Ha
peryTariio BChoro OcBiTHHOTo cexropa Benmkoi Bpuranii. CexTopasibHa criBIparst Moxe
BUPIMIUTH LIO Mpo0ieMy, B TOMY YHCII IUIIXOM OOMiHY HalKpamiiuM JOCBIiIOM, CITIBIIpaLl
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B OeHUMapKiHTy 200 CIiIbHOI POOOTH Hal MUTAHHSAMH, IO CTAHOBIISATH B3A€EMHHU iHTEpEC.
O0’eHAaBIIM 3HAHHS, TOCBI 1 peCypCcH, MOJKHA HMIATPUMYBATH Ta 3MIITHIOBATH aKaJIeMidHy
J0OpOYECHICTh YChOTO OCBITHBOTO cekTopy Bemnukoi bpuraHii.

[punomn  3: CoiBopans BCbOTO  OCBITHBOTO  CEKTOpY Juisi  3a0e3nedyeHHs
aKaJaeMI4HOT T0OPOUECHOCTI.

VYci, xT0 3a0e3neuye BUILY OCBITY, MIATPUMYIOTh CBOIX MalOyTHIX 3100yBauiB
OCBiTH, 3a0e3leuyloyd iX TIOCTIfHOI MOJMJIMBICTIO Mi3HaBaTucs Oulplle TPO iXHIO
npodeciro, IHHOBAIIHI MIXOAN IO OCBITH, MONITHKY aKaaeMidHOi JoOpodecHOCTI Ta ii
3a0e3neueHHs B JOCTYITHHUH CIIOCiO 1 32 TOTIOMOTOI0 Pi3HOMaHITHUX (popMartiB (IOCiOHUKIB,
BCTYITHUX KypCiB, OHJIAITH iH(popMaIlii Ta pecypciB TOIIO).

puanun 4: TloknagaHHS BIANOBIZATBHOCTI HAa CTYICHTIB 3a JOTPUMaHHS
aKaJeMiqHO1 T0OPOIECHOCTI.

3mo0yBadui OCBITH HECYTh BIAMOBINANBHICTH 3a SKICTh CBOTO HABYAaHHSI Ta
NPUIMAIOTh PILIEHHS PO HEIOMYCTUMICTh HOPYIICHHS KOJEKCIB aKaIeMi4HOI ITOBEIIHKH.

CreiikXoJiiepu MpaloTh HAl TUM, 100 CTYJACHTH Majld SKOMOIa OLUIbIle 3HAHb
Ta iHpopMmauii mpo JOTPUMaHHS aKalIeMidHOi JOOPOYECHOCTI Ta YTPUMYBAIUCS Bij
HEMPABOMIPHOI MMOBEIIHKH, IO BILUIMBA€ HA MAWOYTHIO Kap’e€py MOJOIOI JIFOJUHH.
Bukinanganupkuii Ta iHIIMKA OCBITHIH TEepCOHaN Mo)Xe OyTH 3pa3KoM JUIs HaciilyBaHHS
NPUHLIUIY aKaJeMidHOl J0OpOYEeCHOCTI Ta BIANOBIAHOI akajeMidyHOi MoBeAiHKU. BoHu
aKTHBHO 3aJly4alOTh /O CINBIpAIll CTYAEHTIB, CTYAEHTCHKI IPEACTaBHUIBKI OpraHd 3
IIUTaHb aKaJeMiuyHOI JOOpOYEeCHOCTI 3 METOI0 IMIATPUMKH X po3BUTKY. Crelkxonmepu
PO3MIIAAAIOTH IKMM YWHOM CTYJCHTChKa aKkajeMiuHa J0OpoUYecHICTh MOXke OyTH 3a0X04eHa
1 MATPUMYBATHCS POTSTOM BCHOTO XKUTTS JIIOAWHHU.

[puaIun 5: PosmmpeHAs B3aeMO/Iil 3 TEPCOHATIOM.

Buxknamanpkuit i mpodeciiHUil OCBITHIH TEpCOHAN BiAIrpae BaXXIUBY pOIb Yy
3ano0iraHHi Ta BUSBJICHHI BUIAJKIB HENPaBOMIpHOT MOBEMIHKU cTyAeHTiB. Creiikxonuepu
Ta BIJNOBIJAILHUM TEPCOHAN 3a SKICTh BHUINOI OCBITH BHUBYAKOTH T€, SK aKTHUBHIIIE
3aJyJaTd aKaJIeMiuyHHIA ePCOHAN JI0 3aXUCTY aKageMidHoi qoopouecHocTi. CTeHKxoaaepu
Ta BiANOBIgalbHI 0COOM 3a SIKICTh BHINOI OCBITH MaOTh OyTH BIEBHEHI, 10 MEPCOHAI
03HAOMJICHHH 3 MOJIITHKOIO aKaJeMiqHOi JOOPOUYECHOCTI Ta po3poOIATH IHCTPYKIIiT, IKUX
HEOOXiTHO IOTPUMYBATHCS, KOJIM BUSIBIICHO BHUIIA/IKH HEHAJIEKHOT OBEAIHKH.

[Mpuanun 6: [ocninoBHa Ta edeKTHBHA IHCTUTYLIHHA MOiTHKA Ta pakThka 3BO.

[IpoBaiigepu BUIIOT OCBITH YiTKO BH3HAYAIOTH IMMOHATTS aKaJIeMIUHOI JOOPOYECHOCTI
1 MATPUMYIOTH TOJITHKY M TNpakTHKy 11 3a0e3nedyeHHs (AKIEHT Ha NPOCBITHUIBKI Ta
NpodiJakTUYHI 3aX01W; BU3HAYEHHS UITKUX TEPMIHIB Ta MOHATH, THIIB aKaJEeMIYHUX
MIPOCTYIIKIB 32 JJONOMOTOI0 HPHUKIAAIB, 3pO3yMIJIMX CTyIEHTaM; IPO30pe BCTAHOBJICHHS
MOKapaHb 3a aKaJIeMidyHy HeT0OpOYECHICTh a00 BUHATOPOKEHHS 32 JOOPOYECHICTh; YiTKi,
MPOCTi Ta CHOpaBeUIMBI TMPOIEAYypH PO3CIiAyBaHHS Ta OIIHKHM MOXJIMBHX BHUIAQJKIB
aKaJeMiqHOI HeZJOOPOUYECHOCTI; IIepioANTIHA TepeBipKa JOTPUMaHHSA 30008’ 13aHb XapTii).

puniun 7: IactutyniliHa aBTOHOMISL.

OCKUIBKHM OCBITHI 3aKjaJgd € aBTOHOMHHMHM, BHKJIAJALBKHI Ta IHIIMH OCBITHIM
MIepCOHA] BHINOi OCBITH Benmkoi BpuraHil € meprioo JTiHIE0 3aXHCTy BiJ akaJeMidHOI
HeNpaBoOMipHOI NOBeAIHKH. BOHM HeCyTbh BIANOBINANbHICTH 32 CHPHSHHS, MiATPUMaHHS
SIKOCTI W IIUTICHOCTI OCBITH Ta 3a0C3ICUCHHS aKaJEMIYHUAX CTaHJAPTIB, MPOIOHYHOUYU
BiJINIOBiTHI BHHATOPO/Y Ha 3a0X04CHHs. TaKuM YHHOM, BOHU ITiTHIMAIOTh CBOKO PEITYTAIIil0
Ta 3a0e3Me4yloTh CBOiX CTYAEHTIB IHCTpPYMEHTaMH W HIiATPUMKOIO, HEOOXIIHOIO s
CHpUSIHHS JIOBIpi Ta BIIEBHEHOCTI B JOOPOCOBICHOMY HaByYaHHI MalOyTHiX (axiBLiB Ta
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VHHUKHEHHI aKajeMidHoi HermpaBoMipHoi mosexinku (Academic Integrity Charter for UK
Higher Education, 2020).

Bennka poboTa mpopoOSsleThCS Yepe3 acolliiioBaHi JCKaHATH, ¢ 30UPaeThCs
iHpopmaniss mpo edekTHBHy poOOTYy y OOpoThOi 3 akKaJeMiuyHOI HEelpaBOMIPHOIO
MOBEIIHKO0, 3 METOI PO3POOKH IUIaHY il 1100 3a0e3MCUeHHS aKaIeMIuHOT T0OPOUECHOCTI
SIK YaCTHHU LIOPIYHOTO 3BITY.

VYHIBEpCUTETH NOCTIHHO 31HCHIOIOTH MEPEryisil HOPMAaTUBHHUX aKTIB, y TOMY YHCIL
peTIaMeHTIB ICHHTIB Ta OMIHIOBaHHS, AWUCIUIUIIHAPDHUX MpOIECiB (30KpeMa THX, IO
CTOCYIOTHCS IOPYIICHB OLIHIOBAHHS) Ta alelAIii, TICHO criBIpalooud 3i CTyAeHTCHKO0
CIIUJIKOI0 Wi Yac TaKoro MeperIimy, o0 3abe3mednTH IMpo30py Ta JOBTOCTPOKOBY
MPaKTUKY 3amo0iraHHs akaJeMiYHUM MOPYIICHHSM Ta KOHTposto 3a numu (Academic
Integrity Charter — reviewing our academic misconduct regulations, 2020).

BUCHOBKHU TA NEPCIIEKTUBHU IIOJAJIBIINX PO3BIJOK

Ot1xe, METOI akaJeMiuHOi JOOpPOYECHOCTI € IOTPHUMaHHS MNpaBHi Hepediry
OCBITHBOTO TPOIECY, CTBOPEHHS aTMOC(EpH, N0 € CIPUSTIUBOIO JUIS BCIX KaTeropii
3100yBayiB, HA/IJaHHS PIBHUX MOKJIMBOCTEH OTPHUMAHHS SIKICHOT OCBITH yciMa CTYACHTaMHU.

BaxnuBo, mob yci yHIBEpCHTETH AOTPUMYBAJHCS aKaJeMIYHHX CTaHIApTiB 1
3anofirany oOMaHy Ta MLIaXpaicTBy, JOTPUMYBAIUCS IOJOXKEHb XapTii akaaeMiuyHOl
JnobpouecHocTi Juis BUIIOI ocBiTM Benukoi Bpuranii. Xapris cTBOpeHa He3alIe)KHOIO
areHIliero i3 3a0e3MeUeHHA SKOCTI OCBITH, 1 HAroJiOmIye Ha TOMY, IO aKaJeMidHa
HETpAaBOMipHAa TIOBEIiHKA € HENMPUHHATHOIO B I KpaiHi, 1 MICTHTH CiM KepiBHHX
MIPUHITUITIB, SKi Tepen0adaroTh iHCTUTYIIIHY aBTOHOMIIO, B3a€MOIIIO 3i CTyJCHTaMHU Ta
TIEPCOHAIIOM 1 PO3MIMPEHHS OCBITHIX MOXIIMBOCTEH, a TAKOXK IHIUBIAyaJ bHY BiAMOBITAIBHICTD
3a 3armo0iraHHsI HEHAJIEKHOT IIOBETIHKA B MEKaX IMIAXO0Iy «BCi€i CIIITBHOTHY.

3’scOoBaHO OCHOBHI IO3UINI peaii3amlil IMONITHKH aKaaeMidHOi TOOpOYECHOCTI
3n00yBauiB BuIIol ocBith Benmkoi bpuranii. Y kpaini po3po0ieHO OCHOBHI HamnpsiMu
pOOOTH 3 METOFO 3aMPOBAPKEHHS 1 JOTPUMAHHS MPUHIIKIIB aKaIeMiqHOT OOpOUeCHOCTI. Y
KO)XHOMY OpuTaHcbkoMy 3BO 3a 101MOMOror CTBOPEHHS BiANOBITHUX YMOB BiJJOYyBa€ThCs
60opoThOa 3a akageMidHy JOOPOUYECHICTh, came ToMy A0cBia Bemukoi Bputanii € miHHUM 1
MOXe OyTH BUKOPHCTAHWUH JJIs TIOKpAIIeHHS TOJNITHKH 3a0e3MedyeHHs] aKaJaeMidHOi
J00pOYeCcHOCTI  y IHIIMX KpaiHax.

[epcriekTHBH MOJATBIIMX JIOCTIPKEHb BOAYa€EMO y BHBYEHHI JIOTPUMAaHHS HOPM
aKaJeMiqHO1 ToOpovecHOCTI y 3aKinagax Bumioi ociTa CronydeHux IlItaTiB Amepuku.
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PETPOCHEKTHUBA PO3BUTKY ®APMALEBTUYHOI OCBITH
Y BEJIUKIA BPUTAHI

AHOTANIA

Cmamms npucesiueHa auauizy pempoCHeKmusu po3eumKy apmayesmuynor
ocsimu y Benuxiti bpumanii. Bcmaroeneno, wjo gapmayesmuuna oceima y Benukii Bpumanii
Mmae 6azamy icmopiio, ska nouunacmocs 3 cepedunu XIX cmonimms. Cywachy icmopiio
Gapmayii y Benuxiti bpumanii modxcna npocmedicumu 00 3achyeants Dapmayesmuunozo
mosgapucmea 6 1841 poyi.

Konemamosarno, wo Koponiecvke papmayesmuune mosapucmeo Benuxoi Bpumarnii
cmano 201068HOK npogecitinoio opeanizayiero Gapmayesmie. 3’acoeano, wo nepuii
dapmayesmuuni konedxci y Bemuxiti Bpumanii 6ymu 3acuogani y cepeduni XIX cmonimms.
Hepwwii cmynins baxanaspa y eanysi gapmayii (BSC) 6yno sanpononosano ynisepcumemom
Manuecmepa (1904 p.), a 1921 poxy y Jlonooncvkomy yHigepcumemi gnepuie 3ano4amko8aHo
nid2comosKy ghapmayesmis 3a mpupiunoio npozpamoio baxaraepa gapmayii (BPharm).

Bcmanosneno, wo y opyeiti nonosuni XX cmonimmsa y Benuxiti bpumanii 6yau
sachosani axyrememu gapmayii 6 YHigepcumemax I 3anpo6aoddCceHi npopamu
baxanaspcvroi ma macicmepcokoi ocgimu 6 eanysi papmayii. Tpupiuny npoepamy BPharm
oyno npununeno 6 1997 poyi (pazom 3 6y0v-aKumu iHuumMu 6aKaIABPCOKUMU NPOSPAMAMU)
i 3amineno womupupivnum mazicmpom papmayii (MPharm), wo6 sionosioamu eumozam
esponeticokoi [fupekmusu npo papmayeemie ma Jupexmueu npo nasuanus 1985 poxy.

Oxapaxkmepuszosano opeanu ma opeawnizayii gapmayeemuunoi eanysi Beauxoi
bpumanii, sxi 3abe3neuyioms i kepienuymeo ma pecynoeants. Ilpoananizosano ocHoeHi
HOPMAamMueHO-NPAGos8i OOKYMEHMU, Wo pe2ynionms OLIbHIicmb yHisepcumemis Benukol
bpumanii ma 3axonodaecmeo y cepi papmayesmuru i papmayesmuunoi oceimu.

Bcemanosneno, wo apmayeemuuna océima y Beauxiti bpumanii 6yna ooxopinno
sminena 3 2012 poxy sanposadwcennam «iHmezpoGaHUXy» OCGIMHIX NPOSPAM NIO20MOGKU
papmayeemie ma Hady8ac HOBUX BUMIDIS, 30KpeMA 8 HANPAMI PO3GUMKY KIIHIYHOL
dapmayii ma nayicumoopicHmoanoi NpaKmuxu.

3pobreno sucnogok, wo papmayesmuuna ocgima y Benuxiti bpumanii € 0obpe
0p2aniz08anoI0 i HA0AE MAUOYMHIM QaxXieysm WUPOKULL CheKmp 3HAHb MA HAGUYOK.

Knwuoei cnoea: icmopia, ¢papmayesmuka, Benuxa bpumania, apmayesmuyna
oceima, opeanu YnpasiinHs, HOPMAMUGHO-NPABOGI OOKYMEHMU.

OVERVIEW OF THE DEVELOPMENT
OF PHARMACEUTICAL EDUCATION IN GREAT BRITAIN

ABSTRACT
The article is devoted to the retrospective analysis of the development of
pharmaceutical education in Great Britain. It is established that pharmaceutical education
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in Great Britain has a rich history that dates back to the middle of the 19" century. The
modern history of pharmacy in Great Britain can be traced back to the founding of the
Pharmaceutical Society in 1841.

It is stated that the Royal Pharmaceutical Society of Great Britain has become the
main professional organization of pharmacists. It is found that the first colleges of
pharmacy in Great Britain were founded in the mid-19" century, with the first Bachelor of
Pharmacy (BSc) degree offered by the University of Manchester (1904). In 1921, the
University of London first began training pharmacists on a three-year Bachelor’s Program
of Pharmacy (BPharm).

It is established that in the second half of the 29" century in Great Britain,
faculties of pharmacy were founded in universities and Bachelor’s and Master’s education
programs in the field of pharmacy were introduced. The three-year BPharm program was
discontinued in 1997 along with other undergraduate programs. It was replaced by the
four-year Master of Pharmacy (MPharm) program in order to meet the requirements of the
European Pharmacists Directive and Training Directive of 1985.

The bodies and organizations of the pharmaceutical industry of Great Britain,
which provide its management and regulation, are characterized. The main regulatory and
legal documents regulating the activities of universities in Great Britain and legislation in
the field of pharmaceuticals and pharmaceutical education are analyzed.

It is defined that recently pharmaceutical education in the UK has been fundamentally
changed since 2012 with the introduction of "integrated" educational programs for the
training of pharmacists and is acquiring new dimensions, in particular in the direction of
the development of clinical pharmacy and patient-oriented practice.

It is concluded that pharmaceutical education in Great Britain is well organized
and provides future pharmacists with a wide range of knowledge and skills.

Keywords: history, pharmaceuticals, Great Britain, pharmaceutical education,
governing bodies, regulatory documents.

BCTYII

Benuka bpuranis € CBITOBUM JiiepoM y IOCTIKEHHI, IHHOBAIisIX Ta po3pooii
JIKIB, ONTHMI3allii OXOPOHH 3J0POB’s Ta BUKOPUCTaHHI JiKiB. Lli 3HaHHS Ta IHHOBAIii
30Cepe/PKeHI B YHIBEPCHUTETaX, OCBITHIM IIpolec SKMX 3a0e3MedyroTh IPOBiAHI BUEHI
(dapmaneBTnuHOi ramysi. dapmaneBTuyHa ocBitTa y Benwmkii bpuranii cnpsiMoBana Ha
oTpuMaHHs ()aXOBHX 3HaHb, YMIHb Ta HAaBHYOK MU YCHIMIHOI peanizamii B ycix
MOTeHUIMHNX HampsMax kap’epu (apmanesBra (comianbHa (apmanis, JiKapcbka Qapmariis,
IIpoMHcIIoBa (Gapmartist, hapManeBTHIHI JOCIIHKEHHS).

Bpuranceka BHIa ocBiTa Mae OaraTy iCTOpif0, IO TTOYWHAETHCS i3 3aCHYBaHHS Y
XI1I cromitti OkcdopacsKoro, a aemnto m3Hine i KeMOpukcbkoro yHiBepcuTeTiB. Benmka
Bpuranis € kpaiHOto, 1€ MOEAHYIOTHCS CYBOPI KOHCEPBAaTHBHI MOTJISIHN 1 KITACHYHA CHCTEMA
ocBiTn. @yHIaMEHTaJIbHA CHCTEMa HAaBYAHHS Ja€ MOXIMBICTh OJIEPXKATH SKICHY OCBITY i
mpodeciifiHy maroToBky Oynb-skoro piBHSA. Cucrema OpHTAaHCHKOI OCBITH € OIHIEIO 3
HayCHIIIHIINX y CBITI.

AKTyampHUM y I[bOMY KOHTEKCTi € mocBim Bemukoi Bpuranii, ge migroroska
MalOyTHIX (papMalleBTiB 3JIACHIOETHCS BIAMOBIAHO O CBITOBUX CTaHIAPTIB, a PCHTHHT
OpUTaHCHKMX YHIBEPCUTETIB 32 CBITOBUMH IIOKa3HMKaMH AKAaJIEMIiYHOTO PpEHTHHTY
ciToBux yHiBepcureTiB (Academic Ranking of World Universities) — QS-pelitunry —
3aJIMIIAETHCS] BUCOKUM.
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META JOCJIAKEHHS

Mera  JOCHDKEHHS  MOJATa€ Yy  BHBYCHHI  PETPOCICKTHBH  PO3BHUTKY
(apmaneBTH4HOI OcBiTH Yy Benukiit bpurasnii.

TEOPETHUYHA OCHOBA TA METOAU JOCJIIIKEHHS

HaykoBuii 1 mnpakTHYHMH IHTEpeC CTAHOBJIATH Mpali 3apyODKHUX JOCHITHHKIB
bapmanepTiaHOi ocBitH, Takux sik: C. Anmepcon (S. Anderson), K. Bincon (K. Wilson),
K. Ixkeccon (K. Jesson), JI. Kmapk (L.Clarke), H. Kokc (N. Cox), TI.JlokByyn
(G. Lockwood), M. Cocabogcki (M. Sosabowski), b. Xancon (B. Hudson) ta inmmx.

VY mporeci TOCTiKeHAS BUKOPUCTAHO TaKi TCOPETUYHI Ta eMITipUYHI METOIIH, SK:
aHali3, CHHTE3, y3araJlbHEHH:, MOPIBHAHHS, IHTepPIpETallis, MOICIIOBAaHH, Oeciaa Ta iH.

BUKJIAL OCHOBHOI'O MATEPIAJIY JOCJIAKEHHSA

Y OimpmioctTi €BpPONEWCHKHX KpaiH, BKIIOYAIOYHM AHIIIIO, amTeKapcTBO
PO3BHHYJIOCS 3 TOPTIiBJII MPSHOIIAMH. AHTIIHCHEKI TOPTOBII HPSHOMIAMH, SKi BKIIOYAIN
CUpi HAPKOTHKH Ta TOTOBI JIiKU, €BOJIIOIIIOHYBaIM B OakaliifHUKIB abo anrTekapiB i cranu
OKpeMor0 MpoQeCiiiHOI0 TPYNOK B TPUHAMIATOMY CTOJITTI. BOHM mepeOyBamu mifg
topucaukuieto I'inpaii OakaniiiaukiB 10 1617 poky, xoau Oyno chopmoBano ToapucTBo
anrtekapiB. AnTekapi Oynu sK JikapsMu, Tak 1 (QapmarneBramu, HiarHOCTYBaJid Ta
BIJIIYCKAJIM JIIKH, SIKI BOHH caMi mpu3Hayand. [Ipore Oyia 1ie oiHa rpyia, 3aliikaBjieHa y
BIJIYCKY JIKIB — XIMIKH Ta amnTeKapi, SKi He JIAIIe BUTOTOBIISUTH, TAKYBaJIH Ta MPOJIaBajH
JIKK TYpPTOM, aje i mpoJaBaiy iX y po3api0. 3akoH mpo anrtekapiB 1815 poky miarBepaus,
o0 anTeKapi € JKapsMHU 3arajdbHOi NMPaKTHKW, i OUTBINICTH B3IM Ha ceOe IF0 POk,
3aJIMIIMBIIY IHIIUM MIPOJABATH T MOCTAYATH JIKH.

®dapmarieBTnyHa ocBita y Bemumkiit bpuranii mae Oaraty icropiro, sKa
mounHaeThes 3 cepenuHu XIX cromitTsa. CywacHy ictopito ¢apmanii y Bemwukiit bpuranii
MOXKHa TIPOCTeXKHMTH 10 3acHyBaHHi @apmarieBTUuHOro TOBapucTBa B 1841 poui
(Anderson, 2001). KopomiBceke ¢apmaneBTuure ToBapucTBO Bemmkoi Bpurawnii (Royal
Pharmaceutical Society of Great Britain, RPS) crano roioBHOO mpodeciiiHo0
opranizauiero ¢apmaneBTiB. TOBapuCTBO BIANOBIIANO 3a peecTpaliio (apMaleBTiB,
PO3BUTOK (hapMalleBTUYHOI OCBITH Ta 3a0e3lEeYeHHS BHCOKHMX CTAaHIAPTIB y Traiysi
¢dapmanii. JleB’saTHamsTe CTOMITTS OYJI0 MEpioJoM TOCTYNOBOI mpodecionamizartii
(apmanii i3 3anpoBa/PKEHHSM ICIUTIB Ta peecTparii. ANTeyHa MPaKTHKa B OCHOBHOMY
BKITFOYAJIa BUTOTOBJICHHS Ta MPOJIAX JIIKIB, a iHOMI ¥ BUIIMCK PEICTITIB, aJe JJIs JIF0IeH, ki
HE MOXYTb JJO3BOJHUTHU coOi Jiikapsi, MiclieBnuil (apManeBT OyB TOTOBHM JIKEPEIIOM 1Opas
o0 uinoro psiay nurauk (History of the Society, 2023).

Y cepemuni XIX cromirrs y Benwukiii bpuranii Oyno 3acHoBaHO mepii
(dapmaneBTHYHI Konemki, Taki Ak JloHmoHchkmit (apmaneBTHuHuE Komemk (1842 p.)
(«The School of Pharmacy» (Illkona ¢apmarii)) Ta Mandectepchkuii (apmarieBTHIHMI
xonemk (1841 p.). Lli xonmemxki cTamu OCHOBOIO Jisi (papMaleBTUIHOI OCBITH 1 HajaBaH
CTYICHTaM MOXJIMBICTh OTPUMATH HAYKOBY OCBITY B Tany3i papmarii (Cox, 2019).

YV 1842 poui ToBapucTBO 3aCHYBaJIO BIacHy HIKOJy (hapmariii B mtab-KBapTHpi Ha
Brymcbepi-ckBep, ane me Oysio AOCTYHHO JHIIE U THX, XTO MaB goctyn a0 JloHmoHa.
xomm-¢inii 6ynu Binkpuri B Mandectepi, Hopsiui, bari ta Bpicroni B 1844 pomi, a
Hezabapom it ExunOyp3i. [licis 1868 poky modanu 3°sBisTuCs NMpuBaTHI (apMaleBTUYHI
mkosn. Y 1870 poui ix Oyno cim, smime aBi 3 skux Oynu 3a mexamu Jlongona. [lo
1900 poky KijbKicTh LIKUI, SIKI MPONOHYIOTh KypcH 3 (apMaleBTHKH, JOCATIa COpPOKa
sty (Harding & Taylor, 2015).
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Y ¢dapmaneBTHUHHX KOJemkax Ta ImKomax Benmkoi bpuramii B cepenmHi
XIX cTonTTS CTYZCHTH BHBYANN IIMPOKUH CIIEKTP MPEIMETIB, OB A3aHUX 3 (hapMarliero,
XIMi€l0 Ta MEIUIUHOIO, & caMe: XiIMilo (3arajJbHy Ta OPraHidHy XiMilo, sika Oyjia OCHOBOIO
JUISL PO3yMIHHS XIMIYHOI CTPYKTYpH PEYOBHH, iX BJIACTMBOCTEH Ta peakiiil); OOTaHiKy
(BMBYEHHsSI pOCJIMH Ta IX BJIACTUBOCTH Ta 3acTOCYBaHHS); (papMakoJoriio (BHBYCHHS
JKapChKHUX 3aco0iB, 1X Ail HAa OpraHi3aM Ta 3aCTOCYBaHH:); TEXHOJIOTIIO JiKiB (Ipoiecu
BUTOTOBJICHHSI, 30epiraHHs Ta J03yBaHHS JIIKAPCHKUX NpenapaTiB); MEAWUHY XiMito (rimOrie
BUBYCHHS XIMIYHMX acCTEKTiB JIIKAPCHKUX PEYOBHH 1 IX BIUIMBY Ha OpraHi3M); (papManeBTHIHY
00TaHIKy (BHBYCHHS pPOCJIHH, SKi BHKOPHUCTOBYBAIHUCS IUII OTPUMAHHS JIIKaPCHKUX
PEYOBHMH); MEAWYHI 3HAHHA (OCHOBH MEOUYHOI HAyKH, SIKi JomoMaraidm QapmareBTaM
Kpalme po3yMiTH Aii JKiB Ta IX BIUIMB HAa TMAIli€HTIB); MaTEepiaO3HABCTBO (BHBUYCHHS
MaTepianiB, 3 SKHX BHUTOTOBIBUIM JIIKAPCHKI yMAaKOBKH Ta KoHTeHHepw). Lli mpemmern
BiZoOpakali KOMIUIEKCHUH MiAXiX IO MiATOTOBKH (hapMaIleBTiB, MO0 BUMAarap TIIHOOKOTO
PO3yMiHHSI XIMIYHMX Ta OI10JIOTTYHHX acMeKTIiB (hapMalleBTHYHOT HAYKU Ta MPAKTHUKH.

Jenani Oiiblie HABYAIBHUX 3aKJIa/liB, TIOYMHAIOYH BiJl IPECTHIKHUX YHIBEPCHUTETIB
1 3aKiHUYyIOYM NPUBATHUMHU «KpamepamMH», NpPOMOHYBadM Kypcu 3 dapmariii, mob
HiITOTYBaTH CTYIEHTIB N0 icnuTiB DapMalieBTUYHOTO TOBAPHUCTBA, XOYa BIJIBIJyBaHHS
(dopmanbHOi (BHIIOT) OCBITH Bee Iie Oyio crnpaBoro BuHOOpy. OmHak, HACTIIKOM 3aKOHY
mpo TexHiuHy iHCTpykiito 1889 p. crama mapriHamizailis mpuBaTHOI (hapmaneBTHYHOT
OCBITH Ta TIOCTYIOBa KOHIEHTpaIis (hapMaIrleBTHIHOI OCBITH (SIKIIO BOHA IIe¢ He Oyna B
yHiBepcuTeTax) y (JiHaHCOBaHMX JIEPKaBOIO Ta BU3HAHUX TEXHIYHMX 3aKJaaX y TOMY, IO
mi3HiIe Oyae Ha3BaHO MOJMITEXHIYHIM CEKTOPOM Ta CEKTOPOM ITOJABIIO0I OCBITH.

[epmmii cryminp OakamaBpa y ramy3i ¢apmamnii (BSc) Oy 3ampomoHoBaHuMi
VYuiBepcutetom Manuectepa (1904), xoua ¢opManbHO BiH He OyB 3apeecTpOBaHHUM 10
1932 poky. 1921 poky y JIOHIZOHCHKOMY YHIBEPCHUTETI BIIEPIIIE 3a[I0YATKOBAHO IiATOTOBKY
(bapmMalleBTiB 3a TPUPIUHOIO Tporpamoro Gakamaspa dapmaiiii (BPharm) (ua Biaminy Bin
OakanaBpa Hayk). Kypc BPharm JlonmoHchkoro yHiBepcuteTy OYB IEpIIMM CTYIEHEM,
CTEIiaNbHO 3aTBEPKEHUM SK YacTHHA odimiiiHoro nutsixy Berymy go mpodecii (Historic
qualifications leading to eligibility to be admitted to the Register and to Membership of the
(Royal) Pharmaceutical Society of Great Britain, 2023) .

VY npyriii nonosuni XX cromittsa y Benukiit bpuranii posznovanocst po3mupeHHs
BuIOi (papmareBTH4HOI ocBiTH. Bynu 3acHoBaHi QakynsTeTH apmanii B yHIBEpCHTETaX i
3anpoBaPKEHI MPOTpaMu OakanaBpchbKoi Ta Marictepchbkoi OcBiTH B raiysi ¢apmarii. Lle
JaJio CTY/€HTAaM MOXJIMBICTh OTPHMATH BHINY OCBITY 1 PO3IIMPHIO MOMIIMUBOCTI JUIs
HaYKOBHX JOCII/KEeHb Y (papMarieBTHUHIN Tamysi.

3a3HaunMo, M0 OyJIO BpETyIbOBAHO JBa WUISIXM 0 TPHUCBOEHHS 3BaHHS
«Dapmanepruaroro ximika» (Pharmaceutical Chemist) ta «Unena ¢apmareBTHIHOTO
toBapuctBa» (Membership of the Pharmaceutical Society, MPS), nmpuuomy BCi 3aABHUKH
MOBMHHI Oynu oTpuMaTu auiuioM ¢apmarestnaHoro ximika (Pharmaceutical Chemist
Diploma, PCD) sk akagemiunuii moporoBuii cranmapt Bctymy (British Society for the
History of Pharmacy, 2023).

[Mepmmii msAx mosAraB y NpHUCY/DKeHHI OakanaBpa ¢apmarii (BPharm) a6o
OakanaBpa Hayk (BSc) (cmouarky smme B yHiBepcuterax Jlonmona, Jlinca, I'masro,
Manuecrepa, Horrinrema ta Yenscy) 3a TpHUPIYHOIO HaBYAIEHOIO MPOrPaMOI0, BCTAHOBJIEHOO
Tosapucteom. Cryneni oxommoBain PCD. 3a 3100yTTsiM cTymeHs HeoOXimHO Oyiio
NPOWTH piuHE HaBUaHHSA B anTeni Ta yCHIIIHO ckiactu icnur ToBapucrBa 3 CynoBOI
(apmauii (exuHMl IpeaMeT, sikuiit ToBapuCTBO PO3IIsLIaE OKPEMO Ha LbOMY LUIAXY). Byab-
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skt BPharm, 3anpomoHoBaHuit yHiBepcuTeToM abo0 AepkaBHEM (IT0JIi)TeXHiYHEM (200
IHIINM) 3aKJIaI0M, IiJXOAWB IS Ii€l METH 32 YMOBH, IO BiH BiATIOBifa€ HABYAIHLHOMY
nnany @apmManesTuynoro ToBapucTsa.

Jpyruii nuisx mojsiras JIMIIE B OTPUMaHHI AUIIoMa (papMaleBTHYHOTO XiMiKa 3a
TPUPIYHOIO TPOTPaMOI0, BCTAHOBIEHOK (DapMaleBTUYHUM TOBAapUCTBOM Benukoi
Bpuranii (PSGB). Bunyckuukn mkin, ski Oakaid MiTH UUM HUISIXOM, MOBHUHHI Oynn
3apeectpyBatucsi B PSGB sk «crymentu ToBapuctBay mo0 AOTpUMYBaTHCS CXEMHU
«CTaLliOHApHOTO HABYaHHS» IIPU HAsBHOCTI cepTH(IKaTy Mpo 3aKiHYCHHS CepeaHbOl
mKoyu. BOHM BCTymamm 10 anTekd Ta BIINOBIAHOTO KOJICIXKY, MO0 MPOUTH Kypc
HaB4aHHA. KaHaunatu moBUHHI OyNH CKIIACTH MPOMIKHUH 1 3aKTFOYHUH ICIIUT HAa AUILIOM
¢dapmaneBTraHOTO XiMika (PCD), meprmn HiX mepedTH A0 pIYHOTO MPAKTHYHOTO JOCBITY
poOoTH B amTeli, a MOTIM CKJIACTH MOBHHUHU iCIIUT HA wWieHCTBO y ToBapuetsi. e murix
nepenbavyaB MIOHAWMEHIE [Ba KalCHIAPHUX pOKM HaBuanHs B amtewi (Historic
qualifications leading to eligibility to be admitted to the Register and to Membership of the
(Royal) Pharmaceutical Society of Great Britain, 2023).

Y 1967 poui mporpamy PCD 0Oyio CkacoBaHO Ta 3aMiHEHO YHIBEPCAIbHOIO
BUMOTOI0 ISl OTPUMAaHHS CTyreHs 0akanaBpa 3 (apmarii 3a mporpamoro, BCTAHOBJICHOIO
PSGB, micnst ko1 citiyBaB 3arajibHUNA OJJHOPIYHUI JIOCBiJ pOOOTH B amnTelli Ta CKIIaJlaHHs
MiACYMKOBOTO icruTy Ha crymieb. 3 1967 poky PSGB odinifino axpeauryBar
32 yHiBepcuTeTa Ta KOJIe/Ka T HAJaHHS Ta pucy/pkeHHs BPharm ta BSc.

1985 poky Oymo TUpUHHATO IBI €BPONEHCHKI NUPEKTHUBHU, SKi TapMOHI3YyBalld
OCBITY Ta miATOTOBKY (apmamneBTiB y €Bpomi. Lle Oymu «/lupexTBa mpo HaBYAHHS
(85/432/EEC), sika BCTAaHOBIIOE€ MiHIMANbHI CTAHJAPTH OCBITH Ta MIiATOTOBKU IS
(dapMareBTiB 'y (apManeBTHUYHIH MPOMHCIOBOCTI, JIKapHAX Ta ACpPKaBHHUX amTeKax i
«JlupexktuBa ais QapmarestiBy (85/433/EEC) miomo B3a€MHOTO BHU3HAHHS JAMILIOMIB,
ceprudikaTi miaTBepAKeHHs GopMmanbHOT KBamidikaliil y hapManeBTHil.

Y 2005 porii Bci JIUpEeKTHBH, 110 CTOCYIOTHCS B3aEMHOTO BHU3HAHHS MPOdeciiHmX
kBamidikaniit, Oynu o0’enHani B eauny [dupextuBy (2005/36/EC — «[Ipo BH3HaHHSA
npodeciitnnx kBamidikauiiiy). JMpeKTHBH HE BUMaraiu Meperisiay SK TaKuX LUISXiB
OTpUMaHHS JUIJIOMY Ta PEECTpallii, ajieé BOHM BCTAaHOBIIOBAIM OOOB’SI3KOBUW OCBITHIM
piBEHb 1 BUMOTY IIOJO MOMEPETHBOTO JOCBiAY poOOTH (IOHANMEHINE MIICTh MICSIIB) Y
anTeli, «BIAKPUTIH U1 TPOMAJACEKOCTIY.

Tpupiuny nporpamy BPharm Oyno npunuaeno B 1997 poui (pazoM 3 OyIab-IKUMHU
IHIMMK ~ 0aKalaBpCbKUMM  IPOrpaMamMu) 1 3aMiHEHO YOTHPHPIUYHOIO MHpOrpamoro
niaroToBkyu Mmarictpa ¢apmarii (MPharm). Ilepion Mi>k BCTynoM 10 BHIIOTO HaBYaJIbHOTO
3aKiaay Ta OTPUMaHHSM IIpaBa Ha PEECTpallito OyIio BiNOBIMHO 301IBIIEHO 10 T'SITH POKiB
MiHiMyM. [lounmnatoun 3 1997 poky, peecTpamiro Ha OCHOBI cTymeHs OakamaBpa Oyio
ckacoBaHo. Llg 3MiHa BigOymacs 4acTKOBO y BiINOBiIs Ha HEOOXIOHICTH MPOJEMOHCTPYBATH
«TapMOHI30BaHy» (hapMaIleBTUYHY OCBITY Ta HaBYaHHS B €BPOIEHCHKIi €KOHOMIYHIN 30Hi,
mo6 Bixmosimatu BuMoram JlupexktuBu mpo dapmareBTiB Ta J{MpPeKTHBH PO HABYAHHSA
1985 poky, i 4acTKOBO JJIs BUKOHAHHS peKOMEHaIlii, po3pooienux Komiterom Haddinmza
B 1986 poui (Pharmacy: The Report of a Committee of Inquiry Appointed by the Nuffield
Foundation, 1986) o0 po3mupeHHs 00cary HaBuaabHOI mporpamu. 4-piuauii MPharm,
yCIIIIHE 3aBEpLICHHS HaBUYaHHS IMepell pPEeecTpaliclo Ta yCIiIIHE CKJIaJaHHA
peecTpanifHoOro icnuTy Oyiu €IMHUM HUITXOM PEECTpAIlil /Uil 3asBHHKIB, SKi OTpUMAIA
OCBITY, MIATOTOBKY Ta mpoxwuBanu y Benukiit bputanii (Sosabowski & Gard, 2008).
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Huni ¢apmanetuuna ocita y Bemmkiit Bpuranii mpogoBxkye po3BHBaTHCA.
CTyneHTH MaroTh MOXIIMBICTH OTPHMATH OakaJaBPChKY, MAariCTepcbKy Ta JOKTOPCHKY
ocBiTy B rany3i ¢apmarii. BUITyCKHHKHM MOXXYTh MpaIfOBaTH B anTekax, papMaleBTUIHUX
KOMIIaHisX, JNOCHIJHAIBKMX YCTaHOBaxX Ta IHIIMX cdepax, MOB'SI3aHUX 31 3A0POB'IM i
MEIHUIHHOIO.

dapmarieBTU4HA Trany3b HiAMOPAIKOBaHA ICKIJIBKOM OpraHaM Ta OpTraHi3allisM,
sIKi 3a0€31euyoTh 11 KepiBHUIITBO Ta PEryJIIOBAHHS, a caMe:

— MiHicTepcTBY OXOpOHH 310pOB’si Ta colianbHoro 3abesnedenns (Department of
Health and Social Care), sike BiamoBigae 3a hopmyBaHHs Ta peanizaliifo MOIITHKH Yy cdepi
OXOPOHH 3I0pOB’s, BKJIIOYAlOYM (hapMaleBTUYHY Taiy3b; 3a0e3nedye po3poOKy Ta
BIPOBAJKCHHS 3aKOHOJABCTBA, IIOB’SI3aHOTO 3 (hapMalli€fo, BCTAHOBIIOE CTAHAAPTH Ta
HOJIOXKEHHS TS (papManeBTHIHOT NPaKTHUKH;

— KoposiBcekoMy (apmaneBTuaHoMy ToBapuctBy Benukoi bpuranii (Royal
Pharmaceutical Society, RPS) — npodeciiiniii oprauisariii, sika € OCHOBHMM DETyJIIOI0UYNM
opraHoM (apmaneBriuuHoi mnpodecii y Benukiii bpuranii, 3xiiicHoe peectparito
(dapmaneBTiB, po3BuBae Npo(eciiiHi CTaHAAPTH, CIPHIE HABYAHHIO Ta MpodeciiHOMY
PO3BHUTKY (hapMarieBTiB, 3a0€3MeUye 3aXUCT IHTEPECiB MAI[IEHTIB;

— TenepanbHiit hapmanestuusiii paai (General Pharmaceutical Council, GPhC),
sIKa € OPTaHOM, BIJIIOBIiTAIFHUM 3a He3aJe)KHE peryiroBaHHs (papmaneBTHYHOI podecii B
Amnrnii, Hlomnanmii Ta Yenbci, perymoBaHHs TisUTBHOCTI (hapMaleBTiB, (papMaleBTHIHUX
TexHikiB i anteunux npumiieHs (The General Pharmaceutical Council, 2023);

— ATEHTCTBY 3 pETyJIIOBaHHSI JIKapChKUX 3acO0iB 1 TOBapiB MEAHIHOTO
npusHauenns (Medicines and Healthcare products Regulatory Agency, MHRA) —
HE3aJIe)KHOMY areHTCTBY, SIK€ BIJIOBIJa€ 3a PEECTPALiI0 Ta KOHTPOJIb SIKOCTI JIIKapChKHX
3ac00iB, BKJIIOYAIOYM iX PO3pOOKY, BHIYCK, PEECTpAIlil0 Ta HArJsijl, a TaKOX TapaHTye
Oesrieky Ta epeKTUBHICTD JIKIB Ta MEJMYHUX MpeTaparis;

— HarionansaoMy iHCTHTYTY KimiHiunmx mocmimkens (National Institute for
Health Research, NIHR) — opranizartii, sika hiHaHCy€e Ta IPOBOIUTH KITIHIUHI TOCITIHKEHHS,
CHpSIMOBaHI Ha TOKPAILEHHS JIKyBaHHS Ta JOIVISAY 3a Ial[ieHTaAMH, a TaKoX CIpHsE
PO3BUTKY Ta BIIPOBA/KCHHIO iIHHOBAIiH y (papManeBTHIHIHN ramysi.

I1i opramizamii CHiBHO MpPAIIOOTHh JUIss 3a0e3NeueHHs sSKOCcTi Ta Oe3nexu
(apManeBTHYHUX IOCIYT Ta NMpOAYyKTiB y Benukiii bpuranii, a Takox s MITPUMKH
PO3BUTKY (papMarieBTUYHOI OCBITH Ta HAyKH.

3abe3neueHHs sKiCHOT Ta edeKTUBHOI mpodeciiiHol miAroToBKH (apManeBTiB y
cUcTeMi yHIBEpCHUTETCbKOI ocBiTM Bemmkoi bBputaHii yMOXIMBIIOETHCS —IITSIXOM
OpraHigyHOi B3aeMonii yciX {i piBHIB — 3aKOHOAABYOIO, YMPABIIHCHKOTO, CTPYKTYpPHO-
THCTUTYIIHHOTO, OpraHi3alliiHO-TIeJarOTi9HOTO, COIliAIbHO-eKOHOMIYHOTO.

OCHOBHUMH HOPMAaTHUBHO-IIPABOBUMH JIOKYMEHTAaMH, 1[0 PEryJIOIOTh JisUTbHICTD
yHiBepcutetiB Benmkoi bpuranii, €: 3akon «IIpo pedopmysanns ocsiti» (Education
Reform Act ERA, 1988); 3akon «IIpo nomambury Ta Bunry ocsity» (Further and Higher
Education Act, 1992); 3akon «IIpo Bukmamansas i Bumry ocity» (Teaching and Higher
Education 1998); 3akon «IIpo Bumy ocsity» (Higher Education Act, 2004). Lli 3akonn
BCTaHOBWJIM TPIOPUTETHI HANPSMH OCBITHBOI TOJIITHKH, BPEryJIOBAJIN BiJIHOCHHU MiX
CepelHIMM Ta BHIIMMH HaBYAIBHUMH 3aKJaJaMH, CKOOPAMHYBaJIM (DIHAHCOBY 1 OCBITHIO
JisUTbHICTh yHIBepcuteTiB B Anrmii, Yenbci, [llotnannii Ta IliBuiuniii Ipnanmii, BcTaHOBHIM
OCHOBHI (popMH i THIIM HABYAJILHUX 3aKJIaIB BUILOI NPO(dECiiHHOT OCBITH.
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3akoHomaBcTBOo Bemmkoi bpuranii y cdepi ¢dapManeBTHKH € IIUPOKUM i
posramyxenum. Cuctemy ¢apmarneBTHIHOI ocBiTH Bennkoi BputaHii 3a0e3meuyoTs Taxi
3aKOHO/aBYi aKTH:

1. 3akon mpo ¢apmariiro 1852 poky (Pharmacy Act, 1852). 3akon OyB meprium
3akoHOM y Cnomyuenomy KopomiBCTBi, SKHMH peryioBaB MisIbHICT (hapMalleBTiB,
3acHyBaB Peectp ¢dapmaneBTHYHHMX XiMIKIB, SKi CKJIadM ICIUTH Yy (apMaleBTHYHOMY
ToBapuctsi. BogHouac, 3akoH He 0OMexye (GapMaleBTHYHY NPAKTHKY 3apeECTPOBAHUM
oco0aM i He Ja€ IpaBOBOTO BH3HAYCHHS TOPTIBII Ta MISTIBHOCTI (hapmMartii.

2. 3akon mpo dapmamito 1968 poky (Pharmacy Act, 1968). lleii 3akoH €
OCHOBHHM 3aKOHOJABYMM AaKTOM, IO PETyioe (apMareBTHUHY NPOQeciio Ta anTeyHy
cnpaBy y Bemmkiit Bputanii. BiH BcTaHOBNIOE BHMOTH J0 peectpamii (apmaiesTis,
BJIACHMKIB aNTeK, YIPABIIiHHS aNTeYHUMH 3aKJIaJaMH Ta IIOCTa4aHHs JIIKapChKUX 3ac00iB.

3. 3akoH mpo mikapcbki 3acobu 1968 poky (Medicines Act, 1968). Lleit 3axoH
BCTAaHOBJIIOE PETYJISATOPHI BUMOTH A0 JIKAPCHKUX 3aco0iB, BKJIIOYAIOUM iX PEECTpallilo,
JI03BUI Ha BUTOTOBJIEHHS, KOHTPOJIb SIKOCTI Ta PO3IOBCIOJDKEHHS. BiH Takox peryimioe
peKIaMy JiKapChKUX 3aC00IB Ta KOHTPOJIb 32 HEOE3MEYHUMH JIIKaMU.

4. 3akoH Mpo KOHTPOJb HapkoTHKIB 1971 poky (Misuse of Drugs Act, 1971). Ilei
3aKOH BHM3HAUa€ TMPAaBOBMH PEXKHM KOHTPOJIIO 33 HApPKOTHUYHUMH PEYOBHUHAMM,
NICUXOTPOITHUMH PEUYOBMHAMHM Ta INpeKypcopamu. BiH BH3Hauae kareropii HapKOTHKIB Ta
peryioe X BUpOOHHUITBO, TOCTauyaHHs, 30epiraHHs Ta pelenTypHUH KOHTPOIb.

5. 3akoH mpo MeawmuHi nocuimkenHs moanHU 2004 poxy (Human Tissue Act,
2004). Lleit 3akOH peryioe BUKOPUCTAHHS Ta 30epiraHHsA TKaHWH, OPraHiB Ta KIITHH
JIONMHA B MEIUYHMX JOCII/UKEHHsX. BiH Mae Benwke 3Ha4eHHS I (apMaleBTHYHOL
ramysi, ska MO)Ke BUKOPHCTOBYBATH O10JIOTiIYHI MaTepiaiyl A AOCHIIKEHb Ta PO3POOKH
JKapChKHUX 3aC00iB.

6. 3akon mpo 3axuct ganux 2018 poky (General Data Protection Regulation Act,
2018). Leit 3akoH perysoe 36ip, 36epiranHs Ta 06pOOKY MEPCOHAIBHHUX JAHHUX, BKIFOYAIOUH
MEIWYHI JJaHi MaI[iEHTIB.

3a3HaueHi BHIIE 3aKOHOJABUI aKTH 3a0e3MedyloTh MPaBOBUIl Kapkac Ui
perymoBaHHs (hapmaneBTHYHOI Tramy3i y Benwmkiit bpuranii, 3a0be3neuyrors Oe3meky Ta
SIKICTB JIIKAPCHKHUX 3aC00IB Ta PETYNIOI0TH (hapMalleBTHYHY NMPAKTUKY Ta alTeyHy CIIPaBy.

BUCHOBKHU TA NEPCIIEKTUBHU IIOJAJBIINUX PO3BIJOK

Bennka BpuraHis nmpoJoBXKye 3alMIIATHCS CBITOBUM JiJEpPOM Y JIOCHiIKEHHI,
IHHOBALISIX Ta pPo3poOIIl JiKiB, ONTUMI3alii OXOPOHM 340POB’Sl Ta BUKOPUCTaHHI JiKiB. Lli
3HAHHS Ta 1HHOBAI] 30Cepe/DKEH] B YHIBEpCHTETaX, OCBITHIN NPOIEC SKUX 3a0e3MeuyoTh
npoBigHI BueHi (apmaneBTHYHOI Tamysi. PapmaneBrnyHa ocBita y Benukiit Bpuranii
CIpSAMOBaHA Ha OTPUMaHHS ()aXOBUX 3HAHb, YMIHb Ta HABHYOK JUIS YCHIIIHOI peamizamii B
yCiX TOTEHILIHHMX HampsMax Kap’epu (apmaneBta (comiampHa (apmaris, JiKapchka
(bapmaris, mpomucioBa (apmariis, Gpapmanestuuni gociimkenns) (Royal Pharmaceutical
Society of Great Britain, 2004).

dapmaneBTiudHa ocBiTa y Benukiit bputanii mae 6arato pokiB icTopii 1 mpoifnuia
3HaYHUN PO3BUTOK MPOTATOM OCTaHHIX AecsaTwiiTh. OCBITHI Tporpamu Ta KBamidikamii mis
(apManeBTiB PETYIIOIOTHCS | KOHTPOIIOIOTHCS NMPOoQeCciHiHUMI OpraHi3alisMH, TAKUMH SIK
General Pharmaceutical Council (GPhC) i Royal Pharmaceutical Society (RPS).

dapmanesriyHa ocBiTa Benmkoi bpuranii 6yna pokopinHo 3minena 3 2012 poky
3aMPOBAIKCHHSAM «IHTETPOBAHMX» OCBITHIX mporpaMm miarotoBku (apmauestiB (Tpetbko &
ynkos, 2022).
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OcrtanHiM yacoMm (apmaneBTudHa ocBiTa y Benmkiit Bpuranii Takox HaOyBae
HOBHX BHMIpiB, 30KpeMa B pPO3BHUTKY KIiHIYHO (apmarii Ta MaieHTOOPiEHTOBaHOL
npakTiku. PapmaneBTH pO3IIUPIOIOTH CBOIO pOJb y KOMaHIHIH poOOTi 3 MeANYHUMHU
npaliBHUKaMHM, HaJaloyll KOHCYJIBTALIl II0JI0 BUOOPY Ta 3aCTOCYBAaHHS JIKiB, BUSBICHHS
B3aeMOIiT MiXK TIperiapaTaMu Ta 3a0e3eUcHHs OC3IEeKH MAIliEHTIB.

dapmanestuuHa ocBiTa y Benukiii Bputanii € noOpe opraHi3oBaHOrO i Hajgae
CTy/ICHTaM HIMPOKHUH CIEKTp 3HAaHb Ta HABUYOK, 100 BOHM MOIJIM TPALIOBATH B Pi3HUX
chepax (apmaneBTUUHOI NPAKTHUKH Ta JIOMOMAraTd NamieHTaM OTpPUMYBaTH Oe3ledHi Ta
e(EeKTHBHI JTIKapChKi 3aCO0M.

PeTpocniekTHBHUIA aHaNi3 PO3BUTKY PO3BUTKY (hapManeBTHYHOI OCBiTH y Benukiit
bpuTaHnii nokasas, o0 BOHa Ma€ CBOIO 1CTOPII0, sIKa MOYMHAETHCA 3 cepeuHr XIX cTomiTTS
i3 3acHyBaHHS DapMaleBTHYHOTO TOBapucTBa. dapMaleBTHYHA OCBiTa NPOMIIIA IUIAX BiJ
mepmux (apManeBTHIHUX KOJICMKIB Ta INKUI, MEPIIOTo CTYIeHs OakamaBpa y Tamysi
dapmamii (BSc), mepexomy Bia mepmioro o¢imiiiHOro CTyMeHs TPHUPIYHOI MPOrpaMu
BPharm no dotupupiynoro maricrepcekoro kypcy (MPharm). Ceoroani ¢apmaneBTuyHa
ocita y Benukiii bpuranii npomoBxye po3BuBatHcs, € J100pe OpraHi3oBaHOO 1 Hajae
3100yBayaM MIMPOKHIA CIIEKTP 3HaHb T4 HABUUOK.

[lepcniekTBaMu MOAAJBUIMX JOCTIDKEHh BBAKAEMO BBHYCHHS MEXaHI3MIB
3arpoBaKCHAS HOBUX CTAaHIAPTiB MIATOTOBKHU (apmareBTiB y Benwukiit bpuraHii.
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OCOBJIMBOCTI HIAT'OTOBKHU BUUTEJIIB
J0 MTPOPIIIBHOT'O HABYAHHA IHO3EMHOI MOBH
B YKPAIHI TA 3A KOPJJOHOM

AHOTANISA

Y cmammi posensmymo numannsa ocobausocmeil ni020moexu 84umenig¢ 0o
npoinbHo20 HaguaHHs IHO3eMHOI MO8U 6 VKpaini ma kpainax 3apy0isxcocs. Becmanosneno,
wo y Kowmexcmi 2100ani3ayitiHux U IHmespayiiHux npoyecié ma 3anposaddCeHHs 6
ocgimmuio cucmemy kouyenyii HYIII, 3minunucsa nompebu, noe’s3ami i3 GUKIAOAHHAM
iHO3eMHOI Mosu. 30Kpema ye Ccmocyemvcsi HPOPIIbHUX WKL, —aoddce nepexio 00
npoghinbHo20 HABUAHHS € OOHIEIO i3 HEOOXIOHUX CKAAO0BUX ONsl GMINIEHHSL 8 JCUMMSL HOBUX
sumoz. Takum 4uHom, 3MiCm HABUAHHS KOHYEHMPYEMbCA HA pednizayii KOMnemeHmHicHo20
ma ocobucmicHo2o nioxodieé y HAGUAHHI, a 6i0 uumess IHO3eMHOI MOGU OHIKYEMbCS
BUKOHAHHS HOBUX poJlell. Mediamopa, hacunimamopa, MeHmopa.

3’acosano, wo y eunaoky Beauxoi Bpumanii keanighikayiro matlbymui euumeni 3
[HO3eMHOI MOGU MOJICYmMb ompumamu SAK Yy 3aK1adax euwoi oceimu, max [ Ha
Ccneyianizo8anux Kypcax ma 3 OMpUMAHHAM RICAAOUNIOMHOL ocsimu y cghepi nedazocixu.
Hocnidoiceno ocobausocmi npogpecitinoi niocomoexy ManOymHix guumenie iHO3eMHOL MOBU
6 IHUWUX KpaiHax.

Ilpoananizosano mendenyii ma modeni nidecomosku euumenie Env-Ilaco ma
BUSHAUEHO BUMO2U 00 OIANILHOCMI UNYCKHUKIE nedazoziunux cneyiarvnocmeti Texacvkozo
YHigepcumemy.

Poszenanymo ma 3epynoeano eminms i KomMnemeHmHOCmi, WO NOGUHHI Oymu
po3guHymi Yy maubymuix euumenié yHisepcumemie Yuni. Ilpoananizosano cmpameeii
ni020moeKu guumenie iHozemHux Mo Benuxoi Bpumanii. [ocniosceno ocobnueocmi 3a04H020
HasuauwHs ma gakmopu 1020 epexmugHocmi 01 NIO20MOGKU euumenie 00 pobomu y
npoinbHItl WKOI.

Ipoananizosano npoyec nidcomosku 00 NPOPIIbHOSO HAGUAHHS VKPAIHCLKUX
uUmenie IHO3eMHUX MOG. 3 ’COBHO, SKI NPUHYUNU JeAHCAMb 8 OCHOBI RI020MOBKU 84UMENI8
00 8UKNAOAHHA Y NPOQinbHUX wikonax. JJocuiodxiceHo nepcnekmus cmeopeHts CneyiaibHoi
npoepamu 071 NPoPeciinoi nio2omosKu Maudymmix euumenie.

Y pesynomami ananizy 6yno eusnaueno, wjo y niocomosyi MauOymHix uumenie 00
npo@inbHo20 GUKIAOAHHA 34 KOPOOHOM NPesanioe KOMWIAEKCHUl NioXio0 i3 NOCOHAHHAM
MPAOUYIUHUX MA CYYACHUX opm i Memodie naguanus. 3’1c06aH0, WO CYYACHT BIMYUUHAHT
GUeHl CXUNAIOMbC 00 3apyOidcHux ideil opeanizayii npogintbhoco GUKIAOAHHSA, OOHAK
cmpamezisi ni020MOeKU nompedye nooanbuio20 OOCHIONCEHH Ma  3aNpPOBAONCEHHs.
NO3UMUBHO20 3apPYOINCHO20 D0CEI0Y.

Knrouosi cnosa: Benuxa bpumania, Yuni, Env-Ilaco, inozemna mosa, npoghinvre
BUKIAOAHHA, NPOpeciina Nid20moeKa 4umenis, CmyOeHmoyeHmpusm, KOMNEemeHmicHuil
nioxio, konyenyis HYIII, npogeciiina xomnemernmuicmeo.
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SPECIFICS OF TEACHER TRAINIG FOR SPECIALZED
FOREIGN LANGUAGE TEACHING IN UKRAINE AND ABROAD

ABSTRACT

The article examines the specifics of teacher training for specialized foreign
language teaching in Ukraine and foreign countries. It is established that in the context of
globalization and integration processes and the introduction of the New Ukrainian School
concept into the educational system, the needs related to foreign language teaching have
changed. This applies to specialized schools particularly, because the transition to
specialized training is one of the vital components for the implementation of the new
requirements. Thus, the content of education is focused on the implementation of
competence and personal approaches in education, and a foreign language teacher is
expected to fulfill new roles as a mediator, facilitator and mentor.

It is found that in the case of Great Britain, future foreign language teachers can
obtain qualifications both in institutions of higher education and by means of specialized
courses or postgraduate education in the field of pedagogy. The specifics of professional
training of future foreign language teachers in other countries are studied. Tendencies and
models of teacher training in El Paso are analyzed and the requirements for the activities
of graduates of the pedagogical specialties of the University of Texas are determined. The
skills and competencies that should be developed in the future teachers of Chilean
universities are studied and grouped. Strategies for training foreign language teachers in
Great Britain are analyzed. Specifics of the external form of education and factors of its
effectiveness for the preparation of teachers to work in a specialized school are studied.

The process of preparation for specialized training of Ukrainian teachers of
foreign languages is analyzed. The principles that underlie the preparation of teachers for
work in specialized schools are outlined. Prospects of creating a special program for
professional training of future teachers are studied.

As a result of the analysis, it is determined that a complex approach with a
combination of traditional and modern forms and methods of teaching prevails in the
preparation of future teachers for specialized teaching abroad. Ukrainian tendencies were
compared to the foreign ones and it is found that modern domestic scientists are inclined to
the foreign ideas. However, the training strategy needs further research and
implementation of more ideas from positive foreign experience.

Keywords: Great Britain, Chile, El Paso, foreign language, specialized teaching,
professional training of teachers, student-centeredness, competence approach, concept of
New Ukrainian School, professional competence.

BCTYII

3ampoBamkenas koHunenmii HYII y cygacHy ocBiTy mepenbadae meBHI 3MiHH Y
BUMOI'axX JI0 BUMTEINIB, 30KpeMa BUYHTEINIB iIHO3EMHHX MOB. BOHH CTOCYIOTbCS HE JIMIIE
3MicTy IXHBOI MIATOTOBKH y 3aKJIajJaX BUIIOI OCBITH, a i 10 O6e3mocepenHboi nmpodeciiHol
nisuteHOCTI. SIK pe3ynbTaT, BinOyBaeThCs NMEPEHECEHHS AaKIEHTYy Ha KOMIIETCHTHICHHH i
OCOOWCTICHH{ MiIXOAW Yy HABYaHHI Ta peaNi3alil0 MPUHIMITY JUTHHOLCHTPU3MY, IO
3arajoM O3HAa4aTHME HEOOXIJHICTb CHPUHHATTS KOXKHOI'O Y4YHS SK IHAWBIAyyMa,
BpaxyBaHHS HOro ocoOJIMBOCTEH Ta iHTEpeciB MiJ 4ac HaByasbHOro mpouecy. Kpim nporo,
BiJ MaiOyTHIX BYMTENIB 1HO3EMHOi MOBH O4IKyeThCs OOI3HaHICTh y cdepi 3araibHOI,
BIKOBOT Ta rPpyMoBOT IICUXOJIOTI].
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OTXe, cydacHUI BYUTETh IOBHHEH HE JIMIIE MaTH KOMIIETEHTHOCTI, TTOB’A3aHi i3
Horo mpexMeToM BUKJIAJaHHS, a H BUKOHYBAaTH POJIb MeJiaTopa, MEHTOpa, (acumirtaTopa
Ta KepyBaTH IHAMBIAYalbHUMH OCBITHIMU TpaekTopisMu YyuHiB. Lli iHIUBiRYyanbHI
TpaeKTopii, y CBOIO Yepry, MOBHHHI OyTH HalpaBiIeHi Ha PO3KPUTTS MOTEHIially KOXKHOTO
y4HS 1 TICHO IEperykyBaThCsl i3 OCHOBHUMHM mosiokeHHsMHU koHuenuii HYIL. Takum
YHHOM, KEpyBaHHSI HUMH € OJHIEIO i3 BUMOT JI0 Cy4acHOro ykpaiHcbkoro Buuress (Hosa
ykpainchka mkona. Konnenuiss HoBoi ykpaincekoi mkonu, 2016; HYII. HoBuii 3akoH
VYxpainu «IIpo ocBity», 2016).

Kpim mporo, oxHiero 3 HeoOXigHUX ymoB BTUTeHHA KoHuemnii HYII B xutTs €
mepexin 1m0 mpo(diTbHOrO HABYAaHHS y CTapIIMX KiacaxX, a BigTaK 1 MATOTOBKa Ta
MEepeIiroToBKa 0 IIbOT0 HOBUX Ta BXKE MPAKTHKYIOUMX TIIE€AAaroTidYHUX KaJpis.
BpaxoByioun Te, O Taki MOHSTTSA € BIJHOCHO HOBUMHM JUIl YKPaiHCHKOTO OCBITHBOTO
MIPOCTOPY, aHali3 MO3WTHBHOTO JOCBiAYy KpaiH 3apyObKKS € BaKIMBUM KPOKOM JUIS
PO3BUTKY BITYM3HSHOI OCBITHBOI CHCTEMH Ta peastizallii Cy4acHUX KOHLEIUIN MiroOTOBKH
BYMTEJIB 3 IHO3eMHOT MOBH.

META JOCJIAKEHHS

Mera JOCHIZDKEHHST — OKPECIUTH Ta TOPIBHATH TEHACHUIT Ta KIFOYOBI
0COOJIMBOCTI MiATOTOBKK BUMTENIB IHO3EMHOI MOBH J10 IpO(iIbHOrO HaBYaHHs B KpaiHax
3apyOixoKs Ta YKpaiHi.

TEOPETHUYHA OCHOBA TA METOJHU JOCJIKEHHSI

HaykoBwuii i mpakTHYHHI iHTEpEeC CTAHOBIATH IMpalli BITYM3HIHUX Ta 3apyOiKHHUX
nocmigaukiB. Cepen 3apyOiKHAX BUYCHHUX, SIKi JOCITIHKYIOTh IPOLIEC IiArOTOBKA MaiOyTHIX
BUHTENIB 3 1HO3eMHOI MOBHU 110 TPO(]ITFHOTO HaBYaHHSA, BapTo BimsHaumtu [I. Haramicio
(D. Natalicio), M. C. Pamipe3-Mowutoiis (M. S. Ramirez-Montoya), P. Caeiin (R. Swain).

Cepen BITYM3HSHHX JOCHIIHUKIB, SIKi 3aliMaroThcs aHami3oM mpodeciitHol
MiZATOTOBKK BYHUTETIB 10 mpodinbHOro HaBuaHHs y Benukiii Bputasii, ciig BiAMITHTH
I. B. Kozauenko Ta C. I. Huxkutiok.

Vxpaiuceki mocmiauuku H. €. [Imitpenxo, JI. 5. 3ens, I1. B. SIkumeHKo 3aiiMarOThCst
MUTaHHAM NpodeciiiHO-MeToUYHOT MiIrOTOBKM MaiOyTHIX BYMTEINB iHO3EMHOI MOBH JI0
mpodimizanii.

Y mpoueci pociipkeHHS OYyJI0 BHUKOPHCTaHO TakKi TEOPETHYHI M eMmipHuHi
METO/H, SIK aHaJIi3, IIOPIBHAHHS, IHTEPIIpeTallisl, CHHTE3, y3aralbHeHHs Ta iH.

BUKJIAJL OCHOBHOI'O MATEPIAJY JOCJIJKEHHS

l'oBopsiun mpo Benuky bBpuranito sk npo sCKpaBHH NPUKIAA  YCIHIIIHOTO
3apyOKHOTO JOCBiTy MiJrOTOBKM MaiOyTHIX BUMTENIB iHO3EMHOI MOBH 10 poOOTH Yy
cTapmiii npoduIbHIA KON, BapTO 3a3HAYMTH, 10 HE3BAKAIOUM HA HASBHICTH BEJIMKOI
KUTBKOCTI yHIBEPCHTETIB, KBami()iKOBAaHMX BUMTENIB iHO3€MHOI MOBH TOTYIOTh Ha TaKHX
Kypcax, sk «Kypcu mouarkoBoi miarotoBku BumrenmiB» (Initial Teacher Training) Ta
«Kypcu mouatkoBoi ocitu s BumreniB» (Initial Teacher Education). TTicns 3akiH4eHHs
yHiBepCUTETy MaiOyTHIM BYHUTEISIM MHPONOHYIOTH NPOWUTH KypcC MU aclipaHTiB, 00
OoTpMMAaTH aclipaHTChbkuii ceptudikaT B ocBiTHiX Haykax (Postgraduate Certificate in
Education). Takum unHOM 3a0€3MEIyETHCS MMTiATOTOBKA KOHKYPEHTOCIPOMOXKHIUX (axiBIliB
(Swain, 2022).

[TinroToBKka MalOyTHIX BUYMTENIB 1HO3eMHOI MOBHM Yy KpaiHax 3apyOoiioKs
JOCIKYETHCSI HAYKOBISIMU BIIPOJIOBXK 3HAYHOI'O NMPOMIKKY 4acy 1 Ha ChbOTOJHI MU BXKe
MOKEMO BHOKPEMHTH IEBHI TCHJCHIT Ta ocobmuBocTi B Hil. [lo mpuknany, [. Haramicio
(D. Natalicio) 3afimanacsi TOCTiIKEHHSIM MiATOTOBKK MailOyTHiX BuuTeniB y TexacbkoMmy
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yHiBepcureti B Enp-Ilaco Ta Ha 0CHOBI I[FOTO 3pO0IIIa BHCHOBOK, IO TPATHUIIIHI MOIENI
MiATOTOBKM BYMTEIIB INOYMHAIOTH BIAXOAWTH HA 3aJHIH IUIAH, Yy TOH 4Yac SK aKICHT
MOCTYIOBO 3MIIYETHCS 10 3alPOBaKCHHS Y HaBUAHHS CYYaCHHX TEXHOJIOTIH, 30KpeMa
320X0YEHHS JI0 BUKOPHCTAHHSI SICKTPOHHHUX KHIDKOK Ta CIIUIKYBaHHS 3 CTYJIEHTaMH MiCIs
3aHSATh 33 JOIIOMOT'OIO €JIEKTPOHHOT MOIITH. 3a3HAYA€THCS TAKOXK, L0 Cy4aCHUH BUKIIAIaY,
SKMH TOTy€e MalOyTHIX BUMTENIB, MIOBHHEH HE JIMILE CIIOCTEPIraTH 3a PIBHEM 3aCBOEHHS
CTy/IeHTaMH HOBUX 3HaHb, a il MOTHBYBATH iX JI0 HABYaHHS i OTPUMaHHs HOBHX 3HaHb Ta
LiKaBUTHUCS iXHIME ocobucTHMHU oTpebamu Ta intepecamu (Natalicio, 2000).

B ymiBepcurerax Ywmm, sk Oymo mocmimkero M. C. Pawmipe3-MoHToleM
(M. S. Ramirez-Montoya), miAroroBka MaiOyTHIX BUUTENIB CIPSIMOBYETHCSI HA PO3BUTOK Y
HHUX TaKUX BMiHb T4 KOMIIETCHTHOCTEH:

— 3JaTHICTh [0 KPHUTHUYHOI iHTepmpeTamii 3HaHb Ta pedIexcii, MoB’s3aHOI 3
TIearOTi9HO0 1 TPOQECiHHOO MISUTFHICTIO Ta MPAKTHKOIO;

— BMIHHSA pO3pOOJIIOBATH Ta KOPHCTYBATHCS IMijJ 4yac poOOTH PI3HUMH BHIaMHU
JISTIBHOCTI, COPSIMOBaHUX Ha OTPUMAaHHS Ta OLIIHKY 3HaHb;

— 3JIATHICTB JI0 CHIBIpali, poOOTH B KOMaHAi Ta BMiHHS OyTH Jifgepom (Ramirez-
Montoya, 2021).

Kpim 116010, TeHACHIIIT Y MIArOTOBII MaiOyTHIX BUUTEIIIB iHO3EMHOI 10 poOOTH Y
npodibHIA IMIKOJI Ha MOpocTOpax 3apyOiXKs ChOTOJHI JIOCHIJDKYIOTBCS 1 cepel
BITUM3HIHUX BueHMX. [lo mpukiany, nocuixauns [. B. Ko3aueHko po3risiHyna miroToBKy
BUHTENIB iHO3eMHHUX MOB y Benukiit bpuranii. [leski ctparerii y ii ciucremi Oynu BH3HAaYCHI
HEIO SIK TIPOBITHI Y MeJarorivHrX 3aKJa1aX BHIIOI OCBITH:

1. 3anpoBapKeHHs MPAKTHKK PI3HUX BHIIB, 10 PO3MOYMHAETHCS 13 MEPIINX JHIB
HaBYaHHS CTYJEHTIB MOBHHUX CIleliabHOCTeH. KpiM 1boro, 1Bl TpeTHHN HaBYAJIBHOTO Yacy
CTY/IEHTH CTapUIMX KypCiB NMPOBOJSATH HA MPAKTHII Yy JABOX PI3HHMX IIKOJAX 3 KJacaMH Ha
pi3HHMX eTamax HaBYaHHs. BunTeni-mMeHTOpPHM 3a3BWuail CHOCTEPIraloTh 3a IPOLECOM Ta
JIOTIOMArarmTh y IUJIAHYBaHHI Ta MIATOTOBII 10 ypoky. IIpakTuka, mo mpoXoauTh Oe3
BIZIpMBY BiJl HaBYaHHS 1 TPUBAE IO ILIECTH JHIB, HA3MBAEThCS CEPIHHOIO, a Taka, M0
BiZIOYBaETHCS 3 BIIPUBOM — OJIOK-TIPakTHKOW0. KpiM 11bOro, BOHA MOAUISETHCS HA aKTUBHY
Ta TACHUBHY, IO BIOPI3HAETHCSI THUM, YH Oepe CTyHAeHT Oe3NMOCepenHI0 yd4acTb Yy
HaBYAJILHOMY IIPOLIECi, YH JINIIIE CIIOCTEpPirae 3a poOOTOIO0 1HIIOTO BUUTEJIS.

2. Peamizamis CTYACHTOLICHTPU3MY 3 IHIUBIAyaJbHUM Ta Au(EpeHIiHOBaHUM
migxonamu. OcoOHUCTi MOTpeOM Ta MOTHBALIi CTYJCHTIB BTLIIOIOTBCS SK 32 JOIOMOTORO
TpaIMLIIHIX (GOPM IPOBEACHHS 3aHATH (JIEKIii, CEMiHApU Ta THIOTOPIaN), TAK 1 Cy9aCHUX:
KOMaH/Ha Ta TpymnoBa poOoTa, YsSBHI 3aHSITTS, HaBYaHHS TEAaTPAIBLHOTO MHCTELTBa,
MikpoBHKJaaHHs Ta iH. (Ko3auenko, 2016).

Sk 3a3navae C. . Hukutiok, Bce momynspHimmM y Benukiit bputanii ctae 3aoune
HaBYaHHS: KiJIBKICTh CTYAEHTIB 3a049HOi (hopMu mopiuHo 3poctae Ha 10%, a 0uHOi — nuime
Ha 2 %. Y mporeci IbOTO IOCHIHKEHHS TaK0oX OYyJI0 BHOKPEMJIEHO Taki (akTopH, IO
3a0e3neuyroTh HOro eeKTHBHICTh:

— 3a0e31e4YeHHs KOHLEMIT «HAaBYaHHS BIIPOJOBK JKUTTS JIJIsSL CTYACHTIB;

— JIOIICHTPOBa TEHICHIISA PO3BUTKY OCBITH Y pE3ynbTaTi IHTErpamiiHuX Ta
rinobarizaniiHuX npouecis kpain €Bpomny;

— 3anmy4eHHs nMpodeciiiHUX Ta JOCBIMYCHUX BYHUTEINIB 0 NPOQPECIHHOT MiArOTOBKH
CTY/ICHTIB MOBHHX CHELiaJIbHOCTEH;

— CIIpMYBaHHSI 3a04YHOI OCBITM Ha CTAHOBJICHHS BHITYCKHHUKIB IIMPOKO-
npodiIbHUMH (BaxiBISIMU;
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— 3pOCTaHHSA MHUTOMOi Barm CaMOCTiHHOI poOOTH CTYICHTIB-320YHHKIB MOBHOI
CIEIIAIBHOCTI;

— 3a0e3MeYeHHsT YMOB caMopeatisailii y mporeci 3a04HOr0 HaB4aIbHO-BUXOBHOI'O
NpolLecy, JONOMOTH Mail0yTHROMY BUMTENIO 3HANTH CBIl CTHIIb Ta METOAMKY BUKIIAIaHHS;

— HaONWKeHHs 3MICTy npodeciiiHOi MiATOTOBKM BYMTENS IO 3MICTy HOro
npodeciitnoi mismpHOCTI (Hukutiok, 2014).

IIporec mpodeciitHol MiATOTOBKH MaiOyTHIX BUMTEIIB 3 1HO3EMHOI MOBH € SIK
aKTyaJbHUM THTaHHAM W y cdepi yKpalHCBKOi IEHarorikd, apke BiH € HEeBiJ €MHOIO
ymoBoto peanizanii koxmenmii HYIIl. Came ToMy Ha HbOMY KOHLEHTPYIOTHECS pPOOOTH
JEAKAX CY4YacHHX NOCHINHUKIB YKpaiHu. Bapro 3a3HaumTH, Mo TEHACHIII MiATOTOBKH
MaHOyTHIX BUUTEIIB TKIIOTH IO 3apYODKHUX.

Sk 3a3nagae I1. B. AAxumenko, npodeciiiHo-meqaroriyaa maroToBka — 1e Imporec
(dopMyBaHHS Y MaOYTHIX BYUTEIIIB iHO3EMHOT MOBH SIK TOTOBHOCTI IO BUKJIAIAaHHS CaMOTO
MPEeaMETy, TaK i IiJI01 CUCTEMH YCTaHOBOK, MPABUJI Ta MOPAIbHHUX I[IHHOCTEH, SIKi 3[aTHI
Opi€HTyBaTH iX mpamio Ha e(eKTHBHE BHKOHaHHs npodeciiiHux 3aBaaHb. Cucrema Takoi
MIFOTOBKK Mae sl cBOel HalO1IbIIoT epeKTUBHOCTI CKIIaJaTHCs 3 TaKUX KOMIIOHEHTIB:
npodeciifHuil, METOIUYHO-TEXHOJOTIYHUH, MCUXOJIOTO-TIeAarOT YHIMA, JTIHIBICTHYHHNA Ta
3arajJbHOKYJIBTYPHUA. Pa3oM BOHM MOXYTh MIIBUIIUTH NPOJYKTHBHICTh BUKIIAJAHHS
MaiOyTHBOrO BUMTENs y MpodinbHii mkoi. KpiM 1poro, pe3yabraToM migrotoBku Oyxae
piBEHBb TOTOBHOCTI JI0 MPOQEeCiiHHOI MisUTBHOCTI, pO3BUHYTI 34i0HOCTI, HABHYKU Ta BMIHHSI
MalOyTHBOTO BYUTEIS, HOTO MO3UTUBHE CTABJICHHS 110 mpodecii Ta chopMoBaHi ocoOHCTi i
npodeciitHi skocti (Axkumenko, 2019).

[MuTaHHSM TPHUHININB, HA SIKi BAPTO OMHPATHCS IIiJ Yac IMiJrOTOBKA MaHOyTHiX
YYHATENIB 1HO3eMHOI MOBH [0 TMpPOQUIEHOTO BHKIAJaHHS, 3aliMaiacs IOCITiTHUIL
JI. 1. 3ens. Bona BHW3HaYWIA IIICTHP OCHOBHHX TPy, Ha SKi I[i TPHHIUON MOXHA
PO3MLINTH, a came:

1. OcHoBHI npuHOMIM peanizauii migrotoBku Qaxisui (Oe3mepepBHOI OCBITH;
OpIEHTOBAHOCTI BHWIIOI OCBITH Ha PO3BHTOK ocobucrocti; [T-3a0e3nedeHHs] OCBITHHOIO
MPOIIECY; PAI[iOHAIILHOTO 3aCTOCYBAHHS IHHOBAIIHMAX 3aC0O0IB Ta METO/IB; BIAMOBIAHOCTI
pe3ynbpTatiB mpodeciiHoi MATOTOBKH 10 BUMOT nepeadadeHoi chepu qisUTbHOCTI Ta iH.).

2. IlpuHnunu noOynoBH OCOOMCTICHO OpPI€HTOBAHOI OCBITH Yy BHIIIH IMIKOJI
(akTUBHOCTI HaBYaHHS; MiHIMI3alil PENPOJYKTHBHOTO THUILy 3aBAaHb Ta (opM HaBYaHHS;
po0JIEMHOCTI HaBYaHHSI TOIIIO).

3. IlpuHimnu peanizanii npouecy MiAroTOBKM MaWOyTHIX BUMTEINIB NPOdiNbHOT
Koy (OCOOMCTICHOT Opi€eHTaNil; HallIOHAIBHOI CIPSIMOBAHOCTI; I'yMaHi3alii HaBYaJIbHOT'O
IpoIiecy Ta iH.).

4, MeTtonu4Hi TPHUHIMIN MMATOTOBKA MaiOyTHIX BYMTENIB 1HO3EMHOI MOBHU
(KOMyHIKaTHBHOCTI y HaBYaHHI; B3a€MO3B’A3Ky PI3HHMX BHIIB MOBICHHEBOI MisSIIBHOCTI;
mpodeciifHoi CIIpSIMOBAaHOCTI HaBYaHHS y Iearorizaiii Ta ¢ironorizamnii TOIo).

5. I[Tpununm opraHizailii METOAWYHOT MiArOTOBKA MaiOyTHIX BUUTEIIB 1HO3EMHHUX
MOB SIK CHCTEMHOTO YIpPaBIiHHA (IPOIECHOTO MiAXOMdy; Opi€HTaIlii Ha KOPHCTyBaya,
JiJIepCTBa; B3aEMOBUTTHUX B3a€EMUH 13 IOCTAYaIbHUKAMH TOIIIO).

6. CremniadpHi TPHHIUIA IIArOTOBKA MaHOYTHIX BYMTENIB iHO3EMHHX MOB Y
npodiIbHUX MIKosaX (THYYKOCTI; CIIBBITHOIICHHSI METOIMKH BUKJIaJaHHs 1HO3€MHOI MOBH
31 3MicToM npodeciiiHoi mAroTOBKHM BUKTENS; IHTerpaTUBHOCTI To1o) (3ens, 2010).

Hocnigauug H. €. JIMiTpeHKO Harojiounrye Ha TOMY, IO HiJrOTOBKa MaWOyTHIiX
BYMTEJIB 3 IHO3€MHOI MOBH ITOTPEeOYE CTBOPEHHS MEBHOI CHCTEMH METOJMYHOI OCBITH, L0
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MOBUHHA OYTH CIIpIMOBaHa Ha PO3BHTOK y HHUX METOAWYHOI KynbTypH. Lle o3Hauae, mo
BHUINE3TaZiaHa CHCTEMa ITOBHHHA 3a0€3MEYHUTH PO3BHTOK TAKHX KOMIIOHEHTIB: TEOPETHYHI
3HaHHS MalOyTHBOTO BUMTEINS NPO HABYAJIHHO-BUXOBHHUH IMpolec y MpodipHii WKoJi Ta
PO HaBYaHHS 1HO3eMHOi MOBHM 30KpeMa; IpaKTH4YHI HAaBUYKW BUKOHAHHS MaiOyTHIM
BYHTENIEM METOAWYHOI POOOTH y HaBYAIbHO-BUXOBHOMY Ipolieci MPO(MiNBbHOI MIKOJIN ik
Yac KJIacHOI Ta MO3aKJIaCHOI AisUIbHOCTI; BMIHHS peaji3oByBaTH OpraHi3aliiiHy, MOTHBALIHHY,
MPOEKTYBaIbHY, KOMYHIKaTHBHY, NOCHIAHUIBKY, alanTaliiHy Ta KOHTPOJIOUY (QyHKIIT
BUHTENS 3 iHO3eMHOI MOBH Y MPOQUIBHIN MKOIi. BakIMBOIO CKIaIOBOO IUII CTBOPEHHS
cucteMu, mo Oyzae 3maTHa BUKOHATH yci mi mimi, H. €. JIMiTpeHKO BBaxkae OEAKY
IHTETPAaTUBHICTH Y CTBOPEHHI MPOTPaMH JUIS MiATOTOBKH MaiOyTHIX BUHTENIB 3 1HO3EMHOL
MOBH THpo(dinapHOI HmKONMM. IHMMM cIOBaMu, MporpaMa IIOBHHHA ITO€JHYBAaTH (axoBi
MIpeIMETH iHO3eMHOI MOBHU, TEOPETHYHI JHTBICTHYHI TUCIHILUTIHA, METOJUKY BHUKJIATAHHS
iHO3eMHOI MOBH, IIEJJATOTIKy Ta IICHXOJIOTII0, a TaKOX IHIIN MOXIJHI Bi HUX MIPEIAMETH.
Taka nporpama MoBHMHHAa MOTHBYBATH CTY/AEHTa-MailOyTHHOTO BYMTENS 3 IHO3EMHOI MOBH,
mo0 BiH 0OakaB pO3BHMBATHCS, CAMOBJOCKOHAIIIOBATUCS Ta CaMoOpeasi30oByBaTHCS Y
[TOTAJTBIIIOMY JKUTTI 3a JOMOMOTOK THX IHCTPYMEHTIB, SIKI BiH BBOKATHME JOLIIBHUMH, Ta
CaMOCTIHHO CTBOPIOBATH I1HIUBINyalbHUH IUTaH, IO 3MOXE BIANOBIZATH ioro Ttemiy,
OaxxanHaM 1 norpedam (mitpenko, 2014).

BUCHOBKHU TA IIEPCIHIEKTUBU NNOAJAJBIIUX PO3BIJOK

OTxe, MH MOKEMO 0auuTH, IO y 3apyOi>KHOMY JOCBIJIL IO MiATOTOBKH BYHUTEINIB 3
iHO3eMHOI MOBH U1 POOOTH y TPO(ITBPHHX MIKOJAX MiAXOIITh KOMIDIEKCHO. Taka
MATOTOBKA BKIIIOYAE K 3aHATTS y 3BO, Tak 1 micAsAMIUIOMHY MiATOTOBKY Ta KypcH
MiABUINCHHS KBamidikarmii. KpiM 1mporo, y 6aratbox kpaiHax Ha HepemHid IIaH BHXOTUTH
BHKOPHCTAHHS Cy9aCHHUX TEXHOIIOTiH Yy HaBUaHHI Ta HOBIiTHI ()OPMH 1 METOAH BUKJIAIaHHS,
HaTpUKJIa], KOMaHIHa PoOOTa Y MIKPOBUKIAAAaHH (TpagulliiHi JEKIii Ta ceMiHapH X0 i
3aJIMIIAIOTHCS BAXJIMBUMH KOMIIOHEHTAMH MIJATOTOBKH, alie MEPecTalTb OyTH €IMHUMHU
croco0amu NpOBEACHHS 3aHSITh).

CyyacHa MiiIrOTOBKa BYMTEIIB 1HO3EMHMX MOB 3arajioM Opi€HTOBaHa Ha Te, LIO
MaiOyTHIN (axiBeup micist ii npoxomkeHHs OyJe 3/aTeH 10 NOAAIBUIOTO0 CaMOPO3BHUTKY,
PO3pOOKH BIIACHOT CTpATEril i METOUKH BUKJIAIAHHsI, HAYKOBO-IOCIIIHUIIBKOT MisSJIBHOCTI,
1o 3a0e3Mevy€eThCsl KOHIISIIIE CTYJICHTOLCHTPU3MY Ta IMepeBard CaMoCTiHOI poboTH
cryzeHTiB. KpiM 1poro, Mu MoxeMo 0a4MTH, 110 Cy4acH] YKpaiHChbKi BYEHI TAKOXK TKIIOTH
710 3apyODKHUX iel Ta METOAMK, 110 MOXKHA BBaYKaTH MO3UTHBHUM HANpPSIMOM Y PO3BUTKY
BiTUM3HSHOI menaroriku. OnHaK, Ha ChOTOJHI L TeMa IIe HE € JOCTaTHbO PO3KPHUTOIO,
TOMy NOTpeOye NOAANBIINX AOCIIUKEHb Ta 3alpoBa/UKEHb y MiATOTOBKY MaWOyTHIX
YUYHTEINiB 1HO36MHOI MOBH 10 poOOTH Yy NMpodiibHIN KO HOBUX ifeH, GopM Ta METONIB
MIPOBEICHHSI 3aHSTb.

ITepcniekTUBY MOAATBIINX PO3BIIOK MOXKEMO BOAYaTH y AOCITI/DKEHHI Ta aHami3i
MiATOTOBKM BYMTENIB 3 1HO3EMHOI MOBH 0 pOOOTH y THPOQITPHUX IIKOJAX Yy IHIIMX
KpaiHax 3apyOi¥OKs, a TAKOX IXHBOI IMiITOTOBKH O PO3BHUTKY B YUYHIB MPOQUIBHUX MIKiMT
COIaJIbHOT KOMIIETEHTHOCTI.
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ABSTRACT

This research article presents a comprehensive comparative analysis of the
Ukrainian and German higher education systems, examining their distinctive characteristics
and potential for collaboration in the field of professional pedagogy. The study delves into
the structural variances, global rankings, admission requirements, tuition fees, research
and innovation landscapes, internationalization efforts, and partnership prospects. By
critically examining these aspects, this research contributes to the scholarly discourse on
comparative education and professional pedagogy, shedding light on the significance of
cross-national collaboration in shaping the future of higher education.

In this article, we conducted a comprehensive review of academic literature,
reports, studies, and relevant documents on the Ukrainian and German higher education
systems, examined official documents, policies, and regulations from relevant governmental
and educational bodies in both countries, utilized statistical data available from official
sources, educational institutions, and international organizations to quantify and compare
various aspects of the education systems, such as enrolment numbers, program offerings,
research output, and internationalization efforts.

In a larger scholarly context, this research makes a significant contribution to the
discourse on comparative education and professional pedagogy. By adroitly navigating
and dissecting the multifaceted domains of both systems, the research lays bare the
underlying dynamics that shape their educational paradigms. The illumination of cross-
national collaboration as an instrumental force in shaping the trajectory of higher
education underscores the article's scholarly import. To sum up, this research advances the
understanding of both systems, envisages novel collaborative trajectories, and underscores
the scholarly imperative of cross-nation cooperation in shaping the future contours of
higher education.

Keywords: comparative analysis, Ukrainian higher education system, German
higher education system, collaboration, internationalization, research, professional pedagogy.

MOPIBHSIJIBHUM AHAJII3 YKPATHCBKOI
TA HIMEIIBKOI CHCTEM BHIIOI OCBITU: JOCJIII’KEHHS KOHTPACTIB
TA IOTEHIIMHOI CHIBITPAII Y ITIPO®ECIVMHINA MEJATOI'TIII

AHOTANIA

Y cmammi npeocmasneno xomniekcHuti nopieHANbHULL aAHANI3 YKPAIHCbKOI ma
HiMeybKoi cucmem 8UWoi 0C8ImMu, PO32IAHYMO IX GIOMIHHI pUCU A NOMEHYIAN Cnignpayi y
cghepi npogpecitinoi nedazocixu. JJocniodicen s poO3KpUGAe CMpyKmypHi iOMIHHOCIE CUCHEM
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suwoi oceimu, ixXHi MIXCHAPOOHI pelimuHeu, 8umMocu 00 BCMYNY, NIAMY 34 HABYAHH,
0ocniodHcenHs: ma iHHOBAYIT, NOMMUKY IHMEPHAYIOHANI3AYI] Ma nepCneKmugy NApmMHepcmad.
Kpumuuno posensoaiouu yi acnekmu, Haute OOCHIONCEHH CHAPUSE HAYKOBOMY OUCKYPCY 3
NOPIGHSILHOT oceimu ma Npogheciinol nedazociku, NpoIusaroyu CEIMI0 HA 3HAYECHHS.
MINHCHAYIOHATILHO2O CRIBPOOIMHUYMEA Y POPMYBAHHI MATUOYMHBLO20 SUWOT OCBIMU.

Y yiu cmammi mu npoeenu xomnaekcHull 020 HAYKOBOI nimepamypu, 368imis,
docnidoicenb ma GiONOGIOHUX OOKYMEHMI8 NPO VKPAIHCLbKY Ma HIMEYbKy cucmemu GUuujoi
oceimu, usYUIU OQIYItHI OOKYMEHMU, NOAIMUKY Mda NOJIO0NHCEHHs BIONOBIOHUX YPAOOBUX
ma oc8imHix opearnie 060X Kpain, BUKOPUCIMALU CIMAMUCTIUYHI 0aHi, 00CmYNHi 3 0piyitiHux
ooicepen, HABUANLHUX 3aKAA0I8 MA MIXCHAPOOHUX Op2ani3ayiu, wob KilbKiCHO oyiHumu ma
nopigHAmMU pI3HI acnekmu cucmem ocC8imu, maki AK KiIbKicmb cmyOoeHmis, npozpamu
HAaBYAHHS, pe3yIbmamu 00CIIONCeHb MA NOLIMUKY IHMePpHAYIOHATI3ayii.

YV binvw wupoxomy nayxosomy xommexkcmi ye 00CHIONHCeHHA poOUMb 3HAYHULL
6HECOK Y OUCKYPC NpO NOPIGHANbHY 0C8imy ma npogecitiny nedazoziky. YV pesynomami
auanizy 6a2amozpanHux acnekmis QYHKYioHyeanHs 000X cucmem, OOCHIONCEHHS BUABTAE
OCHOBHY OUHAMIKY, AKa (opmyc ixui oceimui napaouemu. Buceimnenns midcnayionanvnoi
cnignpayi AK iHCMpymMeHmapiio y Qopmyeanui mpackmopii euwjoi oceimu niokpecuoc
Haykoee 3uauenHs cmammi. 1liocymosyrouu, ye 00CcniodxcenHs noKpawye po3yminHa 000X
cucmem ocgimu, nepeddayac Hogi Mpackmopii MidCHAPOOHOI cnisnpayi ma nioKkpecioe i
HAyKo8ull iMnepamus y (hopmyeanHi Matoymub020 6Uuuoi oceimu.

Kniouosi cnoea. nopisnanvnuti ananis, yKpaincbka cucmema euwjoi ocgimu,
HiMeybKa cucmema euwoi 0ceimu, CnigpoOIMHUYME0, IHMEPHAYIOHANIZAYIs, O0CTIONCEHHS,
npogeciiina nedazozika.

INTRODUCTION

Education in the modern world has grown into a global sphere of human activity,
and the educational system consists of a large set of educational components: from
participants in the educational process to educational institutions and other subjects of
educational activity. The development of the state and society directly depends on the
effectiveness and focus of education. In turn, higher education plays a key role in social and
economic progress of the country.

On 19 May 2005, at a conference in Bergen, Norway, Ukraine officially joined the
Bologna Process (The Common European Higher Education Area, 2005), which requires
structural reforms of Ukrainian higher education according to an agreed system of criteria,
standards and characteristics.

Currently, 48 European countries are included in the Bologna Process, and each
country’s higher education system has its own specific features.

To study foreign experience of higher education systems, we have chosen Germany, a
country with a high level of education and a developed economic and political system.

The relevance of the chosen topic is due to the need to study the process of
interaction and mutual influence of the educational systems of Ukraine and Germany.

THE AIM OF THE STUDY

The goal of the article is to compare the higher education systems of Ukraine and
Germany, in particular to characterize their differences and the potential for cooperation.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

At the present stage, the problem under study has not yet found a special coverage
in Ukrainian pedagogical science. However, German and Ukrainian higher educational
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systems are reflected in the studies of such domestic and foreign scholars as N. Abashkina
(1998), R. Arnold (1990), H. Benner (1987), 1. Boichevska (2009), P. Denbostel (1988),
H. Fuhr (1996), H. Griiner (1983), I. Hlazkova (2019), I. Khyzhnyak (2019), T. Kozak (2011),
A. Lipsmeyer (1983), J. Munh (1994), O. Ogienko (2012), K.W. Stratmann (1982) and others.

Aspects of Ukrainian-German cooperation, in particular political, economic,
cultural, as well as the justification of the need for cooperation for the further development
of both states are covered in the works of E. Heiken (1996), H. Khoruzhyi (2014),
A. Kudriachenko (2020), V. Soloshenko (2019) and others.

Therefore, higher education is evolving rapidly, driven by globalization and the
need for cross-cultural collaboration. In this context, understanding the divergent features
and opportunities for collaboration between different systems is crucial. This article focuses
on the Ukrainian and German higher education systems, providing an extensive
examination of their unique characteristics and exploring potential avenues for fruitful
cooperation in the realm of professional pedagogy.

For our research, we used a range of general scientific methods, in particular
pedagogical observation, study of documents and Internet resources of educational
institutions, analysis of the best practices and innovative experience, processing of
sociological and statistical materials, as well as systematization and generalization of the
collected data.

RESULTS

Ukrainian higher education system follows a traditional model, consisting of
bachelor’s, master’s, and doctoral degrees. In contrast, German system embraces a dual
education approach that combines theoretical knowledge with practical training through
apprenticeships.

Ukrainian higher education system, despite early efforts, has experienced periods
of suppression and Russification under Soviet rule, followed by efforts to align with
European standards after gaining independence in 1991.

German higher education system has a longer history, with roots tracing back to
medieval universities. It has gone through phases of humanistic learning, Enlightenment
influence, and Humboldtian reforms, leading to a strong emphasis on research and innovation.

Both countries have integrated Bologna Process principles into its higher
education legal framework. The process led to reforms such as introducing the Bachelor’s
and Master’s degree structure, credit transfer, and quality assurance mechanisms.

As a result, the structure of higher educational system is almost identical with the
differences in the practical approach.

Types of higher education institutions in Ukraine. The former accreditation levels
have been abolished in favor of a classification based on types of higher education
institutions: the university with the entire range of subjects and degrees with doctoral and
habilitation rights; the academy or institute with a specialisation (e.g. art, economics) with
the right to award doctorates and post-doctoral degrees; the college with a subject area and
training up to the bachelor’s degree or a two-year training to become a “junior bachelor”.

Generally, Ukrainian higher education system follows a 4-year Bachelor’s degree,
a 2-year Master’s degree, and a 3-4-year Doctorate (Ph.D.) structure. Some specialized
programs might have different durations.

Germany typically follows a 3-year Bachelor’s degree, a 2-year Master’s degree,
and a 3—4-year Doctorate (Ph.D.) structure. The Bachelor’s degree often follows a more
focused and structured curriculum, while the Master’s degree offers more specialization.

119




[lopiBHsIIbHA podeciiina neparorika 13(1)/2023 ﬁ“?
Comparative Professional Pedagogy 13(1)/2023 _‘ 2\

There are several types of higher education establishments in Germany (Table 1).

Table 1
Terms for German higher education institutions
German term Englls_h Meaning Additional information
translation
Higher ﬁe?]zrraééirc'zﬂfg; all Colloquially, Hochschule is often
Hochschule education NIgner ¢ - used to talk about University
A institutions, i.e. all . -
institution L of applied sciences only
three university types
Comprehensive research-
(Research Term for one_of the .loriented institutions offering
S . - three university types: . .
Universitét (Uni) driven) more theorv-driven & wide array of academic
university y disciplines and research-focused

universit
Y programs at all degree levels

Sub-type of a
research-driven
university: Focus

Specialized institutions focusing

Technische Universitit | Technical on engineering, technology,

(TU) university . and natural sciences, offering
gpohh: STEM subject in-depth technical education
Sub-type of a . -
) . o research-driven Focusing on training future
Padagogische University of | =" " educators and teachers,
. university: focus - . .
Hochschulen (PH) education on educational and offering programs in education
pedagogical subjects and pedagogy
o™ Universyof Temforone SN pctcn atn
Wigssenschaften applied of the three university offerin rg/ rams in fields: like
sciences types: more practice ring progr . :
(HAW)/Fachhochschul (UAS) oriented university business, engineering, and social
e (FH) sciences.

Offer a combination |Combining academic study with
Dual studies of vocational training practical vocational training,
institution and academic particularly in business-related
education disciplines

Duale Hochschulen

The main differences can be seen through the legal frameworks that govern
Ukrainian and German higher education systems. They play a crucial role in shaping the
structure, organization, funding, quality assurance, and other aspects of these systems.
Here's an overview of the legal frameworks for both countries:

Ukrainian higher education system is shaped by the following legal doctrines:

1. Law of Ukraine “On Higher Education” (2002, amended): This law is the
primary legal framework for higher education in Ukraine. It outlines the principles,
organization, and governance of higher education institutions (HEIS), degree programs,
quality assurance, and academic freedoms. The law also defines the roles and
responsibilities of the government, Ministry of Education and Science, and HElIs.

2. National Qualifications Framework of Ukraine (2011): This framework provides a
common reference point for qualifications and their levels in the Ukrainian education
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system. It aligns with the European Qualifications Framework (EQF) and supports the
implementation of the Bologna Process.

3. Accreditation Procedures: Ukrainian HEIs need to undergo accreditation to
ensure the quality of education. Accreditation involves external evaluation of institutions
and programs. Accreditation decisions influence funding and recognition.

4. Constitution of Ukraine: Ukrainian Constitution lays the foundation for the
country’s legal and political framework. While it doesn't directly address higher education,
it provides the broader context within which laws related to education are formulated.

German Higher Education System is formed by the following legal documents:

1. Higher Education Acts of Federal States: Germany’s higher education system is
decentralized, with each federal state (Bundesland) responsible for its higher education
regulations. Higher Education Acts outline the structure, governance, funding, and quality
assurance mechanisms for universities within each state.

2. Hochschulrahmengesetz (HRG — Framework Act for Higher Education) (1976):
This federal law sets basic standards for higher education across Germany, providing
guidelines for cooperation between federal and state governments. While it does not
directly regulate universities, it plays a role in shaping higher education policies.

3. Quality Assurance Agencies: Independent agencies, such as the German
Accreditation Council (Akkreditierungsrat) and the German Council of Science and
Humanities (Wissenschaftsrat), play a role in ensuring quality and providing
recommendations.

4. Higher Education Pact (Hochschulpakt): This funding program between federal
and state governments aims to improve study conditions and increase capacity in higher
education institutions.

5. Basic Law for the Federal Republic of Germany (Grundgesetz): While not
specific to higher education, the Basic Law guarantees academic freedom and autonomy for
universities.

These frameworks influence everything from admissions and curricula to
governance and quality assurance, making them essential components of the higher
education systems in both Ukraine and Germany.

The global landscape of higher education is marked by a diversity of institutions
striving for excellence and innovation. In this context, both Ukrainian and German higher
educational establishments have garnered recognition for their contributions to academia
and research. While Ukrainian universities are making strides towards international
prominence, German institutions have long held a reputation for academic excellence.

With Karasin University in Kharkiv, a Ukrainian university is in the top 500 of the
QS World University Rankings for the first time (491st place in 2021).

Five other higher education institutions are placed in the top 1000:

651-700 — Taras Shevchenko University of Kyiv: This is one of the oldest and most
prestigious universities in Ukraine, often ranked among the top universities in the country.

651700 — National Technical University “Kharkiv Polytechnic Institute”: Known
for its strong technical and engineering programs, this university has gained recognition in
certain subject-specific rankings.

701-750 — Ihor Sikorsky Technical University of Kyiv (KPI): Another prominent
technical university in Ukraine that has been recognized in subject-specific rankings.

801-1000 — Sumy State University: It is known for its comprehensive academic
offerings, research initiatives, and contributions to the education system in Ukraine.
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801-1000 — National University “Lvivska Polytechnika”: This university has been
known for its contributions to engineering and technology fields and has earned a place in
other certain rankings.

Underrepresented due to its small number of students and its social science
orientation is the Kiev Mohyla Academy, also known as the National University of Kyiv-
Mohyla Academy (NaUKMA), which is considered a leader especially in the Bachelor’s
field and is therefore also in second position in the leading Ukrainian ranking ZNO-
Ranking. Kyiv Mohyla Academy holds a unique place in Ukraine’s higher education
system, celebrated for its historical significance, dedication to quality education, and
commitment to nurturing critical thinkers who contribute to the advancement of knowledge
and societal progress.

Germany is known for its strong higher education system and is well-represented
in various global rankings. In the latest QS World University Rankings, 11 German
universities ranked within the top 200.

49 — Technical University of Munich (TUM): TUM is a highly regarded technical
university with a strong emphasis on science, engineering, and innovation.

59 — Ludwig Maximilian University of Munich (LMU Munich): Often ranked as
one of the best universities in Germany and the world. LMU Munich is known for its
research and academic excellence.

65 — Ruprecht-Karls-Universitit Heidelberg: This university is renowned for its
research contributions and is consistently among the top-ranked universities in Germany.

118 — Freie Universitit Berlin: Known for its research-oriented approach and
strong programs in various disciplines.

131 — Humboldt-Universitit zu Berlin: One of the oldest universities in Berlin,
Humboldt-Universitit is known for its comprehensive research and academic programs.

Other Top-Universities, according to QS, are: 141 — KIT, Karlsruhe Institute of
Technology, 147 — RWTH Aachen University, 158 — Technische Universitéit Berlin (TU
Berlin), 169 — Eberhard Karls Universitdt Tiibingen, 189 — Albert Ludwigs-Universitit
Freiburg, 200 — Technische Universitdt Dresden (QS World University Rankings, 2023).

The global rankings of Ukrainian and German higher educational establishments
reveal distinctive trajectories in their pursuit of academic excellence. While Ukrainian
universities are on their way towards greater international recognition, German institutions
have established themselves as stalwarts of higher education globally. Ukraine’s
universities, with their historical legacies and evolving modernization efforts, are striving to
enhance research output and accessibility. On the other hand, Germany’s well-established
institutions boast a strong emphasis on research, innovation, and internationalization. Both
countries, each with its unique strengths and challenges, contribute to the global academic
system by fostering diverse educational environments that shape the future of knowledge
and learning.

Admission requirements. Admission processes serve as pivotal gateways to higher
education institutions. Ukrainian and German university admission requirements can
significantly impact student diversity and its inclusivity by influencing who has access to
higher education and the extent to which different groups are represented within
universities.

Admission to Ukrainian universities often relies on a centralized testing system,
where graduates take standardized exams — the External Independent Evaluation (ZNO) in
mandatory subjects as well as subjects relevant to their chosen field of study. High scores
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on these exams are often a key criterion for admission. This can lead to a more merit-based
system, where students are selected based on their test scores. However, this approach
might disadvantage students from underprivileged backgrounds who may not have access
to test preparation resources.

Admission to German universities varies based on the chosen institution and
program. Generally, German universities use the Abitur (secondary school leaving
certificate) as a primary admission requirement. Some programs also have Numerus
Clausus (NC), where only a certain number of students with the highest grades are
admitted. Sometimes students need to meet other specific academic requirements and may
need to submit additional documents like letters of motivation or references.

Ukraine and Germany can collaborate to promote diversity and inclusivity in their
higher education systems through various strategies and initiatives. By sharing experiences,
best practices, and resources, both countries can work together to create more equitable
opportunities for students, discuss potential reforms that could enhance fairness and widen
participation.

Tuition fees and financial models. Ukrainian higher education system boasts an
affordable framework with nominal fees for domestic students, albeit international students
often face higher tuition fees. In stark contrast, Germany offers free tuition at public
universities for both domestic and international students, with administrative fees in some
specific cases.

Ukrainian citizens are entitled to free higher education that may be received at
state-owned and municipal higher education institutions on a competitive basis according to
the high education standards if a citizen pursues a certain higher education degree for the
first time using the funds from the state or local budget.

Ukrainian citizens who have not completed their study pursuing a certain
education degree by means of state or local budget funds shall have the right to pursue the
same higher education degree free of charge once again, provided that they return to the
state or local budget the money spent on services of training specialists, according to a
procedure approved by Resolution No. 658 of the Cabinet of Ministers of Ukraine dated 26
August 2015 (Higher education levels and scientific degrees, 2023). However, there might
be nominal fees for administrative purposes, and some specialized programs might have
tuition fees.

International students study on a paid basis in Ukraine. Tuition fees vary from
1000 to 3000 USD per year for most of majors and 2 000 to 6 000 USD for medical
sciences. Tuition fees at preparatory courses are from 1 000 to 2 000 USD.

International students awarded Ukrainian state scholarships (according to
international agreements, state programs of Ukraine, and other international liabilities of
Ukraine) are enrolled in a higher educational institution according to the assignments of the
Ministry of Education and Science of Ukraine under respective programs and agreements.

The majority of higher education institutions in Germany are financed by the state.
There are generally no fees for courses or most courses at state higher education
institutions. They may have to be paid for certain continuing education Master’s programs,
but they are not particularly high compared to other countries. Private higher education
institutions may demand more substantial fees for their degree programs. However, starting
from 2014, some federal states introduced tuition fees for non-EU international students.

The living costs are expenses that arise in the course of leading a normal life, i.e.
for accommodation, food, clothing and recreational activities. They are about average in
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Germany compared to other European countries, but rather high compared to Ukraine. That
makes Ukraine more attractive in the forms of affordability for international students, for
example from India or Arabic countries, at the same time Germany is more attractive for
the European students.

Research and innovation. German higher education institutions have garnered
global recognition for their research-oriented approach and emphasis on innovation,
whereas Ukrainian universities have made notable advancements in fields such as
information technology and engineering.

Traditionally, in Ukraine, research takes place at the National Academy of
Sciences; 50 % of state research funds are allocated there. They report directly to the
Cabinet of Ministers. In addition to the National Academy of Sciences, there are some other
specialised academies.

In January 2016, a law was passed to reorganise the research system. An important
innovation was the formation of a National Council for Science and Technology, which
accompanies strategy development. Foreign scientists were also involved in identifying the
members of the council. It forms a certain counterweight to the Academy of Sciences.

Following the example and with the support of the German Research Foundation,
the National Research Fund was launched in 2018. Its tasks range from research funding,
including the promotion of international research cooperation, to the development of a
research infrastructure. Special attention is given to supporting young researchers. A total
of 40 % of the research funds are to be awarded on a competitive basis. For the time being,
however, the funding of the National Research Fund is far from sufficient.

The focus of Ukrainian research is on physics and astronomy, material sciences,
chemistry, engineering, mathematics and geosciences.

There are clear tendencies to move more towards project-based funding, which, at
least in theory, could also give universities greater access to research funds. Individual
researchers also rely heavily on project funding to generate their salaries. Ukraine has also
been participating in Horizon 2020 (EU Framework Programme for Research &
Innovation) since 2016.

The BMBF has announced funding for so-called “cores of excellence”. Within the
framework of this initiative, it is planned to fund up to four research collaborations based in
Ukraine, each of which will be led by a foreign scientist. The aim is, among other things, to
involve the academic diaspora in Ukrainian research, as it is assumed that the leading
positions are particularly interesting to them. A pre-selection of twelve collaborations was
made at the end of 2020; after a one-year conception phase, approximately four projects
were selected from these for further four-year funding. In Diagram 1, the development of
the share of research expenditure in GDP is shown in percentage.

According to research from 2020, the development of the share of research
expenditure in GDP in Germany lies by 3,14 %, whereas in Ukraine it lies by 0,41 %. It
shows that research at Ukrainian universities is to be strengthened.

Another interesting comparison is the number of patents in science and
technology: in Ukraine (2019) it lies by 2,097 % whereas in Germany (2019) it lies by
6,632 % (DAAD-Bildungssystemanalyse — Daten und Diagramme, 2022).

According to research from 2022, the number of scientific publications in
Germany (2012) lies by 208,210 % whereas in Ukraine it lies by 19,357 % (DAAD-
Bildungssystemanalyse — Daten und Diagramme, 2022), diagram 2.
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Entwicklung des Anteils der Forschungsausgaben am BIP in Prozent
Quelle: UNESCO Institute of Statistics (2022)
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Diagram 1. Development of the share of research expenditure in GDP in percentage

Source: German Academic Exchange Service, 2023.

Anzahl wi haftlicher Publikat
Quelle: SCImago Journal & Country Rank (2022)

Deutschland (2021) 208210

Ukraine (2021) 19357
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Diagram 2. Number of scientific publications

Source: German Academic Exchange Service, 2023.
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As we can see from the diagrams, in Ukraine, research and innovation have been
growing in importance, but there is potential for further development in terms of research
funding and international collaboration. The cooperation with the industry will be an
advantage.

Germany is internationally renowned for its strong emphasis on research and
innovation. Universities collaborate with industries, and research is a significant trigger of
the country’s economy.

Internationalization and student exchange. Both Ukrainian and German higher
education systems acknowledge the significance of internationalization and intercultural
experience in nurturing well-rounded graduates. German universities have established
robust international exchange programs, while Ukrainian institutions are progressively
offering courses in English.

Ukrainian higher education policy focuses on promoting internationalisation and
mobility. There is now a strong orientation towards Europe, also within the Bologna
process: alongside Poland and the Baltic countries, Germany is a sought-after partner.

The interest in studying abroad is high. According to the Ukrainian Ministry of
Education, the number of Ukrainian students studying abroad tripled between 2007 and
2017. The reasons are, on the one hand, integration into the European labour market, but on
the other hand, dissatisfaction with the quality of domestic universities. In its strategy for
higher education until 2030, the Ministry of Education calls “educational emigration” “the
greatest threat to the formation of intellectual, cultural and professional social capital and to
the innovative development of the country’s economy” (Kremen, 2016).

Diagram 3 shows the number of students studying abroad as of 2019:

Anzahl im Ausland Studierender
Quelle: UNESCO Institute of Statistics (2022)

Deutschland (2019) 122 445

Ukraine (2019)
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Diagram 3. Number of students studying abroad (2019)
Source: German Academic Exchange Service, 2023.
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According to research from 2022, the number of German students studying abroad
(2019) is 122.445, while the number of Ukrainian students studying abroad (2019) is 77.586
(DAAD-Bildungssystemanalyse — Daten und Diagramme, 2022).

The percentage of students studying abroad in Ukraine (2019) is around 4,5 %
whereas in Germany (2019) this number is around 3,9 %. The recent years show the increase
of Ukrainian students studying abroad.

In addition to the deficiencies of the Ukrainian higher education system, which are
certainly perceived in the strategy, educational migration is also attributed to an “aggressive
recruitment policy” of foreign universities. German higher education institutions should be
aware of this rather critical attitude towards the perceived brain drain, especially among
university administrations, and strive for cooperation on an equal footing.

For Ukrainian students Poland is the number one destination country. Ukrainians
make up half of all international students there. In recent years, Germany took second place
among the destination countries.

Work with incoming and outgoing students is strictly separated administratively at
Ukrainian universities, and there is no internationalization strategy. This is also due to the fact
that there is a strong reliance on project-driven funding, i.e. working where funding
opportunities are seen. Since 2019, the German Academic Exchange Service (Deutscher
Akademischer Austauschdienst — DAAD) has been supporting the internationalization and
digitalization of Ukrainian higher education institutions with a program line funded by the
Federal Ministry of Education and Research (BMBF) (Support for the internationalization of
Ukrainian universities, 2023). As part of this initiative, the University of Hannover and
Miinster University of Applied Sciences and Arts also offer training for the staff of the
International Offices.

On the one hand, internationalization focuses very strongly on research. PhDs and
university lecturers with “lecturer status” are required to prove that they have spent time
abroad. In addition, in the past, academics have had to give up their jobs for one-semester
international research stays and reapply to their home university after returning. Changes in
the Higher Education Act now make it easier to take a leave of absence for research
sabbaticals.

On the other hand, Ukrainian higher educational institutions are also interested in
attracting paying foreign students. There are about 80,000 foreign students in Ukraine, by far
the majority of them studying medicine. Among the ten universities with the most foreign
students are eight medical universities. The main country of origin is India, which accounts
for 24 %, almost a quarter of the international students. Morocco is second with 12 %,
followed by Turkmenistan and Azerbaijan with seven and six per cent respectively. Overall,
however, applications from post-Soviet countries have decreased by almost a third between
2017 and 2020, as Russian-language degree programs have been discontinued.

In comparison, in Germany, the share of foreign students in 2019 was 11,1 % while
in Ukraine it was 3,45 %.

Student exchange programs between Ukraine and Germany provide invaluable
opportunities for cross-cultural learning, personal growth, and academic enrichment. These
programs foster collaboration between universities in both countries, allowing students to
experience different educational systems, languages, and cultures. Here is an overview of the
most successful exchange programs and projects between the two countries:

International mobility between Germany and Ukraine is funded by the German
DAAD, the Alexander von Humboldt Foundation (Alexander-von-Humboldt Stiftung — AvH)
and the German Research Foundation (Deutsche Forschungsgemeinschaft — DFG).
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The ERASMUS Plus program promotes mobility in both directions, even though
the numbers are still relatively small: between 2018 — 2021, 22 students, interns and
75 university lecturers and members of university staff from Germany received funding for
a stay in Ukraine. In return, ERASMUS funding for stays in Germany benefited 214 and
122 grantees from Ukraine, respectively.

In 2021, the DAAD awarded funding under its own programs for a stay in Ukraine
to 84 (252) students and graduates (incl. doctoral candidates, status groups I —I11) and
66 (124) academics and university teachers (incl. post-docs, status group I1V) from
Germany. In the same categories, 905 (912) and 675 (314) grantees from Ukraine received
DAAD support to fund an activity in their own country or a stay abroad, including stays in
Germany.

In recent years, Germany provided educational opportunities for refugee students
from Ukraine, as well as started the numerous foundations for supporting them.

In the future, student exchange programs between Ukraine and Germany will
contribute to internationalization efforts at both universities, promoting mutual
understanding and collaboration. They play a crucial role in nurturing globally competent
graduates who are prepared to tackle the challenges of an interconnected world.

Collaboration and partnerships. Collaboration between Ukrainian and German
higher education institutions hold substantial potential for productive partnerships, joint
research ventures, faculty exchanges, and the establishment of dual degree programs. So
far, in modern history of Ukraine Germany has participated and helped with processes of
redefining of higher education in Ukraine.

One of the first projects made by the BMBF is the TRANSFORM-program to
support the reform states of Eastern Europe in establishing a social market economy and
democratic structures. The focal points of the measures are economic policy advice on
improving the framework conditions for a market economy and the promotion or
development of an effective economic administration (The history of the Federal Ministry
of Economics and Climate Protection, 2023).

In this context, projects in the area of vocational training are also promoted
through multilateral vocational training cooperation. The Federal Institute for VVocational
Education and Training (das Bundesinstitut fiir Berufsbildung — BIBB) was largely
commissioned to carry out the concrete advisory work.

The following are the main areas of focus for the promotion of vocational
education and training: observation and analysis of change processes in vocational
education and training policy and practice; development of occupational field structures,
occupational profiles, vocational curricula, qualification concepts and teaching and learning
materials as well as their testing and, if necessary, revision for various target groups; further
training of staff in technical, didactic-methodical, organisational and administrative aspects,
the preparation of multipliers and decision-makers in VET practice; design, equipment and
use of training centres/model centres as complex implementation examples of renewed
vocational education and training; supporting the dissemination and transfer of project
results beyond the respective pilot project and their institutional anchoring.

The TRANSFORM-program took place until 2000. The cooperation was an
exciting learning and experience for all involved. The most important experience is that,
contrary to some initial expectations, the transformation processes of vocational education
and training that need to be set in motion are long-term (What next after TRANSFORM?,
2001).
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On 19 May 2005, at a conference in the Norwegian city of Bergen, Ukraine
officially joined the Bologna Process (The Common European Higher Education Area,
2005), which requires structural reforms of Ukrainian higher education according to an
agreed system of criteria, standards and characteristics. A strong orientation towards
Europe is now taking place; alongside Poland and the Baltic countries, Germany is an
attractive partner.

This was the beginning of current collaborations. It helped to identify prospective
areas for further cooperation, emphasizing the benefits of knowledge exchange,
intercultural dialogue, and the creation of extensive global academic networks.

The Higher Education Compass of the German Rectors’ Conference (der
Hochschulrektorenkonferenz — HRK) currently (as of 08/2022) shows 266 official higher
education cooperations between German and Ukrainian partners. 113 German higher
education institutions cooperate with 82 Ukrainian higher education institutions and 5 other
institutions (Overview of cooperation with Germany: Ukraine, 2020).

The most successful collaborative initiatives are:

1. Bavarian-Ukrainian higher education cooperation is supported by the Bavarian
Higher Education Centre for Central, Eastern and South Eastern Europe (BAYHOST -
Ukraine) at the University of Regensburg. The BAYHOST Competence Atlas on Ukraine
makes it possible to find out about the most important Ukrainian higher education
institutions with the help of short profiles.

2. Since 2019, the DAAD has been implementing the funding program “Shaping
the Digital Future Together — German-Ukrainian Higher Education Cooperation” with
funding from the BMBF. Funding is available for measures that promote
internationalization at Ukrainian higher education institutions with the inclusion of digital
components, including support for the exchange of people and the creation of networks
between German and Ukrainian higher education institutions as well as continuing
education programs for staff at Ukrainian higher education institutions.

3. The Max Planck Society, which has a cooperation agreement with the National
Academy of Sciences (NAdWU), recorded 12 cooperation projects with partners in Ukraine
for 2021. In the Pre-Covid phase, more than 100 young and visiting scientists from Ukraine
were regularly employed at MPG institutes (2016: 118; 2017: 121; 2018: 126; 2019: 119).
In 2021, the number was 82.

4. The Helmholtz Centre Dresden-Rossendorf, which conducts research in the
fields of energy, health and matter, and the Physical Engineering Teaching-and-Research
Center at NAdJWU are receiving funding from the BMBF and the Ukrainian Ministry of
Education and Science (MBS) to establish a German-Ukrainian center for large-scale
experiments.

5. The Federal Ministry for Economic Affairs and Energy supported the
establishment of a German-Ukrainian Chamber of Industry and Commerce, which was
opened in October 2016. The Kreditanstalt fiir Wiederauftbau (KfW) has been supporting
Ukraine since the 1990s in several fields that also have points of contact with research,
development and innovation. This concerns the modernization of the energy sector, the
conservation of nature reserves and the promotion of small and medium-sized enterprises
(SMEs). Between 1996 and 2018, the German-Ukrainian Fund (GUF) granted 150,000
loans to SMEs (KfwW Development Bank — Ukraine). The Deutsche Gesellschaft fiir
Internationale Zusammenarbeit (G1Z) GmbH is active in Ukraine on behalf of five German
ministries, for the European Union (EU) and the British and Swiss governments. Here, too,
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there are points of contact with R&D and innovation, for example in energy efficiency
consulting for companies (What next after TRANSFORM, 2001).

As we see, universities of applied sciences are welcomed partners, although
cooperation with companies is less of a priority. If dual university education was to
develop, there would undoubtedly be interesting potential here. With the increased
autonomy of Ukrainian universities, impulses for a more application-oriented curriculum
could be implemented, but changes sometimes can still only be implemented with massive
bureaucratic effort.

Nevertheless, collaboration between Ukrainian and German higher education
institutions strengthens academic ties, fosters cross-cultural competence, and contributes to
the advancement of knowledge. It also supports the broader goal of internationalization,
preparing students and researchers to engage with global challenges and opportunities
(Zimmermann & Schwaika, 2021).

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

This comprehensive comparative analysis of the Ukrainian and German higher
education systems accentuates the contrasting characteristics and potential avenues for
collaboration. By comprehensively understanding these unique aspects and actively
exploring opportunities for cooperation, high educational establishments in both countries
can elevate educational quality, promote internationalization efforts, and foster innovation.
The findings of this research contribute to the scholarly discourse on comparative education
and professional pedagogy, underscoring the indispensable role of cross-national
collaboration in shaping the future of higher education.

Prospects for further research are seen in the analysis and clarification of the
teacher’s role in the development of students’ personal, civic, social and learning
competence in higher education institutions, on the example of Germany, which is
associated with the practical improvement of the content of teacher education in terms of
balancing its components.
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MMPABUJIA O®POPMJIEHHS I ITIOJAHHS PYKOIINCIB
(BinmoOBiTHO 10 Mi>KHAPOIHUX BUMOT)

[TpoGnematika cTaTedl >KypHalIy OXOIUIIOE: TEOPETUKO-METOMOJOTIUHI 3acagu
MOPIBHAIBHOI TIENaroriKy, Cy4acHi CTparterii i TeHACHIIi PO3BUTKY OCBITH, BHpIIICHHS
COIIANTFHO-TIEJATOTTYHIX TPOOJIEM po3BUTKY OCBITHIX ciucteM y SAPYBIZKHOMY JTOCBIAL

VYei, xTo Oaxae 3mificHuTH TyOInikamnito B xypHam «[lopiBHsubHA mpodeciiina
nemarorika», mpocuMmo mnojaasatu Matepianu a0 20 TpaBus/20 iucronana.

Jlis myOutikariii cTaTTi MPOCHUMO HaICHIIATH:

—Bigomocrti npo aBtopa (I1Ib, micue poOoTH, HAYKOBHH CTYIiHb, BUCHE 3BaHHS,
enexkrponna nomra, ORCID; mist acmipantis — 11, miciie HaBuaHHS, €IEKTPOHHA TOIITA,
ORCID);

— CJICKTPOHHUIA BapiaHT HAYKOBOI CTATTI.

BAKJINBO!
[Ty6mikanii B >xypHani «[lopiBHsbHa TpodeciiiHa Iemarorikay 3IiHCHIOIOTHCS
AHIJIICBKOIO ABO YKPATHCBKOIO MOBOIJO. O6csr cratTi — 8-12 cTOpiHOK.

CTATTI, SIKI NEPEKJAJEHI 3ACOBAMHU OHJIAWMH-CEPBICIB (HA
3PA30K GOOGLE TRANSLATE), HEBIJKOPUTOBAHI, ABO HE BUINOBIJAIOTH
YMHHUM BHUMOTAM, JO JPYKY HE TIPUMMAIOTBCS 1 HE
MOBEPTAIOTBLCS!

Texuiuni xapakrepucruxu: Microsoft Word, mpudpt — Times New Roman;
iHTepBan — 1,5; kernb — 14; Bigctyn ab3amy — 1,25 cM; mosst: 1iBopyd — 2,5 ¢M; IpaBopyd —
1,5 cm; 3Bepxy — 2,5 cM; 3HU3Y — 2,5 cM.

OO00B’SI3K0OB1 CKJIaJIHUKHU CTATTI:

—AHOTANISAA / ABSTRACT (o6csrom 1800 nmpykoBaHWMX  3HAaKiB,
AHIJIIMCBKOIO TA YKPATHCBKOIO MOBAMM);

— KUIFOYOBI CJIOBA / KEYWORDS (ne meniue 8);

—BCTVYII / INTRODUCTION (mocTaHoBKa mpo0ieMH B 3arajJbHOMY BUTIISAL Ta
11 3B’430K 13 B)KJIMBUMH HAYKOBUMH a00 IPaKTHIHUMH 3aBIaHHIMHN);

—META JOCJIAKEHHS / THE AIM OF THE STUDY;

-~ TEOPETUYMHA OCHOBA TA METOAM JAOCJIIXEHHSI /
THEORETICAL FRAMEWORK AND RESEARCH METHODS (mxepena, Ha sKi
aBTOp MOCHJIAETHCS B TEOPETHUHIM OCHOBI JTOCTI/KEHHS, TIOBUHHI OyTH TpeICTaBICHI B
JIITEPATYPI; 0608’ 13K0BO BKa3aTy METOU JIOCIIHKEHHS);

—BHUKJIAL OCHOBHOI'O MATEPIAJY/RESULTS (Buknax o0CHOBOTO
Marepianry NOBMHEH OYTH YiTKUM, 1H()OPMATHBHUM 1 JIEMOHCTPYBATH BJIACHI Pe3yJbTaTH
JIOCJTiJKEHHS aBTOPIB);

—BAUCHOBKU TA MNEPCHEKTUBU MNOJAJBLIUX PO3BIAOK /
CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH,;

— JIITEPATYPA / REFERENCES (ue mene 10 mxepen).

Bumorn 1o odopMieHHS JTepaTypd |y CTaTTi BHKJIAIEHI HANPUKIHII
iH(hOpMaIiHHOTO JINCTA 1 TMOBHHHI BiANOBIAaTH MIXXHAPOJAHOMY CTHIIO AMEPHKaHCHKOT
ricuxojoriaaoi acomiamii (APA).
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Crarti XypHaimy oTpuMyoTh Iudposuil imentudikarop DOI, sxuii HamaeThCs
KOXKHIH CTaTTi PEIKOJIETi€I0 KYypHATY.

CTATTI NPOXOJSTh IEPEBIPKY B MIXKHAPOJHIN CHUCTEMI
AHTHUILIATTAT.

3A JOCTOBIPHICTHh BUKJTAJEHUX ®AKTIB, HUTAT I IIOCUJIAHb
HECYTD BIANNIOBIJAJIBHICTb ABTOPH.

AcmipaHTH TOAAIOTh CTATTI 3 PeleH3i€l0 HAYKOBOro KepiBHHKA, aBTOpU 03
HAyKOBUX CTYIEHIB — 13 peleHsiero gokropa abo KaHAWgaTa HAyK i3 BiJIOBiTHOI
CIIELIaJIbHOCTI.

HaykoBi nparii TOKTOpiB HayK OIPYKYIOTHCS B )KypHalli O€3KOIITOBHO.

Omiarta 3a CTaTTIO 3/IHCHIOETBCS MICHS TOBIJIOMJICHHS pEAKOJeTii  mpo
BI/INIOBI/IHICTh CTAaTTi BAMOTaM Ta JI03BOJIy J0 ApYyKy. BapTicts myOuikarii oHiel cropinku — 80

TPH.

CratTi Ta BiJOMOCTI PO aBTOPa HAJICUIIATH Ha €JIEKTPOHHY CKPUHBKY
comprofped@gmail.com

3a nmomaTkoBOIO iH(pOpPMAIE€I0 MPOCHMO 3BEPTATUCS OO BiANOBITAIBFHOTO
cexperapst Cagosens Oneci Bonoaumupisau (M06. 067-288-36-73).
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TRENDS IN INCLUSIVE EDUCATION IN THE USA AND CANADA

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3naxis)

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

AHOTANISA

Y ecmammi npoananizoeano 3sapybischuii 00c8i0 ynpoeaoddiceHus iHKIO3UBHO20
HaguanHa Ona Oimeu 3 ocobausumu ocsimuivu nompeoamu 6 CIIA ma Kanaoi.
Cxapakmepuz08aHo HOPMAMUBHO-NPABOSY OCHOBY Y Chepi IHKIO3UBHOT OC8IMU 6 3apYOINCHUX
Kpainax. [IpogioHow memorw 6 O0CHIONCEHHAX AMEPUKAHCLKUX | KAHAOCbKUX HAYKOBYI8
CMOCOBHO pPehopMYBalHs CHeYianbHOT 0C8imuU Cmas pyx y Hanpsami opeamizayii iHKo3ii, wo
nepeddbavac nocmynosuti nepexio 6io i301yii oimeil 3 0COOIUBUMU OCBIMHIMU nOMPedaMU
00 6KIIOYeHHsL IX Y cepedosuue 3aK1adie 3a2aibHoi cepednvoi oceimu ... (1800 3naxis)

Kntouoei cnoea. dimu 3 ocobnusumu 0OCGImMHIiMU NOMpeOaMU, THKIIO3IS, THKIIO3UBHA
oceima, IHKI03U6He HABYAHHA, CheyialbHa OC6Ima.

INTRODUCTION

Nowadays, one can observe an increasing number of people who refuse to
participate in social, political, economic and cultural life of their societies. Such a society is
neither efficient nor safe. The first education for all movement originated after the
conference on education for all was held in Jomtien, Thailand in 1990 ... .

134



mailto:kalinichenko@poippo.pl.ua

[TopiBHsIIbHA podeciiina neparorika 13(1)/2023 ﬁ‘?
Comparative Professional Pedagogy 13(1)/2023 v

THE AIM OF THE STUDY

The paper aims to theoretically analyze the trends in development of inclusive
education in the USA and Canada.

THEORETICAL FRAMEWORK AND RESEARCH METHODS

The origination and development of inclusive education in North American countries
have been studied by S. Alokhina, J. Andrews (2000), V. Bondar, E. Danilavichiutie,
L. Danylenko, A. Gartner (1997), A. Kolupaieva (2009), O. Kryvonosova, D. Lipsky (1997),
J. Lupart (2000; 2010), S. Lytovchenko, Yu. Naida, M. Orlansky, T. Sak (2010), L. Savchuk,
N. Sofii, Ye. Synova, O. Taranchenko, C. Webber (2010), S. Wilks, M. Winser, V. Zasenko
etal. ....

RESULTS

Over the last few decades, developed countries have undergone significant
changes in the attitude towards low-mobility groups of the population and providing quality
educational services for children with special educational needs. Therefore, an inclusive
model of education is becoming ever more acute. In view of the above, it is rather
imperative to study foreign experience of those countries that have already achieved
significant progress on this matter. Foreign law and inclusive practice are an important
source of ideas about possible ways to solve the problems of implementing inclusive
education in Ukraine ...

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

So, theoretical analysis of American and Canadian scientific literature proves that
the changes in legislation and education policies of North American countries aim to
achieve the highest level of educational progress in regular education and provide children
with special educational needs with the opportunity to obtain special education ... .

REFERENCES

1. Audette, B., & Algozzine, B. (1992). Free and appropriate education for all
students: total quality and the transformation of American public education. Remedial and
Special Education, 13 (6), 8-18.

2. Barth, R. S. (1990). Improving schools from within: teachers, parents and
principles can make a difference. San Francisco, CA : Jossey-Bass.

3. Zylifiska, M. (2012). Cyfrowi Tubylcy i Cyfrowi Imigranci w Jednej Klasie
[Digital Natives and Digital Immigrants in One Class]. Retrieved from https://osswiata.pl/
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TEHJAEHII PO3BUTKY IHKJIFO3UBHOI OCBITH B CIIIA TA KAHAI

AHOTANISL

Y cmammi npoananizosano 3apyoisicnuii 00C8i0 YNpoBaoicenHs IHKIIO3UBHOZO
Haguanus 0as Oimeti 3 ocobrusumu ocgimuimu nompeoamu 6 CIIA ma Kanaoi.
Cxapakmepu308aH0 HOPMAMUBHO-NPABOBY OCHOBY y C(hepi IHKIO3UBHOT OCGImU 6 3apYOIdNCHUX
Kpainax. 1IpogioHoro memoro 8 00CHiOHCEHHAX AMEPUKAHCOKUX | KAHAOCLKUX HAYKOBYI8 CIOCOBHO
peopmysannn cneyianvbHoi oceimu cmag pyx y HAnpami opeauizayii IHKA03IL, wo
nepedbauac nocmynosuii nepexio 6i0 305yii oimeil 3 0COONUBUMU OCBIMHIMU nOMpebaMu
00 6KTIIOUEHHA IX Y cepedoguuye 3aKnadie 3a2anbhoi cepeduvoi ocsimu ... (1800 3naxie)

Knrouosi cnoea: oimu 3 ocobnugumu ocgimuimu nompeodamu, iHKI03isA, IHKIO3UBHA
oceima, IHKI03UGHe HABUANHS, CneylaibHa 0ceima.

ABSTRACT

This paper deals with foreign experience of implementing inclusive education for
children with special educational needs in the United States and Canada. Legal documents
on inclusive education in foreign countries have been analyzed. The most relevant topic of
American and Canadian scholars’ researches on reforming special education is related to
integration, that is gradual transition from exclusion of children with special educational
needs to inclusion in comprehensive schools. Based on the analysis of American and
Canadian researches on inclusive education it has been concluded that the changes in
legislation and education policies of North American countries aim to achieve the highest
level of progress in regular education and special education. It has been found that the
development of inclusive education in Canada has undergone and is significantly
influenced by the American education system ... (1800 3uaxig).

Keywords: children with special educational needs, inclusion, inclusive education,
inclusive learning, special education.

BCTYII

ChOTO/IHI TTepe1 CBITOM TMOCTa€ TpobiieMa 3poCcTaHHs KUTbKOCTI JIFO/IEH, sIKi BimipBaHi
BiJl aKTUBHOI yJacTi B COI[IaJIBHOMY, TIOJITHYHOMY, €KOHOMIYHOMY ¥ KyJbTypHOMY KHTTI
CBOiX cycnibeTB. Take CyCHmibCTBO HE € aHi eDeKTHBHUM, aHi Oe3MeYHUM. YTIepIie pyX 3a
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OCBITY ISl BCiX pO3MOYaBCS 3 MOMCHTY IIpOBEACHHS KOH(EpEeHIlii 3 OCBITH A BCiX y
Hxomteei (Taimanm) y 1990 pori ... .

META JOCTIAKEHHSA

Mera cTaTTi — TEOPETUYHO NPOAHATI3yBaTH TEHJEHILIi PO3BHUTKY IHKIIIO3UBHOI
ocsit B CHIA Ta Kanagi.

TEOPETUYHA OCHOBA TA METOJU JOCJIIAKEHHSI
CraHOBNCHHS # pPO3BUTOK IHKIIO3UBHOI OCBiTM B KpaiHax [liBHiuHOT Amepuku
nocmimkyBanmn HaykoBIi C. Ampoxina, J[x. Arapec (J. Andrews), B. Bormap, Y. Be66ep
(C. Webber), C.Binc (S.Wilks), M. Bincep (M. Winser), A.Taptaep (A. Gartner),
JI. Janunenko, E. JlanimaBiutore, B. 3acenko, A. KomymaeBa, O. KpuBoHocosa,
C. JImtoBuenko, [I. Jlincki (D. Lipsky), dx. JIymapt (J. Lupart), FO. Haitna, M. Opnancki
(M. Orlansky), JI. CaBuyk, T. Cak, €. CunpoBa, H. Codiit, O. TaparueHko Ta iHMmIi ... .

BUKJIAJLl OCHOBHOI'O MATEPIAJTY

OcraHHi AECATWIITTS B PO3BUHYTHX KpaiHaxX CBITYy BiIOYJIHCS CYTTEBI 3MiHH B
CTaBJICHHI 70 MaJOMOOIUIBHHUX TPYI HACENICHHS W HaJaHHI SIKICHUX OCBITHIX MOCIYT VIS
JiTe 3 0ocoONMBUME OCBiTHIMH morpebamu. Jlemani Oimbiroi guHamiku HaOyBae i
IHKJIFO3MBHA MOJIENIb OCBITH. 3HAYYIIUM AacleKTOM CTa€ BHBYEHHS 1HO3EMHOTO JIOCBimy
KpaiH, sIKi KPOKYIOTb y LIbOMY HampsIMKy. [HO3eMHE NpaBO Ta IHK/IIO3MBHA NPAaKTHKA —
BaXJIMBI JDKepena ineldl Mpo MOXJIMBI LUIIXHM PO3B’SI3aHHSI NPOOJIEM  YIPOBAPKEHHS
IHKJTFO3UBHOI OCBITH B YKpaiHi ... .

BUCHOBKHU TA NEPCIIEKTUBU INOJAJIBIINX PO3BIIOK

VYHacmiZok aHajily aMepuKaHChKOI Ta KaHaJChKOi HAyKOBOI JiTeparypu
MiZICYMOBAHO, IO 3MiHA B 3aKOHOJABCTBI W OCBITHIM IMOJITHII MiBHIYHOAMEPHKAHCHKHAX
KpaiH CIIpsAMOBaHi Ha OCATHEHHS HAWBHIIOI YCIIITHOCTI BCiX KaTeropiil AiTell y 3arampHii
OCBITI Ta CTBOpPEHHS PIBHUX MOXKIHBOCTEH 3H00YBaTH OCBITYy IS BCIX YYHIB — ¥y
crewiaJibHIi OCBITI ... .
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JITEPATYPA

Ilpuknaou oghopmaenns nocunans ma crRucKy aimepamypu
32I0HO 3 6UMO2AMU MINCHAPOOHO20 CHUTIO
Amepukancovkoi ncuxonoziunoi acouiauii (APA Style)

APA ctunp nepenbadae BUKOPUCTAHHS MOCHIAHb y TEKCTI POOOTH IIOpa3y, KOJIU
BU LIUTYETE JHKEpeno, Oynb To napadpas, qurara BCEpeuHi psaKa 4u OJIOKOBa LIUTATA.

BHYTpIIIHBOTEKCTOBE TOCWIIAHHA MICTHTh 1H(GOpPMAII0O TPO: aBTOpa Mpari
(penakropa/ykiianadya/Ha3By IIATOBAHOTO JPKEPEa, SIKIIO aBTOP BIJCYTHIM), 10 IIUTYETHCS,
pPIK BHIAHHS Ta CTOPIHKOBHMH iHTepBan (HOMEPH CTODIHOK, i3 SIKHX B3ATO LIUTaTy).
CTopiHKOBHI1 iHTEpBAaJ NO3BOJSIETHCS HE BKA3yBaTH, SIKIIO BH HE ITUTYETE, a BUCIOBIIIOETE
SIKYCh 1JI€10 91 TIOCHJIAETECh Ha POOOTY B LIJIOMY.

IMapadpa3s. He 6eperscs B manku. [pizsumie(a) aBropa(iB) MoXKe 3’ IBUTUCS:

1) Ge3mnocepeIHRO B PEUCHHI, TO/AI MIiCIsI HROIO B KPYIJIMX IYXKKax 3a3HAYAETHCS
PiK BUIaHHS;

2) y myxKax micis mapadpasy pa3oM i3 poKoM BUIAHH (depe3 KoMy).

Hanpuknao:

The publishing process consists of several stages of editing (Tymoshyk, 2004).

Y  penakuiiHO-BHJAaBHUYOMY TMpOLECi ICHye KilbKa €TamiB pelaryBaHHs
(Tumomuk, 2004).

According to M. Tymoshyk (2004), the publishing process consists of several
stages of editing.

3a TumomukoMm (2004), y penakuiiHO-BUAABHUYIOMY MPOIIEC] ICHYE KiIbKa €TariB
penaryBaHHs.

OOuziBa NOCHIIaHHS BKa3ylOTh Ha Te, 10 iH(opMallis, sika MICTUTBCS B PEUCHHI,
Moxe OyTu po3ramioBaHa y npaii Tumomnuka, Bunaniit 2004 poky.

binpmr posropHyTa iH(popMaIis npo 3ragaHe pKepeso OyJie MICTHTHCS y CHHCKY
BUKOPHCTAHUX JUKEPEI.

IluraTta Bcepenuni psiaka. beperbcs B sanku. [IpisBuine(a) aBTopa(iB) Moxke
3’IBUTHCS:

1) GesnocepenHbO B PEUCHHI, TOMI MICIS HBOTO B KPYTJIMX AYKKAaX 3a3HAYAETHCSI
PiK BUIaHHS, a ITiCJISt IUTATH B KPYIIINX JY’KKaX 3a3HaYa€ThCs CTOPIHKOBUH iHTEpBa;

2) y Oy’XKax micis UMTaTH Pa3oM i3 pOKOM BHJQHHS Ta CTOPIHKOBHM IHTEpPBaIOM
(depe3 komy).

Hanpuknao:

W. Wordsworth (2006) claimed that poetry was “the spontanenous overflow of
powerful feelings” (p. 263).

Bopacsopr (2006) 3asBMB, 1m0 pOMaHTHYHA I0oe3is Oyna BiA3HAYeHA SIK
«CIIOHTAHHHH TIEPENINB CUIIBHUX IOYYTTIBY (C. 263).

Poetry is “the spontanenous overflow of powerful feelings” (Wordsworth, 2006,
p. 263).

PomaHTHYHAa TOE3is XapaKTEpU3YEThCS CIIOHTAHHUM NEPEIMBOM CHJIBHUX
mouytTiB» (Bopaceopr, 2006, c. 263).
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OO6uaBa NOCHIAaHHS BKa3yIOTh Ha Te, IO iHpOpMAIis, SKka MICTHTHCS B PEUCHHI,
po3ramioBaHa Ha cropiHmi 263 TBopy 2006 poky, aBTOpoM skoro € BopacBopt. Bimbm
PO3TOpHYTY iH(GOPMAIIiO PO 3rajaHe IHKEPEo MOXKHA OTPHUMATH 31 CIIUCKY BUKOPUCTAHUX
IKepell.

BiokoBa murara (cxiamaerses i3 TpboX i Oinbiie psjakiB). [logaeTbest B TEKCTI 3
HOBOTO psiika 3 a03alHUM BIACTYNOM JJisl BCi€l IMTaTH, HE OEpeThCsi B JIANKH.

MixpsakoBuii iHTepBan — mnofBiiiHuWil. Ilicms TekcTy wnuUTaTH CTaBUTHCSA Kpamka i
BKa3yeThCS BUXIJHE [DKEPEINIO B AY)KKaX.
Hanpuxknao:

In publishing, the concept of editing is primarily used to refer to types of work
directly related to the activities of the press. Modern editing is associated with sociocultural
professional activities aimed at analyzing and improving linguistic works during their
preparation for reproduction by means of printing, or broadcast (Khoniu, 2006, p. 45).

V ranmy3i BUIaBHUYOI CIIPaBU MOHSATTS «pelaryBaHHsD HacaMmIepe]] BUKOPHCTOBYETHCS
JUIsl IO3HAUEHHS BUIIB poO0TH, Oe3nocepeIHbo MOB I3aHMX 13 ISUIBHICTIO OpTraHiB APYKY.
CyyacHe peJaryBaHHs HaJIeXHUTh JO cdepu CyCcniIbHO-KYJIbTYpHOI MpodeciiiHol
JISUTBHOCTI, 1[0 CIPSIMOBaHA HAa aHaNi3 1 BIOCKOHAJCHHS MOBHUX TBOPIB Iijl 4ac IXHBOT
MiATOTOBKY JI0 BiITBOpEHHsI 3aco0amu mojirpadii, abo go tpaucisii (Xowto, 2006, c. 45).

ITocuaanHs Ha poOOTY KiJILKOX aBTOPIB (peAaKTOpiB/yKIaga4iB)

BHyTpIIHFOTEKCTOBE MOCHIAHHA Ha POOOTY KIIBKOX aBTOPIB 3aJICKUTh B X
KUTBKOCTI:

1) 2-5 aBTopiB. Y BHYTPIIHBOTEKCTOBOMY ITOCHJIAHHI HEOOXiHO MepepaxyBaTh
mpi3BHUIIA BCiX aBTOpPIiB (depe3 komy). Ilepem ocTaHHIM aBTOPOM IHIIETHCS 3HAK «&»,
SKIIO aBTOPU TIEPEPaxOBYIOThCS B JyXKaX, ab0 CIOBO «Ta», SKIIO aBTOPH
NIepepaxoBYIOTHCS B PEUEHHI, a PiK BUIaHHS Ta CTOPIHKOBUIT IHTEpBAN y AYKKax.

Hanpuxknao:.

(Kernis, Cornell, Sun, Berry, & Harlow, 1993) aéo (Kernis, Cornell, Sun, Berry, &
Harlow, 1993, p. 199)

Research findings by L. Boiko, S. Hrechka & N. Pavliuk (2010) prove ...

Pesymbratn mocmimkenas boiiko, ['peuxn, ta [laBmoka (2010) migTBepmaxKyoTh

abo
L. Boiko, S. Hrechka & N. Pavliuk (2010) state, “Biology is a system of
sciences...” (p. 5).
JI. boiiko, C. I'peuka ta H. Ilomimyk (2010) crBepmkyroTs: «bionoris — ue
cucrema Hayk...» (c. 5).

2) 6 aBTOpiB i OibIIe. Y BHYTPIITHLOTEKCTOBOMY IMOCHIJIAHHI HEOOXiTHO BKa3aTH
MIPi3BHIIE IIEPIIOTO aBTOPA 1 CIIOBO «Ta iH.».

(Jones et al., 1998) ado (Jones et al., 1998, p. 7)

(Boiko et al., 2005) abo (Boiko et al., 2005, p. 10)

Research findings by O. Velychko et al. (2014) prove ...
Pesynbratu nociikenns O. Bennuko Ta iH. (2014) miaTBepaXyIOTh ...
abo
O. Velychko et al. (2014) indicate, “Biology is a system of sciences ...” (p. 10).
O. Bennuko Ta iH. (2005) cTBepmxkyroTh: «bionoris — e cucrema Hayk...» (c. 10).
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IMocuaaHHs Ha AeKiTbKa podiT pi3HNX aBTOPIB (0THOYACHO)

Sxmo mapagpas cTocyeThesl KUTBKOX POOIT Pi3HUX aBTOPIB, TOAI micis mapadpasy
HEeOoOXI1THO BKa3aTH NpPIi3BUILE aBTOpa OJHIET KHUTH 1 PIK BUIAHHS, MICISI 3HAKY «;» BKa3aTH
Npi3BHUILE aBTOPA APYrol KHUTH 1 PiK BUAAHHS.

Hanpuxknao:

Many researchers consider literary editing to be one of the most important stages
of text processing (Feller, 2004; Rizun, 2002).

Uumano JOCHITHHMKIB BBAXKAIOTh JIiTepaTypHEe pelaryBaHHsS OJHUM i3
HalBaXJIMBIIINX eTariB 00poOku Tekcty (Demrep, 2004; Pisyn, 2002).

Hocunanus Ha poGOTY HeBiIOMOIro aBTOpPA

Slkmo aBTopa (pemakTopa/ykiiamada) Tmpami BCTAHOBHUTH HEMOJXIJIHBO, CIIJ
MIPOLUTYBATH JDKEPETI0 3a HOro Ha3BOIO ab0 BHKOPHCTATH ITEPIIl Ba CIOBA B JY)XKKaX.
HasBu kHUT 1 JOMOBiAEH Ci1iJ yKa3aTh KypcHBOM a0o MiAKPECIUTH; Ha3BU CTAaTeH, pO3/IiIiB
1 BeO-CTOPIHOK Y3STH B JIANKH.

Hanpuxnao:

A similar study was done of students learning to format research papers (“Using
APA”, 2001).

AmHasnoriuHe onuTyBaHHsS OYyJI0 MPOBEICHO CEpej CTYACHTIB, sIKi BUBYAIOTH (popmat
HaykoBux npais («Using APA», 2001).

Slkmo aBTOpOM BHCTymae opradizaimis a0o IepkKaBHa yCTaHOBa, CIIJ YKa3aTH
Ha3BY Mi€l oprafizarmii ado B3ATH ii y Ty»KKH, KOJIHA IUTYIOTh YIepIIe.

Hanpuxknao:

According to the American Psychological Association (2000), ...

3rifHo 3 BUMOTaMH AMEPUKAHCHKOT rcuxosoriunoi acomiarrii (2000), ...

ITocuaanHs Ha AeKinbKa poOiT pi3HUX aBTOpIB
3 OAHAKOBMMH NMPi3BHIAMHU

Skmo gBa abo  Oimplie  aBTOpIB  MalwTh  OJHAKOBI  NPI3BHINA, Yy
BHYTPIIIHFOTEKCTOBOMY MOCHJIaHHI HEOOXiTHO BKa3aTH TaKOX mepiri iHinianu (abo HaBiTh
ITOBHE 1M ’sI, SIKIIIO Pi3HI aBTOPY MAIOTh OJHAKOBI 1HIIliaTH).

Hanpuxnao:

There are different opinions on the effects of cloning (R. Miller, 2012; A. Miller, 2014).

IcHyrOTB pi3HI JyMKH 11010 HacwiaKiB kjaoHyBaHHA (P. Mimep, 12; A. Mimnep, 46).

While some medical ethicists argue that cloning will lead to ... (R. Miller, 2012),
others point out that the benefits of medical researches deny such reasoning (A. Miller, 2014).

Xoua neski MequuHi (axiBIli 3 €THKH CTBEPJDKYIOTh, [0 KIIOHYBaHHS NPU3BEJIE JI0
nu3aitHepebkux mitei (P. Mimtep, 2012), iHmi Bif3HAYarOTh, MO0 MEpEBard MEIUYHUX
JIOCITIKEHB TIePEBEPIIYIOTh 11e MipKyBaHHs (A. Mumtep, 2014).

YnopsiaKyBaHHSI CHHCKY BUKOPHCTAHMX JXKepes
CHHCcOK BUKOPHCTaHUX JDKEPEN IIOJIAE€ThCS MiCIs OCHOBHOTO TEKCTY CTarTi 1
TIOBUHEH MICTUTH iH(OpMaIlifo, HEOOXiIHY AJIs TOTO, 00 3HAWTH i oTpuMaTH OyIb-iKe
npouuToBaHe mKepeso. KoxkHe mpounToBaHe B poOOTI JDKEPENO MOBHHHO 3’SBUTHCS Y
CIIMCKY BHMKOPHCTAHHMX JDKepel. BilnoBinHO, KOXEH 3alic y CIUCKY BHKOPUCTaHUX
JOKepeIT MOBUHEH OyTH 3raJlaHiM Y TEKCTi pOOOTH.
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HuToBanuii MaTepian mogaeTses B andaBiTHOMY MOPSAAKY 3a MPI3BHIIEM aBTOpa
(penakropa/ykianada, SKIIO HEMae apTopa). SIKIIO MaTepial He Mae aBTopa, HOro
HEOOXITHO PO3MOINTH 32 MEPIIOKO JIITEPOIO HOTO HA3BH.

Sxmo B OibmiorpagiuHOMy OIMCI 3a3HaYeHO KiJibKa pOOIT OJHOTO W TOTO K
aBTOpa, pefakTopa ado YNOpsAHUKA, TOAI 3alMCH PO3TAIIOBYIOTHCS 32 pOKaMH BUJIAHHS B
MOPSIIKY 3pOCTaHHSI.

IIpaBuia 6i6miorpadgiuynoro onucy 1Jisi CMUCKY BUKOPUCTAHUX JKepeJ

Sxmo B myOmikarii 3a3Ha4eHO He OULIbIIEe CeMH aBTOPIB (pemakTOpiB/yKIiIamadiB,
SIKIIIO KHATA 0e3 aBTopa), TO B MOCIJIaHHI HEOOXITHO BKa3aTH YCiX aBTOPIB.

Sxmo B myOutikarii 3a3Ha4eHO BiCiM Ta OUTbIIe aBTOPIB (pemaKTOpiB/yKIanaviB), y
MTOCHJIaHHI HEOOXiTHO TepepaxyBaTH iMEeHA MEepIINX MECTH aBTOPIB, a IIOTIM BCTaBUTH TPH
Kparku (...) Ta JOAaTH iM’si OCTAaHHBOTO aBTOPA.

HasBu kHUr, )KypHaIIiB 3a3Ha4al0ThCsl 0€3 CKOPOUECHb.

1. Kaura: 1-7 aBTopiB

Ipizeumiel, Iuimiamul, T[lpizsume2, Iuimianu2, [lpizsume3, Iwuimianu3,
Mpizsuie4, Iuimianud, [lpizsumeS, IximianuS, Ilpi3umie6, Iximiaaun6, & Ilpi3zBuiie7,
Imimiamu7. (Pix). Hazea «wuueu: Ilionaszea (HOMep BuUAaHHS). Micle BUIaHHS:
Bungasaunrso.

Bragg, S. M. (2010). Wiley revenue recognition: Rules and scenarios (2nd ed.).
Hoboken, NJ: Wiley.

Tymoshyk, M. V. (2004). Vydavnycha sprava ta redahuvannia. Kyiv: In Yure.

Hubbard, R. G., Koehn, M. F., Omstein, S. I., Audenrode, M. V., & Royer, J.
(2010). The mutual fund industry: Competition and investor welfare. New York, NY:
Columbia University Press.

2. Knwura: 8 i 6inb1ne aBTopiB

IpizBumel, Imimiamml, TIIpizBume2, Iwimiamm2, IlpizBume3, Inimianu3,
[pizBume4, Iaimianu4, IlpizumeS, InimianuS, TlpizBume6, Iximianu6 ... IlpizBuime
OCTaHHbOTO aBTOpa, IHimianu. (Pik). Hasea xnueu: Ilionazeéa (Homep BumanHs). Micie
BUJaHHS: BUIaBHHUIITRO.

Zinn, H., Konopacki, M., Buhle, P., Watkins, J. E., Mills, S., Mullins, J. W. ...
Komisar, R. (2008). A people’s history of American empire: A graphic adaptation. New
York, NY: Metropolitan Books.

Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O,
Polishchuk, O. O. ... Bondar, H. R. (2004). Matematyka. Kyiv: Osvita.

3. Kumnra 3a pegaxiuicro

[pizBumme penaxropa, Inimiamu. (Pen.). (Pik). Hassea xnueu: Ilionassa (Homep
BHAaHHA). Micuie BunaHHs: BunaBHUITBO.

McNamara, R. H. (Ed.). (2008). Homelessness in America. Westport, CT: Praeger
Publishers.

Ophir, A., Givoni, M., & Hanafi, S. (Eds.). (2009). The power of inclusive
exclusion. New York, NY: Zone.

Fihol, N. (Red.). (2009). Ukrainska mova. Kyiv: NTUU “KPI”.
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Prusova, V. H., Prykhach, O. S., Dovhan, K. L., Ostapenko, H. H., Boiko, S. O.,
Polishchuk, O. O. ... Bondar, H. R. (Red.). (2004). Matematyka. Kyiv: Osvita.

4. KHura: aBTop-oprasizauis
HasBa opranizauii. (Pix). Hazea xuueu: Ilionazeéa (Homep Bunanns). (Homep 3Bity
(axwo ye oopeuno)). Micie BunanHs: BuIaBHHUITBO.

Peace Corps. (2006). A life inspired. Washington, DC: Author.
Instytut svitovoi ekonomiky ta mizhnarodnykh vidnosyn. (2012). Derzhava v
ekonomitsi Yaponii. Kyiv: Nauka.

5. Kuura 6e3 aBTopa
Hasea knueu: Ilionazsea. (Pix). (Homep Bunanus). Miciie BunaHHs: BugaBHUIITBO.

Twenty-four hours a day. (2010). Miami, FL: BN Publishing.
Ukrainska mova. (2009). Kyiv: NTUU “KPI”.

6. YacTHHA KHHTH

[pizBume aBropa rmaBu, [Himiamm. (Pix). Ha3a rmaBum: [ligaasa. B IHimiamm
[pi3Bume pemakropa abo ykimamadya (BiAMOBINANBHICTH CKOpodeHO), Hazea «kHueu:
Iionaszsea (HoMep BumaHH:). (cTopiHKOBHH iHTEpBai). Micue BumanHs: BunaBHUIITBO.

Grosman, D. (2009). Writing in the dark. In T. Morrison (Ed.), Burn this book
(pp. 22-32). New York, NY: HarperCollins Publishers.

Farrell, S. E. (2009). Art. In D. Simmons (Ed.), New critical essays on Kurt
Vonnegut (p. 91). New York, NY: Palgrave Macmillan.

Balashova, Ye. (2014). Stratehichni doslidzhennia. V A. Sukhorukov (Red.),
Priorytety investytsiinoho zabezpechennia (2-he vyd.). (S. 5-9). Kyiv: Naukova dumka.

7. baraToToMHi BUAaHHs

Ipi3Bumie aBTOpa OaraTroToMHOi mpami, lmimianu, & Ilpi3Buine pemakTopa,
Iuimianu  (Pen.). (Pik). Haszsa 6azcamomomnoi npayi: Ilionazea (HOMEp BHIAHHS).
([iama3on TomiB). Micuie BunaHHs: BuaaBHUIITBO.

Milton, J. (1847). The prose works of John Milton (Vol. 1-2). Philadelphia, PA:
John W. Moore.

Oliinyk, B., & Shevchuk, S. (Red.). (2006). Vybrani tvory (T. 1-2). Kyiv:
Ukrainska entsyklopediia.

8. Bbararoromue BUAaHHA (OKpeMUil TOM)

[pizBume aBropa ToMmy, Imimianmu. (Pix). Hasa rtomy: [linnasBa. B Inimiamn
IpizBume penakropa (Pen.), Hazsa b6acamomommuoi npayi: Ilionazéa (HOMep BUIAHHSA).
(Homep Tomy, cTopinkoBmii iHTepBai). Micue BumanHs: BunaBHUITBO.

Niehuis, S. (2008). Dating. In J. T. Sears (Ed.), The Greenwood encyclopedia of
love (Vol. 6, pp. 57-60). Westport, CT: Greenwood.

Oliinyk, B. (2006). Pereklady. Publitsystyka. V. D. Pavlychko (Red.), Vybrani
tvory (T. 2, S. 60-61). Kyiv: Ukrainska entsyklopediia.

9. ABTtopedepar ado gucepramis
[pizBue, Ininianu. (Pix). Hazsa pobomu: Ilionassea. (Tun podoTH 3 BKa3iBKOIO
HAYKOBOT'O CTYIIEHS aBTOpa). YHIBEPCHUTET, Y IKOMY 3aXUILEHO Juceprauito, Micro.
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Mylott, E. (2009). To flatten her sphere to a circle, mount it and take to the road:
The bicycle. (Master’s thesis). University at Albany, State University of New York, Albany.

Salenko, O. (2001). Naukovi osnovy vysokoefektyvnoho hidro rizannia. (Dys.
kand. tekhn. nauk). Natsionalnyi tekhnichnyi universytet Ukrainy “Kyyivskyi
Politekhnichnyi Instytut”, Kyiv.

Zaitseva, |. (2001). Rozvytok estetychnoi kultury maibutnikh uchyteliv zasobamy
teatralnoho mystetstva. (Avtoref. dys. kand. ped. nauk). Tsentralnyi instytut
pisliadyplomnoi pedahohichnoi osvity APN Ukrainy. Kyiv.

10. Marepiann koH(epenmuiit

Mpi3sume, Inimiamn. (Pik). Hassa éucmyny, BimomocTi po xoH(pepeHito. Micie
BUJAHHI: BUaaBHULITBO.

Josang, A., Maseng, T., & Knapskog, S. J. (Eds.). (2009). Identity and privacy in
the Internet age, 14th Nordic conference on secure IT systems, NordSec 2009. Heidelberg,
Germany: Springer Berlin.

Polishchuk, O. (Red.). (2008). Inzheneriia prohramnoho zabezpechennia,
Materialy konferentsii molodykh vchenykh. Kyiv: Nauka.

11. 3akonm, cTATyTH, HAKA3M
Haspa 3akony, craryty abo Hakazy. Homep 3akony § Homep posmity HOMEp
crarri. (Pik 3aTBepKEeHH).

Serve America Act. 42 U.S.C. § 12501et seq. (2009).
Pro Natsionalnu politsiu. Ne 580-VIII § rozd. Il st. 6. (2015).

12. Ypsposi nyosikamii
HasBa odiuiitnoro oprany. (Pik). Ha3Ba ypsimoBoro nokymenra: Ilin3arosioBok.
Micue ny0Ouikarii: Bunasers.

U.S. Department of Justice, Federal Bureau of Investigation. (2009). The FBI
story. Washington, DC: GPO.

13. Marenrt
[pissumie BuHaxigauka, IHimiamu. (Pik myGmikamii). Homep marenty (Bkasatu
Kpainy). Miciie Bumanus: IlaTeHTHE BiJIOMCTBO.

Le Van Meautte, V. (2003). U.S. Patent No 6,601,955. Washington, DC: U.S.
Patent and Trademark Office.

Matsko, H. (1999). Patent Ukrainy 26933. Kyiv: Derzhavne patentne vidomstvo Ukrainy.

14. CrarTs 3 KypHaILy
[pizBume, Inimiamn. (Pix). Hasa crarri: Ilinnasea. Hasea owcypuary, Homep
xypHaiy, CTOpiHKOBHIA iHTEpBaI.

Rowe, I.L., & Carson, N.E. (1981). Medical manpower in Victoria (4). East
Bentleigh (AU): Monash University, Department of Community Practice.

Roik, M. (2014). Suchasnyi stan reiestratsii predstavnykiv rodu Salix.
Bioenerhetyka, 1 (5), 21-23.
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15. Crarrs 3 razeru
[pizBume, Inimiamu. (Jata Bumycky). Hasma crarti: IlinHasBa. Haszea eazemu,
CTOpPIHKOBUI1 IHTEPBAJL.

Itzkoff, D. (2010, March 31). A touch for funny bones and earlobes. New York
Times, p. C1.

Ali, A. H. (2010, April 27). “South Park” and the informal Fatwa. Wall Street
Journal, p. A17.

Lykhovyd, 1. (2016, Sichen 15). Medychnyi proryv. Den, s. 2.

16. EnexrponHi pecypcu

bO noxymenTa*. B3sito 3 http: abo DOI:

*3a npuxnadamu, Haeedenumu euuje (KHueu, dicypHany, azemu i m.o., anre He3
sidoMocmell npo Micye UOAHHL | GUOAGHUYMEO)

Ingwersen, P. (1992). Information retrieval interaction. Retrieved from
http://www.db.dk/pi/iri.

Musés, C. A. (Ed.). (1961). Esoteric teachings of the Tibetan Tantra. Retrieved
from http://www.sacred-texts.com.

Hsueh, C. (2010). Weblog-based electronic portfolios. Educational Technology
Research, 58(2), 11-27. do0i:10.1007/s11423-008-9098-1.

Itzkoff, D. (2010, March 31). A touch for funny bones and earlobes. New York
Times, p. C1. Retrieved from www.nytimes.com.

Dakhno, 1. (2014). Pravo intelektualnoi vlasnosti. Kyiv: TsUL. Vziato z
http://culon-line.com.ua/full/959-pravo-intelect-vlasn_dahnopdf.html.

Jeranpuime: MizkHapoaHi NMpaBW/Ia HUTYBaHHS Ta NMOCHJAHHSA B HAYKOBHUX
podorax : MerToanuHi pekomeHpauii / aBTopu-ykiagadi: O. boxenko, 0. KopsH,
M. ®enoperts  ; penxonerisi: B. C. IlamkoBa, O. B. BockoboiinikoBa-I'y3eBa,
4. €. Commaceka, O. M. bpyit ; HaykoBo-texniuHa 6i0Omioteka im. I'. 1. JleHmcenka
HamionansHOTO TEXHIYHOTO YHiBepcuTeTy YKpaiHu «KHiBCHKHH MOJMITEXHIYHUA iHCTUTYT
imeni Iropst Cikopcbkoro» ; Ykpainceka Oi0mioreyna acomiamis. — KuiB : YBA, 2016. —
Enektpon. Bun. — 1 enekrpon. ont. nuck (CD-ROM). — 117 c¢. — ISBN 978-966-97569-2-3.

3BEPHITDH YBAI'Y!

B aHrjomoBHiii cTaTTi yKpaiHChbKi JUKepela MOAAIOTHCS TPAHCJIITEPOBAHO
(3 NepeKJIagoM Vv KBaAPaTHUX AY:KKaX). BinmoBinHi 3pa3ku MpONOHYIOTHCS Y MPHUKIIAAAaX
o(hOpMIICHHS TIOCUJIaHb Ta CIHCKY JIITEPaTypH B aHTJIOMOBHIHM CTATTi 3TiHO 3 BUMOTaMHU
MDKHapOJHOTO CTWIIIO AMEpHKaHChKOi rcuxojorigHoi acomiamii  (APA  Style),
TIPE/ICTaBICHUX BHIIIE.

3 YMHHMMH NPaBWIIAMH BIOPSJIKYBAaHHS TpaHCiiTepauii ykpaiHCBKOTO andasiTy
JIATUHMICIO MOXKHA 03HAHOMHUTHCS Ha CalTi:

http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF.

http://zakon2.rada.gov.ua/laws/show/55-2010-%D0%BF
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